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Abstract 

 

With the implementation of Response to Intervention generalist teachers and specialist teachers 

must evaluate and potentially alter the way in which they work together if they are to continue 

meet the diverse and ever changing needs of students.  Response to Intervention requires the 

specialist teacher to provide supports not only to students with exceptionalities but all students 

within the setting of the classroom.  Co-teaching is one alternative to explore when attempting to 

meet the needs of students within the inclusive classroom.  Co-teaching requires the generalist 

and specialist teachers to teach together within the generalist classroom.  Utilizing co-teaching 

practices as a model of support can be challenging; however, when these challenges are 

proactively addressed, the benefits to the students as well as the educators involved can be 

significant. 
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Chapter 1: Overview of Project 

 

1.1 Statement of Problem 

The classroom is a very dynamic and often times challenging environment for both students 

and teachers.  Inclusion within an educational environment looks very different from school to 

school and classroom to classroom.  Even though there is a common definition of inclusion put 

forward by the Ministry of Education, inclusion is not consistently implemented. The Ministry of 

Education, in A Policy for Procedures and Guidelines (2016), defines inclusion as “the principle 

that all students are entitled to equitable access to learning, achievement and the pursuit of 

excellence in all aspects of their education.  The practice of inclusion is not necessarily 

synonymous with integration and goes beyond placement to include meaningful participation 

and the promotion of interaction with others” (p10).  Inclusion is defined as a philosophy that 

states students with disabilities have the right to receive their education in the general education 

classroom, with the necessary supports and services provided in that setting (Friend and Cook, 

(2007).  Mandating inclusion has challenged the traditional roles of classroom teachers and 

support teachers.  Classroom teachers are finding it increasingly more difficult to teach in 

isolation and continue to meet the diverse needs of the students within their classrooms. Support 

teachers are no longer isolated to implement special education programs separate from their 

colleagues.  Classroom teachers and support teachers must now find effective ways to work 

together to support not only those students with exceptionalities but all students within the 

inclusive classroom. 
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1.2 Potential Solutions 

Response to Intervention (RTI) is a framework which has been implemented to assist in 

supporting all learners within the inclusive classroom. The implementation of RTI within schools 

can provide the structure needed to support Classroom Teachers and Student Support Teachers in 

their efforts to assist all students; however, providing the structure is only part of the solution.  

Student Support Teachers and Classroom Teachers need to work together, within the same 

classroom to effectively support all learners.  Although RTI provides the framework it does not 

however provide the direction needed to effectively work together to achieve the goal of 

reaching all learners within an inclusive setting.  Co-teaching could be the solution that would 

allow Classroom Teachers and Student Support Teachers to work together in the same classroom 

within the framework of RTI. 

 Response to Intervention.  Response to Intervention, as defined by the RTI Action 

Network: A Program for the National Center for Learning Disabilities (2017) is a multi-tier 

approach to the early identification and support of students with learning and behavior needs. 

They go on to identify and describe the RTI framework as follows: 

The RTI process begins with high-quality instruction and universal screening of all children 

in the general education classroom. Struggling learners are provided with interventions at 

increasing levels of intensity to accelerate their rate of learning. These services may be 

provided by a variety of personnel, including general education teachers, special educators, 

and specialists. Progress is closely monitored to assess both the learning rate and level of 

performance of individual students. Educational decisions about the intensity and duration of 

interventions are based on individual student response to instruction. RTI is designed for use 

when making decisions in both general education and special education, creating a well-
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integrated system of instruction and intervention guided by child outcome data (National 

center for learning disabilities, 2017: Retrieved from http://www.rtinetwork.org). 

In a Province of British Columbia (Ministry of Education) document entitled Supporting 

Students with Learning Disabilities: A Guide for Teachers (2013), Response to Intervention is 

described as a 

…framework for formative assessment that involves collecting data on a regular basis to 

make instructional decisions in a multi-tier model. Although RTI originates from special 

education, it is intended for use with all students in general education. The three tiers of RTI 

could be described as a triangle divided horizontally into three unequal sections.  In the 

Response to Intervention model, students who do not demonstrate success in Tier 1 are 

provided additional differentiated instruction at the Tier 2 level. This instruction is delivered 

with greater frequency, duration and intensity in the areas of difficulty and is usually given 

within the class setting. Students who continue to demonstrate lack of success in Tier 2 then 

receive intensive interventions at the Tier 3 level, usually within individualized or small-

group situations (B.C. Ministry of Education, 2013. p.39).  

Student Support Teachers play an active and critical role in each tier of the RTI model.  

Within this framework, Student Support Teachers are encouraged to provide more support within 

the classroom setting (tier one).  Theoretically, this model has the potential to provide the 

structure to encourage greater inclusivity within the school environment as classroom teachers 

and support teachers work together to support all learners within the classroom setting; however 

implementing it is challenging. Having another professional in the classroom can be intimidating 

for a classroom teacher, and as a result there are teachers who prefer the support delivery model 

to either be at a tier 2 or tier 3 level, wherein the bulk of support takes place outside of the 
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classroom. Often times, Support Teachers time within the classroom is not utilized effectively.  

As a result they often perceive themselves as assistants or aides to the classroom teacher instead 

of partners in supporting all learners. One way to increase the effectiveness of support would be 

for the Support Teacher to know ahead of time what will be happening prior to going into the 

classroom. This may also increase the comfort level of the classroom teacher.  Student support 

teachers and classroom teachers co-teaching units of study could lead to a more defined, 

cohesive model of support.  

 Co-Teaching.  Friend and Cook (2010) define co-teaching as a “service delivery option 

for students with special needs . . . in their general education classrooms” (p. 109). Co-teaching 

is one approach for helping students with disabilities access a rigorous general education 

curriculum in the least restrictive environment while receiving support from two certified 

teachers. Co-teachers share unique responsibilities through co-planning, co-instructing, and co-

assessing to provide evidence-based and value-added instructional practices and to differentiate 

instruction (Conderman & Hedin, 2012; Friend & Cook, 2010; Murawski, 2008).   

1.3 Statement of Purpose 

The landscape of education in British Columbia is ever changing. Perhaps the biggest change 

in education was the introduction of inclusion in BC public schools.  Inclusion “describes the 

principle that all students are entitled to equitable access to learning, achievement and the pursuit 

of excellence in all aspects of their educational programs. The practice of inclusion is not 

necessarily synonymous with full integration in regular classrooms, and goes beyond placement, 

to include meaningful participation and the promotion of interaction with others.”(B.C. Ministry 

of Education, 2013. p. 2).  Although legislation is in place regarding inclusion, the 

implementation of this legislation looks different in and within each district across the province.  
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The challenge remains, how do we as educators provide the best education possible to all 

students within our classrooms? The Student Support Teacher plays an active role in 

implementing this policy within each school. The responsibilities put forward for Student 

Support Teachers by the B.C. Ministry of Education (2013) read as follows:  

Learning Assistance Teachers (they are known as Student Support Teachers in the district 

where I teach) typically help to organize, maintain, and integrate services in the school and, 

as part of a school-based team (usually as the chair of the team), provide the major link with 

support services available at the district level. Students who have severe disabilities usually 

require access to more specialized programs and services. Some schools combine learning 

assistance with other special education services to create a 'Resource Teacher' model. Where 

this model is used, it means that one resource teacher works with a number of classroom 

teachers to provide support for all students in their classroom: those who are in the high and 

low incidence groups; those who have mild learning difficulties; those who may need 

enrichment; and in some cases, those who are learning English as a second language. There 

are no territorial lines drawn in service delivery (p.23 &24). 

This definition of the role of the Student Support teacher is broad and leaves the way in which 

support is delivered up to the discretion of individual school teams.   

1.4 Personal Context 

Due to initiatives such as Response to Intervention being implemented within the school 

district where I work, as well as the mandate for Student Support Teachers changing as a result 

of this initiative, it is necessary to reflect and reevaluate the impact current practice has within a 

school environment in terms of supporting classroom teachers and students.  Through various 
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professional development opportunities, Professional Learning Groups and courses taken, my 

understanding of inclusion has broadened and as a result my philosophy has changed from what 

should be to what must be when faced with the challenge of implementing new policies and 

procedures. In examining the larger issues within Special Education I am able to see broader 

themes represented within the smaller, more insular school setting. When evaluating my role as a 

Student Support Teacher in light of new understandings, my perception of my role within the 

school has been challenged and my imagination has been sparked to further explore how I could 

be supporting my colleagues and the students in a larger and more meaningful capacity.  Co-

teaching has been suggested as the optimal way of supporting students and teachers within the 

inclusive classroom (Katz, 2012; Brownlee and King, 2000).  The more I read about the 

strategies outlined within the co-teaching model the more I envision how this could be a 

proactive way in which to provide in class support within the framework of Response to 

Intervention.  

 As a Student Support Teacher I am interested in improving my practice with regards to 

how I support classroom teachers within inclusive environments.  I am specifically interested in 

creating a Weebly, based in current research, which outlines how, within a Response to 

Intervention framework, Student Support Teachers can effectively work with classroom teachers 

within inclusive classrooms utilizing co-teaching practices. I have chosen the Weebly platform to 

present this information as this platform is more user friendly to create in than websites.  

Weeblys offer the creator many options in design which are free and allow the person accessing 

the site to maneuver in the same way they would a website. I have searched the internet for both 

websites and weeblys and I have found several of each that discuss co-teaching; however, none, 

that I have found, have linked RTI with co-teaching, nor have they discussed the barriers 
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encountered when trying to engage in the practice of co-teaching. As a result, the purpose of this 

project is to provide Student Support Teachers, as well as classroom teachers, with a tool which 

details co-teaching strategies, which provides access to a collection of resources to assist in the 

implementation of these strategies, and which discusses and provides potential strategies to 

address the barriers associated with co-teaching. There are many evidence based articles and 

books written about co-teaching, Response to Intervention and inclusion, citing what best 

practice is.  However, through my experience, often times educators rely on what “they” say is 

best practice relayed to them through a myriad of professional development opportunities.  Being 

a teacher researcher takes time and involves having access to materials that many teachers 

simply do not have.  Many of the articles I have read I would not have found if I had not had 

access to a University database.  In addition to defining co-teaching, discussing the barriers and 

exploring some solutions to these barriers, in creating this Weebly, I provide teachers with a list 

of resources and direction to further their exploration of co-teaching as a means of support in 

inclusive environments.   

1.5 Overview of the Project 

The product being created is a Weebly providing Student Support Teachers, as well as 

Classroom Teachers, with the information, resources and strategies needed to make decisions, 

plan, and effectively implement co-teaching practices as a model to support all learners within an 

inclusive classroom while working within the framework of Response to Intervention.  The 

Weebly construction is similar to a website.  It will contain labeled tabs which the user can click 

to access further information.  The tabs will provide the user with specific information regarding 

co-teaching strategies, how, when and in what circumstances each could be best utilized, 

resources to provide further information, as well as a section regarding the potential barriers to 
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successful co-teaching and how to begin to address them.  The Weebly will be accessed through 

a site called practicallycoteaching.weebly.com. In creating this tool, it is my intent to provide 

educators with a resource which will reflect the most current evidence based research in the area 

of co-teaching as they endeavor to provide support to all learners within their classrooms.   
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Chapter 2: Literature Review 

 This review will examine the literature pertaining to the philosophy, theories, strategies 

and barriers as they relate to inclusion, Response to Intervention, professional development, co-

teaching and collaboration.  As the project being created is web based it is also important to 

address the elements necessary in creating an effective online resource. An examination of 

historical and current research will be utilized in order to justify the creation of a resource to 

assist teachers in their efforts to provide an education to all students within inclusive 

environments. 

 2.1 Inclusion 

 In 1995, the Province of British Columbia established a Special Education Policy 

Framework that informed the legislation and guidelines for special education programs and 

services in B.C. (B.C. Ministry of Education, 2013.) This policy states that ‘all students should 

have equitable access to learning, opportunities for achievement and the pursuit of excellence in 

all aspects of their educational programs (B.C. Ministry of Education, 2013. p.1).  The Ministry 

of Education, within this manual, defines and makes the distinctions between inclusion and 

integration.  They define and distinguish these two concepts as follows: 

Inclusion describes the principle that all students are entitled to equitable 

access to learning, achievement and the pursuit of excellence in all aspects of 

their education. The practice of inclusion is not necessarily synonymous with 

integration and goes beyond placement to include meaningful participation and 

the promotion of interaction with others. (p. 2) 
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It is policy now to have students with disabilities enrolled in their community school and placed 

in regular classrooms with age appropriate peers.  However, placement does not necessarily 

ensure involvement or interaction in meaningful ways. 

Integration (previously known as mainstreaming) is one of the major strategies 

used to achieve inclusion. With integration, students with special needs are 

included in educational settings with their peers who do not have special needs, 

and provided with the necessary accommodations determined on an individual 

basis, to enable them to be successful in the most enabling learning 

environment" (p.V). 

Within these definitions the phrases ‘meaningful participation’, ‘necessary accommodations 

based on an individual basis’ and ‘most enabling environment’ are the catalysts for questions to 

be raised and research to be engaged in to find the best practices to accomplish these objectives.  

Research indicates that teachers generally agree with the concept of inclusion (Katz, and Sokal, 

2015); however, professional competence, support and resources and questions regarding the 

effectiveness of an inclusive setting are areas cited as concerns teachers have with regards to the 

implementation of inclusion policies (Boyle and Topping, 2012).  Inclusion for some teachers is 

a scary proposition. It challenges the established views of education, in which teachers are left to 

teach their class in relative isolation with Special Education Teachers in a separate area of the 

school doing their job. Inclusion challenges the traditional roles of the general classroom teacher 

as well as the Student Support Teacher (Boyle and Topping, 2012). They must now reexamine 

and redefine their roles within the context of an inclusive setting in which they are both 

responsible for meeting the educational needs of students with exceptionalities (Sokal and Katz, 

2015).  However, this can pose challenges.  
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One barrier to implementing integrative practices is Support Teachers finding a place 

within the classroom.  Support Teachers have discussed their perception of underutilization and 

have likened their role in the classroom a more of an aide than a teaching partner (Murawski, 

2009; Walther-Thomas, 1997; Boyle and Topping, 2012).  Further to this, general education 

teachers have cited a lack of content knowledge as a contributing factor for Student Support 

Teachers’ limited role within the classroom (Boyle and Topping, 2012). 

Support Teachers and other specialized staff are taking on more collaborative, team based 

roles (Villa, Thousand and Nevin, 2004) in an attempt to effectively support teachers and 

students within the classroom.  With a large percentage of students with disabilities receiving 

instruction within the general education classroom for the majority of the day, it is important for 

both classroom teachers and Student Support Teachers to implement instructional techniques that 

best support student understanding (Gurger and Unzner, 2011).  Response to intervention, 

collaboration and co-teaching can offer schools a means of structuring supports and addressing 

barriers to integration. 

2.2 Response to Intervention 

 Response to Intervention is a framework that when implemented with fidelity has the 

potential to support teaching personnel and all students within an educational setting. Response 

to Intervention is a school wide tiered approach to support.  The RTI Action Network (2017) 

describes the RTI framework as follows: 

The RTI process begins with high-quality instruction and universal screening of all 

children in the general education classroom. Struggling learners are provided with 

interventions at increasing levels of intensity to accelerate their rate of learning [tier one 
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for strategies to be used for the whole class, tier two for strategies to be implemented 

either within the classroom setting or outside with smaller groups of students and tier 

three for strategies to be implemented with select students who require more intensive 

interventions]. These services may be provided by a variety of personnel, including 

general education teachers, special educators, and specialists. Progress is closely 

monitored to assess both the learning rate and level of performance of individual 

students. Educational decisions about the intensity and duration of interventions are based 

on individual student response to instruction. RTI is designed for use when making 

decisions in both general education and special education, creating a well-integrated 

system of instruction and intervention guided by child outcome data (National center for 

learning disabilities, 2017. What is RTI tab). 

Student Support Teachers play an active and critical role in each tier of the RTI model as they 

are involved (along with school administrators, classroom teachers, school psychologists and 

others) in the integration of services that promote the success of students along a continuum of 

need (Glover and Vaughn, 2010). When looking specifically at the role Student Support 

Teachers play in the implementation of RTI, Sailor (2009) recommends that “special educators 

teach collaboratively with general educators when grade level classrooms have one or more 

students with individual education programs. In this way, specialized teaching can benefit not 

only students with these programs, but all of the students in the class” (p. 88).  However, Friend, 

Hurley-Chamberlain, Cook and Shamberger (2010) qualify this sentiment by stating that general 

educators should be expected to work with students with disabilities. Response to Intervention, 

by design, promotes inclusion. Collaboration between classroom teachers and Student Support 

Teachers in the delivery of tier 1 and 2 instruction and interventions typically takes place within 
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the setting of the general classroom and services approximately 90% of students (Hoover and 

Love, 2011).  

2.3 Co-Teaching as a Support Model  

Many studies have been conducted with regards to defining and implementing co-

teaching practices within inclusive environments (Cook and Friend, (1995); Walther-Thomas, 

Bryant, and Land, 1996; Vaugh, Schumm, Shay and Arguelles, 1997; Gately and Gately, 2001; 

Scruggs, Mastropieri and McDuffie, 2007; Murawski, 2010; Wilson and Blednick, 2011).  

Murawski (2003) characterizes co-teaching as special and general educators co-planning, co-

instructing, and co-assessing on a regular basis.   Murawski and Lochner (2011) further describe 

the dynamic of co-teaching as a collaboration between special and general educators “to teach 

students with and without disabilities in the same classroom, focusing on the use of collaborative 

and differentiated instructional strategies to increase the accessibility of the content for all 

learners” (p.175).  Co- teaching has also been referred to as collaborative teaching, team- 

teaching or cooperative teaching; however, all of these terms describe “two or more 

professionals who deliver quality instruction to students with and without disabilities in a 

classroom” (Friend and Cook, 2007 as cited in Murawski, 2010, p. 12). Co-teaching requires 

Classroom Teachers and Student Support Teachers to reevaluate their traditional roles within the 

school. Admittedly, having two teachers in one classroom does not guarantee student success.  

“Professionals in the inclusive co-teaching setting must understand the diverse, and sometimes 

extensive needs of students, and orchestrate learning opportunities for all students” (Wilson and 

Blednick, 2011, p. 10).  Co- teaching programs have many components. Gately and Gately 

(2001) outline eight components that contribute to the development of the collaborative learning 

environment.  These include: 
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a. interpersonal communication (verbal, non-verbal and social),  

b. physical arrangement (materials, placement of students and teachers),  

c. familiarity with the curriculum (essential for Student Support Teacher to demonstrate 

an understanding of the core competencies),  

d. curriculum goals and modifications (effectively planning for the educational needs of 

all students),  

e. instructional planning (day to day, unit to unit planning and deciding how a lesson 

will be delivered),  

f. instructional presentation (presentation of lessons and structuring of activities),  

g. classroom management (involves establishing structure in the classroom and 

relationships with all students) and  

h. assessment (evaluating individual students and adjusting expectations to meet 

individual needs).   

Within these components Gately and Gately (2001) further identify three developmental stages 

co-teachers move through as they establish a collaborative working relationship.  These are the 

“beginning stage, the compromising stage and the collaborative stage” (p. 42).  Teachers, who 

voice dissatisfaction with the co-teaching process, indicate poorly defined role descriptions, lack 

of clear expectations from administrators, and frustrations with implementation issues (Cook & 

Friend, 1998).  Gately and Gately (2001) attribute, in part, the dissatisfaction teachers experience 

with co-teaching to the developmental nature of this process. “When teachers have established 

little or no professional working relationship the development of the collaborative relationship 

will be slowed” (p.42). 
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Many researchers have identified a variety of co-teaching models that can be 

implemented based on the needs in the classroom (Wilson and Blednick, 2011; Friend and Cook, 

1995, 2010; Thousand, 2006; Vaughn, Schumms and Arguelles, 1997; Walther-Thomas, 

Korinek , McLaughlin and Williams, 2000). These include: 

1. One teach, one observe, in which one teacher leads large-group instruction while the 

other gathers academic, behavioral, or social data on specific students or the class group;  

2. Station teaching, in which instruction is divided into three non-sequential parts and 

students, likewise divided into three groups, rotate from station to station, being taught by the 

teachers at two stations and working independently at the third;  

3. Parallel teaching, in which the two teachers, each with half the class group, present the 

same material for the primary purpose of fostering instructional differentiation and increasing 

student participation;  

4. Alternative teaching, in which one teacher works with most students while the other 

works with a small group for remediation, enrichment, assessment, pre-teaching, or another 

purpose;  

5. Teaming, in which both teachers lead large-group instruction by both lecturing, 

representing opposing views in a debate, illustrating two ways to solve a problem, and so on;  

6. One teach, one assist, in which one teacher leads instruction while the other circulates 

among the students offering individual assistance.  

This last method is seen most often when co-teaching relationships have not moved past the 

beginning stage.  In the one teach one assist model it is typically the general education teacher 

who teaches while the support teacher takes on the role of an assistant (Kloo and Zigmond, 2008; 

Murawski and Lochner, 2011; and Weiss, 2004).  Idol (2006) found that “co-teachers often 



Practically Co-teaching: An Educational Resource 16      
 

reverted back to using the one teach-one assist model when the lesson was not thoroughly co-

planned prior to instruction; careful consideration of the specific teaching model to be 

implemented allows for the optimal use of co-teacher skills” (as cited in Gurgur and Uzuner, 

2011. p. 85).  However, this does not imply that general educators should not be expected to 

work by themselves with students with disabilities (Friend, Cook, Hurley-Chamberlain and 

Shambeger, 2010).  The effectiveness of co-planning is cited as both essential to successful co-

teaching as well as one of the biggest stumbling blocks to effective co-teaching (Friend and 

Cook, 2003; Gately and Gately, 2003; Kloo and Zigmond, 2008; Bauwens, Hourcade and Friend, 

1989; Vaughn, Schuum and Arguelles, 1997; Walther-Thomas, Korinek, McLaughlin and 

Williams, 2000).  These researchers identify finding a common co-planning time as one of the 

largest barriers in establishing effective co-teaching relationships.  Walther-Thomas, Bryant and 

Land (1996) identify that “effective co-planners trust the professional skills of their partners, 

plan lessons that demand active participation, create learning and teaching environments where 

everyone’s contributions are valued and develop effective co-planning schedules and routines” 

(p. 259).  Wilson (2016) supports this belief by stating “Co-planning allows co-teachers to find 

ways to remove the barriers to effective teaching practices while keeping the rigor of the 

coursework intact, to take the time to decide the big ideas that need to be understood and 

together make sure that those ideas are propelling lessons, and to create learning environments 

that support all learners and enable students to succeed” (p.3). 

Most of the published literature on co-teaching focuses on the practicalities and logistics, 

emphasizing that co-teaching is difficult to do well without careful, ongoing co-planning, 

compatible teaching pairings with similar teaching philosophies and strong administration 

support (Kloo and Zigmond, 2008).  



Practically Co-teaching: An Educational Resource 17      
 

2.4 Research on Co-Teaching 

 Co-teaching is a model that may address some identified barriers to supporting inclusion 

within classrooms.  Murawski and Swanson’s (2001) meta-analysis reviewed eighty-nine 

quantitative studies pertaining to the effectiveness of co-teaching as a service delivery model for 

students with disabilities.  Murawski and Swanson were specifically interested in articles 

pertaining to co-teaching where Student Support Teachers and general Classroom Teachers were 

engaged in co-teaching practices. Out of these 89 articles, 6 studies specifically met their criteria 

(Klingener, Vaughn, Hughes, Schumm, and Elbaum, 1998; Vaughn, Elbaum, Schumm and 

Hughes, 1998; Lundeen and Lundeen, 1993; Walsh and Snyder, 1993; Rosman, 1994; Self, 

Benning, Marston and Magnusson, 1991) indicating that general and special education teachers 

were co-planning and co-teaching a heterogeneous group of students within the same physical 

space`` (p. 262).  Other codes identified within these studies included: “parity, voluntariness, 

shared resources/accountability/responsibility and the use of a variety of approaches for 

cooperative teaching” (p. 262).  The dependent measures identified within these 6 studies were 

varied and included: “grades, achievements, social outcomes, attitudes, absences and referrals” 

(p. 262).  The findings of this meta-analysis suggested that co-teaching is a “moderately effective 

procedure for influencing student outcome; however these finding should be interpreted with 

caution as only 3 of the studies included effect sizes related to students with reported disabilities” 

(p. 264). Other findings included: insufficient data to determine whether the results of the 

intervention would vary based on disability types, as clear descriptions of types of disabilities in 

each study were not provided; large effect size obtained for grades K-3 which could suggest that 

co-teaching strategies may be an appropriate model in these grades.   Murawski and Swanson 

(2001) also made the following observations based on their study of the 6 articles: 
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 1. The authors leave out vital information on the measures used in their studies.  

2. The authors interview teachers where co-teaching is already considered 

successful; thus incurring potential bias.  

3. The major variable in the success or failure of a co-teaching program appears to 

be the teachers’ personalities.  

4. The general and special education teachers do not have a clear and/or similar 

definition of co-teaching or collaboration.  

5. Due to the design of the research, behavioral and grade changes (as well as 

other outcomes) are frequently stated qualitatively (e.g. improved, better), rather than 

quantitatively or definitively.  

6. Few studies describe the actions of the special education teacher during the 

process of co-teaching (p. 265). 

The implications put forward as a result of this analysis are, despite the lack of 

quantitative data to support a claim that co-teaching practices are effective as a model of support 

for students with disabilities, co-teaching practices should continue to be implemented.  

Documentation of what is working and not working needs to be collected and teachers who are 

co-teaching should be inviting researchers into their classrooms so that further studies may be 

conducted (Murawski and Swanson, 2001). It is acknowledged that these studies are at least 20 

years old and as a result new strategies and skills may have emerged. 
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 2.5 Collaboration 

Collaboration is the glue with which philosophies such as inclusion, frameworks like 

Response to Intervention and models of support such as co-teaching are held together.  

Collaboration refers to “a style for interaction, which includes dialogue, planning, shared and 

creative decision making, and follow-up between at least two co-equal professionals with diverse 

expertise, in which the goal of the interaction is to provide appropriate services for students…” 

(Hughes and Murawski, 2001, p. 196). Airasian and Gullickson (1994) state that “it is the 

constant cycle of experience, reflection, and improvement that marks a teacher’s growth and 

development; teachers do learn by doing, but only if they also reflect upon, critique, and base 

future actions on knowledge gained from past actions” (p. 195).  Honigsfeld and Dove (2010) 

identify two types of collaboration: informal and formal.  Informal professional conversations 

are those in which teachers share common experiences and through this sharing learn and grow 

as educators.  Danielson (2009) emphasizes how critical the “role of other” is in all types of 

professional conversations in “the supply (of) the mirror, the sounding board, the sympathetic, 

and sometimes challenging voice” (p.6. as cited in Honigsfeld and Dove, 2010. p. 63).  Formal 

collaboration refers to the systematic, planned and measurable interaction that takes place 

between professionals.   Formal “structures and procedures are developed, implemented, and 

maintained in order to support sustained professional collaboration” (Honigsfeld and Dove, 

2010. p. 63).  Friend (2000) describes the relationship between collaborative colleagues as not 

one of like but one of respect.  She states “professionals who have a high regard for and better 

understanding of one another are more likely to take the risks involved in working together” (p. 

131). Student Support Teachers should be active participants in all levels of collaboration taking 

place within the school setting.  However, Friend (2000) cautions support teachers who try to 
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schedule too many collaboration sessions with teachers as maintaining strategies for 

collaboration as well as implementing interventions for individual student needs can be 

challenging.  Challenges regarding the logistics of collaboration are commonly cited. These 

include “arranging shared planning time, coordinating schedules, and preventing overlapping 

schedules” (Friend, 2000. p. 133).     

 Effective collaboration is the cornerstone for the successful implementation of co-

teaching strategies and inclusionary practices within the framework of Response to Intervention.  

In Response to Intervention, Collaboration and Co-Teaching: A Logical Combination for 

Successful Systemic Change, Murawski and Hughes (2009) link RTI, collaboration and co-

teaching in the following way: 

When meeting the needs for RTI implementation, teachers need to actively collaborate 

with their colleagues to make sure that lessons are research based, lessons address the 

wide variety of needs in the general education classroom, lessons ensure access to the 

general curriculum for diverse learners, ongoing data collection and progress monitoring 

is occurring and students in tiers 2 and 3 are able to receive specialized and more 

individualized instruction in small groups.  Co-teaching becomes a powerful means of 

meeting the goals of RTI (p. 269). 

2.6 The Online Resource 

 The guides and resources reviewed pertaining to how to develop an effective website are 

relatively consistent though vary in the level of description and complexity.  Much of the 

information related to this field is quite technical and relies on the reader to have an existing 

knowledge base regarding coding and web design.  There is little information directly pertaining 
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to the construction of a Weebly specifically, though the research does mention them within the 

context of web based platforms. Weebly is “a drag and drop website builder” which requires the 

user to not have any coding experience as it is not needed to utilize this site (weebly.com).  

When designing an effective, user friendly site the following are important to keep in mind: 

readability of text, cohesiveness of design, including backgrounds, color, graphics and links as 

well as how users navigate the site (Plumley, 2010;2011, Dawson, 2009;2010;2011). 

 Readability refers to how accessible the content is to the reader (Plumley, 2010;2011, 

Dawson, 2009;2010;2011). When attempting to establish a higher level of user readability the 

author must consider font, font size, the spacing between the lines of text as well as the amount 

of white space that is incorporated on each page (Dawson, 2011; Plumley 2011).  White space 

refers to “any area separating content on the page, even the space between lines.  Crowding can 

make it difficult for the reader to find what they need or to know what is important”. (Plumley, 

2011. p. 65). Although users can alter the size of the font once they have accessed a site, taking 

this into account when building the site is one less aspect for the user to navigate once they have 

entered the site (Plumley, 2011).  “Text size also pertains to the proportion between the different 

levels of headings” (Plumley, 2011. p. 61). Headings can indicate the importance of the text.  

They also break up text into manageable pieces (Dawson, 2011; Plumley, 2011). Keeping fonts 

consistent throughout the pages is also important when considering readability and cohesiveness. 

Using any more than two fonts is not recommended (Plumley, 2011) as more can be distracting 

and take away from the content.  Just as the content being delivered needs to take into account 

the audience, and the goal of the site, so does color.  “Keeping the color variations and additional 

colors connected to the base color keeps the design professional, easy on the eye and more 

focused” (Plumley, 2011, p.69).  Once the base color has been established, the colors represented 
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throughout the rest of the site must relate to it, enhancing the cohesiveness.  Contrast is also 

important and can adversely affect readability.  When deciding on a background a lighter color 

can offset text.  Caution is noted when using graphics as a background as they can be “distracting 

to the eye and make text challenging to read” (Plumley, 2011, p. 72).   Graphics or images are 

another way of increasing readability and the users’ ability to relate with the site.  Both Plumley 

(2011) and Dawson (2011) recommend the use of graphics, however caution that less is more 

and the selection and incorporation need to enhance the content not distract from it. 

Incorporating the use of links within the site allows the user to access other resources related to 

the topic being explored.  Again, the links being included must enhance the content in a 

meaningful way.  Incorporating color to the link itself, as well as having the site address of the 

link appear when it is hovered over or clicked, lets the user know it is there (Plumley, 2011).  

Navigation is an area in which is critical to establishing a user friendly site. Menus are especially 

important as they direct the user to content within the site.  No more than seven pages should be 

included in a site.  Any more would be overpowering and require alternate means of 

organization. (Plumley, 2011).  Above all else both Dawson (2011) and Plumley (2011) stress 

the importance of balance and cohesiveness within the site being created with audience and the 

goal driving the content. 

2.7 Gaps Identified in the Research 

 The research concerning RTI is relatively new (Wallace, Shapiro and Zigmond (2014), 

Glover and Vaughn (2010), Lieberman-Betz, Vail and Chai (2013), Swindlehurst, Shepherd, 

Salembier and Hurley (2015), Sailor (2009), Hoover and Love (2011).   Of the studies identified 

there seems to be little research available that links Response to Intervention and co-teaching 

strategies specifically.  In conducting this literature review it became apparent that the majority 
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of the resources were only available to me through secured databases in which a fee was required 

to view the publications.  There were websites and books that dealt with individual frameworks, 

policies, strategies and resources; but none put it all together in one place, in one format.  I 

believe teachers want to engage in research and evidence based practice; however, this can be a 

very time consuming endeavor, which is only made more challenging when access to peer 

reviewed research and professional journal data bases is limited.  There were many websites and 

blogs that defined the different co-teaching methods.  Some only provided definitions, while 

others included suggestions for implementation.  There were also many you-tube videos that 

discussed RTI, co-teaching and integration.  However, only one of those that discussed co-

teaching and considered how this strategy related to the framework of Response to Intervention 

(Jung, 2017).  I included it in my Weebly.  I also reviewed many publications regarding effective 

web design and how it pertains to on-line learning.  I incorporated, within my Weebly, the 

principles outlined by Dawson (2011) and Plumbly (2011) as they pertained to readability, 

cohesiveness of design (backgrounds, color, graphics and links) and navigation to create a 

professional resource for all educators to support their exploration and implementation of co-

teaching within the framework of Response to Intervention.  

2.8 Justification for the Project  

 A review of the literature indicates there is value in the implementation of co-teaching 

practices as a model of support. The research also stresses the importance of effective 

collaboration when implementing Response to Intervention and co-teaching.  As a result, there is 

value in creating a tool or venue for Student Support Teachers, as well as Classroom Teachers to 

access which will assist in providing a launch pad for engaging in conversations regarding the 

practice of co-teaching as a support model.   Creating a tool or venue for teachers to access 
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which amalgamates the information found within the research conducted in the fields of co-

teaching, Response to Intervention, Collaboration and Inclusion, providing some insight into the 

barriers of implementing co-teaching and fostering a collaborative environment and highlighting 

current resources will enable teachers to utilize and experiment with strategies which could be 

beneficial to all learners.  
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Chapter 3: Project Implementation 

 

The resource I have created is a Weebly entitled Practically Co-Teaching.  The site address is 

practicallycoteaching.weebly.com. Upon accessing the site, teachers will be presented with the 

home page, which consists of the title, Practically Co-Teaching: An educational resource on co-

teaching; tools to assist educators in understanding and implementing co-teaching practices to 

support all learners in inclusive environments. The header of the home page is a tree.  I chose 

this image as, for me it not only represents the fall season, but the start of a school year. It also 

can represent knowledge.  The home page also has three navigation bars in the top left hand 

corner next to the title.  I chose this method of navigation as it is featured on numerous websites 

and people are familiar with their use. When the user clicks on this icon they will be shown the 

headings for the tabs they can access.  The tab titles include:  Purpose, Co-Teaching and 

Response to Intervention Defined, Co-Teaching Options and Response to Intervention, 

Essentials, Barriers and Possible Solutions, and Resources. I have limited the pages to seven, as 

research indicates more can be overwhelming.  The backgrounds for the text on each of the 

pages are the same, with only the headers being a different color.  This was done to distinguish 

each page.  The colors chosen also mirror the fall theme featuring, gold, red, orange, green, 

yellow, rust and brown.  Without paying to upgrade, I was limited in the features I had access to.  

The text within the pages could be aligned to the left, the right or to the middle.  This could not 

be varied within the page itself only between pages.  I chose to align the text on all the pages to 

the middle as it increased the white space around the text, creating symmetry to each page.  As I 

have included quite a bit of text on each page, I have bolded key words and phrases to make 

them stand out to the reader. Bolding certain words and phrases assists the reader in scanning the 

material for information bites that resonate with them or to locate the specific information they 
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are looking for.  I increased the spacing and the size of the font of the headings as well as 

changed the color of the links within the text on each page.  Changing the colour of the links 

helps to distinguish them from other sections of text.  The links themselves, when hovered over, 

show the site address, which can then be clicked on to access the site.  As I wanted this resource 

to clearly show the research, I have cited all of the information presented.  The remainder of this 

chapter will break down the information presented under each tab. 

3.1 Purpose 

 I believe it is valuable for the people accessing this resource to understand how its 

development came about.  It was the result of my own desire to increase my effectiveness as a 

Support Teacher entering into classrooms to assist students.  I hope that readers can utilize the 

material presented in this Weebly to explore these concepts and practices further within their 

own practices.  Initially I created this resource to assist Student Support Teachers; however as I 

began to compile information, I realized all educators would benefit from accessing this 

resource. 

3.2 Co-Teaching and Response to Intervention Defined 

 There have been many definitions of co-teaching presented through research. It has 

evolved over time as new studies and research have been conducted.  It would not be accurate to 

only include one.  Including several definitions put forward by various researchers, I believe, 

provides a more complete picture of what co-teaching is, and can be/become. This approach goes 

beyond having two certified teachers in the same classroom.  I have included the following 

definitions within this section of my weebly: Murawski & Lochner (2011) describe the dynamic 

of co-teaching as a collaboration between special and general educators “to teach students with 
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disabilities in the same classroom, focusing on the use of collaborative and differentiated 

instructional strategies to increase the accessibility of the content for all learners” (p.175).  

Friend & Cook (2010) define co-teaching as a “service delivery model for students with special 

needs…..in their general education classrooms” (p.109).  Co-teaching is one approach for 

helping students with disabilities access the rigorous general education curriculum in the least 

restrictive environment while receiving support from two certified teachers. Co-teachers share 

unique responsibilities through co-planning, co-instructing and co-assessing to provide evidence 

based and value added practices to differentiated instruction (Conderman & Hedin, 2012; Friend 

& Cook, 2010; Murawski, 2008).  Murawski (2008) characterizes co-teaching as special and 

general educators co-planning, co-instructing and co-assessing on a regular basis. Co-teaching 

can also be referred to as collaborative teaching, team teaching or cooperative teaching; however 

all of these terms describe “two or more professionals who deliver quality instruction to students 

with and without disabilities in a classroom” (Friend and Cook, 2007, as cited in Murawski, 

2010, p. 12).   

 I have also provided a definition of Response to Intervention.  The definition I chose to 

include came from the RTI network.  It states,  

[T]he RTI process begins with high-quality instruction and universal screening of all 

children in the general education classroom. Struggling learners are provided with 

interventions at increasing levels of intensity (tier one for strategies to be used for the 

whole class, tier two for strategies to be implemented either within the classroom setting 

or outside with smaller groups of students and tier three for strategies to be implemented 

with select students who require more intensive interventions) to accelerate their rate of 

learning. These services may be provided by a variety of personnel, including general 
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education teachers, special educators, and specialists. Progress is closely monitored to 

assess both the learning rate and level of performance of individual students.  Educational 

decisions about the intensity and duration of interventions are based on individual student 

response to instruction.  RTI is designed for use when making decisions in both general 

education and special education, creating a well-integrated system of instruction and 

intervention guided by child outcome data (National center for learning disabilities, 2017. 

p. What is rti tab). 

3.3 Co-Teaching Options and Response to Intervention 

 This section is designed to inform the reader of the six different co-teaching strategies 

and provides a detailed description of each.  It relates each method to Response to Intervention, 

as well as, discusses the positive aspects and cautions of each one.  Each method is also linked to 

research through Gloria Lodato Wilson’s (2016) book Co-Planning for co-teaching: Time saving 

routines that work in inclusive classrooms.   I have also included two videos. One discusses how 

co-teaching and Response to Intervention are connected, and the other visual summarizes the 

different methods of co-teaching, reinforcing the information presented in this section.  After 

viewing this area of the Weebly, educators will have a stronger understanding of co-teaching 

strategies, how they relate to Response to Intervention as well as some of the cautions and 

benefits of each. 

3.4 Essentials 

 I have entitled this section Essentials as I believe the information presented here is vital 

to the successful implementation of any co-teaching strategy attempted.  Strong collaboration 

skills, trust and respect are the cornerstones in this process of co-teaching.  Inclusion has 
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changed the way in which not only support is delivered but the nature of the relationship between 

general and special educators.  With initiatives such as Response to Intervention being 

implemented, I believe the need for general and special educators to work together in more 

creative ways has never been more important.  Student Support Teachers are charged with 

supporting both students and classroom teachers.  It is essential for educators to extend each 

other a level of professional respect.  This respect is not born of friendship but of 

professionalism.  It is an acknowledgement that each brings a skill set and expertise to the 

relationship the other may not have.  Friend (2000) describes the relationship between 

collaborative colleagues as not one of like but one of respect.  She states “professionals who 

have a high regard for and better understanding of one another are more likely to take the risks 

involved in working together” (p. 131). Teachers who are choosing to work together within the 

dynamic of co-teaching must honour the skills and experience each is bringing to the 

relationship.  This leads to finding a level of trust between educators.  General educators need to 

trust another educator to come into their classroom.  This can be extremely challenging as it 

changes the power dynamic within the room.   Support teachers need to acknowledge this 

challenge and be cognizant of the effects it can have on the co-teaching dynamic.  Adams and 

Cessna (1993) shared that “the ‘dance’ that the co-teachers produced included each one being 

equally responsible for what takes place in the classroom. In addition, the general education and 

special education co-teachers make important decisions together regarding their roles and 

responsibilities based on each individual’s training and skills, release of control in the classroom 

to the other co-teacher on the team, and a commitment to create a dynamic collaborative 

relationship consisting of equal partnership” (p30). Communication and collaboration are then 

essential to ensuring a healthy, professional co-teaching partnership.  Collaboration refers to “a 
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style for interaction, which includes dialogue, planning, shared and creative decision making, 

and follow-up between at least two co-equal professionals with diverse expertise, in which the 

goal of the interaction is to provide appropriate services for students…”(Hughes and Murawski, 

2001, p. 196).  

Educators, after reading this section, will have a more in depth understanding of what is 

required to make the co-teaching relationship a successful one.  They will also be able to take 

this information and make an informed decision regarding whether this particular support model 

would possibly work for their style of teaching and comfort in sharing a classroom. I have 

included a video in this section that compares co-teaching to that of a marriage (Dunaway, S. & 

Peake, D. (2011). 

3.5 Barriers and Solutions 

 There are several potential barriers that could impact the successful implementation of 

co-teaching as a model of support.  Researchers cite a lack of training, a concern about effective 

scheduling practices, a lack of administrative support, and a need for time to engage in co-

planning efforts as barriers (Correa, Jones, Thomas, & Morsink, 2005; Dieker & Murawski, 

2003; Mastropieri et al., 2005; Trent et al., 2003; Murawski, 2010) that must not be 

underestimated in importance when attempting co-teaching.  In addition to identifying barriers, I 

have provided evidence based suggestions, some anecdotal experiences, and videos in an attempt 

to address these barriers. The information discussed within the section entitled Essentials could 

also be considered barriers if not acknowledged within the process of co-teaching.  I have chosen 

to present them separately as I believe one to be more philosophical and the other more practical.  

It would be impossible to identify every barrier or to provide solutions for every stumbling block 

encountered.  It was my intention to provide a starting place for educators who are curious or 
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who are searching, as I was, for a more collaborative way of reaching all learners within the 

general classroom.  

3.6 Resources 

 The resources listed under this tab within the Weebly are specifically related to co-

teaching, Response to Intervention and collaboration.  I have qualified that some of these 

resources may only be found in secure databases in which a fee might be required.  However a 

significant number are accessible online through Google Scholar or through other online sites. 

My intent in providing educators with a comprehensive list of resources was so they may be able 

to continue to delve into the research on their own.  Access Practically Co-teaching: An 

educational resource at practicallycoteaching.weebly.com. 
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Chapter 4: Reflection 

 

This project was born out of the desire to explore and find evidence based ways to support 

students and general education teachers as a Support Teacher within the context of the inclusive 

classroom.  I originally started with the intent of creating a resource for Student Support 

Teachers who were attempting to assist within general education classrooms as tier 1 or tier 2 

student support.  However, the further I got into the research and creating my Weebly, the more I 

realized the information I was sharing was for all educators.  I have 15 years of experience as a 

Student Support Teacher.  During this time I have learned and participated in the implementation 

of many strategies and frameworks designed to increase student learning and 

engagement.  Response to Intervention is one framework which has been introduced.  Assisting 

the Classroom Teacher in supporting students at a tier one level has been a challenge.  It requires 

Student Support Teachers to be in classrooms supporting students, as well as providing other 

interventions.   However, the framework itself does not provide any direction on how to 

accomplish this.  I have been fortunate enough in my career to have had the privilege to work 

with some amazing educators who have been willing to explore different, creative ways to work 

together to support students. Through coursework taken within the Master’s program, I began to 

read more about co-teaching and without realizing it, or putting that label to it, my colleagues 

and I had been engaging in some of these practices.  I had firsthand experience of some of the 

practices researchers were writing about with regards to implementing co-teaching as a support 

model.  Through further discussions with colleagues and my own experiences I also began to 

realize how narrow the general understanding of co-teaching practices were.  I began to 

investigate more.  I found that there was a lot of material printed with regards to Response to 

Intervention, co-teaching and collaborative practices however, unless you had access to journal 
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databases, peer-reviewed articles were challenging to find.  I also realized there were very few 

accessible resources that compiled a lot of this information together in one place.  I wanted 

to create, for educators, one platform that provided evidence based information regarding co-

teaching strategies related to Response to Intervention, as well as provided some insight into the 

barriers encountered when implementing these strategies and resources to assist in addressing 

these barriers.  I also wanted to encourage educators to seek out and read some of the research 

pertaining to these areas. I have therefore provided a comprehensive list of resources including 

videos throughout.  There is so much information; I could not possibly represent it all.  The 

information presented within this project was meant to educate as well as spark interest and 

creativity for both Student Support and General Education Teachers, in how they might explore 

and implement some of these strategies themselves.   

Although this project does not directly address the topic of professional development as 

such, the development of this resource, its potential access and utilization could be considered a 

form of professional learning. As the landscape of education changes, I believe, it has never been 

more important for teachers to seek out and engage in learning opportunities to meet these 

challenges.  Richter, Kunter, Klusmann, Ludtke, & Baumert, (2011) define professional 

development as (an) “uptake of formal and informal learning opportunities that deepen and 

extend teachers’ professional competence, including knowledge, beliefs, motivation and self-

regulatory skills. With informal learning opportunities, teachers organize the learning process 

and determine their learning goals and strategies independently” (p.117).  Moreover, “informal 

learning opportunities are often embedded in the classroom or school context, which allows 

teachers to reflect on their practice and to learn from their colleagues” (Putnam & Borko, 2000. 

As citied in Richter, et. al., 2011, p. 117).    
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This project, for me, was born out of this reflection of practice and collaboration with 

colleagues about how to provide support in a meaningful, more effective way.   Kawakman 

(2003) defines workplace learning as “participation in professional learning activities, which can 

be divided into individual activities addressing the categories of reading, experimenting, and 

reflecting and into collaborative activities taking place within the school” (p.154).  In reflecting 

back on the process of creating this resource, it involved the reading of professional and peer 

reviewed materials in an effort to seek out evidence based practices.  It involved providing 

strategies to be tried within the context of classrooms and in the course of experimenting with 

new strategies and taking risks, the opportunity for reflection and further collaboration with 

colleagues.   

When I choose to create a Weebly as an access point of my research, I did so with no 

experience whatsoever in representing information in a web based format.  I logged onto the site 

and followed the steps to create a site name and to register it.  I now had an address for people to 

find my site.  I then attempted to build the pages I wanted to include and quickly realized I was 

going to need some help.   I learn best by doing and talking through new concepts. This project 

was no different.  I would like to credit my sister here, as she met with me and together we 

“played” until we had created the blank pages which included the color scheme.  This 

collaboration was beneficial and assisted in facilitating my learning.  In my excitement to input 

all of the research based information I had gathered and wanted to share, I neglected to access 

material relating to web design.  I presented the information in a format that made sense to me.  I 

realized, after I had received some feedback, I would need to go back and look at what experts 

were saying about how best to represent research and information-based knowledge online.  I 

quickly learned that much of the information pertaining to creating an effective document was 
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contradictory and being able to strike a balance was the key.  Incorporating blocks of text can go 

a long way in providing the reader with rich descriptions, however large blocks of text can be 

hard to read and present as unattractive; and although people are used to reading text online they 

tend to scan the text presented to them (Dawson, 2011).  Including images can elicit emotion, 

can connect the reader to the material and aid in comprehension, however images can be blocked 

by the browser and can draw the readers’ attention away from the text (Dawson, 2011). 

Understanding your intended audience is the key to a successful site (Dawson, 2011. p.74). My 

audience, as previously stated, is educators, both general and specialists.  As a result, I have 

included more technical, education specific language than I might have otherwise had my 

audience not had this background.  The recommendations made by Dawson regarding the use of 

bullets and subheadings resonated with me as I tend to be long winded. It was a struggle for me 

to address the issue of readability. Going through my Weebly and editing it with this in mind 

meant evaluating and determining where I could shorten my sentences, use bullets, lists, 

subheadings or chunk the larger pieces of text into easier to read blocks. (Dawson, 2011).   I also 

included visuals where appropriate.  

This project is a synthesis of all of the research material I have read over the past two years 

as well as my personal professional experiences and perspectives of teaching and student support 

over the past 15 years.  Through the completion of this Weebly, I believe now more than ever 

that co-teaching can be a wonderfully creative, collaborative, method of providing support to all 

learners.  I also believe that nothing is more powerful than when educators come together, 

demonstrating a high level of professional respect, and honouring the skills and expertise each 

brings to the collaborative relationship.   
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I sincerely hope that what I have presented within the Weebly will be of value and can be 

useful to educators to enhance their individual and school practices.  The process of creating it 

has been very valuable to me and will inform my practice going forward either as a Support 

Teacher or as a General Education Teacher.    
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Appendix A 

The videos cited here were included within the body of the Weebly. 

Arella, Frank. (2016). Models of co-teaching strategies and planning.  Teachings in Education. Retrieved 

from: https://www.youtube.com/watch?v=BDTrcG4NuZ8   

Baldy, T. (2014). Co-Teaching: Going beyond the basics. Co-Teaching training for teachers program 

improvement and professional development: Online modules  co-teaching module 1 instruction.  

Exceptional children division. North Carolina Department of Public Instruction.  Retrieved from: 

https://www.youtube.com/watch?v=ewB99HERICg   

Baldy, T. (2014). Co-Teaching: Going beyond the basics. Co-Teaching training for teachers program 

improvement and professional development: Online modules  co-teaching module 2 Planning.  

Exceptional children division. North Carolina Department of Public Instruction.  Retrieved from: 

https://www.youtube.com/watch?v=ojr9T4GoTNI     

Baldy, T. (2014). Co-Teaching: Going beyond the basics. Co-Teaching training for teachers program 

improvement and professional development: Online modules  co-teaching module 3 models 

part 1 introduction.  Exceptional children division. North Carolina Department of Public 

Instruction.  Retrieved from: https://www.youtube.com/watch?v=xF4X7pQ4IGw   

Baldy, T. (2014). Co-Teaching: Going beyond the basics. Co-Teaching training for teachers’ program 

improvement and professional development: Online modules:  co-teaching module 4 models 

part 2.  Exceptional children division. North Carolina Department of Public Instruction.  

Retrieved from: https://www.youtube.com/watch?v=pjNABIFyhRQ   

Baldy, T. (2014). Co-Teaching: Going beyond the basics. Co-Teaching training for teachers program 

improvement and professional development: Online modules:  module 5 Managing the 
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classroom environment.  Exceptional children division. North Carolina Department of Public 

Instruction.  Retrieved from: https://www.youtube.com/watch?v=SdFHy5akELs    

Dunaway, S. & Peake, D. (2011).  Co-Teaching as a marriage. Education Week. Retrieved from: 

https://www.youtube.com/watch?v=_pnxst7dkLk    

Jung, A. (2017). Response to intervention: Co-teaching and Tier one instruction. Response to 

intervention in international schools. Retrieved from: 

https://www.youtube.com/watch?v=4_qlws8iIHY   

Jung, A. (2017). Response to intervention: Co-teaching and Tier one instruction powerpoint and 

handouts. Response to intervention in international schools. Retrieved from: 

https://www.dropbox.com/s/xtbsiva7ulenaoe/RTIi%20and%20Coteaching.pdf?dl=0   

Maryland Learning Links Info. (2011). Co-teaching part 1 overview. Maryland Department of Education: 

division of Special education/Early Intervention Services & Johns Hopkins University Centre for 

Technology. Retrieved from: https://www.youtube.com/watch?v=uLvvLc_kZys   

Maryland Learning Links Info. (2011). Co-Teaching part 2 respect and roles. Maryland Department of 

Education: division of Special education/Early Intervention Services & Johns Hopkins University 

Centre for Technology. Retrieved from: https://www.youtube.com/watch?v=qUolkA4U4Ko   
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