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Abstract 

 
When we incorporate social justice in our practice, we act upon the power that we have as 

teachers to make positive change.  It is not an ‘add-on’ but rather an integral part of a 

high-quality curriculum.  With the policy of inclusion, special needs students are at 

potential risk of bullying, and despite the implementation of school-wide anti-bullying 

interventions dating as far back as the early 1980s, anti-social behaviour persists.  In the 

absence of school-wide interventions, the teaching of social responsibility increasingly 

lies with the classroom teacher. The project outlined in chapter 3 is a unit of study based 

on social justice theory for an English Language Arts Focused Literary Studies 10.  The 

unit plan in the Appendix begins with shorter texts and culminates in a literature circle 

unit, the aim of which is to use stories to help build empathy and create a more caring and 

inclusive learning environment. It asks students to consider the guiding question:  How 

does reading about the experience of others deepen our understanding of their lives 

and enrich our own? 
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Chapter 1 
Introduction 

 
“No one is born hating another person because of the colour of his skin, or his 
background, or his religion. People must learn to hate, and if they can learn to hate, they 
can be taught to love, for love comes more naturally to the human heart than its 
opposite.” 
 
― Nelson Mandela, Long Walk to Freedom, (1994, p. 622)) 
 
 

Social Justice and Inclusion 

 The theory of social justice is not easily defined.  With its roots in the studies of 

John Rawls and Nancy Fraser (1995) in the 1990s, social justice can be broadly defined 

as the pursuit of freedom and equality. Rawls defines justice as essentially ‘fairness,’ in 

which society is based on political and personal freedom and equality as well as equal 

opportunity, which ultimately benefits the less advantaged members of society.  Another 

pioneer in the field of social justice theory, Nancy Fraser, points to the problem of 

increasing material inequality. In her groundbreaking essay, Fraser (1995) suggests that 

both socioeconomic and cultural injustice are barriers to equal participation in society and 

are rooted in processes and practices that systematically disadvantage one group over 

another.  The dilemma to which her title refers is the issue of those people who are 

subject to both cultural injustice and economic injustice (Fraser, 1995). Redistribution is 

the remedy for the inequitable distribution of resources; to achieve a socially just society, 

all aspects of injustice (economic, cultural and political) have to be remedied  (Mills, 

McGregor, Baroutsis, Te Riele, Hayes, 2015). Those committed to social justice 
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recognize that it is the marginalized groups in our society that lack economic parity, and 

they point to the need to change this.   

Barriers to Successful Inclusion 

 Often, the less advantaged members of society about whom these theorists are 

concerned are those students with special needs in our classrooms.  Many are often either 

economically or culturally disadvantaged, or marginalized. Fraser (1995) refers to 

cultural domination (when one culture’s mores are alien to one’s own), non-recognition 

(when one’s cultural practices are “invisible”) and disrespect (Fraser 1995) as being 

barriers to inclusion. Certainly these three practices have been at the centre of the 

experience of marginalized groups, such as First Nations in Canada, a disproportionate 

number of whom are special needs students. Among Aboriginal students across Canada, 

the prevalence of special needs is higher than among non-Aboriginal students. For 

example, a 2007 survey of 106 First Nations schools in British Columbia identified 30 

percent of the on-reserve student population as having special needs (Auerbach, 2007), 

triple the ten percent prevalence in British Columbia public schools in the same year 

(British Columbia Ministry of Education, 2009). 

 In their article, Cook and Schirmer (2003) outline the historical context of special 

education and the rationale for the move toward inclusion.  They cite Finn and 

Rotherham (2001):  “special education has become not a road to live but a cul-de-sac 

where they [students] are stopped before they get the help they need to do as well as they 

can” and Fisher (2001) who claimed that “special-ed is the gold-plated garbage can of 

American schooling” (as cited in Cook and Schirmer, p. 200). The seven practices that 

formed the basis of special education have not been implemented effectively in many 
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cases.  These include individualized instruction, carefully sequenced tasks, stimulation 

for the child’s senses, meticulous arrangement of the learning environment, immediate 

reward for correct performance, tutoring in specific skills, and a belief that every child 

should be educated to the greatest extent possible (Hallahan and Kauffman, 2000). As the 

shift toward inclusion and away from traditional, separate special ed. “resource rooms” 

takes hold, it is imperative that teachers incorporate these strategies to make their 

classrooms inclusive.   

 Incorporating effective teaching strategies is one important step in removing 

barriers for marginalized students, but the issue is wider than that. One of the most 

influential spokespeople for marginalized young people is Barbara Coloroso (2002), 

whose work on bullying prevention and interventions is widely known.  In her chapter on 

“Caring Schools, Involved Communities,” she cites Dr. Dan Olweus (as cited in 

Coloroso, 2002), a leader in anti-bullying prevention programs.  He states that “it is a 

fundamental democratic right for a child to feel safe in school and to be spared the 

oppression...and humiliation implied in bullying” (as cited in Coloroso, 2002, p. 176)).  

Students who are victims of bullying are also victims of the dominance, non-recognition, 

and disrespecting, to which Nancy Fraser (1995) alludes. 

 The issue of bullying has been an international concern for school communities 

for decades, and much research has been done about how to best deal with the problem in 

schools.  Bullying is defined as having three core characteristics:  (1) intentional harm; 

(2) repetition over time; and (3) occurring in a relationship where there is an imbalance of 

power (Nansel & Overpeck, 2003) As the policy of inclusion takes hold, social 

responsibility becomes all the more important for several reasons.  First, there is the 
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potential for students with special needs to become targets of bullying in a “regular” 

classroom as opposed to the more protected environment of the traditional “resource 

room.”  Second, the attitudes and behaviours of non-special needs students plays a large 

role in determining the extent to which a classroom with special needs students is indeed 

“inclusive.” We know that there is widespread recognition of the damaging effect of 

bullying behaviour on targets; however, children who bully others also fare badly, 

reporting higher levels of depression, unhappiness and conflict (Oliver, Oaks, & Hoover, 

1994).  Children exhibiting bullying behaviours are at greater risk of engaging in anti-

social and criminal behaviour later on (Olweus, 1991; Olweus, 1993) The need for 

effective means of teaching social responsibility is therefore more important now than 

ever. 

 Although bullying and anti-social behaviour by students are obvious barriers to 

inclusion, another challenge of creating an inclusive classroom is the overall attitude of 

teachers and non-special needs students themselves. Ferguson (1998) studied high school 

students’ attitudes toward inclusion and found that simply being in the same class as 

special needs students did not guarantee interaction; “peer appreciation of diversity must 

be nurtured” (Ferguson 1998, p. 177). Jung (1998) studied the attitudes of secondary 

teachers who had volunteered to pilot inclusion programs and compared them with the 

attitudes of those who had not volunteered.  Those who had not participated in the 

inclusion pilot program felt “fearful and frustrated” (p.174) in marked contrast to those 

who had volunteered and felt they were helping students.  In their national study of youth 

atittudes toward inclusion (Siperstein, Parker, Bardon & Wideman, 2007) the authors 

looked at the results of inclusion and student attitudes and their perception of how 



TEACHING	  PRO-‐SOCIAL	  BEHAVIOUR	  THROUGH	  LITERATURE	  
	  

	   5	  

inclusion affects their learning and willingness to interact with students with special 

needs.  They found that building contact and relationships with students with 

exceptionalities, in addition to content and pedagogy, is critical in creating a positive 

attitude and a willingness to embrace inclusion. In their words, “the most important 

finding…is that a youth’s perception of a person with an intellectual disability is the 

pivotal factor” (Siperstein et al., p. 452). Clearly, the success of inclusion rests on a 

number of factors: proven effective teaching strategies as well as the attitude and 

perception of non-special needs students and teachers toward students with 

exceptionalities. 

Importance of Empathy for Prosocial Behaviour 

 The extent to which empathy affects bullying is one that has been looked into 

before (Olweus, 1991). In her article “In Their Heads…Empathy Through Children’s 

Literature,” Bollenbach (2014) highlights Canadian children’s books that have affected 

her attitude and relationships with the special needs students she has. She writes: 

                 Children’s literature has expanded my thinking, sparked insight, stirred    my 

 emotions and, most importantly, has fostered empathy deep in my soul   – making 

 me more sensitive and responsive to students with challenges.           (Bollenbach, 2014, 

 p. 14) 

Having empathy, being a responsible and caring person, and treating others who are less 

fortunate with respect and dignity are generally all qualities we as teachers wish to instill 

or see in our students, and indeed social responsibility is an integral part of the B.C. 

curriculum across subject areas. 
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 Bollenbach (2014) suggests that the effective use of Young Adult and children’s 

literature can contribute to the creation of an empathetic environment in the classroom. 

For instance, she offers an overview of children/YA novels where the protagonists deal 

with disorders ranging from ADHD to Asperger’s.  She points out how the behaviour of 

children with conditions such as ADHD is often annoying, irritating other children which 

can make them a target for bullies. (Bollenbach, 2014)  This targeting is counter to the 

principle of inclusion, where we hope to make our classrooms safe and stimulating 

environments for all learners. It is also counter to the principle of equality outlined earlier 

in Fraser’s and Rawls’ (1995) social justice theories which emphasize equality and equal 

opportunity and the importance of remedying social and economic inequality.  If 

inclusion is to be effective in an English Language Arts classroom, social justice needs to 

be a driving influence when teachers design curriculum and select texts.    

Personal Context 

 As a secondary school English teacher, my motivation has always been to 

encourage a life-long love of reading. I have spent much of my career sharing stories with 

students, reading their responses to their own reading and observing how they have made 

personal connections with characters, conflicts and events in their own reading. I have 

tried to develop a balanced approach, combining the use of traditional texts (class novels, 

short stories or plays) with more current literature as literature circle or independent novel 

choices. As the Universal Design for Learning model has become widely acknowledged 

as good practice, I have also worked at developing strategies to allow students with 

reading disabilities (or English language learners) to access rich texts and respond to 

them in a variety of ways.  At the same time, like many other classroom teachers, I have 
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struggled both with incorporating adaptations and modifications for designated and non-

designated students and with determining valid assessment practices for these same 

students. The inclusion model is something I have embraced during my more recent 

teaching practice and studies.  However, it can be “messy” at times, challenging teachers 

and students as we work to make our classrooms accepting of those with exceptionalities, 

and at the same time providing those same students equal opportunities for access to rich 

texts as well, all the while meeting the learning outcomes in our program. Added to that 

is the unfortunate reality of the lack of support for many of our vulnerable learners. 

 A second motivating factor for this project is my belief that students become more 

compassionate through learning about the experiences of “the other” than they do by 

institutional, superficial and fleeting recognitions.  For example, reading about how 

Charlie Gordon, an intellectually impaired adult who is teased by his co-workers  (but 

who only becomes aware of this after his experiment to increase his intelligence) (Keyes, 

1959) has the potential to inspire more emotional response from students around bullying 

than wearing a pink shirt on Pink Shirt Day. The story of a mum whose daughter 

committed suicide due to cyber-bullying can touch students on a far deeper level than a 

poster in a hallway ever can. The many great stories emerging now of survivors of 

residential schools seem to be contributing to changing attitudes in a way that reading 

about the same history in a textbook never could (albeit these stories were absent even 

from history books until recently).  And anyone who has read Mark Haddon’s novel The 

Curious Incident of the Dog in the Night –Time (Haddon, 2003), will likely come away 

from it with a deeper understanding of what it is like to live with autism. 

 Despite so-called “zero tolerance” policies on bullying, despite Pink Shirt day, 
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despite the efforts of countless teachers, educational assistants, counselors, 

administrators, and parents, bullying continues to be a problem facing our schools in 

Canada.  In the face of recent reports of suicides in Canada due to cyberbullying, the 

urgency of examining successful methods of dealing with this issue persists.  The recent 

B.C. case of Amanda Todd and the rise of  “sextortion” was presented in a CBC 

documentary on the Fifth Estate produced by Tamar Weinstein (2013).  The severity of 

this crime seems daunting when it is compared to traditional classroom and school-wide 

bullying.  Indeed, much has changed, as the Amanda Todd case demonstrates, with the 

advent of Facebook and other online means of bullying and creating anonymity for the 

perpetrator. However, there is little research that has been done into preventing bullying 

behavior before it reaches such catastrophic consequences.  How can we be effective in 

preventing “Tyler Boos” (the Facebook alias for Amanda Todd’s perpetrator) from 

becoming internet predators?  After all, they were all, presumably, at one time, sitting in 

our classrooms. 

Literature and Empathy Development  

 Great stories have much to teach us about how we get along in the world, how we 

face problems, and how we overcome challenges, and although there are many areas of 

literacy to be covered in the curriculum (sentence fluency, usage, conventions and 

reading strategies) (Ministry of Education, 2017), these are merely the “nuts and bolts” of 

what we do. The teaching of literature through big ideas (or themes) can help build social 

responsibility as students are encouraged to examine life from someone else’s point of 

view and learn about experiences that are often much different from their own.   The 

goals of the English Language Arts curriculum include “an understanding and 
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appreciation of language and literature as well as language conventions.” (Ministry of 

Education, 2017)  This understanding, or social responsibility, is something also 

important to the First Nations approach to education.  Indeed, the authors of the Truth and 

Reconciliation Report called “upon the Council of Ministers of Education, Canada to 

maintain an annual commitment to Aboriginal education issues, including…building 

student capacity for intercultural understanding, empathy, and mutual respect.” (Truth 

and Reconciliation Commission of Canada, 2015, p. 246) 

 The new British Columbia English Language Arts curriculum offers more choices 

for students in secondary English to explore areas of interest.  For example, in grade 10, 

where students previously enrolled in English 10, they now have the choice to earn the 

same 4 credits by taking a combination of two two-credit courses in the following areas:  

Compositions 10, Creative Writing 10, Focused Literary Studies 10, New Media 10, and 

Spoken Language 10.  Each of the two-credit courses has the same “big ideas” and key 

among them is this:  

  The exploration of text and story deepens our understanding of diverse,    complex 

 ideas about identity, others, and the world. 

At the core of any story is this idea. Although there are many texts that deal with the 

experiences of “identity,” “others,” and “the world,” they are often studied in isolation 

and not within the broader context of an essential question.  My goal is to identify texts 

that deal with a wide range of themes that all fall under the social justice umbrella and 

help students explore these themes by providing “voice and choice” in their selection of 

texts and ways of demonstrating their understanding.   
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Overview of the Applied Project 

 The purpose of this project was to develop a unit for a grade 10 (or 11) English 

Language Arts program that incorporates themes of social justice.  The overall goal is to 

help foster an environment that is inclusive and that builds empathy in secondary students 

through classroom practice using stories. The outline of the project in Chapter 3 is 

designed for Focused Literary Studies 10, a new course for English Language Arts.  

According to the B.C. Ministry of Education website Focused Literary Studies 10 is: 

  designed for students who are interested in the literature of a particular    era, 

 geographical area, or theme, or in the study of literature in general.    The course 

 allows students to delve more deeply into literature as they    explore specific 

 themes, periods, authors, or areas of the world through    literary works in a variety 

 of media (British Columbia Ministry of Education, 2017)) 

The inquiry unit in the Appendix focuses on the theme of “Building Empathy” beginning 

with introducing the idea of identity.  It draws on a variety of stories from a range of 

genres, the intent of which is to create a deeper understanding of the plight of the “other.”  

Like Bollenbach’s (2014) list of  ‘Books that Inspire Empathy”, it will include texts that 

encourage the reader to, as Atticus Finch states, “climb into his skin and walk around in 

it” (Lee, 1982, p. 33).  

 Since inquiry based learning is an integral part of the new B.C. curriculum, this 

unit will be useful to colleagues teaching the Focused Literary Studies 10 or 11, both 

courses in the new B.C. curriculum.  All texts for the literature circle component and the 

activities from earlier in the unit are based on the theme of social justice. The unit will 

begin with guided discussion questions for small group discussion based on shorter 
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anchor texts (personal narrative essays and short videos) and move toward engagement 

with longer fiction. An introduction to identity and two narrative essays on hope in the 

face of adversity is followed by short stories and culminates in a literature circle. The 

project will incorporate several of the strategies and examples outlined in Chapter 2 by 

well-known educators (Brownlie, Feniak, Schnellert, 2016; Ahmed, Daniels, 2015), 

including lessons using the concepts of backward design and gradual release of 

responsibility.  In addition, it will include links to audio support and other use of assistive 

technology for students with learning disabilities. It will ask students to consider the 

following essential question:  How does reading about the experience of others deepen 

our understanding of their lives and enrich our own? 

 The unit plan in the Appendix is intended to be a resource for teachers who hope 

to use powerful stories to teach social justice.  The shorter texts selected are widely 

available online and in secondary anthologies. It will use the language of the new 

curriculum in a unit of study that encourages students to look at the experience of others 

whose lives are much different from their own.  By doing so, students may move toward 

a greater understanding of what it is like to experience life from someone else’s point of 

view, to, as Atticus Finch stated, “consider things from [another’s] point of view.” (Lee, 

1982, p.33 ) 
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Chapter 2 
Literature Review 

 

Introduction 

 This chapter reviews research on bullying, including the connection between lack 

of empathy and bullying, and the potential for literature to engage empathy.  It looks first 

at empathy as a special education issue and then at earlier school-wide antibullying 

programs initiated in the 1980s in Europe.  This is followed by more recent research into 

how students perceive bullying, and the connection between school climate and antisocial 

behaviour.  It then examines several researchers’ efforts to use literature to build empathy 

with the underlying connection being the importance of selecting texts with underlying 

themes of social justice.  The chapter then looks at effective strategies to encourage 

engagement, create vibrant learning environments, and incorporate First Nations’ 

principles of learning.    

Empathy and Bullying as Special Education Issues 

 Since students with special needs are often marginalized and can be easy targets 

of bullying, classrooms that seek to be inclusive ones try to prevent this behaviour and 

instead promote prosocial behaviour.  The social justice theorists mentioned earlier 

(Fraser & Rawls, 1995; Mills et al, 2015) argue that equality and equal access to 

education are fundamental in creating a fair society.  

 Bullying is defined as this:  A student is bullied or victimized when he or she is 

exposed, repeatedly and over time, to negative actions on the part of one or more other 

students (Olweus 1986 and 1991). Much research has been done on bullying in schools 

and the relative success of anti-bullying interventions over the past several decades.  600 
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articles were published between 2000 and 2007 alone, whereas prior to that there were 

fewer than 200 articles on bullying between 1980 and 2000 (Cook, Williams, Guerra, 

Kim & Sedek, 2009).  Much of the literature points to Norwegian Dan Olweus as one of 

the pioneers in the field, whose 1983-85 study in Norway is seen as a model for 

successful anti-bullying intervention programs. What is interesting in Olweus’s (1992) 

study is not only his results and the careful scholarship of his various studies, but also its 

catalyst:  In 1982, a newspaper reported that three 10 to 14 year old boys had committed 

suicide, in all probability due to bullying. (Olweus, 1993).  This triggered a chain of 

events, the result of which was a nationwide campaign against bullying initiated by the 

Norwegian Ministry of Education in 1983.  Olweus’s landmark study involved 

administering the Bully/Victim Questionnaire before and after eight months of 

intervention using the Olweus Bullying Prevention Program (OBPP).  The study involved 

approximately 21,000 students in more than 450 schools involving three cohorts of 

elementary aged students.  After a two-year period, a reduction of bully/victim problems 

of between 32 and 49% was noted, pointing to the remarkable success of this program.  

Later similar studies by Olweus in 1997-8 resulted in less dramatic, but still substantial 

reductions of between 21 and 38%.  This later study was known as the New Bergen 

Project against Bullying, and also involved a large number of elementary aged students 

over a two-year period.  Similar results have been obtained in replications in the UK, the 

USA and Germany (Olweus & Limber, 1999).  What is also significant in his study is 

that not only was there a marked reduction in self-reported bullying, there were 

reductions in other antisocial behavior such as vandalism, truancy, and a noted 
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improvement in the “social climate” of the classroom: improved order, more positive 

social relationships and a more positive attitude toward school. (Olweus, 2005) 

 Although there has been a considerable body of knowledge dedicated to bullying 

intervention programs and their effectiveness, less research has been done in the specific 

area of the connection between building empathy and the degree to which it could reduce 

the occurrence of bullying and negative attitudes toward school.  In an Italian study from 

2007, researchers (Gini, Albiero, Beneli, Altoe) looked into empathic responsiveness as 

being a specific characteristic that could moderate aggressive behaviour.  318 Italian 

adolescents were given Davis’s Interpersonal Reactivity Index for empathy and the 

Participant role scales for bullying and defending behaviour.  They found that boys’ 

bullying behaviour was significantly associated with low levels of empathic 

responsiveness and that prosocial behaviour of victim defenders was positively associated 

to high levels of empathy  (Gini, Albiero, Benelli, Altoe, 2007).  The researchers 

concluded that their results were consistent with the literature on the development of 

prosocial behaviour, which has repeatedly found a positive relation between empathy and 

helping behaviour in children. (Davis, 1994; Eisenberg and Fabes, 1998; Hoffman, 2001) 

 In their systematic review of 40 studies on the association of cognitive empathy 

and affective empathy, researchers (van Noorden, Haselager, Cillessen, Bukowski, 2014). 

found a distinct difference between these two.  Cognitive empathy refers to a person’s 

ability to comprehend another person’s emotions whereas affective empathy refers to a 

person’s capacity to experience another person’s emotions. They argue that efforts to 

minimize bullying behaviour have not been as effective as they aim to be.  In general, 

bullying is negatively associated with affective empathy; some studies suggest that 
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children involved in bullying behaviour are not incapable of knowing what others feel.  In 

other words, they may understand what others feel, but they do not experience what 

others feel.  Reading about the experience of others, especially of those who are different, 

can help on this journey toward changing attitudes. 

Recent Research on Combating Bullying and Antibullying Programs 

 There is widespread interest in trying to deal effectively with bullying behaviour. 

In their mixed method research approach to bullying, data collected by Guerra, Williams 

and Sadek (2011) suggested that bullying is associated with low self- esteem, normative 

endorsement of bullying and a negative school climate. This research used both 

quantitative and qualitative data to investigate students’ attitudes and perceptions around 

bullying, combining questionnaires and focus group methods in their research.  Their 

focus group participants made it clear that simply feeling bad about themselves did not 

necessarily lead to bullying and that some bullies can have high self-esteem. In terms of 

normative endorsements, their survey suggested that students believe that a low level of 

bullying is a ‘normal part of school’.  However, participants in the focus groups were also 

aware of the extent to which their school was supportive in preventing bullying.  Key to 

the findings is that the school climate is a critical component in determining whether 

bullying behaviour will persist. Students are acutely aware of the extent to which bullying 

behaviours are seen as “normative” in their schools. Reducing bullying behavior, 

achieved by creating a positive learning environment in the classroom and an overall 

climate of acceptance in a school, should be a focus of any school that seeks to embrace 

inclusion. 



TEACHING	  PRO-‐SOCIAL	  BEHAVIOUR	  THROUGH	  LITERATURE	  
	  

	   16	  

 Although anti-bullying programs that incorporate universal and targeted 

interventions have proven effective to some degree in targeting and reducing this 

behavior, the findings of Knowler and Frederickson (2013) caution against adopting a 

“one size fits all” approach to targeted bullying interventions.  Rather, selecting children 

for interventions with already assessed low emotional intelligence is more effective. 

Their findings further suggest that what bullies may lack is the ability to appreciate the 

emotional consequences of their behaviours on others’ feelings (Arsenior & Lemerise, 

2001). In other words and not surprisingly, a lack of emotional intelligence is present in 

those demonstrating bullying behavior. 

 In another U.S. study (Guerra, Williams, Sadek, 2011), a mixed method approach 

was used to collect data from 2,678 elementary and high school students. The study used 

both a survey and a focus group to examine predictors of bullying and victimization and 

how they differ by age and gender. Conducted in Colorado during the implementation of 

a state-wide “bullying prevention initiative” in 2005, its primary goal was to determine 

whether self-esteem, normative beliefs about bullying, and school climate could predict 

bullying and victimization.  The finding from the survey suggested that predictions of 

bullying and victimization were based on low self –esteem.  Focus group members 

suggested that students might use antisocial behavior to feel better about themselves or to 

achieve power. The findings also indicated that an increase in normative beliefs 

supporting bullying was the strongest predictor of increased bullying behavior.  A lack of 

a positive school climate, in which fairness and trust are cultivated, was another predictor 

in bullying behavior (Guerra, Williams, Sadek, 2011). This supports the earlier findings 

by Olweus (2005) in which students reported a more positive school climate after an 
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eight -month intervention program, which saw a reduction in bullying and general 

antisocial behaviour.  

 In their review of 30 studies, Farrington and Ttofi (2009) concluded that identified 

bullies were 70% more likely to be convicted of at least one crime by the age of 24.  They 

found also that many intervention programs are not based so much on empirical theories 

as to why students bully, but rather on “commonsense” notions.  After looking at 593 

reports concerned with bullying prevention, they concluded that anti-bullying programs 

were generally effective.  They used feedback from the evaluators to determine the most 

important elements (Farrington, Ttofi, 2009) of any given program which were:  

disciplinary methods, parent meetings, playground supervision, information for parents, 

parent conferences and classroom rules and management. This is consistent with 

Olweus’s earlier research, where school-wide anti-bullying programs were found to be 

effective in reducing antisocial behavior. 

 The common feature of these studies is the connection of student beliefs/attitudes, 

pro-social behavior, and attention to strategies to support and reinforce both attitudes and 

behavior. The extent to which antisocial behavior is tolerated or not in a school influences 

its occurrence. Curriculum, literature choices and units of study that blend these elements 

may offer support for the attitudes and behaviours that create a socially just classroom 

and society. The B.C Ministry of Education website (Safe, Caring and Orderly Schools), 

for example, has a rich list of resources available for schools, including curriculum links 

for approaches to social justice, manuals for parents, teachers and counselors in a wide 

range of topics, from general diversity topics to specific handbooks on child abuse and 

neglect. Whether through school-wide initiatives of by individual teachers in a language 
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arts classroom using literature, many educators have sought to put social justice at the 

centre of the curriculum. The literature selected for the Focused Literary Studies unit in 

the appendix were all chosen with this goal in mind. 

Value of Literature 

 As classroom teachers, how can we encourage the capacity for students to 

experience, and not just understand how others feel?  Some studies have looked at 

literature and the extent to which teaching empathy has an impact on creating a positive 

classroom environment that can not only create a “trust” but can also reduce antisocial 

behaviour.   

 In her PhD dissertation, Amy Lawson (2013) looked at a New Jersey study that 

used literature as a tool to address the problem of bullying behaviour by educating 

students in their treatment of others (Lawson, 2013). Like Olweus much earlier, 

Lawson’s (2013) work was driven, in part, by a suicide:  her brother had been bullied as a 

teenager because he was gay, and he was later diagnosed with AIDS.  Another similarity 

is that Lawson’s research looked at a legislated bill as the incentive to counter bullying in 

schools, like the Norwegian example, which was a government-sponsored initiative. 

Lawson points to the pivotal event of the Columbine High School shootings in 1999 

which forced the public to acknowledge how bullying influences the well-being of 

students and can result in violent outcomes (Lawson, 2013).  Unfortunately, we have now 

witnessed more mass shootings in schools in the U.S., most notably the Sandy Hook 

massacre. “Lack of empathy underlies the worst things human beings can do to one 

another; high empathy underlies the best” (Gerdes, Segal, Jackson, & Mullins, 2011, p. 

109). Lawson (2013) underlines the importance of creating an atmosphere of respect zand 



TEACHING	  PRO-‐SOCIAL	  BEHAVIOUR	  THROUGH	  LITERATURE	  
	  

	   19	  

empathy for others and for the self as fundamental in combating bullying behaviours in 

schools.  She cites Goleman’s  (1995) work on Emotional Intelligence in the following 

part of her dissertation: 

  Goleman (1995) maintains that conflict resolution needs to involve    empathy 

 awareness since learning to cope with others comes partly from    understanding 

 how others see situations. He contends that school is the    only place that it can be 

 made certain that every child has a chance to learn   such information. (Lawson, 

 2013, p. 49) 

Integrating the teaching of empathy as part of the school curriculum is a more recent 

strategy differing from previous school-wide interventions and not as much research has 

been done on the subject.  Using 12th grade students of English in a longitudinal study, 

Lawson’s methodology included quantitative research.  The Empathy Quotient (Baron-

Cohen, 2003) was used as a pre and post-survey in an eight-week program where the 

teacher covered three different novels in class. There were improvements in empathic 

responses to others after the use of empathy infused literature in the classroom. Lawson’s 

study, unlike others which are school-wide initiatives, was done entirely within the 

classroom setting, so as a regular classroom teacher of English, and not a special 

education teacher in a “separate” setting, this has specific, significant applications and 

possibilities for teaching practice.   

 In their article, Johnson, Augustus and Agiro (2012), outline a unit that used 

Shakespeare’s Othello to integrate the teaching of media literacy, classic text, and the 

topic of conflict or bullying. (Johnson et al., 2012)  Instead of studying the play in a 

traditional manner in its entirety, key scenes, current events, ads, Socratic seminars and 
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free-writes were used so that students could engage with the concepts and identify with 

the conflict and themes of the play.  Students were able to see that Iago, in addition to 

being a classic villain, is much like the media in that both “try to seem friendly so that 

you will listen to them.  Iago tries to get close to you to get your attention,” stated one 

student.  After looking at the role Iago has in the play, students learned to “talk back to 

the potentially harmful Iagos of the world – whether these conflicts are…people, images 

or words.” (Johnson et al, 2012, p. 60)  One might assume also that the students were able 

to see that Othello, the outsider, becomes a victim in the play and, as in the sometimes 

cyclical nature of bullying, becomes himself the aggressor later on, after being 

manipulated at the hands of Iago.   

 With the policy of inclusion gaining acceptance, the necessity for every classroom 

teacher to have a wide variety of tools at his or her disposal is critical.   Though teachers 

have always worked to create a positive classroom environment, one where every student 

feels welcome, this is especially urgent with the integration of special needs students in 

the ‘regular’ classroom in order to prevent them from being targets of bullying.  Thus a 

classroom approach to teaching empathy, rather than relying on school-wide initiatives, 

which have been successful in the past but which may or may not occur (depending on 

school board initiatives and legislation) as had been demonstrated in the research, seems 

a more effective approach, or at least, one approach in the absence of any school wide 

interventions. These three studies indicate that the English Language Arts classroom is a 

place where the use of carefully selected stories can be used to help encourage prosocial 

attitudes. 
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Current Context 

  “Empathy is the capacity to accurately understand the position of others,” (Trout, 

2009, p. 21) Although much research has looked at school-wide intervention programs 

such as in the case of the Colorado and Italian studies, and of course, Olweus’s (1993) 

earlier program in Norway, in addition to reviews by researchers into the varying degrees 

of effectiveness of school-wide interventions, not as much has been done into how to 

teach empathy in children in order to avoid antisocial behaviours.  School-wide 

intervention programs, which have proven effective in the past in places like Norway, 

have in some cases been reduced to the “Pink Shirt Day” which, often results in nothing 

other than students being given pink shirts with no other corresponding discussion of the 

issue. Clearly, at least in British Columbia, we cannot rely on government or school 

boards to put funds toward school-wide bullying intervention programs, such as 

Olweus’s, which was a government initiated intervention program.  This, combined with 

the policy of inclusion, suggests that the classroom teacher is increasingly on his or her 

own.  Because there is a connection between improved self-esteem, higher empathy 

levels and prosocial behaviour, however, it seems prudent to design curriculum that seeks  

to build empathy in our classrooms and which can improve social responsibility. 

Brownlie and Schnellert (2009) have pointed out that children of poverty are part of 

another group of diverse learners in our classrooms who feel disenfranchised. They also 

need access to quality curriculum in order to help break the cycle of poverty. Teaching 

social responsibility through exploring themes in literature seems a practical, yet 

attainable, goal and one that has the potential to educate our students to become mindful, 

pro-social and caring young people. 
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Chapter 3 

  Applied Project:  
A Focused Literary Studies 10 Unit 

 

A Vibrant Learning Environment 

 At the International Reading Association fall conference in 2004, then president 

Richard Allington articulated the four conditions necessary to support struggling readers: 

reading volume; high-success reading opportunities; engaging in literate conversations 

and useful, explicit strategy instruction (as cited in Brownlie, Feniak, & Schnellert, 

2016). In addition to these characteristics, Allington and Johnson (2001) also maintain 

that students having ‘choice and voice’ in the selection of reading material and activities 

that reflect learning increases engagement. (Allington & Johnston). In her research on 

empathy and literature, Richards (2010) uses a qualitative, hermeneutic approach instead.  

Using interviews with six students about their reflections on their reading, she states: 

  My interest in this study is based in a belief that reading offers more than    just a 

 vicarious experience delivered through text. It can interplay with the   way we 

 understand our own lives and influence how we know and interact   with one 

 another. (p. 12) 

The following interviews and responses from students demonstrate a useful reflection on 

how students connected to the various novels they had read (sometimes multiple times) 

because this qualitative data provides more useful information data from a bar graph 

when we are looking at students’ interaction with text. In their research, Brownlie, Feniak 

and Schnellert (2016) also cite current brain research and learning theory that help lead to 

a vibrant learning environment.  In addition to those already mentioned, they include: 
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active engagement in learning, belonging to a strong community, rich in-depth inquiry, 

and content related to the world and to students’ lives.  

 First Nations literature and principles of learning feature prominently in the newly 

designed curriculum in B.C. In the B.C. Ministry of Education document entitled 

“Aboriginal Worldviews and Perspectives in the Classroom,” two key goals are outlined.  

The first is that learning should be ‘learner centred’ and ‘strength based.’  The second is 

‘overcoming racism.’ It suggests that ‘racism needs to be acknowledged and addressed 

proactively’ which can be accomplished by incorporating the following teaching 

strategies: 

• explicit instruction/discussion 

• messaging within the school environment 

• teacher modelling 

• correction of factually faulty generalizations about history and peoples 

• situation-specific challenging of thoughtless comments that reinforce negative 

stereotypes 

• corrective intervention to address racist put-downs and other hurtful behaviours 

(British Columbia, Ministry of Education, 2015). 

Clearly, there is a lot of overlap in recent literacy research and those articulated in the 

Aboriginal Worldview document.  This inquiry project incorporates elements of both 

elements mentioned above, the strategies that best support struggling readers as well as 

those listed above in the document on Aboriginal worldviews, especially the goal of 

overcoming racism. For this reason, I have included a number of selections by First 

Nations authors.  This begins with Richard Wagamese’s (2016) powerful narrative essay 
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“Returning to Harmony,” and culminates in a literature circle unit.  Three of the five 

choices are works by prominent First Nations authors, including a graphic novel. 

These aspects are all incorporated into text selection and teaching strategies in the inquiry 

unit. 

Moving Toward Literature Circles 

 The Focused Literary Studies 10 unit (a 2 credit secondary ELA course) begins 

with an introduction to the idea of empathy using discussion and short narrative essays. It 

culminates in a literature circle unit with texts chosen around the theme of social justice. 

Literature circles incorporate all of the previously mentioned teaching strategies, allowing 

for student ‘choice and voice’ in a range of texts as well as opportunities to collaborate in 

small group discussion.  Educators who have used literature circles point to the increased 

engagement, which leads to improved comprehension and attitude towards reading. 

(Daniels, 2006) Although there are many different approaches to literature circles, they 

have several core aspects.  Usually students are provided with a selection of 5 or 6 

choices and given an opportunity to choose their text.  Groups of 4-6 are then created by 

the teacher and students begin by setting goals for their reading.  They meet several times 

to engage in what Brownlie (2005) describes as ‘grand conversations.’ These can be as 

informal as students discussing a passage they have chosen to share or more structured, 

where students are given roles and responsibilities (timer, recorder, etc.) and asked to 

assess themselves and their peers.  In addition to collaborating for small group 

discussions, students engage with the text by providing written reflections on their 

reading.  These can take a variety of forms, ranging from dual-entry journals to reader 

responses. Students are then provided with a choice of a culminating assignment on the 
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novel they have read, using the literature as a springboard for further inquiry.  Since 

literature circles are by their nature student-centred, rather than teacher-led, most teachers 

prefer to lead students into literature circles after building relationships with students and 

becoming familiar with their interests and skill level.  Beginning with shorter texts and 

assignments will therefore allow for this gradual release of responsibility. 

 Daniels and Ahmed (2015) suggest beginning a unit on empathy with a discussion 

around identity.  Ahmed uses an identity web to introduce herself to the class and then 

students construct their own, followed with a pair/share activity.  Although largely 

targeted for a middle school classroom, this strategy would also be an effective launching 

point for this unit in Focused Literary Studies.  A further activity from their unit involves 

students watching a Ted Talk by author Chimananda Ngozi Adichie (Adichie, 2009) in 

which the speaker movingly discusses the problem of stereotypes when we know only 

one story about a person’s background.  They then write a response reflecting on the 

question:  “What is the danger of the single story according to Chimananda Adichie? 

According to you?” (Ahmed and Daniels, 2015). 

 After the mini-lessons on identity, students are introduced to a selection of non-

fiction texts and videos that are meant to initiate a discussion and reflection around 

empathy and bullying. The initial ‘anchor’ activity is a short video called “The 

Bystander” (Epstein, O., 2013), which is a short feature about bullying with no spoken 

words.  Students then engage in a collaborative “written conversation,” a strategy where 

groups write simultaneous notes to each other in response to their reading.  In pairs or in 

groups of three to four, they write in a carousel, or write-around (Daniels, 2006). Each 

person responds to open ended prompt, such as “Describe what is occurring in the video,” 
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and is given three minutes to respond.  Rules around the activity are:  no talking and write 

legibly and without stopping for three minutes.  Students then exchange papers (to the 

left, or right), read what the previous person wrote, and then respond.  This continues 

until the original author is returned his or her paper.  They are then asked to select a 

meaningful passage for sharing (either to the group or to the class).  Once this strategy is 

practiced and modeled using a text all students are familiar with, students become 

familiar with it when they engage in ‘conversations’ throughout the semester.   

 After the introductory activities on identity and bullying, students learn about 

writing reader responses, an activity they will do throughout the semester to reflect and 

think deeply about their reading.  Because modeling good writing is acknowledged as an 

effective strategy to improve student writing in general, and students with 

exceptionalities in particular, a sample reader response should be shared with the class, 

followed with a discussion about what makes a good reader response (See Appendix). 

Students are then aware of the process and expectation involved in reading for meaning. 

 Two short ‘anchor texts,’ (Wagamese, flight attendant, Delta Flight 15) that 

follow these introductory activities are both narrative essays that reflect on historical 

events.  Because students may be unfamiliar with the residential school history or the 

attack on the World Trade Centre in 2001, a brief discussion of these two historical 

events is important in providing context. Some students might be able to access prior 

knowledge from studying about these in other classes.  Asking students to highlight 

meaningful passages or lines during reading is a strategy they can use for including 

support from the text in their reader responses later.  The two guided questions on these 

narrative essays are included in the unit plan and are meant to prompt deeper thinking 
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about the importance of individual choice.  In both texts, characters in bad (or potentially 

bad) situations (passengers grounded in Gander after 9/11; Richard Wagamese’s trauma 

from his parents’ residential school experience) make good choices and decide to help 

themselves (or others, in the Gander case). Reading aloud is a good way to introduce 

these two narrative essays. Research shows that reading aloud is an effective strategy for 

improving reading comprehension.  In read and think-alouds, the teacher stops 

periodically to reflect, question, predict, or summarize (Baumann, 1993).  In addition, 

Trelease (1989) points out that reading aloud works directly on converting negative 

attitude to positive ones by demonstrating the pleasures of reading and providing a 

reading role model. 

 After reading and reflecting on the two narrative essays, the unit includes two 

short stories  that deal with the theme of social differences.  Like the Delta Flight 15 

(Delta Flight 15, flight attendant, 2016) and “Returning to Harmony,” (Wagamese, 2016)  

these are available online; however, I use the anthology The Storyteller: stories from 

around the world. (Barry, Griffin, 1992).  The first is “The Doll’s House”  (Mansfield, 

2002), a story of two families, the Burnells and the Kelveys, and the social differences 

that divide them.  The doll’s house symbolizes the upper class.  Owned by the Burnell 

family, the doll’s house is the ‘it’ toy, and the children from the poor family (the 

Kelveys) are shunned and not allowed over to view it, until the end of the story, where 

Kezia Burnell invites Else Kelvey to see the doll’s house. Else is taken by the lamp, a 

symbol of Kezia’s kindness, and the story ends on an emotional note. Students will work 

in small groups to answer the Eight Critical Questions on the short story (see Appendix 

B).  The following short story, “The Stolen Party” by (Heker, 2002), is from Argentina, 



TEACHING	  PRO-‐SOCIAL	  BEHAVIOUR	  THROUGH	  LITERATURE	  
	  

	   28	  

and connects with “The Doll’s House” in its theme of social differences.  Again, the 

protagonist is a young girl from an underprivileged background.  Unfortunately, her 

epiphany at the end is unlike the Kelvey girl’s. Although both stories deal with the theme 

of social differences, the first one illustrates the importance of making the choice to reach 

out to others less fortunate, while “The Stolen Party” illustrates how devastating the 

impact can be on children who realize for the first time that they are not accepted as 

equals by their more affluent ‘peers.’ To illustrate the similarities and synthesize elements 

from each short story, students create a Venn diagram with some assistance from the 

teacher.  

 Following the short stories, the unit continues with the novella “Flowers for 

Algernon,” (Keyes, 1985) a story about a learning disabled man named Charlie Gordon 

who is chosen by his adult night school teacher to undergo a scientific experiment to 

increase his intelligence. Told in the first person in a series of journal entries, this very 

moving story is initially full of spelling, punctuation, and grammar errors, so reading the 

first part aloud is a good way to engage students in the text. Handing out post-it notes is 

helpful for students to flag pages where they find meaningful quotes for future use. 

Sharing the ideagram template and essential questions at this point will also help guide 

student reading. Essential questions for the ideagram are: Should human subjects be used 

in scientific experiments? and How does society treat those who are different? 

 After reading the first half of the novella, students engage in a written 

conversation answering the question: What connections can you make to Charlie’s 

experience?  To other stories you are familiar with? After completing the reading the 

following day, students are shown the rubric and samples (after several years teaching, 
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most teachers have a plethora of student samples that they’ve kept!) of the ideagram 

(McLean, 2010). Introducing the summative assignment helps transition between reading 

and responding.  Students usually require several days to complete their project. 

(Alternately, teacher may decide to assign a literary analysis essay on the same topics as 

the ideagram, or have students choose between the ideagram or essay.  Again, providing a 

sample to model effective writing is important to teach good writing.  A separate rubric 

would be used for this.)  Another useful strategy at this point would be to use the original 

Venn diagram for the two short stories and add a third circle, comparing and contrasting 

Charlie Gordon’s experience with those of the protagonists in the short stories. 

   The next stage in the unit is the literature circle.  Texts have been chosen that deal 

with the themes of social justice and empathy. The selection in the Focused Literary 

Studies 10 unit and the ones for senior literature circles in the Appendix were chosen with 

these themes in mind. Three of the novels included are by First Nations writers, one of 

which is a graphic novel that would be a good choice for struggling readers or 

international students.  Others cover a range of topics from autism to racism. A book talk 

where the teacher introduces each of the book choices is an effective way of sparking 

interest.  Students then choose a first and second choice, after perusing the novels, and 

the teacher creates the 5 or 6 groups for the following day.  Students meet in their groups 

3 or 4 times for discussion, selecting a passage in advance to share with their group. A 

number of reader responses (see Appendix) are done throughout the unit followed by a 

summative assessment where students choose between an ideagram (see Appendix) or 

literary analysis essay.  As students read critically, they look for quotes that are 

meaningful to them and that connect to the essential question. Finally, students prepare a 
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group presentation ‘selling’ their book to the class, commenting on the plot, characters, 

theme, incorporating quotes and explaining their significance as well as making 

connections. Here, students are expected to comment on the ‘big ideas’, or themes, of the 

novel. Throughout their critical reading, students will have kept   the essential question in 

mind: how does reading about the experience of others deepen our understanding of their 

lives and enrich our own? In the research mentioned previously (Johnson et al, 2012; 

Lawson, 2013) students were able to identify and connect with the characters in their 

reading, often sympathizing with protagonists such as Othello.  This empathy was also 

central to the anti-bullying research (Guerra et al, 2011), where a lack of empathy was 

found to be one of the critical indicators of antisocial behavior.  In our efforts to create 

caring classrooms, selecting texts that deal with themes of social justice is an integral part 

of what we do as teachers of English Language Arts. 
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Chapter 4 
 

Conclusion 
 

        This project is based on two guiding personal philosophies of my teaching 

practice.  The first is that as English Language Arts teachers, sharing great stories is at the 

centre of what we do.  Having had the privilege of being instructed by David Booth at the 

University of Toronto in 1989, I learned the importance of familiarizing oneself with a 

wide array of children’s and Young Adult literature which were emerging at the time.  

There were great novels being written for young people, beyond the limited choices we 

had seen prior to the 1980s. The strategy of reading aloud, which had been abandoned by 

many during my high school years, was once gain de rigeur, and it has since become an 

acknowledged way of engaging readers with text, especially with students who are not 

yet life-long readers or who have difficulty engaging with or even decoding more 

challenging reading. For that reason, I have included it in the unit plan, as it is a routine in 

my classroom in how I try to engage students in texts. Often abandoned by the time 

students reach secondary school, reading aloud is a way of modeling reading and critical 

thinking for all students, many of whom avoid reading or make their way through school 

‘pretending’ to read.  A teacher’s enthusiasm for a story can lure students into a text 

where they experience, albeit vicariously, the story and place of characters whose lives 

can be very different and filled with much more challenges than the students’ own lives. 

Great stories can take students on journeys into the past or into futures where war, racism, 

and adversity are the experience of the characters in these stories, challenging students to 

think critically about their own attitudes toward those whose lives are much different 

from their own. 
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           A second guiding principle is more directly aligned with special education: to 

create a learning environment that provides all students, regardless of ability, the 

opportunity to access rich language and texts that they may not choose on their own. 

With assistive technology and the ability to adapt curriculum to meet the needs of 

individual students, the nature of teaching in the twenty-first century has changed from a 

‘one-size fits all’ to a Universal Design for Learning approach (B.C. Ministry of 

Education, 2017), and I have tried to incorporate students’ individual needs into my 

practice as much as possible.  The range of reading ability of the texts themselves and the 

adaptations suggested (audiobook alternatives, choice for demonstrating learning, speech 

to text technology) reflect this consideration.  

 The unit outlined earlier is based on stories I am familiar with, that are ‘tried and 

true’ examples of the experiences mentioned above. I have included a literature circle as a 

means of offering students ‘voice and choice’ while at the same time ensuring that the 

texts they choose are also of literary merit and which students see as relevant in making 

connections with their own experience, with other texts they have read, and with the 

world around them.  The steps in the detailed plan, along with the adaptations mentioned, 

allow all students to meet the learning outcomes, or curricular competencies, of the new 

curriculum, while using widely accessible texts already available in many high school 

anthologies or book inventories. Some novel choices have come from the suggestions of 

students in my classes, others from my own reading or from workshops where I learned 

other teachers had success with them in their practice.   

  Planted firmly in the project is my own belief, based on both personal experience 

and the research I have done, that social justice is a key element in creating an inclusive 
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learning environment and that the English Language Arts classroom is a fertile ground on 

which to look at social justice issues.  This aligns with the goals of the new curriculum as 

well, where inclusion is an inherent pedagogical approach, and where students are offered 

‘flexibility and choice’ as they work toward the competencies outlined. Although I have 

included a literature circle list of novels, I have also included in the Appendix alternate 

novel choices based on social justice issues, which I have used in the past and continue to 

use to offer students a choice of reading material as they explore big ideas such as the 

original essential question: How does reading about the experience of others deepen 

our understanding of their lives and enrich our own? 

 My initial goal doing this research and applied project was to provide a unit of 

study for a secondary English course that aligned with the new curriculum, but which 

also used readily available resources that would engage all learners in meeting the 

learning outcomes.  Planning included selecting texts that would appeal to a wide range 

of interest and ability levels. As I researched social justice theory and successful 

inclusion in order to provide a framework for the project, I discovered that the policy of 

inclusion is a special education issue but not exclusively so. There are many barriers to it, 

and there are many disenfranchised students beyond those with exceptionalities that we 

need to consider when designing curriculum that seeks to make our classrooms caring 

and vibrant learning communities: English language learners, First Nations students, 

those from the LGBT community, and many who are economically disadvantaged. The 

Focused Literary Studies 10 unit could easily be used ‘as is.’ Like most teaching ideas, it 

is not original, but a hybrid of the many lessons and ideas others have shared with me. As 

with any plan for teaching, it is probably more effective when adapted or used as a 
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jumping off point to meet the interests and needs of the wide range of learners in our 

classrooms. 
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Appendix  
 

Social Justice and Special Education:  A Unit on 
Teaching Prosocial Behaviour through Literature for 

Focused Literary Studies 10  
 
 
Package Includes: 
 

§ Detailed Overview 
§ Detailed Plan of Study 
§ Literature Circle Choices  
§ Sample Reader Response 
§ Template for Ideagram 
§ Rubrics for: Reader responses, Ideagram, Group Presentation 
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Detailed Overview  
 
Subject: Focused Literary Studies                                                                Grade Level: 10  
Time Frame: 10 weeks 
 
What essential questions will be considered?  
 

• How does reading about the experience of others deepen our understanding of their 
lives and enrich our own? 

 
 

Cross-Curricular COMPETENCIES 
• Thinking: 
• Critical thinking  
• Creative thinking  
• Reflective thinking  

 

• Communicating: 
• explore the world around them understand and 
effectively 
• engage in the use of digital media. 
• Connect their personal and social identity and 
relationships, and the world in which they interact. 

 

• Personal and Social:  
• Positive personal and 
cultural identity  
• Personal awareness 
and responsibility  
• Social awareness and 
responsibility 

 
 

• Big Ideas: 

 

• The exploration of text and story deepens our understanding of diverse, complex ideas about 
identity, others, and the world. 
• story: narrative texts, whether real or imagined, that teach us about human nature, motivation, 
behaviour, and experience, and often reflect a personal journey or strengthen a sense of identity. 
They may also be considered the embodiment of collective wisdom.  
• Stories can be oral, written, or visual and used to instruct, inspire, and entertain listeners and 
readers. 
• Reading about the experiences of others deepens our understanding of the lives of others and 
enriches our own. 
• Questioning what we hear, read, and view contributes to our ability to be educated and engaged 
citizens. 
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Cross Curricular Connections:   
Social Justice: past and present social injustices in Canada and in the world, their 
possible causes, and their lasting impact on individuals, groups, and society: 
• values, morality, ethics      
equity and equality 
• social service, social responsibility 

 
 
• What key knowledge and skills will students acquire as a result of this unit? 

 
• Content:  (Students will know and 
understand…) 

 
• genres, forms, and purposes of texts  
• literal and inferential meaning 
• Respectfully exchange ideas and viewpoints 
from diverse perspectives to build shared 
understanding and extend thinking 
• Demonstrate speaking and listening skills in 
a variety of formal and informal contexts for 
a range of purposes 
• Use writing and design processes to plan, 
develop, and create engaging and meaningful 
literary, imaginative, and informational texts 
for a variety of purposes and audiences 
 
 
 
 
 
 
 

• Curricular Competencies (Students will be 
able to…) 

 
• Synthesize ideas from a variety of 
texts/sources 
• Think critically, creatively, and reflectively to 
explore ideas within, between, and beyond texts  
• Recognize personal, social, and cultural 
contexts, as well as values and perspectives in 
texts, including race, culture, gender, sexual 
orientation, socio-economic status, place  
• Construct meaningful personal connections 
between self, text, and world 
•  Respond to text in personal, creative, and 
critical ways 
• Express and support an opinion with credible 
evidence 
• Read for enjoyment and to achieve personal 
goals 
• Recognize and appreciate the role of story, 
narrative, and oral tradition in expressing First 
Peoples perspectives, values, beliefs, and points 
of view 
• Recognize the diversity within and across First 
Peoples societies represented in texts 
• Recognize the influence of place in First 
Peoples and Canadian texts 
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Teaching strategies: 
 
• read-alouds 
• collaboration 
• discussions 
• presentations 
• modeling sample writing 
• modeling project details 

 

Formative Activities and 
Assessment 
• Reading logs 
• Small group discussions 
• Written conversations in 
small groups 
 

Summative Assessment 
 
Ideagram or Literary 
Analysis Essay 

•  (See attached rubric for 
ideagram) 

 
• Group presentation:  Students 
will work collaboratively and 
use digital media to present 
their novel to the class in a 10 -
15 minute presentation 

 
• (See attached rubric for 
group presentation)  

 
 

Detailed Plan of Study 
 
 

Curricular Competencies Content  

(Key Terms and 
Vocabulary) 

 
Classroom Instruction, Resources and 

Assessment 

• Respectfully exchange ideas and 
viewpoints from diverse perspectives 
to build shared 
•  Understanding and extend thinking 
•  Demonstrate speaking and listening 
skills in a variety of formal and 
informal contexts for a range of 
purposes 

• identity • Teacher shares identity web and students 
construct their own.   
• They then share with a partner. 

•  Connect personal and social identity 
with world in which you interact. 
•  Construct meaningful personal 
connections between self, text, and 
world. 
•  Use the conventions of Canadian 
spelling, grammar, and punctuation 
proficiently and as appropriate to the 
context 

• stereotype 
• bias and 
manipulation 

• Watch Ted Talk: Chimananda Ngozi Adichie: 
The danger of a single story. 
• Consider your own identity webs  
• Construct one for Chimananda Adichie.   
• Write a response: 
• “What is the danger of the single story 
according to Chimananda Adichie? According to 
you? (Ahmed and Daniels, 2015) 

Resources: 
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 https://www.ted.com/talks/chimamanda_adichi
e_the_danger_of_a_single_story#t-‐1110041 
 
Assessment:  Rubric for written response  

•  Recognize personal, social, and 
cultural contexts, as well as values and 
perspectives in texts, including race, 
culture, gender, sexual orientation, 
socio-economic status, place	   

 
•  Express and support an opinion with 
credible evidence 

• genocide • Anchor activity from Harvey Daniels 
workshop.   
• Watch the video. 
• In a written conversation in small groups reflect 
on what was in the video.  
• Follow with longer Coloroso video on bullying.  
• Explain that next class we’ll be reading a 
narrative essay and writing a reader response on 
it. 
• Share reader response prompts and sample 
reader response (attached) 
• Read-aloud sample reader response. 

Resources:  Sample reader response, “The 
Bystander” short video: 

https://vimeo.com/60113127 

TedEx Talk:  “From Schoolyard Bullying to 
Genocide” with Barbara Coloroso 

•  Respond to text in personal and 
critical ways 
•  Express and support an opinion with 
credible evidence 
•  Use the conventions of Canadian 
spelling, grammar, and punctuation 
proficiently and as appropriate to the 
context 

• nonfiction 
• first person 
point of view 

• Read “From a flight attendant on Delta Flight 
15, written following 9-11” (handout) 
• Highlight meaningful passages. 
• Reader response: “What can we learn from the 
Gander experience?” 

Resources:  Handout  

Assessment:  Rubric for written response. 

Adaptation:  scribe or Dragon Dictation. 
•  Recognize and appreciate the role of 
story in expressing First Peoples 
perspectives, values, beliefs, and 
points of view 

 

• epiphany 
• first person 
point of view 
• genre 
• epiphany 
• narrative essay 

• Read aloud (longer text).  Written conversation 
activity in small groups. 
• Highlight meaningful passages 
• “Who do you think this essay is intended for, 
and what message do you think Wagamese 
wants to communicate?” 
• Write a reader response on the narrative essay. 

Resource:“Returning to Harmony” by Richard 
Wagamese  (handout) 

Assessment Rubric for written response.  

Adaptation:  scribe or Dragon Dictation. 
•  Evaluate how literary elements, 
techniques, and devices enhance and • 5 stages of plot  

• introduction  

• Mini-lesson on 5 stages of plot. 
• Write on board (or power point) Freytag’s 
pyramid of the 5 stages of plot. Explain that we 
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shape meaning and impact 

 

• rising action  
• climax  
• falling action  
• resolution 

will be reading two short stories, analyzing their 
plot structure, and thinking about the themes 
they have in common.  
• How does the theme of ‘empathy’ emerge from 
the plot developments in the story? 

•  Apply appropriate strategies in a 
variety of contexts to comprehend 
written texts; guide inquiry; and extend 
thinking. 
• literal and inferential meaning 
•  Respectfully exchange ideas and 
viewpoints to build share 
understanding  
•  Demonstrate speaking and listening 
skills in a variety of formal and 
informal contexts for a range of 
purposes 

• point of view   
• conflict  
• protagonist/anta
gonist 
• plot structure 
theme  
• setting  
• situational 
irony 

• Read –aloud followed by independent reading 
of “The Doll’s House” by Katherine Mansfield 
(online or in The Storyteller: Short Stories from 
Around the World) 

In groups, discuss the story and complete the 8 
critical questions (attached). Questions include 
analysis of the theme (social differences, how we 
treat ‘outsiders’) 

Adaptations:  Audiobook link: 
https://www.youtube.com/watch?v=1NaBntGQc
6M 

•  Apply appropriate strategies in a 
variety of contexts to comprehend 
written texts; guide inquiry; and extend 
thinking.	   
• literal and inferential meaning 
• 	  Respectfully exchange ideas and 
viewpoints from diverse perspectives 
to build shared understanding. 
•  Demonstrate speaking and listening 
skills in a variety of formal and 
informal contexts. 

• point of view 
conflict  
• protagonist/anta
gonist 
• plot structure  
• theme  
• setting  
• situational 
irony  
• dramatic irony 

• Read-aloud followed by independent reading of 
“The Stolen Party” by Liliana Heker (online or 
in The Storyteller anthology) 
• In groups, discuss the story and complete the 8 
critical questions. (attached) 
• Critical questions ask for a statement of theme 
(social and class difference, social snobbery) 

 

• Apply appropriate strategies in a 
variety of contexts to comprehend 
written, oral, visual, and multimodal 
texts; guide inquiry; and extend 
thinking  
• Explore and synthesize ideas within, 
between, and beyond texts 

• synthesis •  Create a Venn diagram on similarities and 
differences between “The Doll’s House” and 
“The Stolen Party” 
Resources:  Venn diagram template. 
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• Think critically, creatively, and 
reflectively to explore ideas within, 
between, and beyond texts 
• Recognize personal, social, and 
cultural contexts, as well as values and 
perspectives in texts, including race, 
culture, gender, sexual orientation, 
socio-economic status, place 
• Construct meaningful personal 
connections between self, text, and 
world • Respond to text in personal, 
creative, and critical ways 
•  Use the conventions of Canadian 
spelling, grammar, and punctuation 
proficiently and as appropriate to the 
context 
• Identify and challenge bias, 
contradictions, and distortions 
• Create and communicate (writing, 
speaking, representing) 
• Respectfully exchange ideas and 
viewpoints from diverse perspectives 
to build shared 
• understanding and extend thinking 
• Explore and synthesize ideas within, 
between, and beyond texts 

• point of view 
• genre 
• science fiction 
• dramatic irony 
• foreshadowing 
• symbolism 
• (synthesis) 

• Read aloud, independent reading. "Flowers for 
Algernon" (short story version) was first 
published in 1959 and has been translated into 
many languages around the world.  

 
• Written conversation: What connections can 
you make to Charlie’s experience? To other 
stories you know? 
• (Optional Venn diagram:  Add Charlie 
Gordon’s experience to the Venn diagram on the 
two short stories.) 
• Resources: “Flowers for Algernon” by Daniel 
Keyes (widely anthologized, available online) 
• Adaptation: Audiobook link here: 
https://www.youtube.com/watch?v=oeqVS4sQT
hI 

Assessment: Ideagram or literary analysis essay: 
 
Adaptations:  Dragon dictation, paragraph 
(versus essay), Power Point (versus ideagram) 
 
Theme or essential questions to consider:  
Should human subjects be used in scientific 
experiments? 
How does society treat those who are different?	  	  

• Read for enjoyment and to achieve 
personal goals. 
• Recognize the impact of personal, 
social, and cultural identity in First 
Peoples texts. 

None • Introduce literature circle choices through 
teacher-led ‘book talk.’   
• Peruse titles and write down 1st, 2nd, 3rd choice 
Book titles for literature circles. 

• Read for enjoyment and to achieve 
personal goals. 
• Examine the diversity within and 
across First Peoples societies 
represented in texts 

 • Groups are organized.  Literature circle 
activities are outlined for students. 
• Students read and set goal for first discussion 
group. 
• Post-its are handed out so students can flag 
pages that are meaningful.  (These are for future 
reference for discussion groups and/or reader 
responses as well as the quotes used in the 
summative assessment) 
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• (Assess the authenticity of First 
Peoples’ texts) 
• (Develop awareness of how First 
Peoples languages and texts reflect 
their cultures, knowledge, histories, 
and worldviews) 
• Think critically, creatively, and 
reflectively to explore ideas within, 
between, and beyond texts 
• Recognize personal, social, and 
cultural contexts, as well as values and 
perspectives in texts, including race, 
culture, gender, sexual orientation, 
socio-economic status, place 
• Construct meaningful personal 
connections between self, text, and 
world • Respond to text in personal, 
creative, and critical waysUse the 
conventions of Canadian spelling, 
grammar, and punctuation proficiently 
and as appropriate to the context 
• Create and communicate (writing, 
speaking, representing) 

• protagonist 
• antagonist 
• setting 
• mood 
• elements of plot 
• genre 
• point of view 

• Students set a page # target for the next three 
days. 
• Read for the following three periods, after 
setting a page # goal. 
• Write first reader response after having 
completed about 1/3 of the novel. 

• Construct meaningful personal 
connections between self, text, and 
world 

• Respectfully exchange ideas and 
viewpoints to build share 
understanding  
•  Demonstrate speaking and listening 
skills in a variety of formal and 
informal contexts for a range of 
purposes 

 • For first discussion group, students come 
prepared with a passage to read aloud and share 
with their group, explaining the importance of 
the quote to the story. 
• Set a page # target for the next meeting. 

• Same as above  • Second reader response and discussion group 
• Assessment: Reader response rubric (attached) 

• Same as above  • Third reader response and discussion group 
• Assessment:  same as above 

• Explore and synthesize ideas within, 
between, and beyond texts 
• Use the conventions of Canadian 
spelling, grammar, and punctuation 
proficiently and as appropriate to the 
context 
• Create and communicate (writing, 
speaking, representing) 

 • Begin ideagram when novel is completed.   
• Use excerpts ‘flagged’ with post-its for the 8 
quotes. Adaptations:  Dragon dictation, 
paragraph (versus essay), Power Point (versus 
ideagram) 
• Prepare group presentation.   
• Assessment:  Ideagram rubric. 
• Group Presentation rubric.  
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Literature Circle Choices 
 

Essential Question:  How does reading about the experience of others deepen our 
understanding of their lives and enrich our own? 

 
            TITLE                                   AUTHOR                                DESCRIPTION 

The Help Kathryn Stockett Set in 1960s Jackson, 
Mississippi.  Told by three 
women who are determined 
to tell their story about 
working for white families. 

The Outside Circle 
(Graphic novel) 

Patti Laboucane-Benson A graphic novel set in 
Edmonton.  It follows the 
story of two brothers 
surrounded by poverty, drug 
abuse, and gang violence, 
who try to overcome the 
tragedies of their past to 
lead better lives. 
 

Absolutely True Diary of 
a Part-Time Indian 

Sherman Alexie The story of Junior, a 
budding cartoonist growing 
up on the Spokane Indian 
Reservation. He leaves his 
troubled school on the ‘rez’ 
to attend an all-white high 
school where the only other 
Indian is the school mascot. 

The Curious Incident of 
the Dog in the Night-Time 

Mark Haddon The story of an autistic boy, 
Christopher Boone, whose 
logical brain has trouble 
reading people.  He sets out 
to solve a local mystery.  
Illustrtes what life is like for 
an autistic person. 

Indian Horse Richard Wagamese 
Saul Indian Horse discovers 
the joy of hockey as he 
endures the painful 
experience of residential 
schools 
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Senior Literature Circle Novels (Alternate Choices) 
 
Big Ideas:  The impact of inhumanity on humanity; self-preservation; oppression of women; Love 
and sacrifice 
 
             Title                                                      Author                                         Description 
A Thousand Splendid Suns Khaled Hosseini A story about two women 

growing up in war-torn 
Afghanistan and how their 
lives intersect as they each 
endure unbearable hardships 
and make sacrifices along the 
way. 

The Orenda Joseph Boyden Rich in language and its 
description of the First 
Nations' world view, The 
Orenda offers us insight into 
Canada’s early history 
including the devastation 
brought by disease and the 
zealous effort to convert The 
First Nations people that 
would have disastrous results 
for the generations that 
followed 

The Road Cormac McCarthy A powerful, post apocalyptic 
novel about  
a father and his son walking 
through a ‘nuclear winter’ in 
an imagined post-nuclear 
America. 

Maus I & II (graphic novel) Art Spiegelman By addressing the horror of 
the Holocaust through 
cartoons, Spiegelman captures 
the everyday reality of fear 
and is able to explore the guilt, 
relief and extraordinary 
sensation of survival. 

Night Eli Wiesel Terrifying account of the Nazi 
death camps. 

The Handmaid’s Tale Margaret Atwood Set in the near future, in a 
totalitarian Christian 
theocracy, The Handmaid's 
Tale explores themes of 
women in subjugation. 
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Literature Circles (Alternate Choices) 
 
Big Ideas:  The power of redemption; coming-of-age; love and sacrifice; Death and grief; evils of 
racism; the search for freedom 
 
             Title                                                   Author                                           Description 
The Kite Runner Khaled Hosseini The unforgettable, 

heartbreaking story of the 
unlikely friendship between a 
wealthy boy, Amir,  and 
Hassan, the son of his father’s 
servant. It is a father-son story 
that takes place in Afghanistan 
as it is being destroyed by war. 

The Catcher in the Rye J.D Salinger Holden Caulfield’s cynical, 
wry observations of life after 
he’s kicked out of prep school.  
An edgy coming-of-age story. 

The Glass Castle Jeanette Walls Jeanette Walls’s memoir about 
growing up in poverty as her 
dysfunctional parents travel 
throughout the U.S. A story 
about resilience and 
redemption. 

The Lovely Bones Alice Sebold The story of a family 
devastated by a murder -- a 
murder recounted by the 
teenage victim. A compelling 
novel about a family's need for 
peace and closure. 

To Kill a Mockingbird Harper Lee Scout Finch tells the story of 
her father, Atticus, and his 
defense of an African 
American man accused of  
raping a white woman in 
Depression-era Alabama. 

Persepolis (graphic novel) Marjane Satrapi Satrapi’s unforgettable 
childhood and coming of age 
within a large and loving 
family in Tehran during the 
Islamic Revolution; of the 
contradictions between private 
life and public life in a country 
plagued by political upheaval. 
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Rubric for Reader Response 
Response 
Journal 

1 2 3 4 

Thinking -little thinking; 
may not make 
sense 

-thinking is simple; 
-makes sense 
-points may be 
obvious 

-thinking is clear 
and logical; some 
depth 

-thinking is logical 
and insightful 

Support -few or no 
examples; 
-little or no detail 

-some examples 
and details 

-points have 
reasons and 
examples 
-detailed 
development 

-points have logic, 
reason and 
examples 
-points are well 
developed with 
well selected and 
varied details 
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Names:______________________________ 
 

 
 

Eight Critical Questions for Short Story 
 
1. Title of short story:_____________________________________________________ 
 
2. Author: _______________________________________________________________ 
 
3. Describe the setting (include relevant details of time, place, local colour, social 

background):_____________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

 

4. Describe the protagonist and other characters. (static/dynamic; flat/round; 

direct/indirect characterization).  Include quotes:  

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 

5. What is the main conflict in the story (internal/external; chara. vs. society, chara. vs. 

self, etc.): 

________________________________________________________________________

________________________________________________________________________
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________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 

6. List the 5 stages of plot and identify them from the story: 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 

7. Which point of view is used (1st person, 3rd person objective, 3rd person limited, or 3rd 

person omniscient) Why might the author have chosen this point of view? 

 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 

8.  In a sentence, explain what the main idea, or theme, of the story is.  How did you 

arrive at this conclusion? 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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Reader Response Journal Prompts and Rubric for Assessment 
 

Fiction Response Journal Prompts 
 
Read the assigned selection and write a response. 
Begin each response with the book title, the author, and the genre (TAG) 
 
Include the date of your journal entry. Example: 
 
Book Title         Date: 
 

 
 
Answer a minimum ¾ page, single-spaced on ANY combination of the following 
prompts: 
 

• Tell about what happened in the story. 
• Ask questions about things that confuse you or 

that you wonder about. 
• Describe your reaction to events and characters 
• Copy down a quote from a character and tell 

why you think it’s meaningful. (TAG = Title, author, genre) 
• Describe your favorite part. 
• Make a prediction about what will happen next. 
• Tell how you would react if you were one of the 

characters in the story. 
• Describe a part that surprised you. 
• Does the author use any figurative language in the 

story (similes, metaphors, etc.)? Give examples or include a quote that is rich in 
figurative language. 

• Write about connections you can make to current or historical events, other novels 
you’ve read, etc. 

• Compare the novel to another of the same genre that you’ve read 
• Explain why it’s important to read this novel.  Make a statement about the theme. 

 
See the sample on the reverse side 
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Sample Reader Response 
	  
419	  	  	  	  	  	  	  	  	  	  	  October	  2015	  
	  419 is a novel written by Canadian writer Will Ferguson.  The story takes place in both 

present-day Calgary and parts of Nigeria, mainly in and around Lagos where damage to 

the local environment from oil companies has affected the lives of the indigenous people.  

In the city as well as in the surrounding towns, livelihoods have been threatened due to 

the many oil spills that have destroyed vegetation and wildlife. 

The novel begins with a mystery: a father killed in an apparent road accident in 

Calgary.  Hi family learns that they are left in debt because of the father’s involvement in 

an internet scam.  As they begin to investigate the father’s actions leading up to his death, 

they learn that his secret began in Nigeria.  The title itself is based on a popular internet 

swindle whereby local Nigerians use internet cafes, assume identities, and send email 

solicitations to random victims around the globe.  One of these victims was the father. 

 A key theme in the novel revolves around exploitation, and it is when the novel’s action 

moves to Nigeria that we see the true desperation of many of its citizens.   The local ‘419’ 

leader, who, once he learns someone has been successful in capturing an internet victim, 

brings him to his house and forces him to carry out the plan, handing over most of the 

money stolen.  In the following excerpt, this 419 ‘boss’ attempts to justify using 

foreigners as victims in his elaborate con game: 

Commerce bears the fruits of history, Adam.  IF we Nigerians are good at 
thieving, we learned it from the British.  We may plunder bank accounts; 
they plundered entire continents….I assure you, we will take back our 
share of what was stolen… (p. 121) 

 Although this sounds like a somewhat convincing justification for committing the crime, 

we learn also that this gang leader is not unwilling to threaten his workers with torture if 

they prove uncooperative.  We bear witness to this torture in a grisly scene later in the 

novel. 

As the story unfolds, the characters who are most affected by the 419 swindle are 

tested to their limits and, as anticipated, the author does not offer a happy ending for all 

concerned. The characters we grow close to are all affected by the corruption of the 419 

scam.  In the end, we are reminded that although problems in the world may seem far 

away, we are inextricably linked to them. And there are no easy answers. 
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Template for Literature Circle Ideagram 
 

 
 
 

How	  does	  reading	  about	  the	  
experience	  of	  others	  deepen	  our	  
understanding	  of	  their	  lives	  and	  

enrich	  our	  own?	  

	  
8	  quotes	  from	  the	  novel	  that	  connect	  to	  the	  EQ	  

	  

	  
8	  symbols	  that	  connect	  to	  the	  quotes	  &	  EQ	  

	  
	  

8	  Text-‐to-‐text,	  text-‐to-‐self,	  or	  text-‐to	  world	  connections	  

Explain	  how	  quotes	  connect	  to	  the	  
essential	  question	  

Explain	  how	  symbols	  connect	  to	  the	  
quote/essential	  question.	  
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Rubric'for'Literature'Circle'Ideagram'
'
' Not'Yet'Within'

Expectations'
Minimally'Meets'
Expectations'

Fully'Meets'Expectations' Exceeds'Expectations'

Comprehension' @unclear'
understanding'of'the'
text/misreading.'
@no'inferences.'
@little'insight'into'the'
text.'

@superficial'reading'of'
the'text.'
@few'inferences'
@limited'
understanding'of'the'
text'

@meaningful'reading'of'
the'text'
@inferences'show'insight'
@satisfactory'reading'of'
the'text'

@insightful'reading'of'the'
text'
@inferences'are'insightful'
thoughtful''

Writing' @writing'is'too'brief'or'
incomplete'
@quotes'are'
missing/don’t'connect'
to'the'EQ'

@writing'clear'but'
lacks'details.'
@quotes'are'not'clearly'
related'to'the'EQ'
@errors'are'present'
but'not'distracting.'

@writing'is'clear''
@good'details'
@quotes'relate'to'well'to'
the'EQ'
@few'errors.'

@writing'is'thorough'and'
detailed.'@complete'
sentences.'
@quotes'are'carefully'
selected'and'explained'
@free'of'errors''

Quotes' @quotes'are'
missing/lack'
explanation'and'
connection'to'EQ'

@quotes'connect'to'the'
EQ'but'lack'detailed'
explanation.'

@quotes'connect'to'the'
EQ'and'are'explained.''

@quotes'are'well'selected'
and'connect'to'the'EQ.'''
@quotes'are'all'explained'in'
detail.'

Symbols' @missing'or'do'not'
connect'to'EQ'
@messy'

@satisfactory'
@connect'to'EQ'
@somewhat'neat'

@carefully'selected'
@connect'to'EQ'
@neat'and'visually'
appealing'
'

@symbols'are'innovative'and'
show'clear'connection'to'EQ'
@visually'appealing'(above'
and'beyond)'
@extremely'neat'and'visually'
appealing'
'

Connections' @missing'or'do'not'
connect'to'the'text'

@some'connections'to'
the'text'

@several'varied'and'
connections'with'clear'
connections'to'the'text'

@connections'are'thoughtful'
and'connect'very'well'to'the'
text.'
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Rubric for Group Presentation on Literature Circle Novel 
 

 Approaching 
Expectations 

0-2 

Meets Some 
Expectations 

3 

Fully Meets 
Expectations 

4 

Exceeds 
Expectations 

5-6 
Content Presentation 

communicates 
little about the 

elements of 
the novel. No 
connections 

made 

Presentation 
communicates 

some of the 
elements of 
the novel. 
May not 
touch on 
theme. 

Connections 
are obvious 

Adequately 
communicates 
all elements 
of the novel, 

including 
theme. 

Relevant 
connections 

made (t-t,t-s,t-
w) 

Clearly 
describes all 
elements of 
the novel, 
including 
themes 

Connections 
are insightful 
(t-t, t-s, t-w) 

Detail Few details 
about plot, 

character and 
theme 

Some details 
about plot, 

character and 
theme 

Good details 
about plot, 

character and 
theme. 

Excellent 
details about 

plot, 
character and 

theme 
Preparation Some 

evidence of 
organization 

Evidence of 
organization 
but could be 

more 
prepared 

Good 
organization; 
well prepared. 

Excellent 
organization 

and 
preparation. 

Speaking 
and 

Listening 
Skills 

Difficult to 
hear  

Inattentive or 
distracted 

during other 
presentations 

Uses some 
eye contact & 
confidence. 

Listens and is 
not distracted 
during other 
presentations 

Uses eye 
contact.  Is 

confident and 
connects with 

audience. 
Listens 

attentively 
and is not 
distracted 

during other 
presentations. 

Excellent 
engagement, 

delivery. 
Eye contact, 
confident. 

Listens 
attentively.  
Is engaged 

during other 
presentations.  

 
 


