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Abstract 

This paper examined the experience of international student graduates from Vancouver Island 

University as they transition into the workforce and on to becoming permanent residents of 

Canada. Ten international students who had already successfully transitioned to become a 

permanent resident of Canada or whose permanent residency application was in process were 

interviewed. Given that they had already navigated the challenges of entering a foreign labour 

market and had satisfied the requirements under the Canadian Experience Class, participants in 

the present study were considered highly resilient and able to offer insights into the challenges as 

well as the facilitating factors or supports that helped them to transition into becoming permanent 

residents of Canada. International student participants also shared recommendations for other 

international students who are hopeful in becoming Canadian citizens. 
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Chapter 1 – Introduction 

 

Every year tens of thousands of international students (IS) from around the globe come to 

Canada to pursue educational opportunities. According to the Association of Universities and 

Colleges of Canada (2011) the mobility of students between countries is a key priority for the 

internationalization of education institutions. Canada has seen a significant increase in 

international enrollment with approximately 90,000 IS enrolled in universities (McMullen & 

Elias, 2011). The Canadian Bureau for International Education (CBIE) (2016) indicated that over 

50% of international university students planned to work in Canada when they completed their 

studies, yet only 15%-20% are expected to settle as permanent residents (Suter & Jandl, 2006). 

These figures indicate that a significant number of IS are not successful in pursuing their goals of 

obtaining permanent residency in Canada and that further research needs to be done to explore 

this transition period. 

Purpose of Study 

 

To date much of the existing literature on IS acculturation is based on their experience as 

they adapt and integrate into the school environment in their host country. There appears to be 

little research to explore the complex lived experience of IS transitioning from university to the 

workplace and their efforts to move from temporary to permanent residents in Canada (Li, 2014).  

This research was intended to explore the experiences of IS who have overcome the 

challenges of navigating a competitive, foreign labour market and who have obtained the 

required 12 months of full-time skilled work experience in order to satisfy the requirements to 

secure permanent residency in Canada (Citizenship and Immigration Canada [CIC], 2015). The 

research attempted to uncover what supports or facilitating factors assisted IS during their 

transition to permanent residency in Canada as well as the barriers they faced along the way. 

http://www5.statcan.gc.ca/researchers-chercheurs/result-resultat?lang=eng&univ=7&search=&start=1&end=25&sort=0&themeId=1756&date=&series=&author=McMullen%2C+Kathryn&themeState=2&dateState=0&seriesState=0&authorState=2&currentFilter=author&showAll=false&pid=1756
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This information was collected by conducting semi-structured interviews with IS who are 

working and residing in Canada. 

Information gathered from this research was intended to not only shed light onto the 

school-to-work adaptation of IS but to also gather recommendations to better prepare IS for the 

challenges of pursuing permanent residency in Canada. Additionally, the research was meant to 

inform post secondary institutions (PSE) on institutional supports which are required in order to 

increase the likelihood of IS successfully transitioning into the labour force and becoming 

permanent residents of Canada.  

Justification of Study 

In 2015 the federal government released Canada’s first International Education Strategy 

(IES) and indicated aims to increase the number of IS in Canada from 239,000 (in 2012) to 

450,000 by 2022 (Government of Canada, 2015). According to the IES, IS are regarded as ideal, 

model or designer immigrants for the labour markets because they have obtained Canadian 

credentials, are proficient in at least one official language, and have obtained relevant Canadian 

work experience (Government of Canada, 2015). All of this is assumed to allow them to 

integrate more easily into the labour force upon graduation and contribute to Canada’s growth 

and global competitiveness (Scott, Safdar, Trilokekar & Masri, 2015) 

The federal government’s central policy assumption is that IS adjust positively and can 

easily integrate into the Canadian labour Market (Scott et al., 2015).  However, research on the 

integration experiences of Canadian IS does not support this claim and suggests that the school 

to work transition for IS is fraught with challenges. In a study conducted by Bouajram (2015) on 

IS’ transitional years of post-graduation work authorization in Canada, participants reported that 

they considered themselves “lucky” to have found jobs, whereas others indicated that they 
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experienced many challenges and used words such as “lost”, “stressful”, “frustrating”, 

“discouraging” and “depressed” in their description of their transition (p.24). 

Further, in a study conducted by Scott et al. (2015) exploring the adjustment and 

integration difficulties faced by IS in Canada, participants expressed a strong desire to transition 

into the Canadian labour force post-graduation and yet many indicated that one of the factors that 

prompted them to leave Canada included poor prospects of finding work. When searching for 

employment IS felt that they were discriminated against because they were considered foreigners 

and that many employers were inexperienced in hiring internationals. Further, IS reported that it 

felt as though their international background was viewed as a disadvantage and that career 

related experience obtained outside of Canada was discounted (Scott et al., 2015). 

Nunes and Arthur (2013) explored the transition experiences of IS living their first-year 

after degree completion in Canada and discovered that 50% of students interviewed were not 

able to secure employment. Some of the reasons stated for not being able to secure employment 

included a lack of work experience, lack of Canadian citizenship and insufficient 

connections/network. Participants indicated that gaining Canadian experience or an internship 

during their academic program would have likely been helpful to them as it would have better 

prepared them for the challenges that would ensue (Nunes & Arthur, 2013). 

According to The Expert Council of the German Foundations on Integration and 

Migration (2015), 58% of Canadian colleges and universities provide work integration support 

for IS, including career counselling, internships, co-op placements and other support services 

specifically designed to meet their needs. These programs are intended to support students while 

attending school and can help them better prepare for penetrating a competitive labour market. 

Unfortunately, once a student completes their program of study, they no longer have access to 
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these institutional supports and are required to navigate the complexities of a foreign labour 

market on their own.  

Although many cities, towns and communities offer some form of employment support 

services in terms of career counselling, job coaching and settlement services for members of the 

public, these services are often reserved for immigrants or Canadian citizens. For example, the 

Employment Program of British Columbia (EPBC) offers job search services, as well as client 

needs assessment, case management and other employment service to support individuals to 

prepare for, find and maintain sustainable employment. Although these services are available to 

all unemployed British Columbians seeking work, IS are only able to access self-serve options 

(not one-on-one support) as priority is given to residents of Canada (Ministry of Social 

Development and Social Innovation, 2018). Similarly, IS are not given priority at community 

immigration support services as these services are reserved for newcomers, including immigrants 

and refugees. This means that IS have limited job search support in the community after 

graduation and are often left to fend for themselves. 

For PSE institutions, IS promote intercultural learning and strengthen an institution’s 

cultural and intellectual diversity (Arthur & Flynn, 2013). Further, IS supply a substantial 

revenue stream in higher education as their fees far exceed those of their domestic counterparts. 

According to the Association of Universities and Colleges of Canada (2011), it is estimated that 

IS contribute $6.5 billion annually to Canada’s economy. This figure indicates that IS mean big 

business for PSE institutions and that institutions are refocusing strategies to increase enrollment 

of IS.  

Given that the Canadian government considers immigration to be a national priority, and 

in light of the substantial fees that PSE institutions are charging IS, PSE institutions are obliged 



BARRIERS AND FACILITATING FACTORS     5 
     

 

  

to better facilitate successful pathways to employment for IS. Further, given that over 50% of 

international university students planned to work in Canada when they completed their studies, 

yet only 15%-20% are expected to settle as permanent residents, it is evident that many IS 

experience attrition through the process of becoming a permanent resident of Canada (CBIE, 

2016; Suter & Jandl, 2006). Further research needs to be conducted to understand this 

phenomenon.  

Research Question and Hypotheses 

 

In an effort to learn more about the experience of IS as they transition into becoming 

permanent residents of Canada, the author of the present study explored the following research 

question: What are the barriers and facilitating factors that impact international students’ 

transition to permanent residency in Canada as reported by international graduates of Vancouver 

Island University?  

As Lu, Zong, and Schissel (2009) point out, socioeconomic considerations inevitably 

influence actual and intentional permanent migration of temporary residents in that the expenses 

associated with both the tuition and the cost of living may prohibit economically marginalized 

students from participating in these educational opportunities. Obst, Bhandari and Witherell 

(2007) note that students from lower socioeconomic backgrounds often view study abroad as 

superfluous, not relevant to career goals, and beyond their economic reach in terms of program 

cost and lost income at home. Massey and Burrow (2012) also point out that students who have 

been afforded the privilege of studying in a foreign country, such as Canada, may be from a more 

privileged socio-economic background. 

In light of these findings, the author of the present study hypothesized that navigating the 

challenges of becoming a permanent resident of Canada may have been made possible due to a 
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high rate of both financial and emotional support from the families of participating IS. This 

hypothesis was explored by getting participants to identify the degree of both emotional and 

financial support received from family during their transition to permanent residency in Canada 

(see Appendix A, question #4 and #5).  

 Given that the researcher of the present study interviewed IS who were successful in 

overcoming the challenges of navigating a foreign, competitive labour market and able to obtain 

the required 12 months of full-time skilled work experience in order to obtain (or apply for) 

permanent residency, the researcher hypothesized that subjects of the present study are already 

highly resilient and possess what Duckworth and Gross (2014) refer to as grit. This is described 

as the tenacious pursuit of a dominant superordinate goal (over long stretches of time) in the face 

of disappointments and setbacks (Duckworth & Gross, 2014).  

 Lastly, the author of the present study hypothesized that IS with extensive work 

experience in their home country prior to arriving in Canada had an easier time securing 

employment and gaining the 12 months of full-time skilled work experience (under the Canadian 

Experience Class) required to become a permanent resident of Canada (CIC, 2015). This 

hypothesis was tested by getting participants in the present study to rate the amount of 

experience they had prior to arriving in Canada (see Appendix A, question #3). 

Definition of Terms 

The following definitions are pertinent to the present study:  

 

‘Facilitating factors’ refers to the emotional, behavioral and structural factors that have 

assisted students in their transition to permanent residency. These are also known as 

‘protective factors’. Factors embedded in cultures such as psychological, social, and material 

resources can be considered protective factors (Mukthyala, 2013).  
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‘Barriers’ refers to the challenges and obstacles that students have faced in their pursuit 

of permanent residency. Barriers may include emotional, structural, psychological, 

behavioural, social and cultural challenges and obstacles. These barriers will also be referred to 

as ‘adaptation challenges’. ‘Adaptation challenges’ are defined by the present author as 

challenges faced by newcomers as they adjust to a new culture and new environmental demands.  

‘International students’ are defined as non-Canadian students who are authorized to study 

in Canada under a temporary work permit.  

A ‘permanent resident’ refers to someone who has completed their post-secondary 

program of study, has at least 12 months of full-time skilled work experience and has been given 

permanent resident status by Citizenship and Immigration Canada.  

‘Grit’ refers to the resiliency that students possess to overcome obstacles in the face of 

adversity.  

Brief Overview of Study 

The present study is an action-based research project which aimed to explore the following 

research question: What are the barriers and facilitating factors that impact international 

students’ transition to permanent residency in Canada as reported by international graduates of 

Vancouver Island University? The researcher of the present study conducted 10 semi-structured 

interviews with international graduates from Vancouver Island University (VIU). The 

instrumentation that the researcher of the present study used was an eight question semi-

structured, self-developed questionnaire (see Appendix A). Interviews for the present study were 

conducted in person as well as over the phone and were recorded and later transcribed.  

The sampling population for the present research included IS who had: a) completed their 

studies at VIU; b) obtained a minimum of 12 months of full-time skilled work experience post-
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graduation; and c) secured permanent residency status or whose permanent residency application 

was pending approval in Canada.  

Quantitative data from questions #1 to #5 (see Appendix A) in the present study were 

summarized and displayed in various figures and tables. This included a pie chart to summarize 

the countries of origin of the participants (see Appendix A, question #2) and a bar graph to 

display the frequency of responses in all 5 response categories (0 to 2 years, 3 to 5 years, 6 to 8 

years, 9 to 11 years, or 12+ years) for question #3 (see Appendix A). Likert scale responses from 

questions #4 and #5 were displayed in a table which stated the type of support (emotional and 

financial), the range of responses (1 – never, 2 – rarely, 3 – sometimes, 4 – often, and 5 – 

always) and the frequency of each response. When analyzing the qualitative data collected from 

questions #6 and #7 (see Appendix A) a list of all the barriers and facilitating factors was created 

and results were quantified and displayed in separate summary tables. Lastly, the qualitative data 

obtained from question #8 (see Appendix A) was compiled and thematically summarized. 

Summary 

 

As IS integrate into the workforce they increase the cultural diversity within our 

communities and strengthen our local economy. In order to increase the number of IS who are 

successful in making this transition, it is imperative that we learn from those students who have 

already navigated these obstacles and are now permanent residents. The present research 

attempted to uncover what facilitators and supports were crucial during IS’ transition to 

permanent residency in Canada as well as the challenges and barriers that were faced along the 

way. 
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Chapter 2 – Review of the Literature 

Introduction 

As there is little research exploring the adaptation experience of IS into the labour market 

and on to permanent residency, the researcher intended to learn about the experiences of IS who 

had overcome the difficulties of navigating a foreign labour market and who had obtained the 

required 12 months of full-time skilled work experience in order to satisfy the requirements to 

secure permanent residency in Canada (CIC, 2015). This was achieved by exploring the 

following research question: What are the barriers and facilitating factors that impact 

international students’ transition to permanent residency in Canada as reported by international 

graduates of Vancouver Island University?  

Canada is a destination of choice for many IS from around the globe who want to pursue 

education abroad. According to McMullen and Elias (2011) Canada has seen a significant 

increase in international enrollment as more than 160,000 IS are enrolled annually in educational 

programs, with approximately 90,000 IS enrolled specifically at universities. IS make up 

approximately 7% of full-time undergraduate students and almost 20% of students enrolled in 

graduate programs (McMullen & Elias, 2011). These numbers have been consistently increasing 

throughout the years as the Government of Canada implements more relaxed immigration 

policies and IS continue to believe that Canadian higher education is of high quality (Li & 

Tierney, 2013).    

The decision to pursue education abroad is one that is influenced by a variety of factors 

including family pressures, quality of education and the pursuit of immigration. The following 

literature review explored some of the reasons why IS choose to study and remain in Canada and 

examined the adaptation experience of IS post graduation. This has been achieved by firstly 

http://www5.statcan.gc.ca/researchers-chercheurs/result-resultat?lang=eng&univ=7&search=&start=1&end=25&sort=0&themeId=1756&date=&series=&author=McMullen%2C+Kathryn&themeState=2&dateState=0&seriesState=0&authorState=2&currentFilter=author&showAll=false&pid=1756
http://www5.statcan.gc.ca/researchers-chercheurs/result-resultat?lang=eng&univ=7&search=&start=1&end=25&sort=0&themeId=1756&date=&series=&author=McMullen%2C+Kathryn&themeState=2&dateState=0&seriesState=0&authorState=2&currentFilter=author&showAll=false&pid=1756
http://www5.statcan.gc.ca/researchers-chercheurs/result-resultat?lang=eng&univ=7&search=&start=1&end=25&sort=0&themeId=1756&date=&series=&author=McMullen%2C+Kathryn&themeState=2&dateState=0&seriesState=0&authorState=2&currentFilter=author&showAll=false&pid=1756
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giving a brief overview of the permanent residency requirement under Canadian Experience 

Class (CIC, 2015). Secondly, the author of the present study has explored why Canada is a 

destination of interest and why IS choose to study and stay in Canada. Thirdly, the author of the 

present research examined the implications of adaptation and acculturation. Lastly, an overview 

of the adaptation challenges and barriers as well as adaptation supports and facilitators were 

explored as well as the influence that resiliency and mindset has on IS as they transition into the 

workforce and on to becoming a permanent residents of Canada.  

Pursuing Permanent Residency Under the Canadian Experience Class Program 

Although there are numerous ways IS can pursue permanent residency in Canada, the 

author of the present research wanted to explore the experiences faced by IS trying to obtain the 

12 months of fulltime, skilled work experience required under Citizenship and Immigration 

Canada’s (CIC) Canadian Experience Class (CEC) program (CIC, 2015). The CEC, which is 

considered an Express Entry program, was introduced in 2008 and gives priority to foreign 

graduates from Canadian PSE institutions over other immigration applications (CIC, 2015). It 

also provides the benefit of a shortened processing period for student migrants who are working 

or have ever worked in Canada (Lu et al., 2009).  

As indicated by the CIC (2015), to be eligible for the CEC you need to have obtained 

Canadian skilled work experience within three years of applying. Positions which qualify as 

skilled work experience include managerial jobs, professional jobs, technical jobs and skilled 

trades (CIC, 2015).  

The Decision to Study and Stay in Canada 

Bouajram (2015) determined that students often oscillate when making the decision to 

stay or to go back to their home country. She noted that factors from their home and host culture 
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are constantly reviewed, with significant people in their lives adding further input and influence 

in the decision-making (Bouajram, 2015). González, Mesanza, and Mariel (2011) noted that 

students often have a number of “push and pull” (p.418) factors which influence their decisions 

to study abroad. "Push factors operate within the home country to initiate the student's decision 

to study overseas. Pull factors operate within the host country to make that country relatively 

more attractive than other potential destinations" (González et al., 2011, p. 418). Canada has 

strong pull factors such as being a developed country where English is spoken, considered safer 

than the United States, and less expensive than the United Kingdom. One prominent push factor, 

which can also be considered a pull factor, is that IS believe that Canadian PSE is of high quality 

(Li & Tierney, 2013).   

These influencing factors were confirmed in a study conducted by Li, DiPetta and 

Woloshyn (2012) where it was noted that students felt that Canada was safe, had an excellent 

academic reputation and was less expensive than other developed countries. Further, in a survey 

administered by the CBIE (2016), students reported that some additional reasons that they chose 

to study in Canada were the quality of life, to obtain a great education, to experience cultural 

diversity as well as the lower cost to study compared with other countries.  

Arthur and Flynn (2011) embarked on study to research the key factors that influence IS’ 

decision to pursue employment or immigration in Canada post-graduation. Participants from the 

study included 19 undergraduate and graduate IS from a large university in western Canada. 

Participants in the study included 11 men and eight women ranging in age from 21 to 38 years of 

age. A total of 16% of the subjects had doctoral educational level, 68% a master’s level and 16% 

had an undergraduate education. The home countries of the subjects were as follows: eight were 

http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
http://istudentcanada.ca/cost-to-study-in-canada/
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from China, three were from India, two from Mexico and one student each from Sri Lanka, 

Bangladesh, Peru, Iran, Columbia and Taiwan.  

Participants from this study were recruited from the institution’s Centre for International 

Students during their final year of academic studies and were asked a series 12 open-ended 

interview questions to determine their motivation to remain in Canada post graduation. Data 

from the interviews were compiled and separated into four core themes which included: 

enhanced quality of life, career related opportunities, enhanced work environment, and safety 

and political stability. Within each theme Arthur and Flynn (2011) identified subcategories to 

identify whether the factors were either a facilitator or a barrier on IS’ decision to pursue 

employment in Canada post-graduation. Results from this research indicated that some of the key 

facilitators included the prospect of finding and securing employment in Canada (positive labour 

market outlook), the appeal of a high standard of living (the lure of making a good wage) and 

familial considerations (i.e. being supported by family members) (Arthur & Flynn, 2011). 

Research conducted by Lu et al. (2009) further examined the influences on immigration 

of undergraduate students at a Canadian university. Lu et al. (2009) surveyed 160 Chinese 

undergraduate students from the University of Saskatchewan in the fall term of 2005. 

Participants represented approximately 49% of the total population of Chinese undergraduate 

students at the university at that time. Participants received notice of the survey via email, poster 

advertisement and word of mouth. The age range of participants was between 18 and 26 years 

old. The gender ratio of the sample was 54% male and 46% female. A total of 105 out of 160 of 

the students who responded to the survey were in their second or third year of their 

undergraduate program. The remaining 55 participants were in their first and fourth year of their 

undergraduate program. 
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Lu et al. (2009) collected a variety of demographic information, including pre-move 

traits, Canadian experiences and migration intentions from the Chinese undergraduate student 

participants. The migration intentions were captured by getting students to identify whether they 

had strong immigration intentions upon arrival, moderate immigration intentions, or no 

immigration intentions (Lu et al., 2009).  

Results of the study indicated that family characteristics, including family structure and 

family finances, were important factors influencing migration intentions of Chinese students. 

Specifically, it was determined that both male and female students are significantly influenced by 

family financial situation and parents’ marital status in terms of their migration intentions (Lu et 

al., 2009). In spite of gender differences, Lu et al. (2009) concluded that social and emotional 

adaptations are as critical as economic adaptation in facilitating temporary residents’ intentions 

to stay. 

Gaining a greater understanding of the factors impacting IS’ decision to study abroad 

gives us insight into some of the initial motivators influencing their decision to pursue permanent 

residency in Canada. Results from research conducted by Arthur and Flynn (2011) and Lu et al 

(2009) indicate that some important considerations for IS in their decision to study and stay in 

Canada are their optimistic outlook on securing employment as well as the lure of quality, 

affordable education. Further, it was determined that financial and emotional support offered by 

families play an important role in influencing IS’ decision to immigrate to Canada (Lu et al., 

2009). These findings support the author of the present study’s assumption that socioeconomic 

influences affect IS’ ability to navigate the hardships of becoming a permanent resident of 

Canada and her hypothesis that IS in the present study would report high degrees of both 
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financial and emotional support from their families in question #4 and #5 in the present study 

(see Appendix A). 

Adaptation and Acculturation 

According to Berry (1997) adaptation refers to changes that take place in an individual or 

group in response to environmental demands. Adaptation occurs as a process of acculturation 

which can be described as a merging of cultures as a result of prolonged contact (Meriam-

Webster, n.d.). Berry (1997) suggests that adaptations can occur immediately or can be extended 

over the longer term.  In order to enhance acculturation there are certain protective factors or 

facilitators which support a student’s immigration intentions. These protective factors help the 

individual to adjust both emotionally and behaviorally (Lee, 2005). Factors embedded in cultures 

such as psychological, social, and material resources can be considered protective factors 

(Mukthyala, 2013). The student’s personal and cultural - or religious and spiritual - beliefs can 

also be considered a protective factor and can greatly contribute to the manner in which they 

acculturate.  

Safdar, Calvez and Lewis (2012) note that in addition to individual, situation and culture 

specific factors that affect adaptation, there are also core, or shared, factors that contribute to the 

adaptation of IS and immigrants as well. Safdar et al. (2012) grouped these into two composite 

predictive factors called Psychosocial Resources, which included personal resilience, self –

perceived cultural competence and the social supports from the larger society, and Conational 

Connectedness, which consisted of resources and connections such as ethnic identity, family 

allocentrism and ingroup social support.   

Berry (1997) goes on to note that a distinction should be drawn between psychological 

and sociocultural adaptation. He explains that internal psychological outcomes include a clear 
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sense of personal and cultural identity, good mental health, and the achievement of personal 

satisfaction in the new cultural context. Sociocultural adaptation, on the other hand, deals with a 

set of external psychological outcomes that link individuals to their new context, including their 

ability to deal with daily problems, particularly in the areas of family life, work and school 

(Berry, 1997).  

In consideration of explanations offered by Berry (1997), Mukthyala (2013) and Safdar et 

al. (2012) relating to the adaptation of IS, the author of the present study was influenced to 

include prompts in her research to allow IS to identify and elaborate on the various types of 

adaptation challenges or supports which assisted them to transition to permanent residency in 

Canada. For example, when IS were asked to identify what factors supported their transition to 

permanent residency in Canada (see Appendix A, question #6), they were prompted to identify 

community supports, interpersonal supports or intrapersonal supports. Further, when IS were 

asked to identify what challenges or barriers they faced while transitioning to permanent 

residency in Canada (see Appendix A, question #7), they were prompted to identify integration 

challenges, labour market challenges as well as any other challenges.  

Incorporating these prompts ensured that there were common components addressed in 

each interview and that there was a degree of standardization - of comparability from one 

interviewee to another. 

Adaptation Challenges and Barriers 

Many new immigrants from non-English speaking countries are often weak in one or 

more of the four language proficiencies which include reading, writing, listening comprehension, 

and speaking abilities (Chen & Hong, 2016). Scott et al. (2015) determined that language and 

communication challenges were a major obstacle for IS to overcome to successfully transition 
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from student to worker in Canada. Chen and Hong (2016) noted that professional immigrants 

may be skilled and experienced in their respective field, however, their skills and expertise may 

not be adequately presented or transferred because of language barriers. This was supported in 

the results of Arthur and Flynn’s (2011) study which indicated that two key barriers that IS face 

penetrating the work force are insufficient proficiency in the English language and ability and 

confidence to communicate clearly.  

IS with strong accents can experience challenges competing in the labour market as 

accents can skew communication between speakers and can potentially profile the speaker as an 

English as a Second Language (ESL) speaker. This can subtly induce bias or prejudice and can 

incite perceptions of language deficiency in potential employers (Chen, 2008). Undoubtedly, 

language barriers add stress on students wanting to enter the workforce and increase the pressure 

on students to refine and master their English proficiencies to satisfy the requirements under the 

CEC program.   

Another barrier that IS face entering the labour market is a lack of Canadian work 

experience. Many employers are looking for Canadian work experience and don’t view 

professional experience obtained abroad as relevant or valuable. As Canadian employers often 

cannot verify that the standards and /or employment industries are similar in countries abroad, 

they are reluctant to recognize its equivalence in the Canadian workforce. These finding were 

supported in follow-up study conducted by Nunes and Arthur (2013) where they followed up 

with participants from Arthur and Flynn’s (2011) research to explore the transition experiences 

of IS living their first year after degree completion in Canada. In order to investigate IS’ 

perspectives on the helpful and hindering factors encountered in their transition from university 

to employment Nunes and Arthur (2013) interviewed a total 16 students (out of the initial 19 
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who participated in phase one). The interviews lasted between 20 and 30 minutes and consisted 

of 14 semi-structured interview questions. Data from the study was analyzed using a comparison 

method where commonalities in responses were noted and classified together. The two 

researchers independently and collaboratively determined the categories to increase the validity 

of the results. 

Results from Nunes and Arthur’s (2013) study indicated that only four of the 16 

participants had secured a job at the time of the interview and only two of the four employed 

participants reported working in a position related to their field of study. Out of the remaining 12 

participants, eight stated that they were not yet able to secure a job and four were still trying to 

complete their educational programs. Some of the reasons stated for not being able to secure 

employment included a lack of work experience, lack of Canadian citizenship and insufficient 

connections/network. Participants in Nunes and Arthur’s (2013) study felt that Canadian 

employers often discriminated against students’ international status, lack of citizenship, or poor 

English proficiency. Participants suggested that employers should recognize that international 

experience is a valuable asset and that they should get to know IS’ skills and qualifications 

before making a decision.  

One of the limitations which was inherent in the Nunes and Arthur’s (2013) study, 

however, is that the IS who were interviewed were predominantly from the Engineering or 

Science department and thus the academic majors and experiences of students from other 

disciplines were narrowly represented. Further, as only 16 IS participated in the study, there was 

a relatively small sample size for this study. 

In a study looking at the challenges faced by foreign medical professionals coming to 

Canada, it was determined that loss was also a common theme which emerged in participants’ 
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plight to secure Canadian training and work experience (Wong & Lohfeld, 2008). This loss was 

experienced both on a personal domain (loss of personal identity, belonging, financial autonomy, 

and ability to fulfil familial roles) as well as on a professional domain (loss of professional 

identity and status, as well as professional devaluation) (Wong & Lohfeld, 2008). The following 

quote summarizes one of the subject’s experience of not having their foreign credentials 

recognized in Canada. “You felt dehumanised, in a sense, as if you had lost something that you 

had already achieved − that [your profession] had been taken away from you. You had to sort of 

work to get it back” (Wong & Lohfeld, 2008, p. 5). 

Having reviewed the array of literature on the adaptation challenges faced by IS, the 

researcher of the present study was able to expand her understanding of the impediments faced 

by IS in their plight to secure employment and was able to identify commonalities found 

throughout the literature. Some of these commonalities included the implication of the influence 

that low literacy, poor communication, lack of Canadian work experience and the lack of 

recognition of foreign credentials can have on an IS’ ability to transition into the workforce. 

Further, the work of Nunes and Arthur (2013) confirmed that many IS struggle to find 

employment after their education and few are able to secure work in their respective fields.  

Adaptation Supports and Facilitators  

In an effort to understand the post-graduate adaptation of former international students 

(FIS), Bouajram (2015) conducted 20 semi-structured interviews in February and March of 2015 

to explore the following research question: How do former IS experience the transitional years of 

post-graduation work authorization in Canada? Bouajram’s (2015) interviews with 

undergraduate and graduate FIS focused on four specific areas which included experience of 
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studying in Canada, post-graduation experiences, decisions about staying or leaving, and future 

immigration intentions. 

Eligibility criteria to participate in Bouajram's (2015) study included FIS who were 

interested and met the following criteria: (a) 19 years of age or older, (b) held a study permit for 

the duration of their studies in Canada, (c) completed a program of at least eight months at a 

Canadian post-secondary institution, and (d) applied for or currently held a post-graduation work 

permit. In terms of participant recruitment, Bouajram (2015) utilized his network of other 

professionals working in post secondary institutions to distribute an invitation to participate in 

the study. Participants were recruited via institutional and international education list-serves as 

well as through direct referrals.  

Participants from Bouajram's (2015) study ranged from 18 to 43 years old.  There was a 

total of 15 males and five females who participated in the study. The educational level of 

participants involved included one certificate, one diploma, eight bachelor’s degrees, nine 

master's degrees and one doctorate. The countries of origin of the participants varied vastly. At 

the time of the study the employment status of participants included 17 who were employed full-

time, one participant who was unemployed and looking for work, one participant who was 

unemployed but not looking for work, and one participant who was self employed.  

Results of the study indicated that the activities that students engaged in during their 

studies had a significant impact on their transition. Some of the activities which were determined 

to be helpful by participants included gaining transferable skills, learning to communicate in 

additional languages and working with students from diverse cultures as it exposed students to 

the host culture (Bouajram 2015). In addition, support from their institutions’ career centers, 

international offices and co-operative education offices were seen by participants as being 
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especially helpful in adapting to life as a student as well as a worker on a post graduate work 

permit (Bouajram, 2015).  

Fortunately, many PSE institutions offer work integrated learning programs such as 

internships, practicums, field experience and co-op education programs to allow students to gain 

local work experience. IS studying at colleges and universities are also able to gain Canadian 

work experience under the Off-Campus Work Permit Program (announced in April 2006) which 

allows IS to work 20 hours a week on top of their program of study (CIC, 2015). These programs 

are intended to support students while attending school and can help IS gain Canadian work 

experience which will enhance their prospects of penetrating a competitive labour market post-

graduation.  

The benefit of participating in work integrated learning programs was noted by 

participants in Bouajram’s (2015) study who reported that gaining employment through on 

campus (35%), off campus (55%) and co-op/internship placements (60%) was very helpful in 

exposing them to Canadian workplace culture. Co-ops, in particular, were noted to be extremely 

beneficial especially in light of the number of participants who were able to secure employment 

post graduation with their previous employers (Bouajram, 2015). Some additional external 

factors that participants in Bouajram's (2015) study indicated were helpful during their post-

graduation work authorization included the importance of networks and connections in 

facilitating their transition to employment. This was captured in the following way, "From 

putting in a good word to referring the participant to specific jobs, the connections built during 

their studies assisted in the job search and...was instrumental in encouraging participants not to 

give up during times of stress" (Bouajram, 2015, p.23). 
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Although the sample size was relatively small for Bouajram's (2015) study, the research 

drew from a diverse sample of students from varying educational levels, experiences and 

backgrounds, therefore increasing the study's validity. Moreover, as the research conducted by 

Bouajram (2015) focused on the transitional years of post-graduation work authorization in 

Canada, it adds considerable insights into the internal and external factors influencing IS’ 

transition into employment and Canadian culture. What was especially noteworthy was the 

impact that the activities that students engaged in during their studies had on their transition. 

Some of these activities included developing transferable skills, learning to communicate and 

work with students from diverse cultures, as well as obtaining support from their institutions’ 

career centers, international offices and co-operative education offices (Bouajram, 2015). 

The importance of developing connections and networks was echoed by participants in 

Nunes and Arthur’s (2013) study when the authors collected recommendations from participants 

on what would be helpful for other IS in the future. Participants in Nunes and Arthur’s (2013) 

study suggested that pre-graduation work experience or internships during their academic 

program would have likely been helpful to them and recommended that university Career 

Services should support students to build networks and meet prospective employers. Further 

advice given to incoming students by participants in Nunes and Arthur’s (2013) study included 

to educate themselves on Canadian people, culture and work environments; to practice their 

English language skills; and to build a local network. Additionally, it was suggested that new IS 

need to think about their career goals and how to make steps toward those goals as an integral 

part of their educational experience (Nunes & Arthur’s, 2013). 
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Resiliency and Mindset 

In reviewing the array of adaptation supports and facilitators experienced by newcomers 

pursuing permanent residency in Canada, it is important to recognize that resilience and/or 

mindset is an important determinant of success in making this transition (Bouajram, 2015). 

Resiliency is the ability to adapt to a diversity of environments and represents the openness and 

flexibility toward the expected and unexpected situations in an individual’s life-career journey 

(Chen, 2008). One of the most salient themes that was reported by participants in Bouajram's 

(2015) study in relation to successful adaptation to Canadian culture pertained to the internal 

mindset of participants. In particular, responses of being more positive, open and persistent were 

often shared, especially when participants did not receive call backs after applying or 

interviewing for a job (Bouajram, 2015).  

The notion that a positive mindset can take precedence over other internal and external 

factors is an audacious claim and yet it is quite possible that IS are better equipped to adapt and 

integrate into the Canadian labour market post-graduation if they possess a certain resilience or 

grit (Duckworth & Gross, 2014). As this claim is not supported by formal research, it is a topic 

which would benefit from further exploration as it adds a unique perspective to the transition 

experience of FIS into the workforce and into Canadian culture. 

In an effort to further explore the mindset of IS who have successfully transitioned to 

become permanent residents of Canada, the author of the present research asked IS to share 

insights into the factors that supported their transition. Specifically, IS were asked to identify 

what intrapersonal supports were central in their ability to overcome hardships and challenges 

(see Appendix A, question #6). It was the author’s assumption that participants would 

acknowledge the importance of mindset and perseverance in their pursuit of permanent residency 



BARRIERS AND FACILITATING FACTORS     23 
     

 

  

in Canada and that this would further enhance the research conducted by Bouajram (2015) on the 

importance of mindset. 
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Chapter 3 - Procedures and Methods 

Description of the Research Design 

The present study is an action-based research project aimed at exploring the following 

research question: What are the barriers and facilitating factors that impact international 

students’ transition to permanent residency in Canada as reported by international graduates of 

Vancouver Island University? As there appears to be little research to explore the experiences of 

IS transitioning from university to the workplace and their efforts to move from temporary to 

permanent residency in Canada, the researcher of the present study wanted to explore this niche 

population. A strength in the validity of the present study is that it capitalizes on the experiences 

of IS who had already overcome the challenges of navigating a foreign competitive labour 

market and who had obtained the required 12 months of full-time skilled work experience in 

order to satisfy the requirement of permanent residency in Canada. As much of the literature on 

this subject matter tends to focus on the adaptation challenges of IS while in post-secondary 

education, the present research provides a unique glimpse into the school-to-work transition of 

IS. 

The researcher of the present study conducted 10 semi-structured interviews both in person 

and over the phone. An eight question questionnaire (see Appendix A) developed by the 

researcher for the purpose of the interviews consisted of both quantitative and qualitative 

questions. Participants were asked to share demographic information and to answer a series of 

Likert scale questions to measure the level of both emotional and financial support received from 

family as they transitioned into permanent residency in Canada. Participants were also asked two 

open-ended questions in an effort to determine what the barriers or challenges were that 

impacted their transition to permanent residency, as well as the facilitating factors that supported 
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this transition. Lastly, participants in the present study were asked to share any advice they had 

for future IS who are also hoping to transition into permanent residency in Canada. 

Description of the Sample 

The author of the present research embarked on research to explore the transition 

experience of IS into the workforce and on to permanent resident. This was done in an effort to 

answer the following research question: What are the barriers and facilitating factors that impact 

international students’ transition to permanent residency in Canada as reported by international 

graduates of Vancouver Island University? Below is a detailed description of the sample in the 

present research. 

The sample for the present study were all former IS from VIU which is located on 

Vancouver Island. Vancouver Island, on the West Coast of British Columbia, is 460 kilometers 

long and 80 kilometers wide. VIU is in close proximity to the major metropolitan areas of 

Vancouver and Victoria and has four campuses situated on Vancouver Island including one in 

Duncan, Powell River, Parksville-Qualicum and a main campus in Nanaimo. The approximate 

student population at VIU is 14 000, 9 % of which are Aboriginal and 16% who are International 

(University Planning and Analysis: Facts Online, 2016). 

Participants in the current study were selected based on convenience and were recruited 

from posts made on LinkedIn and Facebook. The sampling criteria required that students had: a) 

completed their studies at VIU, b) obtained a minimum of 12 months of full-time skilled work 

experience post-graduation, and c) secured permanent residency status or whose permanent 

residency application was pending approval in Canada.  

Out of 12 subjects who expressed interest in the study, only 10 were deemed to be eligible 

and they formed the sample. Of the 10 participants interviewed, eight had secured permanent 



BARRIERS AND FACILITATING FACTORS     26 
     

 

  

residency in Canada and two had submitted their application and were awaiting results. The 

countries of origin of the participants were: India (4), Nigeria (3), Bangladesh (2) and South 

Africa (1). Although the researcher of the present study intended to capture the opinion from IS 

who had pursued a diverse range of programs at VIU, all 10 participants who were interviewed 

had completed a Master of Business Administration at VIU. Consequently, the results of the 

study represent the opinions of a narrow discipline.  

Description of the Instruments Used 

The following section provides a detailed overview on the instrumentation that was used in 

the present study to explore the following research question: What are the barriers and 

facilitating factors that impact international students’ transition to permanent residency in 

Canada as reported by international graduates of Vancouver Island University? 

The instrumentation used by the researcher in the present study was a self-developed, 

semi-structured questionnaire (see Appendix A). The questionnaire had a total of eight questions. 

The first two questions were background questions to determine the subject’s program of study 

at VIU and country of origin. For the third question, participants were given a multiple choice 

question to identify the amount of either paid or voluntary work experience they had prior to 

arriving in Canada. This was determined by having participants identify whether they had the 

following amount of work experience: 0 to 2 years, 3 to 5 years, 6 to 8 years, 9 to 11 years, or 

12+ years. Participants were also asked two Likert scale questions to identify the amount of 

emotional support received from family as well as the amount of financial support received from 

family during their transition to permanent residency in Canada. The respondents chose a 

number from 1 to 5 using the following criteria: 1 – never, 2 – rarely, 3 – sometimes, 4 – often, 

and 5 – always. 
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 Participants in the present research were then asked two open-ended questions to capture 

their opinions about: a) the factors that supported their transition to permanent residency in 

Canada, and b) the challenges and barriers they faced while making this transition. IS were given 

three guiding prompts when asked about the factors that supported their transition to permanent 

residency in Canada. These prompts were asked consistently of all 10 subjects and included 

asking whether there were any community, interpersonal or intrapersonal supports that helped 

them to transition into permanent residency in Canada. Community supports was described to 

participants as services or resources in the community. Interpersonal supports was described as 

relationship or connections with others (i.e. friends, family or other groups) and intrapersonal 

supports was described as thought processes or mental habits that allowed them to succeed on a 

personal and professional level. Participants were also prompted to identify any other supports 

which did not fall in the above categories. When asked about the challenges or barriers faced 

while transitioning to permanent residency in Canada, participants were similarly prompted to 

identify any integration or labour market challenges faced along the way.  

For the last question on the questionnaire (see Appendix A), participants were asked to 

share any advice they had for future IS who also hoped to transition into permanent residency in 

Canada. 

Explanation of the Procedures Followed 

The present research aimed to explore the following research question: What are the 

barriers and facilitating factors that impact international students’ transition to permanent 

residency in Canada as reported by international graduates of Vancouver Island University? 

Below is a detailed overview on the procedures that the research followed when conducting the 

present research.  
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After receiving approval from VIU’s Research Ethics Board, the researcher of the present 

study created a post on LinkedIn and Facebook (see Appendix B) to recruit participants during 

the fall term of 2017. This LinkedIn and Facebook post outlined the purpose of the study as well 

as the eligibility criteria. In this message IS were asked to contact the researcher directly (via 

email or phone) if they were interested in being a participant or if they wanted to learn more 

about the study. 

This LinkedIn and Facebook message was distributed to eight staff members within the 

Center of Experiential Learning (CEL) at VIU. As the CEL staff are responsible for preparing 

students for the workforce and coordinating co-operative and internship programs, the researcher 

of the present study felt that they were most connected to VIU alumni and consequently best 

suited to circulate the LinkedIn and Facebook post. Also, given that the researcher of the present 

study worked as an MBA Internship Coordinator within the CEL, this distribution method was 

selected based on convenience. 

Staff members within the CEL were encouraged to share the post on their personal and 

professional LinkedIn and Facebook networks. As students who joined these networks did so on 

their own accord and had already completed their studies at VIU, there were no concerns of 

coercion or undue influence as a result of the teacher/student relationship between the eight CEL 

staff members and student participants. To ensure ethical integrity, the researcher of the present 

study explained to staff that they were not permitted to use institutional distribution lists created 

for university business to share information about the present research.  

A total of 12 students responded to the LinkedIn or Facebook posts and contacted the 

researcher of the present study to gather more information. All 12 participants were provided 

with additional informational about the study, were informed that their participation was 
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voluntary, and that the information shared was confidential. Through this discourse it was 

determined that only 10 of 12 respondents met the eligibility criteria. These 10 respondents 

formed the sample in the current study. 

In preparation for the interviews the researcher of the present study collected contact 

information from all 10 eligible participants and emailed them a consent form (see Appendix C) 

as well as a copy of the questionnaire (see Appendix A) to review prior to the interview. This 

was done to ensure participants understood the entirety of the research, to give them a clear idea 

on the questions that were going to be asked and to allow time for participants to prepare 

responses. Participants were encouraged to email the researcher back with any questions or 

concerns they had about the research. 

As the participants in the present study were situated all over Canada, the researcher was 

not able to meet everyone face to face to conduct the interviews. Participants in the present study 

who resided outside of the geographical area of the researcher were asked to identify a 

convenient time to conduct the telephone interview. Participants who resided within the 

geographical area of the researcher (Nanaimo City) were given a choice as to whether their 

preference was to meet in person or over the phone. In total eight interviews were conducted via 

telephone and two were conducted in-person at a public location that suited the interviewee.   

During each interview consent was documented at the beginning of the session by getting 

participants to confirm that they had reviewed the previously emailed consent form and by 

having them give verbal consent. As all interviews were recorded and transcribed by a Canadian 

transcription and call recording service provider called NoNotes.com, https://www.nonotes.com, 

this consent is documented.  

During the in-person interviews, as a protective measure, two separate recording devices 

https://www.nonotes.com/
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were used in case one of the devises failed. Recordings from the in-person interviews were 

uploaded to a password protected account on NoNotes.com, https://www.nonotes.com, where 

they were later transcribed. Telephone interviews were also recorded and transcribed by 

NoNotes.com, https://www.nonotes.com. During all 10 interviews the researcher of the present 

study took notes and did her best to adhere to a strict time frame of 30 minutes for each 

interview. 

Prior to analyzing the interview data, all 10 participants from the present study were sent 

the verbatim transcripts of their interview for the purposes of verifying accuracy and correcting 

errors. These reports were all sent as a password protected email attachment and participants 

were given three weeks to rectify any errors. No corrections were noted by any of the 10 

participants. 

Discussion of the Validity 

The present research aimed to explore the following research question: What are the 

barriers and facilitating factors that impact international students’ transition to permanent 

residency in Canada as reported by international graduates of Vancouver Island University? 

The following section discusses some of the validity consideration in the present study. 

In order to mitigate language barriers between participants in the present study and their 

ability to understand the entirety of the interview questions, the researcher of the present study 

sent each participant a copy of the questionnaire (see Appendix A) to review prior to the 

interview. This was done to give participants a clear idea on the questions that were going to be 

asked and to allow time for participants to prepare responses. Given the above noted measures 

which were taken and since none of the participants mentioned language proficiency to be a 

barrier in securing permanent residency, language was not considered a factor in validity. 

https://www.nonotes.com/
https://www.nonotes.com/
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As the researcher of the present study conducted both in person and telephone interviews 

there may have been some inherent advantages for the researcher and participants in each of 

these approaches. For example, the researcher of the present study had the advantage of building 

better rapport with participants who participated in in-person interviews. Whereas, participants 

who elected to have telephone interviews had the benefit of having a shorter, more condensed 

interview thus increasing accuracy and adding validity to the study. 

Furthermore, in an effort to reduce researcher bias and increase reliability and validity in 

the present study, interviews were recorded and transcribed by a third party, NoNotes.com, 

https://www.nonotes.com. Prior to analyzing the content of the transcriptions, all 10 participants 

from the present study were sent the verbatim transcripts of their interviews for the purposes of 

verifying accuracy and correcting errors or inaccuracies. This was done to improve the rigor of 

the research.  

Analysis Techniques 

 The present research aimed to explore the following research question: What are the 

barriers and facilitating factors that impact international students’ transition to permanent 

residency in Canada as reported by international graduates of Vancouver Island University? 

The following section will provide an overview of the techniques that the researcher in the 

present study used to analyze the data collected from the 10 interviews.  

 Responses from questions #1 and #2 (see Appendix A) were summarized in text and a pie 

chart was used to identify the countries of origin of the participants as well as the number of 

participants from each declared country. A bar graph was created in response to question #3 (see 

Appendix A) which displayed all 5 response categories (0 to 2 years, 3 to 5 years, 6 to 8 years, 9 

to 11 years, or 12+ years) as well as the number of participant responses in each category. Likert 

https://www.nonotes.com/
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scale responses from questions #4 and #5 (see Appendix A) were compared and displayed in a 

graph which stated the type of support (emotional and financial), the range of responses (1 – 

never, 2 – rarely, 3 – sometimes, 4 – often, and 5 – always) and the number of participant 

responses in each area. 

 In analyzing the qualitative data collected from questions #6 and #7 (see Appendix A), the 

researcher of the present study made a list of all the barriers and facilitating factors that were 

mentioned in all 10 interviews and then classified both the barriers and facilitators into naturally 

emerging themes. Subcategories were created under the barrier themes in order to further 

organize the data. There were no subcategories created under any of the facilitator themes. 

 In order to avoid duplication, barriers and facilitators which were mentioned more than one 

time by the same participant were eliminated. To determine the significance of each barrier and 

facilitator, the researcher in the present study recorded how many responses were in each 

respective theme and subcategory. A barrier was determined to have a ‘strong influence’ if it was 

mentioned by six or more participants, a ‘moderate influence’ if it was mentioned by three to 

five participants and a ‘weak influence’ if mentioned by less than two participants. Similarly, a 

facilitating factor was deemed to have a ‘strong influence’ if it was mentioned by six or more 

participants, a ‘moderate influence’ if it was mentioned by three to five participants and a ‘weak 

influence’ if mentioned by less than two participants. 

All barriers and facilitating factors themes were listed, quantified and displayed in two 

separate bar graphs. As two of the barrier themes had subcategories, separate pie charts were 

used to identify the frequency and types of barriers noted in these two subcategories. 

Finally, in an effort to communicate the suggestions gathered from participants in the last 

question (see Appendix A, question #8), the researcher of the present study synthesized the 
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advice given to IS wanting to make the journey to permanent residency in Canada. This 

information was summarized to demonstrate the common thoughts and responses of participants.  
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Chapter 4 – Findings and Results 

Introduction 

The CBIE (2016) indicated that over 50% of international university students planned to 

work in Canada when they completed their studies, yet only 15%-20% are expected to settle as 

permanent residents (Suter & Jandl, 2006). These figures indicate that a significant number of IS 

are not successful in pursuing their goals of obtaining permanent residency in Canada and that 

there is a need to further explore this transition period.  

In an effort to explore what challenges and supports were helpful to IS during their 

transition to permanent residency, the author of the present study conducted 10 semi-structured 

interviews with IS who were working and residing in Canada and who had secured permanent 

residency or whose application was in process. This was to explore the following research 

question: What are the barriers and facilitating factors that impact international students’ 

transition to permanent residency in Canada as reported by international graduates of Vancouver 

Island University?  

The following section summarizes the findings and results of the present study.  As the 

interviews consisted of both qualitative and quantitative data, the researcher of the present study 

has summarized this data separately. Firstly, quantitative data obtained from questions #1 to #5 

in the interviews were summarized. This includes the country of origin of all 10 participants, 

their program of study at VIU, the amount of work experience (either paid or voluntary) acquired 

prior to coming to Canada and the degree of both emotional and financial support that 

participants reported having obtained from family during their transition to permanent residency 

in Canada.  
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The second part of this section summarized the qualitative data obtained from analyzing 

questions #6 and #7 (see Appendix A) in the present study. This included participant responses 

to the two following interview questions: What factors supported your transition to permanent 

residency in Canada? and What challenges or barriers did you face while transitioning to 

permanent residency in Canada? 

Lastly, in an effort to communicate the findings for the last question (see Appendix A, 

question #8) asked during the interviews, the researcher of the present study synthesized the 

advice given by participants for other IS hoping to transition into permanent residency. This 

information was summarized to demonstrate the common thoughts and responses of participants.  

Summarizing Quantitative Data 

A total of 10 participants were interviewed for the present research. The countries of 

origin of these participants were: India (four participants), Nigeria (three participants), 

Bangladesh (two participants) and South Africa (one participant) (see Figure 1).  
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Figure 1. Country of origin. This figure illustrates the number of students from each country 

based on 10 participants interviewed.  
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When asked about which program of study they pursued at VIU, all 10 subjects indicated 

that they completed a Master of Business Administration (MBA). Of the 10 who completed an 

MBA, four noted that they pursued the dual master’s option which included earning an MBA 

from VIU and a Master of Science in International Management (MScIM) from the University of 

Hertfordshire (UH). This dual Canadian/British program is completed at the same time and 

required students to complete an Applied Business Project during the 14-16 months they were in 

the program (Vancouver Island University, 2018).  

When asked about the amount of paid or voluntary work experience obtained prior to 

arriving in Canada, none of the participants indicated that they had more than nine years of 

experience. Results indicate that 30% (three out of 10 participants) had zero to two years, 50% 

had three to five years (five out of 10 participants), and 20% had nine to 11 years (two out of 10 

participants) of experience (see Figure 2). Given that admission into the MBA/MScIM program 

requires a minimum of one year of work experience, it is reasonable to assume that all 

participants in the present study had acquired some form of work experience in their home 

country prior to arriving in Canada.  
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In determining the degree of emotional support received from family during their transition 

to permanent residency (see Appendix A, question #4) participants were asked to indicate their 

response on a 5-point Likert scale (never, rarely, sometimes, often and always). Although one 

participant did not respond to this question, all remaining participants indicated that family 

provided some degree of emotional support during this time. Results showed that none of the 

participants stated that that their family ‘never’ supported them, one (11%) participant indicated 

a response of ‘rarely’, another (11%) participant indicated a response of ‘sometimes’, two (22%) 

indicated a response of ‘often’ and the remaining five (56%) indicated that their family ‘always’ 

supported them emotionally during their transition to permanent residency (see Figure 3). 

Responses from question #5 (see Appendix A) pertaining to the degree of financial support 

received from family during their transition to permanent residency, were rated on the same 5-

Figure 2. Amount of work experience (paid or voluntary) obtained prior to arriving in Canada 

based on 10 participants interviewed.  
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point Likert scale. Results were varied and indicated that three (30%) ‘never’ received financial 

support and another three (30%) ‘always’ received financial support. Of the remaining four 

participant responses, one (10%) indicated a response of ‘rarely, one (10%) a response of 

‘sometimes' and the remaining two (20%) participants indicated that family ‘often’ supported 

them (see Figure 3). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Qualitative Data: The Barriers  

In analyzing the qualitative data collected from question #6 (see Appendix A), the 

researcher of the present study made a list of all the barriers that were mentioned in all 10 of the 

interviews. A total of 57 barriers were noted, yet only 46 were counted as some participants 

mentioned the same barrier more than once and these were subsequently discounted. In order to 

Figure 3. Degree of both emotional and financial support received from family based on 10 

participants interviewed.  
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make sense of the types of barriers noted by participants, the researcher of the present study 

separated barriers into naturally emerging themes. A total of seven themes emerged from the 

data pertaining to barriers. These themes were: Cultural Adaptation, Lack of Canadian 

Citizenship, Agency Support, Lack of Financial Resources, Challenges Entering the Labour 

Market, CIC Application Process and an Other category. The Other category included items that 

were unique and didn’t fit into any of the naturally emerging themes (see Figure 4).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Nine subcategories were identified under two of the seven themes. These themes included 

Challenges Entering the Labout Market and the CIC Application Processes. Six of nine 

Figure 4. Barrier themes. This figure illustrates the seven barrier themes that emerged from the 

data as well as the frequency of responses under each theme.  

 

Note. CIC= Canadian Immigration and Citizenship. 
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subcategories fell under Challenges Entering the Labout Market (see Figure 5) and included the 

following: Insufficient Networks, Limited Opportunities in Geographical Area, Poor Responses 

from Employers, Finding a Job that Met Permanent Residency Requirements, Lack of Work 

Experience and Finding a Job that Matched Educational Qualifications. The remaining three 

subcategories fell under CIC Application Processes and included: CIC Application 

Requirements, Wait Times and Perceived Mistakes Made by CIC (see Figure 6). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Insufficient Networks, 2

Limited Opportunitites, 
2

Poor Response from 
Employers, 5

Finding a Job that Met 
PR Requirements, 3

Lack of Work 
Experience, 5

Finding a Job that 
Matched Educational 

Qualifications, 3

Challenges Entering the Labour Market (subcategory)

Insufficient Networks Limited Opportunitites

Poor Response from Employers Finding Jobs that Met PR Requirements

Lack of Work Experience Finding a Job that Matched Educational Qualifications

Figure 5. Challenges entering the labour market. This figure illustrates the six subcategories 

relating to challenges entering the labour market as well as the frequency of responses under 

each theme.  

 

Note. PR=permanent residency. 
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In order to determine the significance of each barrier listed under the themes, the author of 

the present research noted the frequency of times each barrier was mentioned. A barrier was 

determined to have a ‘strong influence’ if it was mentioned six or more times, a ‘moderate 

influence’ if it was mentioned three to five times and a ‘weak influence’ if mentioned less than 

two times. 

Strong and moderate barriers. Results indicated that the two most salient barriers 

experienced by participants in this study relate to Challenges Entering the Labour Market (with a 

total of 20 responses) and the CIC Application Processes (with a total of nine responses) (see 

CIC Requirements, 4

Wait Times, 3

Perceived Mistakes by 
CIC, 2

CIC Application Process (subcategory)

CIC Requirements Wait Times Perceived Mistakes by CIC

Figure 6. CIC application process. This figure illustrates the three subcategories relating to CIC 

application process as well as the frequency of responses under each theme.  

 

 

Note. CIC= Canadian Immigration and Citizenship. 
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Figure 4). These were considered the strongest barriers influencing a participant’s ability to 

transition to permanent residency in Canada.  

In respect to the six sub categories found under Challenges Entering the Labour Market, 

four had enough responses to be considered a moderate barrier. These included: Poor Response 

from Employers (with five responses noted), Lack of Work Experience (with five responses 

noted), Finding a Job that Matched Educational Qualifications (with three responses noted), and 

Finding a Job that Met Permanent Residency Requirements (with three responses noted) (see 

Figure 5). Below is a description of barriers identified in these respective subcategories: 

Poor response from employers.  Barriers noted under Poor Responses from Employers, 

included struggles participants faced handing out resumes, contacting employers and not getting 

responses. One participant stated, “I would spend half an hour at least on redoing cover letters 

and resumes and sending out 100-200 job applications and no one got back to me.” Similarly, 

another participant shared that he handed out 50 to 100 personalized resumes with no response. 

Lack of work experience.  Barriers noted by participants under Lack of Work Experience 

included expressions of not having enough (local or foreign) work experience to penetrate the 

labour market. These frustrations were shared by other participants. One participant stated, 

“Some jobs do not like to employ people that have less than one year of work experience.” 

Another participant noted, “It can be a tough process for a student who doesn’t have a lot of 

experience within the country.” 

Finding a job that matched educational qualifications.  Under this subcategory 

participants expressed challenges they experienced finding a job in a similar field to what they 

studied. One participant exclaimed, “I found a job after I came to Calgary but I mean it wasn’t 

really a related job. Not really an MBA position but I guess it’s a starting position.” Another 
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participant shared this sentiment and noted how hard it is to “get the job that fits your education 

right.”  

Finding a job that met permanent residency requirements.  In order to satisfy the 

requirement given by CIC for permanent residency under the CEC, IS are required to obtain 12 

months of skilled work experience. Given that only specific positions meet these requirements 

and are considered skilled work experience, some participants expressed challenges finding such 

positions. An example of this is when one participant shared the following:  

One challenge is getting a job that qualifies you for permanent residency. It’s not as 

 obvious as it sounds because most jobs really don’t fit into that category and the jobs that 

 fit into the right category are usually well sought-after jobs.  

In respect to the three subcategories found under CIC Application Processes, two had 

enough responses to be considered a moderate barrier. These included: CIC Application 

Requirements (with four responses noted) and Wait Times (with three responses noted) (see 

Figure 6). Below is a description of barriers noted in these respective subcategories: 

CIC application requirements.  Responses noted in this subcategory included frustration 

in response to the CIC requirements for permanent residency. Some of these included the 

following: 

• Requirement to have a certain amount of money in your bank account to qualify.  

• The constantly changing and tweaking of CIC policies. 

• Obtaining support letters from employers in large corporations. 

• Gathering detailed job descriptions from previous employers.  

Wait times.  This subcategory included wait times for both work permits and permanent 

residency application approvals. One participant noted that he had to pass on a bunch of job 
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offers because he had to wait four months for his work permit to come through. Another 

participant complained about the amount of time it took to hear back from CIC in regard to his 

permanent residency application and reported feeling very “stressed” during this time. A third 

participant noted that waiting for her work permit to come through was very “frustrating” and 

“tiring”. 

Other barriers that were considered a moderate influence which arose in the overarching 

themes were: Lack of Financial Resource (with four responses noted), Lack of Canadian 

Citizenship (with four responses noted) and Other (with five responses noted).   

Lack of financial resource.  Barriers noted in this theme were varied and spoke to the 

financial hardships experienced by participants while they transitioned to become a permanent 

resident of Canada. Here is a list of some of these hardships: 

• Having to work overtime to make ends meet. 

• Expenses incurred as a result of having to move to a bigger city to find work. 

• Lack of paid internship during university. 

• Lack of funds to pay for a lawyer. 

Lack of Canadian citizenship.  Regardless of whether an employer is allowed to ask 

about the residency status of a job seekers, participants in the present study noted that they were 

sometimes rejected from a position due to being a foreigner and not having their permanent 

residency status. One participants stated, “You will find that most employers are a little bit 

hesitant to invest in you because there is an element of uncertainty…not having permanent 

residency was definitely the topic of discussion during the recruitment phase.” This sentiment 

was reiterated by another participant who noted that the first thing they asked her during the 

interview was, “Do you have a permanent residency? ”   
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Other. Although there were 5 items listed in this category, these items didn’t fit into the 

naturally emerging themes and lacked consistency. Some of these items include feeling alone, 

difficulties traveling to interviews, not doing research on permit requirements, finding a job that 

was a personal fit and one participant noted that students often pursue “loop holes” to secure 

their permanent residency (like returning to school, getting married, etc.). 

Weak barriers. Analysis of the data revealed that there were a number of barrier themes 

that were considered to have a weak influence on the transition of participants in the present 

study. These pertained to Cultural Adaptation (with two responses noted) (see Figure 4) which 

spoke to the struggles that participants experienced adapting to Canadian culture, and Agency 

Support (with two responses noted) (see Figure 4) which referenced the lack of community 

support accessible to participants after completing their education. The comment below 

summarizes one participant’s experience trying to obtain community immigration support:  

With the support, if you are not a permanent resident, they don’t let you access any 

support which is really sad. I’ve been there [Immigration Welcome Center] on many 

occasions and talked to them and they say to me that they are just funded from the 

government and this is based on permanent residence of Canada. So, if you are 

international student you don’t fall in that category. They can’t provide you with any 

support. They provide all kind of support but if you are international student they tell you 

no. You don’t have access to any of resources. So, we do everything on our own, zero 

support which is one of the biggest things.  

Other barriers that were considered to have a weak influence were: Insufficient Networks 

(with two responses noted) (see Figure 5) and Limited Opportunities in the Geographical Area 

(with two responses noted) (see Figure 5). These items were subcategories that fell under the 
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theme entitled Challenges Entering the Labour Market. Another barrier that was considered to 

have a weak influence was the Perceived Mistakes by CIC (with two responses noted) (see 

Figure 6). This was a subcategory found under the theme CIC Application Process and included 

mistakes that participants felt were made by the CIC which created barriers to obtaining their 

permanent residency.  

Qualitative Data: The Facilitating Factors 

In analyzing the qualitative data collected from question #7 (see Appendix A), the 

researcher of the present study made a list of all the facilitating factors that were mentioned in all 

10 interviews. A total of 49 facilitators we noted, however, only 43 were counted as some 

participants mentioned the same facilitating factor more than one time and these were 

subsequently discounted. The researcher of the present study separated facilitating factors into 

naturally emerging themes in order to make sense of the types of facilitators noted by 

participants. A total of 10 themes emerged from the data. These themes were: Interpersonal 

Support, Intrapersonal Support, Community Support, Acculturation, Pre-Planning, 

Resourcefulness, Work Experience, Networking, Skills and Information Acquired Through 

Education, and Other. The ‘Other’ category included items that were unique and didn’t fit into 

the naturally emerging themes (see Figure 7). 

 



BARRIERS AND FACILITATING FACTORS      
 

 

  

47 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Interpersona
l Support

Intrapersona
l Support

Community
Support

Acculturatio
n

Pre-Planning
Resourcefuln

ess
Work

Experience
Networking

Skills and
Information

Acquired
Through

Education

Other

Facilitators 6 4 3 4 7 6 4 2 7 2

6

4

3

4

7

6

4

2

7

2

0

1

2

3

4

5

6

7

8

9

10

F
re

q
u
en

cy
 o

f 
R

es
p
o
n
se

s

Facilitating Factors Themes

Facilitators

Figure 7. Facilitating factor themes. This figure illustrates the 10 facilitating factor themes as well as the frequency of 

responses under each theme. 
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In order to determine the significance of each facilitating factor listed under the respective 

theme, the author of the present research noted the frequency of each response. A facilitator was 

determined to have a ‘strong influence’ if it was mentioned six or more times, a ‘moderate 

influence’ if it was mentioned three to five times and a ‘weak influence’ if mentioned less than 

two times. 

Strong and moderate facilitating factors. Results from data indicated that there were 

four facilitating factors that had the strongest impact on participants in the present study. These 

were: Pre-Planning (with seven responses noted), Skills and Information Acquired Through 

Education (with seven responses noted), Interpersonal Supports (with six responses noted), and 

Resourcefulness (with six responses noted) (see Figure 7). Below is a description of these 

facilitating factors. 

Pre-planning.  Facilitating factors noted under this theme included references given by 

participants related to educational and permanent residency pre-planning. This was thought to 

have led to a smoother transition into the labour market and later permanent residency. Pre-

planning that was included under this theme included planning before landing in Canada, 

planning during their studies as well as planning related to the actual permanent residency 

application.  

Three of the seven participants noted how they conducted research prior to coming to 

Canada in regards to permanent residency requirements and the labour market demand for 

certain occupations. This was captured by one participant who stated, “Before I even came to 

Canada, I knew I wanted to transition into work. So I had my plan. I had everything mapped out 

already.”  The other three participants started researching early in their education and noted how 

important it was to have a well thought out plan before finishing school. “I started planning for 
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my PR [permanent residency] before I even graduated, ” stated one participant. Another 

participant shared how important it was to research what positions qualified under the CEC and 

to not waste time looking for jobs that wouldn’t qualify you for permanent residency under this 

program.  The last participant mentioned how important it was to have all your paperwork in 

order after you applied for permanent residency and in the event that you applied and received a 

provincial nomination. Her advice was captured in the following statement, “Get all that is 

needed first before you apply…they give you two or three months once you’re invited to make 

sure you have all your stuff together.”  

Skills and information acquired through education. Seven participants noted that the 

activities and learning that occurred during their education had acted as a facilitator in securing 

permanent residency. Two participants mentioned information sessions which were held at VIU 

which helped them better understand the permanent residency requirements. Three separate 

comments were made under this theme pertaining to the internship preparatory classes taught at 

VIU in addition to other beneficial skills developed throughout their internship program.  This 

was captured by a student who said: 

One of the biggest contributions to my VIU MBA course [internship preparation class] 

 was where I really learned how to position myself as an individual in the Canadian 

 market…back in Bangladesh we use  to build CV’s [curriculum vitae] in a different way, 

 whereas in Canada we build in different ways.  

In relationship to experience gained during his internship, one participant stated: 

The internship gave me the opportunity to actually sit and work with clients, find out 

 what their business problems are and how their financial performances is affecting their 

 revenue. Just choosing the right internship helped to get me in the position I am today. 
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Extracurricular activities acquired during participants’ education were also noted as 

supporting participants transition to permanent residency. These facilitators included 

participating in competitions through school as well as team work skills developed through 

group assignments. These were considered helpful in preparing for the actual workplace.  

Interpersonal support. With six responses in this category (see Figure 7), Interpersonal 

Support was considered a strong influence or facilitator in supporting participants’ transition to 

permanent residency. Six of the seven responses in this category pertained to having the support 

of friends, family and loved ones, especially those who were former IS and had secured 

permanent residency themselves. Participants noted that it was helpful to learn from both the 

mistakes and victories of those closest to them. One participant mentioned that the support 

offered by his employers also acted as a facilitator in becoming a permanent resident of Canada.  

Resourcefulness.  This classification was also considered to be a strong facilitator with a 

total of six responses (see Figure 7). Facilitators in this category included examples when 

participants went above and beyond to answer queries or solve problems. This often involved 

collecting information. Here is a list of some of the ways participants were resourceful: 

• Staying up to date with information provided by CIC online. 

• Researching interview preparation techniques and applying these in job 

interviews. 

• Calling immigration weekly to ask questions.  

• Talking to immigration lawyers to obtain legal advice on permanent residency. 

In terms of facilitating factors that were considered moderately influential in the present 

research, there were four separate themes that fell into this classification.  In the order of 

frequency, these included: Work Experience (with a total of four responses), Intrapersonal 
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Support (with a total of four responses), Acculturation (with a total of four responses), and 

Community Support (with a total of three responses) (see Figure 7). Below is a description of 

these facilitating factors. 

Work experience.  Facilitators in this category included work experience gained in the 

home country of participants as well as experience gained in Canada. Participants noted that 

having previous experience helped to enter the labour market. Success was attributed to being 

selective on the type of work obtained and ensuring that it was in line with individual career 

goals. One participant noted the important role that volunteer work played in helping him to “get 

out in the community and get to know people.” Another participant said that having “two years 

of experience that I brought from back home really helped me market myself as a potential 

candidate for any of the roles.”  

Intrapersonal support. Responses in this category spoke to the internal mindset of 

participants and their determination to succeed. As the journey to permanent residency is 

certainly fraught with challenges, participants noted that it was important to be mentally strong 

and resilient. Below are some responses that IS shared in this category: 

• “I’m determined to do this. I’ve come to live in this country. I said if I’ve been 

here this long I’m going to find a way.” 

• “Don’t be afraid to fail…even if the answers are not what I want to hear, there is 

maybe another way.” 

• “I was mentally very strong, honestly speaking, right from the beginning.” 

Acculturation. Participants in the present study attributed their success in transitioning 

into the labour market and on to permanent residency as a result of having prolonged exposure to 

Canadian culture. Being exposed to Canadian culture through their education was specifically 
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noted as a benefit as it allowed participants to develop a solid understanding of the norms, 

practices and requirements needed in order to be successful.  

Community support. Responses in this category spoke predominantly to the support 

offered by members of the immigrant community. Participants noted that joining forums and /or 

speaking to other IS who had transitioned into permanent residency was especially valuable and 

contributed to their success. No mention was made of agency support in the community. 

Weak facilitating factors. Analysis of the data revealed that there were two facilitating 

factors that were determined to have a weak influence on participants’ transition to permanent 

residency. These two categories were Networking (with two responses noted) and Other (with 

two responses noted) (see Figure 7). Although networking was acknowledged as supporting 

participants to obtain employment, it was not brought up enough times during the 10 interviews 

to be considered notably influential.  

Advice for Future International Students: 

Based on the barriers and facilitating factors that influenced their transition to permanent 

residency, participants in the present study were asked to share advice for other IS who are also 

hoping to transition into permanent residency in Canada. Below is a summary of the advice 

given. 

Many students noted how important it was to conduct research before coming to Canada. 

Prior to selecting a school, participants felt that it was important to not only understand what 

National Occupational Classification (NOC) code qualified for permanent residency under the 

CEC but to determine the labour market outlook in each respective industry and province (CIC, 

2015). Conducting this research would allow students to select a school in the province with the 

best labour market outlook for their occupation of interest. One participant decided to find work 
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in a different province than the one he graduated from PSE and found that this significantly 

delayed his permanent residency application. His recommendation was to “get the PR 

[permanent residency] first [in British Columbia] and then move to other provinces.” 

Further advice pertaining to industry research included not wasting time in a position that 

doesn’t qualify you for permanent residency under the CEC. One participant recalled that some 

of his peers in school committed to a “job for six months before they realized that the job does 

not qualify them for permanent residence.” He went on to point out that many employers are 

willing to support IS in their pursuit of permanent residency, but that IS should not bring up their 

desire in their job interview. Instead, he suggested to “focus on what qualification you have, 

what value you’re going to add for that organization.”  

Many participants in the present study acknowledged the importance on staying apprised 

of information on the CIC website. Most students felt that this information was very accessible 

and easy to understand. Participants also noted that joining online forums was especially helpful 

in understanding the process of becoming a permanent resident and advised students to learn 

from other IS who had gone through the process and/or who were from similar countries. One 

participant warned that it wasn’t wise to rely solely on advice from others and noted how 

important it was to still conduct independent research and verify information on the CIC website.  

A couple of participants noted that the permanent residency application process was 

relatively easy and suggested that other IS should not pay a lawyer to support them in the 

application process. However, one participant shared a different opinion and felt that mistakes on 

his application could have been avoided if he had hired a lawyer. Consequently, his suggestion to 

future IS was to go ahead and hire a lawyer. For those students who could not afford the cost of a 

lawyer, it was suggested to take advantage of the resources offered through International 
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Education while still being considered a student. Specifically, mentions of accessing free legal 

consultation through VIU’s immigration lawyer was recommended as a cost effective way to 

gain information on permanent residency requirements. 

Numerous remarks were made by participants in the present study in regard to 

networking. One participant noted that “the jobs were not on websites” and that it was important 

to “build that network”. Another participant noted that “unless you network you won’t land a 

job”. The same participant shared there are events happening in various cities and that there are 

websites like Event Brite https://www.eventbrite.ca/ which showcase these various events. His 

suggestion was for future IS to visit these types of sites and go out and start meeting people in 

industries that they are interested in. Another participant echoed this suggestion and 

recommended that it “would be a good idea to connect with someone who is already in the 

position you are applying for and ask them if the company supports helping foreign nationals 

acquire permanent residency status.” He suggested that, “This should be done well before 

graduation.” 

Both volunteer and paid work experience was also mentioned as a way to not only gain 

Canadian experience but to also network and build local references. The importance of this was 

noted in the following statement. “Learning about Canadian culture involves more than going to 

school, [it] involves working with people, working for people and really being out there and not 

being afraid to ask questions.” Another participant noted that just having fancy degrees doesn’t 

help and that it was important to also gain work experience in that respective field. 

When sending out applications for positions, one participant in the present study advised 

IS to take their time to create a quality application and to re-write your resume and cover letter so 

that all your listed experiences are directly related to the job duties applied for. Another 

https://www.eventbrite.ca/
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participant shared stories of peers who had handed out 80 different applications but never spent 

the time reading the job descriptions. His suggestion was to “tune your resume for every single 

position.” The same participant suggested to never give up and to not “destroy your value” by 

settling for positions outside of your area of focus.  

Various participants in the present study noted the importance of being “patient” when 

applying for permanent residency as this process takes time and can be stressful. Another 

participant noted the gravity of his decision to become a Permanent Resident of Canada as he felt 

that it was a “big deal.” He encouraged others to engage in some self reflection and to consider 

asking themselves whether they even wanted to become a Canadian citizen.   

Lastly, participants in the present study advised future IS to never give up. This sentiment 

was best expressed by one participant in the following way:  

With the right mindset (i.e. to never give up), job and experience, International 

 Students will find that the process of acquiring their Permanent Residency Status can go 

 much more smoothly then [sic] anticipated! I’m not saying it will make things easy, but it 

 will make goals much more achievable. 
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Chapter 5 – Summary and Conclusions 

Summary and Discussion 

The author of the present study embarked on research to explore the following question: 

What are the barriers and facilitating factors that impact international students’ transition to 

permanent residency in Canada as reported by international graduates of Vancouver Island 

University? As there is little research to explore the complex experiences of IS transitioning from 

university to the workplace, the author of the present study hoped to provide greater insight into 

both the factors that supported and impeded IS’ ability to transition into the workforce and on to 

permanent residency in Canada.  

Prior to conducting the research, the author of the present study had a number of 

hypotheses which were explored. This included the hypothesis that navigating the challenges of 

becoming a permanent resident of Canada may have been made possible due to a high rate of 

both financial and emotional support from the families of IS. This was explored by getting 

participants in the present study to rate the degree of both emotional and financial support 

received from family during their transition to permanent residency in Canada (see Appendix A, 

question #4 and #5). A further hypothesis was that IS, with extensive work experience in their 

home country, likely had an easier time securing employment and gaining the 12 months of full-

time skilled work experience (under the Canadian Experience Class) required to become a 

permanent resident of Canada (CIC, 2015). This hypothesis was tested by getting participants in 

the present study to rate the amount of experience they had prior to arriving in Canada (see 

Appendix A, question #3). Lastly, the author of the present study hypothesized that participants 

in the present study who had successfully overcome the challenges of navigating a foreign, 

competitive labour market and had obtained the required 12 months of full-time skilled work 
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experience in order to obtain (or apply for) permanent residency, were already highly resilient 

and possessed what Duckworth and Gross (2014) refer to as grit. The author hypothesized that 

participants would mention their resilience when prompted to identify intrapersonal supports that 

were crucial during their transition to permanent residency in Canada (see Appendix A, question 

#6). 

The following section explores the author of the present study’s hypotheses as well as 

some other prevailing trends that emerged from the data. In the order of presentation, these 

include emotional and financial support, work experience, challenges entering the labour market, 

CIC application process and resiliency and mindset. Further discussion will be offered on 

limitations and suggestions for further research, implications and recommendations as well as a 

conclusion. 

Emotional and financial support. Responses from questions #5 and #6 (see Appendix 

A) in relation to the degree of both emotional and financial support obtained from family during 

participants’ journey to permanent residency was somewhat varied. The author of the present 

study hypothesized that navigating the challenges of becoming a permanent resident of Canada 

may have been made possible due to a high rate of both financial and emotional support from 

families of IS. This hypothesis was supported by the work of Obst et al. (2007); Massey and 

Burrow (2012) and Lu et al. (2009) who noted that socioeconomic considerations influence 

actual and intentional permanent migration of temporary residents.  

Although 55% of participants in the present study indicated that their family ‘always’ 

supported them emotionally while transitioning to become a PR of Canada, results of ‘always’ 

being financially supported were lower, with only 30% of participants indicating this response, 

(see Figure 5). Unexpectedly, 30% of participants noted that their family ‘never’ financially 
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supported them. These results indicate that, although there appeared to be a high degree of 

emotional support from families of the participants in the present study many of the participants 

were required to financially fend for themselves during their transition to permanent residency. 

These findings do not support the author of the present study’s hypothesis that a high degree of 

financial support contributed to the success of IS transitioning to permanent residency. What is 

apparent, however, is that the majority of participants had some form of emotional support from 

back home and that this likely reduced participants’ feelings of being isolated and alone. These 

finding are supported by the work of Arthur and Flynn (2011) which identified familial 

considerations (i.e. being supported by family members) as a key facilitator in IS’ decision to 

pursue employment in Canada post-graduation. 

With that being said, it is important to consider that the question of both emotional and 

financial support focused more on support received from family ‘during’ participants’ transition 

to permanent residency in Canada. Given the way that the question was phrased, participants 

may have excluded considerations of support while in school and instead focused their response 

on support received after they had completed their studies and the year(s) that followed. It is 

possible that participants had the financial support of family during their education, but that this 

support ended once they completed their studies. This may have affected participants’ responses 

related to the degree of financial and emotional support obtained from family in questions #4 and 

#5 in the present study (see Appendix A).  

Work experience. The topic of work experience was explored in the present study as the 

author hypothesized that IS with significant work experience in their home country would have 

an easier time securing employment and subsequently gaining the 12 months of full-time skilled 

work experience required to become a permanent resident of Canada (CIC, 2015). This 
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hypothesis was tested when participants in the present study were asked to rate the amount of 

experience they had prior to arriving in Canada (see Appendix A, question #3). Results from this 

question indicated that the majority (70%) of participants had between three and eight years of 

work experience prior to arriving in Canada. These results confirm that the majority of 

participants had some form of work experience.  

When analyzing both the barriers and facilitating factors reported by participants in the 

present study (see Appendix A, questions #7 and #8), the topic of work experience came up as 

both a barrier, Lack of Work Experience, (see Figure 5) and a facilitator, Work Experience, (see 

Figure 7). Participants felt that a lack of work experience (either Canadian or job related) was 

detrimental to their job search and created problems for them entering the labour pool. On the 

other hand, participants who had previous, related work experience, either in their home country 

or in Canada, felt that this supported their entry into the labour market and subsequently on to 

qualifying them for permanent residency. These results cannot be overlooked and speak to how 

instrumentally valuable it is for IS students to: a) have previous, related work experience prior to 

arriving in Canada, or b) be able to gain related work experience while in Canada. An 

exploration on the benefits of PSE work integrated learning opportunities will be explored below 

in the Implications and Recommendation section. 

Challenges entering the labour market.  Without a doubt, the most common challenges 

experienced by participants in the present study pertained to the difficulties they had entering the 

labour market, with 20 barriers noted, (see Figure 4). Results here included barriers that fell 

under the following subcategories: Insufficient Networks, Limited Opportunities in Geographical 

Area, Poor Responses from Employers, Finding a Job that Met Permanent Residency 

Requirements, Lack of Work Experience and Finding a Job that Matched Educational 
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Qualifications (see Figure 5). These results support the research conducted by Bouajram (2015) 

which used words such as “lost”, “stressful”, “frustrating”, “discouraging” and “depressed” in 

their description of their transition (p.24). The magnitude of frustrations noted by participants 

under this theme indicate that IS need a lot more support both during their post-secondary 

education as well as after their studies so that they can successfully enter the labour market. 

One possible solution offered by participants in the present study to reduce barriers to 

employment was to engage in more career planning during their PSE. This belief was supported 

in the results of the present research as Pre-Planning was noted as one of the top four facilitating 

factors positively impacting the transition experience of participants (see Figure 7). Participants 

felt that spending time researching the Canadian labour market and identifying positions that 

aligned to the permanent residency requirements allowed them to create realistic goals and 

pathways with success. These results confirm that participants in the present study understood 

the value in engaging in research and planning before entering the labour force. Similar results 

were found in Nunes and Arthur’s (2013) study which indicated that IS need to think about their 

career goals and how to make steps toward those goals as an integral part of their educational 

experience. 

This pre-planning extends to strategizing ways in which IS can gain skills and expertise 

related to their field of interest during their PSE. Given that Skills and Information Acquired 

Through Education was identified as a top facilitating factor impacting the transition experience 

of participants in the present study (see Figure 7), it is important to consider the important role 

that extracurricular engagement can also play in creating successful pathways to employment. 

Some of the ways in which participants in the present study gained these advantageous skills was 

through group assignments, extracurricular activities, as well as school-based competitions. 



BARRIERS AND FACILITATING FACTORS     61 
 

 

  

Other school-based programs which were considered helpful in preparing participants in the 

present study for the workplace were internship preparatory classes taught at VIU as well as 

through internship programs. Further discussion on the benefit of Work Integrated Learning 

(WIL) opportunities such as internships, practicums, field experience and co-op education 

programs will be discussed in greater detail in the Implications and Recommendations section 

below.  

CIC application processes. Participants in the current study spoke frequently about the 

challenges they faced in relation to the permanent residency application process. These included 

challenges in relation to the CIC Application Requirements, Wait Times as well as Perceived 

Mistakes Made by the CIC (see Figure 6). The prevalence of responses under this theme came 

somewhat as a surprise to the researcher as her intent was to capture the experience of IS on their 

journey to permanent residency and did not foresee so much emphasis placed on the 

administrative frustrations experienced by participants in the present study. 

The significance of barriers noted in relation to the permanent residency CIC Application 

Process may be an indication that IS are finding this process onerous. As the CBIE (2016) has 

indicated that over 50% of international university students planned to work in Canada when 

they completed their studies, yet only 15%-20% are expected to settle as a permanent resident, it 

is possible that IS are being deterred from applying for permanent residency as a result of the 

demanding permanent residency application process (Suter & Jandl, 2006). 

Resiliency and mindset. Having interviewed participants who had already secured 

permanent residency, or whose application was pending, the researcher of the present study 

operated on the premise that the participants interviewed were already capable, determined and 

resilient as they had overcome the challenges of navigating a foreign and competitive labour 
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market. The author hypothesized that participants would acknowledge the importance of 

determination and perseverance in their pursuit of permanent residency in Canada and that this 

would enhance the research conducted by Bouajram (2015) on the importance of mindset.  

There were two classifications that the researcher of the present study felt spoke to the 

internal mindset of participants in the present research. These themes were categorized as 

Resourcefulness, with six responses noted, (see Figure 7) and Intrapersonal Supports, with four 

responses noted, (see Figure 7). Responses which fell under the theme of Resourcefulness were 

considered to be strong facilitators in supporting the permanent residency of participants in the 

present study and included examples when participants went above and beyond the call of duty 

to solve their problems. The second theme, Intrapersonal Supports, was considered a moderate 

facilitator and spoke to the internal dialogue of participants in the present study and their 

determination to succeed. Below are some examples of this dialogue. 

•  “I’m determined to do this. I’ve come to live in this country. I said if I’ve been 

here this long I’m going to find a way.” 

• “Don’t be afraid to fail…even if the answer is not what I want to hear, there is 

maybe another way.” 

• “I was mentally very strong, honestly speaking, right from the beginning.” 

Duckworth, Peterson, Matthews and Kelly (2007) explain that students who demonstrate 

persistence in the face of challenge possess what they call “grit” (p.1087). They also note that 

students who are successful, able to sustain their effort, and ultimately reach their targeted goal 

over time are, what they call, “gritty” (Duckworth et al., 2007, p.1088). In light of this 

description, it is a fair assumption to state that students who are exceptionally resourceful and 

who are focused, persistent and engage in a lot of internal, positive communications are likely 
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gritty and possess the mindset that is required in order to overcome the trials and tribulations 

faced while navigating a foreign culture and pursuing permanent residency in Canada. 

Some of the advice offered by participants in the present study to other IS hoping to 

transition into permanent residency (see Appendix A, question #8) spoke precisely to the gritty 

mindset that is needed in order to be successful. For example, suggestions to “to never give up” 

and “not being afraid to fail” were just a few of these statements. Other advice to “just keep 

pushing on with everything that you got” confirms that participants acknowledge the importance 

of resiliency in making the journey to permanent residency in Canada. 

Limitations and Suggestions for Further Research 

Some of the limitations of the present study were that it had a small sample size as only 

10 participants were interviewed. Although the researcher of the present study intended to 

capture the opinion of IS from a diverse range of programs at VIU, all 10 participants completed 

a Master of Business Administration and consequently the results of the study represented the 

experiences and opinions of members of a narrow discipline. Given that the labour market 

demands can vary from discipline to discipline, and this can impact a participant’s experience 

entering the labour market, a suggestion for further research would be to recruit participants from 

a variety of disciplines. 

As questions #4 and #5 (see Appendix A) were worded in such a way to explore the 

degree of emotional and financial support received from family ‘during’ participants transition to 

permanent residency in Canada, participants may have excluded considerations of support while 

in school. That is, that participants focused their responses on emotional and financial support 

received ‘after’ they had completed their studies and the year(s) that followed. One 

recommendation for future research would be to clarify the language of the questions and for the 
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researcher to be clear on whether to include consideration of emotional or financial support that 

IS received from family during their studies. 

In order to analyze the qualitative data collected from questions #6 and #7 (see Appendix 

A), the researcher of the present study reviewed all the transcripts and made a list of all the 

barriers and facilitating factors that were mentioned in all 10 interviews. As there was some 

overlapping and repetitive discourse, among individual participants, the author of the present 

research had to remove barriers and/or facilitating factors that were mentioned more that once by 

the same participant. As this removal process was quite subjective, the researcher of the present 

study may have discounted slight variation is responses.  

In order to gather a more concise overview of barriers and facilitators identified by 

participants in the present study, a recommendation to future researchers would be to have 

participants fill out the questionnaire before their one-on-one interview. This way the one-on-one 

interviews could be spent elaborating on each of the items listed and subsequently would reduce 

the amount of time spent classifying comments as either a barrier or facilitating factors.     

Given the significant number of barriers noted under the CIC Application Processes, it is 

important to consider that participants in the present study may have responded to the researchers 

‘requests to participate’ as a result of their negative experience applying for permanent residency 

in Canada. The reality is that subjects often participate in studies when they have had either an 

extremely favorable or unfavorable experience in relation to the subject matter. In this regard, it 

is possible that participants in the present study may have experienced the latter, unfavorable 

experience transitioning to permanent residency, and that there may have been a response bias 

inherent in the research. This inference is supported in the results of the present study as two 

separate barriers were noted under Perceived Mistakes Made by CIC (see Figure 6). Responses 
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in this category spoke to the frustrations that participants in the present study experienced as a 

result of mistakes made on their permanent residency application.  

Another shortcoming in the present research was that there was not a second researcher to 

help classify the barrier and facilitating factor themes and subcategories. As a result, the 

researcher had to use her own discretion on categorizing items and consequently there may be 

researcher bias inherent in her classification. In order to reduce subjectivity in future research, 

the author of the present study recommends there to be one or two secondary researchers, or 

research assistants, to review and classify the barriers and facilitating factor themes. 

Implications and Recommendations 

Work integrated learning opportunities. Challenges Entering the Labour Market, 

which included Lack of Work Experience, was identified by participants in the present research 

as the most prominent barrier faced while transitioning to permanent residency in Canada (see 

Figure 5). Although 58% of Canadian colleges and universities provide work integration support 

for IS, a further increase is necessary in order to better facilitate pathways to employment (The 

Expert Council of the German Foundations on Integration and Migration, 2015). PSE institutions 

need to enhance WIL opportunities such as internships, practicums, field experience and co-op 

education programs. Further, it is recommended that these WIL opportunities should be 

mandated for IS taking PSE programs. Given that WIL programs have designated staff to 

facilitate these programs, IS will have the added bonus of having the proper support needed to 

navigate the hardships of entering the labour market which can help IS gain entry into their field 

of interest. 

A further benefit of increasing WIL opportunities for IS is that it strengthens their ties to 

the community and increases understanding of Canadian work culture. Scott et al. (2015) 
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supported this determination by noting that improved contact between IS and professional 

networks in the host society are an important consideration to increase intercultural knowledge. 

One participant in the present study spoke to this by noting, “Leaning about Canadian culture 

involves more than going to school, [it] involves working with people, working for people and 

really being out there and not being afraid to ask questions.” This statement denotes how vital it 

is for IS to reach beyond their educational experience in order to understand and integrate into 

Canadian culture.  

Immigration support services and employment counselling.  Throughout the present 

research it was noted that there was very little agency support available for IS once they had 

completed their program of study. Although Community Support was recognized as a 

moderately influential facilitating factor in the present study (see Figure 7), responses here spoke 

to the support offered by members of the immigrant community and did not include any mention 

of agency support. These findings indicate that once IS have completed their program of study 

there is no support available to assist with their school-to-work transition. This was captured by 

one student who stated the following:  

With the support, if you are not a permanent resident, they don’t let you access any 

support which is really sad. I’ve been there [Immigration Welcome Center] on many 

occasions and talked to them and they say to me that they are just funded from the 

government and this is based on permanent residence of Canada. So, if you are [a] 

international student you don’t fall in that category. They can’t provide you with any 

support. They provide all kinds of support but if you are international student they tell 

you no. You don’t have access to any of [these] resources. So, we do everything on our 

own, zero support which is one of the biggest things.  
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If the mobility of students between countries is a key priority for the internationalization 

of education institutions and in light of the Canadian government’s intent to increase the number 

of IS in Canada from 239,000 in 2012 to 450,000 by 2022, it is evident that PSE institutions need 

to better facilitate successful pathways to employment for IS (Association of Universities and 

Colleges of Canada, 2011; Government of Canada, 2015). One recommendation to better 

facilitate IS’ entry into the workforce and on to permanent residency would be to augment post-

secondary International Student Support Services to include Immigration Support Services and 

Employment Counselling for students post graduation.  

Due to the many challenges experienced by participants in the present study entering the 

labour market it is evident that IS need ongoing encouragement and support to work through 

some of these hardships. Given that students already have established a comfort and sense of 

community within their education institution, one-on-one Employment and Immigration Support 

Services could be available for IS for an interim period (i.e. six months) post graduation. As 

these extensions of service would likely be costly, the government of Canada would need to 

provide financial support in order to make this possible.  

Pre-planning. Further, in light comments made by participants in the current study 

relating to career preparation, it is evident that IS need to engage in more pre-planning prior to 

entering the labour market.  Conducting research into the Canadian labor force and identifying 

positions that align to permanent residency requirements will not only help IS to identify realistic 

goals but will surely ease the transition experience of IS into the workforce and on to permanent 

residency in Canada.  
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Conclusion 

The motivation to conduct the present research was to explore the transition experience 

of IS pursuing permanent residency in Canada. As there is little research exploring the adaptation 

experience of IS once they have completed their educational program, the researcher hoped to 

enhance our understanding of both the facilitators as well as the barriers experienced by IS in 

their pursuit of becoming permanent residents in Canada. As the Government of Canada 

continues to invite IS into the country and in light of the increased enrolment of IS within PSE, 

the researcher of the present study argues that we have a civic responsibility to ensure that IS 

have the supports necessary in order to transition into becoming permanent residents of Canada. 

Without these supports the federal government’s central policy assumption that IS adjust 

positively and easily integrate into the Canadian labour Market is flawed (Scott et al., 2015).   

Results from the present research illuminated the reality that IS experience a variety of 

challenges entering the labour market. Outcomes revealed that further supports are needed to 

better assist IS to make the transition from school-to-work and on to permanent residency. 

Whether it be more pre-planning, employment counselling, immigration support services or WIL 

opportunities, it is evident that the government of Canada, the community, as well as PSE 

institutions need to better facilitate successful pathways to employment for IS. 
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Appendix A 

Questionnaire 

1) Program of study at VIU: ________________________________________ 

2) Country of Origin: _______________________________________________ 

3) How much work experience (paid and voluntary) did you have prior to arriving in Canada? 

a) 0 to 2 years 

b) 3-5 years 

c) 6-8 years 

d) 9-11 year 

e) 12+ year 

4) To what degree did your family support you emotionally during your transition to permanent 

residency in Canada?  

 

1    2   3   4            5 

 

 

5) To what degree did your family support you financially during your transition to permanent 

residency in Canada?  

 

 

1    2   3   4            5 

 

 

6) What factors supported your transition to permanent residency in Canada? (i.e. community 

supports, interpersonal supports, intrapersonal supports, etc.)  

 

7) What challenges or barriers did you face while transitioning to permanent residency in 

Canada? (i.e. integration challenges, labour market challenges, other challenges etc.) 

 

8) Based on the barriers and factors that supported your transition to permanent residency, what 

advice would you give international student graduates who are hoping to transition into 

permanent residency in Canada? 

never 

never 

rarely sometimes often always 

rarely always often sometimes 
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Appendix B 

Facebook and LinkedIn Post 

As part of obtaining my Master’s Degree in Educational Leadership at Vancouver Island 

University, I am conducting research in the form of in-person or telephone interviews to examine 

the factors that influence international students transition to permanent residency in Canada. 

Specifically, I am interested to learn about the factors that have helped international students to 

transition into permanent residency in Canada as well as the challenges have faced along the 

way. If you are a graduate of Vancouver Island University, have obtained a minimum of 12 

months of full-time skilled work experience after graduation and are now a permanent residency 

of Canada (or your application is pending), I would love to hear from you and learn more about 

that factors that have impacted your transition to permanent residency. 

 If you would like to learn more about this study and are interested in being interviewed, please 

contact me directly through email at selena.martin@viu.ca or through phone: (250) 753-3245, 

local 2349.  

 

 

 

 

 

 

 

 

 

mailto:selena.martin@viu.ca
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Appendix C 

Consent Form 

 
 

A study about: The factors that influence international students transition to permanent 

residency in Canada 

 

Principle Investigator 

Selena Martin 

BSW, Master of Education in Educational Leadership 

(candidate) 

Vancouver Island University  

selena.martin@viu.ca    

Student Supervisor 

Marion Turner 

Superintendent of Education (retired)  

Vancouver Island University  

mariont@shaw.ca 

 

Purpose of Study:  

 I am a student in the Masters of Education in Educational Leadership program at Vancouver 

Island University (VIU).  My research, entitled “Factors that influence international students 

transition to permanent residency in Canada” aims to identify the factors that supported 

international students to transition into permanent residency in Canada as well as the barriers or 

challenges they faced along the way. My hopes are to learn from those international students 

who have already overcome the challenges of navigating a foreign competitive labour market 

and who have obtained the required 12 months of full-time skilled work experience in order to 

obtain permanent residency in Canada. My plan is to share this helpful information with other 

international students at VIU who are also wanting to make this transition. Additionally, I hope 

that VIU, as an institution, will implement some strategies and initiatives to increase the 

likelihood of student’s successfully transitioning into the labour force.  

 

Description: 

Research participants are asked to complete either a telephone interview or a face-to-face 

research interview. If you agree, you would be asked questions concerning your personal 

experience transition into permanent residency in Canada. This would include the amount of 

work experience you had prior to coming to Canada, the degree of emotional and financial 

support received from family and the factors that supported or helped your transition to 

permanent residency. You would also be asked to identify any challenges you faced in 

transitioning into permanent residency as well as any advice you have for other students hoping 

to make this transition. 

With your permission, the interview would be audio recorded. Your participation would require 

approximately 30 minutes of your time. Your name and identity will be protected and will not be 

identified in the final research report.    

 

 

mailto:selena.martin@viu.ca
mailto:mariont@shaw.ca
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Risk of harm to participants: 

The information collected during the interview would likely be uncontroversial, and thus the 

research poses a minimal risk of harm to participants. All names and identifiable information 

will be anonymized in research report. 
 

Management of Research Information/Data: 

If you choose to participate, all records of your participation would be confidential. Only my 

supervisor and I will have access to information in which you are identified.  With your 

permission, the interview would be audio recorded and later transcribed into text. You will be 

provided with a copy of the transcript and invited to make changes to the transcript as you wish 

(e.g. if you would like to withdraw a particular statement you made during an interview). 

Electronic data will be stored on a password-protected computer. Signed consent forms and 

paper copies of interview transcripts will be stored in a locked filing cabinet in my office. Data 

will be deleted and shredded after a 2-year period, approximately December 31st, 2019.  

 

Use of Research Information: 

The results of this study will be published in my Masters thesis, and may also be used for 

conference publications, presentations, and published in peer-reviewed journals.   

 

Participation and withdrawal:   

Your participation is completely voluntary. You may withdraw from the study at any time where 

practicable, for any reason, and without explanation. If you would like to review and potentially 

make changes to the transcript of the interview, you may withdraw up to three weeks from the 

time of being provided a copy of the transcript. If you choose to withdraw from the study, all 

information you provided during the interview would be withdrawn from the study and 

destroyed.   

 

Consent and Conditions of Consent:  

 

I have read and understand the information provided above, and hereby consent to participate in 

this research under the following conditions:  

I consent to the interview being audio recorded 

 

Yes                                     No               

I consent to being quoted in the products of the research Yes                                     No 

            

 

Participant Name ________________________  Participant Signature _____________________ 

  

Commitment of Principle Investigator: 

I, Selena Martin, promise to adhere to the procedures described in this consent form.  

 

Principle Investigator Signature __________________________ Date _______________  

 

Concerns about your Treatment in the Research:  

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at 250-740-6631 or by email at reb@viu.ca.  

  

  

mailto:reb@viu.ca

