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Abstract 

With the many changes happening with educational policies involving inclusion, 

curriculum updates, and new innovative educational approaches, many teachers are 

finding it difficult to adjust and apply all these changes at once. Universal Design for 

Learning (UDL) is an approach that teachers can use to address the diverse learning 

needs of all students through meaningful adaptations and thoughtfully designed inclusive 

lessons, promoting students to access the curriculum to their full individual potentials. 

Co-teaching is an effective form of collaborative professional development involving 

generalist and special education teachers sharing individual talents and expertise while 

working together to plan, instruct and support all students. Professional development 

opportunities to gain skills and strategies in collaborative-teaching within the framework 

of UDL can be a powerful tool to provide adequate supports to both students and teachers 

while facilitating authentic inclusion.  

 

Inclusion Presentation: http://prezi.com/yr1eqsu9ffjj/ 

UDL Presentation: http://prezi.com/yqkjdqla9uj4/ 

Collaborative Teaching Presentation: http://prezi.com/kyo2ccfkvczr/ 

 

 Keywords: inclusion, special education, Universal Design for Learning, UDL, 

Differentiated Instruction, DI, co-teaching, collaboration, professional development 
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Chapter 1 

Introduction 

Background 

Equality and human rights values have triggered the shift in education towards the 

inclusion of students with exceptionalities into the general education classroom. Inclusion 

not only places students with special needs in the "mainstream" classroom, but also 

promotes these exceptional students to be included as part of a classroom community and 

have meaningful learning opportunities. There are great benefits to inclusion, as students 

who have had inclusive educations see greater success in joining the workforce 

(Crawford, 2009) and neuro-typical students develop greater empathy and understanding 

for student differences.  

Lupart (2009) describes that education is becoming more student centered, 

moving away from the “one size fits all” model and valuing student diversity. All 

students are unique, each having individual strengths, abilities, personalities and 

struggles. Additionally, there are many different factors that may play a role and affect 

how students learn. This includes how information is presented and modeled (including 

visual, auditory and kinesthetic means), learning styles, socioeconomic background and 

learning environments. Universal Design for Learning (UDL), differentiated instruction 

(DI) and teaching through multimodal literacies are approaches that support inclusive 

education, allowing learners to apply their personal strengths and interests, thus 

promoting students to take ownership of their learning. Inclusive classrooms celebrate 

student diversity by creating safe learning environments where students can take risks 

and make meaningful connections with the curriculum. Lupart (2009) expresses that



TEACHERS INCLUSION CO-TEACHING UDL  2 

classroom teachers are the key to facilitating authentic inclusion as they create a sense of 

community and develop student relationships in order to effectively understand and 

assess individual student successes and goals. However, there are increasingly high 

expectations placed on general education teachers as they are expected to implement 

inclusion without a strong foundation. Thus, many teachers are not comfortable with an 

inclusive model of education and having students with exceptionalities in their 

classrooms. Murphy, Carlisle and Beggs (2009) describe that professional development, 

communication, and collaboration is essential to teachers at all stages for professional 

growth. Thus, to address classroom teacher readiness and the needs for inclusion support, 

collaboration through co-planning and co-teaching with special educators has shown to 

be effective in facilitating inclusion of all learners (Santoli, Sachs, Romey & McClurg, 

2008). 

Strategies for Inclusion 

Collaboration. Collaboration through co-planning and co-teaching are effective 

approaches in building successful inclusive classrooms. Students who have experienced a 

co-taught classroom, cooperative learning or peer-tutoring are more likely to have higher 

academic success, self advocate, and become more collaborative in adulthood (Villa & 

Thousand, 2016). Duchardt, Marlow, Inman, Christensen and Reeves (1999) share that 

with all the changes and restructuring in education, co-teaching can be used to address 

struggles when supporting diverse student abilities. Co-planning and co-teaching are 

reflective and team driven in nature where developing trust and flexibility with the co-

teachers is essential to meet the needs of all learners (Duchardt et al., 1999). 

Collaboration through co-planning increases preparedness of teachers as well as provide 
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different views and approaches that can support student learning. Following the “BASE” 

process of “identifying the Big ideas, Analyzing areas of difficulty, creating Stratgies and 

support and Evaluating the process” could efficiently organize co-planning time 

(Hawbaker, Balong, Buckwalkter & Runyon, 2001). The National Center on Educational 

Restructuring and Inclusion identified four main co-teaching approaches including: 

supportive, parallel, complementary and team co-teaching (Villa & Thousand, 2016). 

These approaches build upon each other as co-teacher relationships build and “role 

release” occurs.  

Universal Design for Learning. UDL is a framework that promotes inclusive 

education. Mace, Story and Mueller (1998) indicate that the idea of Universal Design for 

Learning comes from the field of architecture and the notion of planning features to 

remove barriers and make buildings and environments accessible to all (as cited in Katz, 

2013). Similarly, education should have the necessary supports in place to allow all 

students to access their learning. Universal Design for Learning is an effective framework 

for teachers to use as it creates safe and inclusive environments and improves student 

engagement through thoughtful planning and understanding class profiles. The National 

Center on Universal Design for Learning (2014) describes the UDL framework as a 

proactive and flexible approach to support all learners by providing students with 

multiple means of representation, expression and engagement. Through planned 

differentiation (of instruction, content, processes and products) and meaningful planning 

with all learners in mind, UDL promotes students to access their learning potentials by 

reducing or removing educational barriers that affect individual learning (National Center 

on Universal Design for Learning, 2014). Using the “Three-Block Model” of UDL of 
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Social and Emotional Learning, Inclusive Instructional Practice, and Systems and 

Structures will support implementation of inclusive practices (Katz, 2013). Applying the 

Three Block Model of UDL to collaborative teaching can be a valuable framework to 

supporting inclusive instruction. 

Personal Context  

While working as an Inclusion Teacher in an inner city secondary school, I have 

been met with challenges since our recent school-wide shift to a full inclusion model. Our 

school’s traditional tutorial classes, where students with exceptionalities and learning 

difficulties were provided supports in segregated settings, have been removed and all 

supports occur within the regular classroom when possible. As an Inclusion Teacher, 

supports are available to all students regardless of having a government labeled 

designation. I support classrooms by creating sensible adaptations and understanding 

student profiles; connecting supports to specific classroom contexts and content. I strive 

to provide inclusion support to classroom teachers through thoughtful planning and 

creating of accessible units and assessments. However, within my school community 

there is not a clear model to approach inclusive practices or defined roles and 

responsibilities of Inclusion Teachers. Consequently, since our school’s shift to a model 

of full inclusion, we have been met with a range of difficulties when providing supports 

including teacher buy-in to a fully inclusive program, receptiveness of having Inclusion 

Teachers in classrooms, and building capacity in regards to inclusive teaching practices 

with generalist teachers.  

With the many changes in curriculum, content delivery and organizational 

structures currently taking place in British Columbia’s education system, teachers may 
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feel overwhelmed by the additional expectations involved with inclusion. Developing 

inclusive classrooms, while still not being familiar or knowledgeable to work with 

students with more complex learning needs may leave classroom teachers feeling ill-

prepared. Hence some of my colleagues feel uncomfortable to work in an inclusive model 

of education and including students with exceptionalities into their classrooms.  

Furthermore, working in an inner city high school has made inclusion support 

increasingly more difficult due to the large amount of student designations, challenging 

classroom compositions and student socioeconomic stressors. Luo, Wang, Zhang and 

Chen (2016) explain that socio-economic status can influence learning burnout in 

students, affecting their academic progress. The vast range of student needs within my 

school community has added additional challenges to classroom teachers when working 

within an inclusive model of education. 

Issues and experiences. As an Inclusion Teacher, I feel that I am not being best 

utilized to support teachers and struggling students in the classroom. From my 

experience, teachers have expected me to offer the types of supports that Education 

Assistants traditionally provide (such as pulling students out to write tests, scribing or 

reading out loud to students during assessments, supervising the class when the teacher 

steps away or working individually with “my” student who has a BC Ministry 

designation) rather than work together to build an inclusive culture and plan for all 

students while keeping individual learning needs in mind. I experienced teachers 

predominantly requesting support after students are already struggling, failing or trying to 

retrofit classroom adaptations, rather than planning ahead. Thus my work has been more 

reactive rather than proactive in supports. Moreover, with all the changes currently 



TEACHERS INCLUSION CO-TEACHING UDL  6 

happening within my school, including BC’s New Education Plan and curriculum, 

changes in assessment standards, new reporting processes, implementation of 

International Baccalaureate’s Middle Years Program (IB MYP), and applying a model of 

full inclusion, my colleagues are feeling understandably overwhelmed to take on so many 

changes without adequate time to process and learn these new skills. My school 

administration has addressed the need for collaboration as an important piece to support 

inclusion, and has embedded an hour of collaborative planning time into our monthly 

schedules. However, this time is still too short and infrequent to effectively co-plan and 

set meaningful goals.  

Inclusive classrooms have allowed my students with special needs to directly 

observe and access social modeling from neuro-typical students of similar ages and build 

deeper connections and a sense of community with the school culture. With my neuro-

typical students, I have observed a shift in attitude, increased capacity, and greater 

understanding and compassion towards my students with special needs. Though I have 

observed the clear benefits and positive outcomes of inclusion, many of my colleagues 

still feel ill-equipped to teach in this model, generating frustration and some negative 

attitudes. Being able to co-plan and co-teach with my colleagues would allow for more 

focused time within the classroom and better support for all students and their learning. 

Co-planning and co-teaching lessons through the lens UDL would allow students to 

improve access to their individual learning potentials by showing their understanding 

through various processes and products that best meet their learning needs. The flexible 

nature of UDL allows for multiple means of representation, expression and engagement 

for all students, thus reducing stigma of being providing different supports and 
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consequently creating safe classrooms where all students belong. To address teacher 

concerns, regular collaboration through co-planning and co-teaching would decrease 

student to teacher ratios, and allow for general education teachers to witness how 

inclusive practices could work in their classrooms. 

Statement of the Problem 

Due to insufficient time to effectively collaborate and the many changes 

happening within my school, many of my colleagues have expressed that they are feeling 

inadequately supported. These generalist teachers are finding it difficult to understand 

how to best implement inclusion and support all students in their classrooms. In order to 

create greater buy-in to a full inclusion model within an inner city school, teachers need 

to feel prepared and clearly understand their roles and the types of supports that are 

available in their classrooms. Villa and Thousand (2003) explain that redefining roles 

through professional development, in-service, and co-teaching opportunities are essential 

when shifting to a successful model of inclusion. A co-planning/co-teaching approach 

could potentially address the need for inclusion support and ease teacher concerns. With 

greater collaboration time opportunities, we could focus on planning inclusive student 

driven lessons and units that would meet the needs of all learners. Co-planning and co-

teaching is a route where collaboration would be organic, sharing teacher responsibilities 

and relieving the increased strain placed on classroom teachers.  

The traditional model of education supported more separate and distinct teacher 

roles. Conversely, in order for inclusion to be successful, teacher roles are blending and 

collaboration and team planning are now essential. Collaboration gives an opportunity for 

teachers, specialists, and education assistants to come together to share classroom 
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expertise and student specific strategies in building an inclusive community of learners. 

Wood (1998) explains that collaboration will promote a shift in thinking from distinct 

teacher roles to a team orientated practice with shared collective knowledge. However, in 

order for teachers to feel more ready, it is essential for administration to first establish a 

collaborative school culture (Smith & Leonard, 2005). Having sufficient collaborative 

planning time would provide general education teachers with a greater understanding of 

student specific needs and expert support in making meaningful adaptations. 

Collaboration is essential in developing teacher readiness and successfully implementing 

authentic inclusion. With effective collaboration, sufficient time and administrative 

support, the general classroom teacher can more easily implement an inclusive model. 

Overview of Project  

In order to explore this issue, this project addresses the question:  

How can we, as Inclusion Teachers, provide effective supports in inclusive 

classrooms in an inner city school, using co-teaching and co-planning strategies within a 

framework of Universal Design for Learning? 

The purpose of this project is to address this question and highlight the need for a 

clearer direction with the types of supports Inclusion Teachers can provide within a fully 

inclusive school. By creating a series of three professional development in-services for 

the members of my Inclusion department, I will lead my team with a more purposeful 

direction, providing a strong base and understanding of the types of supports we can 

meaningfully provide. The three professional development presentations touch upon the 

main ideas surrounding inclusion and the direction of the BC Ministry, the Surrey School 

District, Johnston Heights Secondary, Universal Design for Learning, and collaboration 
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through co-teaching. These in-services are intended to improve the supports my team will 

be able to provide and more meaningfully facilitate authentic inclusion in our classrooms. 

It is important to remain reflective during this process as to allow for professional and 

collaborative growth. Through reflection and collaboratively planning and teaching 

through UDL, I am confident that these strategies will ease teacher frustrations, support 

all students, and facilitate authentic inclusion within my school. 

The project will provide much value, offering insight into effective inclusive 

strategies that could benefit my whole school community (for the students, teacher 

colleagues and myself as the researcher). Collaborative teaching facilitates inclusive 

environments where more students are supported, different teaching approaches are 

provided, and safe classroom cultures are established. The series of workshops will 

provide our Inclusion team with direct strategies for being inclusive in co-taught 

classrooms, benefitting the entire school. These workshops will provide insight into 

meaningful supports for students, developing understanding to address specific student 

needs for classroom teachers, and improving inclusion support strategies for other 

Inclusion Teachers and myself.  
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Chapter 2 

Literature Review 

Overview 

 In this chapter, literature regarding inclusive education, Universal Design for 

Learning, and co-teaching will be explored. Insight from current and past research studies 

will be examined to provide philosophical and theoretical background. Shared themes, 

meaningful strategies and limitations will be identified. The literature will provide useful 

background information and support the goals of this project. 

Inclusive Education  

Traditionally, education has followed a model that placed focus more on student 

deficits rather than their strengths. Students who had learning difficulties or specific 

learning needs were historically segregated in different classrooms for learning support. 

However, human rights movements such as the Canadian Charter of Rights and 

Freedoms and the implementation of the Individuals with Disabilities Education Act 

(IDEA) fueled the shift in educational policy where education became a fundamental 

human right and discrimination based on disabilities was not acceptable. “Having 

recognized the history of segregation, integration was formulated as a programmatic 

principle for a new societal practice and for institutional reforms in the western societies 

in the 1960s” (Vislie, 2003, p. 18). However, integrated education is not the most 

effective model to support all students. Dixon (2005) describes that integration (also 

known as mainstreaming) stems from two facets of education (special education and 

general education), where students in special education (the lesser system) are expected 

to join the more favoured “mainstream” classroom. Inclusive classrooms move beyond 
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integrating exceptional students into the general education and allow for “one unified 

education system that encompasses all members equitably” (Dixon, 2005, p. 35). 

“Inclusion, however, is not just about social and emotional well-being, or even social 

justice. Students come to school to learn – all students, including those with disabilities” 

(Katz, 2013, p.155). Unlike a traditional model, an inclusive model of education places 

emphasis on what students can do, promoting more personalized and student centered 

learning experiences where students can apply their strengths and interests. 

In British Columbia. “Students enter classrooms with different abilities, learning 

styles, and personalities. Educators are mandated to see that all students meet the 

standards.” (Levy, 2008, p.161). British Columbia Ministry of Education’s (2016) 

Special Education Services: A Manual of Policies, Procedures and Guidelines defines 

inclusive education as: 

the principle that all students are entitled to equitable access to learning, 

achievement and the pursuit of excellence in all aspects of their education. The 

practice of inclusion is not necessarily synonymous with integration and goes 

beyond placement to include meaningful participation and the promotion of 

interaction with others. (p. V) 

The manual also states, “all students should have equitable access to learning, 

opportunities for achievement, and the pursuit of excellence in all aspects of their 

education programs” (British Columbia Ministry of Education, 2016, p. 1). However, 

strategies and approaches to facilitate inclusive classrooms are not provided in this 

document, raising the question of how we can best create “meaningful participation” and 

“equitable access to learning” for all students. In order for “authentic inclusion” to be 
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successful, and students are meaningfully participating and feeling part of the classroom 

community, Lupart (2009) explains that teachers will need to shift their thinking from 

being content driven to student centered. Teachers are the key to facilitating authentic 

inclusion where “meaningful participation” and “equitable access to learning” can occur. 

Hence, to address the shift in educational policy, the traditional role of the classroom 

teacher also needs to shift.  

A systems approach. “Many considerations and efforts are required to support 

teachers so they can advance inclusive, quality education for all learners” (Crawford, 

2008, p. 94). Classroom level strategies in conjunction with a systems-level approach (of 

connecting with best practices, visionary leadership, redefined roles, collaboration and 

adult support) are required in order for inclusive classrooms to be success (Villa & 

Thousand, 2003). Villa, Thousand, Meyers and Nevin (1996) investigated the impact of 

administrative support (part of visionary leadership) and teacher collaboration on teacher 

attitudes at 32 inclusive schools in North America. Through regular surveys with special 

and general education teachers and school administration, results from the study show 

that both administrative support and collaboration are related to positive attitudes towards 

a full inclusive model of education (Villa et al., 1996). Special Education training, 

professional development opportunities and collaborative planning time for classroom 

teachers are beneficial components to support inclusive classrooms (Wood, 1998). Wood 

(1998) interviewed general and special educators to gain insight into attitudes towards 

collaboration and collaborative teams in inclusive classrooms. Wood (1998) describes 

that collaboration with special educators can promote a shift in thinking from distinct 

teacher roles to a team orientated practice with shared collective knowledge.  
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A systems approach to inclusion would provide general education teachers with a 

greater understanding of student specific needs, expert support in making meaningful 

adaptations, and support the change in teacher attitudes to promote inclusive classrooms. 

Co-teaching and Universal Design for Learning address many aspects of a systems-level 

approach to inclusion and offer support and applicable strategies to generalist teachers 

that facilitate inclusive classrooms. 

Universal Design for Learning (UDL) 

Universal Design for Learning is a powerful inclusive approach that promotes 

student centred learning where students can apply their strengths and interests resulting in 

a meaningful learning experience. The concept of UDL was derived from architecture 

and the goal to make buildings accessible for all (Mace, Story & Mueller, 1998, as cited 

in Katz, 2013). Katz (2013) describes that UDL promotes access, participation and 

curricular progress for all learners through multiple means of representation, action and 

expression, and engagement. Applying multimodal literacies (including auditory, visual, 

kinesthetic learning styles) plays a large role in shaping inclusive learning spaces 

(Flewitt, Nind & Payler, 2009). Through differentiation and teaching using multi-modal 

literacies, students are able to apply their learning strengths to access knowledge and 

meaningfully participate in their classroom communities.  

The “Three-Block Model” of UDL. The Three-Block Model of UDL is a 

framework to support teachers when developing inclusive classrooms and promoting 

student engagement (Katz, 2013). The three blocks include: Social and Emotional 

Learning (and building compassionate learning communities), Inclusive Instructional 

Practice, and Systems and Structures (Katz, 2013). The Three-Block Model of UDL will 
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support teachers in understanding classroom diversity, student profiles, viewing the class 

as a whole, applying UDL to the curriculum, meaningful assessment and rubrics, and 

fostering student engagement. This framework will promote teachers to gain the 

confidence and build a strong foundation when working with all students in inclusive 

settings. Katz (2013) studied 631 Manitoban students in grades 1 to 12, investigating the 

relationship between the Three Block Model of UDL and academic and social 

engagement. Teachers in this study were provided professional development 

opportunities to develop understanding of UDL and the Three Block Model and results 

collected were compared to results from those who chose not to implement the model. 

Katz (2013) observed that when using this framework of UDL, increased student 

engagement, positive behaviours, positive social interactions, and classroom inclusion 

occurred. 

Block one. In Block One of the Three-Block Model of UDL (Social and 

Emotional Learning), the focus is on building compassionate learning environments 

where student diversity is respected and celebrated (Katz, 2013). Katz and Porath (2011) 

studied the relationship between compassionate learning environments with student 

engagement and social inclusion with 218 elementary intermediate grade students and 

their teachers. When creating compassionate learning environments using the Respecting 

Diversity (RD) program, an intervention tool for social and emotional learning, increase 

in self-respect, classroom awareness, and respect for others were observed in students 

(Katz & Porath, 2011). Katz and Porath (2011) also witnessed an overall improvement in 

positive classroom climates when building on supportive learning communities. “Here 

they develop a sense of self, based on their interactions with teachers, peers, and 
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curricula, that can have lasting impact” (Katz & Portath, 2011, p. 38). Safe learning 

environments and respectful classroom communities are important when facilitating 

inclusion, allowing students to be open and take educational risks.  

Block two.  Inclusive Instructional Practice is the second block in this model of 

UDL. Block Two is described as the step-by-step planning of the physical and 

instructional environments to support student access in learning (Katz, 2013). Katz 

(2013) shares that: 

teachers are taught a method of year and unit planning that incorporates evidence 

based practices such as Understanding by Design (Brown, 2004; Wiggins & 

McTighe, 2005), Differentiated Instruction (Beecher & Sweeny, 2008; 

Tomlinson, 2010), Curriculum Integration (Drake & Burns, 2004), Inquiry 

(Brusca-Vega, Brown, & Yasutake, 2011; Wilhelm, 2007), and Assessment for 

Learning (William, Lee, Harrison, & Black, 2004). (p. 158) 

Using these evidence based practices allows for more meaningful planning of engaging 

units and lessons, accessible learning through differentiation and multimodal literacies, 

and more regular feedback from assessments for both students (and their learning) and 

teachers (being reflective with their practice) (Katz, 2013). Block Two will provide 

teachers with an understanding of ideas and applicable strategies for how to best support 

learning in inclusive classrooms. “Educators using the universal design framework 

consider that students and their various learning styles first. Then they differentiate 

curriculum content, process, and products before delivering instruction” (Villa & 

Thousand, 2003, p. 23). 
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Block three. Systems and Structures is the third block of the Three Block Model 

of universal design. At this level, visionary leadership and inclusive school policies are 

found to support inclusion. Villa et al. (1996) explain that “administrative support and 

vision [is] the most powerful predictor of general educators’ attitudes toward inclusion” 

(as cited in Villa & Thousand, 2003, p. 21). Through thoughtful staffing for collaboration 

(including planning time, education assistant allocations and co-planning and co-

teaching) and careful redistribution of traditional budgets for inclusive supports, positive 

teacher attitudes towards inclusion can be developed (Katz, 2013).  

Co-Teaching 

Co-teaching involves two or more teachers working together in lesson planning, 

classroom instruction, content delivery, and assessment while supporting all learners 

(Cook & Friend, 1995, as cited in Wischnowski, Salmon & Eaton, 2004). Duchardt, 

Marlow, Inman Christensen and Reeves (1999) express that  “two heads are better than 

one,” when describing the many benefits of collaboration and working together. 

Classrooms with complex student designations and diverse learning needs often require 

the most support in developing inclusive classroom environments. Hence, in order to 

facilitate inclusion and support classroom teachers, many co-teaching pairs involve 

general education teachers (“masters of content”) working closely with special education 

or specialist teachers (“masters of access”) (Villa & Thousand, 2016). Co-teaching not 

only reduces student to teacher ratios, but also enriches student-learning experiences by 

providing student access to different teaching approaches, teacher experiences and 

expertise. Villa and Thousand (2016) describe four main co-teaching approaches 

including: 
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• Supportive Co-teaching: one teacher takes the instructional lead while the 

other rotates among students to provide supports. 

• Parallel Co-teaching: teachers work with different groups of students in 

different sections of the classroom at the same time. 

• Complementary Co-teaching: one teacher does something to enhance, 

supplement or add value to another teacher’s instruction. 

• Team Co-teaching: teachers together plan, teach, assess and share 

responsibly for all students in the classroom (where both teachers are 

viewed as the students’ teachers) 

Each subsequent co-teaching approach described above increasingly promotes shared 

classroom teacher responsibilities between co-teaching partners, resulting in the specialist 

teacher having a more prominent role in the classroom. Similarly, Cook and Friend 

(1995) describe parallel approaches and strategies that fit into the four main co-teaching 

approaches explained above, including: 

• One Teaching, One Assisting: one teacher leads while the other supports 

through observing, circulating and assisting where needed. 

• Station Teaching: each teacher teaches half the class half the material for 

the day and then groups are switched. 

• Parallel Teaching: each teacher teaches half the class (their own group) 

the same material. 

• Alternative Teaching: one teacher takes a large group and the other a 

small specialized group (for pre-teaching, re-teaching, enrichment or 

grouping by specific interests) 
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• Team Teaching: teachers teach together, have shared responsibilities and 

use different types of co-teaching strategies depending on the tasks. 

Both the approaches presented by Villa and Thousand (2016) and Cook and Friend 

(1995) express the benefits of decreased student to teacher ratios and shows an increase 

in the shared responsibilities of both co-teachers as they move up the levels of 

complexity. 

Co-teaching roles. Co-teaching is an approach that can be beneficial for all 

students in inclusive classrooms however; there are limitations in co-teaching capacities 

and when finding compatible co-teaching partners. Wischnowski et al. (2004) evaluated 

co-teaching as a means for supporting exceptional students in elementary and middle 

school inclusive classrooms. When implementing the co-teaching model, Wischnowski et 

al. (2004) found that there are complexities in co-teaching relationships, where 

communication, trust, openness and respect are required to effectively execute 

collaborative teaching. With this trust, teachers would be able to  “role release,” in which 

co-teaching partners share the teaching role and classroom responsibilities that were 

traditionally fulfilled by an individual classroom teacher (Villa & Thousand, 2016). 

Though still valuable, the Supportive Co-teaching approach (also known as “One teach, 

one assist” approach) imposes an assistant-like role on the special educator preventing 

opportunities for higher levels of co-teaching (Pugach & Winn, 2011). Pugach and Winn 

(2011) studied co-teaching relationships and how these relationships are key factors in 

co-teaching success. Incompatible co-teaching relationships and situations where 

classroom teachers are not comfortable or ready to co-teach, the general education 

teacher usually takes the instructional lead limiting co-teaching to the one teach, one 
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assist approach (Pugach & Winn, 2011). Additionally, when teachers do not have 

adequate time to effectively co-plan and collaborate, co-teaching often reverts back to the 

Supportive Co-teaching level, not optimally utilizing all teaching partners (Gurgur & 

Uzuner, 2011). To mediate these issues, Gurgur and Uzyer (2011) suggest that co-

teaching relationships should be created on a volunteer basis rather than having co-

teaching partners assigned. This openness and flexibility to collaborate, co-plan and co-

teach would promote those teacher relationships to more readily reach the higher levels 

of collaborative teaching. 

Co-teaching as a practice. Though there are numerous amounts of individual 

studies investigating co-teaching, these qualitative findings are not summarized together 

into a comprehensive report (Scruggs, Mastropieri & McDuffie, 2007). Therefore, in 

order to connect findings and themes, Scruggs et al. (2007) reviewed thirty-two 

qualitative studies in inclusive co-teaching, resulting in a metasynthesis of qualitative 

research involving 454 co-teachers from North America and Australia. Through 

electronic database searches, research based reports involving qualitative methodologies, 

and content in co-teaching and inclusive practices, Scruggs et al. (2007) organized the 

selected articles into 4 major themes including:  

• Expressed benefits of co-teaching.  

• Expressed needs for success in co-teaching.  

• Special and general education teacher roles in co-teaching.  

• How instruction is delivered in co-taught classes (p. 397).  

The combining of themes and the metasynthesis of qualitative co-teaching research 

provide support that there are many benefits when co-teaching in inclusive classrooms. 
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 Benefits to teachers. Co-teaching allows for teachers to share classroom 

responsibilities and teach classes with smaller student to teacher ratios. This aids in 

relieving individual teacher expectations while permitting more time to work together 

and collaborate with an inclusive mindset. Scruggs et al. (2007) also found that co-

teaching partners experience professional growth, where special educators become more 

familiar with classroom content while generalist teachers develop skills to make sensible 

adaptations.  

Benefits to students. Collaborative inclusive classrooms benefit both neuro-

typical students and students with learning difficulties. Students in co-taught classrooms 

have seen greater academic success due to smaller student to teacher ratios; hence more 

teacher attention and individual support (Luckner, 1999; Pugach & Wesson, 1995; Rice 

& Zigmond, 2000; Yoder 2000, as cited in Scruggs et al., 2007). From the metasynthesis, 

Scruggs et al. (2007) also generalize from the qualitative data that collaborative teaching 

partnerships act as a social model and leads to increased social development, cooperation, 

and empathy in students.  

Student self esteem, self-concept and sense of belonging play important roles in 

the success of all learners in authentic inclusive classrooms. Wischnowski et al. (2004) 

evaluated co-teaching as a meaningful practice to address inclusive supports for students 

with designations and struggling learners through both qualitative and quantitative 

measures. While evaluating their co-teaching model, Wischnowski et al. (2004) also 

observed the effects of co-teaching on student behaviour and self-concept. The Piers-

Harris Children’s Self-Concept Scale suggested that students in inclusive settings feel 
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more socially accepted, thus are more willing to take risks and are more receptive to 

learning (Wischnowski et al., 2004). 

Issues with co-teaching. Administrative support is essential when developing an 

inclusive and co-teaching culture within a school community. As discussed above, co-

teacher incompatibility and forced partnerships are issues that can affect the success of a 

collaborative inclusive classroom. Administrative understanding that “co-teaching cannot 

be forced” (Carlson, 1996, as cited in Scruggs et al., 2007) and “rather, it is a way of 

doing things that the two teachers must choose, though it can be suggested” (Scruggs et 

al., 2007, p. 403) allows for willing teachers to volunteer without taking away teacher 

autonomy. Moreover, the efficacy of the co-teaching process is limited by the amount of 

administrative support and the provision of efficient collaborative planning time and 

training. Wischnowski et al. (2004) describe the benefit for co-teacher readiness when 

provided with multiple professional development opportunities to learn about co-teaching 

practices in relation to inclusive classrooms through multiple lenses.  

Justification of Project 

There is much research on the value of co-teaching and collaboration on including 

and providing adequate supports for students. However, there is a paucity of research on 

specific strategies on how to develop and maintain effective collaborative planning and 

teaching relationships between co-teaching generalist and specialist teachers. In order to 

address this gap in the research, it is important for teachers to have a good understanding 

of inclusive practices, Universal Design for Learning and co-teaching strategies. Having 

a deep understanding of these concepts, coupled with being reflective on our teaching 

practices will help guide support teachers in maintaining these co-teaching marriages. All 
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teachers are different, having different strengths, quirks and teaching approaches. 

Similarly, like individual student learning profiles, we need to learn and understand our 

co-teaching partners in order to maintain an effective and positive relationship. Providing 

professional development opportunities to develop skills in facilitating inclusion and co-

teaching (while remaining reflective), can be the first steps in addressing this gap.  

“When co-teachers work with these students in multiple ways, allowing them to 

express their understandings in multiple ways, and work in teams, we find many of them 

achieve the learning outcomes or essential understandings without any specialized 

supports.” (Katz, 2012, p. 172). Universal Design for Learning and co-teaching are 

educational frameworks that have been consistently suggested to promote and facilitate 

inclusion in schools (Cook & Friend, 1995; Dixon, 2005; Gurgur & Uzner, 2011; Katz, 

2012; Katz, 2013; Katz & Porath, 2011; National Center on Universal Design for 

Learning, 2014; Scruggs et al, 2007; Smith & Leonard, 2005; Villa & Thousand, 2003; 

Villa & Thousand, 2016; Wischnowski et al., 2004). Collaborative teaching is beneficial 

for both students and teachers, however the greatest benefit occurs when classroom 

teachers are able to role release. It is important to consider co-teacher compatibility and 

administrative support when planning for a collaborative teaching partnership. With 

administrative support, efficient planning time and professional development 

opportunities, co-teaching is an effective model to support all students in inclusive 

settings.  

There is overwhelming evidence that co-teaching is an effective and efficient 

approach to facilitate inclusive practices in classrooms. However, as co-teachers build 

capacity by understanding each other’s individual teacher profiles, it is important to have 
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a base knowledge of inclusion and co-teaching strategies. This project can provide insight 

into filling this gap in research. As an Inclusion team, remaining reflective, 

communicating regularly, and exploring different conditions, attitudes, and strategies, we 

can determine specific and effective ways to facilitate collaborative relationships within 

our school. Therefore, there will be much value in designing in-services that incorporate 

co-teaching through a UDL framework to effectively support staff and students in 

facilitating inclusion. 
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Chapter 3 

Considerations for Implementation of Project 

Project Overview 

The resources I have created include a series of three of professional development 

workshops titled, “Inclusion: BC Ministry, Surrey & Johnston Heights Secondary,” 

“UDL: Supporting ALL Students in Our Classrooms,” and “Collaborative Teaching: 

Working Together to Support All Learners in Inclusive Classrooms” along with 

presentation notes (see Appendices B, D & F respectively). These workshops are 

intended for members of the Johnston Heights Secondary Inclusion Department, 

administrative team, and generalist teaching community (of varying subject and grade 

level backgrounds) who are interested in collaborative teaching and developing a greater 

understanding of inclusion and effective supports that facilitate inclusion in classrooms.  

The first workshop, “Inclusion: BC Ministry, Surrey & Johnston Heights 

Secondary” examines the different Inclusion polices at the BC Ministry, school district 

and local school levels, aligning the major ideas and key concepts of inclusion. This 

workshop provides an opportunity for teachers and administration to become familiarized 

with the core beliefs of inclusion and the expectations from all levels (Ministry of 

Education, school district and school) when working with students with special needs. 

“Inclusion: BC Ministry, Surrey & Johnston Heights Secondary” aligns with Villa and 

Thousand’s (2003) systems-level approach to inclusion by providing an outlet for 

visionary leadership and adult support to educators when redefining roles and addressing 

best inclusive teaching practices. Inviting all professional members of my school 

community to this in-service can promote greater teacher buy-in, collaboration and 



TEACHERS INCLUSION CO-TEACHING UDL  25 

administrative support through professional growth and the greater understanding of 

inclusion; thus promoting positive attitudes towards an inclusive model of education 

(Villa et al., 1996). 

Participants are then invited to attend the second workshop, “UDL: Supporting 

ALL Students in Our Classroom” which provides a practical approach to supporting the 

needs and including all students through Universal Design for Learning. This workshop 

addresses Katz and Porath’s (2011) need for creating compassionate learning 

environments when supporting Block One, Social and Emotional Learning, of the Three-

Block Model of UDL. Understanding that the core of UDL involves providing multiple 

means of representation, action and expression, and engagement is important when 

supporting social and emotional learning. Katz and Porath (2011) explain that growth in 

student self-respect and confidence, development of safe and respectful classroom 

communities, and positive classroom experiences occur when students are encouraged to 

apply their strengths and interests. Block Two, Inclusive Instructional Practice, is also 

utilized in this presentation; incorporating collaborative time to plan units using evidence 

based practices including UDL, DI, inquiry and meaningful assessment (Katz, 2013). 

The last workshop, “Collaborative Teaching: Working Together to Support All 

Learners in Inclusive Classrooms” reviews the importance of collaboration and provides 

specific collaborative co-teaching approaches that support inclusive practices. This 

presentation combines both collaborative teaching strategies outlined by Villa and 

Thousand (2016) and Cook and Friend (1995) when developing a co-teaching 

relationship. Collaboration is not an instinctive skill to everyone, however through 

continual communication of sharing experiences, personality and contextual knowledge; 
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we can build our collaborative capacity (Eldridge, 2012). Building collaborative capacity 

combined with the co-teaching strategies from this presentation, role release and building 

positive co-teaching relationships are encouraged, resulting in the access to higher levels 

of co-teaching and finding co-teaching success (Pugach & Winn, 2011). 

The purpose of the three in-services is to address the need for more tangible 

inclusion supports to both students and teachers. The presentations aid in developing safe 

and inclusive classroom communities and provide direction for Inclusion Teachers in 

collaborative teaching settings. At the end of each workshop, teachers are encouraged to 

apply new ideas, incorporate inclusive strategies and collaboratively plan with all 

students in mind when revising existing lessons and units and creating activities. These 

professional development workshops will take place at Johnston Heights Secondary 

School during the first two weeks at the start of the school year. Additionally, these 

workshops can be adapted to be used by other programs, schools, or districts that are 

seeking different strategies and approaches when including all students in their 

classrooms. Other schools and districts can use these presentations as an opportunity to 

reflect on their own inclusion or special education policies, guiding focus and direction 

when making meaningful goals with their inclusion support teams. 

Inclusion Presentation 

The Prezi presentation, “Inclusion: BC Ministry, Surrey & Johnston Heights 

Secondary” will be the first of three professional development in-services for members of 

the Johnston Heights Inclusion team and teaching community. The presentation examines 

the major ideas that drive authentic inclusion expressed in the special education and 
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inclusion policies from the British Columbia Ministry of Education, Surrey School 

District and Johnston Heights Secondary School.  

Key Ideas of Inclusion. 

Meaningful participation. Meaningful participation is an important part in 

facilitating inclusion for all students as it promotes students to be purposefully part of a 

class, providing access to the curriculum at their level of ability while supporting 

individual goals. Lupart (2009) describes that student centered learning is essential when 

facilitating authentic inclusion. Placing the student at the center and focusing on diverse 

learning needs trigger meaningful connection and participation to the curriculum, thus 

feeling included as part of the classroom whole. Jorgensen and Lambert (2012) explain 

that in order for participation to be meaningful and authentic inclusion to occur, having 

high expectations for all students based on individual capacity and initial planning for 

participation of students at all levels is essential. In British Columbia, meaningful 

participation is an important factor to support inclusion. The BC Ministry of Education’s 

(2016) Inclusion Policy states: 

British Columbia promotes an inclusive education system in which students with 

special needs are fully participating members of a community of learners. 

Inclusion describes the principle that all students are entitled to equitable access to 

learning, achievement and the pursuit of excellence in all aspects of their 

educational programs. The practice of inclusion is not necessarily synonymous 

with full integration in regular classrooms, and goes beyond placement to include 

meaningful participation and the promotion of interaction with others. (p. 2) 
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Dixon (2005) emphasizes that inclusive classrooms go beyond integration and the 

physical placement of exceptional students into the general classroom and is also a 

mindset that embraces all learners, allowing students to find purpose and connection to 

classroom instruction and community. 

Community. The BC Ministry Inclusion policy also touches upon building 

community by promoting meaningful interactions with other students. Community is an 

important factor for all students to feel included and accepted as an important member the 

class whole. A safe classroom culture and environment is essential when developing an 

inclusive community. Wischnowski et al. (2004) explain that students who are part of a 

safe classroom community are more willing to take social and educational risks that 

trigger ownership and care for their learning.  

Applying student strengths & interests. The Surrey School District (2015) places 

importance on making connections with the community while still valuing student 

diversity and individuality. Surrey School’s (2015) vision follows Learning by Design 

which 

Honours our diverse cultures and traditions and is:  

• Inspired by individual passions and interests.  

• Connected to real-world experiences and challenges.  

• Demonstrated in powerful ways both individually and in groups. 

• Supported by all who work with, and for our students. (p. 1) 

Using individual student strengths and interests promotes greater buy-in and ownership 

of learning. When students are able to apply their own strengths and interests to their 
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learning, curriculum and content becomes more purposeful and engaging promoting 

inclusive classrooms. 

Technology. Technology can be a powerful tool to support learning and facilitate 

inclusive practices in classrooms. Not only can technology be used to directly assist 

learning by allowing students to access different modalities (including text, auditory, 

visual and virtual simulations), but can also be used to increase engagement. Surrey 

School District (2015) believes that technology and tools for a digital age are important 

as they “enable digital citizenship, support access to information, and [demonstrates] 

learning” (p. 1). Students today are digital natives having grown up in a world immersed 

with technology. Using technology is often an interest and strength for students today, 

thus being an effective resource to differentiate instruction and provide students with 

multiple means for student representation, action and expression, and engagement. 

Belonging. Being a part of a community and being able to access curriculum 

through meaningful participation, individual strengths and interests, and technology can 

create a sense of belonging and a feeling of authentic inclusion for students. Meaningful 

relationships and a classroom support network will provide greater rapport and 

understanding of individual student needs. When including students with special needs in 

the classroom, neuro-typical students develop more accepting attitudes which in turn 

create an inclusive classroom community and a sense of belonging for all (Dixon, 2005). 

Lupart (2009) explains that classroom teachers are fundamental when facilitating 

authentic inclusion and developing a classroom community where all students belong. 

This sense of belonging promotes a “can-do” attitude where students are open to take 

educational and social risks in class (Brownlie & King, 2011).  
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Differentiation. Johnston Heights Secondary adopted in inclusion policy when 

the International Baccalaureate Middle Years Program (IB MYP) was introduced to the 

school. The school inclusion policy states: 

The inclusion of all students requires a school to address differentiation within the 

written and taught curriculum, and this needs to be demonstrated in the unit 

planner and in the teaching environment, which is reviewed during programme 

authorization and evaluation (Johnston Heights Secondary, 2014, p. 9). 

Johnston Heights places importance on supporting student learning and inclusion through 

adaptations and differentiated instruction. The BC Ministry of Education (2016) 

describes adaptations as supports through “teaching and assessment strategies especially 

designed to accommodate a student’s needs… [to] achieve the learning outcomes… and 

to demonstrate mastery of concepts” (p. V). Similarly, differentiated instruction supports 

student-learning diversity. Differentiation provides students with different routes to 

acquire knowledge through adapting instruction, content, processes and products (Allan 

& Goddard, 2010). Differentiation often uses individual strengths and interests to drive 

student learning and facilitate inclusion in classrooms. 

Collaboration.  Working together and utilizing expertise between different 

professionals can greatly improve classroom supports. Friend and Cook (2007) describe 

collaboration between two individuals as having a shared purpose and goal but applying 

individual strengths and experiences. Collaborating with colleagues can provide insight, 

tangible ideas, and understanding of effective student specific supports. This type of 

professional development and team building can potentially lead to co-teaching and co-

planning between generalist and special education teachers. Villa and Thousand (2003) 
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describe, “in a study of more than 600 educators, collaboration emerged as the only 

variable that predicted positive attitudes toward inclusion among general and special 

educators as well as administrators” (p. 4). More involved collaboration such as 

collaborative teaching decreases student to teacher ratios, thus making it more 

manageable to support and include all students in the classroom (Cook & Friend, 1995). 

Access. From all the policies at the Ministry of Education, school district, and 

school levels, access is a major concept that has been identified. Providing students 

access to curriculum, instruction and classroom experiences will lead to academic, 

physical and social inclusion. All factors described above play an important role for 

students to access their learning potentials and many of these factors are connected and 

affect each other. As seen in the Prezi presentation, “Inclusion: The Ministry, Surrey and 

Johnston Heights Secondary,” the arrows act as a concept map, indicating the 

connections between factors and how they may support one another. 

UDL Presentation 

The Prezi presentation, “UDL: Supporting ALL Students in Our Classrooms” is 

second in the series of professional development workshops for members of the Johnston 

Heights teaching community. This presentation models differentiation and Universal 

Design for Learning as it uses a mixture of different media to allow participants to access 

the information through different modes of representation, action and expression, and 

engagement. Through video clips, discussions, visuals, articles and hands on activities, 

this presentation addresses learning profile differences and uses multimodal literacies to 

support understanding. Providing opportunities to learn using different literacies 
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(including auditory, visual and kinesthetic approaches) allow learners to apply their 

individual learning strengths and support learning processes (Flewitt et al., 2009). 

The presentation begins with a YouTube video of Todd Rose explaining “The 

Myth of Average”. Rose (2013) explains how the average “one-size-fits-all” cockpit was 

in fact was not fitting any pilot perfectly and how adding parts to adjust seating improved 

results in flight. Providing those “adjustable seats” and adapting for students on the edges 

will permit students to reach their full potential (Rose, 2013). Discussion between 

teachers follows, and participants are prompted to begin thinking about the supports they 

are currently providing to their students “at the edges” and what they can do to support 

the class as a whole. Teacher participants will then learn about Universal Design for 

Learning and brainstorm how they can differentiate representation, action and expression, 

and engagement in their classes to be applied during the planning stages of their new 

lessons and units. 

Universal Design for Learning. UDL is based on a concept in architecture that 

promotes universal accessibility for all and how it can be applied to learning and 

education. This part of the presentation touches upon the idea and difficulty of retrofitting 

supports to lessons already existing. Stivers (2008) explains that retrofitting usually 

occurs as a retroactive support due to limited time. This results in teachers trying to fit 

specific plans and lessons from previous classes onto classes with different profiles and 

needs (Stivers, 2008). Retrofitting is more teacher-centered and does not have all students 

and student profiles in mind. Universal Design for Learning plans for student diversity 

and individual access where there is no need for retrofitting. Katz (2013) explains that 

UDL provides access as it removes barriers to learning and allows for students to apply 
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their individual strengths and interests. Through differentiating representation, action and 

expression, and engagement, students are promoted to access their learning potentials and 

be included in classroom instruction and experiences. 

Representation. Multiple means of representation is an important part of UDL 

that facilitates inclusive classrooms. The National Center on Universal Design for 

Learning (2014) describes multiple means of representation as providing different ways 

to present the content being taught in classrooms. Representation is the “what” of 

learning, including what we see, hear and read: our Recognition Networks (National 

Center on Universal Design for Learning, 2014). Presenting information with multimodal 

literacies permits students to access content and information of the classroom using their 

learning strengths (Flewitt et al., 2009). 

Action and expression. Action and expression involves the way students can 

show what they know. The National Center on UDL (2014) describe action and 

expression as the “Strategic Networks” of the brain and the “how” of learning (how we 

express our understanding). Multiple means of action and expression permit students to 

share and show their understanding in modes that work best for them. 

Engagement. Engagement looks at the “Affective Networks” of the brain and is 

the “why” of learning (National Center on Universal Design for Learning, 2014). 

Providing multiple means of engagement provides purpose, personal connection, and 

context for students driving them to feel challenged, interested, and excited about the 

classroom content and materials. The National Center on UDL (2014) explain that having 

multiple means of engagement will motivate and stimulate interest in student learning. 
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Collaborative Teaching Presentation 

The final workshop, “Collaborative Teaching: Supporting all Learners in 

Inclusive Classrooms” provides participants with more practical approaches to 

collaboration and starting a co-teaching relationship. The Prezi presentation begins with a 

video of Emily Eldridge explaining “Why Collaboration is an Individual Effort.” 

Eldridge (2012) discusses that experiences, personality and contextual knowledge plays 

large roles in the ability to collaborate and that working on the collaborative relationship 

is vital for successful collaboration. This video provides an insight into what is needed to 

maintain the “marriage” of a co-teaching relationship. After the presentation and variety 

of videos and activities, participants will once again revisit their lesson and unit plans to 

incorporate collaboration and co-teaching strategies. 

Co-teaching. Co-teaching involves the collaboration between two or more 

educators (often pairing a generalist with a special educator), both teaching together 

students with diverse learning needs and sharing teacher responsibilities in one shared 

space (Cook & Friend, 1995). The presentation is then followed by an activity where 

teacher participants pair up and are asked to work together on a task of building a 

spaghetti tower. This activity is meant to gauge the collaborative capacity participants 

currently have and to observe processes taken to be successful partners. Scruggs, 

Mastropieri and McDuffie (2007) discuss that “many investigations included some 

reference to co-teaching as a marriage, that is, requiring effort, flexibility, and 

compromise for success” (p. 405). As co-teachers put in effort to work together and share 

responsibilities, both will feel valued and role release can more easily occur; facilitating 

the greater opportunity for successful inclusion in classrooms.  
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Co-teaching allows for “increase[d] instructional options for all students, 

improve[d] program intensity and continuity, reduce[d] stigma for students with special 

needs, [and] increase[d] support for teachers and related service specialists” (Cook & 

Friend, 1995, p. 3). These reasons for co-teaching are also applicable to facilitating 

inclusion in classroom, as more supports are available to students and teachers and a safe 

inclusive community can be established. There are many different approaches to co-

teaching and the presentation combines major ideas from Villa and Thousand’s (2016) 

four main co-teaching approaches and Cook and Friend’s (1995) five approaches. Cook 

and Friend (1995) explain that there is not one best co-teaching approach and that all co-

teaching approaches have a time and place in a collaborative classroom. However, the 

most involved co-teaching approach is found at the team co-teaching and team teaching 

levels. 

Co-Teaching Approaches. 

Supportive co-teaching: One teach, one assist. At this level of co-teaching, one 

teacher takes the instructional lead while the other supports students by circulating and 

providing assistance when needed. Cook and Friend (1995) suggest that teachers need to 

alternate their lead and support roles in order for both teachers to be viewed as a teacher 

rather than an assistant. Villa and Thousand (2016) also suggest that the supporting 

teacher not hover over the same group of students because alienation and the stigma of 

working with a support teacher could arise. It is important that co-teachers alternate their 

lead and support roles to build a deeper co-teaching relationship and promote teacher 

role-release. 
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Parallel co-teaching. This co-teaching strategy splits the class up into groups 

where each co-teacher is responsible to teach a set of material. Villa and Thousand 

(2016) explain the flexible nature of parallel co-teaching and that groupings can vary 

depending on the needs of the class. This view encompasses all variations in grouping 

within the parallel co-teaching approach. Alternatively, Cook and Friend (1995) describe 

parallel co-teaching as specifically splitting the class in half and both teachers teach the 

same material; reducing the student to teacher ratio. Cook and Friend’s (1995) model 

separates the grouping variations into specific co-teaching approaches including station 

and alternative teaching. 

Station teaching. Similar to Cook and Friend’s (1995) parallel co-teaching 

approach, in station teaching, the class is split into groups where each educator takes the 

instructional lead for a portion of the lesson. Each station is taught simultaneously and 

groups switch and move on to the next station after their localized portion of lesson is 

completed.  

Alternative teaching. This variation on parallel co-teaching involves different 

types of specialized small groupings of students. One teacher takes the instructional lead 

for the majority of the class, while the other teacher works with and teaches a smaller 

group with specific focuses (Cook & Friend, 1995). These small groups can be targeted 

for pre-teaching or re-teaching of content, enrichment, student specific interests, skill 

development or social skill modeling. It is important to make sure that the small 

groupings are rotated as to not stigmatize students and the co-teacher working with that 

group (Cook & Friend, 1995; Villa & Thousand, 2016). 
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Complementary co-teaching. In this co-teaching approach, one teacher does 

something to enhance or add to the other teacher’s instruction, working together with the 

whole class. Villa and Thousand (2016) state, “all members of a complementary co-

teaching team contribute to the quality of instructions by sharing their unique expertise, 

talents, and interests, and may end up incorporating strategies learned from their co-

teachers into their won instructional repertoires” (p. 109). This implies that as teachers 

become more comfortable with each other, co-teaching and continual collaboration can 

become an effective means of professional development. 

Team co-teaching.  At this level of co-teaching, there is the most amount of 

involvement and shared responsibilities of both co-teachers. Both Cook and Friend 

(1995) and Villa and Thousand (2016) explain that a high level of trust, commitment and 

communication is required for role release and to reach this level of co-teaching, and if 

done correctly, can be quite rewarding to both partners. Team co-teaching requires 

teachers to be flexible in order to share class responsibilities, openly communicate, and 

be reflective on their practice when supporting the needs of all students. 
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Chapter 4 

Reflection 

As I reflect on my experience creating this project, I am excited to share what I 

have learned with my Inclusion Department and school community. Being an Inclusion 

Support Teacher, I am constantly trying to find the best practices to meaningfully include 

all students in the general education classroom. I have learned so much while working on 

this project and have applied major ideas and approaches to facilitate inclusion in my 

own practice, supporting my colleagues through collaboration and co-teaching. I have 

been able to co-teach units with multiple teachers and help foster an inclusive and 

supportive culture within their classrooms. Within these inclusive communities, I have 

observed changes in student attitudes including to increased participation and 

engagement and ownership for learning. I have also witnessed many of my students with 

special needs more rapidly achieve their individual goals, being able to access classroom 

experiences by applying their individual strengths and interests.  

When I had first started co-teaching, some teachers were quite rigid in their 

teaching approaches and I was limited to the Supportive Co-teaching level (one teach, 

one assist). However over time, as I continued providing classroom supports, 

communicating regularly, and sharing what I have learned while working on this project, 

I was able to build on my co-teaching relationships and co-teaching extended to the 

planning and assessment stages. I realized that it is essential to be part of the entire 

teaching process of planning, instructing and assessing in order to build an effective 

positive co-teaching relationship and reach the higher levels of collaborative teaching. 

Through continual reflection using the instructional and assessment cycles and regular 
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communication with co-teaching partners, we were able to efficiently evaluate student 

growth and make changes or target supports when required. By sharing responsibilities 

and the ownership of all students of varying abilities, I was able to develop strong co-

teaching relationships with multiple teachers at my school and role release with some 

teachers were able to occur (where students viewed both co-teachers as “real” teachers). 

Applying Universal Design for Learning when collaboratively working with 

teachers, I have witnessed a shift in attitude towards inclusion and a greater 

understanding of supporting all students in the classroom. When teaching collaboratively 

using the framework of Universal Design for Learning, my teaching partners and I were 

able to address the supports required to meet the diverse needs of all our students. 

Supporting classroom teachers using the framework of UDL, meaningful differentiation, 

and class profiles have also helped shift the thinking in redefined teaching roles; guiding 

teachers to more effectively plan and support students (where differentiation in 

instruction, content, processes and products occur). These are clear and concrete starting 

approaches that I have used to support generalist teachers with to access and improve 

their inclusive practices. From these co-teaching experiences, I have learned that a 

systems-level approach in conjunction with inclusive strategies at the classroom level 

could create a strong base that more easily facilitate inclusive classrooms and safe 

learning environments. 

Through continual collaboration, maintaining reflective practices, and using clear 

inclusive approaches (including UDL, DI and co-teaching), I have witnessed generalist 

classroom teachers more easily create supportive classroom environments where students 

have a sense of belonging. I have learned that in order for inclusion to be successful, a 
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shift in thinking and understanding of teacher-redefined roles is needed. We can promote 

this change by building understanding through sharing current theories in 

learning/providing professional development, providing adult support (through team 

teaching) and collaboration (using our experience and expertise to support inclusive 

planning with all students in mind). Becoming a local inclusion expert within my school, 

I have not only been able to support my Inclusion team, but also support teachers during 

the planning, implementation and assessment stages; providing collaborative follow-ups, 

which have helped ease tensions and support teacher readiness for inclusion. These 

professional development workshops provide opportunities to share experiences and 

practice tangible co-teaching strategies to facilitate inclusion within my school 

community. I am thrilled that this project encouraged me to put the principles I have 

learned into practice and to effectively collaborate and continually reflect as a lifelong 

learner. 
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Appendix A 
 

Inclusion: BC Ministry, Surrey & Johnston Heights Secondary 
 

http://prezi.com/yr1eqsu9ffjj/ 
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Appendix B 
 

Inclusion: BC Ministry, Surrey & Johnston Heights Secondary – Presentation Notes 
 

http://prezi.com/yr1eqsu9ffjj/ 
 
Slide 1: Inclusion: BC Ministry, Surrey & Johnston Heights Secondary  
- Introduce self and welcome colleagues 
- Explain Masters program for and intent behind project 

o To improve inclusive practices through collaborative teaching in the 
framework of Universal design for Learning 

o This is the first of 3 pro-d presentations, understanding inclusion and 
looking at the alignment between the BC Ministry, Surrey School district 
and our school 

o Understanding the major points of inclusion and what we can start doing 
in our classes 

o Main ideas are connected and work together to allow and promote student 
ACCESS (write down each main idea on the board – draw arrows 
connecting at the end) 

 
Slides 2-3: BC Ministry of Education: Special Education Policy 
- "All students should have equitable access to learning, opportunities for 

achievement, and the pursuit of excellence in all aspects of their educational 
programs." (2005) 

- INCLUSION: "British Columbia promotes an inclusive education system in which 
students with special needs are fully participating members of a community of 
learners. Inclusion describes the principle that all students are entitled to 
equitable access to learning, achievement and the pursuit of excellence in all 
aspects of their educational programs. The practice of inclusion is not necessarily 
synonymous with full integration in regular classrooms, and goes beyond 
placement to include meaningful participation and the promotion of interaction 
with others." (2005) 

 
Slides 4-5: MEANINGFUL PARTICIPATION 
- All students can take part in class activities and work on materials; accessing at 

their level of ability 
- being part of and engaged in the classroom culture and community 

 
Slides 6-7: COMMUNITY 
- students learn best when they feel they are part of a community in which everyone 

feels accepted and individuality is encouraged 
- community plays an important role in feeling connected and taking more 

educational risks 
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Slides 8-11: Surrey School District Vision 
- "At the heart of Surrey Schools is a district-wide shared vision for learning – 

Learning by Design – where we prepare our learners for a world in which they 
think creatively and critically, communicate skillfully, and demonstrate care for 
self and other." 

- Learning by Design – LEARNING 
o "Honours our diverse cultures and traditions and is: 

§ Inspired by individual passions and interests 
§ Connected to real-world experiences and challenges. 
§ Demonstrated in powerful ways both individually and in groups. 
§ Supported by all who work with, and for our students." 

- Learning by Design – STRUCTURES 
o "Time, physical space, access to information, and connection 

to community provide the flexibility to support powerful learning."  
- Learning by Design – TOOLS 

o “Tools that enable digital citizenship support access to information, and 
demonstrations of learning. 

o Tools to support learning extend beyond digital technologies.” 
 

Slide 12: BCTF and Inclusion 
- "B.C. teachers believe in inclusion and have adopted a policy that every student is 

entitled to an appropriate education. Students with special needs have a right 
to access an inclusionary public education system which prepares them for full 
citizenship in a democratic society. 

- Two things teachers need to support inclusive education: 
1. A limit to the size of the class and to the number of students with special 

needs in any one classroom. 
2. Support for students with special needs when they are integrated."  

(BCTF 2008) 
 

Slides 13-14: APPLYING STUDENT STRENGTHS & INTERESTS 
- Individual Strengths and Interests 

o For the student: 
§ Buy-in! 
§ Choice 
§ Purposeful 
§ Engagement 

o Students will connect more to curriculum if the understand the purpose 
o Increase in buy-in and engagement if it is personally purposeful to them 

(using their strengths and interests) 
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Slides 15-16: TECHNOLOGY 
- Technology: 

o Allows for students to access learning through different modalities  (ie. 
text, auditory, visual and virtual simulations) 

o Students today are digital natives; having grown up in a world immersed 
with technology 

o Powerful resource for all students 
 
Slides 17-18: BELONGING 
- Belonging 

o promotes a "can-do" attitude, take risks and try new things 
o making meaningful relationships/rapport to better understand student 

needs 
 
Slides 19-20: Johnston Heights Secondary: Inclusion Policy  
- Inclusion in the MYP 

o "The MYP is intended to be an inclusive programme that caters to the 
needs of all students. Thus, IB strongly encourages schools to offer the 
MYP inclusively and schools must explain situations in which the 
programme is not available to all students. The central place of 
approaches to learning (ATL) helps teachers and students respond in a 
flexible way to individual learning needs, including the needs of those who 
are learning in a language other than their first language or who have 
learning support requirements. The MYP is designed to include all 
students. " (2014) 

- "The inclusion of all students requires a school to address differentiation within 
the written and taught curriculum, and this needs to be demonstrated in the unit 
planner and in the teaching environment, which is reviewed during programme 
authorization and evaluation." (JHS Inclusion Policy 2014) 

 
Slides 21-23: DIFFERENTIATION 
- Differentiating: 

o instruction 
o content 
o processes 
o products 

- Universal Design for Learning! 
o Supporting all students through differentiating: 

§ Representation ("what") 
§ Action and Expression ("how") 
§ Engagement ("why") 

o We will be looking deep at UDL in the next session 
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Slides 24-25: COLLABORATION 
- Collaboration 

o communication with parents 
o co-planning/co-teaching (with generalist teachers, special educators, 

paraprofessionals, administration, etc.) 
o sharing ideas, responsibility, knowledge and experiences 
o professional development 

 
Slide 26-28: ACCESS 
- TO GENERAL EDUCATION INSTRUCTION & EXPERIENCES 
- Academic, Physical & Social Inclusion 

o meaningful supports 
- Show connections of major pieces that facilitate inclusion and access to 

curriculum. (Meaningful Participation, Community, Applying student strengths 
and interests, Technology, Belonging, Differentiation and Collaboration) 

o When students are part of a supportive community, they develop a sense 
of belonging and more meaningfully participate with the class.  

o Using student strengths and interests allows students to connect more with 
content/curriculum and participate more 

o Technology (and assistive technologies) can allow students to take part in 
the class 

o Differentiation can come in many forms and support student learning 
o Collaboration and working together promotes profession growth and 

learning different approaches to best support learning 
- Activity: 

o I want you to start planning and thinking of an inclusive lesson that allows 
students to access (feel academically, physically, socially included) in 
your class. Explain how your lesson allows for each of the following: 

§ Meaningful participation - purposeful 
§ Community – feeling accepted 
§ Applying student strengths and interests – buy-in/engagement 
§ Technology – support learning 
§ Belonging – “can do” attitude, take risks 
§ Differentiation – adapt instruction, content, processes, products 
§ Collaboration – working together/sharing ideas and supports 
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Appendix C 
 

UDL: Supporting ALL Students in Our Classrooms 
 

http://prezi.com/yqkjdqla9uj4/ 
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Appendix D 
 

UDL: Supporting ALL Students in Our Classrooms – Presentation Notes 
 

http://prezi.com/yqkjdqla9uj4/ 
 
Slide 1:  UDL: Supporting ALL Students in Our Classrooms 
- Introduce self and welcome colleagues 
- Explain Masters program for and intent behind project 

o To improve inclusive practices through collaborative teaching in the 
framework of Universal design for Learning 

o Focus today is to understand UDL, DI, and making meaningful 
adaptations  

 
Slide 2: The Myth of Average – Todd Rose 
- YouTube video: “The Myth of Average: Todd Rose at TEDxSonomaCounty” 

(18min 26sec) 
o Good pilots flying better planes, but worst results (at the beginning: 

blaming pilot, the technology, the flight instructors) à problem actually 
the cockpit (not a perfect fit to the pilot) 

o Cockpit designed to fit the “average” à 0 pilots were average on all 10 
dimensions of body size 

o Ban the average, design to the edges 
o Classrooms are our cockpits – blame students, teachers and parents 

§ Learning environments and texts to designed for the average 
student (students are not one dimensional in their learning profile) 

§ Students have strengths and weaknesses  
o average destroys talent (gifted not challenged, get bored and drop out) 

§ there are so many students that we cannot reach because designed 
on average -- design to the edges = increased talent pool 

o assumptions affect student potential (eg. reading abilities) 
o technology can be the learning equivalent of adjustable seats 

 
Slide 3: Discuss with your group! 
- How can the redesigning of the cockpit be related to education and students in 

our classrooms? 
- Write down ideas on the board 

 
Slide 4: Think, Pair, Share 
- What are you already doing in your classrooms to include student with learning 

challenged or giftedness? 
- What are you finding difficult including students of varying abilities in your 

classes? 
- Let participants think, discuss and then share with the entire group. Write down 

big ideas on the board. We will address and discuss solutions for difficulties 
including students in the later slides. 
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Slide 5-7: Universal Design 
- based on architecture and accessibility 
- YouTube video: “Why We Need Universal Design | Michael Nesmith | 

TEDxBoulder” (10min 29sec) 
o Universal design = Anyone can use it (not just people who are deaf), even 

if you do not have a disability, everyone can benefit from it 
- Comic: 

o This comic shows universal design, that shovelling the ramp would allow 
all people to access the school 

o Retrofitting (making an adaptation after the design) is more costly and 
takes extra time. If the school in this comic just made a ramp instead of 
stairs, then all students can access the school regardless of ability. 

 
Slides 8-12: Universal Design for Learning 
- all students are unique & have individual strengths and interests 
- removes barriers to learning 
- allows for all students to access their learning potentials 
- not just a “one-size-fits-all” approach 
- we are applying universal design (making it accessible) to education – creating 

lessons and units that all students can access regardless of ability 
- Representation 

o Different ways to acquire information and knowledge 
o How information is presented and taught – we can adapt and changed the 

different ways how students are taking in the information 
o Adapting the PROCESS of learning 
o The “what” we are learning (what we see, hear, read) 

- Action and Expression 
o Different ways to demonstrate what they know 
o Students can show their understanding in multiple media. Using student 

interests and understanding their learning profiles (and multi-modal 
literacies) can be a good start for adaptions 

o Adapting the PRODUCT 
o The “how” we are learning (how we express our understanding) 

- Engagement 
o Different approaches to motivate learning 
o Using student interests and challenging them appropriately 
o How we get student interested and find meaning in the content,  
o The “why” we are learning (the why = the purpose and personal 

connection) 
- YouTube Video: “Making Sense of Universal Design for Learning” (3min 52sec) 

o Way of addressing different learning needs of students at the START 
§ Differences can include: background knowledge and experience, 

learning preferences, learning strengths and abilities, personal 
interests, level of engagement 

o UDL identifies barriers and makes more inclusive, success for all learners 
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o UDL depends on: flexible instructional practices, learner centered 
curriculum, availability of digital learning resources/technology, support 
from school leaders 

 
Slides 13-15: Chart Time! 
- set out 3 pieces of chart paper titles REPRESENTATION, ACTION & 

EXPRESSION, and ENGAGEMENT 
- Brainstorm: What are some ways we can differentiate… 

o Representation – acquiring knowledge/information 
o Action & Expression – demonstrate knowledge/understanding 
o Engagement – approaches to motivate learning 
o have participants go through groups and brainstorm ideas of what they can 

do in their classrooms that would adapt representation, action & 
expression and engagement 

o go through the chart and discuss the different ideas, go back go the board 
and look at the “difficulties including students” – can we address this 
now/find a solution by making adaptations to one of these parts of UDL? 

- UDL incorporates Differentiated Instruction (DI) by using different educational 
approaches (visual, auditory, kinesthetic, experiential etc.) to support the diverse 
learning needs of all students 

- exposure to multiple modalities 
- Share story: worked with a student with Autism in a math class who needed clear 

step-by-step instructions written out  (adapting representation). Had 3 sections of 
this math class, and taught 2 sections “normally” and his section using the broken 
down steps. That section did better understanding the process of cross 
multiplication. Is a universal adaptation that would benefit all. 

 
Slide 16: Three-Block Model of UDL 
- a model of UDL that promotes inclusion and student engagement 
- This is a model of UDL that is based by Katz, incorporating all the part of UDL 

that we have spoken about but 3 “blocks” that are necessary for inclusion to be 
successful 

- Block One: Social and Emotional Learning 
o Building compassionate learning communities 
o From our last Inclusion presentation, discussed the important of 

community and belonging as drivers for access to inclusion (content, 
experience, communities etc.) 

o Placing focus on social and emotional learning, we will see an in increase 
in student self confidence and esteem, positive/safe classroom 
communities and overall positive space  

§ This will allow students to feel more safe to take educational/social 
risks in class 

- Block Two: Inclusive Instructional Practice 
o Planning using best practices (Understanding by Design, DI, Curriculum 

Integration, Inquiry, Assessment for Learning) 
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o I will not be going through all these best practices – we have learned them 
in our education classes J 

o The goal here is to make sure that we are planning with all students in 
mind, ensure that it is student centred, being flexible and providing 
adaptations where needed 

- Block Three: Systems and Structure: 
o Visionary leadership and inclusion policies 
o We spoke about our JH inclusion policy last presentation, but we have a 

focus on providing student access through differentiation  -- here we can 
apply UDL by providing multiple means of representation, action and 
expression and engagement 

o We have collaboration time – which shows that we inclusion is valued by 
our administration (visionary leadership) but this time is not enough to 
adequately facilitate inclusion/co-teach 

§ Inclusion teachers have flexible schedules and can meet with you 
during your prep time/we can get department release days to 
continually meet to plan and assess using the frameworks of 
UDL/co-teaching to support inclusion in classrooms 

 
Slides 17-19: Clear Learning Goals 
- separate the means from the ends 
- what are we actually expecting the student to know? Are we testing for how fast a 

student can complete a test? Or their ability to memorize? Or are we testing for 
understanding of content/big ideas? 

- Share story: worked with a student with working memory deficits  (difficulty 
recalling information - short term) and processing speed deficits (difficulty taking 
in information and synthesizing that information). She was writing a microscope 
test on being able to identify the parts. Adaptations provided: given a word bank 
(if she didn’t know the parts, she would not be able to identify it correctly even if 
she had the words. This supported her working memory deficits) and also given 
extra time to allow for her to process information. 

o Not testing memory or how fast she wrote, but her ability to identify parts 
- “Bruce Pardy: Mental disabilities shouldn’t be accommodated with extra time on 

exams” – National Post 
o compares students with learning needs (who require extra time) to a 

person running a race and being given a head start. 
- Thoughts? 

o What was the means? The ends? 
o Differentating representation à differentiating assessment 
o What are we really assessing? 

§ Assessing memory or knowledge? 
§ Assessing speed or accuracy? 
§ For races we are looking at speed and endurance 
§ For tests, we are testing for understanding (not how fast they 

complete it) 
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Slide 20: Implementing UDL 
- plan with diverse students in mind! 
- Ask for support from your Inclusion Teacher 
- Does not have to be complex! Start small! 
- Unit/Lesson Revisions 

o What are some changes you may make or add to your unit to better 
include all students? 

o Provide time for teachers to work on units they have brought that allows 
for greater access for all students and their learning potentials (keeping 
UDL – differentiation in representation, action & expression, and 
engagement) 

o Keep in mind Three Block Model of UDL: 
§ Block One – social and emotional learning – creating safe learning 

communities 
§ Block Two – Inclusive Instructional Practice – planning using best 

practices 
§ Block Three – Systems and Structures – visionary leader/inclusion 

policy (*put up JH Inclusion policy on screen and JH Collab Day 
schedule) 

 
Slides 21-24: Conclusion/Quote 
- Conclusion: we can make adaptations for ALL students (it can be something 

small like reducing the amount of questions, or providing extra time to recreating 
whole lessons that have all students in mind – teaching to the edges). All students 
are allowed adaptations that support their individual learning profiles – we are all 
different, and we can reach full student potentials if we allow for students to 
become more connected with the curriculum (using their strengths and interests) 
while remember the means from the ends. 

- “When you plant lettuce, and it does not grow well, you don’t blame the lettuce. 
You look for reasons why it is not doing well. It may need more fertilizer, or more 
water, or less sun. You look for reasons why it is not doing well. You never blame 
the lettuce” – Thich Nhat Hanh 

o As teachers we need to be reflective and try to understand our students and 
their individual needs. Using UDL, we can move towards achieving this 

o Not to blame the students if they do not understand or show us their 
understanding in one way that we expect them to be able to show us. We 
need to make changes in how we teach (providing the right types of 
supports to help our students grow) – like the lettuce, we try and find the 
reasons why they are not doing well, and make adaptations accordingly to 
be supportive 
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Appendix E 
 

Collaborative Teaching: Working Together to Support all Learners in Inclusive  
 

Classrooms 
 

http://prezi.com/kyo2ccfkvczr/ 
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Appendix F 
 

Collaborative Teaching: Working Together to Support all Learners in Inclusive  
 

Classrooms – Presentation Notes  
 

http://prezi.com/kyo2ccfkvczr/ 
 
Slide 1: Collaborative Teaching: Supporting all Learners in Inclusive Classrooms 

- Introduce self and welcome colleagues 
- Explain Masters program for and intent behind project 

o To improve inclusive practices through collaborative teaching in the 
framework of Universal design for Learning 

o Recap from last 2 presentations 
§ the vision and alignment of inclusion with the Ministry, Surrey and 

Johnston Heights 
§ Spoke on Universal Design for Learning – allowing all students to 

access their learning through meaningful adaptations and supports 
 
Slide 2: The Power of Collaboration  

- YouTube video: “Why Collaboration Is An Individual Effort: Emily Eldridge at 
TEDxMU” (12min 38sec) 

- Discussion points: 
o Collaboration is not a natural ability 
o How do we know how to collaborate? 
o Using: Life experiences, personality (controls naturally inclined to do) and 

contextual knowledge 
o When collaborating -- relationship: understand and articulate your 

perspective, explain quirks, value the collaborative process (and encourage 
others), know the goal and work hard 

o Great minds collaborating à innovative solutions 
- ASK: what issues can you think of with collaboration? 

o Personalities, experiences 
o How can you be more collaborative? 

§ Continue encouraging others, confidence, spend time to learn self 
§ Ask for input 
§ Consider ideas from multiple perspectives 

 
Slide 3: How are we doing? 

- Discussion questions, write down comments on poster sheet 
o How are we collaborating at Johnston Heights 
o What are some ways we have collaborated? What does collaboration look 

like to you? 
o Success? Shared Experiences? Notice anything? 
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Slide 4: What is Co-teaching? 
- collaboration between 2 or more educators (eg. special education/Inclusion 

specialist paired with generalist teacher) 
o can have any partner – new and experienced teacher, teachers with 

different disciplines 
- both teach and instruct 

o different types of processes explained later on 
- having students with diverse learning needs 

o double the “man-power” to support complex classes 
- single shared space 

o same classroom 
- shared responsibilities 

o working together – part of the whole process – helps support and develop 
co-teaching relationships 

 
Slides 5-6: Activity Time: Pair Up! 

- You are tasked to work with your partner to build the tallest, free standing tower 
in 15 minutes 

- Materials: 20 pieces of spaghetti, one meter of tape, one meter of string, and one 
large marshmallow 

- Observe teachers and how they are acting (planning together, what is modeled as 
good co-teaching/what did not look collaborative etc – to be shared in the 
debrief/discussion) 

- How did it go? 
o go through questions: 

§ How did you use the time? 
§ What process did you take working together  
§ What did you need when working together to be successful? 
§ What was the communication like? 
§ What could you have done differently? 

- Talk about planning, using individual strengths, alignment of plan/ideas/process 
- Talk about what I observed (strengths etc.) give specific examples 

 
Slide 7: Building the Relationship 

- Co-teaching is like a marriage 
- YouTube video: “Co-Teaching is a Marriage” (3min 1sec) 

o Mutual respect, helping each other through lessons to reach all learners 
o Using words: “OUR” kids, “we” 
o modeling communication to students 
o understanding where each other come from, need to talk about the 

uncomfortable things, like a marriage (need to work on it) 
- talk about role release 

o shared responsibility – makes general education teacher feel supported à 
more open to working collaboratively 

 



TEACHERS INCLUSION CO-TEACHING UDL  136 

Slide 8: Why Co-teach? 
- “Increase instructional options for all students 
- Improve program intensity and continuity 
- Reduce stigma for students with special needs 
- Increase support for teachers and related service specialists"  

(Cook & Friend, 1995) 
 
Slide 9: Increasing Instruction Options 

- more teachers = smaller student : teacher ratio 
o have another teaching partner means we can support more students and 

spend the time to more look at student specific supports/direct 
interventions 

- more instructional options/approaches 
o because 2 teachers, have different teaching styles that can be used to 

support learning of students 
- more learning opportunities 

o some students may learn better using different approaches 
o multiple ways of explaining can increase understanding 

 
Slide 10: Improving Program Intensity and Continuity 

- smaller student ratio = increases participation 
o more teachers in the classroom to engage and support students 

- more time in the classroom (less disruptions/time wasted) 
o support happening IN the classroom, time is wasted from packing up and 

heading to a different classroom 
o generalist teacher knows the content and can be clear with what content is 

needed 
- less fragmented learning from pull out model/not in classes 

o students pulled out miss on instruction/teaching and can fragment learning 
and understanding of content 

 
Slide 11: Reducing the Stigma for Students 

- “Generalist teachers and students may have littler knowledge about what specific 
supplementary services entail, they associate negative attributes to them -- and 
they often, however subtly, convey those perceptions to special needs students." 
(Cook & Friend, 1995) 

o providing supports for all students in the class 
o being pulled out for supports will make students look different 

- inclusion = decreased stigma 
o student is part of the classroom community, being pulled out, the student 

will feel different (social inclusion) 
 
 
 
 



TEACHERS INCLUSION CO-TEACHING UDL  137 

Slide 12: Increasing Professional Support 
- can relieve each co-teaching partner during instruction 

o flexible support – because part of the entire teaching process, the special 
educator can teach the class if something happens/and vice versa 

- can help clarify partner's presentations 
o another perspective to support student learning 
o special educator can support teacher with inclusive lessons, keeping 

students with special needs in mind when making assignments/lessons 
- work together to support and gauge student needs/understand student profiles 

o an extra set of eyes to formatively assess student understanding 
 
Slide 13: What Can Co-teaching Look Like? 

- “No one approach is best or worst; each has a place in a co-taught class” (Cook 
& Friend, 1995) 

o Multiple approaches we can try when co-teaching; the one you use can 
depend on your teaching partner, class size and composition, student need, 
subject area etc. 

 
Slide 14: Supportive Co-Teaching: One Teach, One Assist 

- 1 lead; 1 support/observe/circulate 
o in this model, there is one teacher that takes the instructional lead (that can 

be leading the presentation, teaching the content etc.) while the other 
teacher supports students by formative assessment, observing student need 
and circulating through the room which the teacher is teaching (to gauge 
student understanding). 

o Need to alternate lead and support roles to not feel like an EA 
§ Students would view both teachers as “real teacher” 

 
Slide 15: Parallel Co-Teaching 

- split class in half 
- each teacher teaches the same lesson to their own group 

o good if we understand individual student profiles and if specific students 
lean towards understanding a specific teacher’s teaching style more 

o decreases student:teacher ratio, equal teacher status 
 
Slide 16: Parallel Co-Teaching: Station Teaching 

- split class into groups (2 or more groups) 
- each teacher takes lead and teach a portion of the lesson 
- switch groups 

o timing and pace is a challenge 
o decreases student:teacher ratio, equal teacher status 
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Slide 17: Parallel Co-Teaching: Alternative Teaching 
- 1 teacher takes large group 
- 1 teacher takes a specialized small group 
- eg. Small groups for: pre-teaching, re-teaching, enrichment, specific interests, 

social skill modeling 
o can split into small groups after for specific/focused instruction 
o alternate the groupings of the students to reduce stigma 

 
Slide 18: Complementary Co-Teaching 

- One teacher does something to enhance/supplement/add value to other teacher's 
instruction 

- Eg. 1 lectures, other paraphrases, draw examples, share stories etc. 
o Both teachers are still teaching the entire class together 
o Eg. teacher can be modeling in front of the class while other talks 

 
Slide 19: Team Co-Teaching 

- Both partners teach together and share students, instruction and responsibilities 
o Highest level of co-teaching 
o Involves mutual trust and commitment 
o Involved in the whole process – planning, instructing, assessing 
o Reflective and able to openly share ideas/constructive steps 

- Take turns leading and use many different approaches 
o eg. one speak; other demonstrates, one speak other; other models, or 

station teaching, parallel teaching (depending on the needs of the 
class/content) 

 
Slide 20: Getting Started! 

- YouTube Video: “Collaborative teaching at the secondary level” (4min 36sec) 
o Funneling approach – look at curriculum, “beautiful minding”, pace/map 

our, find alignment, thinking about the students à drives the decisions 
o then look at each day (end goals) and go from there 
o duties based on goals and strengths 
o reflective – connecting with things they were taught before 

 
Slide 21-22: Putting It All Together 

- Collaborate! Be part of the whole process 
o co-plan, co-teach, co-assess = shared responsibility = role release/trust 

- Use the lens of Universal Design for Learning and differentiation when co-
planning/teaching/assessing 

- Co-teaching and student specific supports facilitate inclusion 
 
 


