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Abstract 
 

 The purpose of the present study was to examine the concerns parents of Grade 5 students 

had about their children transitioning into middle school at Grade 6.  The study was a mixed 

methods design that gathered information on parental concerns in order to determine common 

themes and differences.  The study took place over two weeks in the fall of 2011.  The survey 

(Appendix B) recipients were sixty-eight parents from three Grade 5 classes within two schools 

belonging to a school district on Vancouver Island, British Columbia.  A total of twenty-nine 

parents responded and provided information about their concerns regarding social, academic, and 

procedural impacts that transition may cause for their children.  

 The results of the research were that parents had varying levels of concern within each of 

the categories as well as between the categories.  Results also demonstrated that there were 

differences in the data based on whether a child was male or female.  The most significant 

finding was that issues within the social category scored top concern overall and highest average 

level of concern on the survey.  The principal conclusion from that result was that parents viewed 

bullying as the number one social concern regarding middle school transition.  Parents also 

demonstrated significant concern about negative peer pressure and changes in self-esteem.     

 Implications for practice based on the present study discuss how parents, teachers, and 

students need to be involved in effective and extensive transition programming that provides a 

structure which helps stakeholders to become more aware of the social, academic, and procedural 

issues and concerns.  Orientation programs and opportunities for parents to liaise with teaching 

staff need to be put in place to alleviate parental concerns about their child’s transition into 

middle school. 
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Chapter One:  Problem to be Investigated 

Purpose of the Study 

 The purpose of the current study was to investigate the transition from elementary to 

middle school and the concerns parents have about this process. By the time a student enters the 

larger middle school environment he or she is faced with a myriad of unique challenges in his or 

her social, academic, and personal life (Cauley & Jovanovich, 2006).   

 Transition to middle school is marked by several changes in educational expectations and 

practices.  Many students have attended the same school from Kindergarten through to their last 

intermediate grade. Children are usually taught in self-contained classrooms with a familiar set of 

peers and one or two teachers. This continuity and consistent class climate have given children a 

chance to develop meaningful relationships with teachers, other staff, and other students.  

 What makes the move from elementary to middle school intimidating for some students 

and in turn, their parents?  When the time comes for students to move on to middle school some 

children may feel their sense of security threatened (Reynolds, 2005).  In a study of how 

institutional discontinuities between schools affect student achievement Rice (1997) concluded 

that when students transition into middle school they are faced with  “organizational and social 

discontinuities” (p. 2).  These discontinuities included changes in teachers, administration, 

academic expectations, classes, social structures, and student autonomy.  In 1983, Blyth, 

Simmons, and Carlton-Ford conducted research into discontinuities between schools. These 

researchers reported that transition could disrupt a child’s social, academic, and emotional state.  

Blyth et al. (1983) also discovered that if transition was implemented too quickly, a child could 

suffer the effects for a longer period of time.  

 For parents middle school is the bridge that links their child to the new skill sets he or she 

will need in high school, and further into the working world.  It is a place where their child 
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begins the process of maturing into adulthood. The student is also undergoing the physical 

transformation into puberty (Koppang, 2004).  Puberty affects not only the social and emotional 

domains; it is also marked by vast changes in cognitive and physical development (Kaminski & 

Dornbos, 1991).    

 Some have suggested that school transitioning at any level is just a part of life, something a 

child just has to get through (Arowosafe & Irvin, 1992).  Is the transition to middle school 

something that children and parents need to be prepared for?  There is evidence from past 

research to suggest that it is. The purpose of the current study is to explore parents’ concerns 

about their child’s middle school transition in order to provide recommendations for teachers and 

schools, both elementary and middle.  This is so that the schools can help prepare students and 

parents for transition and hopefully improve the experience for students. 

Justification of the Study 

 In the current researcher’s experience as a Grade 5 teacher for over six years it has become 

apparent that parents play a significant role in the psychological, social, and academic success of 

their children during the elementary to middle school transition period.  Even though parent 

perceptions have varied, the underlying themes have been concern over how their child will 

manage socially and academically in middle school. The current researcher has observed parents 

display anxiety, concern, confusion, and at times, confidence about their children making the 

natural progression to Grade 6. In general, parental concerns regarding middle school transition 

can be loosely grouped into academic, procedural, and social categories (Tilleczek, 2007).   

 Parental concerns and methods of support for the students were the focus of a study by 

Akos and Galassi (2004).  The findings confirmed that parents as well as their children had 

anxiety about students not getting to class on time, losing direction in the hallways, and not 

knowing front office procedures.  These procedural issues had an effect on the level of student 
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and parental concern regarding middle school transition. In the same study it was stated that 

students were apprehensive about new peer groups and maintaining old friendships (Akos & 

Galassi, 2004). This evidence regarding social concerns was also supported by other studies 

(Crockett, Peterson, & Graber, 1989; Odegarrd & Heath, 1992; Perkins & Gelfer, 1995; 

Schumacher, 1998).  

 In related research by Whisler (1990) it was pointed out that both parents and students were 

concerned about social conflicts as the child began the process of trying to fit in with his or her 

peer group.  The strongest concern parents had was the child wanting more independence while 

at the same time needing substantial parental guidance and support. 

 Research conducted by Johnston and Williamson (1998) discovered that parents in different 

Northeast, Atlantic, and Midwest regions throughout the United States were most worried about 

the “anonymity, both for their child and themselves” (p. 47).  The parents felt that no one would 

have a close enough relationship with their child and therefore any changes in academics or 

behavior would go unnoticed. 

 As students approach middle school concerned and excited over the new experiences 

awaiting them, parents can become apprehensive about transition and emote feelings of anxiety 

and nervousness for the success and well-being of the child (Cauley & Jovanovich, 2006).  

Parents play an important role in transition (Eccles & Harold, 1993).  Parents can help to prepare 

their child for transition and further support their children’s academic and social growth during 

the middle school years by “discussing ways to be successful, relaying school information, 

talking about academics and personal/social issues, providing encouragement, and visiting the 

school” (Akos & Galassi, 2004, p. 217).  

 Studies have shown that one of the top concerns parents reported was related to academics.  

There is evidence to suggest that children may experience declining grades due to assignment and 
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curriculum concepts growing progressively more difficult (Blyth et al., 1983; Duchesne, Ratelle, 

Poitras, & Drouin, 2009; Koppang, 2004; Parker, 2009). According to research conducted by 

Roeser, Eccles, & Sameroff (1998), academic challenges could lead to a loss of motivation.  

 Bronstein, Ginsburg, and Herrera (2005) studied student motivation and academic success 

in terms of how it is influenced by parental guidance. These researchers found that the role of 

parents had a significant impact on a student’s intrinsic and extrinsic motivation and academic 

success.  Different parenting styles were examined in an attempt to discover which one was more 

effective at instilling self-motivation in children. How a child perceived his or her own academic 

competence had much to do with how their parents supported them (Bronstein et al., 2005). 

 Yuen (2007) has mentioned that when parents were more involved, there were positive 

effects in students’ academic achievement. In additional research on parental involvement 

Odegaard and Heath (1992) found that there were positive outcomes for students in terms of 

increased attendance rates and decreased behavior problems.  For parents positive outcomes from 

involvement included an increase in communication with teachers, increased knowledge of the 

school system requirements, more positive attitudes about the school, and reinforcement of what 

their children are learning in school. 

 In other research regarding parental influence and transition Duchesne et al. (2009) 

examined how attachment to one’s parents may predict worries regarding academic challenges 

and teacher relationships during middle school transition.  Conclusions were drawn that indeed a 

child’s relationship with his or her parent, specifically the mother, had an impact on anxiety and 

stress levels regarding transition. 

 The goal for successful transition is for parents to stay involved in their child’s education 

even though it may prove more difficult within the middle school system (Eccles & Harold, 

1993).  Some middle schools in British Columbia are structured so that a Grade 6 student has one 
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teacher for the majority of his or her day.  A close relationship between the teacher and student 

can be encouraged.  However, in districts without middle schools and where high school begins 

in Grade 8, concerns of teacher-student relationships, students dealing with more than one teacher, 

and ineffective communication between teachers and home, could add to the sense of anonymity 

(Cauley & Jovanovich, 2006).       

 Research has shown that elementary to middle school transition is a time in which students 

and parents become anxious about academic progress and motivation and social interactions with 

peers and teachers.  There is also concern about moving on to a larger school that requires a new 

understanding of rules and procedures. Home support and understanding is crucial at this time in 

a young person’s life as students try to navigate their way through the social, academic, and 

emotional maze that comes with the progression of grade transition. 

Research Question and Hypothesis 

 The research problem to be examined was:  What are the concerns of parents whose 

children are beginning the process of transitioning into middle school from Grade 5?  Based on 

the background literature it was expected that parents would report having various apprehensions 

over their children’s transition into middle school. It was assumed that these parental concerns 

could be categorized into social, academic, and procedural challenges that a student faced upon 

entering middle school (Tilleczek, 2007).   

 The researcher of the present study hoped the results would help middle school and 

elementary school staffs to develop effective transition constructs for students 

and parents.  It was also a goal of the present study to inform staffs about the levels of concerns 

parents have before and during middle school transition so that action can be taken to lessen 

those anxieties.  
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Definition of Terms 

 Middle school students are at a time of their lives when they can be labeled as transescents, 

tweeners, early adolescents, and young adolescents.  It is a group comprised of people between 

the ages of ten and fourteen years of life (Whisler, 1990).  It is a time marked by active 

development in emotional, social, and physical changes (Paulu, 2005).  This critical period is 

characterized by one trying to find one’s place in life, starting the process of autonomy from 

parents, and attempting to develop a sense of self-worth while at the same time sorting out how 

one fits into a peer group (Blyth et al., 1983).  

 Transition by definition means the process or period of changing from one state or 

condition to another (Oxford Dictionary, 1976).  For the purposes of this research it is defined by 

the graduation from an elementary system ending in Grade 5, to the beginning of the middle 

school system in Grade 6.  It should be noted that the term transition encapsulates the 

understanding that students entering middle school must learn new school routines and behavior 

constructs, seek out new friends, adjust to teacher expectations, apply previously learned skills 

and understandings, learn to cope within different physical and social constructs, and work with 

more independence (Perkins & Gelfer, 1995). 

 Middle school in comparison to junior high school has distinct differences. In research 

conducted by McKay (1995), a student at middle school is more likely to have one teacher for the 

core subjects and limited additional teachers for elective courses. In a junior high system, a 

student would most likely be offered a departmentalized instructional approach to all classes.  

McKay (1995) also mentioned that middle schools often include a set of concepts in the areas of 

guidance, transitional and orientation activities, flexibility in scheduling during a school day, 

some interdisciplinary team teaching, instructional strategies aimed at a specific age group, and 

exploratory courses.   
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Overview of Study 

 The overall purpose of the current study was to determine the concerns of parents whose 

children were beginning the process of transitioning into middle school from Grade 5.  Parents 

from three Grade 5 classes within two schools belonging to a school district on Vancouver Island, 

British Columbia were recruited for the study.  A total of sixty-eight parents were sent a survey 

(Appendix B) about their concerns regarding social, academic, and procedural impacts that 

transition may cause for their children. A three point Likert Scale was used that rated levels from 

not concerned to very concerned. In addition, open-ended questions were used to gather further 

information on parental concerns about elementary to middle school transition.  All questions on 

the survey were designed to elicit responses that could be categorized into aspects of social, 

academic, and procedural concerns (Tilleczek, 2007).   

 The research took place in the fall of 2011.  Surveys (Appendix B) were distributed by the 

current researcher for her own class, a colleague teaching Grade 4-5 in the same school, and 

another Grade 5 teacher from the second school.  Parents were provided with an envelope in 

which to seal the survey, and were asked to enter through the front entrance of the school and 

return their sealed envelope to the principal’s office of their schools.  A sealed drop box located 

in the principal’s office was provided to house the surveys.  In data analysis, results were 

categorized into social, academic, and procedural concerns.  Averages in the categories and open-

ended questions were considered in order to determine the strength and commonality of concerns.  

 The present study was conducted in order to provide recommendations for teachers and 

schools, both elementary and middle, so that the schools could help prepare students and parents 

for transition and hopefully improve the experience for students. 
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Chapter Two: Review of Related Literature 

 There are numerous research studies that analyze the issue of middle school transition. 

From as far back as the 1960’s to the present day, researchers have investigated the advantages 

and disadvantages of transition with regard to a student’s academic achievement and social 

development.  Much of the research is quantitative in nature focusing on student perceptions and 

ideas of self-concept before and after middle school transition. Studies involving parent 

perceptions about transition are not readily available. Those that have been published tend to be 

linked to the role parents have in influencing their child’s ability to transition successfully. 

 The following literature review will attempt to provide background on the issue of 

transition by introducing six empirical studies that demonstrate a variety of considerations 

involved in a child’s progression to middle school. Parental influence on a child’s academic, 

social, and psychological success during and after transition will be addressed.  Factors that 

impact student perceptions and anxieties in regard to transition will also be reviewed. 

Transition         

 Blyth et al. (1983) were pioneers in the research of school transition. In a period of time 

between 1974 and 1979, Blyth et al. (1983) conducted a longitudinal study of adolescents as they 

transitioned between Grade 6 to Grade 10 within the school district of Milwaukee, United States.  

It is important to make the distinction that the Milwaukee school system in the 1970’s operated 

using two different organizational structures.  Some schools were set up for Kindergarten to 

Grade 8, and others were structured Kindergarten to Grade 6.  Most of the students in this study 

began their junior high in Grade 7, transitioning to high school in Grade 10.  The other students 

had only one transition into various Milwaukee high schools in Grade 9.  

 The research study was a combination of intensive quantitative and qualitative techniques 

that sought to investigate the psychological, academic, and social adjustments adolescents must 
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make as they transition at different grades, including junior high.  One of the first questions asked 

was, “how disruptive are the transitions from one school to another?” (Blyth et al., 1983, p. 106).  

The second inquiry involved looking at the effects of timing on transition and if there were any 

long-term consequences a student may face after transitioning between schools. Finally, Blyth et 

al., (1983) focused on whether or not any “possible stresses during transitioning between schools 

allowed for students to become more able to cope with further disruptive change” (p. 107).      

 Eighteen schools were selected to take part in the research.  A total of 85% of the Grade 6 

classes participated in the study and were followed through to Grade 10. It is important to note 

that the majority of participants were white.  African American students were not used because of 

the lack of representation within the schools chosen.  Other races were not mentioned. 

 Data was collected in several ways.  Registered nurses recorded physical growth, including 

weight, over the five-year time span.  Personal interviews were conducted when the participants 

were in sixth, seventh, ninth, and tenth grades. When the students were in Grade 8 nurses 

proceeded with growth measurements and a brief questionnaire was administered instead of an 

in-depth interview (Blyth et al., 1983).  Principals from each of the schools in sixth, seventh, and 

tenth grade provided official transcripts and test achievement scores from the school district.  

Psychological, academic, and social domains were measured using a self-esteem scale, academic 

grade point average for core courses, district standardized achievement tests, and student 

participation in extracurricular activities that was examined through a self-reported rating scale.  

 Blyth et al., (1983) concluded that the mean level of self-esteem for girls was lower than 

that of boys during early adolescence. It should be noted that results indicated that these junior 

high girls did not overcome the loss of esteem, at least not by Grade 10.  Therefore, school 

transition caused significant disruption. Of interest, the boys in the study only had an 

“interruption” in self-esteem during the junior high to senior high school transition (Blyth et al., 
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1983, p. 109). The boys then leveled off again in between Grade 9 and Grade 10.  In regard to 

examining academic grade point data (GPA), Blyth et al. (1983) discovered that students enrolled 

in a K-8 school had less disruption in GPA than those who transitioned twice through junior high 

and senior high schools.  For both boys and girls Grade 9 through Grade 10 seemed to be the time 

when GPA became the most affected. 

 The last area examined in transition was participation in extracurricular activities from 

which social behavior and attitudes were inferred.  Blyth et al. (1983) again found differences in 

male and female data.  For girls in K-8 schools participation in activities did not decrease.  Rather, 

it increased through sixth, seventh, and eighth grade.  Adversely, females beginning junior high 

saw a significant drop in activity participation.  For males in the K-8 group, a drop was also 

noticeable when they entered the four-year high school.  

 Through the information gathered Blyth et al. (1983) concluded that students transitioning 

into junior high had significant disruptions in self-esteem, academic grades, and activity 

participation.  Females, rather than males, found the transition more difficult with longer lasting 

consequences in esteem.   

 It is with a cautious and critical awareness that the current researcher considered the results 

gathered from Blyth et al. (1983).  There were several aspects of the research that called for 

evaluation.  The study took place over twenty-five years ago in the United States and the 

participants of the study were mainly Caucasian.  As the research continued mortality rates 

increased.  Also, junior high schools were a large part of the research.  In the present study 

middle schools will be used.  As pointed out in Chapter One these two types of schools are very 

different in terms of organizational structure.  However, it is important to gain knowledge about 

all aspects of student behavior and emotional states as students begin the process of transition.  

Based on Blyth et al.’s (1983) results, which found gender differences and changes in students’ 
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extra-curricular and activity participation, the current study will take these variables into account.  

The research conducted by Blyth et al. (1983) assisted in the current study by providing insight 

into the possible effects of transitioning children too early. 

 In an attempt to further explore issues surrounding middle school transition, Parker (2009) 

completed a quantitative study that examined how adolescents from two different elementary 

school structures perceived themselves and their classroom environments before and after 

transition.  It was a goal of this research to discover if there were any differences in the children’s 

self-concept prior to Grade 6 and after the transition into Grade 6.   

 The two elementary feeder schools chosen had different organizational structures.  One 

followed the elementary paradigm of students attending one class where the teacher was 

responsible for the majority of the curriculum.  In the second elementary school the students had 

various teachers for content areas.  A total of 125 Grade 5 students from Wilson County 

(pseudonym) United States, participated in the research.  Participating students came from a wide 

range of socioeconomic backgrounds and race.  Both genders were well represented.  It is 

important to note that Parker (2009) was investigating whether there were any noticeable 

variations of results between the two different feeder school environments and student self-

concepts.   

 With the use of Piers-Harris Self-Concept Scale (Piers, 1984) and the Modified Classroom 

Climate Instrument (Fraser, 1982), Parker measured how students rated themselves within self-

concept and classroom domains. Parker (2009) implemented her research in May of 2003 and 

after transition in October of 2003. The inventory from both of these instruments was used again 

when Parker (2009) increased the sample size by using a second group of Grade 5 students the 

following spring and fall of 2004. 
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 The study was specific in context and its purpose was to identify “significant between-

group differences for the 5th grade data point and the 6th grade data point” (Parker, 2009, p. 331).  

Time and interaction effects by gender were also examined but did not show any meaningful data.  

Therefore, only time effects and effect sizes were examined.  The main results of Parker’s (2009) 

work demonstrated “limited significance” between self-concept and classroom environment 

during transition from both feeder schools (p. 332).  Therefore, the research indicated there was 

no noteworthy evidence of classroom structure affecting a student’s self-concept through 

transition.  In another important finding Parker (2009) concluded that contrary to previous 

research on transition, students from her study demonstrated higher self-concept ratings from 

both instruments soon after they entered middle school.  This fact indicated a decrease of anxiety 

over the transition experience (Parker, 2009).  

 Parker’s (2009) research provided an interesting variance to previous transition research.  

Many frequently cited authors (Eccles, Midgley, Wigfield, Buchanan, Reuman, Fanagan, & 

MacIver, 1993; Epstein, Toepfer, & Conrad, 1978; Perkins & Gelfer, 1995; Schumacher, 1998) 

have claimed that middle school transition is an experience that is perceived as daunting and 

difficult and has been linked to declines in grades and self-esteem.  Concerns and anxieties 

abound for both students and parents alike.  Parker (2009) however, presented evidence that 

showed the opposite.  Perhaps, as Parker (2009) mentioned, the results indicated that classroom 

organizational structures did not play as large a role in transition as once thought.  She did 

mention however, that the students in her research were taken through an extensive and effective 

transition program where all stakeholders were involved, including parents and students.  This 

important factor may have made a difference in adjustment rates (Parker, 2009).         

 There were some limitations to Parker’s (2009) investigation. Parker (2009) indicated that 

the results of the research may have been influenced by the fact that the students completed each 
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method of data collection twice.  The current researcher noted that Parker’s (2009) study was 

quantitative in nature and that there is a shortage of qualitative studies that explore the issue of 

transition.  It would have been informative if Parker (2009) had completed a mixed methods 

investigation and included the role parents played in the study.    

 Although Parker’s (2009) investigation did not use a control group, the results were useful 

for both the enhancement of literature on transition and the current research study by providing 

evidence that there are parents who are not concerned about their children transitioning to middle 

school.  Parker’s (2009) study may also be used as a recommendation for an effective way to 

improve the experience of middle school transition.  Possible findings from the current study may 

help reaffirm the success of the district transition programs in place, or alternatively, suggest the 

need for further district research into elementary and middle school transition and orientation 

programming. 

 American researchers who authored a frequently cited study on transition were Akos and 

Galassi (2004). These researchers observed that there were limited studies into the perceptions of 

transition, specifically from the cumulative point of view of students, parents, and teachers.  A 

mixed methods approach was used to compare the perceptions of students, parents, and teachers 

connected with middle and high school transition within a southern community in the United 

States.  The middle school transition participants included 169 Grade 6 students, 83 of their 

parents, and 12 of their teachers.  The student sample was made up of 83 boys (48%) and 86 girls 

(49.7%).  Several ethnic races were well represented, with Caucasian having the largest 

representation at 57.2%. The high school student sample included 320 Grade 9 students, 61 

parents, and 17 teachers from one high school.  The student sample was made up of 47.8% boys, 

and 50.3% girls.  Again, ethnic races were represented and 76.3% of the students were Caucasian 

(Akos & Galassi, 2004).   
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 Student questionnaires were given to each of the middle school and high school students 

involved in the study.  The survey consisted of specific checklists, rating scales, and a series of 

open-ended, short answer questions.  The middle school survey was designed to elicit responses 

that would provide information on elementary to middle school transition.  The high school 

survey was written so that students responded to how they remembered perceiving the move from 

middle school to high school.   

 Parents and teachers were also given surveys formatted like the ones the students 

completed. Both surveys were designed specifically for each stakeholder group and sought 

information on perceptions and concerns regarding middle school and high school transition.  

Each survey for the different stakeholders included a four-point Likert scale asking the 

participants to rate the difficulty of transition from difficult to easy.  This data was analyzed with 

inferential statistics.  The data on the multiple responses was analyzed using descriptive statistics.  

Open-ended questions were coded into categories that included transition concerns, positive 

aspects of transition, difficulty of transition, adjusting to the new school, and transition 

programming (Akos & Galassi, 2004). 

 Results from the middle school survey provided evidence that both students and parents 

have similar perceptions and concerns about transition from elementary to middle school.  Both 

groups identified homework (academic), and getting lost (procedural), as top concerns.  Students 

and parents at the high school level were also concerned about academic performance.  Middle 

and high school teachers however, indicated that they were more concerned that the student be 

able to adjust to the new school environments and social changes (Akos & Galassi, 2004).  

 All three groups within both levels of schooling had similar results in the positive aspects 

of transition category.  Choosing classes, making new friends, and participating in extra activities 

were top responses. Within the category of difficulty in transition, the three groups had 
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significant differences.  Students in middle school rated homework and maintaining good grades 

as the most difficult aspect of transition.  Parents and teachers were more concerned about 

changes in responsibilities, expectations, and influences of other students.  At the high school 

level students, parents, and teachers all agreed that homework, social changes, and maintaining 

grades were significant challenges (Akos & Galassi, 2004). 

 A majority of middle and high school parents reported that their children had adjusted 

quickly to the new school environments. Within four weeks most of the students had transitioned 

successfully at both school levels. Both sets of students stated that being with friends was the 

most helpful strategy to ease transition anxieties.  For the parents of middle school and high 

school students communication with their children about academics and social issues had top 

ranking in the process of successful transition (Akos & Galassi, 2004). 

 The research suggested that there were definite commonalities between students, parents, 

and teachers regarding concerns over middle and high school transition.  It should be noted that 

parents of high school students were less anxious overall.  Interestingly, this research indicated 

that middle school teachers were more concerned about social and procedural challenges a 

student may face upon transition.  Parents were more apt to concentrate on academic concerns. 

 The work of Akos and Galassi (2004) was relevant to the present study because it examined 

similar issues of parental concern about transition.  The study conducted by Akos and Galassi 

(2004) found that parents were concerned about academics, changes in responsibilities and 

teacher expectations, and influences of other students. This information was used to determine if 

the present study had similar conclusions.  If so, the similarity of results for both studies would 

indicate that parent concerns could be generalized.  

 There were limitations to the study by Akos and Galassi (2004) in terms of limited or 

influenced student recollections. As Akos and Galassi (2004) suggested, student recollections 
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could have been influenced by their post-transition experiences or by simply forgetting how they 

felt at the beginning of school. Both authors suggest that any new research should be conducted 

both pre and immediate post-transition. 

Parental Influence  

 Bronstein et al., (2005) completed a quantitative investigation into whether or not family 

factors had a role in academic achievement. Specifically, they examined parental behaviors 

during daily family interactions as well as within the academic domain. Adjustment to middle 

school was one focus of the longitudinal study. These American researchers studied 93 Grade 5 

students (42 boys and 51 girls) over two years as they transitioned from Grade 5 to Grade 7.  The 

students were from seven different elementary schools within the New England School District.  

Ninety-three parenting females and 60 parenting males were represented in the study.  Families 

from a wide variety of socio-economic backgrounds participated.  Due to varying circumstances, 

only 87 families were still involved at the end of the inquiry.  

 Information on parenting approaches was gathered before, and two years following middle 

school transition. Bronstein et al. (2005) hypothesized that the three patterns of parental behavior 

would be “both concurrent and long term predictors of children’s academic achievement and 

motivational orientation” (p. 561). The patterns of parental behavior were categorized as:  

 1.  External Control - Parents who criticized, punished, or offered extrinsic rewards for 

their children’s schoolwork or achievement. 

 2.  Lack of Guidance – Parents who showed little or no interest in their children’s 

schoolwork, and supplied limited encouragement. 

3.  Autonomy Support – Parents who assisted children with problem-solving skills and 

encouraged their children to form their own ideas and opinions, as well as showing support and 

encouragement regarding their children’s schoolwork or achievement (Bronstein et al., 2005). 
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 Each of the three patterns of parental behavior was then broken down into subscales for the 

purpose of data collection.  Mother’s surveillance of homework was measured using interviews 

during the Grade 5 and Grade 7 years. Students were given a Likert Scale developed by the 

researchers to provide information on how they perceived their parents would react to grades. 

Parenting and family style data were obtained through the use of self-reporting surveys and 

questionnaires.  The questionnaire consisted of 15 five-item subscales, each representing a style 

of family functioning.  Further, children’s perspectives were also organized into subscales 

dealing with academic performance, perceived scholastic competence, and motivational 

orientation.  

 Systems of direct path analysis were used to find correlations between the parent and child 

subscales.  The research indicated that most of the parenting patterns had a significant correlation 

to a child’s academic performance.  A large number of the parenting styles were related to the 

children’s motivational orientation and perceived scholastic competence. Of interest was the fact 

that children in Grade 5 who had parents that used extrinsic control and lack of guidance, were 

less likely to have intrinsic motivational orientation toward academics by Grade 7.  On the other 

hand, children in Grade 5, whose parents provided the autonomy support measure, were more 

likely to be intrinsically motivated (Bronstein et al., 2005). 

 Another path analysis, focusing on perceived scholastic competence from the point of view 

of the child, indicated that Grade 5 academic performance could be significantly linked to 

perceived Grade 5 performance and a strong association could be made to Grade 7 motivational 

orientation.  In other words, a child who perceived that he or she was doing well academically 

would continue with that esteem through transition.  The same was inferred for children who did 

not feel confident in their academic abilities.  Results indicated that these children struggled 

through transition in terms of schoolwork. 
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 Threats to validity occurred in mortality and subject characteristics.  Socio-economic 

variations such as poverty and parent educational background may have influenced student 

academic, social, and emotional development.  Also, the researchers did not state whether a 

parent could be placed within more than one subscale at a time.  Another limitation of this study 

was the unknown attitude of the subjects.  Both Grade 5 and Grade 7 students were surveyed and 

it is possible that the developmental stage of puberty could have influenced attitudes about school 

and parenting.  Further, parents could have been influenced by their own childhood experiences 

about school and parenting. 

 Bronstein et al. (2005) have contributed valuable information to an area that has not been 

thoroughly researched or understood.  The work of Bronstein et al. (2005) could be used to  

provide future researchers with a framework for analyzing parental styles that have been shown 

to be associated with student motivation and academic performance through transitions.  The 

work completed by Bronstein et al. (2005) informs the current research by recognizing the 

influence parents have over their children’s academic performance and motivation during the 

time of middle school transition.  On the current research, four Likert statements were provided 

so that parents could rate their level of concern about academics, including changes in a child’s 

motivation toward academics.    

 In an attempt to discover if an adolescent’s attachment to his or her mother and father has 

an effect on the development of school concerns related to middle school transition, Duchesne et 

al., (2009) carried out a quantitative study using 626 French-speaking adolescents from the 

province of Quebec, Canada.  Duchesne, (2009) and her colleagues sought to answer the 

question:  “Does the presence of adolescents’ emotional problems mediate the association 

between attachment to mother and father and teacher-academic worries about the middle school 

transition?” (p.748).  They hypothesized that the closer a child was emotionally to his or her 
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parents, the less likely it would be that anxieties and features of depression would show in the 

child’s behavior.  In turn, this would predict fewer concerns about the transition to middle school.   

 Of the 626 students used in the study, 289 were boys and 337 were girls.  The students 

ranged in age from 10 to 13 years, with a mean age of 11.8 years old.  Approximately 70% lived 

with both biological parents and the other children lived in varying family structures.  The 

students were chosen randomly from both urban and rural areas and data was collected during the 

spring prior to middle school transition. 

 Attachment to parents was measured using the Security Scale, a self-reporting instrument 

used to assess the child’s perceived security in the parent-child relationship (Kerns, Klepac & 

Cole, 1996).  Teacher-academic worries about middle school transition were measured using a 

nine-item scale that sought to determine the extent of student concern (Berndt & Mekos, 1995). 

The students’ general anxiety levels were measured on the Children’s Manifest Anxiety Scale 

that asked the respondents to answer yes or no to anxiety producing statements that reflected their 

own situation (Turgeon & Chartrand, 2003). Depression symptoms were measured using the 

Children Depression Inventory that measured the intensity of affective and cognitive symptoms 

of depression (Kovacs, 1992). 

 The findings of this research proved the hypothesis put forth.  One of the most important 

results of this investigation was the evidence presented to support the importance of the role that 

parents play in the life of the adolescent (Duchesne et al., 2009).  Data collected conveyed that 

closer parental attachment decreased transition stress and increased emotional stability 

throughout transition. Adolescents who demonstrated anxiety tended to be more concerned about 

teacher-academic factors during transition. Duchesne et al. (2009) pointed out that the 

participants that responded to data regarding anxiety were from prevalently “insecure families” 

(p.758).  It was found that depressive symptoms, when paired with anxiety, were not significant 
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factors in teacher-academic worries in middle school transition.  Duchesne et al. (2009) cautioned 

that this result needed careful consideration due to the fact that common emotional aspects 

existed between anxiety and depression. 

 This study also investigated the effects of children having different relationships with their 

mother and father as an indicator of emotional problems and worries about middle school.  

Gender as it related to emotional development was also taken into account.  The researchers 

found that adolescent female students were more likely to be concerned about middle school 

academics and personal insecurities than boys.  Due to middle school transition occurring at a 

critical period in emotional and physical development, it was hypothesized that girls would be 

more likely to succumb to emotional problems, decreased parental attachment, and teacher-

academic worries (Duchesne et al., 2009). 

 Duchesne et al. (2009) pointed out several limitations of the study including that causal 

relation was not significantly made between teacher-academic worries and attachment.  This was 

due to the fact that middle school students may have had other worries that lead to anxiety and 

depression.  Also, Duchesne et al. (2009) stated that the study, “focused on symptoms rather than 

on emotional disorders” (p. 760).  Therefore, children with clinically proven anxiety and 

depression would not be suited for the study.  The mean age of the children involved was 11.8 

years.  Duchesne et al. (2009) omitted any other ages and described the child participants as 

young adolescents. Finally, Duchesne et al. (2009) stated that because students self-reported on 

all of the scales within the investigation there was an increased likelihood of shared variance. 

 The research of Duchesne et al. (2009) further enhanced the literature regarding the 

importance of successfully parenting children in order to have influence over the process of 

transitioning from elementary school to middle school. Duchesne et al. (2009) and her colleagues 

put value on the impact parents have regarding their children’s education.  This type of 
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knowledge is key to the justification of the present research. Insight into family dynamics, 

parenting styles, and student motivation all provide a backdrop in understanding parent 

perceptions about middle school transition. 

 The research study conducted by Yuen (2007) from the University of California, examined 

how parents from low-income backgrounds viewed transition into middle school.  Yuen (2007) 

also assessed how parental involvement affected academic achievement in a child’s first year of 

middle school. Yuen’s (2007) qualitative study consisted of a series of case studies consisting of 

six consenting families.  The researcher purposely selected each family because they had children 

who were in their first year of middle school, all had come from the same elementary school, and 

the families “resembled the national low income underrepresented population that experienced 

achievement declines after transition” (Yuen, 2007, p. 46).   

 The participants of the study included one African-American mother; three mothers from 

Mexico, one of whom only spoke Spanish; a Japanese-German father; and a Polynesian mother. 

Two out of the six families had a mother and father both living at home. Yuen  (2007) 

interviewed these parents over the course of four months between October, 2006, and January, 

2007.  The participants were asked a series of open-ended questions in order to elicit information 

about perceived problems and successes that their children were having at middle school. Yuen 

(2007) analyzed the interviews for family practices that supported or impeded the transition.  

 Yuen’s (2007) research concluded that the participants shared seven common concerns 

regarding middle school and transition: 

1.  Potential violence within the new school. 

2.  Contact with administration for resources and assistance would yield little results.   

3.  Curriculum would be more challenging and academic expectations would increase.  

     Parents were concerned that they would not be able to assist their children with homework. 
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4.  Declining grades. 

5.  A lack of teacher-parent relationships.  

6.  The middle school environment was perceived as very strict and classrooms were teacher  

     centered. 

7. Parental lack of involvement in the school. 

 A meaningful result of this research was the finding that parents reported changes in their 

parenting practices after the interviews were concluded.  Parents admitted their lack of 

involvement in their children’s school and academics before the research began.  After 

considering and discussing parenting practices during the research process, the parents became 

aware of their issues and became more involved in their children’s school lives (Yuen, 2007). 

 Yuen (2007) pointed out several limitations of his study, including participants possibly 

withholding information or perceptions due to the fact that the researcher was a teacher.  

Therefore, it was possible that some of the data was not valid.  Yuen (2007) also conceded that 

his limited study of six families made it difficult to generalize about a larger population of low 

income, disadvantaged families.  Finally, language translation between the researcher and the 

Spanish-speaking parent may have caused a loss of authenticity.  

 Upon examining the results of Yuen’s (2007) study, further limitations appeared including 

the time period over which the data was collected.  Yuen (2007) began his research in October 

rather than September of the 2006 school year.  The children and their families had already 

gained one month’s transition experience in the new school.  Results may have been more 

authentic if the parents were interviewed at the end of the elementary year, and again in 

September of the new middle school year.  The use of only one method, that being open ended 

questions in an interview process, left much room for interpretation and the inability to cross 

reference oral comments with written data one might receive from a survey format.  Yuen’s 
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(2007) choice of participants needs to be mentioned.  Although he indicated that his study was 

limited in terms of the number of participants, it draws speculation as to how the results may 

have differed if a larger sample group from varying socio-economic backgrounds were involved. 

Finally, even though the sample was small, the children of Yuen’s (2007) participants were not 

equal in terms of gender.  Four males were discussed and only two females were represented 

between all of the families.  Research has shown that males have a higher academic attrition rate 

in middle school compared to their female counterparts (Blyth et al., 1983; Clark, Flower, & 

Walton, 2008; Hines, 2007; Lai, 2010).  

 Yuen’s (2007) research was relevant to the present study because the results obtained could 

be reflective of the top concerns parents would have regarding middle school transition.  The 

parents in Yuen’s study (2007) ranked seven common concerns including violence within the 

school as a main issue.   

 Various cited researchers have noted similar parental concerns regarding middle school 

transition.  These concerns include school violence and bullying, changes in academic demands, 

school procedures and discipline, and social conflicts (Blyth et al., 1993; Cauley & Jovanovich, 

2006; Koppang, 2004; Paulu, 2005; Rice, 1997; Tilleczek, 2007).  Thus, Yuen’s (2007) research 

was relevant to the current study because it incorporated some of these factors in data collection 

and analysis of parents’ concerns about middle school transition.   

 Research has shown that in order for a child to transition to middle school successfully, 

both school personnel and parents need to be involved.  School personnel need to recognize the 

influence parents have in preparing their child for middle school.  Further, elementary and middle 

school teachers should encourage parent-teacher communication and parental involvement.  

Parental involvement and understanding of the issues related to transition would help support 
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young adolescents at this critical time.  When parents are informed and involved, students 

achieve more and find the transition process less anxiety provoking. 
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Chapter Three:  Methods and Procedures 

Research Design 

 The main goal of the present study was to examine the concerns of parents whose children 

were beginning the process of transitioning into middle school from Grade 5.  The mixed 

methods research design for the current study included a quantitative three-point Likert Scale and 

qualitative open-ended questions that were used to further reflect and explain the Likert 

statements (Appendix B). The Likert statements and open-ended questions were designed by the 

author of the current study but reflected previous work conducted by Akos and Galassi (2004), 

and Tilleczek (2007).  At the end of the survey was an open-ended statement that invited 

respondents to provide further information about their concerns of their children progressing into 

middle school from Grade 5.  

 The research took place over two weeks in fall of 2011.  Participants were invited to take 

part in the survey through an information package (Appendix A and Appendix B) that explained 

the research question, its timeline, the role of the researcher, the intent of the survey, and how 

results would be collected and used.  A return envelope was provided with the information 

package.  The package was distributed to parents via their children’s home-school agenda books.  

The home-school agenda books were student day-timers that recorded homework and teacher-

parent communication.       

Sample 

 The two elementary schools used in this survey were located in a city on Vancouver Island, 

British Columbia.  The diverse population of the city is approximately 18,000 and its chief source 

of employment is the forest industry. The city has a large paper and lumber mill. Some farming is 

also practiced.  The elementary schools from which the parent participants came were both within 

middle class neighborhoods in suburban areas.  Through purposive convenience sampling, sixty-
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eight parents from two elementary schools, Kindergarten to Grade 5, were provided with the 

information package (Appendix A).  It was explained to all parent participants that completion of 

the survey was voluntary and omission of questions was permitted.  Participants were also 

informed that by completing and returning the survey, they were consenting to participate in the 

study. 

 Distribution of the survey (Appendix B) was conducted by having the Grade 5 children 

take the information package home in their home-school agenda book.  The survey (Appendix B) 

was distributed to the parents from the researcher’s Grade 5 class and a Grade 4-5 class within 

the same school.  The classes were part of a Kindergarten to Grade 5 School that had a total 

population of approximately 235 students.  Parents of the Grade 5 class totaled a possible 26 

respondents.  Parents of the Grade 4-5 totaled a possible 17 respondents.  Parents from both 

classes were from middle class socio-economic backgrounds and ranged in age from 29 to 48 

years old. 

 Twenty-five surveys were also distributed to parents from a Grade 5 classroom belonging 

to another Kindergarten to Grade-5 school in the district.  The school had a student population of 

approximately 230 children that came from middle class socio-economic backgrounds.  The 

parents from the Grade 5 classroom ranged in age from 30-48 years old. 

 The sample group was comprised of the 29 surveys that were anonymously returned to the 

drop boxes of the two schools.  The 29 surveys brought back to the drop boxes resulted in a 

return rate of 43%.  Out of the 29 surveys returned, 26 were completed by mothers and three 

were completed solely by fathers.   

Instrumentation 

 The purpose of the current study was to investigate the concerns of parents whose children 
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were beginning the process of transitioning into middle school from Grade 5. It was expected that 

parents would report having various apprehensions over their children’s transition into middle 

school.  It was also expected that parental concerns would be categorized into social, academic, 

and procedural challenges that a student faced upon entering middle school (Tilleczek, 2007).   

 The instrumentation used to obtain the data was designed by the author of the present study 

and was based on previous work completed by Akos and Galassi (2004) and Tilleczek (2007).  A 

quantitative survey (Appendix B) using Likert Scales was created which also included qualitative 

open-ended questions designed to elicit detailed responses on the social, academic, and 

procedural concerns parents had regarding Grade 5 to Grade 6 transition.   

 The Likert Scale had a three point rating system with numeral 1 as Not Concerned, numeral 

2 as Somewhat Concerned, and numeral 3 as Very Concerned. There were a total of four sections 

in the survey.  The first three sections were divided into social, academic, and procedural 

concerns parents may have regarding Grade 5 to Grade 6 transition. The total number of 

quantitative statements within the three categories totaled 12. Under each of the 12 categorized 

statements was an area in which the survey participants were invited to add qualitative comments 

to explain their responses to each rating.  At the end of each section was a related open-ended 

question asking parents to rank their top concern from the category and explain their choice.  

Section Four was an open-ended question that gave participants space to provide any additional 

information. 

 The Likert Scale and qualitative open-ended questions were specifically chosen as 

instruments in this survey to obtain as much information as possible from the parent participants 

in order to demonstrate a comprehensive view of parent concerns about middle school transition. 

The survey’s questions and statements (Appendix B) were designed so that respondents would 

find them simple to complete and it provided the researcher with an appropriate tool that showed 
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frequency data.  Both the Likert Scale and qualitative data used to elicit information were also 

chosen on the basis of sample size.  

 Upon completion of the study both the quantitative and qualitative data were analyzed to 

determine the average number of responses indicated within the three categories of social, 

academic, and procedural concerns parents had regarding middle school transition (Tilleczek, 

2009).  The data was also examined for an indication of differences shown between the 

categories.  Within each of the categories the respondents were asked to rank their top concern 

and invited to provide qualitative information explaining their choice.  This data was displayed 

on bar graphs and tables to demonstrate average concerns within each category. The information 

gathered from the surveys aided the researcher in determining which categories had evidence of 

most concern.  

Procedures 

 The purpose of the present study was to examine the concerns of parents whose children 

were beginning the process of transitioning into middle school from Grade 5.  A survey 

(Appendix B) was distributed in October, 2011 and collected during November, 2011. 

Information packages (Appendix A and Appendix B) were provided by the current researcher for 

her own class, a colleague teaching Grade 4-5 in the same school, and another Grade 5 teacher 

from a second school.  Participants completed the survey voluntarily and were told within the 

information package that they could opt out of the study at any time as well as exclude any 

survey questions.   

 A potential sample group of sixty-eight was chosen because it provided a large enough 

number needed to establish averages and comparisons between the categories of social, academic, 

and procedural concerns that parents may have had regarding middle school transition.  The 

current researcher distributed the information package to the children of her own class and asked 
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them to take the package home in their home-school agenda books. The information package 

contained the survey (Appendix B) along with a return envelope, an explanation of the research 

question and its intent, the survey timeline, the role of the researcher, and how results would be 

collected and used.  The Grade 4-5 teacher within the same school, and the Grade 5 teacher at the 

second school followed the same process.  

 This type of distribution was chosen because all intermediate students throughout the 

school district have a home-school agenda book.  Therefore, parents and students are familiar 

with the home to school communication process and it made the distribution and return of the 

survey simple and convenient. The purpose and explanation of the survey was provided to the 

parent participants in the information package (Appendix A).  The package explained that the 

participants could opt out of the survey at any time and omit any questions they did not want to 

answer. All participants were informed that they would remain anonymous and the survey was to 

be completed voluntarily with free and informed consent. 

 A request on the survey asked parents to return their completed forms to the front office of 

both schools by a specific date.  The survey also explained to parents that if by chance the survey 

was returned in their child’s home-school agenda book, the child should enter the school through 

the main entrance and deposit the sealed envelope in the private secure box within the principal’s 

office.  The teachers involved in the study did not know which children returned surveys.  Only 

the school principals at their offices collected the surveys. 

 Validity 

 The results of the survey (Appendix B) were considered in the context of its limitations.  

Threats to external validity existed in not obtaining a full return rate of surveys as well as survey 

results not having generalizability.  The School District used in this research had two middle 

schools Grade 6 through to Grade 8.   One cannot generalize the results of this survey because 
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other school districts may have different middle school grade constructs.  Every school has 

different transition programs and orientation programs.  Also, generalizability could not be 

obtained because not all Grade 5 parents within the school district were surveyed. 

 Threats to internal validity were varied.  Location, subject characteristics, mortality, 

instrumentation, and attitude of subjects needed to be addressed.  A substantial risk to internal 

validity occurred because parents completed surveys at home and had to bring them to the 

school’s front office.  Many parents may have chosen not to invest the time and interest to do so 

and not all surveys were returned.  An attempt to control this from happening was provided in the 

form of a due date label placed on the survey envelope, encouraging parents to complete and 

return the survey within a specified time. 

 It was hypothesized that most of the study participants would be mothers. According to 

research, (Baker & Stevenson, 1986; Cauley & Jovanovich, 2006; Duchesne, et al., 2009; Paulu, 

2005), the mother is the main adult within the home who manages their child’s academic life, has 

the most contact with the school and their child’s teacher, and is the parent most likely to be 

emotionally involved in their child’s education.  This may have skewed results in terms of 

attitudes and perceptions toward transition.  This threat to validity was impossible to control.  

Also, a small percent of parent participants came from single parent homes and therefore the 

other parent likely did not have input into the information provided on the survey.  

 Although mortality rates did not play a significant role in the research, it is an area of threat 

that needed to be considered.  It is possible that participants planned to finish the survey but for 

reasons unknown to the researcher, opted out of completing the task.  The two schools used in the 

research both had stable parent populations in terms of attendance history.  Many families 

recruited for the study had attended their community school for several years.  
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 The biggest threat to the validity of this survey came from the attitudes of the subjects.  

Concerns and perceptions about middle school transition may have been influenced through 

various means.  Rumors about middle school and what occurs, misinformation from other parents, 

attitudes expressed from students already in middle school, newspaper articles highlighting 

problem issues, possible negative perceptions and anxiety of the child, and possibly one’s own 

negative middle school experiences, all could have been factors in the how parents perceived 

middle school. Therefore, responses on survey questions and statements may have been 

influenced by those beliefs.  

 It was a consideration that only parents who were anxious or concerned about the transition 

process from Grade 5 into Grade 6 completed the survey.  Due to the anonymity of the survey, 

the researcher did not know if the social, academic, or emotional development of the students 

influenced the level of parental concern. It was possible that parents of children with 

developmental and learning issues felt more anxious about transition than those whose children 

did well socially, academically, and emotionally.  In order to prevent attitude bias, the researcher 

made a strong point within the information package to the purpose of the study and that the 

results would be used to aid in further preparation of parents and students in the transition process.  

The researcher also had to consider that the level of concern might have been perceived 

differently for each participant. One person’s level of concern could not be used as a gauge for all 

other participants. 

 A hierarchy of influence may have occurred with the parents from the school in which the 

researcher taught. The researcher had known some of the surveyed parents from both classes for 

four years and they may have completed the survey based on their relationship with the author of 

the study.  A way to limit this was through the use of an anonymous survey that was collected by 

a third party in a private location. 
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 A threat to internal validity came from collector bias.  The researcher had a child 

transitioning from Grade 5 into Grade 6 and had her own concerns and perceptions about the 

middle school the child was soon to attend.  Likert statements and open-ended questions may 

have been unconsciously formatted to reflect the concerns of the researcher. The researcher was 

also biased in hypothesizing the results and frequencies of concerns within the social, academic, 

and procedural categories as outlined in the survey.  In order to limit bias, the survey and the rest 

of the information package (Appendix A and Appendix B) was read and edited by three of the 

researcher’s university cohort members as well as two intermediate teachers within the 

researcher’s school district. 

Justification of Statistical Techniques: 

 The Likert Scale was selected for two reasons. It is an effective form of achieving specific 

quantitative data and it has simple structure and readability that assisted in measuring frequencies 

in levels of parental concerns.  Higher frequency indicated higher levels of concern. The 

quantitative results were tabulated using an electronic statistical data analysis program that was 

designed to have a coding system that provided data on theme frequency within the categories.   

The quantitative statements were presumed to represent the social, academic, and procedural 

categories of concern (Tilleczeck, 2007).    

 Qualitative data were taken from each of the survey’s categories in which parents were 

invited to comment of each of the Likert statements.  The purpose was to elicit further 

information that explained the Likert statements.   

 Common themes were presented in the form of distribution charts indicating results. 

Averages in the categories were considered in order to determine the strength and commonality 

of concerns.  Differences in responses were also examined through rates of frequency.  The 

qualitative data from the statement of top concern for each category on the survey was 
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summarized and presented within the research results.  Data collected from the qualitative section 

of the survey enhanced the explanation of the quantitative results.   
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Chapter 4:  Findings and Results 

 The purpose of the current study was to examine the concerns of parents whose children 

were beginning the process of transitioning into middle school from Grade 5.  The research took 

place over six weeks in fall of 2011.  Participants were invited to take part in the survey through a 

consent form (Appendix A) that explained the research question, its timeline, the role of the 

researcher, the intent of the survey, and how results would be collected and used.  The participant 

gave implied consent by filling out the survey (Appendix B).  Either a Grade 5 student or his or 

her parent returned the survey to the office of the principal and deposited it into a sealed 

container.  A total of 68 surveys were distributed to three Grade 5 classes within two different 

schools in the same district.  There were 29 anonymous surveys returned which resulted in a 43% 

return rate.   

 The mixed method research design for the current study included a quantitative three-point 

Likert Scale and qualitative open-ended questions that were used to further reflect and explain the 

Likert statements. The Likert Scale had a three point rating system with numeral 1 as Not 

Concerned, numeral 2 as Somewhat Concerned, and numeral 3 as Very Concerned. There were a 

total of four sections in the survey.  The first section was statements regarding social issues, the 

second section encompassed academic issues, and the third section defined procedural issues 

parents may have regarding Grade 5 to Grade 6 transition (Tilleczeck, 2007).  The total number 

of quantitative statements within the three categories totaled 12. Under each of the 12 categorized 

statements was an area in which the survey participants were invited to add qualitative comments 

to explain their responses to each rating.  At the end of each section was a related open-ended 

question asking parents to rank their top concern from the category and explain their choice.  The 

last section of the survey was an open-ended statement that invited parents to further explain their 

concerns about transition. 
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 The quantitative results from both schools were tabulated first using a tally system and 

hand-held calculator, and then using an Excel data analysis program to sort the quantitative data 

into frequency ratings categorized into social, academic, and procedural concerns (Tilleczeck, 

2007).  The results of each category (Social, Academic, and Procedural) were presented in 

numerical distribution tables and summative distribution graphs. Both the charts and graphs 

indicated average levels of concern for all twenty-nine respondents as well as distinct averages 

from the parents of male and female children.  

 Average scores within the categories were considered in order to determine the strength and 

commonality of concerns. Qualitative data from open-ended questions and the ‘top concern’ 

question were examined for strength of concerns and possible themes.  For added information 

and insight, average levels of concern were calculated for the total sample and for each gender 

and presented in tables and distribution graphs. Parent concerns were recorded as a total sample 

(N=29) and received the color code of black on the distribution graphs.  Male (N=13) and female 

(N=16) data were separated and color-coded teal and pink respectively.   

 Data Table 4.1 displays data in response to social concerns parents may have about their 

children transitioning from elementary school to middle school.  The data is presented using each 

of the Likert ratings found within the survey from Not Concerned (1) to Very Concerned (3).  

 As seen in Table 4.1 the top concern reported by parents within the social category was the 

effects of negative peer pressure.  In open-ended comments, this statement was explained as 

possibility of drug use, cigarette smoking, and negative behavior.  Issues surrounding self-esteem 

ranked second in top concern.  The least level of concern parents had with regard to social 

transition was their child making new friends. This scored 18 out of 29 responses.  
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Table 4.1:  Parents’ responses to social concerns as a result of transition (N=29) 

SOCIAL  
CONCERNS 

Not Concerned Somewhat  
Concerned 

Very  
Concerned 

Top Concern 

1.  Negative Peer 
Pressure 

1 17 11 8 

2.  Making New 
Friends 

18 9 2 4 

3.  Being Bullied 
By Other 
Students 

1 16 12 6 

4.  Change In 
Self- 
Esteem 

4 14 11 7 

 
 When examining the Likert ratings for statement three, a total of 28 out of the 29 

respondents rated bullying as either somewhat concerned or very concerned. One parent pointed 

out that, “My top concern is bullying.  I have an older child in middle school and have dealt with 

bullying.  There have also been death threats among the students.  I am assured they are taken 

seriously, but am not sure.” Another parent explained, “I’m hoping that my child knows to go to 

a parent or teacher if bullying occurs.” 

Table 4.2:  Average levels of concern from parent response to social concerns as a result of 

transition. 

SOCIAL  
CONCERNS 

Average Level of  
Concern 
(N=29)  

Average Level of 
Concern Males 
(N=13) 

Average Level of 
Concern Females 
(N=16) 

1.  Negative Peer Pressure 2.34 2.23 2.60 

2.  Making New Friends 1.45 1.38 1.47 

3.  Being Bullied By Other 
Students 

2.38 2.62 2.47 

4.  Change In Self- 
Esteem 

2.24 2.15 2.47 
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 Table 4.2 explains the average levels of concern within each of the social categories.  As 

indicated, being bullied ranks 2.38, making it the highest average level of concern for parents 

about middle school transition within the social category.  Negative peer pressure scored a 2.34 

level of average concern followed by changes in self-esteem at 2.24.  Making new friends was 

the lowest average level of concern scoring 1.45.   

 Several parents who chose to write about their concerns regarding negative peer pressure 

and self-esteem explained that they believed the two issues are linked.  For example, one parent 

wrote, “Peer pressure and self-esteem I think go together.  Therefore, kids feel bad when they 

think no one likes them so they do things under pressure.”  Another explained she was concerned 

that, “changes in self-esteem worry me because my child is sensitive and her confidence would 

be shattered if her peers pressured her into things she was not ready for.” 

 The table further explains variations of results within the male and female data.  When 

looking at the overall average levels of concern, parents gave bullying the highest rating. This 

average is different than what was presented within Table 4.1 where the top concern was possible 

effects of negative peer pressure.  When examining further, one can see a noticeable difference 

between the male and female data regarding average levels of concern in the social category.  Out 

of the 13 parents that had a male child in Grade 5, the issue of bullying rated above negative peer 

pressure with a variation of .39.  A parent stated, “My son knows how to defend himself, but I 

worry about the older kids.”  For the parent of another male child, the concern over bullying was 

explained as, “It’s a huge problem in the world today and I have heard of situations at the middle 

schools.  It’s very frightening to send your child into this.” 

 For female children, negative peer pressure ranked the top level of concern parents with a 

variation of .13 between peer pressure and bullying.  A parent chose to write, “The girls at this 

age are very catty and tend to group up and leave girls out.” Another parent of a female child 
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stated, “I am concerned about drugs.  There are so many drugs now, and there seems to be an 

increased use in teens these days.  I hope my daughter can keep saying no.”  For females, changes 

in self-esteem had the same average level of concern (2.47) as being bullied.  The parents of male 

children ranked changes in self-esteem as a 2.15 level of concern.  These results suggest that 

parents of male children had lower levels of concern regarding their son’s possible issues with 

self-esteem.   

Figure 4.1:  Visual summary of parents’ responses to social concerns as a result of transition  

(N=29) 

 

 Figure 4.1 is a visual summary of distributive data collected from 29 parents responding to 

the social concerns they have about their Grade 5 children transitioning to middle school in Grade 

6.  The average levels of concern are displayed to represent the total number of parents, followed 

by parents with male and female children.  

 As indicated, being bullied ranks 2.38, making it the highest average level of concern for 

parents about middle school transition within the social category.  The average level of concern 
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regarding negative peer pressure was 2.34 which was followed by a rating of 2.24 average level 

concern over changes in self-esteem .  Making new friends was the lowest average level of 

concern scoring 1.45. 

 The visual distribution information makes it clear that male and female data vary in average 

levels of concern.  As shown, the highest average level of concern for males was being bullied.  

For females, the average level of concern displays negative peer pressure as the area in which 

parents have the most concern for their daughters.  Making new friends scored lowest overall for 

both sexes. 

 Table 4.3 displays data in response to academic concerns parents may have about their 

children transitioning from elementary school to middle school.  The data is presented using each 

of the Likert ratings found within the survey from Not Concerned (1) to Very Concerned (3). 

Table 4.3:  Parents’ responses to academic concerns as a result of transition (N=29) 

ACADEMIC 
CONCERNS 

Not Concerned Somewhat  
Concerned 

Very  
Concerned 

Top Concern 

1.  Changes in 
Academic 
Expectations From 
Teachers 

11 11 7 8 

2.  Getting Good 
Grades 
 

11 12 6 1 

3.  Home- 
work  
Assignments 

8 15 6 3 

4.  Changes in 
Motivation Toward 
Academics 

8 14 7 9 

 

 As displayed in Table 4.3, the top concern parents had in the academic category was 

possible changes in motivation toward academics their children may experience after transition 
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into Grade 6.  Several parents substantiated these results by providing information such as, “If a 

student is not mature enough to handle the extra work load it will cut down their motivation.” 

Another example of parent concern regarding decreased motivation was explained by stating, 

“Hopefully he gets a teacher that he likes and wants to impress.  It makes a huge difference if 

students like their teachers.”   

 Second to motivation was concern over changes in academic expectations from teachers. 

One parent chose to write, “There seems to be higher expectations with less time for teachers to 

help.”  Another parent echoed the previous statement by suggesting, “There is added pressure to 

perform in a bigger school even if they’re not ready for it.”         

 Homework assignments and getting good grades had similar scores on the Likert scale.  An 

important fact is that homework assignments scored highest in the ranking of somewhat 

concerned, affecting the overall average levels of concern as seen in Table 4.4.   

Table 4.4:  Average levels of concern from parent response to academic concerns as a result of 

transition. 

ACADEMIC 
CONCERNS 

Average Level of 
Concern (N=29) 

Average Level of 
Concern Male 
(N=13) 

 Average Level of 
Concern Female 
(N=16) 

1.  Changes in Academic 
Expectations From Teachers 

1.86 2.15  1.60 

 
2.  Getting Good Grades 
 

1.83 1.85  1.93 

3.  Home- 
work  
Assignments 

1.93 2.00  2.00 

4.  Changes in Motivation 
Toward Academics 
 

1.97 1.92  2.13 
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 Table 4.4 explains the average levels of concern within each of the academic categories.  

As one can see, changes in motivation had the highest average concern level overall.  Homework 

assignments scored second at 1.93 rate of frequency and getting good grades was the lowest 

overall average level of concern.  However, when viewing the male and female data, it is 

apparent that more parents of female children were concerned about getting good grades than the 

parents of male children.  One parent believed that her daughter may not care about grades 

because, “Attention will go from school work to social problems.”  This statement substantiates 

the finding that parents are very concerned about social issues in the transition to middle school.  

Another parent of a female child wrote, “She’s always had good grades but that’s what we expect 

from her.” 

 Both the male and female data showed high rates of concern regarding changes in 

motivation.  The female results were higher than their male counterparts. The data indicated a .21 

deviation score for changes in motivation between male and female children.  For male children, 

parents reported being more concerned about changes in academic expectations from teachers.  

A .55 deviation score between male and female children was the result.  
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Figure 4.2: Visual summary of parents’ responses to academic concerns as a result of transition. 

           

 The information presented in Figure 4.2 effectively displays the differences in the male and 

female data.  It was only under the issue of homework that parents of both male and female 

students responded the same. Parent comments included, “My top concern would be my child 

being overloaded with homework.  They are still young and I would like my child to have lots of 

time to be a kid.” As discussed, changes in teacher expectations regarding academics had the 

largest discrepancy between male and female data in average level of concern.   

 Table 4.5 displays data in response to procedural concerns parents may have about their 

children transitioning from elementary school to middle school.   
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Table 4.5:  Parents’ responses to procedural concerns as a result of transition (N=29) 

PROCEDURAL 
CONCERNS 

Not Concerned Somewhat  
Concerned 

Very  
Concerned 

Top Concern 

1.  Not Being 
Able to Get Into 
Locker 

18 11 0 2 

2.  Getting Used 
To New Rules 
and Routines 

14 14 1 1 

3. 
Independent  
Organization of 
Materials 

8 12 9 17 

4.  Changes in 
Classroom 
Routines From 
Elementary 

14 14 0 1 

 

 Results on Table 4.5 indicated noticeable evidence that the top concern parents had 

regarding procedural issues was independent organization of materials.  Out of 29 respondents, 

17 rated this statement as a top concern and 9 rated it as very concerned.  Only the areas of 

getting used to new school rules and routines as well as changes in classroom routines scored 

high on the scale of somewhat concerned.  The lowest area of procedural concern was the ability 

for a child to get into his or her locker.   

 Many parents made comments regarding the issue of independent organization of materials 

with statements such as, “It’s another added responsibility on students before they are mature 

enough and independent enough.”  “I hope my child has help learning to be organized or learn a 

system that works for them to bring home unfinished work or assignments.”  From these 

qualitative comments and others like them, it appears as though some parents believe their 

children are not able to independently organize themselves because of their age as they transition 

into Grade 6.  
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Table 4.6:  Average levels of concern from parent response to procedural concerns as a result of 

transition. 

PROCEDURAL 
CONCERNS 

Average Level of 
Concern (N=29) 

Average Level of 
Concern Male 
(N=13) 

 Average Level of 
Concern Female 
(N=16) 

1.  Not Being Able to Get 
Into Locker 

1.38 1.23  1.53 

2.  Getting Used To New 
Rules and Routines 

1.55 1.70  1.60 

3. 
Independent  
Organization of 
Materials 

2.03 2.23  2.00 

4.  Changes in Classroom 
Routines From Elementary 

1.45 1.46  1.60 

 

 Table 4.6 displays the average level of concern for procedural issues during middle school 

transition.  Independent organization of materials rated the highest average level of concern at 

2.03.  A difference of .23 between male and female data revealed more parents were concerned 

for their son’s abilities to independently organize themselves over daughters.  Concerns for boys 

continued in the area of getting used to new school rules and routines. Data indicates a .10 level 

of variance.  Female data suggests that parents had concerns about changes in class routines.  

A .14 difference was indicated between male and female responses within the statement.  There 

was not enough qualitative data to explain the concern for daughters regarding changes in class 

routines. 
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Figure 4.3:  Visual summary of parents’ responses to procedural concerns as a result of transition. 

 

 Figure 4.3 visually summarizes the results parents had about procedural concerns.  It is 

evident that independent organization of materials soared to the number one average level of 

concern for all respondents.  Parents of male students rated getting used to new rules and routines 

a higher average level of concern than females with a difference of .10 between the genders.  

Qualitative data did not explain this result. Parents of female children ranked changes in 

classroom routines from elementary school a higher level of concern with a difference of .14 

between the genders.  As one parent stated, “My child does not like change so I am somewhat 

concerned that she will struggle with everything that will be new at middle school.”  The data 

also showed that getting into lockers was more of a concern for female children.  The issue had 

a .30 variation between female and male data.           
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Chapter 5:  Summary and Conclusions 

Research Summary 

 The goal of the current study was to examine the concerns of parents whose children were 

beginning the process of transitioning into middle school from Grade 5.  From the current 

researcher’s experience as a Grade 5 classroom teacher, parent concerns about transition for their 

children are often overlooked or not requested by elementary and middle school staffs.  To that 

end, the present study sought to find out parental concerns within specific areas of transition 

issues and examine the data in order to inform district, middle school, and elementary staffs.  

 Sixty-eight surveys (Appendix B) were distributed between three Grade 5 classes at two K-

5 elementary schools in a city on Vancouver Island in the fall of 2011.  Twenty-nine surveys 

were returned indicating an over 50% return rate.  Of the twenty-nine respondents, thirteen had 

male children and sixteen had female children.   

 Issues of transition were categorized into three categories (Akos & Galassi, 2004; Tilleczek, 

2007).  The present research study was designed to invite parents to share their concerns about 

transition within the social, academic, and procedural domains.  Each category had four Likert 

statements asking respondents to rate their level of concern from numeral 1 Not Concerned, 

numeral 2 Somewhat Concerned, and numeral 3 Very Concerned.  Under each Likert statement 

space was provided for parents to give qualitative feedback if they chose.  Within each category 

parents were asked to rate their top concern.  The survey also had a fourth category that was an 

open-ended space inviting respondents to provide any additional information they deemed 

important. 

 Quantitative and qualitative results were analyzed to determine the average number of 

responses indicated within the three categories of social, academic, and procedural concerns.  The 

data was also examined for an indication of differences shown between the categories.   
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 The results of each category (Social, Academic, and Procedural) were presented three ways.  

First, distribution tables displayed specific numerical information on parent concerns, including 

top concern ranking.  Second, distribution tables for each category showed average levels of 

concern for all respondents along with distinct male and female data. Third, summative 

distribution graphs visually displayed average levels of concern for each category and respondent 

data was color-coded.  Data was examined to elicit information on common concerns and rates of 

frequency between all respondents as well as male and female data.  Qualitative data was used to 

provide further explanation of the Likert statements and support frequency data. 

Discussion and Implications 

 Blyth et al., (1983) pointed out that the age of children during middle school is a critical 

period in which they are trying to find their place in life, starting the process of autonomy from 

parents, and attempting to develop a sense of self-worth while at the same time sorting out how 

one fits into a peer group.  This important stage of child development has been reflected in the 

concerns of parents in the present study.   

 Results of the current study have shown that issues within the social category rated at the 

highest average level of concern of parents whose children transition from Grade 5 into middle 

school.  The main concern was bullying which scored 2.38.  Effects of negative peer pressure 

followed this closely at 2.34.  Concern over changes in self-esteem garnered 2.24. These results 

implied that parents were more concerned for their children’s social and emotional well-being 

than any other issue that came with middle school transition.   

 From the evidence in Table 4.2, it appeared that the main concern for parents was bullying.  

This statement scored 2.38, making it the highest average concern in the survey.  Previous studies 

also remarked on issues of bullying as one of the main concerns for parents and students at the 

middle school level (Blyth et al., 1993; Cauley & Jovanovich, 2006; Koppang, 2004; Paulu, 
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2005; Rice, 1997; Tilleczek, 2007; & Yuen, 2007).  Qualitative data spoke to the issue of 

bullying through parent statements such as, “I’m worried about her being bullied either 

emotionally or physically because she won’t do as well at school and become someone she’s not.”  

Another parent stated, “Bullying is not taken seriously in schools, despite all the talk.  This is my 

main concern with having children in school.”  Several parents believed that the issue of bullying 

in middle school was “brushed aside.”   

 Much of what parents stated within the open-ended comments connected bullying to the 

other survey statements of negative peer pressure and changes in self-esteem.  “At first it seems 

obvious that children this age are not mature enough to make decisions and defend themselves 

against peer pressure, but if a child is bullied the negative effects of the bullying can be more 

severe.” As another parent explained, “Being bullied and facing negative peer pressure before 

they are ready will definitely affect their self-esteem.”  These statements implied that parents 

wanted to see the issue of bullying addressed and dealt with promptly. If not addressed, parents 

may have further concerns that bullying may negatively influence their child’s emotional state 

and sense of worth. 

 The finding of bullying being a major concern in the present survey suggests that parents 

are very aware of the effects of bullying on children and their concerns need to be taken seriously 

by elementary and middle school staffs.  It is possible that if parent concerns regarding this issue 

are not attended to, parents may begin to have significant fear about sending their children into 

middle school and may distrust school administration and staff to be responsible for ensuring the 

safety of their children.  It is recommended that elementary and middle school staffs encourage 

communication with Grade 5 parents before and after transition. By listening to parent concerns 

about bullying and reassuring them that middle schools have a zero tolerance rule, many anxieties 

might be prevented and trust would have a chance to be built.           



PARENTS AND MIDDLE SCHOOL TRANSITION        49 

 Negative peer pressure scored the second highest average level of concern at 2.34.  This 

was followed by changes to self-esteem that rated 2.24.  One parent explained that negative peer 

pressure was a concern because, “I don’t want my child to create any bad habits or be influenced 

to be or do anything negative because of how vulnerable of an age my child is at.”  Another 

parent connected peer pressure to esteem by pointing out, “I think he’ll be accepted by his peers 

but I’m concerned about social isolation if my child is not accepted and is actually rejected, it 

would just wreck him.” These statements confirm the work conducted by Whisler (1990) that 

found parents were concerned about social conflicts as a child began the process of trying to fit 

into his or her peer group. 

 When examining the data, it was evident that parents of male children were less concerned 

about changes to self-esteem than those of female children. Female data resulted in rating of 2.47 

which was higher than the male score at 2.15.  According to Blyth et al., (1983) female children 

have lower levels of self-esteem in middle school than boys and it may or may not improve by 

Grade 10.  For boys, self-esteem decreases at the beginning of junior high and levels off in Grade 

9 and Grade 10.  Researchers have claimed that middle school transition is an experience that is 

perceived as daunting and difficult and has been linked to declines in self-esteem and grades 

(Eccles et al., 1993; Epstein & Toepfer, 1978; Perkins & Gelfer, 1995; Schumacher, 1998). 

 The implications of females having low self-esteem during the middle school and high 

school years are that their academics may be influenced in a negative manner.  It is possible that 

motivation toward academics may decline due to low self-esteem and females would find it 

harder to recover.  It is recommended that middle school staffs and parents be made aware of the 

research so that female students could be observed for changes in esteem.  Programs for female 

students that bring awareness to the issue of esteem could be incorporated into the school’s 

curriculum and provide girls with an understanding of why esteem may suffer and how it might 
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affect academic motivation and performance.  Empowering female students through education of 

esteem issues may show positive results. 

 Within the academic category the issue of motivational changes toward academics resulted 

in the highest average level of concern at 1.97.  This notion has been highly researched in 

previous studies (Akos & Gallasi, 2004;  Bronstein et al., 2005; Eccles & Harold, 1993; Roeser, 

et al., 1998).  Many studies have linked loss of motivation to decreased self-esteem in students.  

A respondent on the present survey reflected this notion through the statement,  “A student who 

is struggling because the work is harder is easily discouraged and ultimately loses confidence in 

their ability to achieve anything.”  

 According to research conducted by Roeser et al. (1998), academic challenges could lead to 

a loss of motivation. As one respondent stated, “ There will be more work that is harder and it 

will cut down their motivation.” Other parents in the present research insisted that it was the 

teacher who was to keep their children motivated in school with comments such as,  “We don’t 

expect anything.  The teacher will have to keep her motivated so that academic goals are 

achieved.”  Another stated, “The teacher needs to keep her interested and eager.” 

 Bronstein et al., (2005) concluded that student motivation and academic success were 

directly influenced by parental guidance and involvement.  The role of parents had impact on a 

child’s intrinsic and extrinsic motivation toward schoolwork.  Several parents on the survey 

commented that they wanted to stay involved in their children’s academic life and assist them 

with maintaining their motivation.  However, other parents took a different view.  One 

commented that her child, “is lazy and not putting her all into her work because that’s what she 

does, unless pushed.” Another parent explained, “We pay him for grades because he wants to 

give up when things get tough.”   
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 Results from the issue of changes to motivation have significant implications for both 

parents and students.  If a parent does not stay involved in their child’s education by encouraging 

him or her to succeed and assisting the child in staying motivated, then the child may experience 

a decrease in grades, esteem, and productivity. It is recommended that parents and teachers 

ensure communication between home and school so that a child’s change in motivation does not 

go unnoticed.  Parents need to be made aware of any variations in a child’s attitude toward school 

so that the child can be supported both at school and home.  In turn, parents need to inform 

teachers of changes in motivation toward school in order for teachers to consciously observe 

behavior so that curriculum and academic expectations can be adjusted if necessary. 

 The issue of homework resulted in a 1.93 average level of concern rating, making it the 

second highest concern within the academic category for both genders.  Akos & Galassi (2004) 

concluded that both middle school parents and students rated homework as a top concern along 

with getting good grades.  In the present study one parent stated, “I am hoping my child will not 

be loaded down with homework.  I want him to have some down time too.”  As another 

explained, “Some homework is okay.  I do become concerned when homework is assigned in 

order to cover material that should have been covered in the classroom.”  It is obvious that some 

parents believe middle school implies that their children will be getting more homework than 

previous years.   

 For the parents of male children, changes in academic expectations from teachers scored a 

2.15 rating, a difference of .55 compared to females. Studies have shown evidence that children 

may experience declining grades due to assignment and curriculum concepts growing 

progressively more difficult (Blyth et al., 1983; Duchesne et al., 2009; Koppang, 2004; Parker, 

2009).  A parent in the present research explained, “My only concern is his ability to deal with 

more than one teacher and each teacher’s expectations.”  Another parent expressed concern that, 
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“I worry about the increase in academic expectations as he puts a lot of pressure on himself now, 

although he does well in school, higher expectations could equal higher self-pressure.”  In 

research conducted by Yuen (2007), it was pointed out that male academic attrition rates 

increased in middle school compared to their female counterparts (Blyth et al., 1983; Clark, 

Flower, & Walton, 2008; Hines, 2007; Lai, 2010).  

 The academic category brought forth many concerns and comments from parents.  The 

implication for middle school staff and administration is that parents may or may not fully 

understand the curriculum expectations set forth by individual teachers and parents believe that 

the work will become increasingly difficult.  To that end, parents are looking for teacher-parent 

communication that they may have had at the elementary level and are fearful that there will be a 

sense of anonymity for themselves and their children.  The notion of anonymity was reported by 

Johnston & Williamson (1998) in a study that confirmed parents feared changes in their child’s 

academics and behavior would go unnoticed because there was no relationship between the child 

and teacher, and ultimately the teacher and parent. 

 It would seem that once again the answer to possible parent concerns about academics is 

found within the constructs of parent and teacher communication so that parents feel comfortable 

about contacting their child’s teacher.  It is advisable for parents to be made aware of curriculum 

and curriculum expectations for the Grade 6 level.  Parents may feel anxious about what they do 

not know and educating them on what their children will be expected to accomplish within the 

year may alleviate some of the apprehension.  This could be accomplished through parents 

having the teacher’s email address, having access to monthly class newsletters, and teachers 

encouraging parent-teacher meetings to discuss concerns. 

 Within the last category of procedural concerns, the issue of independent organization of 

materials was the top concern and highest rated average level of concern, scoring a 2.03 rating.  
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Although parents of both genders expressed strong concern over the issue, parents of males 

classified it as 2.23, making a difference of .23 from females.  A parent expressed, “He’s very 

disorganized.  I have to remind him over and over.”  Several other parents explained that they 

believed their children were not mature enough to have the added responsibility for ensuring they 

have what they need to bring to school and home.  “My child is still learning to be consistent in 

bringing home the correct work that needs to be completed. It seems easier to be in contact with 

the elementary school teacher.”   

 Some parents pointed out that they believed there would be a difference between middle 

school and elementary school.  A parent expressed, “I hope my child will be able to cope with the 

higher expectations regarding independent organization of materials and assignments as teachers 

are less supportive and expect students to figure things out more on their own.”  Another pointed 

out, “My child is not organized and needs constant reminders.  Elementary school teachers seem 

more willing to help him.  At middle school, he’ll probably have to sort it out alone.” 

 Comments like the ones expressed in the procedural category suggest that parents believe 

middle school teachers, specifically Grade 6 teachers, would not help their students prepare for 

homework, organize their materials, or remind them what is needed for home and school.  Instead, 

teachers would assume their students should be independent and therefore not provide the needed 

assistance.   

 Parents need to be assured that their children are getting the support they need in terms of 

organizing materials.  Many parents may not realize that Grade 6 students spend most of their 

days with the classroom teacher and do not wander around with binders from class to class.  It is 

recommended that parents be informed via parent information night or Grade 6 September 

newsletter that the Grade 6 teachers would indeed support the students by helping them organize 

their belongings as well as teaching the students organizational skills.  Grade 6 teachers should 
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have Open House early in September to inform parents, encourage questions, and alleviate 

anxiety. 

Limitations of the Study 

 There are certain limitations that need to be considered in the interpretation of the results of 

the present study.  First, the results came mainly from female parents.  Research has shown that 

the mother is the parent within the home who manages their child’s academic life, has the most 

contact with the school and their child’s teacher, and is the parent most likely to be emotionally 

involved in their child’s education (Baker & Stevenson, 1986; Cauley & Jovanovich, 2006; 

Duchesne et al., 2009; Paulu, 2005).  It is not known whether or not male parents had input into 

the surveys and if they did, whether or not that would have changed the results.  Therefore, the 

results of the present study should be viewed with the assumption that most of the data was 

generated by mothers. 

 Second, it is not known whether or not the parents that completed the survey had a child 

already in middle school.  If they did, their previous experiences with the first child may or may 

not have influenced their concerns within each of the categories.  Also not known is the gender of 

the first child in middle school.  This too is another variable that would have needed to be 

examined. 

 Third, the sample size was rather small.  Only 68 parents received the survey and a total of 

29 responded.  There are five elementary schools within the city with a total of approximately 

120 Grade 5 students.  These schools feed into two separate middle schools on either side of town.  

Therefore, the 29 parents that responded on the survey cannot justify generalizability for all 

Grade 5 parents within the district, nor can their comments be considered reflective of all parents 

whose children are to enter middle school. 
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 Fourth, the survey was limited in its statements under each category.  Each of the three 

categories (social, academic, and procedural) had four statements each with a fifth asking for 

overall top concern within the category.  If more choices of concern were offered there would 

have been increased data to examine and parents may have had the opportunity to be more 

specific in their choices and comments. 

 Finally, a main limitation of this research came from the possible concerns and perceptions 

parents might have had regarding middle school.  Rumors about middle school and what occurs, 

misinformation from other parents, attitudes expressed from students already in middle school, 

newspaper articles highlighting problem issues, possible negative perceptions and anxiety of the 

child, and possibly one’s own negative middle school experiences all could have been factors in 

the how parents perceived middle school transition. Therefore, it should be assumed that those 

beliefs were an integral part of the responses and influenced data. 

Further Research Discussion 

 The purpose of the current study was to investigate the transition from elementary to 

middle school and the concerns parents have about this process.  The present research utilized a 

mixed-methods design relying on participant survey (Appendix B) information to determine 

levels of parental concern within the categories of social, academic, and procedural issues a child 

is faced with as he or she transitions into middle school. 

 Future researchers may consider multiple qualitative methods including participant 

interviews and observations, and lengthier mixed-method surveys to provide further data on the 

issue of middle school transition.  This approach may also provide more information about 

parental involvement in education (Bronstein et al., 2005) and emotional parent-child attachment 

influences (Duchesne et al., 2009) in order to determine factors that impact middle school 

transition.   
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 Due to the top concerns and highest average levels of concern belonging to the social 

category, one needs to look at the issues seriously and with intense scrutiny.  Parents were very 

concerned about bullying for a multitude of reasons including effects on their children’s self-

esteem, peer pressure, and academic motivation.  Future researchers could conduct studies on 

specifically the social category issues, expanding them and developing the ideas so that parents 

would be able to fully explain their concerns, perceptions, and experiences.  This evidence could 

then assist elementary and middle school staffs with the implementation of school conduct codes 

and procedures, methods of parent-school communication, and effective transition programs for 

students that addressed parent concerns. 

 The qualitative data from the present survey indicated that parents felt that there would be a 

noticeable difference between the elementary and middle school teacher-parent communication.   

One parent stated explicitly,  

 “I do realize the onus on the student for understanding rules and assignments.    

 Although, I would hope the parent-teacher communication doesn’t decrease  

 extensively.  I feel it important to interact with teachers for my child’s social and  

 academic ways as they are at school for numerous hours a day.” 

 Future research could look into this notion of disconnect more fully by designing a study 

specific in nature to determine parental perceptions about the differences between elementary and 

middle school parent-teacher connection and communication.  The results would lead middle 

school staffs to determine whether or not they are doing an effective job at communicating with 

parents and therefore relieving any anxieties a parent may have about their child’s academic and 

social life at school. 

 Finally, it is recommended that future researchers conduct a study into parental concerns 

about transition before, during, and after the transition to middle school occurs.  Findings may 
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result in significant differences of concern from parents regarding their child’s social, academic, 

and procedural issues pre and post transition. 

Conclusion  

 Building upon the work of Akos & Galassi (2004) and Tilleczek (2007), the present study 

was designed to examine the concerns parents of Grade 5 students had about the transition into 

Grade 6.  The results showed that parents have numerous and multifaceted concerns and want to 

be heard and have their fears validated.  Their concerns speak to the responsibility educators have 

to ensure successful transition between elementary to middle school for not only students, but 

parents as well.   

 The findings of the present study demonstrate that transitional programming needs to be 

evaluated at both the elementary and middle school levels.  Parker (2009) conducted a study that 

found students did well before, during, and after transition due to extensive programming and 

orientation that involved all stakeholders.  Akos and Galassi (2004) found that parents help with 

transition by providing communication with their children about academics and social issues and 

“discussing ways to be successful, relaying school information, talking about academics and 

personal/social issues, providing encouragement, and visiting the school” (p. 217). Parents play 

an important role in helping their children prepare for transition and can help further support a 

child’s academic and social growth during the middle school years (Akos & Galassi, 2004). 

 The last section of the present survey (Appendix B) invited parents to write any additional 

information they deemed important.  More than twelve of the twenty-nine respondents made 

mention that they believed we transition our children too early.  As one parent stated,  

 “I cannot stress enough how important I think it is that middle school should be  

 Grades 7/8/9.  I believe Grade 6’s should not be in school with Grade 7’s and 8’s.   

 Grade 6 students are still young minded, and too young to be dealing with an older  
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 peer pressure mindset.  We strongly disagree with the middle school arrangement  

  and are very concerned about the issue.” 

 Research by Blyth et al., (1983) confirmed this belief in their research noting that when 

students were transitioned too early it resulted in significant disruptions in self-esteem, academic 

grades, and activity participation. It could be concluded that the middle school system in Port 

Alberni makes some parents anxious because of the grade configuration.  Many districts around 

the province have the same configuration and it would be interesting to obtain data from the 

parent perspective.  It is recommended that district administration address the middle school 

grade configuration based on parental concerns.  Due to declining enrolment, budget cuts, and 

staffing allocations, the issue of when to transition students might not be easily agreed upon.  

However, district administration should know that the concerns exist and be sensitive to the 

issues of why parents are worried.   

 The ages during which a child progresses through middle school are marked with changes 

to their emotional, physical, social, and cognitive development.  It is a difficult time of life for 

many, one that includes noticeable influences of peers, attempts at autonomy from parents, and 

the desire to begin the process of growing toward independence.  Parents can become anxious 

and concerned for their children as they try to shelter them from outside influences and possible 

harmful situations.  Arowosafe & Irvin (1992) suggest that school transitioning at any level is just 

a part of life, something a child just has to get through.  If that is the case then transition to 

middle school is something that children and parents need to be prepared for.  With parental 

involvement and appropriate pre, during, and post transition programming, both parents and their 

children have an easier acclimation to the middle school environment, and ultimately more of an 

opportunity to succeed at every level.  

 



PARENTS AND MIDDLE SCHOOL TRANSITION        59 

References 

Akos, P., & Galassi, J. (2004).  Middle and high school transitions as viewed by students, 

parents, and teachers.  Professional School Counseling, 7(4), 212-221.  

Arowosafe, D., & Irvin, Judith L. (1992).  Transition to a middle level school:  What kids say. 

Middle School Journal, 24(2), 15-19. 

Baker, D., & Stevenson, D. (1986).  Mothers’ strategies for children’s school achievement: 

Managing the transition to high school.  Sociology of Education, 59, 156-166.  

Berndt, T. J., & Mekos, D. (1995).  Adolescents’ perceptions of the stressful and desirable 

aspects of the transition to junior high school.  Journal of Research on Adolescence, 

5(13), 123-142. 

Blyth, D.A., Simmons, R.G., & Carlton-Ford, S. (1983).  The adjustment of early adolescents to 

school transitions.  Journal of Early Adolescence, 3, 105-125. 

Bronstein, P., Ginsburg, G., & Herrera, I. (2005).  Parental predictors of motivational 

orientation in early adolescence:  A longitudinal study.  Journal of Youth and 

Adolescence, 34(6), 559-575. 

Cauley, K., & Jovanovich, D. (2006). Developing effective transition programs for students 

entering middle school or high school.  Clearing House, 80(1), 15-25. 

Clark, M., Flower, K., & Walton, J. (2008).  Tackling male underachievement:  Enhancing a 

strengths-based learning environment for middle school boys.  Professional School 

Counseling, 12(2), 127-132. 

Crockett, L., Petersen, A., & Graber, J. (1989).  School transitions: An adjustment during 

early adolescence.  Journal of Early Adolescence, 9(3), 181-210.  



PARENTS AND MIDDLE SCHOOL TRANSITION        60 

Duchesne, S., Ratelle, C., Poitras, S., & Drouin, E. (2009).  Early adolescent attachment to 

parents emotional problems and teacher-academic worries about the middle school 

transit.  Journal of Early Adolescence, 29(5), 743-766. 

Eccles, J. S., & Harold, R. (1993).  Parent-school involvement during the early adolescent 

years.  Teachers College Record, 93(3).  

Eccles, J. S., Midgley, C., Wigfield, A., Miller-Buchanan, C., Reuman, D., Fanagan, C., & MacIver, 

D. (1993).  The impact of stage-environment fit on young adolescent’s experiences in 

schools and in families. American Psychologist, 48(2), 90-101. 

Epstein, H. T., Toepfer Jr., & Conrad F. (1978).  A neuroscience basis for reorganizing middle 

grades education.  Educational Leadership, 35(8), 656-660. 

Fraser, B. (1982). Development of short forms of several classroom environment scales. 

Journal of Educational Measurement, 19(3), 221-227. 

Galton, M., Gray, J.M., & Ruddock, J. (2003).   Transfer and Transitions in the Middle Years of 

Schooling (7-14). Continuities and discontinuities in learning.  Cambridge:  Queen’s 

Printer. 

Hines, M. (2007).  Adolescent adjustment to the middle school transition:  The intersection 

of divorce and gender in review.  Research In Middle School Education, 31(2), 1-15. 

Johnston, J. H., & Williamson, R. D. (1998).  Listening to four communities:  Parent and 

public concerns about middle level schools.  NASSP Bulletin, 82(597),  

Kaminski, L., & Dornbos, K. (1991).  Focus on Curriculum Design for Middle School Programs. 

Michigan Association of Middle School Educators, East Lansing. Retrieved from 

http://www.eric.ed.gov/PDFS/ED380225.pdf 



PARENTS AND MIDDLE SCHOOL TRANSITION        61 

Kerns, K. A., Klepac, L., & Cole, A. (1996).  Peer relationships and preadolescents’ 

perceptions of security in the child-mother relationship.  Developmental Psychology, 

32, 457-466. 

Koppang, A. (2004).  A transition program based on identified student and parent concerns. 

Middle School Journal, 36(1), 32-36. 

Kovacs, M. (1992).  Children’s Depression Inventory.  New York:  Multi-Health Systems. 

Lai, F. (2010).  Are boys left behind? The evolution of the gender gap in Beijing’s middle 

schools.  Economics of Education Review, 29(3), 383-399. 

McKay, J. (1995).  Schools In The Middle:  Developing a Middle-Level Orientation. Thousand 

Oaks, California:  Cornwin Press, Inc. 

Odegaard, S.L., & Heath, J.A. (1992).  Assisting the elementary school student in the 

transition to a middle level school.  Middle School Journal, 24(2), 21-25. 

Oxford Dictionary, (1976). Oxford University Press.  p. 1232 

Parker, A. (2009).  Elementary organizational structures and young adolescents’ self-

concept and classroom environment perceptions across the transition to middle 

school.  Journal of Research in Childhood Education, 23(3), 325-339. 

Paulu, N. (2005).  Helping Your Child Through Early Adolescence.  US Department of 

Education. (2005) 49pp. Retrieved from 

http://www.eric.ed.gov/PDFS/ED503159.pdf 

Perkins, P., & Gelfer, J. (1995).  Elementary to Middle School:  Planning For Transition. 

Clearing House, 68(3), 171-173.  

Piers, E.V. (1984). Piers-Harris Children’s Self-Concept Scale:  Revised manual.  Los Angeles: 

Western Psychological Services. 



PARENTS AND MIDDLE SCHOOL TRANSITION        62 

Reynolds, K. (2005).  The Fourth Grade Experience:  Insights toward the Transition to Middle 

School. (Online Submission, 2005, 20pp.)  Plymouth State University Qualitative 

Methodology and Applied Research.  November, 2005. Retrieved from 

http://www.eric.ed.gov/PDFS/ED491409.pdf  

Rice, J.K. (1997).  Explaining the negative impact of the transition from middle to high school 

on student performance in mathematics and science:  An examination of school 

discontinuity and student background variables. Retrieved from 

http//www.eric.ed.gov/PDFS/ED409183.pdf 

Roeser, R., Eccles, J., Sameroff, R. (1998).  Academic and emotional functioning in early 

adolescence:  Longitudinal relations, patterns, and predictions by experience in 

middle school.  Developmental and Psychopathology, 10, 321-352. Retrieved from 

http://www.eric.ed.gov/PDFS/ED422119.pdf 

Tilleczek, K. (2007).  Building Bridges:  Transitions from elementary to secondary school 

(abstract).  Education Canada, 4,(1), 68-71. 

Turgeon, L., & Chartrand, E. (2003).  Reliability and validity of the revised children’s 

manifest anxiety scale in a French-Canadian sample.  Psychological Assessment, 15, 

378-383. 

Whisler, J. (1990). Young Adolescents and Middle School Level Education:  A Revie of 

Current Issues, Concerns, and Recommendations. Office of Educational Research and 

Improvement.  Washington, D.C., March, 1990. 36pp. Retrieved from 

http://www.eric.ed.gov/PDFS/ED491409.pdf 

http://www.eric.ed.gov/PDFS/ED491409.pdf
http://www.eric.ed.gov/PDFS/ED422119.pdf
http://www.eric.ed.gov/PDFS/ED491409.pdf


PARENTS AND MIDDLE SCHOOL TRANSITION        63 

Yuen, K. (2007).  What Parents Think:  Strategies that facilitate a successful transition to 

middle school.  (Online Submission, Ed.D. Dissertation, 2007, 174pp.)  University of 

California. 174 pp.  Retrieved from http://www.eric.ed.gov/PDF/ED506174.pdf 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.eric.ed.gov/PDF/ED506174.pdf


PARENTS AND MIDDLE SCHOOL TRANSITION        64 

 
Appendix A 

FACULTY OF EDUCATION 
Vancouver Island University  

900 Fifth Street, Nanaimo, 
British Columbia, Canada V9R 5S5 

Tel (250) 740-6221 Fax (250) 740-6463 
http://www.viu.ca/education/ 

 
Participant Consent Form for  

“Parents and Middle School Transitions” 
September, 2011 

 
My name is Julie Dawson and I am a second year student enrolled in the Masters of Educational 
Leadership at Vancouver Island University.  I am also a Grade 5 teacher in School District #70, 
Port Alberni.  Under the leadership of Dr. H. Janzen, Dean of the Faculty of Education, I am 
conducting research into parent concerns and perceptions about elementary to middle school 
transition.  
 
Purpose: 
You are being invited to participate in this research because you are the parent(s) of a Grade 5 
student that will graduate to middle school in June of next year.  The aim of this study is to 
investigate the transition from elementary to middle school and the perceptions/concerns parents 
have about this process.  Research has shown that limited information exists with regard to how 
parents view the middle school transition process.  Parental perceptions/concerns can be 
categorized into three areas of concern:  Social, Academic, and Procedural.  Data collected from 
the surveys will be interpreted through data analysis and provided to the School District with 
recommendations for teachers and schools, both elementary and middle.  This is so that the 
schools can help prepare students and parents for transition and hopefully improve the experience 
for students. 
 
Study Procedures: 
In this study, three separate groups of parents whose children are in Grade 5, will be asked to 
participate in the research by completing a survey.  The procedures for each parent sample group 
will be as follows: 
1.  You will be asked to complete the enclosed survey.  Please note that you may choose not to 
answer any questions for any reason.  Please note that by completing and returning the survey 
you have consented to take part in the study with free and informed consent. 
3.  You will be asked to put the survey in the sealed envelope supplied and return the envelope to 
the office of the principal of your child’s school.  A locked container that has a slit on the top will 
be the deposit box for the material.  Only the principal will have  
access to the container.  If by chance, you return the sealed envelope to school via your  
child’s home-school agenda book, then your child must enter through the front doors of the 
school and deposit the sealed envelope directly into the locked container.  This is to ensure 
privacy and anonymity. 

VIU VANCOUVER ISLAND 
UNIVERSITY 
EXP LORE. DISCOVER . EXCEL. 
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4.  You will be asked not to provide any identifying information about yourself.  This includes 
your name, your child’s name, address, occupation, etc. 
5.  You will be asked to return the completed information within the sealed envelope as soon as 
possible before ___________(DATE). 
 
Potential Risks:  No known potential risks. 
 
Potential Benefits:   
Parent participants may discover concerns they have regarding their children’s transition into 
Grade 6.  From this discovery, parent participants may discuss their perceptions/concerns with 
other parents in order to educate themselves on the transition process.  The information in the 
survey provided by the parents will inform the School District on how some parents in the 
community perceive the transition process from elementary to middle school, and what potential 
concerns they may have.  This in turn will assist District elementary and middle schools with 
their transition programming. 
 
Confidentiality:   
No names will be recorded during data collection in this study.  Study documents will be kept in 
a locked container in the principal’s office until which time the researcher requires the survey 
data.  At no time will the researcher see the consent forms.  Once the survey timeline is complete, 
the consent forms and surveys will be kept in locked storage within the office of the researcher’s 
University Supervisor.  The forms and surveys will later be destroyed by the University 
Supervisor through the use of a shredding device.  
 
Contact for information about the study: 
If you have any questions or need for further information with respect to this study, you may 
contact Mr. Darren Homan, Principal at John Howitt Elementary School (250-723-7521).  If you 
are a parent of a child from Gill Elementary School, please contact Mr. Darrin Olson (250-723-
9311).  
 
Concerns about your treatment in the research: 
If you have any concerns about your treatment as a participant in this research, please contact the 
VIU Research Ethics Officer at lars.apland@viu.ca or by telephone at (250) 753-3245 (ext. 2665). 
 
Thank you for participating in this research study. 
Sincerely, 
 
Julie Dawson                                                                              
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Appendix B 
 

Parents and Middle School Transitions:  
A Survey on Concerns and Perceptions 

 
Below are questions regarding concerns you may have over your child’s transition from Grade 5 
into middle school (Grade 6).  Please follow the directions listed and return the completed forms 
to the principal’s office of the school as soon as possible. Your survey will be stored in a private 
sealed box located in the principal’s office.   
 
General Information:   
1.  Please check participant age range.    

___Aged 22-27 ___Aged 28-34 ___Aged 35-40 ___Aged 41-46  

___Aged 47-52 ___Aged 53 and above. 

2.  Are you a male or female parent________ 

3.  Is your family a dual parent or single parent family?______________ 

4.  Is your child a male or a female?___________________ 

Survey Instructions:  Please circle the rating that is relevant to your level of concern.  Below each 
statement is a box in which you can voluntarily provide any extra information or explanation.  At 
the end of the rating section are questions inviting you to share your concerns.  Please provide as 
much detail as you can.   
 
Ratings 
1 = Not Concerned  
2 = Somewhat Concerned   
3 = Very Concerned   
 

Survey 
 
SOCIAL CONCERNS    
                                                                                 Not Concerned   Somewhat Concerned  Very Concerned 

1. Negative peer pressure      1  2  3 
(drug use, cigarette smoking, negative behavior, etc) 
Comment (optional) 
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                                                                                 Not Concerned   Somewhat Concerned  Very Concerned 
             
2.  Making new friends      1  2  3 
Comment (optional) 

 

 
 
                  
3.  Being bullied by other student(s)   1  2  3 
Comment (optional) 

 

 

 

4.  Change in self-esteem     1  2  3 
Comment (optional) 

 

 

 

5.  What would you rank as the top social concern for your child from the previous concerns 

listed, and why?_________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

ACADEMIC CONCERNS          

       Not Concerned  Somewhat Concerned  Very Concerned 
1.  Changes in academic expectations from teachers 1  2  3 
Comment (optional) 
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                   Not Concerned  Somewhat Concerned  Very Concerned 
2.  Getting good grades      1  2  3 

Comment (optional) 

 

 

 

 3.  Homework assignments     1  2  3 
Comment (optional) 

 

 

 

4.  Changes in child’s motivation toward academics 1  2  3 
Comment (optional) 

 

 

 

5. What would you rank as the top academic concern for your child from the previous concerns 
listed, and why?  
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________ 

 
 

PROCEDURAL CONCERNS  
             Not Concerned  Somewhat Concerned  Very Concerned    
1.  Not being able to get into his/her locker  1  2  3 

Comment (optional) 
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       Not Concerned  Somewhat Concerned  Very Concerned 
2.  Getting used to new rules and routines  1  2  3 
Comment (optional) 

 

 

 
3.  Independent organization of materials  
     and assignments  
         1  2  3 
Comment (optional) 

 

 
 

4.  Changes in classroom routines from elementary 1  2  3 

Comment (optional) 

 

 

 
5.  What would you rank as the top procedural concern you have for your child from the previous 

concerns listed, any why?_________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 
ADDITIONAL INFORMATION 
 
The space below is allotted for additional information you may wish to provide. 
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Thank you very much for your willingness to help in this research.  The information you have 
provided is much appreciated and will be used to enhance the understanding of how parents view 
the elementary to middle school transition process.   
Please ensure you have followed the below steps before returning the survey to the school. 

• I have completed the survey. 

• I have put the survey in the enclosed envelope and sealed it. 

• I will return it to the school as soon as possible and deposit it into the sealed box in the 

principal’s office. 

 
 
 
 
 


