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Abstract 

This thesis examined how can Saskatchewan Polytechnic Student Services (SPSS) and the 

School of Business more effectively support international students to improve the student 

experience. This is a timely topic, as it is not only a local phenomenon, but also a global trend in 

internationalization. Using action research engagement with an appreciative lens, the 

international student experience was examined with interviews and focus groups. Adhering to 

Royal Roads University and Saskatchewan Polytechnic ethics policies, experience from the 

perspectives of international students and SPSS staff and faculty were examined. Two broad 

themes with four subthemes each emerged as the key findings from this study. The theme of 

institutional factors included admissions, orientation, communication, and supportive staff, and 

the theme of individual factors included academic experience, social experience, language, and 

basic necessities. The eight recommendations presented cover the areas of increasing educational 

opportunities, improving communication, increasing social media presence, and building 

infrastructure. 



SUPPORTING INTERNATIONAL STUDENTS  5

Acknowledgements 

This thesis could not have been completed without the support of many people. First, I 

would like to thank Sask Polytech for the hours of collaboration to envision a thesis project that 

had value for the organization and me. Additionally, thank you for the many hours with students, 

staff, and facility to perform this project. Thank you to Tobi Strohan, whose vision led me to a 

project that had not even entered my field of vision. Also, thank you to my inquiry team, Morai 

Forer, whose guidance helped me navigate a new part of the organization, and Beverlee Ziefflie, 

whose direct assistance in data gathering and moral support kept this project moving forward. 

Royal Roads has also supported me through this project from project planning, to ethics, 

right through to my final draft. Thank you to my editor Karen Graham for her thorough work. A 

special thank you to Hilary Robertson, my thesis supervisor, who has spent countless hours 

guiding me through this process and editing my work. It takes a special person to make 200 track 

changes on each chapter and still make you feel like you are doing a good job. 

Thank you to my friends and family. To my Royal Roads friends whose weekly meetings 

kept me on track and laughing, thank you. A particular thank you to my husband Conway, who 

supported me morally and physically throughout this process. Also, thank you to my children, 

Marin and Carter; may this inspire you to pursue life-long learning. 

 

 



SUPPORTING INTERNATIONAL STUDENTS  6

Table of Contents 

Abstract ............................................................................................................................................4 

Acknowledgements ..........................................................................................................................5 

List of Figures ..................................................................................................................................9 

Chapter One: Focus and Framing ..................................................................................................10 

Significance of the Inquiry .......................................................................................................11 

Organizational Context ............................................................................................................13 

Systems Analysis .....................................................................................................................16 

Chapter Summary ....................................................................................................................19 

Chapter Two: Literature Review ...................................................................................................20 

Global Trends in Post-Secondary Education of International Students ...................................20 

Economic role of international students ............................................................................21 

Global trends in international students ..............................................................................23 

Challenges Faced by International Students ............................................................................26 

Cultural challenges.............................................................................................................26 

Academic challenges .........................................................................................................28 

Basic Life Skills .......................................................................................................................30 

Social challenges ................................................................................................................31 

Financial challenges ...........................................................................................................33 

Supports to Enhance International Student Experience ...........................................................35 

Social supports ...................................................................................................................36 

Institutional and faculty supports .......................................................................................38 

Chapter Summary ....................................................................................................................41 

Chapter Three: Inquiry Project Approach......................................................................................42 

Thesis Research Methodology .................................................................................................42 

Project Participants ..................................................................................................................45 

Inquiry Team ............................................................................................................................48 

Inquiry Project Methods ..........................................................................................................49 

Data collection methods .....................................................................................................49 

Study conduct.....................................................................................................................51 

Data analysis ......................................................................................................................55 

Ethical Issues ...........................................................................................................................57 

Respect for persons ............................................................................................................57 

Concern for welfare ...........................................................................................................58 

Justice .................................................................................................................................59 

Chapter Summary ....................................................................................................................60 

Chapter Four: Inquiry Project Findings and Conclusions .............................................................61 

Study Findings .........................................................................................................................61 



SUPPORTING INTERNATIONAL STUDENTS  7

Finding 1: Institutional factors that affect the international student experience ................62 

Finding 2: Individual factors that affect the international students’ experience ................72 

Study Conclusions ...................................................................................................................80 

Conclusion 1: Sask Polytech’s passionate staff and faculty are a strength of the 
organization in improving the international student experience ..................................80 

Conclusion 2: The international student’s experience is complicated by institutional 
factors ...........................................................................................................................81 

Conclusion 3: The international student’s experience is complicated by personal 
factors ...........................................................................................................................83 

Conclusion 4: The social experience of international students is as important as their 
academic experience ....................................................................................................85 

Conclusion 5: Sask Polytech needs to prioritize supporting faculty and staff in order 
to continue to grow its international student base ........................................................86 

Scope and Limitations of the Inquiry.......................................................................................87 

Chapter Summary ....................................................................................................................88 

Chapter Five: Inquiry Implications ................................................................................................89 

Study Recommendations .........................................................................................................89 

Recommendation 1: Increase educational opportunities to build knowledge and 
improve communication channels between SPSS and the School of Business ...........91 

Recommendation 2: Provide clearer communication between Sask Polytech and 
international students ...................................................................................................94 

Recommendation 3: Increase participation of international students in orientation ..........95 

Recommendation 4: Use social media for communication and building community .......96 

Recommendation 5: Increase social opportunities for international students ...................97 

Recommendation 6: Increase language supports for international students ......................98 

Recommendation 7: Build infrastructure for housing and transportation .........................99 

Organizational Implications ...................................................................................................100 

Implications for Future Inquiry ..............................................................................................107 

Thesis Summary.....................................................................................................................107 

References ....................................................................................................................................110 

Appendix A: Portion of Senior Management Org Chart .............................................................118 

Appendix B: Student Services Management Organizational Chart .............................................119 

Appendix C: Student Development Services Org Chart ..............................................................120 

Appendix D: Strategic Enrollment Org Chart .............................................................................121 

Appendix E: School of Business Org Chart ................................................................................122 

Appendix F: Systems Diagram ....................................................................................................123 

Appendix G: Action Research Engagement (ARE) Model .........................................................124 



SUPPORTING INTERNATIONAL STUDENTS  8

Appendix H: Inquiry Team Letter of Agreement ........................................................................125 

Appendix I: Letter of Invitation (Semi-Structured Interview) .....................................................126 

Appendix J: Information Letter (Semi-Structure Interview) .......................................................127 

Appendix K: Consent Form (Semi-Structured Interviews) .........................................................129 

Appendix L: Questions (Semi-Structured Interviews) ................................................................130 

Appendix M: Transcriptionist Confidentiality Form ...................................................................131 

Appendix N: Letter of Invitation (Focus Group-Staff) ................................................................132 

Appendix O: Focus Group Letter of Invitation (Students) ..........................................................133 

Appendix P: Research Information Letter (Focus Group-Staff)..................................................134 

Appendix Q: Research Information Letter (Focus Group-Students) ...........................................136 

Appendix R: Focus Group Consent Form (Staff) ........................................................................138 

Appendix S: Focus Group Consent Form (Students) ..................................................................139 

Appendix T: Focus Group Question (Students)...........................................................................140 

Appendix U: Focus Group Questions (Staff)...............................................................................141 

 



SUPPORTING INTERNATIONAL STUDENTS  9

List of Figures 

Figure 1. Causal loop diagram depicting student experience. ...................................................... 18 

Figure 2. Theme diagram. ............................................................................................................. 62 

 



SUPPORTING INTERNATIONAL STUDENTS  10

Chapter One: Focus and Framing 

This thesis was undertaken in response to consideration as to how post-secondary 

institutions, and specifically Saskatchewan Polytechnic (Sask Polytech), can effectively support 

increasing populations of international students. The admission of international students to post-

secondary education has become a necessity for the financial health of many post-secondary 

institutions (Choudaha & Chang, 2012). This emerging demographic is, therefore, making 

student recruitment a competitive factor between institutions and providing a positive student 

experience is essential to continue to grow an international student population (Bhagwati & 

Hanson, 2009). At Sask Polytech, between the years 2012 and 2016, there was a 685% increase 

in international students (Sask Polytech, 2017; Saskatchewan Institute of Applied Science and 

Technology [SIAST], 2012). Providing a positive student experience was a challenge 

compounded by the exponential increase in student numbers. 

As a researcher, I was personally interested in the topic of supporting international 

students, as I have seen many of the unique challenges faced by this population. The Sask 

Polytech School of Business in Moose Jaw was selected for this thesis project due to its large 

number of international students and the challenge of providing a positive student experience. 

While I am a faculty member at Sask Polytech, I do not work for either Student Services or the 

School of Business.  

In response to these emerging challenges and opportunities, the primary research question 

was defined to frame the exploration as to: “How can Saskatchewan Polytechnic Student 

Services (SPSS) and the School of Business more effectively support international students to 

improve the student experience in alignment with the Sask Polytech 2017 Academic Model?” 

Three sub-questions further informed the inquiry: 
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1. What current services, strategies, and collaborative practices are SPSS and the School 

of Business practicing in support of an enhanced international student experience? 

2. What are the existing challenges and barriers inhibiting SPSS and the School of 

Business faculty in supporting an enhanced experience for international student 

populations? 

3. How can SPSS and the School of Business faculty integrate current and emerging 

technological advancements in supporting their international students? 

Significance of the Inquiry 

The scope of this inquiry project was an important endeavour for Sask Polytech as the 

organization continues to respond to the changing dynamics of the student population. 

Examining the student experience was critical to the recruitment and retention of international 

students for the financial gain of the organization and to increase the rate of skilled immigration 

to the province (Bhagwati & Hanson, 2009; Calder et al., 2016). The aim of this inquiry project 

was to improve the international student experience by examining the issues that international 

students face and how supports could be improved. 

Financially, Sask Polytech saw a $6,057,500 or a 5% reduction in Saskatchewan 

Government funding in the 2017-2018 academic year (Eyre & Harrison, 2017). The financial 

need to find new revenue streams outside government funds led to international students 

becoming an increased priority for both the Government of Saskatchewan and Sask Polytech 

(Eyre, 2017; Sask Polytech, 2016a). International students will provide an expected $8.2 million 

in additional revenue in 2018-2019 (Sask Polytech, 2017, 2018b). This was calculated using an 

average international student yearly tuition rate as posted on Saskatchewan Polytechnic Moose 

Jaw Campus International Student Tuition Fees 2018-2019, with 600 international students 
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currently enrolled (Sask Polytech, 2018b). While post-secondary funding in Canada is generally 

derived from two sources, government funding and tuitions are both regulated by the 

government, international student tuitions are not government regulated (Jones, 2014). Canada’s 

eagerness to promote international students was reported by Choudaha and Chang (2012), who 

noted that Canada had the most immigration friendly policies, and actively recruiting 

international students resulted in significant increases in enrollment. Therefore, supporting 

international students is economically important to Sask Polytech and to the provincial economy.  

If a successful system to support international students was not examined, Sask Polytech 

would be challenged to create a positive student experience and enrollment could decline. In the 

1990s, Sask Polytech made a concerted effort to recruit international students, but they were 

unable to retain these students due to superior programs and supports offered at the universities 

in the same communities (SIAST, 2011). Additionally, international students and their faculty 

experience many frustrations which without research will continue to go unexplored and could 

have been mitigated. This thesis is important in that it has potential to support the continued 

revenue stream of international students and to improve the experience of international students 

and the faculty who work with them. The provincial government and Sask Polytech plan to 

significantly grow the international student population over the next several years (Eyre, 2017; 

Sask Polytech, 2013). Without putting the appropriate supports into place now, the problems 

with student experience are going to grow. 

External stakeholders to this research endeavour included the Government of 

Saskatchewan and industry. The Government of Saskatchewan contributes 76.1% of the 

operating funds for Sask Polytech (Sask Polytech, 2016b). This project will enhance the 

Government of Saskatchewan’s (Eyre, 2017) commitment to attracting 75% more international 
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students by the year 2020. The industries that hire Sask Polytech graduates are also external 

stakeholders, as Sask Polytech international graduates fill needed skilled worker roles in 

industry. 

Internally, a number of stakeholders were impacted by this project: the international 

students, faculty, and staff from the School of Business and SPSS. International students will 

directly benefit from an improved student experience. Additionally, the School of Business 

faculty and department heads as well as the Student Services staff, inclusive of learning services, 

intercultural counselling, counselling, registration, and educational psychologists, will benefit 

from this project by enhanced ability to support international students.  

Organizational Context 

Sask Polytech’s (2016b) vision aligned with this thesis project’s goal of supporting the 

organization toward improving the international student’s experience. Sask Polytech has evolved 

from Saskatchewan Institute of Applied Science and Technology (SIAST) as primarily a trades 

school to one of 11 members of Polytechnics Canada. Polytechnics combine a practical 

education with applied research (Polytechnics Canada, 2018). This has advanced the goals of the 

institution from being a local trade school to being a polytechnic with a research focus and a 

national reputation (Sask Polytech, 2016b). Sask Polytech articulated the goal to be a globally 

known and respected organization as asserted in the vision statement: “By 2020, our expertise in 

responsive applied education and research that meet student and market needs will make us 

globally recognized as the first-choice polytechnic in Canada” (Sask Polytech, 2016b, p. 2). The 

recommendations concluding this project are expected to enhance Sask Polytech’s mission of a 

global reputation. 
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The academic model served to prioritize goals for Sask Polytech, and the fact that SPSS 

and international students were highlighted in the goals lent authority to the objectives of this 

inquiry (Sask Polytech, 2016a). The academic model has identified the following priorities 

relevant to international students: 

• To “[g]ain a better understanding of student issues and support needs through 

research of our students including first generation, Indigenous, mature, international, 

and newcomer students” (p. 8).  

• To “increase accessibility to support and learning services including counselling, 

seminars (e.g., mental health, study, research and writing skills), and peer mentoring 

for on-campus, evening, weekend, off-campus, and online students” (p. 8).  

• Recruitment and support of international students, including training for teachers, a 

referral system to streamline international students’ use of academic supports, and 

intercultural competencies in all programs and courses (p. 8).  

Sask Polytech is a large organization made increasingly complex by geographic distance 

and varied programs. The four campuses, Regina, Saskatoon, Moose Jaw, and Prince Albert, are 

located across the province. This geographic layout naturally creates a division of student 

services. Therefore, the Student Services staffs have to be prepared to deal with a wide range of 

support initiatives in order to economically and logistically manage student issues. In 2016, there 

were 26,956 registered students supported by 1,712 full-time equivalent employees (Sask 

Polytech, 2016b, pp. 24–25). International students represented 1.6% of the total population, and 

that number is continuing to grow (p. 27). 

Sask Polytech is a hierarchical organizational governed by a Board of Directors as 

approved by the Saskatchewan Polytechnic Act (2014). The operations of the organization are 



SUPPORTING INTERNATIONAL STUDENTS  15

led by the President and CEO, and directly accountable to him are the Senior Management 

Council (SMC). The council’s mandate is to make recommendations to the president and to 

make decisions in accordance with the Saskatchewan Polytechnic Act and the organization’s 

management authorities’ grid (Saskatchewan Polytechnic Act, 2014). SMC communicates, as 

required, with the board of directors via reports and decision items. 

The Senior Council consists of four Vice Presidents and 17 Associate Vice Presidents 

(AVP) (Appendix A). For the scope of this thesis project, two areas were examined: (a) SPSS 

and (b) the School of Business. SPSS is led by the AVP of student services, and student support 

falls under the Student Development area, which is led by a director. Also, under the portfolio of 

the AVP of Student Services is the Director of Strategic Enrolment Management. This individual 

is responsible for the Manager of International Education and the Coordinator of Recruitment 

Services Administrative office (Appendix B & Appendix C). The employees reporting to the 

Manager of International Education are the student services staff having the most contact with 

international students. These include international advisors and recruiters, liaison officers, 

newcomer and international centres instructors, English-language supports, and counsellors. 

Additionally, Registration, Learning Services, Counselling Services, and Educational 

Psychologists have a role to play in supporting international students (Appendix D).  

The School of Business and the School of Information and Communication Technology 

are guided by a Dean. Reporting to the Dean is an Associate Dean who is responsible for 21 

programs. There are 21 program heads, 84 faculty, and 10 administrative assistants (Appendix 

E). For the purposes of this thesis the seven programs under the School of Business in Moose 

Jaw were examined. These are the Business Certificate Program, Accountancy/Management/ 

Post Grad Business Management and Marketing/Financial Services/ Insurance/ Human 
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Resources. There are also Business Certificate Programs provided in Saskatoon, Regina, and 

Prince Albert, which were not included in this study, as the majority of international students are 

situated in Moose Jaw. All of the individuals listed have a role to play in the successful 

international student experience.  

Systems Analysis 

A system analysis for the international student experience was complex as it involved not 

only the system that is Sask Polytech, but also the many larger systems that impact it (see 

Appendix F). Senge (2006) stated, “Systems thinking is a discipline for seeing wholes. It is a 

framework for seeing interrelationships rather than things, for seeing patterns of change rather 

than static ‘snapshots’” (p. 68). Student experience involves the interrelationships of 

institutional, provincial, national, and global patterns. On an institutional level, Sask Polytech’s 

(2016a, p. 8) is actively recruit international students to increase its revenue stream and provide a 

positive student experience. However, this mandate is driven by provincial and national 

government policies, global migration trends, and the global economy.  

Nationally, Canada has become increasingly reliant on skilled immigration to fill gaps in 

the labour force (Verbik & Lasanowski, 2007). Canada has changed its immigration policy to 

make it easier for international students to immigrate (Bhagwati & Hanson, 2009; Choudaha & 

Chang, 2012). In alignment with the Federal government goal, the Government of Saskatchewan 

(Eyre, 2017) is: “Encourag[ing] institutions to be more globally engaged by increasing the 

number of international students studying in Saskatchewan” (p. 15). Federal and provincial 

targets create external pressure for institutions to recruit and retain international students. 

Globally, politics and economics have an impact on the number of international students and the 

home country of these students. 
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There were a number of driving factors that influenced the international student 

experience, and these included Sask Polytech’s need to diversify its revenue stream, the rapid 

influx of international students, building and staffing an international department within Sask 

Polytech, and the collaboration between the International department and the School of Business. 

Recent government cuts, 5% in 2017-2018 (Sask Polytech, 2017), coupled with decreased 

domestic enrollment in the School of Business from 695 students in 2010/2011 to 304 domestic 

students in 2015/2016 (Sask Polytech, 2016b; SIAST, 2010) led Sask Polytech to seek alternate 

funding sources, including international student recruitment (as depicted in Figure 1). The rapid 

growth of international students magnified the issues surrounding the international student 

experience. Initially, international students were attending and few formal supports were put into 

place. In 2006, the Business Development and International Partnership unit was created. This 

was the first step in encouraging student immigration through changes in acceptance of foreign 

credentials. In 2006, international enrollment reached 34 and has grown exponentially in 

subsequent years to 600 students in 2016 (Sask Polytech, 2018a, p. 21; SIAST, 2007). In 2010, a 

new international student plan was created to encourage increasing numbers, while recognizing 

that they did not have the student numbers to provide the extra supports that were required 

(SIAST, 2011). This meant that while the number of international students was growing 

dramatically, the provision of formal supports was slow to follow. Providing the supports most 

beneficial to students in a timely fashion continued to be a system-wide challenge.  

There are a variety of challenges that international students faced. Cultural issues were an 

overarching theme that led to financial, academic, social, and life skill issues (Gunawardena & 

Wilson, 2012; Zhou, Jindal-Snape, Topping, & Todman, 2008). At Sask Polytech, these 

significant factors were recognized by the organization (as depicted in Figure 1) and resulted in 
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some supports being put in place to deal with these issues, including individual faculty in the 

School of Business, international counsellors, English language supports, and academic supports 

through learning services and the intercultural centre (see Appendices C, D, and E). Responding 

to students’ needs or issues on a one-on-one basis appeared to be quite manageable, yet dealing 

with hundreds of international students and the collaboration of many different areas within Sask 

Polytech was increasingly challenging.  

 

Figure 1. Causal loop diagram depicting student experience. 
 

Varied supports were shown to improve the student experience. Calder et al. (2016) 

suggested that social, institutional, and faculty assisted international students. Supports included 

friends, family, housing, international departments, food banks, and faculty education (Baird, 

2010; Calder et al., 2016; Kusek, 2015; Zhou et al., 2008). By examining the causal feedback 

loop in Figure 1, it became apparent that increased appropriate supports decreased cultural issues 



SUPPORTING INTERNATIONAL STUDENTS  19

and improved the student experience. This, in turn, had the potential to increase the number of 

international students recruited by Sask Polytech. 

On the surface, this appeared to be a fairly simple issue. However, organizations are 

complicated, and collaboration between many different staff members is required. The faculty 

within the School of Business interact with the international students every day, but do not have 

the time or the skills to deal with all the international student issues. Student Services includes 

everything from registration, to English language and academic supports, to counselling and the 

international department. These faculty and staff need the support and the financial backing of 

their supervisors and the larger organization. In order to improve the international student 

experience, all of these parts need to work together. 

Chapter Summary 

The international student experience is an important concern for Sask Polytech in order to 

meet the educational needs of all its students and to meet its financial obligations. A context for 

this thesis based on the international student experience has been provided in this chapter. This 

first chapter included focus and framing of Sask Polytech, the significance of the inquiry, the 

organizational context, and a systems analysis. Further discussion provided an overview of 

external and internal stakeholders and a systems analysis.  

This thesis is divided into five chapters. The following chapter two provides a review of 

the literature and current research regarding global trends, challenges, and supports provided for 

international students. Chapter three contains the methodology section, which includes 

participants, data collection methods, study conduct, data analysis, and ethical issues. Chapter 

four discusses the findings and conclusions. The final chapter includes study recommendations, 

organizational implications, and implications for future inquiry. 
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Chapter Two: Literature Review 

This literature review examined the research related to the inquiry question: How can 

SPSS and the School of Business support international students to improve the student 

experience in alignment with the Sask Polytech (2016a) academic model. The literature review 

topics focus on the global trends in international students the challenges faced by international 

students, and the supports needed to improve student and faculty experience. Global trends sub 

topics examined were international students’ country of origin, destination countries and how 

these affected the make-up of the classroom. The challenges faced by international students 

attending post-secondary education in another country are also examined in this literature 

review. The supports needed to improve the experience for both faculty and staff was examined 

yet as noted in the related discussion there has been little research on this topic. 

Global Trends in Post-Secondary Education of International Students 

I will examine the economic role of international students, global trends, challenges faced 

by international students, and supports for international students. Global trends in international 

education have affected the makeup of post-secondary classrooms around the globe, and post-

secondary institutions are recruiting increasing numbers of international students. In 2013, there 

were “more than 2 million students [studying] abroad, and it is estimated that this number will 

increase to 8 million by 2025” (Altbach, 2013, p. 9). The exact number of international students 

is difficult to pinpoint, as each country accounts for international students independently, and 

their timeliness and system of accounting vary (Bhandari & Blumenthal, 2011). De Wit, Ferencz, 

and Rumbley (2012) estimated that there were approximately 3.7 million students studying 

abroad in this same time period. International students serve an important role in the revenue 

stream of post-secondary institutions as well as providing a skilled work force for the destination 
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countries (de Wit et al., 2012). Recruitment of international students has become a strategic 

financial plan for many post-secondary institutions and even a government policy in some 

countries (Choudaha & Chang, 2012). 

Economic role of international students. The literature noted that recruitment of 

international students is driven by budget cuts, and international students offer a new revenue 

stream (Altbach, 2013; Choudaha & Chang, 2012). This need for new revenue streams makes 

international students an integral part of the financial health of post-secondary institutions and 

also impacts an immigration strategy for many countries (Bhandari & Blumenthal, 2011; 

Choudaha & Chang, 2012). Due to the decrease in government per-student funding, many 

countries diversified revenue streams through international student tuition (Verbik & 

Lasanowski, 2007). International education has become a consumer product that has 

significantly contributed to developed countries’ gross domestic product (Bhandari & 

Blumenthal, 2011). Altbach (2013) supported this assertion that international students were a 

financial gain for post-secondary institutions, in noting that they “contribute to the bottom line” 

(p. 15). Kusek (2015) suggested that the financial value of international students was so great 

that the use of sophisticated marketing techniques to recruit these students has become important. 

Furthermore, international students paid higher tuition rates than locally born students (Calder et 

al., 2016). All of these factors contribute significantly to institutions’ financial well-being.  

The strategic recruitment of international students has been driven by budgetary cuts and 

compounded by increased global competition for these students (Choudaha & Chang, 2012; de 

Wit et al., 2012). Canada is one of the countries that have experienced significant financial gain 

from international students in post-secondary institutions (Calder et al., 2016). Calder et al. 

(2016) discussed the financial gain of international students and stated, “In 2010, direct 
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education services to international students contributed an estimated $4.2 billion to the Canadian 

gross domestic product” (p. 93). While much of the literature viewed internationalization as a 

positive (Calder et al., 2016; Choudaha & Chang, 2012; Verbik & Lasanowski, 2007), Altbach 

(2013) suggested that it was part of the “age of state budget cuts and academic capitalism” 

(p. 13). Altbach further continued this discussion by proposing that the financial gains of 

internationalization were at the expense of corruption and lowered quality of degree programs. 

Carroll and Ryan (2007) had also found that to achieve financial gain, institutions were applying 

pressure on faculty to make unreasonable accommodations for international students. The 

literature agreed that financial gain was a driver for increased internationalization (Bhandari & 

Blumenthal, 2011; Calder et al., 2016; Choudaha & Chang, 2012). While most viewed this as 

positive (Calder et al., 2016; Choudaha & Chang, 2012; Verbik & Lasanowski, 2007), others 

proposed that the cost of internationalization was a decrease in academic integrity, making the 

overall benefit questionable (Altbach, 2013; Carroll & Ryan, 2007). 

The literature reviewed suggested that many developed countries used the recruitment of 

international students as an immigration strategy to fill gaps in their skilled workforce. 

Developed countries targeted international students as future skilled labourers (Choudaha & 

Chang, 2012; de Wit et al., 2012; Verbik & Lasanowski, 2007). Bhagwati and Hanson (2009) 

agreed with this view, further proposing that foreign students were increasingly important in 

filling highly skilled labour roles. In an examination of the trends in internationalization, Verbik 

and Lasanowski (2007) reported that the aging workforce in developed countries has intensified 

the need for skilled workers. Canada, in particular, has become increasingly reliant on foreign-

born skilled workers, with almost 20% of citizens born outside of the country (Verbik & 

Lasanowski, 2007). Forest and Altbach (2007) also recognized the importance of international 
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students for Canada in terms of human resources development, brain power development, and 

nation building. This is a worldwide phenomenon. The United States and Europe are also using 

international students to fill gaps in the skilled labour force in an aging workforce (de Wit et al., 

2012). This has led to high income countries changing their policies to encourage skilled foreign-

born workers to immigrate (Choudaha & Chang, 2012). Germany, France, Canada, and Australia 

have all changed their immigration laws to allow for an easier transition from international 

student to worker (Bhagwati & Hanson, 2009). The need for skilled workers is not going away, 

and recruiting international students is one way to fill these roles. 

Global trends in international students. The number of international students has risen 

dramatically over time and continues to be an important resource, both financially and 

academically, towards improved multicultural understanding (Altbach, 2013). Perry, Lausch, 

Weatherford, Goeken, and Almendares (2017) found that it was also advantageous for domestic 

students to learn from their culturally diverse students in order to be competitive in the 

increasingly globalized workforce. The countries of destination for international students have 

changed over time, as have the countries of origin (Choudaha & Chang, 2012; de Wit et al., 

2012). These global trends are important factors to consider in addressing the student experience. 

As stated earlier, the exponential increase in international students studying abroad has 

had a significant impact, with an estimated 2 million students in 2013 to a predicted 8 million by 

2025 (Altbach, 2013, p. 9). This number has continued to increase from the little over one 

million international students in 1994 (Bhagwati & Hanson, 2009). Alternatively, de Wit et al. 

(2012) estimated the global international student numbers at 3.7 million in that year. While the 

figures differ, they represent a consensus amongst the literature that the number of international 

students has risen over time (Altbach, 2013; Calder et al., 2016; Choudaha & Chang, 2012; de 
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Wit et al., 2012; Verbik & Lasanowski, 2007). The exact global numbers were not known due to 

the different ways countries account for their students (Bhandari & Blumenthal, 2011). 

Choudaha and Chang (2012) did confirm that international students account for an important 

percentage of total students in many countries. Canada, in particular, has seen enrollment gains 

of 67% from 52,650 in 2002 to 87,798 in 2009. While these numbers are significant, 

international students represent only 2% the total number of students studying globally (de Wit et 

al., 2012). The international student population is higher than the global average in a number of 

countries, accounting for 8% of the Canadian student population, 15% in the United Kingdom, 

and 21% in Australia (Choudaha & Chang, 2012). International student growth has occurred at 

such a rapid rate that de Wit et al. (2012) stated, “In the past five years, the growthat least in 

absolute termshas taken the shape of a tsunami” (p. 17). 

Top destination countries for international students have changed over time, and the 

reasons for country selection are varied. In 2012, the United States, the United Kingdom, 

Australia, and Canada were listed as the top destination countries for international students 

(Choudaha & Chang, 2012). Bhagwati and Hanson (2009) added New Zealand to this list and 

stated that these five countries have half of all international students. Interestingly, in 2007, 

Canada was not in the top five destination countries (Verbik & Lasanowski, 2007). Recently, 

developed countries have started to use various strategies in order to increase recruitment of 

international students (de Wit et al., 2012). There were several factors cited as reasons for 

choosing a destination country, including immigration friendly policies (Choudaha & Chang, 

2012), recruitment strategies, and the current currency exchange rate (Zhou et al., 2008). 

Students generally looked for countries that instruct in English (Bhagwati & Hanson, 2009). 

Additionally, factors such as visa regulations, anti-immigration policies, rising costs, and 
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institutions choosing quantity over quality have had an impact on student destinations (de Wit et 

al., 2012). The increased growth in popularity of post-secondary education worldwide has 

pushed many countries such as India beyond their capacity to respond to such a need (Bhandari 

& Blumenthal, 2011). Malaysia and China have also doubled their post-secondary enrollments 

(Bhandari & Blumenthal, 2011). Specifically, Choudaha and Chang (2012) identified that 

Malaysia and Hong Kong are both growing destinations for international students.  

Recruitment is often targeted at India and China because one in five international 

students is from these countries, yet students from Saudi Arabia, Vietnam, Mexico, and Brazil 

are on the rise (Choudaha & Chang, 2012). De Wit et al. (2012) agreed, listing China followed 

by India as the top two countries of origin for international students. Interestingly, a United 

States study showed the top countries international students came from were China, India, South 

Korea, and Canada (McFadden, Maahs-Fladung, & Mallet, 2012). Higher household incomes in 

developing countries have allowed more students from more countries to participate in 

international studies (Verbik & Lasanowski, 2007). International students tend to be considered 

one homogenous group, but these students are from many different cultures, religions, and lived 

experiences (Gunawardena & Wilson, 2012). Consideration of the trends in destination country 

are important for this thesis project, as it aimed to discover if students from various countries 

have different needs and require unique supports; therefore, catering to these needs can mean the 

difference between recruiting more international students and losing students. 

Global trends in international students affect recruitment strategies as well as the 

challenges and supports needed. The popularity of travelling abroad to complete post-secondary 

schooling has increased exponentially and is expected to reach 8 million students worldwide by 

the year 2025 (Altbach, 2013). Government cutbacks globally have led to post-secondary schools 
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increasing their revenue stream by recruiting international students (Altbach, 2013; Choudaha & 

Chang, 2012; Verbik & Lasanowski, 2007). The home countries of these students were 

commonly India and China, but were increasingly diversified to include a wide range of home 

countries in order to continue to increase international student numbers (Bhagwati & Hanson, 

2009). Global trends have an impact on the challenges faced by international students, and these 

challenges will be discussed more in detail in the following discussion.  

Challenges Faced by International Students 

International students faced the same challenges adapting to student life that all students 

experienced, but, additionally, faced a range of academic, social, financial, and basic life skills 

challenges (Calder et al., 2016; Forest & Altbach, 2007; Gunawardena & Wilson, 2012; Perry et 

al., 2017; Zhou et al., 2008). All of these issues have a broader framing of cultural challenges 

(Zhou et al., 2008). These challenges significantly affect the experience of the international 

student, and each of these challenges will be discussed in detail. 

Cultural challenges. Cultural challenges were identified in the literature as an 

overarching theme that led to many other challenges, and culture shock in itself was noted as 

having a significant impact on student experience (Baird, 2010; Carroll & Ryan, 2007; Sovic & 

Blythman, 2013; Zhou et al., 2008). The major cultural adaptation required by international 

students moving to a different country can lead to ineffective coping also known as culture shock 

(Zhou et al., 2008). A previous study affirmed this viewpoint, examining the compounding of 

stressors for international students that led them to be overwhelmed, even to the point of 

developing mental health disorders (Carroll & Ryan, 2007). Sovic and Blythman (2013) found 

that cultural issues were increased due to perceived racism and host countries using a deficit 

perspective. This deficit perspective viewed international students as the problem and, therefore, 
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presumed that they needed to entirely adapt to the host country. This is different than viewing 

international students as an asset, who also enhance the classroom (Sovic & Blythman, 2013). 

Becoming an international student is a major culture shift, and adaptation can be a challenge. 

The interrelationship between culture and academic, social, financial, and basic life skill 

challenges are complex. 

The link between culture and related challenges by international students was examined 

throughout the literature. Zhou et al. (2008) found that the connection between academic 

challenges and psychological challenges of cultural adaptation was unclear. Another study found 

academic issues such as plagiarism were a cultural misunderstanding and not just willful 

cheating (Baird, 2010). Writing issues were also found to have a cultural component, with 

thought processes in writing being culturally dependent (Yanyin & Yinan, 2010). Financial 

issues were linked to social and cultural issues, as many students held jobs, thus resulting in 

spending little time on campus, which in turn, increased loneliness and the chance of poor 

cultural adjustment (Baird, 2010). Kusek (2015) noted that cultural differences resulted in 

international students withdrawing from the local community, thus increasing social issues. Even 

basic life skills were viewed through the lens of culture; international students come with the 

knowledge of how to meet their basic life skills in their home country, but cultural differences 

and lack of information led to inadequate housing and difficulty getting food (Calder et al., 

2016). The interrelationships between culture and student experience are complex and need 

further research. 

Much of the literature reviewed discussed the challenges faced by international students. 

These included academic, social, financial, and basic life skill challenges, and all of these could 

be placed under the broader category of cultural challenges (Calder et al., 2016; Forest & 
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Altbach, 2007; Gunawardena & Wilson, 2012; Perry et al., 2017; Zhou et al., 2008). Each of 

these challenges will be discussed in detail.  

Academic challenges. As noted in the literature, academic challenges for international 

students primarily revolved around cultural differences and included English language issues, 

differing cultural expectations of student and teacher roles, critical thinking, and academic 

integrity issues (Baird; 2010; Gunawardena & Wilson, 2012; Yanyin & Yinan; 2010; Zhou et al., 

2008). In China, instructors are expected to be the knowledge keepers, and students are expected 

to listen unquestioningly (Zhou et al., 2008). This instructional strategy followed a didactic style 

of education, which involved the instructor teaching the content and the students as passive 

learners (Oyler & Romanelli, 2014). This was counter to much of the Western style of education, 

which followed more of a Socratic style of learning, in which the instructor asked open style 

questions and the students discovered the answers for themselves (Oyler & Romanelli, 2014). 

Western post-secondary instructors are expected to facilitate discussions, and students are 

expected to engage in critical dialogue (Zhou et al., 2008). Gunawardena and Wilson (2012) 

argued that critical thinking was a cultural by-product and should not be viewed as a lacking in 

the international students. This apparent lacking could be related to Oyler and Romanelli’s 

(2014) view that didactic style of education, which involves the teacher being the expert and the 

students listening, found in many countries.  

Alternatively, the Socratic style, with students actively engaged in learning and 

questioning, common in Western countries, promoted critical thinking. International students 

may simply not be used to the active participation expected in many Western schools. In contrast 

to this view, Sovic and Blythman (2013) found that the stereotype that Chinese students could 

not think critically created a situation in the classroom where the instructor did not give space for 
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different cultural opinions to be expressed. In his 2010 research, Baird suggested that 

international students did not have the same understanding of plagiarism and proper referencing. 

Carroll and Ryan (2007) further discussed plagiarism, stating that faculty noticed this more 

readily in international students, yet often did not notice the same issues in local students. Sovic 

and Blythman, on the other hand, examined academic issues as being institutionally based where 

they viewed the international students as having a deficit, and the host countries viewed that the 

education from other countries was inferior. Interestingly, Curtin, Stewart, and Ostrove (as cited 

in Perry et al., 2017) found international students tended to have higher rates of completion than 

their domestic counterparts. These academic issues along with the host country’s bias created 

added challenge for the students and reduced the student experience. 

English language issues were discussed as an issue for international students by multiple 

authors (Banjong, 2015; Calder et al., 2016; Carroll & Ryan, 2007; Gunawardena & Wilson, 

2012; Yanyin & Yinan, 2010). Carroll and Ryan (2007) determined that even students with a 

high level of English functioning struggled with local language terms and industry-specific 

vocabulary. In a study conducted with Chinese international students, Yanyin and Yinan (2010) 

believed that language issues resulted in shock. Oral communication was determined to be the 

biggest barrier, but Yanyin and Yinan did identify that it diminished after the first two years. 

They furthered this discussion in stating that English did not greatly affect the students 

academically if they chose a program that did not have a heavy reliance on oral speaking, but 

that they continued to struggle if they selected a program that was demanding with written and 

oral English skills. Contrary to this finding, a study in the United States found that “English 

proficiency had a significant negative correlation . . . in relation to academic success” (Banjong, 

2015, p. 352).  
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In a study of international students, Sovic and Blythman (2013) noted that students with 

English language issues were often viewed as less intelligent not just lacking in language skills. 

Language issues were a concern for English as an additional language for students, but the host 

country’s prejudice against non-English speakers played a significant role in student experience. 

Perry et al. (2017) asserted that the English learned in the students’ home country could be 

substantially different than the dialect spoken in their host country. In contrast, a later study of 

international students from the Indian subcontinent found no comprehension issues other than 

misunderstanding jargon and culturally specific jokes (Gunawardena & Wilson, 2012). A recent 

study in the United States by Perry et al. found language to be a complex issue, but language 

issues did not seem to be a problem with exam writing.  

In summary, the literature examined did not agree with the extent and type of language 

issues international students experienced. In the following section, challenges with basic life 

skills amongst international students are discussed. 

Basic Life Skills 

The ability to perform basic life skills such as finding suitable housing, grocery shopping, 

and dressing for winter conditions is a challenge for many international students living in a 

foreign country with a different culture and climate. Students entering the country often lack 

housing, winter clothing, and the ability to acquire groceries (Calder et al., 2016). Gunawardena 

and Wilson (2012) examined the lack of appropriate accommodation as often being one of the 

first issues confronting foreign students. An Australian study identified that housing was often in 

short supply and that it was additionally hard for international students because they did not have 

jobs and did not have previous rental experience in the country (Baird, 2010). One Canadian 

study found that students rented rooms rather than apartments to increase affordability or slept on 
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peoples’ couches (Calder et al., 2016). In addition to difficulty finding housing, Baird (2010) 

referenced concerns regarding international students being taken advantage of and renting 

overcrowded and substandard accommodations. Calder et al. (2016) reinforced these assertions, 

showing the majority of students in their study experienced accommodation issues including 

affordability, overcrowding, and substandard housing. Often, students selected accommodations 

that were distant from their school because they were accustomed to modern public 

transportation, yet that did not exist in the host community (Calder et al., 2016). These life skill 

challenges add further challenges for the international student. Additionally, the ability to acquire 

food was a concern in two studies. Kusek (2015) identified that having access to restaurants and 

food from their own culture affected the student experience. Additionally, Calder et al. asserted 

that knowing how and where to get groceries was an issue for international students. The 

challenge of dealing with basic life skills was further impacted by a lack of information provided 

to international students (Zhou et al., 2008).  

Overall, the lack of basic life skills needed to thrive in a foreign culture was found to 

significantly impact the student experience. In the following section, I examine the literature 

surrounding social challenges, which were another significant international student challenge 

identified in the literature. 

Social challenges. A variety of social challenges for international students were 

identified in the literature studied, including loneliness, homesickness, separation from their 

family, and lack of English-speaking friends (Baird, 2010; Calder et al., 2016; Gunawardena & 

Wilson, 2012; Perry et al., 2017; Sovic & Blythman, 2013; Yanyin & Yinan, 2010). 

Homesickness was one of the challenges considered in a study of 40 Chinese students enrolled at 

eight Australian universities (Yanyin & Yinan, 2010). Interestingly, this study found that the 



SUPPORTING INTERNATIONAL STUDENTS  32

overarching issue of English language listening and speaking would have the most impact on 

social and academic needs (Yanyin & Yinan, 2010). This was further supported by Banjong 

(2015) stating, “Language barriers are among the crises that breed timidity, fear, and isolation 

among international students” (p. 137).  

Gunawardena and Wilson (2012) reported that loneliness from a variety of causes, 

including separation from friends and family, administrative responsibilities, accommodations, 

employment, and concerns about their ability to work in their field in the host country, had an 

impact on international students. A contributing factor for this loneliness was that international 

students often lived separated from their families, with their spouse and children often staying in 

their home country (Calder et al., 2016). Due to family separation, reduced coping was also 

identified as an issue (Calder et al., 2016; Carroll & Ryan, 2007). Loneliness and homesickness 

also had a significant negative relationship with academic success (Banjong, 2015). In Banjong’s 

(2015) study, it was found that students who were lonely and depressed did not focus on their 

studies and had poor academic outcomes. It was noted that advances in communication have 

allowed for increased communication for international students with their friends and family at 

home (Zhou et al., 2008). This shift has enabled students to retain their own culture, but it was 

suggested that this could increase difficulties in adapting to the host country’s culture (Zhou et 

al., 2008).  

Additionally, host countries were found to exacerbate the issue by viewing non-white 

international students as social isolates and viewing the host country as superior (Sovic & 

Blythman, 2013). Surprisingly and in contrast to previous research, a recent study showed 

discrimination was not a major barrier for international students (Perry et al., 2017). Overall, the 

challenge of loneliness and homesickness significantly influenced the international student’s 
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experience (Calder et al., 2016; Carroll & Ryan, 2007; Yanyin & Yinan, 2010; Zhou et al., 

2008). Finding a social network aids in adaptation, and most international students wished to 

have Canadian friends (Gunawardena & Wilson, 2012). 

Four studies between 2010 and 2015 examined the challenges international students had 

with finding local English-speaking friends (Baird, 2010; Gunawardena & Wilson, 2012; Kusek, 

2015; Yanyin & Yinan, 2010). The need to have local friends was considered a priority for many 

international students, although they found it difficult to make friends (Yanyin & Yinan, 2010). 

Connecting with local students was made increasingly difficult due to separate orientations for 

international and local students (Baird, 2010). Gunawardena and Wilson (2012) also noted that 

finding meaningful friendship with local people was a priority for international students. In 

support of these assertions, an Ohio study found a lack of community involvement was a 

complaint of international students (Kusek, 2015). In spite of students expressed interest in local 

friends, Kusek (2015) found that students chose to make friends with only other international 

students due to culture shock and micro-racism incidents. The integration of international 

students and host country students was an issue examined by three of the studies reviewed 

(Gunawardena & Wilson, 2012; Kusek, 2015; Yanyin & Yinan, 2010). In spite of an 

international student’s desire to have local friends, it was challenging due to both host country 

behaviour and amongst the international students themselves. 

Financial challenges. Financial pressures were identified as a significant challenge for 

international students, and this presented itself as the need to find employment and the need to 

seek alternative financial support. Students often underestimated the cost of living in their host 

country (Calder et al., 2016). It was reported that the Canadian Council of Ministers of Education 

recommended international students plan for cost of living expenses that were less than half of 
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the low-income cut-off as set by Statistics Canada (Perry et al., 2017). This puts international 

students in a position of having not planned for the true cost of living in Canada. In one United 

States study, financial concerns were found to be the most significant issue impacting 

international students, even over health, family, and culture (Perry et al., 2017). Financial issues 

were often so difficult that Calder et al. (2016) discussed the need for supports from the food 

bank and local student-led food bank drives. They further discussed the need for emergency 

funds, loans, and scholarships. Exchange rates further exacerbate international students’ financial 

strain (Verbik & Lasanowski, 2007). Even small changes in the exchange rate could increase a 

student’s costs by hundreds of dollars per month (Calder et al., 2016). These financial strains had 

a significant impact on academic success (Banjong, 2015). The underestimating of cost of living 

and the variable exchange rate were significant financial challenges. These led many 

international students to seek employment. 

The need to seek employment was often at the expense of international student’s studies. 

In fact, the ability to work in a country was a major decision-making factor in students’ selection 

of a destination country (Verbik & Lasanowski, 2007). Further, financial issues made finding 

work a priority for many international students (Gunawardena & Wilson, 2012). It was further 

noted that international students were often forced to work in menial jobs that did not align with 

their education and did not pay well (Gunawardena & Wilson, 2012). Students described 

choosing between the need to earn income and the need to study (Calder et al., 2016). The ability 

to find employment significantly impacted an international student’s experience. Gunawardena 

and Wilson (2012) found that international students faced unemployment and often had difficulty 

ever locating suitable employment due to lack of local work experience. Financial challenges 

also affected their social experience because many international students work full- or part-time 
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jobs, thus they have little time to be involved in campus social activities (Baird, 2010). Financial 

challenges increase the stress and pressure to find work and decrease the international student 

experience. 

While the challenges faced by international students had been well researched, successful 

support strategies were not reported in the literature or examined to the same extent. These 

support strategies are discussed in the following section.  

Supports to Enhance International Student Experience 

International students have unique cultural challenges in contrast to domestic students. As 

a result, the supports needed are also unique. As discussed in the preceding section, the literature 

examined the important role international students filled in globalization and the resulting 

financial health of post-secondary institutions. The literature also identified the many challenges 

faced by international students. Unfortunately, little was discussed regarding successful supports 

that have been instituted. In consideration of this topic, it was noted that post-secondary 

institutions must consider how to support international students’ whole academic experience, 

both in school and outside of school (Baird, 2010; Calder et al., 2016; Verbik & Lasanowski, 

2007). One study did conclude that social support, faculty support, institutional support, and 

student services were all important sources of information and resources for students and faculty 

(Calder et al., 2016).  

It was important in the context of this research endeavour that consideration of the 

literature related to the social supports, institutional supports, and faculty supports be considered. 

In this first section, I examined the recommendations and gaps in support as identified in the 

literature.  
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Social supports. In light of the challenges experienced by international students, it was 

identified that having a strong social support group was an important protection against 

loneliness and culture shock (Baird, 2010; Calder et al., 2016; Zhou et al., 2008). International 

students were often recruited aggressively, yet providing the needed social supports once they 

arrived was often neglected (Altbach, 2013). These supports included local and international 

student friends, appropriate social activities, and suitable venues to meet fellow students. Social 

supports in the form of domestic-born friends were shown to be important in two separate studies 

(Baird, 2010; Zhou et al., 2008). Friendships with local-born students provided mutual social 

support for both the international and the domestic student (Zhou et al., 2008). The importance of 

domestic friends was formalized in one study that used a Buddy program that paired a local 

student with an international student and noted that this partnering could be a good source of 

support and prevent culture shock (Baird, 2010). Baird (2010) also further commented on the 

importance of a strong social network in preventing homesickness.  

Alternatively, it was suggested that, “New international students are suggested to be 

paired with other international students who are mentors on campus who have already been in 

the U.S. for at least a year” (Banjong, 2015, p. 139). Tolman (2017) found that a roommate peer-

pairing program with domestic students trained in international student concerns provided social 

support along with improving international students’ language acquisition. Counter to this, a 

recent study found that while it was easier for international students to make friends with people 

from their own culture, those who had local friends adapted to the new culture more quickly 

(Perry et al., 2017). However, the building of host-country friends was shown to be blocked by 

perceived discrimination (Zhou et al., 2008).  
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Calder et al. (2016) also found that students often turned to personal supports such as 

friends and family because they were unaware of the appropriate institutional supports. The 

authors suggested that this could lead to misinformation. Interestingly, English language 

proficiency was seen as the most important factor not just with academics, but also in relation to 

the social life of the international student (Yanyin & Yinan, 2010). This was echoed in a later 

study stating that language acquisition was related to social adjustment; therefore, improving 

international students’ communication would also improve their social experience (Perry et al., 

2017). Also, domestics students befriending international students was shown to improve open 

mindedness amongst domestic students (Perry et al., 2017). This makes improving relationships 

between international and domestic students beneficial for both, and having a strong social 

support network was shown to improve the student experience (Baird, 2010; Calder et al., 2016; 

Perry et al., 2017; Zhou et al., 2008). 

Providing social activities inclusive to students from a variety of cultures was identified 

as an integral part of international students developing relationships. Having domestic friends led 

students to experience social support and provided a source of some recreational support (Zhou 

et al., 2008). One study showed that having international students’ orientation separate from 

domestic students missed out on an opportunity for making connections (Baird, 2010). Baird 

(2010) also found that having international student centres would allow a place to find social 

support. This suggestion contradicts other studies that discussed the important of host-country 

friends, as domestic students are unlikely to frequent international areas (Perry et al., 2017; Zhou 

et al., 2008). However, norms around drinking and sexuality often differ in host countries and, 

therefore, became a barrier to participation for many international students (Baird, 2010). Overall 

though, it is important for international students to feel part of campus life (Altbach, 2013). 
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While it is critical for students to develop their own social support network, the importance of 

institutional and faculty supports cannot be overstated. 

Institutional and faculty supports. The literature reviewed examined a number of ways 

the institution and the faculty could support its international students. Support of faculty for 

international students was identified as an essential factor to ensuring that the international 

student experience was successful (Altbach, 2013; Baird, 2010; Calder et al., 2016). One study 

found that relationships with instructors and counsellors were shown to be a good resource for 

culturally relevant information to assist with academic success (Zhou et al., 2008). Baird (2010) 

noted that welcoming instructors was an important support for international students. This 

support was enhanced by increasing faculty awareness of the international students’ unique 

needs (Calder et al., 2016). Recently, Perry et al. (2017) found that both domestic and 

international students felt they could use more faculty support. Calder et al. (2016) discussed the 

fact that although international students pay higher rates of tuition, they do not have increased 

access to teaching assistants. In addition, international students often needed more support than 

domestic students, but support was equally distributed not based on need (Perry et al., 2017). 

Unfortunately, the level of international student support was shown to be variable (Calder et al., 

2016; Gunawardena & Wilson, 2012). In this context, one Canadian university study identified 

faculty support varying between no involvement to over involvement (Calder et al., 2016). 

Calder et al.’s study supported the findings of an Australia study, which reported some faculty 

found international students an excellent addition to the classroom, whereas other faculty found 

them to interfere with their ability to teach in the classroom (Gunawardena & Wilson, 2012). 

Although the importance of faculty support was recognized, there was wide variability in 

supports provided. 
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Along with faculty support, it was identified that the institution can support international 

students through programs and physical space. Institutional supports for international students 

ranged from housing, to international departments, to food banks (Baird, 2010; Calder et al., 

2016; Kusek, 2015). Institutional supports such as student housing were shown to enhance the 

international student’s experience (Forest & Altbach, 2007). In addition to the provision of 

housing, institutions needed to educate international students regarding their rights in regards to 

housing and working conditions (Baird, 2010). Kusek (2015) found that the addition of 

international departments and supports had become a priority for a number of post-secondary 

institutions.  

Counselling departments were utilized by participants in one study to deal with financial 

concerns and loneliness (Banjong, 2015). One study found student associations were a strong 

support and often helped with donations to food banks and welcoming new arrivals at the airport 

(Calder et al., 2016). A study in the United States found that students who used campus 

resources such as the international department and the writing centre improved their social and 

academic performance (Banjong, 2015). Additionally, students with English language difficulties 

who visited the writing centre had improved outcomes (Banjong, 2015). Further, physical space 

was examined by Baird (2010), who suggested, “International student hubs would provide a 

space for government agencies and community organizations’ to deliver services to international 

students” (p. 38). International departments, foodbanks, and housing were all identified as 

significant institutional supports 

The institutions considered in the literature reviewed were shown to have an important 

role in providing orientation and timely information to international students. An Australian 

report found that often all the supports were offered at the beginning of the student’s education 
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(Baird, 2010). This was overwhelming, and Baird (2010) suggested that these supports should be 

provided throughout a students’ educational life cycle. The institutional support of providing 

international students with accurate and timely information was reported in the literature to be a 

significant factor in the student experience. Calder et al. (2016) found that while there was a lot 

of information available, it was often not provided when the student needed it. For example, 

information was provided before the student left their home country, which was not when the 

students needed the information (Calder et al., 2016). Alternatively, a study by Tolman (2017) 

found it important to orientate the domestic students on the needs and challenges of international 

students in order to create a more welcoming environment. Finding accurate information was a 

challenge. International students had trouble distinguishing between contradictory or out-of-date 

information (Calder et al., 2016). 

Institutional supports can also come in the form of social media. Social media is used by 

international students to form their “social identity within the institution” (Foujita &Soular, 

2017, p. 1129). According to Pew Research Centre more than 86% of the population between 18 

and 29 use some form of social media (Xu, Yang, MacLeod & Zhu, 2018). This makes social 

media too important to ignore and also makes it the perfect place to promote community 

amongst students. “Interestingly, social media seems to be an ideal place for international 

students to share their sense of pride with other students of the university and to feel proud of 

their status by showing their unique cultural experiences to their friends and family in home 

nations” (Foujita & Soular, 2017, p. 1127). Institutional presence on social media is not enough, 

having posts that are viewed as authentic, is important to students (Sandlin & Peña, 2014). 

Further, this authenticity can be built through personal stories and anecdotes. Social media is just 

one method of building community for international students. Providing students with a quality 
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orientation and continuing that orientation as problems arose along with timely dissemination of 

information were studied as supports for international students. 

Chapter Summary 

The literature in regard to trends, challenges, and supports for international students was 

examined in this chapter. The trends in increasing numbers of international students, 

destinations, and countries of origin were examined. In the section on challenges, cultural, 

academic, social, and financial challenges were reviewed. Finally, supports in the form of social, 

faculty, and institutional supports were discussed. In chapter three, I will provide explanation of 

the inquiry project approach. It includes the thesis research methodology, project participants, 

inquiry project methods, data collection methods, study conduct, data analysis, and ethical 

issues. 
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Chapter Three: Inquiry Project Approach 

The research approach and research methodology, including a description of the use of 

the action research engagement method and an appreciative inquiry approach, are described in 

this chapter. Next, a description is provided of the project participants, including inclusions and 

exclusions. Then, inquiry methods used are discussed: in particular, interviews and focus groups. 

Finally, potential ethical issues are examined along with how these issues were mitigated.  

This thesis examined the question: How can SPSS and the School of Business support 

international students to improve the student experience in alignment with the Sask Polytech 

2017 Academic Model? Three subquestions were developed to further inform the primary 

inquiry question: 

1. What current services, strategies, and collaborative practices are SPSS and the School 

of Business practicing in support of an enhanced international student experience? 

2. What are the existing challenges and barriers inhibiting SPSS and the School of 

Business faculty in supporting an enhanced experience for international student 

populations? 

3. How can SPSS and the School of Business faculty integrate current and emerging 

technological advancements in supporting their international students? 

Thesis Research Methodology 

Action research and action research engagement (ARE) were the foundation of the 

methodology selected for this thesis project because of the collaborative problem-solving process 

and the flexible cycles. The action research approach is defined as “an approach to research that 

is based on a collaborative problem-solving relationship between researcher and client, which 

aims both to solve a problem and generate new knowledge” (Coghlan & Brannick, 2014, p. 43). 



SUPPORTING INTERNATIONAL STUDENTS  43

The cycles of the ARE process allowed for ongoing adaptations to the project and for the 

continuation of the project long after the research has been completed. Stringer (2014) discussed 

action research as providing a “flexible and practical set of procedures that are systematic, 

cyclical, solutions oriented, and participatory, providing the means to devise sustainable 

improvements in practice that enhance the lives and well-being of all participants” (p. 4). The 

steps of the ARE model are focus and framing, stakeholder-engaged inquiry methods, reflection 

on action, and evaluation of action and engagement forward (Rowe, Graf, Agger-Gupta, Piggot-

Irvine, & Harris, 2013, p. 20). This cycle is followed by a transition zone, where the organization 

takes ownership for the project and then continues with the next cycle of the action research 

model (Rowe et al., 2013; see also Appendix G).  

The real power of the ARE model was its “association with shifting attitudes, 

perspectives, knowledge and values among people in the organization by enhancing 

meaningfulness, clarity and commonality of purpose, motivation, and commitment for change” 

(Rowe et al., 2013, p. 19). The ARE method allowed for collaboration between the researcher, 

Sask Polytech School of Business faculty, and SPSS to improve the experience of international 

students. This project utilized one cycle of action research engagement and ended with the 

provision of recommendations for implementation to the organization. The organization retained 

ownership of the project throughout and was encouraged to continue the action research cycles 

after the project was completed (Schein, 2009).  

The ARE cycle was used throughout this project. Initially, I had several meetings with 

the AVP of Student Services to determine the goal and direction of the project. This helped me 

establish step one of the ARE model of context and purpose (Rowe et al. 2013).  Stage 2 of the 

model “look” involved collaborating with members of Student Services and the School of 
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Business to arrange and complete interviews and focus groups. The third stage “think” was 

completed through data analysis and discussions with the inquiry team and my organizational 

sponsor. The final stage “act” was just beginning as this thesis was ending as the information is 

disseminated back to the organization and plans to implement the research findings begin. The 

ARE cycles will continue as Sask. Polytech continues to use the recommendations to make 

policy and procedure changes (Rowe et al., 2013). 

An appreciative inquiry stance was used throughout the process to harness the strengths 

within the organization. Appreciative inquiry uses a strength based approach by deliberately 

making positive assumptions about people and organizations (Cooperrider, Whitney, & Stavros, 

2008). Appreciative inquiry was compatible with action reach and “aims at large system change 

through an appreciative focus on what already works in the system” (Reed, as cited in Coghlan 

& Brannick, 2014, p. 56). Appreciative inquiry is “based on the simple assumption that every 

organization has something that works well, and those strengths can be the starting point for 

creating positive change” (Cooperrider et al., 2008, Chapter 1, para. 4). Rowe et al.’s (2013) 

ARE method allowed for the active engagement by all stakeholders through the appreciative 

inquiry lens.  

This inquiry project used a multi-method approach. Rowe et al. (2013) reinforced the 

importance of multiple methods stating, “The use of multiple methods with diverse participant 

groups creates opportunity to triangulate the different perspectives and findings to derive 

intersecting or common themes across the different settings” (p. 25). Organizational change is 

complex, and this concept of providing a clearer understanding was a good reason to use multi-

method approach in this thesis project. Data collection was a two-stage process, with key 
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stakeholder interviews as the first method followed by focus groups. These methods will be 

discussed further in the project methods section. 

Project Participants 

International students are present in almost every program provided by Sask Polytech on 

all four campuses across the province. In order to make this inquiry feasible, the scope had to be 

narrowed. The School of Business at Moose Jaw campus was selected as the primary stakeholder 

because it had the highest percentage of international students in Sask Polytech. Faculty and staff 

in the School of Business and SPSS as well as international students in the School of Business 

acted as participants, as they were most affected by the issue of international student satisfaction. 

The faculty and SPSS represented not only the stakeholders, but also the change agents (Coghlan 

& Brannick, 2014) because they were the people who have direct interaction with the 

international students.  

The intended participants were drawn from four large groups of individuals. The 

stakeholder interviews drew prospective participants from middle management in SPSS and the 

School of Business. In the School of Business, in order to be included, they were required to be 

Department Heads who managed international students and faculty as part of their portfolio. This 

encompassed approximately nine Department Heads. They were excluded if they were not from 

the School of Business or they did not manage international students and their faculty. The 

potential participants from SPSS were included as middle managers who oversaw faculty that 

had day-to-day interactions supporting international students. Approximately 12 participants 

were eligible to participate. Individuals were excluded if they did not manage areas that 

supported international students or if they were not housed in Saskatoon or Moose Jaw. The goal 

for the stakeholder interviews was to execute between six and eight interviews with an even mix 
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of middle management between the School of Business and SPSS. As discussed by Creswell (as 

cited in Turner, 2010), it is essential to have participants who are open and willing to share; 

therefore, accepting the number of participants willing to participate without coercion was 

important. There was a limited pool of middle management individuals to draw from, and I only 

had access to a limited number of people (Adler & Adler, 2012). 

The focus groups examined the experience of three groups of people: (a) international 

students, (b) faculty in the School of Business, and (c) staff in SPSS. The international student 

population in the School of Business at Moose Jaw campus as of March 2018 was 191. There 

were approximately 49 School of Business faculty across the province. Additionally, 100 SPSS 

staff members were employed across the province in diverse areas from recreation services, 

counselling, registration, and international recruitment. For the purposes of this study, 191 

international students were prospective research participants. The criterion for inclusion was that 

they must be students on student visa in the School of Business at the Moose Jaw campus. 

Excluded from participating were domestic-born, landed immigrants and Canadian citizens who 

were not born in Canada. For the School of Business faculty focus group, there were 

approximately 49 potential participants across the province. Thirty potential participants were 

invited. In order to qualify for participation, they were required to be faculty in the School of 

Business at the Moose Jaw campus, and they had to instruct international students. Many of the 

100 SPSS staff members were excluded, leaving approximately 20 potential participants in 

Moose Jaw and approximately 32 prospective participants in Saskatoon. In order to be 

considered for participation, the SPSS staff had to work in Saskatoon or Moose Jaw and had to 

have a direct role in supporting international students.  
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Project participants were needed for both key stakeholder interviews and focus groups. In 

discussion with the organizational sponsor, I selected a convenience sample of students, staff, 

and faculty, this resulted in four focus groups due to SPSS staff being in two locations. This 

strategy collects information from those readily available to the researcher (Palinkas et al., 2015). 

Even though Stringer (2014) suggested that “all stakeholderspeople whose lives are 

affectedparticipate in defining and exploring the problem or service under investigation” 

(p. 77), this was impractical for the scope of this research. The project aimed to include a cross-

sectional representation of students and faculty in the School of Business and SPSS staff. An 

active recruiting process was used where I, as the researcher, actively sought the research 

participants through email and presentation (Salazar, Crosby, & DiClemente, 2015). The goal 

was to have between six and eight participants in each group. This followed the guidelines as set 

by Krueger and Casey (2000): “Focus groups are typically composed of five to ten people, but 

the size can range from as few as four to as many as twelve” (p. 10). 

In total, there were four focus groups two with SPSS staff on with faculty from the 

School of Business and one with international students. With the two SPSS staff focus groups, 

one was in Saskatoon with eight participants, and one was in Moose Jaw with seven participants. 

For the faculty focus group, 30 potential participants were forwarded the letter of invitation. This 

did not produce any volunteers, and after a second email, I, as the principle researcher, visited 

the Moose Jaw campus and made a presentation to the staff to ensure clarity of the project and to 

answer any questions individuals had. Following this session, six faculty responded with a desire 

to participate, and of these, five attended the focus group. The international students were also 

forwarded the email invitation by their department heads. Six international students agreed to 

participate, with four actually attending the focus group. While these two numbers were lower 
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than the planned six to eight, they did meet the minimum four participants (Krueger & Casey, 

2000). 

Inquiry Team 

An inquiry team was utilized for the duration of this research. The inquiry team consisted 

of two individuals who assisted me in planning the project, examining the inquiry questions, 

reviewing the interview and focus group questions, and providing feedback on the 

recommendations.  

The two members of the inquiry team were a Department Head in the School of Business 

and a co-worker in the School of Nursing. The first inquiry team member was the Department 

Head of the first-year Business Certificate Program. She gave me insight into the culture of the 

School of Business. Additionally, she had the authority to support the study recommendations 

and bring them forward to senior management. She was initially consulted to give me an 

overview of how international students were managed in the School of Business, including the 

positives of international students and also the challenges. She reviewed the inquiry questions, 

assisted in providing feedback on the draft interview and focus group questions, and provided 

feedback on the recommendations. She did not directly assist with the data gathering or have 

access to any raw data. Including her as a stakeholder in my inquiry team was essential, as it 

ensured that the “planning and use of these tools [focus groups and interviews] is clearly thought 

out with the members of the organization” (Coghlan & Brannick, 2014, p. 48). A faculty member 

in the School of Nursing whom I work with directly was selected as my second inquiry team 

member. She assisted in the planning of the project, including reviewing my draft inquiry 

questions, interview questions, and focus groups. She assisted me with running the focus groups 

and served as a reliability check for theming. The inquiry team members were required to sign a 
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confidentiality agreement (Appendix H), which outlined their obligation for ensuring 

confidentiality and integrity of the participant data. These two individuals had the skills and 

abilities to support the success of this project. 

Inquiry Project Methods 

In this section, I describe how the data collection and analysis were conducted in this 

inquiry. It includes detailed descriptions of data collection methods, study conduct, and data 

analysis. 

Data collection methods. A multi-method approach was used to complete this action 

research project. Using a multi-method approach allowed for triangulation of data to enhance 

credibility (Stringer, 2014). The two methods implemented were six key stakeholder interviews 

followed by four focus groups. Approaching this project with two different methods of data 

collection allowed for different perspectives and different themes to emerge (Rowe et al., 2013; 

see Appendix G for an outline of ARE). Interviews and focus groups together are the most 

common combination of multi-method data gathering (Lambert & Loiselle, 2007). In alignment 

with Lambert and Loiselle (2007), I conducted both individual interviews and focus groups to 

gain complementary views of the issue. 

The first method used in this inquiry project entailed key stakeholder interviews. 

Interviews were a suitable method for this inquiry project because they allowed for incorporation 

of the views of people from across the province, thus ensuring that the broadest range of 

stakeholders was included. As noted by Stringer (2014), “Interviews provide opportunities for 

participants to describe the situation in their own terms” (p. 105). A semi-structured interview 

process was used. This style of interview has the advantage of “flexibility balanced by structure” 

(Gillham, 2007, p. 70). The semi-structured format allowed me to guide the interview to ensure 
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that the information gathered would answer the inquiry question, but the flexibility allowed data 

to come to light that had not been considered. The selection of questions used in the interviews 

was essential to ensure that participants had the best opportunity to describe phenomena in their 

own terms and to avoid researcher bias (Stringer, 2014). The initial draft questions were created 

by me and refined with the input of the inquiry team. Because I was an outsider to the project, 

the key stakeholder interviews allowed me to develop a better understanding of the issues from 

an insider perspective. Following the completion of the stakeholder interviews, the data were 

analyzed and further informed the questions used in the focus groups.  

Four focus groups deepened the data obtained from the interviews. Stringer (2014) stated 

that “participants in focus groups should each have opportunities to describe their experiences 

and present their perspective on the issues discussed” (p. 111). This data collection method 

allowed for many people to express their opinions, and it also enabled people to build off each 

other’s comments. According to Sullivan and Riley (2012), more in-depth data can be gathered 

in a focus group than in an interview due to the back-and-forth conversation that occurs during a 

focus group. The drawback of the focus group method was that participants might have been less 

open to sharing in a group situation (Estacio & Karic, 2016). While anonymity is impossible 

with focus groups, comments are not attributed to particular individuals. In consideration of this 

view, Coghlan and Brannick (2014) stated, “Focus groups are consultation without responsibility 

where members of the public are invited to contribute their views anonymously on a subject” 

(p. 90). The quality of the data is a direct reflection of the type of questions asked. The focus 

groups questions were selected in order to get unbiased, accurate, and suitable data (Stringer, 

2014). With the assistance of the inquiry team, these questions were modified based on the 

findings of the stakeholder interview.  



SUPPORTING INTERNATIONAL STUDENTS  51

Focus groups worked well in combination with interviews. Challenges with focus groups 

due to unwillingness to share openly and the lack of ownership were not an issue for semi-

structured interviews. Focus groups did, however, have the advantage of being able to include 

more participants and having a deeper discussion than the interviews. By using both methods, the 

positives of each were gained.  

Study conduct. After receiving ethical approval from both Royal Roads University 

(2011) and Sask Polytech (n.d.), participants were recruited for stakeholder interviews and focus 

groups. Study conduct includes a detailed description of stakeholder interviews and the focus 

groups as performed in this inquiry project. 

Stakeholder interviews. The interview conduct was initially piloted with my inquiry team 

members to determine the suitability of the questions, flaws in its design, and to ensure the 

recording device was adequate (Turner, 2010). As stated in the project participants’ section, the 

goal was to perform six to eight interviews with an even mix between SPSS and the School of 

Business. With this goal in mind, the AVP of Student Services forwarded my letter of invitation 

via email to all SPSS management who had a role with international students (Appendix I). The 

invitation went to approximately 12 managers in counselling services, learning services, 

registration, and the international department, the exact number is not known as the AVP of 

Student Services forwarded the invitation to undisclosed recipients. Three managers from SPSS 

representing the diverse areas of registration services, counselling, and the international 

department agreed to participate and were subsequently interviewed.  

The Dean of the School of Business also forwarded my invitation to all department heads 

within the School of Business (see Appendix I). It is important to note that although I asked for 

department heads at the Moose Jaw campus, the invitation was sent to all campuses, which 
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included approximately nine individuals. Two of the participating department heads were from 

the Moose Jaw campus and one was from the Prince Albert campus. In the end, this added 

additional interest to the inquiry, as it came to light that each campus operated differently. 

Through this invite, three department heads agreed to participate and were interviewed. Although 

the AVP of Student Services and the Dean of the School of Business forwarded the initial email 

through the provision of an email contact provided in the invitation, all responses and further 

contact were through me as principle researcher. 

Once participants indicated an interest, they were emailed a letter of information 

(Appendix J) along with an informed consent form (Appendix K). Participants were invited to 

email the signed consent form to me the principle researcher. As I had no power-over issues with 

any of these participants, it was most convenient for me to arrange the interviews myself. This 

gave me an opportunity to answer any questions participants had and to clarify and affirm the 

right of confidentiality. The letter of information and the informed consent ensured participants 

were advised of the right to withdraw at any time without consequence up until one month after 

the interview occurred. Because comments are not attributed to individuals, it was not possible to 

remove an individual’s comments after the focus group. These steps were taken to ensure 

confidentiality and the voluntary nature of participating.  

Interviews were completed in person, by phone, or video conference, depending on the 

person’s location and preference. Video and phone interviews had the advantages of convenience 

and time savings, yet it is noted that there are also disadvantages of not being able to fully read 

body language (Gillham, 2007). Using the same set of pre-determined questions (Appendix L), 

one interview was completed in person, three on the phone, and two via skype. Prior to the start 

of the interviews, verbal confirmation of consent for the use of audio recording was received. 
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The interviews were recorded with a hand-held recording device. After the interviews were 

completed, they were transcribed by a professional transcriptionist, who had signed a letter of 

confidentiality related to the research (see Appendix M). Within one week of completing the 

interviews, the participants were emailed their transcribed interview and were allowed one week 

to correct any errors, clarify any points, or remove any data. These data points were then coded 

and themed as will be discussed in detail in the data analysis section. This initial theming was 

used to inform revisions to the focus group questions in consultation with the inquiry team. 

Focus groups. The focus group questions were piloted by a group of four coworkers of 

me, the primary researcher. This was helpful, as it provided an opportunity to pilot the questions 

and how to set up the room and the recording device. The four focus groups were drawn from 

three distinct populations. These were faculty from the School of Business, staff from SPSS, and 

the third group being the international students themselves. In discussions with the international 

department, it became clear that although the focus of the study was the international students on 

the Moose Jaw campus, many of the supports were actually provided out of Saskatoon. 

International registration was in Saskatoon as was the international recruiter, as the recruiter in 

Moose Jaw had just left the position. It was decided that in order to get the full picture, SPSS 

staff in Saskatoon and Moose Jaw should be included in focus groups.  

The Manager of International Education and the AVP of Student Services forwarded my 

letter of invitation to all their staff that had a direct role in supporting international students 

(Appendix N). The invitation was sent to 32 staff in Saskatoon and 20 staff in Moose Jaw. No 

exclusions were made of any staff. Eight staff members from the Saskatoon campus agreed to 

participate and attended the Saskatoon SPSS focus group. Seven staff members from the Moose 

Jaw campus volunteered and participated in the Moose Jaw SPSS focus group. The second group 
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recruited was comprised of the international students attending the School of Business on the 

Moose Jaw campus, and 191 international students were emailed a letter of invitation by their 

department head (Appendix O). This was followed up with a presentation to the students at the 

Moose Jaw Campus. Six students agreed to participate, with four actually attending the focus 

group. All 30 faculty from the School of Business on Moose Jaw campus were emailed a letter of 

invitation (Appendix N). This was followed up by a second email and a presentation at the 

Moose Jaw Campus. Six faculty agreed to participate, with five actually attending the focus 

group. 

Potential focus group participants who expressed interest were emailed a letter of 

information (Appendices P and Q) along with an informed consent form (Appendices R and S). 

Participants were invited to email the signed consent form. Consent forms were also available at 

the start of the focus group. As I had no power-over issues with any of these participants, it was 

most convenient for me to arrange the interviews myself. This gave me an opportunity to answer 

any questions participants had and to clarify and affirm the right of confidentiality. The letter of 

information and the informed consent ensured participants were advised of the right to withdraw 

up until the start of the focus group, the steps taken to ensure confidentiality, and the voluntary 

nature of participating. 

The first focus group was completed in Saskatoon, and the other three focus groups were 

held in Moose Jaw. Each focus group took place in a private room to ensure confidentiality. 

Refreshments and snacks were provided. As the principle researcher, I performed the first focus 

group in Saskatoon. The other three focus groups were facilitated by a member of my inquiry 

team, who recorded the key points on flip chart paper. Questions for the student focus groups can 

be found in Appendix T and for staff in Appendix U. This inquiry team member was not 
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employed by the School of Business and had no power-over issues with any of the participants. 

The focus groups were audio recorded, and the participants gave verbal confirmation of consent 

to audio record. These audio recordings were used to extract quotes for the study findings 

section. Key points were also recorded on flip chart paper. At the end of each focus group, the 

participants reviewed the key points to ensure accuracy of the data. 

Ownership of the project remained with Sask Polytech throughout the inquiry project. 

The aim of this ARE project was to provide recommendations that could create long-lasting 

change within the organization (Coghlan & Brannick, 2014). This is impossible without the 

organization taking ownership for the project. As stated by Coghlan and Brannick (2014), 

“Action research requires cooperation between the researchers and the client personnel, and 

continuous adjustment to new information and new events” (p. 48). In order to create ownership, 

the project required the active participation of the organization members through all stages of the 

project (Stringer, 2014). Regular meetings with my organizational sponsor, the AVP of Student 

Services, ensured that she was kept informed and that the project was relevant to Sask Polytech. 

The use of a department head of the School of Business on my inquiry team created buy-in 

amongst the School of Business faculty. She also ensured that my questions were relevant and 

important to the instructors. The recommendations from this project will be presented in an 

executive summary to a group of senior managers, and the organizational sponsor will be 

provided with a copy of the final report. Further distribution of the report will be at the discretion 

of the organization 

Data analysis. Data analysis is the method of finding meaning in the data (Ryan & 

Bernard, 2003). The interviews and focus groups were audio-recorded, then transcribed and, 

where appropriate, summarized, in anonymous format, in the body of this final report. At no time 
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were any specific comments attributed to any individual unless specific agreement had been 

obtained beforehand. All names were coded with an alpha-numeric code to maintain anonymity. 

All documentation was kept strictly confidential as outlined in the letters of information 

(Appendices J, P, and Q). All raw data will be destroyed one month following final approval of 

the thesis report by Royal Roads University. In analyzing the data, I initially read and reread the 

raw data to find similar ideas and then each piece of data was assigned a label (Gibbs & Taylor, 

2012). This coding was done in a table format. I then examined the coding for common themes. 

The coded data were further categorized under broader themes. Creating a meaningful code to 

categorize data allowed for easy retrieval of information for analysis at a later time (Gibbs & 

Taylor, 2012).  

Theming provided meaning to the large volume of data collected. Interestingly, Opler (as 

cited in Ryan & Bernard, 2003) argued that themes are visible only through the data gathered, 

but conversely, the data gathered are without meaning if appropriate theming has not been 

completed. Themes come both “from the data (an inductive approach) and from the 

investigator’s prior theoretical understanding of the phenomenon under study (a priori 

approach)” (p. 88). The coded and themed data gathered from the interviews and focus groups 

were compared with the themes found in the literature.  

Coding and theming is subjective, and it was important to reduce the bias of the 

researcher as much as possible. Ensuring credibility and trustworthiness of the data analysis is 

essential. Credibility refers to the internal reliability or how the research actually reflects reality 

(Merriam & Tisdell, 2016). Credibility is hard to determine because the data collected examine 

the reality as understood by the participants (Merriam & Tisdell, 2016, p. 252). Credibility was 

tested by participant checks of the transcripts for the interview participants and by confirming the 
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recorded points with the participants at the end of each focus group. The coding and theming 

were checked for credibility by the members of the inquiry team. Trustworthiness referred to the 

credibility of the research (Morrow, 2005). One way I increased trustworthiness was by being 

open about personal biases and identifying them (Morrow, 2005). Trustworthiness was ensured 

by being open about my role at Sask Polytech and explaining to the participants the intention of 

the research and the plan of action for the research results. Participants were told that while I 

could not guarantee the recommendations would lead to change, I would pass the 

recommendations from the study to the AVP of Support Services and the Dean of the School of 

Business. Member checking was also utilized at the end of each focus group in order to ensure 

that the ideas generated were captured accurately. A full description of the data collection tools, 

study conduct, and data analysis process in this inquiry has been presented in this section. Next, 

potential ethical issues will be discussed and how these issues were mitigated. 

Ethical Issues 

Priority was given to ensuring that this research project was carried out in an ethical 

manner following the Tri-Council Policy Statement (Canadian Institutes of Health Research, 

Natural Sciences and Engineering Research Council of Canada, & Social Sciences, & 

Humanities Research Council of Canada [Tri-Council], 2014). The Tri-Council (2014, p. 6) has 

listed three core principles: “Respect for Persons, Concern for Welfare; and Justice.”  

Respect for persons. Under the Tri-Council (2014, pp. 6–7), the term respect referred to 

the intrinsic value of humans and how they should be treated. In this project, respecting each 

participant’s autonomy and their right to consent to participate was essential (Tri-Council, 2014). 

While this concept is simple, it could have been easy to exert undue pressure upon prospective 

participants. To ensure participant’s autonomy, reassurance was given both in the letters of 
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invitation (Appendices I, N, and O) and in the informed consent (Appendices K, R, and S) that 

their participation was completely voluntary and that there was no pressure to participate. 

Further, interview participants were advised of their right to withdraw at any time up to one 

month post data collection, without consequence. (Appendix J). Focus group participants were 

informed that they could withdraw from participation at any time during the focus group, but that 

as data were not assigned to any individual, their comments could not be deleted (Appendices P 

and Q). 

Concern for welfare. Concern for welfare was referred to by the Tri-Council (2014, 

pp. 7–8) as researchers not exposing participants to any undue risks. The biggest risks for this 

project were privacy and control of personal information (Tri-Council, 2014). For the interviews, 

all middle management personnel in the School of Business were sent an email invitation by the 

Dean of Business, but after the initial contact, all emails were sent to me as the principle 

researcher. The same was true for SPSS; all middle management personnel with a role with 

international students were invited by the AVP of Student Services and then all further 

communications were through me as principle researcher. In order to maintain anonymity, the 

only people with access to the raw data were me as the primary research and the professional 

transcriptionist.  

Anonymity was not possible with group methods of data collection; therefore, privacy 

was a potential issue in the focus groups. None of the focus group participants had any power-

over issues with any of the other participants. This lowered the perceived risk of privacy and 

control issues. All participants were required to sign a confidentiality agreement prior to the start 

of the interview (Appendix K) and for each focus group (Appendices R and S). Focus group 

participants were reminded of the nature of the group and not to share information learned from 
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the group. All data gathered were stripped of identifying information when transcribed. All raw 

data, audio recordings, and transcripts were stored in locked cabinets or in password-protected 

home computer files. All data, both digital and raw, will be destroyed one month following final 

approval of the thesis by Royal Roads University. These steps helped mitigate the issues 

surrounding privacy and control of personal information.  

Justice. The third core principle in the Tri-Council’s (2014) guidelines was justice. 

Justice concerned treating people fairly with regards to respect and welfare (pp. 8–9). The 

research Sask Polytech staff participants were not considered vulnerable, as there were no 

power-over issues between me serving as the principal researcher and as the interviewer. The 

student participants could have been considered as vulnerable, as they were in a foreign country 

with limited resources, limited understanding of cultural norms, and limited understanding of 

their rights in Canada. These students needed to be reassured that their participation was entirely 

voluntary and that there were no repercussions for their participation or decision not to 

participate. There was the potential for power-over issues between the participants. I did not have 

power over any of the participants; therefore, there was no barrier to me facilitating the focus 

groups or conducting the interviews. The people who did have power over, such as management 

or faculty, did not participate in the focus groups. The students may have had concerns about 

power-over issues with each other, but no one with evaluative power over these students was 

present at the focus group or had access to the raw data. Student participants were reassured that 

their participation or non-participation did not affect them academically (Appendices I and J). 

They were also reassured that anything that they said during the focus group was kept 

confidential and did not affect them academically (Appendix J). These steps reduced any issues 
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surrounding justice. By following the Tri-Council’s (2014, p. 6) core principles of ethical 

research, potential ethical issues were mitigated. 

Chapter Summary 

In chapter three, I have discussed the use of the ARE methodology as well as the multi-

method approach taken using interviews and focus groups. Data collection and analysis were 

explored in detail as were the potential for ethical issues and how these would be mitigated. In 

chapter four, I will describe the inquiry project findings and conclusions along with the scope 

and limitations of the inquiry. 
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Chapter Four: Inquiry Project Findings and Conclusions 

The study findings are examined in this chapter, including a detailed review of the 

themes found in this inquiry project. Themes presented include two major theme areas, 

institutional factors and individual factors, with eight subthemes, followed with five study 

conclusions, and in closing, a discussion on the scope and limitations of the inquiry. 

The action research question examined in this inquiry project was: “How can 

Saskatchewan Polytechnic Student Services (SPSS) and the School of Business more effectively 

support international students to improve the student experience in alignment with the Sask. 

Polytech 2017 Academic Model?” Three sub-questions further informed the inquiry: 

1. What current services, strategies, and collaborative practices are SPSS and the School 

of Business practicing in support of an enhanced international student experience? 

2. What are the existing challenges and barriers inhibiting SPSS and the School of 

Business faculty in supporting an enhanced experience for international student 

populations? 

3. How can SPSS and the School of Business faculty integrate current and emerging 

technological advancements in supporting their international students? 

Study Findings 

In this inquiry project, participants were asked to reflect on supporting international 

students in the School of Business and those who are engaged in working with these students. A 

multi-method approach was utilized, using both interviews and focus groups. Overall, 30 

participants contributed through either an interview or one of the four focus groups. Six 

interviews were performed, and these interviews were coded I-1 to I-6. Four focus groups were 
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completed with a total of 24 participants drawn from international students, School of Business 

faculty, and SPSS staff. These were given the codes F-1 to F-4.  

When the themes were coded and themed, the data were further categorized under eight 

subthemes. Upon further examination, there was a natural divide in the subthemes between 

factors that were regulated by the organization and the other four factors that were individual and 

under individual students’ control. This led to two overarching themes of individual factors and 

institutional factors. Overall, there were 205 coded points, with 83 that fit under the theme 

individual factors and 122 pieces of data that referred to institutional factors. In Figure 2, I have 

outlined the themes and the number of coded points, as shown in brackets, that were identified 

under each subtheme.  

 

Figure 2. Theme diagram. 

Finding 1: Institutional factors that affect the international student experience. 

From the data analysis, a central key theme was identified as institutional factors. In examining 

the data, it became apparent that the student experience was made up of two parts; the first was 

derived from how the institution interacted with the students and the other from individual 
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factors that the student had control of. Coding regarding institutional factors naturally grouped 

into the distinct sub themes of orientation, communication, admissions, and supportive staff. 

Each of these themes are discussed in the following section 

Orientation. The need for orientation of both faculty and students was a key factor 

brought to light by all focus groups and stakeholder interviews, as evidenced by 34 coded 

comments. Specifically, student orientation was a topic of great interest for all participants, with 

the discussions centring on the value of the currently provided student orientation and also ways 

to improve this orientation (F-1, F-2, F-3, F-4, I-2, I-3, I-5, I-6). As stated by an interviewee, 

“Orientation at the beginning of the year I find is so key” (I-3). Participant comments noted that 

the orientation of international students was already occurring. Further, student orientation was 

viewed as a positive, although it was noted that this was a non-mandatory, in-person, 1- to 2-day 

orientation run by student services prior to the start of the fall semester and a half-day orientation 

during class time in the winter semester (I-3). The international student initial experience was 

described by an interviewee stating,  

You are landing in a little town in Saskatchewan and you have a little bit of nice weather, 

but perhaps you need a bit of a warning on what the weather is like in the winter. What 

the shopping services are, you need to know where to look for necessities like groceries, 

rent, and all that normal day-to-day living. (I-2) 

Another interviewee stated, “Students that attend orientation tend[ed] to be more successful” (I-

3). All the focus groups agreed that the orientation was helpful for those who attended. It was 

deemed to be a “solid” orientation (F-3).  

While there was a strong representation of positive comments regarding the student 

orientation, participants also noted concerns (F-1, F-2, F-3, F-4, I-1, I-3, I-6) A key consideration 
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was the non-mandatory aspect of the orientation; yet; as participants noted, however good the 

orientation was; it did not help those who did not attend (F-1, I-3). Additionally, participants 

reflected that providing the orientation all in one day was a concern; as it could be overwhelming 

(I-2, I-6). Suggestions for improving student orientation were provided by participants. The first 

suggestion was to consider including faculty and learning services in the orientation (F-1, I-6). 

Additionally, it was felt that providing online options as part of the orientation would be an asset, 

particularly for students not yet on campus (F2, F3, F4). Flowing from this idea, participants 

further suggested that the use of social media and an on-line orientation platform would benefit 

students prior to leaving their home country and could include topics such as preparing for 

weather as well as advice and links on acquiring driver’s licenses and health cards (F-1).  

In viewing the topic of faculty orientation, 12 coded points by participants were 

consistent in their view that unlike student orientation, faculty orientation was limited and, in 

many cases, non-existent (I-3, I-6). Participants noted that education for faculty was provided in 

workshops held over noon hours. One interviewee felt that faculty were unaware of what 

constituted an international student and how to support them and that this could be improved by 

a more active presence of the international department on each campus (I-5). The need for 

faculty support was a key concern in this inquiry project (F1, F2, F4, I-2, I-3, I-4, I-5). In regards 

to this, participants in Focus Group 4 mentioned “feeling helpless” and not knowing what to do. 

Another interviewee stated, “Faculty are often put in situations that are uncomfortable. I really 

feel like we need some training for our faculty and that hasn’t been provided” (I-6). Participants 

expressed the desire to do a good job with their students, yet were often at a loss of how to help 

(F-4). Concerns included instances where it was felt that faculty lacked cultural sensitivity and 

even rare cases of overt racial comments (F-1, F-3). These concerns all pointed towards the need 
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for education, and one focus group felt this should be mandatory (F-1). Participants in Focus 

Group 4 suggested that faculty should have the opportunity to learn from experts in the field of 

international education.  

In summary, the importance of orientation for both faculty and students was a common 

theme throughout all data intervals. Student orientation was viewed as a positive, yet there were 

suggestions for building on what is working well and possible steps for improvement. Further, 

the findings noted the need for faculty education, as this was a common thread in participant 

reflections. 

Communication. Two subthemes are encompassed under institutional communication: 

(a) communication between departments and (b) communication between Sask Polytech and the 

international students, which were reflected in 16 coded points. Participant responses reflected 

that communication between departments was lacking due to lack of both formal and informal 

communication channels between departments and that this was compounded by geographic 

challenges (F1, F3). Further, a lack of knowledge regarding each department’s role in supporting 

international students was commonly noted, as highlighted by one interviewee stating, “I am not 

extremely familiar with all of the supports that they supply” (I-1). In this vein, a focus group 

participant stated, “If an international student was having problems, I would refer them to the 

international department, but I have no idea how they can help” (F-4).  

Geographically, the international department is housed in Saskatoon, but the students are 

spread across four cities, with the majority of international students housed in Moose Jaw (F-3). 

Even in Saskatoon, the international department is not in the same building as the students (F-1, 

F-3). Interviewee 3 referred to the programs as being “siloed,” meaning that there was little 

communication and collaboration between the departments. Additionally, the need for 
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collaboration to provide orientation and to identify student issues earlier was identified (F-1, I-6). 

The lack of communication between SPSS and the School of Business was presented as an 

uncertainty of the role that the international department played, geographic separation of the 

international department, and a need to work together to identify student issues.  

Communication between Sask Polytech and the international students was recognized as 

having several positives attributes, although there were some common concerns as well. In the 

context of consideration as to what is working well, one focus group felt that individual 

communication between staff and students was effective and productive (F-1) and another group 

felt that faculty and staff were approachable (F-2). In further reflections on what is working well, 

participants commented that Sask Polytech hired experienced international students to phone 

each incoming international student to provide general application information and answer any 

questions they might have (I-3). Additionally, participants noted that Sask Polytech has a 

Facebook page with over 2,000 followers, which they felt was an effective endeavour (I-3).  

In consideration of areas needing improvement, communication with international 

students was not without its challenges, as students were at times seen as overly persistent, 

wanting answers immediately, and it was felt that they needed to be more patient (F-3, I-2). Staff 

participants commented that they were also challenged because it was illegal for them to give 

information on visas and immigration, as there was no one with the proper education. However, 

this situation was currently being resolved, as one employee was working on the designation 

required (F-1, F-3, I-3). Sask Polytech has a student hotline, but one focus group participant 

found international student inquiries were transferred to the international department when the 

hotline may have been able to answer the question This was frustrating for international students 

and staff, and participants in one focus group felt it would be beneficial to train employees at the 
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hotline to answer minor questions by international students (F-3). Participants further 

commented “that just because a student has an accent does not mean that all inquiries need to go 

through the international department” (F-3). Another area for improvement identified by 

participants was expanding information available online, such as rental and bus information (F-1, 

F-2). Additionally, participants in Focus Group 2 wanted an active social media site where 

students could communicate with each other for accommodations, roommates, and rides. 

Overall, communication between students and the institution was viewed as being positive, in so 

far as participants commented that individuals and the institution communicated with students. 

However, some areas of systemic improvement were identified, such as improving on-line 

information, increasing the ability for international students to use the phone hotline, and 

creating the capacity within employees for students to get visa and immigration information.  

Admissions. The subtheme of admissions captured 38 coded points, including comments 

on the admission process and graduation, represented by 28 comments, and financial challenges 

related to admissions, as evidenced by 10 comments. A consistent comment through the data 

collection was that the admission process was noted as the “first impression” with Sask Polytech 

and, as such, provided a key opportunity for ensuring student success. While noting that the 

current admission processes were positive, two areas of concern were raised: (a) registration and 

(b) financial issues. Participants commented that the registration process can be challenging for 

any students and that international students have unique challenges that need to be considered (F-

1, F-2, F-3). In relation to what is working well, one focus group referenced the experienced staff 

(F-1) and another highlighted how the international department was available to help throughout 

the process (F-3). As discussed under communication, Sask Polytech hires international students 

and contacts each incoming student in their home country to discuss things they need to 



SUPPORTING INTERNATIONAL STUDENTS  68

complete before coming to Canada (I-3). Additionally, Sask Polytech hires international students 

and contacts each incoming student in his/her home country to discuss things that need to be 

completed before coming to Canada (I-3). The international student participants stated that the 

online registration process was relatively simple (F-2). This was further examined in a 

stakeholder interview, who noted that the registration process has become more flexible and no 

longer requires original documentation to be sent from students’ home countries and that they 

could supply such documentation once they arrive in the country (I-2). However, a focus group 

participant felt that “it was unfair that many students had to courier their documents between 

Moose Jaw and Saskatoon and that students should be able to do this at their home campus” (F-

1). The registration process has many positives, but there are challenges unique to international 

students. 

In response to the questions related to challenges with registration, participants noted 

long waiting periods, difficulty assessing transfer credits, difficulty knowing final class numbers, 

and challenges meeting entrance requirements from their home country. One focus group 

participant stated, “I had to wait two months to find out that I was not accepted into a program 

and then had to scramble to find a program that would accept me” (F-2). Another participant 

stated, “I had applied to another college as well, and that [they] were faster to respond and that I 

got a conditional acceptance [from that same college], while they waited to confirm documents” 

(F-2). Focus Group 2 participants summarized this frustration in commenting that “Sask 

Polytech took my money right away, but then I had to wait a long time to find out if I was 

accepted.” In further consideration of challenges, participants commented on their frustration 

related to transfer credits, as it was often difficult to understand and interpret foreign transcripts 

(I-6). Some international students were not aware of the documentation needed to get transfer 



SUPPORTING INTERNATIONAL STUDENTS  69

credit and, therefore, were taking classes they did not need (I-4). Further, participants felt that 

there was pressure for Sask Polytech to accept transfer credits because of the high cost of classes 

for international students (I-6).  

Several participants discussed the frustration in not knowing how many international 

students were going to attend until after the start of class (I-1, I-2, I-6). One stated that in the 

previous fall an extra instructor was hired to accommodate the expected number of international 

students, but half the number of students actually arrived (I-6). On another occasion, double the 

number of international students arrived, and they were unable to hire additional staff at the last 

minute (I-6). This concern, as viewed from the registration perspective, was that there was 

institutional pressure to fill the allotted seats (I-2). In further consideration of this issue, one 

participant relayed that Nigerian students often had visa application issues; therefore, 70-80% of 

Nigerian students who were accepted to the program did not show up, which means registration 

overfills each seat with two or three participants (I-2). Rarely did all students attend, but when 

they did, it was challenging for the organization, and this was compounded when it occurred 

with 5-10 seats in the same program (I-2). Also, it was noted that international students’ seats are 

above classroom cap number (i.e., the maximum number of students accepted), that this can 

make class sizes larger than anticipated and push both the physical space and the instructor’s 

ability to manage (I-1, I-2, I-4). Additionally, meeting the entrance requirements from a student’s 

home country was also a registration challenge. A focus group comment noted concern about the 

challenges for international students to meet entrance requirements, such as English language 

testing in their home country (F-3).  

Registration also played a role in graduation, as registration services provide a letter of 

graduation, which is required to acquire a work permit. One participant commented that there is 
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a lot of pressure to get this letter as quickly as possible in order for students to be able to get jobs 

(I-2), who further stated, “It is not unusual for a student to show up after they finished writing 

their final exam, to ask for a letter that says that they have graduated, but we do not have their 

marks yet” (I-2). Focus Group 3 participants noted that international students were calling 

multiple people trying to get their graduation letter, and they further acknowledged that this takes 

a lot of time and energy from the registration department. It was also reported that a former 

student was unable to get his/her letter of completion from Sask Polytech in the time frame 

allotted and, as a result, was deported (F-3). While graduation is not part of the admission 

process, the registration department works with international students from admission to 

graduation, and this was seen as a significant challenge for the registration department in relation 

international students.  

Further registration concerns raised by participants were related to the financial 

requirements. One recent concern was that international students found it hard to pay their 

deposit, as Sask Polytech recently changed their policy to not accept credit card payments. As 

highlighted by one participant, “I have a visa card, a master card, a Canadian bank account, and 

an account from my home country, and I could not pay the deposit” (F-2). Other participants 

stated that it was a Canadian student visa requirement to have $10,000 in their bank account, and 

this was often borrowed temporarily from friends to meet this requirement (F-2). An issue raised 

by one focus group participant was the lack of flexibility or payment plans for international 

students (F-3), as the entire tuition had to be paid at the start, and there was little room for 

exception. International students were often viewed as “rich,” stated one focus group participant, 

but often the reverse was true, and students struggled to meet basic necessities (F-3). The 

cooperative programs at Sask Polytech, Moose Jaw campus, were of assistance financially, as 



SUPPORTING INTERNATIONAL STUDENTS  71

students were able to alternate studies with work terms (F-3). One focus group felt that this was 

helpful and that it needed to be expanded (F-3). Overall, registration issues were viewed as 

having a large impact on the student experience from ease of admission and graduation to 

payment options. 

Supportive staff. Of note in this inquiry project was the impact of supportive faculty and 

staff on the student experience; this subtheme was echoed in 34 coded points. The advantage of 

Sask Polytechnic’s small class sizes allowed faculty to build relationships with their students (I-

1). Participants in two different focus groups stated that faculty were warm and approachable (F-

2, F-3). Interestingly, from a faculty perspective, they found that international students were hard 

to get to know, and it was difficult to engage them in the classroom (F-4). In spite of faculty’s 

concern about not knowing what to do with international students, the international students 

found them to be helpful and always available (F-2). The international students in Focus Group 2 

felt that Sask Polytech treated the international students very well. 

Commitment of the staff and faculty was another positive factor evident in every 

interview and focus group conducted. Participants in Focus Group 1 discussed the importance of 

“service excellence” and “warm transfers” or walking the student to the person who could help 

him/her. Two of the focus groups felt strongly that their job was to advocate for international 

students and that the climate at Sask Polytechnic has gotten more positive towards international 

students (F-1, F-3). In further evidence, one individual discussed his/her willingness to flex hours 

in order to accommodate student schedules (F-1). Two of the focus groups discussed the 

helpfulness of the international department in academic writing and making resumes (F-3, F-4). 

Of particular note, one of the focus groups stated that faculty and staff were able to “identify 

their deficits and [that they] have improved over time” (F-1). One of the biggest challenges noted 
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by participants was variable support at different campuses. Prince Albert has no international 

support in its community and Regina has limited support. Prince Albert uses the international 

resources by phone, and Regina has one international staff and one who works occasionally on 

campus (I-3, I-4). The underlying message throughout this inquiry process was that faculty and 

staff were doing their best to support international students and were continuing to improve their 

support, in spite of challenges. 

Finding 2: Individual factors that affect the international students’ experience. In 

consideration of factors that influence the success of international students, individual factors 

were identified as important considerations, as represented by 83 coded points in the focus 

groups and interviews. Within this overarching theme, the subthemes of social experience, 

academic experience, language, and basic necessities emerged. Each of these subthemes could be 

viewed through the lens of cultural experience, as their lived experience in their home culture 

coloured these individual factors. 

Academic experience. In this inquiry project, the theme of academic experience, as 

identified in 14 coded points, was divided into two subthemes: (a) academic integrity and 

(b) academics for immigration. Issues regarding academic integrity were discussed in two of the 

stakeholder interviews as a major concern (I-1, I-4). Academic integrity concerns in this case 

referred to plagiarism and cheating. The faculty focus group also discussed issues with academic 

integrity (F-4), stating that it used to be a significant issue a few years ago, but policy changes 

and student education had significantly improved the issue (F-4). One participant noted spending 

a full hour discussing plagiarism and proper citation before the first assignment (F-4). These 

same individuals also stated the rules had become much stricter. They described current policy; 

in the first case of plagiarism, the student received a zero. If done again, the student failed the 
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class, and if the student plagiarized a third time, she/he was discontinued from the program. 

Focus Group 4 participants felt that these two strategies were effective in reducing plagiarism 

significantly.  

Adding to this challenge, viewing the issue of academic integrity as a cultural by-product 

creates another layer of complexity. As discussed by Interviewee 3, in some cultures, “when it 

comes to writing papers or exams, they can just write, without using citations, whatever the 

instructor says.” One of the interviewees noted having to hire an extra invigilator for all exams 

due to past instances of cheating (I-4). This participant did further state that with the addition of 

international students, the classrooms were crowded and the students’ computers/ desks were too 

close together, making it easier to copy (I-4). Members of Focus Group 3 took a different 

approach, noting that their concern was the need to identify the struggling students sooner so that 

they could receive assistance with their writing before they received a zero assignment or failed a 

class. On this same line of thought, two interviewees were concerned with the fact that it was 

very difficult if not impossible to assess for learning disabilities when there were also English 

language difficulties (I-5, I-6). Additionally, one program hired a tutor international students 

could use on the weekends for additional one-on-one support (I-4). Alternatively, Interviewee 1 

felt that it was not a large issue for his/her program, as the assignments in the program did not 

involve a lot of writing. Further, in one program, all exams and assignments were open book, 

open internet; therefore, cheating was not a concern (I-1). Overall, participants voiced that 

dealing with academic integrity issues with international students was a significant concern, but 

it was being managed through increased supports and stricter policies. 

Academics for immigration refer to those students who are specifically at Sask Polytech 

to meet immigration visa requirements and do not need the diploma provided, as was discussed 



SUPPORTING INTERNATIONAL STUDENTS  74

in seven coded points. Sask Polytech delivers short programs that are ideal for those wishing to 

immigrate, as these are 2-year courses, which meets the requirement to obtain landed immigrant 

status (I-3). Further, Focus Group 2 participants stated that many of these students have degrees 

from their home country and find school easy. Additionally, they may be selecting a program 

based on availability not on interest, and this led to academic concerns (F-3). For these students, 

attendance was an issue because doing well in schooling was not a concern, and often, paid work 

took priority (F3, F4). One focus group participant described that often classes with exclusively 

international students had 50% attendance rates and had taught one class where only two 

students attended (F-4). Interestingly, although on-line studies may suit these students’ needs, in 

order to meet visa requirements, they must be registered for 60% in-class studies (F-3). In 

summary, academics for the purpose of immigration were frustrating for the faculty and staff in 

terms of poor student attendance and engagement. 

Language. Language was a major theme in this inquiry, as evidenced by 13 coded points, 

and has been divided into two subthemes: (a) English language issues and (b) communication 

approach. One interviewee estimated English language issues in 60-75% of international students 

(I-1). Additionally, this interviewee believed that oral communication was not an issue, but 

written communication was (I-1). Further, challenges with regards to the International English 

Language Testing System (IELTS) was highlighted, where one participant discussed that there 

was a student where, “I swear, that somebody wrote the exam for her” (I-1). IELTS is an 

entrance requirement for programs at Sask Polytech, and each program has a set IELTS score 

students need to achieve upon entrance. This same sentiment was echoed by several participants 

(F-3, I-1, I-2). One of the participants felt the IELTS system needed to be reviewed because 

students with poor written English were still being admitted (F-3). All of these concerns 
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translated as a need for additional language supports. One interviewee felt that additional 

language prep courses similar to what is provided at the local university would be helpful (I-2). It 

was also suggested that each campus needed a staffed language drop-in centre to work on 

pronunciation and cultural communication norms (F-1). Participants noted that this was being 

partially covered, as there were English language support people in Moose Jaw and Saskatoon (I-

6). Focus Group 4 participants suggested faculty and staff had a role to play by avoiding jargon 

and ambiguous language. In summary, concerns regarding English language requirements for 

entry to Sask Polytech and the need for additional language supports were identified. 

The second theme captured under language was communication approach, which is a 

specific skill shaped by the student’s cultural experience. As articulated by one participant, many 

international students come from high-conflict cultures, and this affects their ability to 

communicate and negotiate with others (F-3). In regards to communication approach, Focus 

Group 4 found that negotiation was common amongst international students. Additionally, the 

issues around communication approach were compounded when a student received low grades, 

as evidenced by one participant stating that students have begged and cried for passing grades 

after failing an assignment or exam (I-6). Further, international students occasionally became 

assertive or aggressive if they did not get what they want (F-4). This was a very challenging 

issue for faculty focus group participants. In another vein, it was felt that international students 

wanted help to improve their communication approach, and they wanted to “sound Canadian” 

(F-1). In conclusion, under the theme of language, English language deficiencies along with 

differing cultural communication norms make the international experience increasingly 

challenging. 
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Basic necessities. In analysis of the data, the overall theme of basic necessities was 

identified as an important consideration for international student success and was discussed in 22 

coded points. Within this theme, participant comments were naturally captured within the 

subthemes of financial needs and housing and transportation needs. Interestingly, even acquiring 

basic necessities is a by-product of culture because of norms regarding housing and 

transportation methods. The first subtheme to be discussed is financial needs. 

Financial needs amongst international students formed a common theme, with nine coded 

points being attributed to this subtheme. Students struggle financially, and further compounding 

this issue was that they often send money to their families at home (I-5). The erroneous myth that 

international students were rich was discussed by several participants, with the comment that 

often, affluent international students went to high-end universities in Canada, that Sask Polytech 

attracted students of more modest means (F-3, I-5). This then translates into most international 

students holding part-time jobs (I-4, F-2). One interviewee felt that it should be made easier for 

international students to obtain part-time work (I-4). Focus Group 3 participants discussed the 

challenges of finding work when you do not have an English name and when your references are 

not from Canada. The need for employers to receive education regarding international students 

was discussed (F-3). These financial issues led to academic issues because students were not 

buying required textbooks due to cost (I-4). Also, these students were often late or missing class 

due to work or “overtired” when they did attend class (I-4). Financial issues also added to the 

already existing housing and transportation concerns. 

The subtheme of housing and transportation issues was illuminated by 13 coded points in 

this inquiry project. As highlighted by one participant, it was hard to find a rental apartment in 

Canada from one’s home country: “I had to make 80 phone calls before finding a place” (I-2). 
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Another participant highlighted the challenges in this regard, describing how “a student was 

living far away from the building she took classes in because she found a place near the main 

campus not realizing that this was not the building where she would be attending classes” (F-1). 

The need for a residence at the Moose Jaw campus location was suggested in three of the focus 

groups (F-1, F-3, F-4). Due to rental issues, some students were living in Regina and commuting 

to Moose Jaw for school (F-4). This is a distance of 71 km, and there is no public transportation 

between the two. This left many students relying on carpooling, and as stated in Focus Group 4, 

“Often, their ride is not reliable.” One faculty member stated that when she approached a student 

about absenteeism, the student stated that her ride had not come to school in a week, so she had 

no way to get there (F-4). Students in Focus Group 2 felt that finding a reliable, inexpensive car 

was difficult. Students accustomed to public transportation in their home country found that it 

was lacking in smaller centres such as Prince Albert and Moose Jaw (I-4). In addition, students 

who wanted to participate in the co-op program needed to get a driver’s license in order to 

increase their chances of getting a work term (F-1). In summary, housing and transportation were 

findings that had a significant impact on student experience. 

Social experience. The social experience of international students was discussed 34 

coded points in this inquiry project. Three factors made up this social experience subtheme: 

(a) friends, (b) local cultural experience, and (c) prejudice. It was impossible to separate social 

experience from cultural experience, including what types of social experiences international 

students were accustomed to, to experiences of prejudice. Friendship was a subtheme that was 

discussed in 10 individual comments. International students’ ability to make friends significantly 

impacted their experience (F-2). Loneliness and homesickness was brought up in one interview 

as a significant concern (I-4). The interviews also revealed that students were often challenged 
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when there were issues with their family at home and they could not be with them (I-4). The 

student focus group was less concerned with homesickness, but felt that it was difficult to make 

friends and wanted an opportunity to meet Canadian friends (F-2). These participants stated that 

they wanted more social activities to meet Canadian friends and felt even the way students self-

selected classroom seating, by race, prevented them from interacting with people outside of their 

culture (F-2). Mentorship was viewed as a possible bridge to building friend (F-1, F-2, F-3). 

Focus Group 1 participants wanted to see Canadian and international students mentored with one 

another. Others felt that mentoring international students with alumni in the community would be 

helpful (F-2, F-3). Making friends is part of a student social experience, and providing activities 

and mentors to enhance this was viewed as important.  

The importance of a local cultural experience for international students was brought up 

under 16 coded points in interviews and focus groups (F-3, F-4, I-2, I-4, I-6). Interestingly, what 

faculty and staff viewed as appropriate activities did not align with the students’ views. 

Intercultural week and activities that show the value of their culture were viewed as a positive by 

the faculty and staff (F-1, F-3). One faculty member was particularly involved in teaching 

international students to play floor hockey and felt that soccer and ping pong would be positive 

activities (F-4). Another staff participant was looking into having women’s only exercise classes 

for those women who had to remain covered in front of men (F-3). Culturally diverse activities 

such as snowshoeing and cricket were mentioned as potential options (I-2, I-6). One interviewee 

was concerned that most Sask Polytech social activities included alcohol and that this was not 

welcoming for international students (I-2).  

The students had a different viewpoint on social activities. One student said, “I did not 

come to Canada from India to do Indian things.” He wanted to try Canadian cultural activities 
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such as hockey (F-2). The students felt that all of the activities were for international students 

only, and they wanted the opportunity to socialize with domestic students (F-2). In general, the 

students wanted more events such as chess and basketball (F-2). When asked if they were 

concerned about events that served alcohol, these students said they were not, but felt some 

international students might be (F-2). The social experience of students and providing 

experiences that showed value for diversity was important, but additionally, students wanted 

opportunities to do Canadian activities and meet Canadian friends. 

Prejudice was also an issue that was viewed differently by faculty and staff than by the 

international students present at the focus group. It was mentioned under eight coded points in 

varying ways. Staff in Focus Group 1 felt that international students were viewed as a problem. 

They believed that racial profiling occurred based on appearance and accent and mentioned 

specific racially provoked conflicts (F-1). This focus group also discussed the issues of cultural 

misunderstanding between staff and students and between fellow students (F-1). It was stated 

that more sensitivity was needed to make religious and cultural accommodations such as for 

prayer times (I-3). On the other hand, one interviewee felt that there was not any evidence of 

racism in her/his classroom (I-1). Students agreed with this view and commented that racial 

discrimination was not a problem between themselves and domestic-born students or faculty, but 

that there was discrimination between the different intercultural groups (F-2). In spite of this 

statement, students found it was difficult to get apartments and jobs due to their appearance and 

accents (F-2). Although prejudice was not a major theme in this inquiry project, it was a factor 

described as occurring and continuing to occur (F-2, I-1, I-3). 

The inquiry findings were presented in this section under the broad themes of 

institutional factors and individual factors that made up the international experience. These 
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themes were further divided into eight subthemes, which included orientation, communication, 

admissions, supportive staff, social experience, academic experience, language, basic necessities. 

These findings led to five study conclusions. 

Study Conclusions 

The data analysis and theming led to five conclusions in answering the inquiry question: 

How can Saskatchewan Polytechnic Student Services (SPSS) and the School of Business more 

effectively support international students to improve the student experience in alignment with the 

Sask. Polytech 2017 Academic Model? 

1. Sask Polytech’s passionate staff and faculty are a strength of the organization in 

improving the international student experience. 

2. The international student’s experience is complicated by institutional factors. 

3. The international student’s experience is complicated by personal factors. 

4. The social experience of international students is as important as their academic 

experience. 

5. There is a need for Sask Polytech to prioritize supporting faculty and staff in order to 

continue to grow its international student base. 

Conclusion 1: Sask Polytech’s passionate staff and faculty are a strength of the 

organization in improving the international student experience. This conclusion was based 

on repeated findings that faculty and staff are willing to go above and beyond to help 

international students. This was apparent in the statements of “warm transfers” and the feeling 

that they were “champions for international students.” Both faculty and staff made attempts 

outside of their work day to provide additional recreation activities, such as teaching 

international students floor hockey or advocating for a women’s only exercise class. Students 
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found faculty to be approachable and willing to answer questions and had received help from the 

international department. These findings mirrored the findings from the literature that found that 

faculty and counsellors were important supports for international students (Altbach, 2013; Baird, 

2010; Calder et al., 2016). These passionate faculty and staff will serve as change agents to 

implement the recommendations to follow. 

Conclusion 2: The international student’s experience is complicated by institutional 

factors. As discussed in the study findings section, the international student experience is 

complicated by institutional factors, which include orientation, communication, admissions, and 

supportive staff. These institutional factors were items that directly related to how the institution 

functioned through policy and procedures that directly affected the student experience. These 

factors align closely with the findings from the literature review. Supportive staff was previously 

discussed in conclusion one. 

Orientation for both students and faculty was essential to optimize the international 

student experience. Student orientation was discussed as a “key” factor, and it was found that 

students experienced more success if they attended orientation. Factors such as timing, staff 

involvement, and the non-mandatory aspect of orientation were raised as potential concerns. The 

literature addressed these same issues; providing orientation information when students needed 

itnot just in one sessionwas found in two studies (Baird, 2010; Calder et al., 2016). Also, 

providing information that was accurate and keeping on-line information up to date was also 

important (Calder et al., 2016). The literature studied did not touch on some of the more detailed 

agency-specific aspects such as encouraging attendance and who should be part of orientation, 

but the findings suggested that there is a need to examine this issue at an organizational level. 
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The need for increased faculty orientation was an important finding from this inquiry 

project. Increasing faculty support was also a common theme throughout this inquiry. 

Participants stated that it was difficult to engage international students and that they did not 

know what to do. They also stated that they would like to learn from the experts. While the 

literature reviewed examined the student issues and not the faculty issues, scholars did state that 

faculty were important supports for international students (Altbach, 2013; Baird, 2010; Calder et 

al., 2016). From this, one could infer that that having faculty knowledgeable about engaging 

international students and supporting them through orientation would be beneficial. 

Communication was another institutional factor that was found throughout this inquiry 

project and included institution-to-student communication and department-to-department 

communication. The participants in this project found that they did not have a good 

understanding of what other departments did or how they could support each other. Additionally, 

it was found that while one-on-one communication between students and faculty/staff was good, 

communication between the institution, as a whole, and the students was sometimes lacking. 

This was evidenced through comments regarding the inability to give immigration specific 

information and lack of on-line forums to find roommates, rides, and apartments. Calder et al. 

(2016) discussed at length the need for accurate and timely information. 

The admission process was an additional institutional finding that on the whole was 

positive, but there were areas for improvement. The participants found the admission process 

relatively easy, but found that there was a long time between application and acceptance, with no 

information as to where their application was in the process. Also, concerns regarding the 

provision of original documentation and transfer credits were an ongoing issue, but it was 

believed that the process was being improved constantly. Financially, there were concerns 
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regarding methods of payment and the need to have $10,000 in the bank as an immigration 

requirement. The admission process is an institution-specific concern that was not addressed in 

the literature. 

Conclusion 3: The international student’s experience is complicated by personal 

factors. Evidence to support this conclusion was found throughout this inquiry project and 

supported by the literature. Personal factors were divided into four subthemes: (a) social 

experience, (b) academic experience, (c) language, and (d) basic necessities. These four areas 

were brought to light repeatedly in participant comments and concerns expressed throughout this 

inquiry project. The social experience will be discussed in Conclusion 4.  

The academic experience included the areas of academic integrity issues and academics 

for immigration. Academic integrity was found to be an issue by many in this project, but it was 

felt that this issue was improved through education about plagiarism and heavier penalties. 

Plagiarism and how it related to cultural learning expectations was discussed in detail in the 

literature (Baird, 2010; Gunawardena & Wilson, 2012; Yanyin & Yinan, 2010; Zhou et al., 

2008). The findings from this inquiry regarding issues surrounding plagiarism matched closely 

with the literature, but the perception that there was a reduction in the numbers of students being 

caught plagiarizing was unique to this inquiry. Academics for immigration was a concern 

amongst participants that students were here for immigration purposes and not for educational 

reasons. This meant that some were taking courses that they were not interested in, attendance 

was an issue, and engagement was an issue. This was not a topic found in the literature studied, 

but was a potentially contentious issue raised in two focus groups. 

Language issues were a common concern amongst many of the research participants. 

Many students were felt to have adequate oral communication, but that written communication 
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was lacking. Also, there were concerns regarding the English language requirements, as it was 

expressed that even though the students had met the requirement, their English was very poor. 

Increased language support was a common need reported in this inquiry project. As discussed in 

chapter two, concerns surrounding English language were prevalent, with some feeling that after 

the first two years it was no longer a concern, to issues with trade-specific terminology and 

jargon, to significant ongoing language issues (Banjong, 2015; Calder et al., 2016; Carroll & 

Ryan, 2007; Gunawardena & Wilson, 2012; Yanyin & Yinan, 2010). Language acquisition over 

the course of international students’ studies was not mentioned in this inquiry project. The other 

issues, as discussed in the literature, of terminology, jargon, and significant ongoing language 

issues aligned with the findings of this inquiry project. 

Basic necessities for the purpose of this inquiry project examined housing/transportation 

and financial issues. Concerns around enough adequate housing in close proximity to the 

institutions were discussed by every research participant. Transportation was also discussed, 

examining difficulty finding reliable vehicles and poor public transit. Concerns regarding 

substandard housing and transportation were found in several studies (Baird, 2010; Calder et al., 

2016; Kusek, 2015). These aligned with the study findings. 

Financial concerns were a finding evidenced by students needing to prioritize jobs over 

schooling and their inability to afford textbooks. This led to academic issues because students 

missed classes or were overtired when they attended due to jobs outside of school. The literature 

supported this conclusion, finding financial issues to be the number one concern of international 

students and that students often underestimated the cost of living in their host country (Calder et 

al., 2016, Perry et al., 2017). Personal factors including social experience, academic experience, 

language, and basic necessities impacted the student experience. 
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Conclusion 4: The social experience of international students is as important as their 

academic experience. This conclusion is based on the concerns expressed by participants about 

the lack of appropriate activities available for students and the importance of making domestic 

friends. Comments highlighted the need to have local friends and the importance of having a 

Canadian experience. In consideration of these comments, the social aspect of post-secondary 

education was examined in the literature. The important role of friendships with domestic as well 

as fellow international students was highlighted in this study and also found in the literature 

(Baird, 2010; Banjong 2015; Tolman, 2017). The importance of being part of campus life was 

also examined by Altbach (2013), and these issues were noted across all participant groups. The 

literature went further, stating that strong social connections prevented homesickness (Baird, 

2010). 

The social experience also encompassed the physical space available for students. Having 

a space for international students to gather, pray, and receive supports was identified in this 

project. While its importance was understood, it was also noted that this spectrum of service is 

not currently available on the Moose Jaw campus. Resources such as international departments 

and writing centres were shown to improve both the students’ academic and social experience 

(Banjong, 2015). Having an international space for students to gather was discussed by Baird 

(2010). The need for an appropriate physical space was found in the literature and in this inquiry 

project. Social experience is an important part of any student experience, and the need to provide 

appropriate venues for socializing and meeting friends was expressed in this study and the 

literature. 
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Conclusion 5: Sask Polytech needs to prioritize supporting faculty and staff in order 

to continue to grow its international student base. Growing the international student base was 

listed as a priority in Sask Polytech’s (2013) strategic plan, and supporting faculty and staff in 

order to achieve this goal is essential. The need for support was discussed by participants 

throughout this project and ranged from increased support services, faculty education, to physical 

space. Bhagwati and Hanson (2009) discussed the need to diversify recruitment efforts to 

encompass new countries in order to find more international students, yet the actual recruitment 

process was not brought up in this inquiry process. Calder et al. (2016) found faculty to be more 

supportive if they were aware of international students’ diverse needs. The lack of understanding 

of international students’ needs in order to best support them was discussed in this study at 

length across all participants. 

The perceived lack of participation or engagement by international students in the 

classroom was a key concern in the faculty focus group. While the literature examined did not 

explicitly discuss this, there were several authors who discussed the cultural differences in 

teaching and learning. Zhou et al. (2008) referred to the differences where Western instructors 

facilitated discussions and students were expected to critically think and that this was not 

common in many areas of the world. Also, critical thinking was seen as a cultural by-product not 

a lack (Gunawardena & Wilson, 2012). This gap in understanding between faculty and students 

was evident in many of the comments regarding lack of participation expressed by the faculty. 

The findings from this inquiry align with the literature in regards to the importance of faculty and 

student support. The 8 findings of this project informed the 5 study conclusion but, as follows, it 

is important to note that this study was limited by scope and other factors. 
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Scope and Limitations of the Inquiry 

The scope of this project had to be narrowed in order to make it manageable for this 

thesis. Although there are international students at all three campuses and in most programs at 

Sask Polytech, this project was only conducted with the students and faculty in the School of 

Business in Moose Jaw. Although much of the information would be generalizable to the rest of 

the international students at Sask Polytech, without further study, this cannot be ascertained. For 

example, the cultures in the School of Welding or School of Nursing are distinctly different; 

therefore, the study findings may not be transferable.  

The number of participants engaged in this project was also a study limitation. There 

were lower numbers than initially defined in the faculty focus group and, in particular, the 

international student group. This may have led to less diversity in responses. As expressed in this 

inquiry project, there are students who attend very few classes. These students were not the ones 

who participated in the focus group. It would have deepened the study to have those students 

who were less engaged in their studies to explore the barriers that they experienced, thus further 

informing this inquiry. 

There were few irregularities in this study. The only irregularities were the difficulty in 

recruiting and the low participant numbers. In order to recruit potential participants from faculty 

and international students, an oral presentation was given. This may have affected the outcome 

because the participants who were recruited were the ones who were in attendance at the 

presentations. This narrowed the pool of potential participants. As discussed earlier in this 

section, having smaller groups of participants may have affected the outcomes because the 

diversity of the participants may have been less. 
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Chapter Summary 

The study findings, which were divided into the categories of institutional factors and 

personal factors, including eight subthemes, were discussed in this chapter. Next, the five study 

conclusions were presented, followed by consideration of the scope and limitations of this 

inquiry project. This study’s recommendations, organizational implications, implications for 

future inquiry, and the thesis summary are presented in chapter five. 
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Chapter Five: Inquiry Implications 

The inquiry implications, including the study recommendations that arose from the 

review of the literature, the study findings, and study conclusions, are discussed in this chapter. 

Following, are the organizational implications related to the recommendations and then the 

implications for future inquiry. Finally, a short summary will conclude this thesis. 

This action research explored the question: How can Saskatchewan Polytechnic Student 

Services (SPSS) and the School of Business more effectively support international students to 

improve the student experience in alignment with the Sask. Polytech 2017 Academic Model? 

Three sub-questions further informed the inquiry: 

1. What current services, strategies, and collaborative practices are SPSS and the School 

of Business practicing in support of an enhanced international student experience? 

2. What are the existing challenges and barriers inhibiting SPSS and the School of 

Business faculty in supporting an enhanced experience for international student 

populations? 

3. How can SPSS and the School of Business faculty integrate current and emerging 

technological advancements in supporting their international students? 

Study Recommendations 

The recommendations for this project are a result of the conclusions drawn from data 

collection provided by the 35 participants, integrated with a review of the literature. This resulted 

in seven institutional recommendations, which were refined in discussion with the project 

sponsor and the members of the inquiry team.   

1. Increase educational opportunities to build knowledge and improve communication 

channels between SPSS and the School of Business. 
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a. Improve new staff and faculty orientation.  

b. Provide a combined education day for SPSS and the School of Business. 

c. Provide additional education for SPSS staff to answer International Student 

questions more effectively. 

2. Provide clearer communication between Sask Polytech and international students. 

a. Establish organizational time frames as to when International students can expect 

acceptance letters and graduation letters. 

3. Increase participation of international students in orientation.  

a. Add mandatory online components to international student orientation as part of 

acceptance into the program. 

b. Include faculty and learning services in planning and implementing orientation. 

c. Provide international student orientation after the start of class. 

4. Use social media for communication and building community. 

a. Establish and promote the use of social media boards to allow students to 

communicate with each other regarding sharing rides, roommates. and rental 

spaces. 

b. Use social media as an integral communication instrument to build and maintain 

community. 

5. Increase social opportunities for international students. 

a. Survey international students regarding potential social opportunities. 

b. Provide opportunities for students to experience Canadian culture. 

c. Provide opportunities for international students to socialize with domestic 

students. 
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6. Increase language supports for international students. 

a. Evaluate the need for increasing English language support personnel. 

b. Ensure regular language supports available at each campus. 

7. Build infrastructure for housing and transportation. 

a. Engage with the provincial government related to improved public transportation 

between Regina and Moose Jaw. 

b. Explore the feasibility of a residence in Moose Jaw. 

c. Work with the City of Moose Jaw to explore opportunities to increase affordable 

housing. 

Recommendation 1: Increase educational opportunities to build knowledge and 

improve communication channels between SPSS and the School of Business. The 

conclusions in the study findings clearly point to passionate staff as an asset to Sask Polytech, 

yet are limited by lack of educational opportunities to increase knowledge base and improve 

communication between SPSS and the School of Business, which impedes faculty’s and staff’s 

ability to work to the best of their abilities. This challenge led to this first recommendation to 

increase educational opportunities for faculty and staff by improving orientation, providing a 

combined education day between SPSS and the School of Business, providing funding and time 

release to attend conferences, and increasing education of SPSS staff to better answer 

international students’ questions. The findings in the literature supported this assertion, as many 

academic issues are a cultural by-product, such as critical thinking and plagiarism (Carroll & 

Ryan, 2007; Gunawardena & Wilson, 2012); therefore, increasing faculty and staff education 

would improve understanding. 
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In order to improve orientation, this recommendation suggests that all new School of 

Business faculty be provided a day orientating with the international department. This initiative 

would allow faculty to learn from Sask Polytech’s local “experts” and provide faculty the 

knowledge of services available through the international department. This orientation 

opportunity would also benefit with extension to registration, learning services, and other SPSS 

staff who communicate with international students on a daily basis, but who are not currently 

provided additional education. As a corollary to this, all new staff in the international department 

would benefit with an allocated day in the classroom with a faculty member from the School of 

Business. This would allow the international department to develop a better understanding of the 

needs of the students and the faculty in the classroom. As discovered in the literature, a deficit 

perspective is often used, which is reflected by the host institutions concerning what is lacking in 

international students not viewing what they add to the classroom (Sovic & Blythman, 2013). 

Additionally, lack of awareness surrounding cultural adaptation as well as academic and social 

concerns lead to institutional bias (Kusek, 2015; Yanyin & Yinan, 2010; Zhou et al., 2008). 

These concerns can be mitigated by increasing orientation by the institution. This recommended 

orientation would be designed to increase the education opportunities for new staff and faculty 

and with the intention that it would also improve communication. 

The second initiative under this recommendation would be the creation of an education 

day that would serve the dual purposes of (a) increasing knowledge regarding international 

students through expert speakers and (b) providing an opportunity for SPSS and the School of 

Business to communicate with each other regarding international students. Within this 

recommendation is the additional strategy in providing faculty and staff access to funding and 

time-release to attend conferences on international education. This would provide education and 
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presumably demonstrate and support the value for international students and faculty. Zhou et al. 

(2008) suggested that both the international students and faculty need to adapt teaching and 

learning. This adaptation of the faculty can be enhanced through education. Calder et al. (2016) 

also supported knowledge building on international student issues, for faculty and administrators, 

in order to influence policy. Providing opportunities for faculty and staff to attend educational 

conferences would build the expertise within Sask Polytech. These individuals could then act as 

leaders educating their coworkers on engaging international students. As supported by the 

literature, Sask Polytech needs to invest in the ongoing orientation and education of its faculty 

regarding international students (Calder et al., 2016; Zhou et al., 2008). 

A third initiative under this recommendation would be to provide additional education to 

all SPSS who have direct communication with international students in their regular 

organizational duties. North American post-secondary institutions lack knowledge regarding 

international students (Perry et al., 2017); therefore, further education is needed at all levels. This 

education would include staff from both registration and the student hotline. This third initiative 

to promote communication would be designed to increase visibility of the international 

department. Relationship building between international students and institutional staff is 

important to solve issues and lead to social integration (Calder et al., 2016)a challenging factor 

when there is geographic separation between students and staff. Currently, the majority of staff 

in both the international department and the international registration division are geographically 

housed in Saskatoon, while many of the international students and faculty are working and 

attending class in Moose Jaw. Even within Saskatoon, the international department is not in the 

same building as the students and faculty, and this geographic distance makes face-to-face 

communication challenging. Increasing the international department’s visibility amongst other 
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departments through site visits, education sessions, and attending faculty meetings would 

improve the communication between SPSS and the School of Business. Education and visibility 

would improve the communication between SPSS and the School of Business. 

Recommendation 2: Provide clearer communication between Sask Polytech and 

international students. Challenges regarding institutional communication with international 

students comprised a major finding, particularly in relation to admission and graduation. These 

findings led to Recommendation 2 that clarity in communication between the institution and 

international students be built into the admission and graduation process. Calder et al. (2016) 

found that international students had difficulty finding accurate information and could not 

determine validity when contradicting information was available. Additionally, international 

students often had inadequate information and, therefore, required more support (Perry et al., 

2017), thus supporting the need for the institution to provide timely and accurate communication. 

On admission, there were concerns expressed that students’ application and fees were accepted, 

yet the length of time in follow up to hear if they were accepted was frustrating. It is, therefore, 

suggested that communication on admission be reviewed by the institution. Providing clear time 

frames on when to expect information regarding acceptance would be helpful. Additionally, the 

provision of a website where students could track where they are in the admission process may 

also help to alleviate these concerns. 

Upon graduation, it was noted that students are impatient to receive their letter of 

graduation, as they cannot apply for work permits until after they have received this letter. While 

government immigration laws are making immigration easier for international students 

(Bhagwati & Hanson, 2009), institutions need to follow suit. Lapsing visas due to not meeting 

immigration requirements can make it necessary for students to return to their home country 
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(Calder et al., 2016). As expressed in this inquiry, timing of graduation affects the institution’s 

ability to process this information in a timely manner. Participants identified that the registration 

department spends a lot of their time answering phone calls of inquiry and dealing with 

frustrated international students. Reviewing the institutional process in providing graduation 

letters and clear time frames to international students as to when they can expect graduation 

letters may decrease frustration. Also, expediting international students through the graduation 

process from instructor marking to processing graduation documents needs to be examined. 

Providing clearer communication between the institution and international students would 

improve the overall experience of international students and decrease frustration of faculty and 

students. 

Recommendation 3: Increase participation of international students in orientation. 

Overall, the data collected related to student orientation were positive, although the biggest 

concerns were related to encouraging more international students to attend orientation and 

including faculty and learning services in the orientation. The inquiry findings related to 

increasing participation led to three potential strategies: (a) mandatory on-line orientation 

component, (b) including faculty and learning services in orientation, and (c) providing 

orientation during scheduled class time. Lack of knowledge and difficulties accessing 

information increases international students’ status as outsiders (Calder et al., 2016; Sovic & 

Blythman, 2013), making orientation important for academic and social adjustment. Further, 

international students require specialized supports, particularly in the first months (Sovic & 

Blythman, 2013). The first strategic initiative in this regard would be implementation of 

additional mandatory online components to the orientation that students must complete from 

their home country as part of their registration requirements. As suggested by participants, this 
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could include components on winter conditions, appropriate attire, applying for health cards, and 

Sask Polytech institutional requirements, such as fee payment deadlines and necessary 

paperwork. As articulated in the findings, faculty and learning services wanted to be included as 

part of the orientation; therefore, it would be beneficial to have these two groups included in 

planning and implementing orientation.  

Finally, a key comment articulated in the findings was to make in-person orientation 

mandatory for international students. In discussions with the project sponsor, it was noted that it 

is difficult to make orientation mandatory, as it is not attached to a specific course. Therefore, I 

suggest that orientation be provided after the start date of class. In the data collection, it was 

perceived that in January, the orientation was well attended because it was a half day after 

classes had started. While the fall orientation was two days, it was not as well attended because it 

occurred the week before class. If the in-class orientation could be provided in two half days and 

an online component could be added, the already successful orientation would have increased 

participation. Additionally, providing continuing components of the orientation throughout the 

year as needed would increase students’ retention of information (Baird, 2010; Calder et al., 

2016). Orientation was shown to assist students in adapting to Sask Polytech and needs to be 

positioned to ensure maximum attendance and incorporate faculty and learning services. 

Recommendation 4: Use social media for communication and building community. 

When participants were asked about technology that could be used to enhance the student 

experience, several suggestions were forthcoming. Studies showed that social media can be used 

for recruitment and to build community and a sense of belonging (Fujita, Harrigan, & Soutar, 

2017). For international students, social media was seen as a way to build social identity and 

pride in their institution (Fujita et al., 2017). Currently, Sask Polytech has a Facebook page with 
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1,455 followers and has regular postings related to recruitment events and Sask Polytech 

happenings. Sask Polytech would benefit with ensuring its posts are authentic in order to recruit 

and sustain active engagement. It has been shown that sharing personal stories increases 

authenticity of posts (Sandlin & Peña, 2014). Many of the current postings are photos of Sask 

Polytech’s recruitment booth in different countries; yet to engage on a personal level, the 

presentation would benefit with inclusion of photos of the recruiters in those countries beside 

recognizable landmarks, eating cultural food, or other more personal stories.  

In order to use Facebook to build community, Sask Polytech could consider hiring 

international students to promote their social media presence. These same students could share 

aspects of day-to-day life of a Sask Polytech student, such as where they go to class, stories 

about their day, pictures of snow, pictures of them having fun with their friends, and funny 

stories about cultural differences. This personalization would go a long way in Sask Polytech’s 

recruitment efforts and build a sense of community for those already attending (Fujita et al., 

2017). Further, technology as a method of information sharing for roommates, rental apartments, 

and carpooling should be examined. In addition, other types of social media should be 

investigated, such as Twitter and YouTube. Social media is used by 86% of people between 18 

and 29 (Xu et al., 2018). This suggests that lack of attention in this era of technology would be a 

detriment to recruitment and retention. Social media is a key communication tool, and Sask 

Polytech would benefit in an active approach to use it as a community builder. Social media is a 

phenomenon that is not going away, and I suggest that Sask Polytech promote existing sites, add 

more authentic content, and examine other social media opportunities. 

Recommendation 5: Increase social opportunities for international students. As 

discussed in the findings section, social concerns were found to be as important to international 
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students as their academic concerns. While the findings suggested that appropriate social 

activities were not normally available for international students, the data provided varied ideas as 

to appropriate social activities. The literature suggested that international students were often 

very busy with jobs outside of school hours (Baird, 2010); therefore, the conduct of a survey of 

international students to determine both ideas and logistical information would be of benefit. 

Although some activities, such as intercultural week, show the value of diversity, the 

international students commented that they wished to participate in Canadian activities and meet 

Canadian friends. The data indicated that students wanted to associate not only with people from 

their home country doing things that they would do at home, but also with others.  

Multiple studies showed the importance of making friends with domestic students (Baird, 

2010; Gunawardena & Wilson, 2012; Kusek, 2015; Yanyin & Yinan, 2010). A variety of 

Canadian activities could be considered, such as skating, watching a hockey game, or curling. 

Finally, the data suggested that international students wanted more opportunities to meet 

domestic students. Additional social opportunities for international students to meet and mingle 

with domestic students could be offered. This strategy was also supported in the literature, noting 

that integration of domestic and international students was challenging, yet students with 

domestic friends adapted better (Gunawardena & Wilson; Kusek, 2015, 2012; Yanyin & Yinan, 

2010). The social experience of students is an important part of post-secondary education and 

needs to be promoted in order to ensure the best overall experience for international students. 

Recommendation 6: Increase language supports for international students. English 

language challenges were found to be a significant concern in this inquiry project. As noted in 

the literature, English language issues were considered to be the most urgent factor in supporting 

international students’ social and academic success (Yanyin & Yinan, 2010). Additionally, 
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communication problems further magnify the issues of students being social outsiders (Sovic & 

Blythman, 2013). At Sask Polytech Moose Jaw campus, there is currently only one staff member 

assigned to English language support. While this support was viewed as an excellent resource, it 

is limited, as one individual could not cover all the English language issues at the Moose Jaw 

campus and Regina campus. The findings noted that language support was a new endeavour; 

therefore, it is apparent that Sask Polytech is making strides to improve the language support. As 

noted in one study, students with language difficulties who visited a writing centre had better 

outcomes (Banjong, 2015). I suggest that it would be of benefit to examine the feasibility of 

additional language support positions to enhance existing support at the Moose Jaw campus and 

to ensure regular language supports are available at each of the other campuses. Currently, 

Regina had English language supports available one day every two weeks, and Prince Albert did 

not have regular language support. As the number of international students continues to grow, 

the language supports need to grow with them. 

Recommendation 7: Build infrastructure for housing and transportation. Housing 

and transportation were major themes as identified in this inquiry project. As noted in the 

findings, public transportation was limited within Moose Jaw, and there was no bus running 

between Regina and Moose Jaw. These were also major concerns for research participants, 

particularly on arrival to Regina and then having to make their own way to Moose Jaw with no 

public transportation available. I suggest that in the short term, a program to engage volunteers to 

meet international students at the airport and drive them to Moose Jaw would be an option to be 

considered. In the long-term, Sask Polytech could lead an initiative to work with local and 

provincial governments to improve public transportation in Moose Jaw and between Moose Jaw 
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and Regina. Alternatively, Sask Polytech could explore working with private transportation 

companies to provide transportation at peak times. 

In addition to transportation, the issue of housing was identified as difficult to obtain, 

especially in proximity to the campus. Data suggested that students wanted a residence to be 

built at the Moose Jaw campus. As confirmed in the literature, finding adequate housing is a 

major concern for international students and was difficult to do from outside of the country 

(Calder et al., 2016). Furthermore, the literature showed housing and education regarding renter 

rights and responsibilities improved the international student experience (Baird, 2010; Forest & 

Altbach, 2007). This key issue has been examined by Sask Polytech and, in 2011, plans were in 

place to build a residence (SIAST, 2011). As discussed with the project sponsor, early findings 

suggested a lack of a good business case to build a residence at this time. While this may not be 

feasible in the short term, the issue of building a residence needs to stay on the radar, as plans to 

increase international student numbers will strain affordable housing even further. Therefore, 

revisiting the feasibility of a residence in Moose Jaw would be of benefit in the future. In the 

meantime, Sask Polytech can work with the city of Moose Jaw to improve affordable housing 

options. Adequate, affordable housing and transportation are basic necessities that make a 

significant difference in the international students’ experience. Provide a transition to your next 

major topic. 

Organizational Implications 

The engagement of organizational partners in drafting the recommendations, the actions 

required by organizational leadership to undertake changes, and the process of implementation of 

the recommendations are detailed in this section. Further, I examine the systemic impacts of 

these changes and how to optimize them. Next, this inquiry’s contribution to scholarship will be 
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examined. Finally, the next steps for the organization and my role as the researcher will be 

discussed. 

It was important to include organizational change agents throughout the process in order 

for them to retain ownership of the project (Coghlan & Brannick, 2014). This is especially 

important in the recommendations phase, as these recommendations have impact across the 

organization. In order to sustain engagement with the recommendations, my inquiry team and 

project sponsor were included in discussions following initial drafting. These draft 

recommendations were first discussed with my inquiry team, then were reviewed with the 

organizational sponsor and further refined. In discussion with the organizational sponsor, 

additional information was received related to strategies currently underway that had potential in 

addressing some of the issues. Particularly, the recommendation related to housing and building 

a residence had been examined, and Sask Polytech had determined that this was not feasible at 

this time. The organizational sponsor was, however, interested in ensuring all recommendations 

in this thesis be included in order for them to be recorded regardless of feasibility. This would 

provide historical evidence that these issues were brought to light during this inquiry and could 

be considered at a later date. Working with my inquiry team and my organizational sponsor 

helped refine the recommendations and ensured ownership of the institution. 

Many of the recommendations provided are relatively simple to implement; yet, without 

the support of leadership, they may not materialize. The leadership of Sask Polytech plays a key 

role in supporting these recommendations through prioritization with their staff and also through 

the provision of staff time and financial support in order to see them through. Furthermore, the 

final recommendations require collaboration with outside agencies. The leadership of Sask 

Polytech has the opportunity to work with the civic and provincial government in order to make 



SUPPORTING INTERNATIONAL STUDENTS  102

these recommendations possible. Through policy and financial support, these agencies could 

help Sask Polytech achieve the recommendations of this inquiry project. 

Change does not happen without hard work, but this is what is required to build true 

cultural change (Senge, 2006). This is true for this inquiry, as each recommendation requires 

many people to make minor or major changes and collaborate with others. All the 

recommendations, except Recommendation 7 regarding transportation can be achieved 

independently by Sask Polytech without the assistance of outside agencies. It is acknowledged 

that all of these recommendations require some input of funds or staff time-release, which has a 

financial cost to Sask Polytech. This makes for a challenging situation, as Sask Polytech is 

increasingly using international students as part of their business planning, yet the input of funds 

is required to build the capacity of the institution for international students. 

“Recommendation 1: Increase educational opportunities to build knowledge and improve 

communication channels between SPSS and the School of Business” requires collaboration 

between the two departments at all levels. It is calling on leadership in both areas to provide 

appropriate education, increase visibility, and collaborate with each other in order to open 

channels of communication between the two. From the leadership, it will require funding for 

education and time-release for faculty and staff to attend education and collaboration events. At a 

faculty and staff level, it will require a willingness to learn and to work with other departments. 

If these recommendations do not occur, the international student experience could suffer, and the 

staff and faculty would continue to experience unnecessary frustration.  

“Recommendation 2: Provide clearer communication between Sask Polytech and 

international students” requires a change in policy and procedures, specifically in SPSS. The 

leadership along with the staff need to continue to examine their system of communication on 
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admission and discharge in order to streamline the process. This would reduce frustration for 

both staff and students. If this is not reviewed, SPSS could continue to have high turnover within 

their registration department as expressed by one participant, and the frustration of students may 

lead them to choose alternative post-secondary schools. 

“Recommendation 3: Increase participation of international students in orientation” and 

“Recommendation 6: Increase language supports for international students” both require SPSS to 

examine their policies and work with the School of Business to improve the supports for 

students. Increasing participation in orientation requires Sask Polytech to review their procedures 

on timing and length of international orientation. Additionally, in order to create an online 

component to orientation, Sask Polytech would have to dedicate funds and time-release for staff 

in order to build it. Increasing language supports has been recently implemented, but not at the 

same rate as the need. The institution is aware of this, but the cost of additional staff makes it 

challenging. While these are cost items, this inquiry project demonstrates a need. If these 

recommendations are not implemented, Sask Polytech would continue as is, but would miss the 

opportunity to significantly improve the student experience, which would, in turn, limit the 

ability for recruitment and retention. 

“Recommendation 4: Use social media for communication and building community” 

requires Sask Polytech to revisit its use of social media for recruitment and branding. The 

literature supported the use of social media as an important way to build pride and a connection 

with the institution (Sandlin & Peña, 2014). This was not explicitly brought to light in this study, 

but the relevance of social media in today’s society suggests that it is something Sask Polytech 

needs to revisit. Social media needs to be a strategy not an add-on (Fujita et al., 2017). In order 

to improve the social media presence of Sask Polytech would require dedicated staff or paid 
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international students. Social media has the potential to promote the recruitment and retention of 

students; if social media is not looked at in this proactive light, a great opportunity would be 

missed. 

“Recommendation 5: Increase social opportunities for International Students” requires 

creativity and fun. Sask Polytech would benefit from the creation and delivery of a survey to 

determine what type of social activities would spark the interest of international students. More 

importantly, what type of social activities would encourage the mixing of domestic and 

international students. This project could be a collaboration between SPSS and Student Services. 

The international students in this inquiry project voiced greater concerns about social 

opportunities than they did about academics, and as noted in the literature, making friends and 

having social connections were shown to decrease homesickness and increase cultural adaptation 

(Baird, 2010; Calder et al., 2016). If social opportunities are not increased, it is going to lead to 

more money and resources being spent on cultural adaptation supports such as counselling. 

“Recommendation 7: Building infrastructure for housing and transportation” is the most 

challenging and expensive recommendation. It would require collaboration between Sask 

Polytech, private industry, civic, and provincial governments. The funds to engage in such a 

project would be substantial. Although this project would be the most challenging and most 

expensive, it is worth considering, as it was a significant concern raised in every interview and 

focus group. Housing and transportation were also issues found throughout the literature as 

issues that significantly impact student experience (Calder et al., 2016; Gunawardena & Wilson, 

2012). While building a residence may not be a feasible plan, finding creative housing 

alternatives is. This is a challenging issue that is going to continue into the future, but if some 
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creative housing and transportation issues are not discovered, the community will not be able to 

sustain continued international student growth. 

These seven recommendations, if successfully implemented, have the potential to create 

systemic change. Each of the seven recommendations seeks to improve the experience of the 

international student and faculty that work with them. By improving the international students’ 

experiences with the institution and their personal experience through orientation, improved 

communication, increased social opportunities, improving the ease of navigating the system, and 

working toward improving basic necessities would impact the institution as a whole. These 

recommendations aligned with the literature, which addressed each of these issues. 

Implementing these recommendations would have a ripple effect, as each part of the system is 

interrelated, and making a change in one part of the system would change the system as a whole 

(Senge, 2006). 

As discussed in Chapter One, the international student experience is affected by 

institutional, provincial, and global factors. International students also impact the system through 

increasing the financial position of Sask Polytech and help build a highly skilled workforce in 

this province (Bhagwati & Hanson, 2012; Choudaha & Chang, 2012; Verbik & Lasanowski, 

2007). This project’s goal to improve the international student experience is an important goal in 

itself, as Sask Polytech aims to be student focused. On a larger scale, improving the international 

student experience would improve the brand of Sask Polytech as students share with others their 

excellent experience. In turn, this would go a long way to meet Sask Polytech’s goal of 

becoming “globally recognized as the first-choice polytechnic in Canada” (Sask Polytech, 

2016b, p. 2). Improving the international students’ experience would also assist in meeting the 

provincial government’s goal of increasing the number of international students studying in 



SUPPORTING INTERNATIONAL STUDENTS  106

Saskatchewan (Eyre, 2017). In order to optimize the systemic impacts, all levels of the institution 

need to continue to work to improve the experience of international students through the 

recommendations from this inquiry and through future research.  

This inquiry project mirrors much of what has been found in previous studies, but it does 

advance the research on international experience in a number of ways. First, no published 

researched has been completed at Sask Polytech on the international student experience. 

Furthermore, little research on this topic has been completed in Canada and none in the Prairie 

Provinces. Second, this project examined the international experience through the eyes of the 

international student, the faculty in the School of Business, and SPSS. The research found in the 

literature examined it from one viewpointnot all three. Third, the role of faculty orientation in 

the student experience was only examined briefly. Finally, the role of collaboration between 

departments on the international student experience was not found in the literature studied. 

Sask Polytech is eager to implement recommendations from this project. Discussions 

have been held with the project sponsor, the AVP of Student Services, and the Dean of the 

School of Business. All of these individuals are examining ways that these recommendations can 

be implemented. A presentation with the AVP, the Dean, and other management personnel is 

planned for the fall. Working with the AVP to plan the project allowed me to work on a project 

that was significant to the institution and has great potential to move forward. At this point, there 

are no plans for me to continue assisting with this project after completion of my thesis. 

Implications for future inquiry will be discussed in the next section including plans for further 

study. 
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Implications for Future Inquiry 

The recommendations from this inquiry are already starting to have an impact on the 

organization. Sask Polytech is planning to continue growing its number of international students, 

and this will magnify the issues identified in this project. I will be presenting the findings and 

recommendations from this research team to the School of Business and Student Services 

management teams. Additionally, I will be distributing a summary brief of the research findings 

to the management team, faculty in the School of Business, and Student Services. The 

international department is planning a further study of international students and has asked to use 

my thesis as part of that research. I have also had discussions with the international department 

regarding how to proceed with their research based on my experience on this inquiry project. 

Areas for further research with international students could include specific information on social 

experience as well as institution-specific concerns regarding international students’ experiences 

through the student life-cycle.  

This study connects to the broader trend of student migration patterns. The number of 

international students is continuing to grow around the world, and the countries that they come 

from are changing. This is increasing the challenges and benefits of having international students 

in developed countries around the world. Examining the student experience is important locally, 

as it will make Sask Polytech more competitive in the global push to recruit international 

students. It is also important for the expected 8 million international students by 2025 (Altbach, 

2013). 

Thesis Summary 

This thesis represents a collaboration between myself, as the researcher, and several 

members of Sask Polytech to examine an issue that was timely and relevant, create a plan to 
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carry out the project, implement the inquiry, and finally, to pass recommendations onto Sask 

Polytech. An examination of the literature led to several key topics that guided the inquiry 

project. These included global trends in post-secondary education, challenges faced by 

international students, and supports to enhance the international experience. Having selected a 

project and a part of the organization that I was not familiar with made me rely heavily on the 

information from the literature along with discussions with my inquiry team and my project 

sponsor.  

The data collection portion of the project proved to be rich with data. These data were 

coded and themed into two large themes of (a) institutional factors and (b) individual factors. 

The institutional factors were divided into four subthemes: (a) orientation, (b) communication, 

(c) admissions, and (d) supportive staff. The individual factors also naturally divided into four 

subthemes of (a) academic experience, (b) language, (c) basic necessities, and (d) social 

experience. These finding led to five conclusions: 

1. Sask Polytech’s passionate staff and faculty and are a strength of the organization in 

improving the international student experience. 

2, The international student’s experience is complicated by institutional factors. 

3. The international student’s experience is complicated by personal factors. 

4. The social experience of international students is as important as their academic 

experience. 

5. There is a need for Sask Polytech to prioritize supporting faculty and staff in order to 

continue to grow its international student base. 

Based on the findings and conclusions, seven recommendations were put forward: 
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1. Increase educational opportunities to build knowledge and improve communication 

channels between SPSS and the School of Business. 

2. Provide clearer communication between Sask Polytech and international students. 

3. Increase participation of international students in orientation.  

4. Use social media for communication and building community. 

5. Increase social opportunities for international students. 

6. Increase language supports for international students. 

7. Build infrastructure for housing and transportation. 

These seven recommendations were refined in collaboration with my inquiry team and my 

project sponsor.  

In conclusion, international students not only add to this post-secondary institution 

financially, but also deepen the cross-cultural understanding of Sask Polytech’s communities and 

province. This makes it essential for Sask Polytech to continue to work towards improving the 

international student’s experience. 
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Appendix A: Portion of Senior Management Org Chart 

 

Retrieved from: https://saskpolytech.ca/about/organization/documents/org-chart.pdf 
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Appendix B: Student Services Management Organizational Chart 
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Appendix C: Student Development Services Org Chart 
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Appendix D: Strategic Enrollment Org Chart 
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Appendix E: School of Business Org Chart 
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Appendix F: Systems Diagram 
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Appendix G: Action Research Engagement (ARE) Model 
 

(Rowe, Graf, Agger-Gupta, Piggot-Irvine, & Harris, 2013, p. 20). 
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Appendix H: Inquiry Team Letter of Agreement 

In partial fulfillment of the requirement for a Master of Arts in Leadership Degree at 
Royal Roads University, Heather Nelson (the Student) will be conducting an inquiry research 
study at Saskatchewan Polytechnic to Increasing Student Success at Saskatchewan Polytechnic 
through Collaboration of Faculty and Support Services. The Student’s credentials with Royal 
Roads University can be established by calling Dr. Catherine Etmanski, Director, School of 
Leadership, at [phone #] or email [email address].  

 

Inquiry Team Member Role Description 

As a volunteer Inquiry Team Member, assisting the Student with this project, your role 
may include one or more of the following: providing advice on the relevance and wording of 
questions and letters of invitation, supporting the logistics of the data-gathering methods, 
including observing, assisting, or facilitating an interview or focus group, taking notes, 
transcribing, or reviewing analysis of data, to assist the Student and the Saskatchewan 
Polytechnic organizational change process. In the course of this activity, you may be privy to 
confidential inquiry data. 

 

Confidentiality of Inquiry Data 

In compliance with the Royal Roads University Research Ethics Policy, under which this 
inquiry project is being conducted, all personal identifiers and any other confidential information 
generated or accessed by the inquiry team advisor will only be used in the performance of the 
functions of this project, and must not be disclosed to anyone other than persons authorized to 
receive it, both during the inquiry period and beyond it. Recorded information in all formats is 
covered by this agreement. Personal identifiers include participant names, contact information, 
personally identifying turns of phrase or comments, and any other personally identifying 
information. 

 
Personal information will be collected, recorded, corrected, accessed, altered, used, 

disclosed, retained, secured and destroyed as directed by the Student, under direction of the 
Royal Roads Academic Supervisor. 

 
Inquiry Team Members who are uncertain whether any information they may wish to 

share about the project they are working on is personal or confidential will verify this with 
Heather Nelson, the Student. 

 

Statement of Informed Consent: 

I have read and understand this agreement. 

________________________ _________________________ _____________ 

Name (Please Print)   Signature    Date 
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Appendix I: Letter of Invitation (Semi-Structured Interview) 

Dear Saskatchewan Polytechnic Staff Member,  

I would like to invite you to be part of a research project that I am conducting. This 
project is part of the requirement for my Master’s Degree in Leadership at Royal Roads 
University.  

 
The objective of my research project is to enhance the educational experience for 

international students and the faculty that work with them. As you may be aware, the number of 
International Students has increased almost seven-fold since the 2010-2011 academic year. This 
project aims to examine the challenges for international students and the faculty who work with 
them, which supports are working well and how we can better support both faculty and students. 

 
Your name was chosen as a prospective participant because you are management or 

faculty of the School of Business or Student Services and your perspective on this issue is 
important. The first eight participants to reply will be interviewed.  

 
This phase of my research project will consist of a semi-structured interview. We will 

arrange a time that is convenient for you and a location that will be comfortable and ensure 
confidentiality. 

 
The attached document contains further information about the study conduct and will 

enable you to make a fully informed decision on whether or not you wish to participate. Please 
review this information before responding.  

 
I realize that you may feel compelled to participate in this research project due to my 

position as a faculty colleague at Saskatchewan Polytechnic. Please be aware that you are not 
required to participate and, should you choose to participate, your participation would be entirely 
voluntary. If you do choose to participate, you are free to withdraw at any point during the 
interview without prejudice. If you do not wish to participate, simply do not reply to this request. 
Your decision to not participate will also be maintained in confidence.  

 
Please feel free to contact me at any time should you have additional questions regarding 

the project and its outcomes.  
 
If you would like to participate in my research project, please contact me at: 
Name: Heather Nelson 
Email: [email address] 
Telephone: [phone #] 
 
Sincerely, 
 
Heather Nelson 
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Appendix J: Information Letter (Semi-Structure Interview) 

RESEARCH INFORMATION LETTER 

Enhancing the educational experience of International Students and their faculty 

My name is Heather Nelson and this research project is part of the requirement for a Masters of 
Arts in Leadership at Royal Roads University. My credentials with Royal Roads University can 
be established by contacting Dr. Catherine Etmanski, Director, School of Leadership Studies: 
[email address] or [phone #]. 
 

Purpose of the study and sponsoring organization 

The purpose of my research project is to enhance the educational experience of international 
students and the faculty that work with them. As you may be aware, the number of international 
students has increased seven-fold since the 2010-2011 academic year. This project aims to 
examine the challenges for international students and the faculty who work with them, which 
supports are working well and how we can better support both faculty and students. 
 

Your participation and how information will be collected 

The first portion of the research will consist of semi-structured interviews. The interview is 
anticipated to last 45 minutes. The interview anticipated questions include: 

1. Please introduce yourself. How long you have worked at Saskatchewan Polytechnic? 
2. What does Saskatchewan Polytechnic do well in terms of supporting its international 

students? 
3. If money was no object, ideally, how can Saskatchewan Polytechnic support its 

international students and their faculty? 
4. How can we use the existing services and staff more effectively in order to improve 

the educational experience of international students and their faculty? 
5. What are some of the biggest challenges you have faced when supporting 

international students? 
6. Are there any technological resources or social media platforms that you feel would 

aid in supporting international students and faculty? 
7. Do you have anything you would like to add that has not already been discussed? 

 

Benefits and risks to participation 

The benefits of this project for the organization include better collaboration between departments 
and improved educational experiences for international students and their faculty. Personal 
benefits for you include an ability to have your voice heard and be a part of improving services 
for international students and your ability to deal with these issues. The risks include being asked 
questions that make you uncomfortable but please feel free to refrain from answering any 
questions that you do not wish to. 
 
The team is comprised of the Morai Forer Department Head School of business, and Beverlee 
Ziefflie, Practical Nursing Faculty who will be serving as the transcriptionist. The 
transcriptionist, Beverlee Ziefflie, and myself will be the only team members to have access to 
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interview recordings and transcripts. All identifying information will be removed before any 
other team members have access to the information. 
  

Real or Perceived Conflict of Interest 

I am a faculty member of Practical Nursing and I have no power over any of the participants. I 
have no known conflict of interest. I disclose this information here so that you can make a fully 
informed decision on whether or not to participate in this study. 
 

Confidentiality, security of data, and retention period 

I will work to protect your privacy throughout this study. All information I collect will be 
maintained in confidence with hard copies (e.g., consent forms) stored in a locked filing cabinet 
in my home office. Electronic data (such as transcripts or audio files) will be stored on a 
password protected computer on my home computer. Information will be audio-recorded then 
transcribed and, where appropriate, summarized, in anonymous format, in the body of the final 
report. At no time will any specific comments be attributed to any individual unless specific 
agreement has been obtained beforehand. All documentation will be kept strictly confidential. 
All raw data will be destroyed after completion of the project and approval of the thesis report by 
Royal Roads University. If an individual chooses to withdraw from the research their raw data 
will be destroyed where possible up until one month post-interview. Once the information is 
coded it may no longer be possible to remove individual comments. 
 

Sharing results 

In addition to submitting my final report to Royal Roads University in partial fulfillment for a 

Masters of Arts in Leadership, I will also be sharing my research findings with Saskatchewan 
Polytechnic. Data may be used in journal articles, books and conference presentations. The thesis 
publication will be available to all key stakeholders and participants. 
 

Procedure for withdrawing from the study  

A participant may withdraw at any point up until one month after data gathering without penalty 
by contacting myself at [email address]. After the data is coded it may no longer possible to 
remove individual comments. 
 
You are not required to participate in this research project. By signing the consent form you 
indicate that you have read and understand the information above and give your free and 
informed consent to participate in this project. 
 
Please keep a copy of this information letter for your records 
 
Heather Nelson 
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Appendix K: Consent Form (Semi-Structured Interviews) 

 
By signing this form, you agree that you are over the age of 18 and have read the 

information letter for this study. Your signature states that you are giving your voluntary and 
informed consent to participate in this project.  

 
 

 I consent to the audio recording of the interview 
 
 
 
 
Name: (Please Print): __________________________________________________ 
 
 
Signed: _____________________________________________________________ 
 
 
Date: ______________________________________________ 
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Appendix L: Questions (Semi-Structured Interviews) 

1. Please introduce yourself. How long you have worked at Saskatchewan Polytechnic? 

2. What does Saskatchewan Polytechnic do really well in terms of supporting its 

international students and the faculty who work with them? 

3. If money were no object, what would you like to see Saskatchewan Polytechnic do to 

better support its international students and the faculty who work with them? 

4. How can we use the existing services and staff more effectively in order to improve the 

educational experience of international students and the faculty that work with them? 

5. What are some of the biggest challenges you have encountered when supporting 

international students? 

6. Are there any technological resources or social media platforms that you feel would aid 

in supporting international students and faculty? 

7. Do you have anything you would like to add that has not already been discussed? 
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Appendix M: Transcriptionist Confidentiality Form 

 

In compliance with the Royal Roads University Research Ethics Policy, under which this 

inquiry project is being conducted, all personal identifiers and any other confidential information 

generated or accessed by the inquiry team advisor will only be used in the performance of the 

functions of this project, and must not be disclosed to anyone other than persons authorized to 

receive it, both during the inquiry period and beyond it. Recorded information in all formats is 

covered by this agreement. Personal identifiers include participant names, contact information, 

personally identifying turns of phrase or comments, and any other personally identifying 

information. 

 

 

Name: (Please Print): __________________________________________________ 

 

 

Signed: _____________________________________________________________ 

 

 

Date: ______________________________________________ 
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Appendix N: Letter of Invitation (Focus Group-Staff)  

Dear Saskatchewan Polytechnic Staff Member, 

I would like to invite you to be part of a research project that I am conducting. This 
project is part of the requirement for my Master’s Degree in Leadership at Royal Roads 
University.  

 
The purpose of my research project is to enhance the educational experience of 

international students and the faculty that work with them. As you may be aware, the number of 
international students has increased seven-fold since the 2010-2011 academic year. This project 
aims to examine the challenges for international students and the faculty who work with them, 
which supports are working well and how we can better support both faculty and students. 

 
You have been selected as a prospective participant because you are a staff member of 

the School of Business or Student Services and your perspective on this issue is important. The 
first ten staff to reply will be selected to participate in the focus group.  

 
This phase of my research project will consist of a focus group and is estimated to last 

120 minutes. The focus group will take place on [insert date] 
 
The attached document contains further information about the study conduct and will 

enable you to make a fully informed decision on whether or not you wish to participate. Please 
review this information before responding.  

 
I realize that you may feel compelled to participate in this research project. Please be 

aware that you are not required to participate and, should you choose to participate, your 
participation would be entirely voluntary. If you do choose to participate, you are free to 
withdraw at any point during the focus group without prejudice. If you do not wish to participate, 
simply do not reply to this request. Your decision to not participate will also be maintained in 
confidence. Your choice will not affect our relationship or your employment/academic status in 
any way. Due to the nature of focus groups anonymity cannot be maintained but all participants 
will sign a confidentiality agreement and will be asked to keep all focus group information in 
confidence.  

 
Please feel free to contact me at any time should you have additional questions regarding 

the project and its outcomes.  
 
If you would like to participate in my research project, please contact me at: 
Name: Heather Nelson 
Email: [email address] 
Telephone: [phone #] 
 
Sincerely, 
Heather Nelson 
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Appendix O: Focus Group Letter of Invitation (Students)  

Dear Saskatchewan Polytechnic Students, 

I would like to invite you to be part of a research project that I am conducting. This 
project is part of the requirement for my Master’s Degree in Leadership at Royal Roads 
University.  

 
The purpose of my research project is to enhance the educational experience of 

international students and the faculty that work with them. As you may be aware, the number of 
international students has increased seven-fold since the 2010-2011 academic year. This project 
aims to examine the challenges for international students and the faculty who work with them, 
which supports are working well and how we can better support both faculty and students. 

 
You have been selected as a prospective participant because you are a student of the 

School of Business and your perspective on this issue is important. The first ten participants to 
reply will be selected to participate in the focus group. 

  
This phase of my research project will consist of a focus group and is estimated to last 

120 minutes. The focus group will take place on [insert date] 
 
The attached document contains further information about the study conduct and will 

enable you to make a fully informed decision on whether or not you wish to participate. Please 
review this information before responding.  

 
I realize that you may feel compelled to participate in this research project due to your 

role as students. Please be aware that you are not required to participate and, should you choose 
to participate, your participation would be entirely voluntary. If you do choose to participate, you 
are free to withdraw at any point during the focus group without prejudice. If you do not wish to 
participate, simply do not reply to this request. Your decision to not participate will also be 
maintained in confidence. Your choice will not affect your academic status in any way. Due to 
the nature of focus groups anonymity cannot be maintained but all participants will sign a 
confidentiality agreement and be asked to keep the focus group information in confidence.  

 
Please feel free to contact me at any time should you have additional questions regarding 

the project and its outcomes.  
 
If you would like to participate in my research project, please contact me at: 
Name: Heather Nelson 
Email: [email address] 
Telephone: [phone #] 
 
Sincerely, 
 
Heather Nelson 
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Appendix P: Research Information Letter (Focus Group-Staff) 

Enhancing the educational experience of International Students and their faculty 

 
My name is Heather Nelson and this research project is part of the requirement for a 

Masters of Arts in Leadership at Royal Roads University. My credentials with Royal Roads 
University can be established by contacting Dr. Catherine Etmanski, Director, School of 
Leadership Studies: [email address] or [phone #]. 

 

Purpose of the study and sponsoring organization 

The purpose of my research project is to enhance the educational experience of 
international students and the faculty that work with them. As you may be aware, the number of 
international students has increased seven-fold since the 2010-2011 academic year. This project 
aims to examine the challenges for international students and the faculty who work with them, 
which supports are working well and how we can better support both faculty and students. 

 

Your participation and how information will be collected 

This portion of the research will consist of focus groups. The focus group is anticipated to 
last 2 hours. The focus group anticipated questions include: 

 
1. Please introduce yourself. What is your role with Sask. Polytech? 
2. What does Saskatchewan Polytechnic do really well in terms of supporting its 

international students and the faculty who work with them? 
3. If money was no object, ideally, how can Saskatchewan Polytechnic support its 

international students and the faculty who work with them? 
4. How can we use the existing services and staff more effectively in order to improve the 

educational experience of international students and the faculty that work with them? 
5. What are some of the biggest challenges you have encountered when supporting 

international students? 
6. Are there any technological resources or social media platforms that you feel would aid 

in supporting international students and faculty? 
7. Do you have anything you would like to add that has not already been discussed? 

 

Benefits and risks to participation 
The benefits of this project for the organization include better educational experience for 

international students and the faculty that work with them. Personal benefits for you include an 
ability to have your voice heard and be a part of improving the educational experience for 
international students and the faculty that work with them. The risks include possible breach in 
confidentiality. Due to the nature of groups confidentiality cannot be guaranteed but all 
participants will be asked to fill out a confidentiality agreement. 
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Inquiry team 

My sponsor is Tobi Strohan the Associate Vice President of Support Services. Associate 
Dean of Business will be on the inquiry team as well. These individuals will not have access any 
data containing identifying information. Beverlee Ziefflie, Practical Nursing Faculty will also be 
on the inquiry team and will actively assist with data gathering. 

  

Real or Perceived Conflict of Interest 

I am a faculty member of Practical Nursing and I have no power over any of the 
participants. I have no known conflict of interest. I disclose this information here so that you can 
make a fully informed decision on whether or not to participate in this study. 

 

Confidentiality, security of data, and retention period 

I will work to protect your privacy throughout this study. All information I collect will be 
maintained in confidence with hard copies (e.g., consent forms) stored in a locked filing cabinet 
in my home office. Electronic data (such as transcripts or audio files) will be stored on a 
password protected computer on my home computer. Information will be audio-recorded then 
transcribed and, where appropriate, summarized, in anonymous format, in the body of the final 
report. At no time will any specific comments be attributed to any individual unless specific 
agreement has been obtained beforehand. All documentation will be kept strictly confidential. 
All raw data will be destroyed after completion of the project and following final approval of the 
thesis report by Royal Roads University. If an individual chooses to withdraw from the research 
their raw data will be destroyed where possible, for example, it is not possible to remove raw 
data due to the non-attributable nature of the data recording. It is not possible to retain anonymity 
with a focus group but all participants will sign a confidentiality agreement and asked not to 
disclose any identifying information. 

 

Sharing results 

In addition to submitting my final report to Royal Roads University in partial fulfillment 
for a Masters of Arts in Leadership, I will also be sharing my research findings with 
Saskatchewan Polytechnic. Data may be used in journal articles, books and conference 
presentations. The research report will be provided to all key stakeholders within Saskatchewan 
Polytechnic and it will also be available electronically to all participants. 

 

Procedure for withdrawing from the study  

A participant may withdraw at any point up until the focus group has started without 
penalty by contacting myself at [email address]. After the data is gathered it may not be possible 
to remove individual comments due to the nature of group data gathering methods. 

 
You are not required to participate in this research project. By signing the consent form 

you indicate that you have read and understand the information above and give your free and 
informed consent to participate in this project. 

 
Please keep a copy of this information letter for your records. 
Heather Nelson 
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Appendix Q: Research Information Letter (Focus Group-Students) 

Enhancing the educational experience of International Students and their faculty 

My name is Heather Nelson and this research project is part of the requirement for a 
Masters of Arts in Leadership at Royal Roads University. My credentials with Royal Roads 
University can be established by contacting Dr. Catherine Etmanski, Director, School of 
Leadership Studies: [email address] or [phone #]. 

 

Purpose of the study and sponsoring organization 

The purpose of my research project is to enhance the educational experience of 
international students and the faculty that work with them. As you may be aware, the number of 
international students has increased seven-fold since the 2010-2011 academic year. This project 
aims to examine the challenges for international students and the faculty who work with them, 
which supports are working well and how we can better support both faculty and students. 

 

Your participation and how information will be collected 

This portion of the research will consist of focus groups. The focus group is anticipated to 
last 2 hours. The focus group anticipated questions include: 

Please introduce yourself. What is your country of origin and how long have you been in 
Canada? 

1. What does Saskatchewan Polytechnic do really well in terms of supporting you as an 
international student? 

2. If money was no object, ideally, how can Saskatchewan Polytechnic support its 
international students? 

3. What existing services would you like to see more? 
4. What are some of the biggest challenges you have encountered as an international 

student? 
5. Are there any technological resources or social media platforms that you feel would aid 

in supporting international students and faculty? 
6. Do you have anything you would like to add that has not already been discussed? 

 

Benefits and risks to participation 

 The benefits of this project for the organization include better educational experience for 
international students. Personal benefits for you include an ability to have your voice heard and 
be a part of improving the educational experience for international students and the faculty that 
work with them. The risks include possible breach in confidentiality. Due to the nature of groups 
confidentiality cannot be guaranteed but all participants will be asked to fill out a confidentiality 
agreement. 

 

Inquiry team 

My sponsor is Tobi Strohan the Associate Vice President of Support Services. Associate 
Dean of Business will be on the inquiry team as well. These individuals will not have access any 
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data containing identifying information. Beverlee Ziefflie, Practical Nursing Faculty will also be 
on the inquiry team and will actively assist with data gathering. 

  

Real or Perceived Conflict of Interest 

I am a faculty member of Practical Nursing and I have no power over any of the 
participants. I have no known conflict of interest. I disclose this information here so that you can 
make a fully informed decision on whether or not to participate in this study. 

 

Confidentiality, security of data, and retention period 

I will work to protect your privacy throughout this study. All information I collect will be 
maintained in confidence with hard copies (e.g., consent forms) stored in a locked filing cabinet 
in my home office. Electronic data (such as transcripts or audio files) will be stored on a 
password protected computer on my home computer. Information will be audio-recorded then 
transcribed and, where appropriate, summarized, in anonymous format, in the body of the final 
report. At no time will any specific comments be attributed to any individual unless specific 
agreement has been obtained beforehand. All documentation will be kept strictly confidential. 
All raw data will be destroyed after completion of the project. If an individual chooses to 
withdraw from the research their raw data will be destroyed where possible, for example, it is not 
possible to remove raw data due to the non-attributable nature of data gathered in focus groups. 
It is not possible to retain anonymity with a focus group but all participants will sign a 
confidentiality agreement and asked not to disclose any identifying information. 

 

Sharing results 

In addition to submitting my final report to Royal Roads University in partial fulfillment 
for a Masters of Arts in Leadership, I will also be sharing my research findings with 
Saskatchewan Polytechnic. Data may be used in journal articles, books and conference 
presentations. The research report will be sent to all key stakeholders within Saskatchewan 
Polytechnic it will also be available electronically to all participants. 

 

Procedure for withdrawing from the study  

A participant may withdraw at any point up until the focus group has started without 
penalty by contacting myself at [email address]. After the data is gathered it may not be possible 
to remove individual comments due to the nature of group data gathering methods. 

 
You are not required to participate in this research project. By signing the consent form 

you indicate that you have read and understand the information above and give your free and 
informed consent to participate in this project. 

 
Please keep a copy of this information letter for your records. 
 
 
 
Heather Nelson 
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Appendix R: Focus Group Consent Form (Staff) 

 

 
By signing this form, you agree that you are over the age of 18 and have read the 

information letter for this study. Your signature states that you are giving your voluntary and 
informed consent to participate in this project.  

 
 

 I consent to the audio recording of the focus group 
 

 I commit to respect the confidential nature of the focus group by not sharing  
 identifying information about the other participants 
 
 
Name: (Please Print): __________________________________________________ 
 
 
Signed: _____________________________________________________________ 
 
 
Date: ______________________________________________ 
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Appendix S: Focus Group Consent Form (Students) 

 

By signing this form, you agree that you are over the age of 18 and have read the 

information letter for this study. Your signature states that you are giving your voluntary and 

informed consent to participate in this project.  

 

 I consent to the audio recording of the focus group 

 I commit to respect the confidential nature of the focus group by not sharing  

 identifying information about the other participants 

 

 

Name: (Please Print): __________________________________________________ 

 

 

Signed: _____________________________________________________________ 

 

 

Date: ______________________________________________ 
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Appendix T: Focus Group Question (Students) 

 

1. Please introduce yourself. What is your country of origin and how long have you been in 

Canada? 

2. What does Saskatchewan Polytechnic do really well in terms of supporting its 

international students? 

3. If money were no object, what would you like to see Saskatchewan Polytechnic do to 

better support its international students and the faculty? 

4. How can we use the existing services would you like to see more? 

5. What are some of the biggest challenges you have encountered as an international 

student? 

6. Are there any technological resources or social media platforms that you feel would aid 

in supporting international students and faculty? 

7. Do you have anything you would like to add that has not already been discussed? 
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Appendix U: Focus Group Questions (Staff) 

1. Please introduce yourself. What is your role at Sask. Polytech? 

2. What does Saskatchewan Polytechnic do really well in terms of supporting its 

international students and the faculty who work with them? 

3. If money were no object, what would you like to see Saskatchewan Polytechnic do to 

better support its international students and the faculty who work with them? 

4. How can we use the existing services and staff more effectively in order to improve the 

educational experience of international students and the faculty that work with them? 

5. What are some of the biggest challenges you have encountered when supporting 

international students? 

6. Are there any technological resources or social media platforms that you feel would aid 

in supporting international students and faculty? 

7. Do you have anything you would like to add that has not already been discussed? 

 


