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Abstract 

This research project throws light on the ways to strengthen the unique relationship between 

teachers and students and their impact on student success. The project is divided into the most 

significant parts on to which this relationship depends namely, (a) meaning and importance of 

teacher student relationship, (b) motivation, as a vital force for continuous efforts to success for 

students, (c) curriculum, which helps to bring out the hidden talent of students, and (d) student- 

engagement. The content of the project basically revolves around the techniques to reduce the 

gap between the teachers and students. This research project contains the basic ideas with 

common activities to practice in the classroom by teachers with their students. Basically, the 

handbook in this project is segregated into two parts, (a) strategies for healthy teacher student 

relationship for the educators, and (b) community building in the classroom. Community 

building has deep impact on students to motivate them to improve their performance through 

various ways. The handbook will assist the teachers in different manners to inspire their students, 

build trust and their successful schooling. 
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Chapter One: Introduction 

 

Introduction 

 As a learner and educator, I believe we can learn something from every sphere and 

moment of life. I have studied in a traditional classroom where as a students, I was allowed to 

speak and explore my doubts. However, there was little scope of creativity because I was given 

compulsory instructions from my teacher and expected to do the assignment exactly as directed. 

 As a teacher, I have found that many changes are taking place in the system of imparting 

education to children.  Weimer, M. (2002) elaborates the role of a teacher from a mentor to a 

facilitator. The teacher gives liberty to the learners to explore the content, present their 

perception about any topic discussed in the class, experiment and present it. In learner-centered 

teaching, the educator always motivates, provide essential information, whenever needed, 

supporting and helping to gather knowledge and facts from different sources. We have updated 

technology used in the school consisting of smart boards and much more use of computers. The 

schools consist of proper infrastructure like there is a variety of books in the libraries, well-

equipped laboratories, and children are taken for excursions, participate in community welfare 

programs, sports and much more. I, as do many other teachers, care about, not only about the 

performance of children in the classroom but also about the way they present themselves in 

outside world. According to many current scholars, children should be given the liberty to 

express their interest and should be motivated to do the assignments of their own. Student 

creativity and interest should be appreciated in all academic fields. Teachers have the 

responsibility to prepare the next generation to be ready for challenges in their life. 
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Purpose of the study 

 The purpose of my project research to identify the rationale and to explore different ways 

the teacher-student relationship can be strengthened in order to support student academic success 

in school. Based on my personal experience, I have found that it is challenging for the teacher to 

build strong relations with students and maintain high academic expectations. On one side, 

teachers are expected to create healthy environment with less pressure for students, enhance 

creativity in the classroom and to motivate the children by giving positive feedback. On the other 

hand, the school authorities want the best results from the students with the help of teachers or 

educators. Pressure is created by the school authorities to get the best results to maintain the 

reputation of the school. Some parents are also very serious about the grades of their kids 

because, in a country like India, students cannot go for further studies. The top colleges ask for 

the best grades of students and even some jobs also ask for optimum results. The kind of 

environment consisting of positive teacher student relationship, where the students are free to 

discuss their problems with their teachers and develop ownership of their learning requires faith, 

trust, respect, support, care and motivation. The dilemma becomes how to achieve both, high 

standards and grades and a positive learning environment. 

 My project research will help teachers balance the expectations of students, parents, and 

school authorities. Teachers will learn to make a strong relationship with their students by 

guiding them for best academic achievement. We need to broaden our idea of academic success 

to consist of the overall development of a child. It includes their studies, extra-curricular 

activities, decision making, working together in a team and knowing themselves based on their 

observation The authorities are the stakeholders of education consisting of educational 

organizations and parents. These are the two authorities in India with the highest expectations of 
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producing the best results for students. Both of them believe that the results produced by the 

students helps them to maintain their reputation and honor. The educational institutions get more 

profit by attracting more students for admissions in the school and the parents feel honored. In 

this whole process of profit and pride, the teachers and students are pressured are to produce the 

highest grades in the examinations. 

 Rationale 

 My area of interest is teacher-student relationship as it relates to academic achievement in 

India. In my country grades are given much importance, so students need to perform well in the 

examinations. This means heavy emphasis is placed on the knowledge necessary to be successful 

in the exam. Student engagement is an important aspect of building strong relations between 

teachers and students. I have found student engagement challenging for both teachers and 

students as well. In order to engage students, there is a need for a more relevant, flexible, 

engaging curriculum where students have choice and opportunity to explore their interests. There 

must a choice for the subject combination for the students to pursue their interest. There needs to 

be a move away from a rigid curriculum, which forces the students to choose the subjects, that is 

designed in the curriculum, not by the choice of students. The children are engaged in many 

extra-curricular activities apart from learning. The parents and schools management expect to get 

the highest grades in all the fields. In that situation, the teachers always have to make special 

efforts to get the proper attention of kids for their subject. It affects the performance of students. 

To improve student learning, we need to build relationships with our children. In my country 

grades are given much importance, so students need to perform well in the examinations. 

Justification of the study 

 For me, the topic of student engagement is also important because I believe that 
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education is life. Education teaches us beyond knowledge and skills, education also develops 

students as ethical human beings preparing them to live and contribute to the broader society. A 

child will continue his/her education if they enjoy learning. The moment that a student begins to 

enjoy learning he/she becomes engaged in school. Engagement is essential if students are to 

enjoy success, for example, if students do not get good grades in the exams, they may have to 

face challenges like refusal from entrance from the well-known colleges and universities, 

including extreme expectations or pressure from children by their parents, teachers, and mentors. 

Due to changes made by the government, such as no punishments on the basis of assignments, 

tests or discipline issues, teachers are not allowed to create any kind of pressure on students. This 

presents challenges when the student does not listen to the teacher. I have witnessed students not 

follow the important instructions of educators, even when it is clearly for their benefit, since 

teachers do not have much authority to make learning compulsory. I believe that when students 

are motivated to be engaged in their learning and have the opportunity to search for their learning 

and assignments, they will be more respectful. The school management and teachers must make 

efforts to engage the students in learning. The teachers may bring modification in their teaching 

techniques and take students to excursions. The students may be taken to historical places, 

exhibitions and botanical gardens to engage them in learning. Ghai, S.K., (2009) talks about the 

Sarv Shiksha Abhiyan (Education for all) launched in 2001-2002 by the government of India to 

promote and provide education to every child in the country. Under this scheme, more than nine 

hundred thousand teachers and trained 3,025,405 teachers we appointed. I believe that the more 

trained teachers, will be there, the more the education will be developed across the whole 

country. The trained teachers have knowledge and idea about the learning difficulties faced by 

students in the classroom and have the techniques to overcome them to engage them in learning 
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by creating a healthy bond with them. 

  The government of India has taken steps to address support for teachers. The teachers 

face the challenge of making their topic of teaching more interesting in the class to engage the 

students. Engagement is the key to student success. In this case, teachers may use alternative 

ways to motivate the students to engage them in studies. Instead of using punishment as an 

extrinsic way to engage students, they can use appreciation and encouragement to engage them. 

Whereas, intrinsic motivation is the best way to motivate children, where the passion for learning 

comes from within and not for the rewards (Strong, Silver & Robinson, 1995). 

Overview of the study 

   Robinson (as cited in Educational Leadership, 2009) says in his article that creativity is 

present in every individual, through their inspiration and imagination. There are many scholars 

with high degrees and highly technical skills, but today's world needs more innovation and 

creativity. In this era, the factory model of education does not work; there is demand for 

innovation, creativity, and specific skills related to every occupation. Education nowadays is 

becoming more monotonous for students. There are various subjects, and every subject needs 

perfection and hard work for better performance. The curriculum is also designed in such a way 

that it does not give choice to students. The students will perform better if they are in contact 

with inspirational things for them, as human culture is rich and diverse. Robinson’s article also 

places emphasis on promoting collaboration rather than homogeneity. In every classroom, 

students come from different cultures and backgrounds. Collaboration helps students learn 

different cultures, share ideas, and create a healthy classroom community with integrity.  

 Success in school is possible with a positive teacher-student relationship. This has been 

highlighted in my own experience and documented by many academic scholars. Noddings 
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(2010) has clearly explained that caring teachers are able to create a healthy relationship with 

students, students have trust on them which helps to them overcome the barriers of 

communication, which is significant for successful schooling. It is important to create healthy 

relationship because students can approach their teacher if they have any problem. 

The question I wish to answer is how to strengthen the relationship between teachers and 

students to increase their academic achievements and apply my findings to my home country of 

India. There is a huge importance placed on grades in my country. Only students with good 

grades can continue their studies further, otherwise they have to face many problems for 

admissions in reputed institutions. We have basically three streams or courses to choose from, 

i.e. Science, Commerce, and Arts. Students with the highest grades have the liberty to choose 

their courses. Students with lower grades are forced to take courses given by institutions based 

on their marks or grades. Sometimes this creates disappointment in the hearts of students, 

especially when students are in eighth or ninth grades. The students blame educators for 

imperfect evaluation. Even the authorities think students suffer due to the performance of the 

teachers. Teachers struggle to balance grades and relationships; they do not have the power to 

change the courses. 

The key components of my research are teacher-student relationship, curriculum, student 

engagement and creativity. As a student I have experienced a great mental stress related to fear of 

examination and grades. This fear takes away or kills the enjoyment of learning from the 

children. As an educator, I have discovered we are all too often in a rush to complete the courses 

and lose the opportunity to enjoy sharing knowledge with children. The emphasis on grades has 

created an over importance for both educators and students than learning. The focus should be on 

a kind of learning, which creates strong relationship, and indestructible motivation. 
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 As both a learner and an educator, I believe that the interests and creativity of students 

should be given importance. Of course, grades are significant in some areas. But the process of 

evaluation should not just consider the theoretical papers. The overall performance of students 

should consist of fields including sports, arts, creativity, and behaviour. Second, research (Fried, 

2012) has demonstrated that students should be allowed to pursue their interests and to make 

their choices in their study for their academic success, as they will engage themselves in learning 

due to their interest in it. 

Several programs have been launched by the government to produce hundred percent 

literacy rate. Engaging our students is a vital to the success of this and other educational 

initiatives. The engagement of children in studies can be increased with the help of internal and 

external stakeholders in education. The internal stakeholders like parents and teachers can 

communicate with each other and find resolution to complexities, students face in learning. 

Studies become more engaging for students through encouraging their creativity. Our curriculum 

plays a significant role in developing engagement and creativity skills among our children. All of 

the stakeholders in the school system needs to take the student engagement as an essential matter 

as youth is the future of any country. It is the responsibility of the schools, educators and parents 

to motivate children to welcome their creativity, so that the children can do their work in the best 

possible way. 

My research for this project has consisted of reading the secondary sources like reading 

different journals, articles, books, and by using my own experience. I have documented my 

learning by note taking throughout this process. I have designed a handbook to synthesize the 

research and both myself and other teachers with a clear conception of this topic. My handbook 

will give the key components to develop student-teacher relationships. 
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The roles of learning stakeholders, namely, parents, teachers, and students (Peterson et 

al., 2011) has an important in student learning. For the purposes of this project, I would like to 

focus on the importance of building strong relationships between teachers and students as it 

relates to academic achievement. In my home country, India, grades have the highest value. The 

21st-century children are engaged in many activities such as music, dance, martial arts, and 

painting with their studies at school in India. Their parents expect them to do their best in every 

field and get the highest grades in every activity. To achieve these high grades, base is always the 

strong bond between the learner and educator. I believe that this relationship serves to break the 

barriers between the learner and the educator, where a learner is able to clear all his/her doubts 

without any hesitation and develop understanding of both the subject matter and the process of 

his learning. This relationship is based on compassion, trust, care, and support, where the learner 

believes that the educator will help in to develop their learning. There is no doubt that in the 

heart of a learner there is a strong bond of trust. These aspects of trust and care help make the 

teacher-student relationship strong (Meltzoff, 1990). 

 I have found that, in my home country, the teacher has the highest place in society, the 

school represents a temple, and the teacher is regarded as a god. In India, if God and a guru 

(teacher) will stand in front of the students, the first respect goes to the guru because he is the 

one who introduced students to God himself and teaches about the different aspects of life 

(Parmer & Rohner, 2010). My experience with my teachers has been wonderful, and I strongly 

believe that they contributed greatly to my success. In the same way, teachers motivate, assist, 

and show tenderness towards their students, right from kindergarten. Sometimes it is by holding 

their hand to teach them to write properly, sometimes giving their ears and heart while the child 
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is in trouble to assist him. There are numerous ways that teachers give aid to the young citizens. 

This is one of the best ways to create a warm relationship with students. 

 I am interested in exploring how strong relationships between teachers and students 

impact student success at school, in particular as it relates to academic achievement. This 

literature review will cover (a) the teacher-student relationship, (b) motivation to achieve goals, 

(c) curriculum, and (d) student engagement. 

Teacher-Student Relationship 

 Supportive teacher-student relationships play an important role in a healthy classroom 

environment and expected academic, disciplinary, and socio-emotional outcomes (Poulou, 2014). 

The basic needs theory of the teacher-student relationship, in the context of academic 

achievement, assumes three basic psychological needs: Autonomy, competence, and relatedness, 

which motivate the children from an early age (Kosir & Tement, 2014). The sense of relatedness 

can be drawn by the measures of the school’s climate and the quality of the teacher-student 

relationship, and the feelings of belonging, acceptance, importance, and interpersonal support are 

related to important academic outcomes, including positive affect (Baker, 1999; Birch & Ladd, 

1997; Skinner & Belmont, 1993), effort, and self-efficacy (Sakiz et al., 2012), engagement 

(Furrer & Skinner 2003; Skinner & Belmont, 1993; Wu et al., 2010), self-reported academic 

initiative (Danielson et al., 2010), interest in school (Wentzel 1998), self-regulated learning 

(Ryan & Patrick, 2001), and grades. 

In regards to teacher-student interaction and relationships and children’s early school 

adjustment, research indicates that teacher-student closeness was positively related to children’s 

academic performance, teachers’ rating of the children’s self-direction, and their feelings towards 

school (Joshi, 2009). Students who have healthy relationships with teachers may easily approach 
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their teachers for proper guidance and support for optimal learning (Baker, Grant & Morlock, 

2008). Reddy (1979) commented that if teaching is believed as a transference of knowledge 

where our ideas are objects, and these ideas are “sent” from a teacher and received by learners, 

then teachers and students share ownership of many responsibilities. In the traditional classroom, 

the students were regarded as blank slates onto which knowledge could be transferred easily. The 

teachers were regarded as entities filled with knowledge. So, the task of the teacher was to 

transfer the knowledge to the learners, or to the blank slates. There are certain significant 

components to make the relationship bond strong in order for students to be engaged as learners: 

(a) Shared leadership, (b) communication, (c) responsiveness, (d) moral unity, (e) co-operation, 

(f) shared environment and shared history, (g) identification (involvement), (h) wholeness, and 

(I) interdependence (Meltzoff, 1990). 

Meltzoff contended that the teachers and students share ownership of the space, time, 

language, and curricular content of the class. Etzioni (1987, as cited in Meltzoff, 1990, p. 6) 

described a “responsive community” in which the members are responsive to each other’s needs 

as individuals. The classroom community has different aspects of “responsiveness.” In the 

classroom community, each member is responsive to each other and pays greater attention to the 

work, needs, and every member of that community. The children learn to pay attention to 

teamwork and individual performance in the classroom environment equally. The school, family, 

and workplace are also parts of society. Human beings are part of society and live as tiny units 

within it. There is interdependence, so it is essential to pay attention to the individual tasks as 

well as to teamwork, as humans are social and interdependent beings. This understanding 

suggests, the “whole is greater than the sum of its parts” (Meltzoff, 1990, p. 7). 
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The feminist perspective on relationship is of morality based on the three Cs, care, 

concern, and connection of Jane Roland Martin, who suggests that to transform education we 

must sustain human relationships (Bareback, 1987; Eisenberg, 1982; Noddings, 2005). With a 

similar viewpoint, Meltzoff (1990) believed that teachers are the creators and guides to a 

classroom community. The different elements of this community are the “school district, schools, 

staff members, teachers, parents and students.” The teachers integrate these elements in the 

culture of learning through collaboration, discussions, interaction, and sharing their ideas. It is 

possible to weave a rich classroom community with the greater involvement and participation of 

these elements. The teachers play the role of “community builders,” as they put together these 

elements of learning culture. 

 Noddings (2005) emphasized creating caring relations and argued that it is not possible to 

accomplish everything needed in education with this relationship, but it will help students 

acquire a proper education. Initially, interaction with students helps to gain their trust and form a 

concrete relationship of caring, trusting, and accepting our teaching. Our interaction is not taken 

as “interference,” but rather as co-operative work and the basis of the integrity of the 

relationship. We also come to know about the “needs, working habits, interests and talents” of 

children, which help us to design our way of teaching to fulfill the individual needs of children 

(Noddings, 2005, p. 4). 

 The OECD (The Organization for Economic Co-operation and Development) emphasized 

that students should always be at the center of their own learning, and to motive learners, 

different strategies have to be followed. The learners feel more strong, confident, and 

enthusiastic to find different sources to develop their knowledge about different subjects’ 

concrete. One approach is to provide the children with increased autonomy to complete the 
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assigned tasks in their own way, which helps to gather more knowledge through building on their 

strength. This strategy induces children into more research on a topic and to search for more 

resources outside the classroom. They can explore more information in their future and do their 

best. 

Educators need to share their own ideas, experience, practices, and collaboration, which 

helps to find ways to place learners at the center (allangirl, n. d.). The blogger allangirl (n. d.) 

pointed out the difference between being more interested in getting the highest grades and not 

being involved in the subject matter and the facts. This clearly defines the difference between 

passionate learning and just gathering knowledge. The passionate learning involves collecting 

facts, researching, and allowing learners’ own efforts to form a concrete idea of the subject 

matter. The knowledge is not confined just to the classroom lectures and course books. As 

teachers, we need to find out the areas of interest of a child and motivate him/her to work on it 

and to grow. The teacher’s job is to provide access to knowledge that a child will need at an 

individual level. The meaning of success must not be grades only for the learners, but rather a 

thirst for accurate and enormous knowledge (allangirl, n.d.). 

Motivation 

Motivation refers to psychological mechanisms that occur throughout the entire process 

of pursuing one’s goals. At first, this process involves the identification and selection of 

viable courses of actions for achieving one’s objectives. The focus of early research was 

limited to this aspect of motivation, but this focus has widened in recent decades to 

provide a more comprehensive analysis of how people plan, execute and evaluate their 

selected action plans, thus addressing the entire process of good pursuit. (Griffin, 

McGraw, & Care, 2012, p. 248) 
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 Raufelder, Hoferieter, Schneeweiss, & Wood (2015) found that intrinsic motivation 

develop by teachers through her positive feedback and care as well as extrinsic motivation ( like 

grades and rewards) and the impact on the self-regulation of the students. They suggested that a 

quality of relationship with peers and the motivation of teachers are essential for children, as the 

fear of evaluation during and before tests creates anxiety among the students and increases the 

stress level of students (Raufelder et al., 2015). The behaviour of students is different in different 

classes; when the tasks are motivating and meaningful to the students, this leads to lower levels 

of anxiety and less disruptive behavior. When teachers emphasize autonomy, support, 

understanding, and personal improvement, the students receive messages about appropriate 

social skills like respect and helping each other (Poulou, 2014). Sensitive teachers can help 

children explore the school environment and engage them in learning activities, as they provide a 

kind of security similar to parents to the children (Hughes, 2011). 

 Noddings (2005) commented that in the phenomenological analysis of care, the role of 

every participant is vital. When the proper attention is given to the cared one, this is known as 

“engrossment,” and is receptive. This means that, as a carer, my energy will flow towards the 

needs and wants of the cared for. When I care for someone, I do consider the mistakes that might 

have been made; however, I do not emphasize those mistakes but rather try to correct them, not 

by proving that their perspective is wrong, but by showing them another way of thinking as well. 

Teachers help children in developing their “intrinsic motivation” by showing them how to care, 

monitoring their actions and practicing care, engaging in interactions about moral life, and 

confirming them in developing the best in themselves. Caring does not mean attending only to 

others’ wants and ignoring what they do not want, but responding positively according to one’s 

values and capacities. 
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Montabello (1997) provided a good example of intrinsic motivation. Montabello 

recounted a story about two boys, Ron and Larry. Both boys were tough and had difficulties with 

other students and teachers in general. Even during lunch time, these boys used to fight with 

other children in the playground. But the writer also witnessed gentleness and playfulness in 

these boys. So, she decided to appoint them the monitors of lunch time. The boys were surprised 

to know about this, as they had the perspective that they were not among the “good kids.” They 

started believing in themselves, that they had the quality within themselves to play the important 

role of lunch monitors, and were intrinsically motivated to show their best. This is how intrinsic 

motivation works, and teachers play a vital role in it, as they are the ones who help to introduce 

the children to their qualities through their keen observation. 

 Kohn (1993) asserted that intrinsic motivation comes from within ourselves and is 

considered more influential in developing our qualities, whereas extrinsic motivation is governed 

by outside forces. The SCORE (Success, Curiosity, Originality and Relationships) model talks 

about performance, but also applies to a work or artistry. It emphasizes not the performance but 

the quality of work. It conflicts with evaluating the performance on the basis of “right/wrong and 

pass/fail” and also with “intrinsic motivation and extrinsic motivation” (Strong, Silver & 

Robinson, 1995).   

The level and type of motivation people achieve determines their actions, quality of work, 

and the results they produce. Even in the educational context, motivation acts on the higher and 

more accurate levels of results and shows specific achievements of the learners. It may be 

internal or external motivation; the more the learners are motivated, the better the results. The 

evidence that shows the actual quality and achievements can be synthesized as: (a) starting their 

work to achieve their objective, (b) giving proper direction to their actions to achieve their 
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objectives, (c) creating a suitable environment to support learning, (d) finding a suitable path to 

enhance learning every day, (e) always putting enough effort into tasks, (f) using every activity to 

produce the best quality of work, (g) completely focusing on their goals and rejecting thoughts 

not related to their objectives, (h) loving and feeling enthusiastic about learning and gathering 

more knowledge, (i) producing the highest quality of learning and showing progressive 

behaviour. 

In addition, motivation helps learners set up and achieve far-reaching goals in their lives. 

For example, when I was in elementary school, I was always motivated by different gifts and 

prizes for getting high scores or performing well in sports. Getting first or second position was 

my goal, so these were short-term goals. As I grew up, hard work became a part of my life, and 

now I am always focused on forming and achieving my goals. I have long-term goals now to get 

a separate identity in the world. This significantly helps students in improving their academic 

performance. It sets them on the path for lifelong learning, which means accepting and adapting 

the present knowledge and continually acquiring new knowledge. 

Curriculum 

 The Glossary of Educational Reform (2015) defines curriculum as “the lessons and 

academic content taught in a school or in a specific course or program.” It is necessary to view 

the elaborate context of system dynamics in an educational system to see the different methods 

of how curriculum and assessment are linked. The traditional testing system has a prolonged 

existence in our society. There are various elements included in the system, which are teachers, 

students, standards, textbooks, curriculum, learners’ views about curriculum, the views and 

responses of teachers and parents, and of utmost importance is the pressure exerted by the 

parents and teachers. Specific standards are set up in which the teachers are able to teach 
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comfortably and students can learn. Every day, there are efforts made to include various methods 

and sources to bring new tests in order to develop the learning standards, but all the efforts seems 

to be in vain. The change introduced by educational leaders for “systematic reforms” seems to be 

meaningless, as it fails to revolutionize education or to fit in the 21st century, as compared to the 

traditional education system (Griffin et al., 2012, p. 248). 

 Kohn (1993) commented that “abandoning behaviorist tactics by no means guarantees 

that real learning will take place.” The right curriculum and the right climate create a favorable 

environment to motivate without any congested structure, in which the learners are free to 

choose the best resources for themselves out of alternative resources. Nodding (2005) explained 

that the presence of standardized testing has to be reduced to provide deep education and to 

encourage children to explore more topics. Nodding further said that a curriculum has to be 

designed in such a way that the real interests of children could be fulfilled. Currently there is 

much discussion in education circles about the need to prepare students for the 21st century. 

There is a need for students to acquire the skills to develop a better society and the peaceful 

existence of the planet. The partnership for 21st-century skills offer the following learning and 

innovation skills: (a) creativity and innovation skills, (b) critical thinking and problem solving 

skills, (c) communication and collaboration skills (Costa & Kallick, 2010). 

 Educators at every level need to make efforts to bring change in the prevailing system of 

education. The BC Education plan also states that in the previous education system followed in 

BC was designed in different circumstances, which does not meet the needs of challenges faced 

by the children- now and in the future. The changes in the social, economic and technological 

environment was gradual earlier as compared today. We are preparing our children for jobs and 

careers, which do not exist today. Therefore, there is a need of flexibility in the education system, 
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so that it can meet the needs of the 21st century learners. Politicians, legislative members make 

the rules for education department. This system is followed in most of the countries need to 

change. A revolution is needed to fulfill the actual requirement of education (Robinson, K., 

2015). The policy makers are not close with learners. It is difficult for them to understand the 

requirements and the strategies to be followed to help to learn for present learners. They do not 

have any ideas about the challenges faced by the learners in the classroom in the classrooms. The 

pressure and instruction-based system of education has taken away the actual essence of 

education. Therefore, the educational institutions and educators are those who can bring the 

revolution in the prevailing system (Robinson, K., 2015, p. 25). The BC Education plan also 

gives high importance to the teachers. The role of teachers will change from the primary source 

of content to the help the students to find the ways to learn. The teachers will be able to use their 

professional knowledge to help the students develop skills for future. The curriculum, will give 

teachers and students more time and flexibility to develop their interest and passion, in order to 

achieve higher level outcomes. 

 The importance of formal testing can impact the development of caring relationships 

between students and teacher. The continuous emphasis on testing creates potential 

discrimination as every child is seen as equal irrespective of their talent, interest and ability. As 

students are sorted and categorized this reduces trust. However if the teacher sees the 'other', the 

student, and responds with care, she can shift the emphasis on testing and find alternate 

assessment tools where actual curiosity to learn and acquire knowledge is valued. (Noddings, 

2005). 

 Summative measures are useful in categorizing students into different groups depending 

on their ability. Students are assumed as product and motive of actual learning is lost. “Product-
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oriented” learning strategies and present evaluation needs a change to engage students in 

authentic learning. There is a shift in educational practice toward assessment being used for 

diagnostic purposes, to enable the teacher to assess student learning needs as well as for the 

teacher to gather feedback on their own teaching practice. “Assessment should be neither 

summative nor punitive. Rather, part of the spiraling processes of continuous renewal: self-

managing, self-monitoring and self-modifying” (Costa & Kallick, 2010, p. 3). Students must not 

depend on others to be categorized into different group to examine their depth of knowledge 

(Costa & Kallick, 2010, p. 3). 

“Self-analysis, self-referencing and modification” must be present within the students 

themselves, not in the hands of others. “Self-evaluation” is significant for external evaluation 

(Costa & Kallick, 2010, p. 3). Weimer (2002) encouraged “self-evaluation” for learners as this 

helps to increase the responsibility on them to find different resources for learning, evaluate their 

own learning, use the external feedback of educators and implement it. This self-assessment can 

also be regarded as a tool to make students more responsible to improve their skills to 

accomplish their goals (Weimer, 2002). 

Student Engagement 

 As per the Glossary of Education Reform (2016), student engagement refers to “the 

degree of attention, curiosity, interest, optimism, and passion that students show when they are 

learning or being taught, which extends to the level of motivation that they have to learn and 

progress in their education.” 

Fried (2012) discussed engaged learning, which involves heart, mind, behaviour, and the 

meaning as well. Ewen & Topping (2012) explained that sometimes learners feel distracted from 

their studies during the process of schooling and display a lack of confidence, low self-esteem, 
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learning difficulties, and emotional difficulties also. Wan & Gut (2011) stated that inquiry 

learning processes build perception with discipline and determination, grow the power of 

gathering the knowledge, and apply to everyday life. Scott (2015) highlighted the positive 

outcomes of higher individual achievement through reasoning skills and strong social and 

communication skills. Scott further explained that it brings and honours different perspectives 

and enhances and appreciates the dynamics, which improves the learning environment. 

Fried (2012) said that emotional involvement leads to constructive works of new ideas by 

testing old methods. Most students show involvement in simple ways like attending events in 

schools and doing personal research apart from classroom discussions on specific topics or their 

own interest. Students must involve themselves and take interest in the subjects taught, apart 

from the academic assignments. Even if they take a small step towards involving them, at least 

some sort of involvement begins. For example, I would say even if the teachers observe that a 

child is telling one point in a discussion or timely submission of assignments, these are small 

steps toward improvements of students in learning. 

 Strong, Silver & Robinson (1995) initiated a research project to find out the specific 

engaging qualities of work for everyone. Most of the people replied that engaging work that 

allowed them to show their creativity have curiosity and helps to create a strong bond. The most 

common and essential qualities found in the people engaged found in the people engaged in their 

work are: (a) success, the need for mastery, (b) curiosity, the need for understanding, (c) 

originality, the need for self-expression, and (d) relationships, the need for involvement with 

others. The strong definition comes from the work of Schlecty (1994), who said students who are 

engaged exhibit three characteristics: (a) they are attracted to their work, (b) they persist in their 



TEACHER-STUDENT RELATIONSHIPS 26 

work despite challenges and obstacles, and (c) they take visible delight in accomplishing their 

work. 

 Singh & Srivastava (2014) emphasized student engagement as a “strong proxy” of 

students’ learning. They say that student engagement, involvement, is the function of institutional 

activities and also the students’ behaviour. Student engagement takes place with the teachers’, 

educational institutions’, and students’ effort. Teachers’ engagement in the institution is also part 

of student engagement, as it shows their devotion and accountability towards their work. The 

educators must help the students so that they do not feel isolated or backward. It also suggests 

that the faculty must arrange various learning and development strategies in the institution. The 

students must be ready, emotionally involved, and enthusiastic in all the academic, 

extracurricular activities in the school and feel happy to be part of institution, project, 

discussions, tests and examinations. The disengaged students feel negative and works against the 

institutional expectations. There is a huge gap between the expectations and reality in the work. 

For example, the teachers, parents, and educational institution have high expectations from each 

student for high scores in academic papers, sports, and extracurricular activities also. The 

disengaged students are never able to meet the expectations, and there is a huge gap between the 

expectations and the actual results produced by them. Singh & Srivastava (2014) further 

concluded that educators need to know the different facts and ways to promote and to build 

strong bonds. The authors also said that it is not only the responsibility of educators to engage 

the students, but the students should also show some effort. They also need to show some 

involvement in their assigned tasks and activities. It can be on a low level, but should involve 

making some effort of participation and collaboration. 
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 Ridnouer (2011) also found that when the parents are involved with their children’s 

education, children acquire more skills as compared to achieving with only school and on their 

own. These are the following benefits the students get through the involvement of their parents in 

their studies: (a) a more positive attitude towards school, (b) improved academic achievement, 

(c) better behaviour in the classroom, (d) higher rates of work completion, (e) increased 

participation in the classroom activities, and (f) better attendance. 

 Brookfield (2017) developed a framework emphasizing four lenses used for the learning 

environment across homes, communities, educational institutions comprising classrooms, 

schools, and higher educational organizations. The framework involves four areas according to 

the current needs and goals of learning. Each framework comprises a set of questions for 

discovering learning opportunities and to support learning opportunities: (a) Knowledge 

centered—what are the main things to be taught to fulfill the dynamic needs of people and 

society? The different kind of skills with the traditional subjects like science, mathematics, or 

history. The contributors are constantly finding out the different series to be taught in the future 

along with the traditional subjects; (b) Learner centered—what  should be the strategies followed 

to connect with learners’ existing beliefs, values, thoughts, and knowledge so that they can use 

these flexibly in the future? Understanding the constructive nature of learning, trying to connect 

to past experiences of learners, and motivating themselves; (c) Community centered—how to 

develop a community that works for the common good and how to develop different strategies 

that help to explore learning opportunities inside and outside the school? Usually the material 

aspect of learning consisting of tools, technologies, and different tasks. Cognitive skills and 

collaboration are also major tools for this; (d) Assessment centered—how to develop 

opportunities for students, teachers, the school system, and the nation to find the progress 
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towards 21st-century skills? The formative assessment method could be used to find the progress 

of students (Griffin et al., 2012). 

 It can be said that for developing a durable teacher-student relationship, care and 

motivation are the most significant elements discussed by the eminent scholars above, such as 

caring in education (Noddings, 2005; Strong et al., 1995). I believe the ambition of every 

educator and educational institution is to see students succeeding in both the academic and social 

fields. In order to achieve these objectives, educators must take steps to engage their students, to 

enhance and appreciate the creativity among the students. In short, as Ken Robinson (2015) 

related that we need a revolution in education that helps to create relationships in the classrooms 

and support students to gather concrete knowledge. This will help students succeed in their future 

and to accomplish their goals. 
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Chapter Three: Methodology 

Introduction 

  I believe that teachers share a unique and special relationship of mentors, carers, 

supporters, friends, and parental figures. Bernstein & Noam (2013) wrote about different ways 

children describe their relationship with their teachers: “It’s like a friend,” one sophomore offers, 

“but like an older friend;” “Like a close uncle.” To express seniority: “He’s my stand-in-dad.” (p. 

27). There are varying definitions given by different scholars about this relationship, but I 

believe that is essential in defining this unique bond. “Students generally define teacher-student 

relationships as the connections that emerge when a student (or group of students) initiates 

conversations with a teacher during or after class that revolve around curriculum or their outside 

lives” (Bernstein & Noam, 2013, p. 28). Therefore, this chapter will focus on different methods 

used to complete my research project. 

Question 

   My area of interest and question for my project research is to find ways to create a 

strong teacher-student relationship as it relates to academic achievement in my home country. I 

will follow qualitative research methods to research this question. The main part of research will 

be based on searching for, reading, analyzing, and interpreting journals, articles, and books 

related to my research topic. My own experience as an educator in India will provide a context 

for my research; I am also going to use my own experience as a learner and educator in finding 

the answer to my question. 

Purpose of My Research 

  The purpose behind this research is to develop teachers’ understanding of the 

significance of healthy relationships to cultivate higher academic achievement for students. As 
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an educator, I have been committed to developing that emotional bond with my students to 

overcome the barriers of distance between a teacher and a student. In my experience, this 

personal connection enables them to feel open to talk with me about their questions and doubts 

about both the subject matter and their progress as learners. This helps to develop their 

confidence and put forward their best efforts in their learning. 

Target Audience 

  My target audience is the classroom teachers and other educators such as the different 

teachers in the school, principals, and tutors. My final project is a handbook to highlight the 

research on this topic. This handbook will consist of the techniques followed in the classroom to 

create strong relationship with students to motivate and create their interest in the topic taught in 

the classroom to engage them. 

Research Design Plan 

Step 1- getting started. My question is how teachers can develop a positive relationship 

with their students to support their academic success. In order to fulfill this motive, it is 

important to engage the students and motive them to work towards their goal with care and 

support. 

Step 2- journaling. I have found different sources to collect information about my 

project research. Since I am doing a research project, my resources consist of secondary sources 

like journals, articles, books, and my own experience related to my topic. I have these sources 

from libraries, online, and websites, and have taken recommendations of resources and feedback 

from my supervisor as well. 

Step 3- maintain research journal.  I have maintained a proper research journal. This 

acts as a concrete source of information, as my research journal consists of the relevant 
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information given in the classroom comprising the names of the books, journals, and articles, and 

I have also written my own experience in this research. 

Step 4- thorough reading. I have done thorough readings of different secondary sources 

related to my research. Reading helps to make connections between different ideas, and it helped 

me to find an answer to my question by following different strategies to bring children closer to 

us to help them achieve proper learning. 

Step 5- analyzing.  I have read several writers to complete my research. Some identified 

the dilemmas I faced in my classroom, such as expressing care for students, to make positive 

relationships with them or to encourage the students to speak in the classroom discussions. This 

is the part of chapter two, where many writers wrote about the strategies to solve these problems. 

My chapter four focuses on those strategies for teachers in the form of a handbook. It was vitally 

important to read every problem and strategy, and then to analyze it and interpret it depending on 

my understanding and experience with children. 

Step 6- designing notes.  I have prepared proper notes related to my research topic. As I 

have maintained a proper journal for my research, I have made notes in it. The notes were made 

on the basis of the template given in my secondary semester given by the research instructors. . 

The template consisted of: 

• Citations 

• Summary of the articles 

• What the writer is trying to say 

• Conclusion 

• Further reasoning 
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This template was important, as it helped to keep the information precise and pick up the 

important points of my research topic (personal communication, Parson, J., Day, N., 2017). I 

have the habit of maintaining hard copy so the notes are still sitting in my research journal. I 

have also saved different articles in my computer. 

Step 7- reference list. References are an integral part of the research. The reference list 

was ready with names of the writers or authors, years, names of the publication houses, and the 

page numbers. 

Step 8- design a handbook. My chapter four is the most vital part of my research and is 

divided into different parts. These are the different categories of my handbook: 

a) I have started my handbook with a key quotation about relationships. The 

introduction consists of the description of the importance of these relations in the 

educational institutions. I have also shared my experience and perception about the 

emotional bond between the educator and learner at the secondary level in the 

institutions, as this has rooted the vital question in my mind for the research. The 

impact of the relationship on the students and teacher. I have used different quotation 

of scholars to express my thoughts. 

b) The next section of this relationship part discusses the impact of these relationships 

on kids and their positive reaction towards this. 

c) The third part speaks about the strategies and elaborates these to begin with in the 

classroom. 

d) The fourth part emphasizes student engagement. It highlights the factors that 

contribute to student engagement that throw light on the importance of student 

engagement in the learning environment. This further takes us to the proper listening 



TEACHER-STUDENT RELATIONSHIPS 33 

skills of students instead of just hearing, to make them realize their importance to us 

and to gain their trust. This also consists of the techniques of teaching followed in the 

classroom that help the students to get the best test scores and different ways to 

inspire kids to be more serious about the content of the subject, the ways to be 

followed to understand the concept of any subject, and the teaching methods followed 

by the teachers that help them to engage the students in the class and not let them feel 

bored in the classroom, where children are motivated to gather more information of 

their own to get the best test scores. 

e) Curriculum is an integral part of an educational institution. The fifth part talks about 

the shift in the curriculum to serve the needs of the learners. 

f) After discussing the curriculum, I have spoken about the student-centered education 

system; the growth of love for learning among the students so that they are motivated 

to collect different sources of knowledge. 

g) Lastly, the meaning and importance of community builders is explained. The role of 

educators as community builders to develop ethical decision making among the 

children, to build positive relationships in the classroom, and to develop a sense of 

responsibility and accountability (Meltzoff, 1990). 

I would like to share this handbook with educators, as this will help them in finding 

different strategies to create a unique, healthy bond of relationship with their students. I have 

gained much knowledge and many strategies that I can use in my classroom as well. I believe 

that students’ success depends on their passion and efforts to learn, which is actually engaging 

the students in learning. The relationship between teachers and students is the key behind student 

engagement and student success. 
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Chapter 4: Findings and Results 

In this project I have researched the significance of the teacher-student relationship to 

student learning and achievement. On the basis of my research combined with my own 

experience as a classroom teacher, I have created a handbook for the teachers so that they can 

apply these strategies in their classroom. This handbook is created on the basis of the notes I 

made after reading different academic texts, journal articles, reflective journals I wrote in the 

classroom, the ideas and terms learned in the classroom, and of course my own experience. 

Rationale 

The purpose of my research is to examine the significance of the student-teacher 

relationship and to learn different techniques to develop a strong teacher-student relationship for 

academic achievement. Different research studies have shown that a strong bond between a 

teacher and student plays a significant role in the growth and performance of students in the 

educational institutions. Dearing, Kreider & Weiss (2008) gave due importance to the students’ 

relationship with their teachers for their success in schools. They suggest that the social, 

emotional relationship create closeness between teachers and students, which helps to promote 

positive impact on the behavior and performance of students. Dearing et al. (2008) also 

explained that a close teacher-student relationship shows warmth and respect, and the students 

find their teacher a source of security. The teacher represents a parental figure for the progress of 

the students. Bernstein-Yamashiro & Noam (2013) explained that a positive teacher-student 

relationship has a positive impact on students’ motivation, attitude towards school, knowledge, 

and learning. I have also observed that the beginning of the student’s progress starts from an 

understanding between the teacher and student. The teacher’s care, motivation, support, 

understanding, hard work, and passion to assist the students is the basis of this relationship. It 
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starts the moment the teacher is able to find the path and strategies that have the ability to bring a 

difference in the student’s life. 

Overview of the Handbook 

This handbook is constructed to assist teachers in following certain guidelines that will 

help them become more connected to their students, so that the students can talk to them without 

any hesitation or obstacle. The first part of my handbook starts with a beautiful quotation about 

the teacher-student relationship and further discusses its importance for teachers. The second part 

of the handbook focuses on student engagement. Student engagement is one of the most difficult 

tasks for the teachers these days, as the minds of the students are diverted into various activities 

like games, technology, and other extracurricular activities. It is difficult for teachers to sustain 

their focus over one particular task. This part highlights the significance of student engagement 

in successful learning. It also discusses strategies that teachers can use to engage their students in 

the classroom. The third part of the handbook describes how a positive teacher-student 

relationship looks in a classroom. The last part of the handbook identifies different strategies that 

teachers can use to create a healthy relationship with students. The handbook also consists of 

different activities that teachers can use to make the learning environment more enjoyable for 

their students. 

Student-Teacher Relationships 

To improve our schools, we have to humanize them and make education personal to every 

student and teacher in the system. Education is always about relationships. Great teachers 

are not just instructors and test administrators. They are mentors, coaches, motivators, and 

lifelong sources of inspiration to their students. Teaching is an art form. Great teachers 

know they have to cultivate curiosity, passion and creativity in students. (Robinson, n.d.) 
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Teachers have a significant role in students’ lives. As Robinson stated, teachers act as 

mentors, coaches, motivators, and inspiration for students. They develop different strategies to 

develop passion among the students to keep them focused on their goals and overcome any 

barriers. The relationships are integral to the school environment. The relationship between 

teacher and student, student and student, and student and learning develops a community in 

which the teachers are regarded as “community builders” (Meltzoff, 1994). There are students 

from different cultures and backgrounds in the classroom. The teachers introduce themselves to 

the students, and then the students introduce themselves in front of the whole class during the 

first day of every grade. This begins the students’ interaction in the classroom; they get to know 

their teachers and classmates. This not only gives them information about the teachers and 

classmates, but also helps to establish self-confidence within the students and the skills to present 

themselves. It also helps the teacher to understand the backgrounds of the students and their 

interests, which helps the teacher to guide the students in the proper direction. The teacher also 

gets to know about the present skills of students and form an appropriate strategy to teach every 

child in the classroom. Complete knowledge about a student makes the student feel unique and 

reduces the gap between the learner and educator. Knowing the student in this way helps to 

develop a strong teacher-student relationship, as the child feels valued by the teacher. The current 

shift in curriculum toward a more student-centered model creates more opportunities for teachers 

to build connections with their students. The factory model of education saw ideas as objects, 

with the role of the teacher being to transfer knowledge, to “send” the ideas to students. It 

conceived of the mind as a machine, and the teachers exercised the machine; but the teacher is a 

“weaver” (Meltzoff, 1994), not a sender of information. I believe that both the teacher and 

student get to learn something from each other every day. The student learns the techniques of 
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perfection and the passion to learn something new every day. The teacher can express in front of 

the class whatever he/she learns something new from the students. This makes the students feel 

more confident as learners, knowing they are not merely “blank slates” (Borich, 1988, p. 27). 

Communication is a tool to strengthen the teacher-student relationship. The teachers 

always interact with the students regarding their studies, but the bond can be strengthened and 

students feel more connected to the teacher when the teacher shares something regarding their 

own lives. Communication with teachers will develop the knowledge of students. Meltzoff 

(1994) explains the other significance of communication: It helps the students to keep their voice 

among people on the basis of communication skills that they learn in the classroom and in their 

future. Learning skills to interact with others begins in the classroom. Students learn to keep their 

point in front of everyone. They learn the skills of minute observation to clear their point in any 

discussion in the classroom. They learn not only the skills of observation but also the skills of 

listening to others. Students learn to respect the views of others; they get to know that if they 

want others to listen to them, it is vitally important for them to listen to others. They can follow 

the methods of the teacher him/herself to complete assignments or to clarify any complex 

concept. This gives the feeling to the students that the teacher is not separate from them and 

faces the same challenges that they do, and at the same time yields the opportunity to learn the 

skills from the teacher. 

The students connect more to their teachers when they feel they are not dominated by 

them. Meltzoff (1994) suggested that teachers and students share the ownership of space, time, 

and curricular content. Both teachers and students are present on the same platform in the form 

of the classroom sharing the same space, interact with each other by sharing the same language, 

and share the knowledge in the books. Democracy in the classroom enhances the sense of 
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responsibility among the students. The students become more accountable towards their work. 

The teachers can follow the strategy of involving the students in forming the classroom rules. 

Each child must write down one rule for the class on a paper, and then this paper must be pasted 

in front of the whole class. So, in this case, students are given autonomy to choose the classroom 

rules for themselves, and therefore they are less likely to break those rules. This strategy makes 

the students accountable to their own rules, and it becomes their responsibility to maintain them. 

I believe affection and care (Noddings, 2005) are the two concrete pillars of the teacher-

student relationship. The students must be able to recognize the care of their teachers. Caring is 

another way of showing affection. Students believe the teachers are there to support them in 

every circumstance. This assists the students to share their happiness, ideas, and complexities 

with their teachers. Noddings (2005) used care in the form of the teacher’s consistent effort to 

encourage and help students achieve their goals. Sometimes teachers behave strictly with the 

students. Now, this does not mean they do not care for their students or they are cruel in nature. 

My perception of this situation is that teachers behave strictly with them to keep them focused. It 

may be that the students think that they are not able to enjoy present pleasures, but the care 

shown by the strict teachers helps them achieve their long-term goals in life. Noddings (2005) 

further explained that sometimes teachers want to care, but they are unable to show their care to 

students. But teachers can always understand from the responses of their students whether they 

feel cared for or not. It is important for them to feel care; as an example, when a mother cares, 

the baby smiles, and responds to his/her mother, the feeling of affection and care is so strong 

(Noddings, 2005). So, in the same way, even if the teacher is strict but caring, the students can 

feel that. The teacher can identify his/her care for the students from their responses. 
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To develop a positive teacher-student relationship, communication is highly significant. 

Communication is not only oral or written communication, but the gestures, facial expressions, 

and body language of the children also explains the level of their comfort with a particular 

teacher or subject. When I was teaching middle school and high school and in meetings with 

other teachers about students, I found that the same student behaves differently in different 

classes, or sometimes the students were highly passionate, hardworking, and happy in all the 

classes except one specific class. Here happiness means the student learns without the pressure 

of getting good grades, but rather loves to learn and shows passion for the subject by finding 

more resources to get knowledge. Now, this type of student will never create any disturbance in 

that particular class and will always contact the teacher for assistance in learning. I believe here 

the role of the teacher is significant, too, as he/she has become successful in getting the focus of 

the student on the studies, which is one of the mandatory motives in attending the school. 

My experience says that students do not feel motivated to learn anything about a particular 

subject when they do not like their subject teacher. They complain that his/her class is very 

boring to attend. So, in those circumstances, learning becomes impossible. Therefore, I believe 

that the teacher must make an effort to find the root cause of the student’s behaviour. Even if the 

student’s performance is not satisfactory in tests, or the student does not show any interest in the 

studies, the teacher must not differentiate between him/her and the highest scorer; rather, he/she 

must understand that this particular student needs more care and affection for his/her better 

performance in the classroom. The teacher needs to make an effort to help the child. I feel that 

the foremost role of the teacher is to make the students feel that they are equal in the classroom, 

and the teacher’s care, support, motivation, and affection do not depend on their test scores. Then 

the students feel and realize these efforts of the teacher, and the change in their behaviour is 



TEACHER-STUDENT RELATIONSHIPS 40 

found in the form of their happiness to attend the class, in the form of the smiles on their faces in 

the classroom, their interaction with the teacher, their timely submission of assignments, and 

ultimately their test scores. 

Sometimes the curriculum is rigid and does not give enough time for interaction between 

teachers and students. Noddings (2005) argued in favour of reducing the pressure of standardized 

curriculum and testing on children. I believe another significant way to express care for students 

is to provide attention to students who are struggling with their learning. Teachers may give them 

more practice for writings and can provide regular feedback. This process will help the students 

achieve their goals, and the students will ultimately realize the teacher’s effort for their success, 

which will make the bond between the teacher and students stronger. Noddings (2005) stressed 

listening to the student. The teacher must acknowledge what the student is saying and participate 

actively. I believe in using a warm voice, compassion, facial expressions, and showing that you 

actually care and will expend every possible effort to help and support them. This makes the 

students feel positive about the effort and care taken by their teachers to help them achieve the 

desired outcomes of any task and develop the feeling of trust among the students. The students 

like to share ideas about any concept with their teachers, and for the teachers, this is a golden 

opportunity to understand the students’ depth of knowledge. The responsibility of the teacher is 

to assist the students in accomplishing their pre-set goals, not only to complete the course, but 

also for the sake of doing it. The teacher can make an effort to enhance the knowledge of 

students, and students do not find the teacher’s effort an “interference” (Nodding, 2005). 

Student Engagement 

“The answer is not to standardize education, but to personalize and customize it to the 

needs of each child and community. There is no alternative. There never was” (Robinson, n.d). 
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The learners are in the center of the educational system. The different stakeholders, like the 

teachers, parents, government, and school authorities, make different efforts to make learning 

both enjoyable and meaningful for the learners, which will help engage them. As Robinson (n. 

d.) tells us, 21st-century learning is moving beyond standardization to personalization of learning 

in response to the unique needs of students. 

It is all about engaging the students. I have observed in my classroom that the students who 

were engaged always made efforts to develop their learning and their ideas. Their interest 

induces them to come in contact with the teacher to share their ideas, and not only ideas, but 

sometimes consultation regarding searching for resources to gather more knowledge. The main 

motive behind education is to inspire students to learn, where they do not find learning a pressure 

or stress but rather enjoy it as they might enjoy playing. When there is engagement, there is no 

need for parents or teachers to tell students to play or communicate with each other. The work is 

enjoyable, and this feeling induces them to play. The true meaning of engagement or 

involvement comes from their own worth. 

Student engagement has three characteristics: a) students are attracted towards their work; 

b) the indicators like passion and continuous effort to overcome the obstacles in learning in spite 

of continuous challenges; and c) visible delight in accomplishing their goals (Strong, Silver, & 

Robinson, 1995). The moment students feel attracted to leaning the motive behind education is 

achieved. Students set up their goals in learning and work hard to accomplish those goals. They 

make every possible effort to accomplish their learning goals. I believe this is the true meaning 

of learner-centered teaching; it is the passion for learning in students and making learning efforts 

of their own. They may seek assistance from their teacher in selecting or finding the correct 

resources. But they are not dependent on the teacher to discuss the topic in the classroom, to give 
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assignments, or to develop their depth in the content. At the same, the role of the teacher cannot 

be ignored here since it plays a vital role in inspiring and motivating the students to accomplish 

their goals. The quality of motivation, assistance, and the efforts of teachers help to develop a 

strong bond of relationship and at the same time engage the students in learning. 

The other major element contributing student engagement is creating “curiosity” among 

the student (Strong et al., 1995). The curiosity to gather knowledge helps learning. The teacher 

can create curiosity by explaining the lessons with real examples that create both interest and 

purpose. The realistic examples help children relate to a topic, and they have a better 

understanding for every topic discussed in the class. The teacher can use the collaboration 

method also to take the discussion to the level of better understanding for every student. The 

class can be divided into different groups for the discussion. The classroom discussion helps to 

enhance the knowledge of students and also lead them to understand the team spirit. 

“The students who are most engaged are the ones who think they matter to the teacher” 

(Quagila, n.d). Students often contact teachers to seek assistance regarding clarifying their 

concept about the subject or about gathering resources for learning. The role and effort of teacher 

becomes highly significant in this case. If the students realize the constant effort of teachers for 

him/her to clarify their questions and doubts and respond with actions, the students feel, they 

matter to their teacher. When the teachers shows they are there to help the students, sometimes 

by sharing some memorable incidents that can act as an example or a lesson to students they 

fulfill their promise to their students. The students build trust with teachers, they feel cared for 

and can count on not being let down by those teachers. The task of teachers become easier to 

involve those students in the class as they will never create any kind of disturbance in the class, 

and will always cooperate with teachers and peer. Therefore, a healthy and positive environment 
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is created in the classroom. The experienced teachers catch the glimpse of enthusiasm, and effort 

during these discussions and get the picture of students’ interest (Strong et al., 1995). The teacher 

can further motivate the students to polish their hidden talent. The teachers have the ability to 

find the hidden talent of students. The teachers can support the students by making the students 

realize about their students, and also provide assistance to develop the talent in the students. The 

talent can be about their speaking skills, music, dance, martial arts or painting. I still remember, 

when I was in grade eight and participated in the inter-house (the students in my school were 

divided in different house in four houses- red, blue, yellow and green randomly) debate 

competition in my school. I was really praised by the principal of my school. The principal of 

school appreciated my speaking skills in front of the whole school. After, that day, I never felt 

nervous during any interview for my work, giving lectures in my classroom and in my 

presentation in VIU. His motivational words remain in my heart. Those word acted as a strength 

to me. I believe, this is how the motivation of teachers works for their students. Motivation is a 

strong pillar behind student success. Students feel motivated through different ways. Students 

feel motivated by the high test scores, gifts by their parents for achieving high grades, 

appreciation by teachers and family and prizes offered however students are also motivated by 

their internal feelings of success. 

Strong et al. (1995) divided motivation into two parts, extrinsic motivation and intrinsic 

motivation. Gifts, prizes, high test scores, and appreciation fall under extrinsic motivation. 

Intrinsic motivation comes from within the hearts of students. I would define it as a positive 

attitude towards learning. Strong et al. further asserted that intrinsic motivation is more durable 

and vital in the lives of students, as it is “self-enhancing.” This keeps them constantly motivated, 

as it does not depend on external factors. In this motivation, students love to learn and feel 
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delighted to achieve their goals. Constant love of learning and efforts to achieve their goals 

become their habits, and the need for external motivation diminishes. Initially, extrinsic 

motivation is used to encourage the students to accomplish their goals, and slowly and steadily 

they understand that it is the successful completion of work that matters, knowledge matters, not 

the gifts, scores, or praise. Students understand that “self enhancement” is continuously making 

efforts to improve themselves. They try to improve their skills and qualities every day, but not to 

compete with others. Teachers use both types of motivation, initially extrinsic to initiate the habit 

of achievement, and then intrinsic motivation. Stern and Lubart (1995, as cited in Strong et al., 

1995) argued that deep examination shows that creative people are a blend of both types of 

motivation. So, the initial motivation starts with external factors in every students’ life, and 

ultimately is carried forward with intrinsic motivation. Therefore, I believe that teachers must 

acknowledge the importance of both types of motivation and use them in their classrooms to 

motivate students in their everyday lives and for their constant motivation. 

What do Positive Teacher-Student Relationships Look like in a Classroom? 

As Kline (n. d.) commented, “I’m continually learning the new ways to do what’s best for 

my students, not what’s best or easiest for me.” I believe that for a healthy classroom 

environment and proper learning, a strong teacher-student relationship is mandatory. It makes 

learning an enjoyable activity for students and teachers’ task easier. The teacher is able to grab 

the attention of the students easily and guide them properly. Sometimes teachers need to follow 

different strategies for different students to assist them in the best way to learn. The teacher 

needs to take every possible step to provide the best learning experience. The teacher needs to be 

highly flexible to adopt every different technique of teaching to assist the students in the best 

way. Many times, teachers try to repeat the same methods of explanation, the same questions and 
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project topics. It seems easier for them. But if it does not work for the 21st-century students, the 

teachers need to change her techniques in order to engage the students. 

It is highly significant for teachers to know about their students’ backgrounds, interests, 

and academic and behavioural strengths (Rimm-Kaufman & Sandilos, 2018). There can be 

different meetings held with students’ previous grade teachers to know about their strengths in 

knowledge. This information has to be gathered before the beginning of the semester; it gives 

them an idea of the teaching techniques and which particular student needs more attention and 

practice. Teachers can organize meetings with parents and discusses the particular time to spend 

on practice for particular subjects. Teachers can also organize one-to-one meetings with their 

students to talk about their performance, their goals, the difficulties they are facing in the class, 

and the ways to overcome them. These special efforts taken by the teacher will help the students 

learn far better. 

The teachers need to treat every student equally, talk softly and in a respectful manner and 

have to be really responsive (Rimm-Kaufman & Sandilos, 2018). There are students with less 

ability to understand discussions quickly and feel shy asking about it. I believe that after 

researching the backgrounds of the students, teachers gain a clear picture of the level of 

understanding of every student. So, teachers can discuss a few open- and close-ended questions 

to identify the level of understanding of students (Rimm-Kaufman & Sandilos, 2018). Students 

who have difficulty in answering should never feel diminished or insulted because they cannot 

answer. The teacher must talk respectfully to them and help them understand the subject and 

answer the questions. These tiny efforts of teachers help to achieve the trust of students, which 

helps to make their relationship strong. Different choices could be given by the teachers to find 

the correct answer for the questions. This makes learning easier, and children can focus on each 
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part of the topic. Even the mediocre students will feel free to answer. This helps to regain their 

self-confidence, to enhance their efforts to learn more due to the success and satisfaction of 

answering in the classroom. 

Another way teachers can motivate the students is recognize them by clapping for them, 

for speaking few lines to appreciate them. Teachers can show their enjoyment and pleasure to the 

students, when the students are engaged (Rimm-Kaufman & Sandilos, 2018). This makes the 

students realize that the teacher is delighted to see them perform well. Their success is actually 

their teacher’s success, too. This level of care by the teachers and understanding this care by the 

students is remarkable. The teachers must give their students space to articulate their confusion 

or doubts. If these doubts are not cleared at the proper time, they can become bigger obstacles for 

them in future. If they cannot understand the actual concepts, they can never solve difficult 

questions related to those concepts. 

To me, feedback plays a significant role in the success of students. Here, feedback does not 

mean the teacher evaluating the students and writing their scores on the mark sheet. The meaning 

of feedback here is formative feedback (Weimer, 2002). Formative feedback refers to the 

suggestions, correct answers, and reasons behind those answers. Throughout the evaluation 

process, there must be suggestions and remarks given with each student’s work. This helps 

students realize their mistakes, stops them struggling to find the correct answers, and prevents 

confusing them, since the answers are already mentioned in the answer keys for them. For the 

correct answers, there must be some phrase mentioned to praise the students. This helps to 

enhance and move students’ understanding forward. 

Caring teachers follow these techniques in their classrooms to help the students give their 

best, and the teachers can also make strong bonds with the students because the students can feel 
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their teachers’ efforts for them. So, they feel delighted to make their success their teachers’ 

success. 
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Introduction 

I was a high-school teacher for six years. The school always created immense pressure on 

the teachers to get high scores from their students. The teachers were in a situation where the 

government implemented different rules against creating pressure on students, as newspapers 

were flooded with suicide news of young adults due to their poor scores or failure in their 

examinations. So, the teachers were in a situation where they could not pressure the students, but 

still had to get high scores from their students. There was always a question in my mind to find 

out different ways to get high scores from the students without creating any pressure. Therefore, 

in this research I studied numerous books, articles, and journals that helped me understand the 

significance of creating strong relationships with my students. When the relationship is strong, it 

becomes easier to understand the students, to communicate and guide them in an accurate way. 

Therefore, the first part of the handbook deals with creating healthy teacher-student relationships 

and the second part consists of creating a classroom community. It is essential to create an 

affectionate and caring classroom community that encourages students to attend school and have 

a passion for learning and learning different ways to create a secure society. There are different 

strategies mentioned in the handbook that will be helpful for the teachers. The strategies 

discussed in the handbook are: 

• Greet the students while entering and leaving the school (Connell, 2016). 

• Remember your students’ names (Weimer, 2017). 

• Listen to the students (Ten communication activities, 2017). 

• Smile, laugh, and actually speak to the students (Connell, 2016). 

• Allow the students to speak (Connell, 2016). 

• Be honest, consistent, and follow up on what you say (Connell, 2016). 
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• Set high expectations for all the students (Gillespie, 2017). 

• Employ dialogue (Johnson, 2016). 

Purpose 

This handbook is essentially to enable teachers to use different strategies mentioned in this 

handbook to form a durable relationship with their students. The strategies highlighted in this 

handbook are proven effective by different eminent researchers. 

Greet the students while entering and leaving the school. The salient feature is to make 

learning a pleasure activity starting from the beginning of the students’ day. The moment 

students enter the school, they must receive expressions of welcome. They must feel that their 

teachers are happy to see them back at school again. In the school where I taught, the principal of 

our school always stood near the main gate of the school to welcome the students in the school 

and even the end of the day to tell them good bye. It is a small but effective activity, as it shows 

the teachers’ affection and care for the students. The students can feel the positive environment in 

the school when the head master/head mistress receives them at the school entrance with a bright 

smile. Here is a small activity that teachers can follow to make each feel student special. This is 

an activity that I always followed in my class and proved that it works to make the teacher-

student bond stronger. 

Activity/example. Always enter the classroom before the students arrive, decorate the 

board with the date and a beautiful thought to begin the day. Greet the students with a wide 

smile. The teacher may say hello, shake their hand or exchange high five greetings with the 

students. Now, call out the students’ names to mark their attendance and ask the reason if they 

have been absent. In case they were not well, show your concern by asking how they are feeling 

now, inquiring about the medicines they are taking and whether they visited the doctor and try to 
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visit the child as many times as possible to find how he/she is now. Discuss the beautiful thought, 

let the students explain it, try to give every student an opportunity to speak; none of the students 

must be neglected. Ask the students about their classes today, if there is any class test, wish them 

luck for it, and also find out whether they are facing any problems in any subject to help them by 

discussing it with their subject teacher to help them learn. 

At the end of the day, also go back to your classroom, ask the students how their day was, 

and try to talk about how they will spend their rest of the day. Tell them that they will meet again 

tomorrow, say good bye to them, and do not leave the class until and unless every student is out 

of the class. 

I feel that this is the best activity to receive the students in the school, to begin their day with 

greetings, smiles and valuable thoughts. This is the easiest way to create a strong connection with 

the students. 

Remember your students’ names. Students feel happy to hear their names spoken by 

their teachers. They feel special, honoured, cared for, and concerned when their teachers know 

their names. Students know that everyone has a busy schedule, lots of works to do in our daily 

lives, and so with teachers. If any task, goal, person, or relationship is close to our heart, then we 

remember that activity or person. So, if they meet their teachers even ten times a day and the 

teachers call them by their names, they feel that they have a special place with their teacher. 

When I meet my ex-students and call them by their names, I can see the feeling of joy on their 

faces. They feel awesome and like to interact.  Students like to hear their names instead of “you.” 

This is the initial stage in building a strong relationship with students. It also helps the teacher to 

recollect which students need special attention. Sometimes it is difficult for the teachers to recall 



TEACHER-STUDENT RELATIONSHIPS 52 

so many names, but my experience and research proves that this strategy is successful in building 

teacher-student relationships. 

Activity/example. Give your students a 6” by 9” piece of white construction paper and tell 

them to fold it to make a “tent” that stands up. They write their name on it in fancy letters and 

decorate it with pictures that tell about themselves. Then they take turns talking about their name 

tents. Give them time to speak for one or two minutes about their name and picture on the tent 

(How to create, 2018). 

This activity helps to remember the students’ names easily; along with this, the picture can 

give a glance to teachers about their interests and acts as an icebreaker. 

Listen to the students. Listening to the students is important to understand what they are 

trying to express. The students come with a notion that the teacher will listen carefully to them 

and take the appropriate action to solve their problem. The moment students feel that the teacher 

is not interested or has not taken any step to solve their problem, they never come to that specific 

teacher for assistance. They lose their trust for that teacher. I believe that for a strong teacher-

student relationship and to assist the students, proper listening plays a great role. It also helps to 

develop clarity on different topics taught in classroom for the students. If the teachers will not 

listen to the students patiently, they can never clear their students’ doubts. Here are some of the 

techniques included in developing good listening skills (Ten communication activities, 2017). 

• Active listening: Appropriate posture and body language; friendly and appropriate tone 

• Eye contact: Speaking clearly and concisely; demeanor of confidence and friendliness 

• Empathy and respect: Proper medium of communication used for the situation. 

Activity/example. Whenever any student comes to the teacher with a problem, always 

follow the appropriate techniques to listen to the student properly and show your care, concern, 
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and support. It is highly conducive to listen to our beloved students properly to help in the best 

possible way. My research has shown me these technique to listen to the students (Ten 

communication activities, 2017). 

Teachers need to devote proper attention to the tone, postures, gestures, words, and body 

language of their students. The teacher can take a note of minute details of students’ actions and 

try to understand what it is that the student is trying to say. Listen patiently to your student, do 

not bother about the solution you are going to give while listening to them. Try to get every 

detail about the matter the student is discussing. At the same time, in order to show that the 

teacher is actually listening to them, add few phrases like “I see,” “I understand,” or “Mhhm.” 

Watch the movement of the listener’s hands and head or facial expressions to convey the 

message that the teacher is paying proper attention to the student and is collecting every minute 

detail of the student’s concern. 

Do not interrupt the students until they finish, and then start talking about the solutions. 

In this activity, while the teacher is taking detailed notes of the student’s concern, adding a few 

phrases and facial expressions makes the student realize the teacher’s concern. With the proper 

solution provided, the immediate action taken by the teacher helps to gain the trust of the student 

and expresses that the teacher actually cares for him/her. This helps to make the teacher-student 

relationship strong and at the same time, whether it may be the studies or personal life problems 

of the student, the teacher can provide an accurate solution by following this method of listening 

(Ten communication activities, 2017). 

Smile, laugh, and actually speak to the students. I believe that teachers must always 

keep a healthy smile on their face. This makes the learning environment comfortable for the 

students. The students feel free to contact the teacher and talk to him/her. In appropriate 
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situations, teachers must laugh with their students. This makes the students realize that the 

teacher is also a human being as they are. I have noticed my students feel happy seeing me 

laughing and ask, “Do you also laugh this much?” or “Do you watch movies?” Most of the time 

students feel that the teachers are boring spending their whole time on studying, and as if they do 

not watch television, movies, or know stories as they do. 

Allow the students to speak. Speaking is the best way of communication. By speaking to 

the students, teachers shares the ideas, expressions, and objectives of their students. Students 

never like teachers with whom they are not comfortable. The teacher must try to find the students 

who do not like to speak in the classroom because speaking strengthens vocabulary, confidence, 

and clarity. Teachers must organize different types of activities like storytelling, which gives 

space for students to speak. These types of activities encourage the habit of speaking in the 

classroom. 

Activity/example. Students can tell different stories in the class. They can relate a story that 

they have heard from someone, or they can create their own story. They can add their own 

expressions, characters, beginning, and conclusion of the story. They can also create the situation 

that they want. The teacher can call a few students and tell them to narrate any story, jokes, or 

riddles in the class. This makes the classroom environment friendly. The teacher may motivate 

them to write the stories of their own. The teacher may initiate any story and say a few sentences, 

stop, and then each student will start the story from where the teacher has stopped. The students 

may include new characters and situations, or may exclude them (Kayi, 2006). This activity is 

not only enjoyable, but also develops critical thinking among the students (Kayi, 2006). It is also 

helpful for the teacher to observe the speaking skills of students. 
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Be honest, consistent, and follow up on what you say. Students learn more from 

observation. The honesty of the teacher helps the students to learn honesty, and it also increases 

the respect for their teacher. The teacher must prepare the lessons before coming to the class in 

case the students find anything new in any concept in the class or when solving any mathematics 

or physics problem. The teacher must acknowledge that to the students, and then the students 

trust their teacher. They observe that the teacher is not separate from them; he/she also needs to 

study and is not an object of knowledge. Meltzoff (1994) said that the teacher transfers 

knowledge to the students as if the teacher is filled with knowledge. Noddings (2005) has also 

mentioned that people have a notion that teachers know best. I believe that teachers are also 

human beings, and there are times when the teachers also need to acknowledge that they, too, are 

learning and need to review the concepts and read and research to get a clearer idea. 

Example. While explaining any concept in the classroom and the students ask any kind of 

questions related to the topic, the teacher must listen to the questions properly and answer. If the 

teacher is not clear about the answer, there must be a confession about not knowing the correct 

answer with proper time given to the students. When the teacher has the answer, he/she can also 

tell the students to find the solution or explanation about the concept. The answer must be ready 

with the teacher, as per the date and time fixed for the students. This proves the teacher’s honesty 

and consistency, and follows up on the students’ questions. 

Set high expectations for all the students. As educators, we have the ability to modify 

our students’ minds. The students believe their teachers if we say they are good; they believe it 

and have enormous self-confidence to do anything in life. They have faith in themselves to 

achieve all of their goals. But the moment students get lower, they start believing that they are 

inferior to others, they do not have the same potential as others. So, in this case, teachers need to 
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remember to give motivational remarks to their students. Teachers also need to analyze the 

potential of every student in the classroom. They must recognize the individual differences. 

Teachers need to follow different techniques of teaching in the classroom, so that every student 

can understand the subject matter (Gillespie, 2017). 

Example. Some students are able to understand only with lectures and some need to visualize to 

understand. In this case, teachers must use pictures or smart boards to show and teach their 

students to clear the concepts for them. 

Employ dialogue. Dialogue plays a vital role in improving the vocabulary of the students. 

It helps them to interact in the classroom with their teachers and classroom and clear their 

perceptions. Through dialogue, collaborative learning can be encouraged, which helps students 

to learn from each other and think critically since they participate in group conversations. The 

teacher can give them different situations to which their reactions and solutions could be asked; 

this helps the teacher to measure the students’ depth of knowledge. It also helps to sweeten the 

teacher-student relationship through conversation (Johnson, 2016). I believe that speaking is one 

of the best ways of communication, but experienced and caring teachers have the skills to see 

their students’ faces and find the extent of knowledge gained during any discussion in the 

classroom. If the students’ faces look blank, then the teacher must repeat the topic in the 

classroom. Johnson (2016) noted that in this type of learning environment, where there is a good 

understanding between the teacher and students, is one of the safest environments. The students 

love to learn, as they feel comfortable. 

Activity/example. The teacher can divide the classroom into two groups, give a few topics, 

and initiate a discussion in the classroom. One group will speak for the motion and another 

against the motion. The teacher can further say that each student has to participate and keep their 
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view. The points spoken by every student is written on the board in the classroom. The students 

with the opposing view can ask to clarify the points spoken by every individual in case there is 

any difficulty to clarify the points; this enhances their critical thinking. The teacher may jump 

into the conversation if he/she finds the students are confused. At the end of this activity, the 

teacher can give feedback, will help the students to be clearer about their opinions and discuss 

more points that could be included in it. The teacher must praise their effort, and can even 

suggest resources to get more information about the topic discussed. 

Classroom Community 

Building the classroom community helps to create a healthy learning environment. There is 

close contact between the teachers, students, and their peers. Students feel worthy, as they feel 

that they are an integral part of the classroom community since they have the autonomy to frame 

their goals and to achieve them (McKinney, 2017). I feel that if a teacher lacks the skills to create 

a healthy classroom community, then he/she lacks the ability to provide proper guidance to the 

students. In this case, the students lack confidence and their own value, as they are not aware that 

they have much to offer to the classroom and a lot to take (McKinney, 2017). The students can 

share their valuable ideas in the classroom and take knowledge from the teacher in the form of 

his/her own experience and under his/her guidance. 

Shared Leadership 

Meltzoff (1994) viewed shared leadership as one of the most important characteristics of a 

classroom community. Meltzoff further explained that in the proper learning environment, there 

is shared ownership between a leaner and an educator. The learner has complete information 

about the classroom, teachers, peers, and content. There is shared decision making and 

responsibilities in the classroom (Meltzoff, 1994). In shared leadership, students also feel 
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powerful about their choices and the teacher’s role transforms from mentor to facilitator 

(Weimer, 2012), which helps to form a safe learning community without any fear or dominance 

and develops healthy relationships in the classroom. 

Stage, Muller, Kinzie, and Simmons (1998) elaborated, “Education’s role is to challenge 

inequality and dominant myths rather than socialize students into the status quo. Learning is 

directed toward social change and transforming the world, and “true” learning empowers 

students to challenge oppression in their lives” (p. 57). It is helpful to shift the power and control 

into the hands of learners for the responsibility of learning. I believe that if the power is shared 

among the teachers and students, this will lead to different advantages in learning, as power 

always comes with responsibility. These are a few advantages: 

• Students feel more power and responsibility to learn on their own. 

• This sense of responsibility encourages them to show appropriate behaviour in the 

classroom. Appropriate behaviour includes rendering respect to their educators, 

listening to them, not creating a disturbance in the classroom by shouting, and 

completing assignments within the due date. 

• It creates a strong bond with their teachers and classmates. 

• Students enjoy learning in the classroom and show more effort to learn. 

• It ultimately produces the best scores in their tests. 

Communication 

The other name of communication is interaction, which includes a speaker, a listener, and 

responsiveness; the teachers teach the importance of speaking and listening in the community 

(Meltzoff, 1994). There is great significance in listening properly and reacting to it. There can be 

different activities played in the classroom to teach the essence of speaking and listening in 
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society, taking proper steps, and making correct decisions, not only for our desires but also for 

others (Meltzoff, 1994). 

Example. There was an activity played in the classroom one for “first turn” and other for 

“second turn” in Elga’s classroom. The first activity played was “block tower,” which Danielle 

chose to play first with two more partners. But there is only Sarah, and one more partner is 

needed. Elga asked Steve to join them. Steve replied that he had to take his own turn, as he 

always focused on his own needs and desires. But ultimately, he agreed to join them (Meltzoff, 

1994). This is one of the impressive activities to teach students to pay attention to others’ needs 

in the classroom community through their actions. 

Cooperation 

It is highly important for teachers to cooperate with their students, to understand individual 

differences and render their help and support to their students in every situation. Teachers need to 

teach the essence of cooperation to the students in building community. It must be taught to the 

students through different activities in the classroom; this helps the students to be “generous, 

helpful, kind, and compassionate” (Meltzoff, 1994). 

Example. Elga organized an activity in her classroom to carry wooden block boxes. She 

said that the boxes had to be carried to a building by two students. It could be carried by one 

student, but she kept the condition that it had to be two students. The boxes were heavy, and 

taking them to the building took lots of physical strength. This was a realistic way to teach the 

students to maintain a string of cooperative behaviour among them (Meltzoff, 1994). So, this 

type of activity will help to develop cooperation in the classroom, which acts as a seed for their 

future cooperative behaviour. 

Involvement 
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Meltzoff (1994) stated that involvement is the center of community building. In society, 

everybody is a part of different associations or groups on the basis of education, political 

affiliation, or spirituality. Therefore, every member needs to participate actively in “group 

decision-making, rule-making, and problem-solving” (Meltzoff, 1994). It is a huge responsibility 

of educators to teach the students to make correct decisions through involvement, as they are 

significant members of society and their decisions affect society as a whole. For example, during 

elections, each individual’s vote has a value. One incorrect decision and wrong move by an 

individual will give power to the wrong individuals, which will affect the whole society. So, the 

teacher must teach the students the importance of involvement and making correct decisions. 

Example. The teacher can assign group projects to the students with a definite date to 

present them and can give them the liberty of choosing their own partners. Everybody must 

choose one part of the presentation and speak on it. They can choose their own resources and 

materials and will also submit a hard copy to the teacher about individual tasks. This will help 

the teacher to appreciate them in the classroom, not for evaluation. This activity will enhance the 

quality of involvement, responsibility, and correct decision making by the students (Meltzoff, 

1994). 

Teachers may use the above strategies to transform their learning environments to make 

them more favourable for the learners. These activities can be performed any time in classroom 

and will help the learners in many ways to improve their performance, which will ultimately 

satisfy the learners and the educators. Through this research study, I have found that the 

relationships and classroom community have a significant role in the performance of students. 
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Chapter 5: Looking Forward 

Summary of the Study 

 My research topic is close to my heart. In order to explore this topic, my research project 

is divided into four chapters. I have initiated my research with chapter one, which defines the 

reason behind my keen interest behind this topic. My first chapter explains the purpose behind 

my research topic: To create a strong bond between teachers and students for the better 

performance of students in school. This chapter focuses on perceiving the idea and the 

significance of healthy teacher-student relationships. It also gives us a clear picture of the 

importance of grades in the education system, which can be enhanced with a strong bond 

between teachers and students. I have touched on the significant elements to work on, which will 

cement this relationship. 

 Chapter two explains the pillars on which the teacher-student relationship is built. It is 

divided into four parts—the teacher-student relationship, student engagement, motivation, and 

curriculum. The teacher-student relationship acts as a core to student engagement. If the students 

do not like their teacher, they will probably not take an interest in that subject. It is a priority to 

stay closer and connected to the students to engage with and to motivate them when they feel 

distracted or low and keep them focused on learning. The foundation of this chapter is a literature 

review of the work of eminent scholars. 

 Chapter three mainly shows the methods used to complete my search. I have done 

qualitative research by using secondary resources, including information from books, reflective 

journals, websites, and my own experience. Secondary school teachers are the target audience in 

this chapter. The chapter highlights every step included to complete this project from the 

beginning until my final product. 
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 Chapter four is composed of the ideas and strategies gathered from secondary resources, 

such as journals, articles, books, and most importantly, my own experience as an educator. This 

chapter offers certain specific activities that can be used by educators in their classrooms to come 

one step closer to their students, which helps to build the classroom community and helps to 

improve the performance of students. The purpose of this research is to find ways to reduce the 

gap between the teachers and students so that they can develop a strong relationship, as it is an 

essential factor for student success. 

Discussion 

 I have found that the connection between teachers and students is powerful for challenges 

to academic achievement, especially for students from different cultures and with different 

abilities in the present-day classroom (Roberts, 2010, p. 2). During my research, I have found 

that a teacher’s care is one of the fundamental aspects to create relationships with his/her 

students. Despite teachers who care and show continuous effort for their students’ success, there 

are many who do not understand the importance of the meaning of care. The careless teachers 

just pursue the goals for students and often expend little effort to achieve them. So, they fail to 

form a relationship of trust and care with their students (Noddings, 2005). Many researchers have 

found that the caring practices of teachers have a direct connection with positive outcomes for 

students such as improved self-perception, dedication to education, regular attendance in class, 

and even successful performance after high school (Roberts, 2010). Teachers need to show their 

care, compassion, and concern for their students to improve their performance in the classroom. 

 A supportive and motivating teacher-student relationship helps to engage students in 

learning, which is of utmost significance for the best performance of students in the field of 

academics and extracurricular activities. Carini, Kuh, and Klein (2006, p. 2) consider student 
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engagement the best predictor of learning and personal development. The more students practice 

a subject, the more they learn. Constant practice, feedback on writing, remarks, suggestions by 

teachers, an enhanced way of thinking, and problem solving become the foundation of their 

skills. Christerson, Reschly, and Wylie (2012) explained that creating interest for any subject and 

task is essential for engaging students. Engagement behaviour includes acknowledging the 

mental and physical presence of a child, finding interest in studies, feeling motivated to complete 

the assigned task within and outside classroom, and maintaining a positive attitude toward 

learning and school. I believe if the students have a healthy relationship with their teacher, they 

find their teacher co-operative and caring. 

 I have also learnt that it is beneficial for teachers to take some time from their busy 

schedule to talk to their students. As Noddings (2010) said, the curriculum has to be flexible to 

enable teachers to spend time with students. It helps the students learn faster. Students build trust 

in their teachers, come closer to them, and communication between them is clearer. Students can 

clarify ideas, which helps them to learn faster, more easily, and at the same time, strengthen the 

bond. 

Limitation 

 The limitation of this project is that it is based on the current research and findings of 

other researchers than myself. The research project conducted by me is completely dependent on 

my own personal experiences and context, which may not be the same for teachers. The 

technological tools of teaching are changing every day. The strategies provided by me to 

strengthen the teacher-student relationship seems suitable for every teacher to follow, but 

sometimes the materials required to conduct those activities or infrastructure of the school are 

not available to implement them. Each student is different, and the strategies discussed may not 
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work with the same intensity for everyone. It is found that sometimes children go through 

various emotional challenges such as parental divorce or marriage, drug addictions, 

homelessness, and poverty. Children also suffer from a sense of isolation. It is essential for 

teachers to understand the situation of children and support them (Bernstein-Yamashiro & Noam, 

2013). There are certain other essential factors related to successful teacher-student relationships 

that are not addressed in this research study, such as student dropout and self-regulation. 

Looking Forward 

I believe that the teachers, school management, and government should take the initiative 

to design a flexible and open curriculum that would enable the teachers to gain some time to 

spend with the students to make a bond with them and establish a classroom community. This 

will directly help to improve the performance of the students in the class. They will be 

enthusiastic to attend the school, as they will have developed a community in the classroom. As 

students become increasingly engaged in their studies, there is less pressure on both students and 

teachers. The handbook is helpful and worthy on the individual level. Later, in order to improve 

teacher-student relationships, there can be different workshops or seminars organized both for 

the teachers and the students. In the student-level workshop, students can be asked different 

questions, or questionnaires can be given in which they write their favourite subject and subjects 

they do not like at all and the reasons behind it. This will act as a source of data for the teachers. 

They can see the reason and work on the inadequacies in the subjects. This can be performed in 

every school, which will lead to improved relationships and, ultimately, improved learning. 

 Workshops can be arranged for the teachers as well. It can be on the local, state, or 

national level, where veteran teachers can share their ideas with new teachers. They can discuss 

their strategies used in the classrooms with the students. Different teachers can come up and 
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share their ideas and solutions. I believe communication is the best way to resolve any problem. 

The workshop can take this study to another level. 

 The strategies that I have explained in chapter four with activities and examples will help 

the teachers to create a compassionate relationship with their students. In my handbook, I have 

used the strategies designed by eminent scholars and practiced by me in the classroom. The 

regular practice of showing concern and effort will help teachers reduce the gap between them 

and their students. These caring practices can assist the teachers by making it easier to deal with 

their students every day. The study gives a clear picture that the teacher-student relationship is 

essential for student success. 
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