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Abstract 

The current study explored the effect of Sustained Silent Reading and booktalks on high 

school students’ attitudes towards reading.  The mixed methods study used a survey made up of 

ten Likert style questions and one open ended question to examine 24 Grade 12 English students’ 

attitudes after participating in Sustained Silent Reading and two booktalks.  Triangulation was 

used to analyse and compare the quantitative and qualitative data. The study found that the 

participants believed that it was important to participate in daily silent reading, to have time to 

read when they were finished class work, and to have a large selection of books to choose from, 

but did not find the same importance in booktalks.   Although conclusive evidence that the 

Sustained Silent Reading and booktalks have an effect on students’ attitude was not established, 

participants believed that it was important to have time to read.   

 

 

 

 

 

 

 

 

 

 

 



SUSTAINED SILENT READING AND BOOKTALKS  v 
 

Table of Contents  

Dedication ....................................................................................................................................... ii 

Acknowledgments.......................................................................................................................... iii 

Abstract .......................................................................................................................................... iv 

Table of Contents ............................................................................................................................ v 

List of Figures ............................................................................................................................... vii 

List of Tables ................................................................................................................................ vii 

Chapter One: Problem to be Investigated ....................................................................................... 1 

Purpose of the Study ................................................................................................................... 1 

Research Question and Hypothesis ............................................................................................. 4 

Definition of Terms ..................................................................................................................... 5 

Brief Overview of Study ............................................................................................................. 6 

Chapter Two: Literature Reviews ................................................................................................... 8 

Introduction ................................................................................................................................. 8 

Studies Related ............................................................................................................................ 8 

Summary ................................................................................................................................... 23 

Chapter Three: Procedures and Methods ...................................................................................... 25 

Research Design ........................................................................................................................ 25 

Sample ....................................................................................................................................... 26 

Instrumentation.......................................................................................................................... 27 

Procedures ................................................................................................................................. 29 



SUSTAINED SILENT READING AND BOOKTALKS  vi 
 

Validity ...................................................................................................................................... 33 

Data Analysis ............................................................................................................................ 35 

Chapter Four: Findings and Results .............................................................................................. 38 

Chapter Five: Summary and Conclusions..................................................................................... 46 

Brief Summary of Research Question ....................................................................................... 46 

Discussion of the Implications of Findings ............................................................................... 47 

Limitations ................................................................................................................................ 53 

Suggestions for Further Research ............................................................................................. 54 

References ..................................................................................................................................... 56 

Appendix A: Consent Letter ......................................................................................................... 60 

Appendix B: Assent Letter............................................................................................................ 62 

Appendix C: Survey ...................................................................................................................... 64 

Appendix D: Booktalk Question Sheet ......................................................................................... 67 

Appendix E: Instructions for Administering the Survey .............................................................. 68 

 

 

 

 

 

 

 

 



SUSTAINED SILENT READING AND BOOKTALKS  vii 
 

List of Figures  
Figure1: Answers to Likert Style Survey Questions 1-10. (n=24) ............................................... 39 

Figure 2: Answers to Survey Question 11. (n=24) ....................................................................... 43 

List of Tables 
Table 1: High, Low, Mean and Standard Deviation scores for each reason listed. (n=24) .......... 41 



SUSTAINED SILENT READING AND BOOKTALKS                   1 

 
Chapter One: Problem to be Investigated 

Purpose of the Study                                                                                                                          

 The purpose of the current study was to determine if Sustained Silent Reading, which is 

quiet uninterrupted reading,  and booktalks, which are oral book reports, affected high school 

students’ attitudes towards reading in a positive way and thus to see if teaching in this manner is 

justified.  It was also done to extend the knowledge on Sustained Silent Reading, on booktalks 

and on their effects on students’ attitudes.  

The current researcher has spent a great deal of class time using these methods in the 

hopes that students would enjoy reading and possibly discover more things that they would like 

to read.  At the current researcher`s present school the Sustained Silent Reading is done at the 

beginning of every one of the current researcher`s English classes for approximately fifteen to 

twenty minutes.  The current researcher also added booktalks to the activities of her class to 

complement the Sustained Silent Reading and implement a writing component to match the 

reading component.  A booktalk, or an oral book report, is an assignment given to students in 

which they have to read a book, usually a novel, and then answer a series of questions on that 

book which they then present to the rest of the class in an oral presentation. The current 

researcher believed that Sustained Silent Reading and booktalks were important to learning and 

was curious to discover if the reading and booktalks done by the class had a positive influence on 

students and their attitudes.  

  In the end, the current researcher was hopeful that the students who went through this 

study would be more likely to become engaged, lifelong readers who find enjoyment in reading.  

The current researcher also hoped to be able to establish whether these strategies were beneficial 

in teaching reading and make recommendations to others in the same field of instruction.                                                                                                                  
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Justification of the Study                                                                                                                    

 The justification for investigating whether or not Sustained Silent Reading and booktalks 

had a positive influence on high school students’ attitudes towards reading was that other 

researchers had found that students did not read outside of school (Chua, 2008).  Gardiner (2005) 

states that:                        

It only makes sense that if students (or adults) are not engaged in what they are reading,                    

 they will not choose to participate. While we can force students to read while they are in                                               

 our control at school and endlessly test them on the reading material, that heavy-handed 

 approach creates students who hate reading and abandon it as soon as they leave school     

 (p. 122).     

This potential lack of engagement in and possible abandonment of reading after school 

was a concern for the current researcher.  There were varied reasons given as to why the students 

did not read outside of school.   Some of the reasons indicated were that they had too little time 

to read or that they had too many distractions (Moore, Jones & Miller, 1980).  All of these 

reasons could still apply today and lead to nonparticipation in extracurricular reading.                                                     

 Silent reading has been a part of the education system for many decades and teachers 

continue to promote it because “students learn to read by practicing, so more practice [should] 

result in better reading skills” (“Sustained Silent Reading,” 2011, para.1).  By using these skills, 

and continuing along this path of reading in class, and increasing their abilities, it is believed that 

the students will gain confidence in their proficiency, which will lead them to want to read more 

(Hopkins, 1997).                                                                                                                              

 During silent reading at school students are free to choose their own reading material. 

The choice of light reading such as teen romance stories or comic books can be a bridge for 
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readers to read not only more, but more complex books (Krashen, 2004).  The light reading 

engages them, and increases their knowledge and vocabulary, thereby putting them into a 

position to move on to reading more difficult texts (Krashen, 2004).  Von Sprecken, Kim and 

Krashen (2000) state that it only takes one positive experience for a reader to continue with their 

reading and alternatively, it can only take one negative experience to turn a person off of reading.                                

 One of the largest factors in a students’ choice of books is what their peers recommend or 

are reading (Krashen, 1993).  By listening to their peer’s booktalks, students may be inspired to 

try new and different books which they might not have thought to try, just because their friends 

found them interesting enough to read. By finding out a little about a book and seeing what 

others in their class are reading, it could influence students to read more and diverse books.                         

McKenna, Kear and Ellsworth (1995) found that in any elementary class there will be a 

selection of students that are not motivated to read and that these are often the poor readers 

whose attitudes have worsened because of past bad experiences.  They expect a frustrating 

outcome and that is what they get (McKenna et al., 1995).  Since this attitude is already showing 

up in elementary schools, presumably this would continue into high schools as well.  By being 

proactive and trying to engage the students before they even start reading, teachers have a better 

chance of the “home run experience” (Von Sprecken et al., 2000, p. 8), that one positive 

experience that engages the reader for a lifetime.  Furthermore, in giving students a choice in 

their reading material they are able to find something that they enjoy reading, and this in turn 

makes the event a more positive experience (Von Sprecken et al., 2000).  In doing all of these 

things teachers are trying to make reading a priority for people even after they are no longer in 

school.                                                                                  
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A booktalk is an assignment where students choose a book to read, usually a novel, and 

then answer a series of questions on that book which they then present to the rest of the class in 

an oral presentation.  Gallo (1968) states that although students do not like book reports, the 

written form of booktalks, they prefer to do written reports over oral book reports.   It also 

appears that students do not like to be assigned books, but they are willing to listen to 

recommendations (Gallo, 1968).  Conferences with the teacher can also stimulate interest in 

reading (Von Sprecken et al., 2000) but students prefer to discuss these books within small 

groups of their peers.  All of these situations would seem to negate the use of booktalks in the 

classroom but the current researcher hoped that the possible advantages of listening to their 

peers’ thoughts, beliefs and recommendations could outweigh the negatives.                                                                                        

 The intention of going through the process of Sustained Silent Reading and booktalks 

was to give students a positive experience, thereby improving their motivation to continue 

reading regularly outside of school requirements. The current researcher hoped that by making 

Sustained Silent Reading and booktalks part of their required English course students would 

connect to reading and there would be an increase in the number of engaged, lifelong readers 

coming out of the school system.   

Research Question and Hypothesis                                                                                                             

 The research question was: “What is the effect of Sustained Silent Reading and booktalks 

on high school students’ attitudes towards reading?”                                                                                      

 The current researcher believed that there would be a strong, positive connection between 

Sustained Silent Reading and booktalks and the effect on high school students’ attitudes towards 

reading.  The current researcher hoped that students would find a book they were interested in, 

enjoy reading it and then share their positive experience with the class.  Ultimately after the 
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booktalk, their peers would be so interested in what they had heard from their classmate that they 

would go out and read the presented book. 

Definition of Terms                                                                                                                  

 Sustained Silent Reading is known as free voluntary reading (Krashen, 2004), 

uninterrupted sustained silent reading (Valeri-Gold, 1995), free reading (Krashen,1993), and all 

of these can be defined as reading independently for a designated amount of time, in the quiet 

environment of a classroom.  In the current study, Sustained Silent Reading was scheduled at the 

beginning of each English class.  After going to the library on the first day of Sustained Silent 

Reading, and having the librarian give a talk on the books that were both age appropriate and 

available, the students chose a book to read. The students then read daily for approximately 15 to 

20 minutes, the book or novel that he or she had chosen.                                                                                         

 A booktalk, or an oral book report, is an assignment that is given to students in which 

they have approximately one and a half to two months time to read a book, usually a novel, and 

then answer a series of questions, provided by the teacher, about the novel.  On two to three 

specified days, the students are then called to the front of the room, one by one, to orally present 

these answers to the class so that everyone will know more about the book or novel that was 

read. This is similar to a book report, but one that is presented orally instead of in a written 

format.                   

Attitude is a behaviour that is a reflection of how a person feels about something.  It is 

the way a person views something or tends to behave towards it, often in an evaluative way 

(“Attitude”, Collins English Dictionary, n.d.).   In relation to the current study, if the student 

likes reading they might respond by reading when they are supposed to be, wanting to read more 

or longer than the designated time, or even by reading outside the confines of the assigned time 
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or class.  If they do not like reading the students might respond by doing something other than 

reading when they are supposed to be reading or complaining about having to read on a daily 

basis.          

Brief Overview of Study                                                                                                     

 Determining if Sustained Silent Reading and booktalks affected high school students’ 

attitudes towards reading in a positive way and thus to see if teaching in this manner is justified 

was the purpose of the current study.  In November 2011, all of the Grade 12 students in the 

current researcher’s English classes were given both a consent (Appendix A) and assent letter 

(Appendix B) to take home asking for both their and their parent’s permission for the student to 

participate in a survey (Appendix C) for the current study.  Of the total 54 students, there were 

24 students who brought back the forms answered in the affirmative. These 24 student 

volunteers, aged 16-18, from two English classes in a secondary school located on central 

Vancouver Island in British Columbia, participated, along with the rest of their respective 

classes, in daily silent reading and then two booktalks, which were approximately one and a half 

months apart, during the fall semester of 2011.                                                                                                               

 Upon completion of the two booktalks, the 24 student volunteers answered a survey 

(Appendix C) that included ten quantitative five point Likert scale statements and one open 

ended qualitative question at the end of the survey.  This mixed methods survey included 

questions on what the students noticed about their and their classmates’ participation in silent 

reading, their feelings on whether or not hearing about their classmates’ books during booktalks 

made them want to read those choices, what they felt about reading both inside and outside of 

school, and if they noticed a change in their reading habits both inside and outside of school due 

to Sustained Silent Reading and booktalks.                                                        
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In order to minimize the weaknesses of either method, the current researcher employed 

triangulation to interpret the quantitative and qualitative data.  Connections between quantitative 

and qualitative data were sought, in order to provide rich descriptions of the students’ attitudes 

towards reading.   The current researcher wanted to gain as much information as possible on 

what the students thought about Sustained Silent Reading and booktalks.  By using the 

quantitative method of a Likert scale it allowed the students to answer ten questions on the 

importance of items related to Sustained Silent Reading and booktalks.  By using the qualitative 

method of an open ended question it allowed the student volunteers to use their own words to 

explain what they thought about their attitude.  By using both a quantitative method that allowed 

the student volunteers to answer a question and then later a qualitative method to expand and 

explain what they thought in their own words, the current researcher believed that she would 

gain more valuable information than a Likert style question could provide.                                                                          

 After the survey was completed, the current researcher collected the data and used mixed 

method triangulation to analyse the information.  Using Microsoft Excel the current researcher 

created a bar graph and a numeric table to represent the answers to the ten Likert style questions 

and a bar graph to represent the Question 11 answers.  The current researcher then compared the 

answers and found that the data from Question 11 often supported the Likert style questions’ 

data but it sometimes contradicted it.  The analysis of the data helped in determining the effects 

of Sustained Silent Reading and booktalks on high school students’ attitudes towards reading.  
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Chapter Two: Literature Reviews 
Introduction 

In looking into information on Sustained Silent Reading, booktalks and students’ 

attitudes towards reading, the current researcher found multiple articles about and several studies 

done on Sustained Silent Reading and students’ attitudes.  There seemed to be a wide range of 

information related to both, but the studies that were done were mainly quantitative in nature and 

did not always relate to the current researcher’s topic of whether or not Sustained Silent Reading 

and booktalks affected high school students’ attitudes towards reading in a positive way.  The 

current researcher also had a difficult time finding information related to booktalks, so it was 

necessary to look at the concept of oral presentation in order to accommodate the booktalk 

section of the current research.  The following articles were mainly quantitative in nature, but 

covered much of what the current researcher was looking to evaluate in the current study. 

Studies Related   

A large scale study of children in Grades 1 through 6 was conducted to examine 

children’s attitudes towards reading (McKenna et al., 1995).   The purpose of the study was to 

answer questions about developmental trends in reading attitude, the connection “between 

recreational and academic reading attitude” (McKenna et al., 1995, p. 942) and the effects of 

basal reading material on reading attitude (McKenna et al., 1995).  The sample was made up of 

18,185 American children and a cross section of gender and ethnicity was taken to keep 

percentages in proportion to the national distribution.  Attitude was defined as being made up of 

three parts: “the belief an individual harbors in relation to the object, the behavioural intentions 

that concern the object, and the feelings the individual experiences because of the object” 

(McKenna et al., 1995, p. 937).  McKenna and Kear (1990) created the Elementary Reading 

Attitude Survey that used pictures to help students answer Likert style questions. The survey was 
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used in McKenna et al.’s (1995) research to measure each student’s attitude as they were asked 

questions concerning their feelings about books and reading.       

The survey, with detailed instructions as to how not to influence students, was sent out to 

the teachers whose classes were participating in the study.  In order to have consistency, all of 

the questions started with the phrase, “How do you feel…” (McKenna et al., 1995, p. 956).  

Their results indicated that the higher the grade level, the lower the attitude towards reading.   

There was a difference that was revealed during the post-hoc Scheffe tests.  These “statistical 

test[s] …used to make unplanned comparisons” (Investopedia ULC, 2012) showed that students 

with higher abilities were occasionally more positive than their weaker counterparts, but “the 

differences were slight” (McKenna et al., 1995, p. 948). 

Some additional results from the study included: a more positive attitude towards 

recreational reading was demonstrated in girls at all grade levels, ethnicity did not appear to 

affect reading attitude, a positive attitude towards reading decreased from Grade 1 to Grade 6 

and this decrease depended on ability as it appeared that the lower the student’s ability, the faster 

and the lower the attitude dropped.  Another outcome of the study was that the results were 

consistent whether or not the basal method of teaching reading was used (McKenna et al, 1995). 

The teachers’ use of, or reliance on, basal readers, or reading books, did not appear to influence 

reading attitudes in students.  It was noted that early interventions to curb reading difficulties 

may increase the chances of a more positive attitude in the students, as could increasing positive 

reading images for boys. 

Some of the limitations acknowledged by the authors were the unpredictable effect of 

emotions on the questionnaire, and that trend analysis was not done as teachers rarely have the 

same students for multiple years. It was also noted that this was a quantitative study, thereby 
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answers were limited to Likert style pictorial answers, and so the information was not as 

complete as it could be in a study where there were more anecdotal answers given.  Had a 

qualitative study or a mixed methods study been done the authors might have been able to 

determine why boys and girls were different or ask the participants why they like or dislike 

reading. 

This study was important in that the surveyed population was distributed throughout the 

United States in an effort to have a fairly accurate picture of the American population.  It also 

showed that there was a fairly consistent decrease in students’ attitudes towards reading, but it 

offered some ideas as to how to pre-empt this decline.  

This was a North American study and its results are relevant to the current researcher as 

the students in the current study were from a Canadian school.  McKenna et al.’s (1990) study is 

also relevant because if attitudes decline between Grades 1-6, there is a concern as to how those 

students would be feeling about reading once they got into high school, and because of that, there 

is a need to look into programs that may improve student attitudes.  It also indicated that the 

current researcher should include a qualitative part to the present study as it appeared that the 

information gleaned from it would be more useful and more complete by possibly answering 

why students feel the way they do about reading.  By having a qualitative element in the survey 

created by McKenna et al. (1990), the students could have had the opportunity to express why 

they felt the way they did about books and reading, as well as how they like to learn or be taught.  

McKenna et al. (1995) also pointed out some of the problems that the current researcher could 

encounter such as unreliable answers due to diverse, unrelated or copious numbers of emotions 

that the students may be experiencing during the study.  
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 Chua’s (2008) study used a “time-series design to examine the effects of the Sustained 

Silent Reading (SSR) program on the habits and attitudes of students in regards to reading books 

for leisure both during the SSR period and after school” ( p. 181).   The study took place between 

October 2002 and October 2003 and the SSR program was expected to have an increasingly 

positive effect on the students’ habits and attitudes, over the course of the study.    

This was a time series study where the Grade 7 participants at a secondary school were 

given questionnaires to answer on three separate occasions.  The questionnaire collected 

information on the participants’ and their classmates’ reading habits during silent reading, their 

reading habits after school, and their attitudes towards leisure book reading. There were 222 

participants in October 2002, 208 participants in February 2003, and 224 participants in October 

2003.  Between the surveys the teachers continued with their reading program during first period 

by modeling SSR while the students did their daily 20 minutes of SSR and then wrote their 

journal reflections.   

Chua (2008) found that there was a continual increase in the percentage of students who 

actively read for leisure during SSR.  The percentage of students who estimated half or more of 

their classmates were actively reading during SSR also increased.  There were decreasing 

percentages of students who estimated half or more of their classmates chatted with one another 

during SSR or who did work unrelated to reading during SSR.  These data seem to indicate that 

there was a positive shift in the students’ attitude towards reading. 

   Although this study supports the fact that more students are “reading books for leisure” 

(Chua, 2008, p. 182) during their SSR, there was no correlation between improved attitudes and 

the reading habits of the students after school. While Chua’s (2008) theory was partially correct 
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in that SSR can change students’ attitudes towards reading for leisure, it only applied to the SSR 

period, or to reading activities in school, not to the students’ after school reading habits. 

Although one of the positives of this study by Chua (2008), was its longitudinal nature, 

Chua (2008) recognized that this study had limitations.  The first limitation was that there could 

be outside factors influencing the results of the study such as historical events or maturation or 

even the attitudes of the students being questioned.  Any of these outside factors could skew the 

answers of any given participant thereby affecting the results of the study.  There could also be 

some bias and issues with reliability in the answers on the student questionnaires.  As the 

students were asked to not only evaluate their own, but also their classmate’s behaviour, there is 

a possibility of prejudice in their answers and there is the possibility that behaviours went 

unnoticed and were therefore not reported.  Chua (2008) recognized that this could be rectified or 

improved through a “quasi-experimental design or multiple-baseline design” (Chua, 2008, p. 

184) and by adding observation and teacher evaluation to the equation. Had the questionnaire 

consisted of not only a survey, but open ended queries or an interview component, then more 

data about why students reported positive attitudes towards reading for leisure could have been 

obtained.  Chua (2008) suggests that further programs are necessary to build on the positive 

attitudes promoted by the SSR program to promote reading habits outside of the SSR time 

allotted.  The current study examined how booktalks paired with SSR can impact students’ 

attitudes towards reading. 

Chua’s (2008) study is directly related to the portion of the current researcher’s thesis that 

is concerned with the effect of sustained silent reading on high school students’ attitudes towards 

reading.  It was also useful in that it shows that the current researcher’s study should consist of 

not only a Likert style survey, but also an open ended question.  By collecting both quantitative 
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and qualitative data on the survey, the current researcher was able to obtain a more complete 

picture about why students feel the way they do towards reading for leisure thereby contributing 

to the research base in Sustained Silent Reading. 

In a prior study Chua (2008) established that SSR programs can improve student attitudes 

towards leisure reading. To explore the factors that contribute to the success of SSR Chua and 

Kwok (2010) examined whether or not there is a link between the value students put on reading, 

their parents’ involvement with their reading habits and whether or not this value is associated 

with their attitudes towards and behaviour during the SSR period. 

Three hundred sixty-two grade 7 grade 8 students from a suburban Hong Kong secondary 

school participated in the SSR program for six months.  Students received a quantitative survey 

that included questions on their background, the reading-related and non-reading-related 

activities they engaged in with their parents, their attitudes toward both reading leisure books and 

the effectiveness of the SSR program, as well as their belief in the value of reading. 

The study put students into categories of high value of reading (HVR) and low value of 

reading (LVR) based on their scores in relation to the median score on the Value of Reading 

scale, “a subscale adapted from the Motivation to Read Profile” (Chua & Kwok, 2010, p. 170) 

created by Gambrell, Palmer, Codling and  Mazzoni (1996).  By categorizing the students, two 

groups were created to be examined further, especially in relation to parental involvement. 

Through the use of a survey, with Likert style questions, students were asked how often their 

parents interacted with them on reading related topics such as the buying of books, the discussion 

of their reading program and whether or not they were encouraged to read.  It was discovered 

that more of the students in the HVR group reported a greater parental involvement in both 

reading books and revising homework, as opposed to those in the LVR group.  The chi-square 
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test also indicated that there were “significant associations” (Chua & Kwok, 2010, p. 172) 

between how often their parents interacted with them in reading related activities and how much 

the students valued reading.  With a p-value of .001 the result was interpreted as statistically 

significant. 

Instead of assessing whether or not SSR is effective, Chua and Kwok’s (2010) study 

examined factors that may contribute to the effectiveness of SSR.  Parental involvement was one 

of the factors that Chua and Kwok (2010) examined but it is not something that can be easily 

controlled by a teacher or a school.  Home reading programs could possibly be incorporated to 

increase the likelihood of parental participation in the students’ reading, thereby leading to what 

Chua and Kwok (2010) indicated would be an improvement in student attitudes towards leisure 

reading.  

 The study by Chua and Kwok (2010) was important because although many schools use 

SSR to promote reading in the hopes that it will assist in the students’ performance in school, 

their self-confidence and their motivation to learn, not all schools know how to set up the SSR 

for these outcomes to emerge.  It also conveys how SSR could be effectively taught in the 

classroom for it to be a success with the students, but that parental involvement is a key factor in 

the students’ attitudes.  The results also indicated that the more frequently the students interacted 

in reading activities with their parents, the greater value they placed on reading.  The results also 

showed “significant associations between the value of reading and students’ attitudes toward 

leisure books” (Chua & Kwok, 2010, p. 173) 

Some of the limitations to this study included that it was not a North American study.  It 

took place in Hong Kong indicating that both the students and the instruction were likely very 

different than they would be in North America.  Because of this difference, the results may not 
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be comparable to the current study’s population.  The Chinese students were taught in Putonghua 

(or Chinese) not English so there could have been information lost in the translation of some of 

the material.  The language difference could also have an effect on the outcomes if there were a 

replication of the study done in North America.  Another issue with this study was that there 

were not an equal number of male and female students and this could have an impact on the data 

since previous studies have shown differences between boys and girls in their attitudes towards 

reading (McKenna, 1997; Logan & Johnston, 2009).   

The current researcher found Chua and Kwok’s study (2010) had worth because it looked 

at factors that could influence how students value Sustained Silent Reading.  These factors 

included the impact of parental involvement and how the students’ motivation to actively read 

during Sustained Silent Reading was impacted by the value they found in reading.   When 

looking at this value, both frequency of reading leisure books and the attitude of the students 

reading during Sustained Silent Reading were examined.  All of these factors could have an 

impact on the current researcher’s thesis.   

This study by Chua and Kwok (2010) pointed towards factors such as values towards 

reading, and parental involvement which impact students’ attitudes towards reading and 

participation in SSR. Thus the current researcher expected to find different items that would 

affect students’ attitudes and she attempted to incorporate questions about these factors in the 

survey, such as whether or not it is important to have time to read outside of school, and other 

people’s opinions about what to read.  Parental involvement was not explored in the current 

study as the current researcher wanted to keep the scope limited, and parental involvement was 

outside of that range.  However, the current study did involve the importance that the students 
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place on Sustained Silent Reading as well as outside influences such as friends and classmates 

that could influence students in their attitude towards reading. 

 In examining reading attitude from early childhood to the middle-adult years, the 

longitudinal study by Smith (1990) looked at data that was collected over four decades.  The 

purpose was to “examine the stability of reading attitude from early childhood to the middle-

adult years” (Smith, 1990, p. 215) as very little information has looked at the development of 

these attitudes (Smith, 1990).  The sample was made up of eighty-four white, middle class adults 

between the ages of 35 and 44.  These subjects all participated in two longitudinal studies done 

by Kreitlow (as cited in Smith, 1990) when they were children, and were recruited by Smith 

(1990) as adults to participate in his study.  These adult subjects were given questionnaires with 

40 Likert style questions that assessed reading attitude, and evaluated habits and perceptions of 

reading. Smith (1990) then used the information gained, analysed it and created a correlation 

matrix. 

 Smith (1990) indicated that early reading experiences likely influenced adults’ attitudes 

towards reading, but found little empirical evidence to support this hypothesis.  The studies by 

Cullinan; Bullen; Mikulecky; and Parker and Paradis, (as cited in Smith, 1990, p. 215) that Smith 

looked at during his research seemed to contradict each other as to whether or not reading 

attitude declined or increased over time.  There was also an indication that outside influences 

might have concealed the true changes in reading attitude.  All of this information made a 

“confusing picture” (Smith, 1990, p. 215). 

 Smith “performed a stepwise multiple-regression analysis with the ASRA [Adult Survey 

of Reading Attitudes] as the dependent variable and the four childhood measures and the YARA 

[Young Adult Reading Attitude] measure as predictor variables” (Smith, 1990, p. 219).  This 
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revealed that the later childhood measures were a better indicator of adult reading attitudes than 

earlier childhood measures.   

 Smith’s (1990) study broke down the information even further and looked at the 

differences in the attitudes through four identified occupational groups, which consisted of 

professional, service, labor and homemaker.  There were significant differences between these 

four groups.  The professional group had a significantly higher ASRA score than the labor group, 

which also had the lowest mean score.  Smith indicated that the most positive attitudes towards 

reading were held by those with the most education. 

 The study also looked at differences found on the ASRA between males and females.  A 

one-way analysis of variance was conducted and the females had a significantly higher reading 

attitude than the males.  Mikulecky, Shanklin, and Caverly (1979) stated that “this finding 

supports previous research on sex differences in reading attitude among adults” (as cited in 

Smith, 1990, p. 218), so this finding was not a surprise. 

Smith (1990) also found factors that could impact the adults’ attitudes towards reading.  

Shifting from learning-to-read which is acquiring skills to read, to reading-to-learn which is 

reading to gather information, could affect attitude.  Other factors might include the fact that 

reading tasks might become more numerous and more complex as people move into adulthood, 

and by the same token reading tasks for jobs become more demanding and complex.    

Smith’s (1990) study was helpful in advancing knowledge on the subject of reading 

attitude development from childhood to adulthood.  It was able to take information from the past 

and use it to gain new information.  Had the author decided to undertake this study from 

beginning to end, the results would have taken much longer as the study would have had to be 

conducted over three or four decades for the same information.  The information that was gained 
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through this style of longitudinal study may be the most comprehensive and most current at this 

time because of the time factor. 

There were several possible problems with Smith’s (1990) study.  One of the flaws was 

the fact that it was a longitudinal study, the first half of which was done by someone else.  The 

fact that two studies, done at different times, were used for the beginning data, could have 

affected the information and skewed the results.   Another problem with this longitudinal study 

was that there was a mortality rate.  All of these problems could have caused inconsistency in the 

data. 

Overall, Smith (1990) believed that it was important that good reading attitudes be 

developed in children.  This is something that the current researcher believes and hoped would 

be promoted by using Sustained Silent Reading and booktalks within the current researcher’s 

classroom.  The current researcher hoped that the students who went through the current study 

would become engaged, lifelong readers who find enjoyment in reading, and Smith’s (1990) 

study helped the current researcher believe that it was possible, if they were engaged readers in 

school. 

 The next study by Joughin (2007), focussed on 15 students’ experiences with oral 

presentations.  This Australian study attempted to investigate the students’ experience of the 

“preparation and oral presentation of a topic to a group of peers” (Joughin, 2007, p. 323).  These 

students were taken from an open-learning certificate-level theology course designed for teachers 

of religious education in Catholic schools.  They were interviewed about the oral presentations 

that they performed in their course and those transcripts were analysed according to 

phenomenographic principles and treated as one set of data.  From the data, three conceptions of 
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oral presentations were established.  These conceptions included transmission of ideas, their 

understanding of what they were studying and a position to be argued.  

 Under the concept of transmission of ideas came the awareness of the audience.  Students 

knew that they had to present their information to the audience, but there was a variation in the 

degree to which they were aware and concerned with the audience.  There was the spectrum of 

wanting to present the information for the sake of presenting to wanting to share ideas in order to 

benefit others.  In most of these cases the audience was thought of as passive and it was a one-

way transmission of information.  This section was most closely related to the current 

researcher’s study.  The booktalks that are presented after Sustained Silent Reading are mainly 

one-way transmissions of information to the rest of the class so the current researcher’s students 

need to be well versed on their novel to educate his or her classmates without formal interaction.   

 When it comes to booktalks, Joughin’s (2007) concept of understanding what they are 

studying also played a connecting role in the current researcher’s study.  The current researcher’s 

volunteers must know the book that they have read in order to answer the booktalk questions and 

then report their findings to the rest of the class.  Joughin’s (2007) study identified that the 

presenter must be clear on the information in his or her own mind before they are able to instruct 

others on that same information.  Joughin’s (2007) study even quoted a student who indicated 

that he or she needed to be prepared so that he or she did not sound stupid.   

 In the third section of Joughin’s (2007) study the focus was on a position to be argued.  

This would seem to indicate that the presenter would have to know who their audience was as 

well as know their material so that they could present a cohesive argument about their beliefs 

surrounding the subject.  This related to the concept of being better prepared, as some of the 
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students in Joughin’s (2007) study believed that oral presentations were more demanding and 

more intense and therefore required deeper understanding of the subject. 

 Joughin’s (2007) was an important study because there are so few studies done on oral 

presentations and “no study of students’ conceptions of oral assessment is available in the 

literature” (Joughin, 2007, p. 324).  It was a contribution to a very small field, and any new 

information could only be helpful in widening the study of oral presentations and students’ 

thoughts on them.  While Joughin’s (2007) study did add information to the field, its findings 

were very specific and might not be applicable to all situations.  Joughin (2007) acknowledged 

that different insights may come about from different learning and teaching contexts.  He also 

recognized that different styles of oral presentations and oral assessment along with different 

disciplines could change the findings and lead to different insights.  The current researcher also 

noticed that with the limited number of people used in this study, there could be some very 

different conclusions with a different set of subjects. 

 In conclusion, Joughin’s (2007) study was useful in its contribution to the limited field of 

oral presentations, as well as to the current researcher’s study in making connections to students’ 

beliefs on the concepts of booktalks.   

 The purpose of this last study by Flowerday, Schraw, and Stevens (2004) was to examine 

the effects of choice and interest on learning, engagement and attitude.  The study took place at a 

large Midwestern university where two experiments were done and the data gathered from both 

were examined to look at the relationships among choice, performance, topic interest which is 

“longstanding interest in a topic” (Flowerday et al., 2004, p. 98), and situational interest which is 

also known as “spontaneous interest in the text” (Flowerday et al., 2004, p. 98).   
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Each of the two groups studied completed consent and topic of interest forms and the 

researchers randomly assigned the volunteers to either the experimental or the control group.  

Depending on which group they were assigned to the volunteers either chose one of two packets, 

or were given their packet of reading which they opened and read.  They then answered 

questions in the forms of a multiple choice test, two essays measuring cognitive engagement and 

personal reactions to tests, and a post experiment attitude scale.  Regression analysis was then 

applied to the data on learning, reading engagement and attitude. 

 In the first experiment there were ninety-eight male and female undergraduate 

educational psychology students, all over the age of eighteen, who “gave written informed 

consent prior to their participation” (Flowerday et al., 2004, p. 98).  These Midwestern university 

students were voluntary participants who could gain partial credit of their course research 

requirements and were randomly assigned to the choice or the no-choice condition.  In this first 

experiment a two-group between-subjects design was used to look at the two types of interest, 

topic and situational.   

 In the second experiment there were one hundred six male and female undergraduate 

educational psychology students, all over the age of eighteen.  These Midwestern university 

students gave prior written consent to voluntarily participate in this experiment and could gain 

partial credit for their course research requirements.  Again these participants were randomly 

assigned to the choice or the no-choice condition.  This second experiment, based on the results 

of the first, was altered by rewriting the text to be less technical and more interesting, and the 

multiple choice section of the experiment was changed to include questions that were related to 

the altered text.    
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 Three main conclusions came about from this research.  “The first is that situational 

interest has a robust effect on attitudes and a modest effect on engagement…. A second 

conclusion is that, although topic interest had an effect on attitude when considered alone, the 

effects of situational interest were more salient…. A third conclusion is that choice had little 

impact on engagement and attitude in either experiment” (Flowerday et al., 2004, p. 110).   One 

of the main results from this study was “that only situational interest had a significant 

relationship with attitude” (Flowerday et al., 2004, p. 108).  As situational interest increased, so 

did engagement, and attitude became more positive (Flowerday et al., 2004, p. 110).   

These findings could be flawed in that they only gave limited and specific choice, which 

in this study was a choice between two packets of reading without knowing what was in either 

packet.  There was also the difference between option choice and action choice which may have 

affected the motivation or engagement of the subject.  Option choice is choosing between items, 

whereas action choice is when the subject is allowed to make decisions for him or herself.  

Choosing between two items is not the same as making a decision about what a person wants to 

do or read.  Flowerday et al.’s option choice (2004) is not as encompassing as the current 

researcher’s book choice for students.   

The concept of choice was a large part of the current researcher’s Sustained Silent 

Reading.  In many cases students are limited to a specific selection of books as they need to be 

able to have discussions around them. The current researcher used booktalks because of the large 

choice component, versus the option of using the activity of a literature circle, which some of the 

teachers at her school use with Sustained Silent Reading.  A large selection of novels would be a 

problem for literature circles, which are when “students read a work, then meet together (usually 

sitting in a circle) to discuss the text and their reactions to it, and to reread important or 
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meaningful passages” (Education.com, Inc, 2012).  In the case of booktalks, there was no need 

for common themes or passages, as the students were gathering information and presenting on 

the common ground of novel parts, such as genre, setting, characters and plot, not having 

discussions around specific common concepts.   It was important to the current researcher that 

students have the choice of a novel that they felt interested in or connected to, as the current 

researcher hoped that their enjoyment of the novel was a large portion of why they were reading 

and that would hopefully make them continue reading.   

The Flowerday et al. (2004) study took out the choice based on interest in the topic, and 

made their study more about the concept of choice itself. For them it was not about testing the 

concept of selecting something that was of interest to the volunteer, but the chance to select.  

This was not completely in line with the current researcher’s study, as the current researcher felt 

that it was a choice based on interest that was important for students to have when selecting a 

book to read during Sustained Silent Reading.  The current researcher believed that since the 

students have to spend time reading about a subject, they should enjoy it and therefore have a 

choice in the topic.  What Flowerday et al.’s (2004) study did indicate though, was that it was the 

choice of being able to read something that the subject was interested in that increased 

engagement, which was what the current researcher thought would happen for the current 

researcher’s volunteers. 

Summary     

These previous six studies were related to Sustained Silent Reading, and students’ 

attitudes towards reading, as well as oral presentations and choice.  All of these subjects were 

central to the current researcher’s study of the effects of Sustained Silent Reading and booktalks 

on high school students’ attitudes towards reading.   The information that was gained through 
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these studies was useful in the creation of the current researcher’s study and survey.  The 

McKenna et al. (1995) study illustrated the need to improve students’ attitudes towards reading, 

especially in the higher grades, and the Chua (2008) study indicated there was increased 

participation in and positive attitude towards Sustained Silent Reading as the students continued 

to do Sustained Silent Reading and the study progressed.  The 2010 Chua and Kwok study 

looked at the value that is placed on Sustained Silent Reading by students and how it is 

influenced by parental involvement.  The Smith (1990) study looked at how early reading habits 

could affect attitude towards reading.  In looking at the role of choice in the booktalks, 

Flowerday et al. (2004) helped the current researcher to understand if choice was important, and 

Jorghin (2007) assisted the current researcher in looking at the students’ perspectives on oral 

presentations.  All of these topics were a good basis for the current researcher’s study.  By 

understanding how these other researchers collected their information, the current researcher was 

able to determine the best ways to gather data that could add to the research base in Sustained 

Silent Reading and booktalks.   
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Chapter Three: Procedures and Methods 

Research Design                                                            

 The purpose of the current study was to determine if Sustained Silent Reading and 

booktalks affected high school students’ attitudes towards reading in a positive way and thus to 

see if teaching in this manner is justified.  The current researcher had her classes participate in 

Sustained Silent Reading and two booktalks before participating in a survey (Appendix C) to 

gather information on students’ thoughts on Sustained Silent Reading, booktalks and their 

attitudes towards reading.  The Sustained Silent Reading took place daily from the beginning of 

the semester and the two booktalks took place approximately one and a half months from the 

start of Sustained Silent Reading and then approximately one and a half months after that.  The 

survey (Appendix C) took place on the first day after the second set of booktalks was complete. 

The current researcher decided to use a mixed methods triangulation design in her 

research because she wanted to get the most comprehensive data possible on what the students 

thought of Sustained Silent Reading and booktalks and their attitudes towards reading.  The 

current researcher thought that using both quantitative and qualitative questions would cover the 

elements of Sustained Silent Reading, booktalks and high school students’ attitudes she was 

considering. 

By using quantitative questions the current researcher believed that the students would be 

able to answer questions related to the importance of Sustained Silent Reading, booktalks and 

their attitudes in a manner that was easy to understand and convenient to collect data.  With the 

qualitative question the student volunteers could then add and explain anything else they felt was 

related, but not covered by the Likert style questions thus allowing the current researcher to get a 

more complete depiction of the students and their attitudes. 
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 To minimize the weaknesses of either method, the current researcher collected both 

qualitative and quantitative data.  Some of the weaknesses that the current researcher was trying 

to avoid were the “individual’s true response… not [being] present among the options given” 

(Fraenkel & Wallen, 2009, p. 396) or the difficulty in interpreting individual responses (Fraenkel 

& Wallen, 2009), so the current researcher employed the triangulation design, a comparison of 

multiple data (Fraenkel & Wallen, 2009), to interpret the data.  By doing this and looking for the 

connections and disconnections in the quantitative and qualitative data, it provided a clearer 

picture of the students’ attitudes towards reading.  

Sample                                                                                                                                               

 During the time of the current study the target population was all secondary school 

students in the province of British Columbia. By looking at the British Columbia Ministry of 

Education website the current researcher was able to get information on the student population of 

British Columbia.  In British Columbia there were 293,429 secondary students, and of these 

students 49.6% were female, 50.4% were male, 10.4% were Aboriginal, and 4.0% were English 

as a Second Language (ESL).  In the district that the study took place in, there were 6557 

secondary students, of which 48.5% were female, 51.5% were male, 16.1% were Aboriginal, and 

0.5% were ESL.   

The accessible population was made up of 24 student volunteers from a school located in 

a middle class area on central Vancouver Island in British Columbia.  This convenience 

sampling of volunteers ranged in age from 16 to18 years and were from the current researcher’s 

two English 12 classes in a secondary school of 1339 students where the population was 48.2% 

female and 51.8% male.  Of the school population 7.8% of them were Aboriginal, and 1.3% of 

them were ESL.  Because the surveys were completed anonymously, it was not possible to know 
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the exact characteristics of those who participated in the survey, but it was somewhat 

representative of the school statistics.  The female population of the two combined classes was 

approximately 46% and the male population was approximately 53%.  Both the Aboriginal 

population and ESL population differed from the school as the Aboriginal population was 4%, 

3.8% less than the school’s population and the ESL population was approximately 15%, which 

was somewhat higher than the school percentage. 

These student volunteers participated, along with the rest of their respective classes, in 

daily silent reading and then two booktalks, which were approximately one and a half months 

apart, during the fall semester of 2011. After the second booktalk the student volunteers 

completed the survey (Appendix C) for the current study on Sustained Silent Reading and 

booktalks and their effect on high school students’ attitudes towards reading. 

Instrumentation                                                                                                                             

 The current study was a mixed methods triangulation design that utilized a survey 

(Appendix C) instrument to investigate if Sustained Silent Reading and booktalks had an effect 

on high school students’ attitudes towards reading.  It asked students what they noticed about 

their participation in silent reading, whether classmate’s participation in Sustained Silent 

Reading was important to them, their feelings on whether or not hearing about their classmate’s 

books during booktalks made them want to read those choices, what they felt about reading both 

inside and outside of school, and if they noticed a change in their reading habits both inside and 

outside of school due to Sustained Silent Reading and booktalks.  Upon the completion of the 

two booktalks, the 24 student volunteers answered a five point Likert scale survey of 10 

questions and one open-ended question at the end of the survey.   
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Some of the Likert style questions were inspired by the literature of McKenna et al. 

(1995) and from the writings of Chua (2008).  From McKenna et al. (1995), the current 

researcher was inspired to create questions regarding reading after finishing class work and 

reading outside of school.  Chua’s (2008) study inspired the questions regarding classmate 

participation and finding a book that challenges them.  Others were created to try to answer 

questions the current researcher had about the use of Sustained Silent Reading and booktalks as 

teaching methods and the effectiveness of them.   

The survey (Appendix C) also included a sample, practice question at the beginning that 

was unrelated to the others as a way to make sure that the students would understand the format 

they were to use and the directions that they were given.  The current researcher did not want the 

students to have a sample question that was related to the others because she did not want 

anything the teacher said while administering the survey to influence any of the relevant 

questions.  By having an unrelated question the teacher would be able to help in the 

understanding of the format of the survey without influencing how the student volunteers might 

answer the questions related to the topic.              

The current researcher then used triangulation to analyse the data collected from the 

survey (Appendix C).  The data were input into the Microsoft Excel 2010 program to create 

visual and numerical representations of the data.  The first was a spreadsheet created using the 

information that was collected from the quantitative Likert style questions.  The data were coded 

by the current researcher, with the Likert style questions being coded one through five, with “Not 

at all” being a one, through to “Extremely important”, which was coded a five. The first 

spreadsheet allowed for student answers from the 5 point Likert scale to be categorized and 

counted.  It was then possible to adjust the spreadsheet and change the scale to a 3 point Likert 
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scale using the categories of “Less Important”, “Somewhat Important” and “More Important”, to 

have a more focused picture of the information.  After inputting this information it was possible 

to create a bar graph and get a visual representation of the data to use in analysis of the 

information.    

The second representation was a numerical table that displayed the Low and High of each 

of the Likert style questions, along with their mean and standard deviation.  This was used to 

comment on what students found important and not so important.  It also indicated some of the 

important sections of the process in teaching Sustained Silent Reading and booktalks. 

The third representation was of the open ended question.  All 24 of the students’ answers 

were typed into a spreadsheet and a frequency table was created.  The current researcher 

formulated a number of coding categories (Fraenkel & Wallen, 2009) and then other categories 

emerged while the data were being examined.  A bar graph was created from the data that 

emerged.  The current researcher was able to compare the data in both the individual graphs and 

table and then in comparison with one another.                                                    

Procedures                                                                                                                                                           

 The current study was created  to determine if Sustained Silent Reading and booktalks 

affected high school students’ attitudes towards reading in a positive way and thus to see if 

teaching in this manner is justified.  In November 2011, all of the Grade 12 students in the 

current researcher’s English classes were given both a consent letter (Appendix A) and an assent 

letter (Appendix B) to take home asking for both the participant’s and their parent’s permission 

for the student to participate in a survey (Appendix C) for the current study.  These forms were 

given to the students one week prior to when they needed to be returned and were collected by 

the teacher administrating the survey (Appendix C) on the day it took place.   
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The teacher colleague who administrated the survey (Appendix C) is a French and 

English teacher at the current researcher’s school who was willing to be of assistance in this 

research process.  This teacher is well-known, well-liked and well-respected throughout the 

school.  She was chosen to administer the survey to the student volunteers for these reasons.  The 

current researcher believed that the students would take the survey more seriously if it was 

administered by someone who is well liked and well respected in the school.  

These student volunteers had participated, along with the rest of their respective classes, 

in daily silent reading and then two booktalks, which were approximately one and a half months 

apart, during the fall semester of 2011.  The Sustained Silent Reading and two booktalks are 

fixed parts of the current researcher's class assignments, and the survey (Appendix C) was the 

only additional assignment that the students were doing because of the current research.   

In many cases students are limited to a specific selection of books as they need to be able 

to have discussions around them. The current researcher used booktalks because of the large 

choice component, versus the option of using the activity of a literature circle, which some of the 

teachers at her school use with Sustained Silent Reading.  A large selection of novels would be a 

problem for literature circles, which are when “students read a work, then meet together (usually 

sitting in a circle) to discuss the text and their reactions to it, and to reread important or 

meaningful passages” (Education.com, Inc, 2012).  In the case of booktalks, there was no need 

for common themes or passages, as the students were gathering information and presenting on 

the common ground of novel parts, such as genre, setting, characters and plot, not having 

discussions around specific common concepts                                                                                    

Before silent reading in class began, all of the students were given a criteria sheet 

(Appendix D) for their booktalk presentation.  The whole class then reviewed the questions and 
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assignment expectations and the current researcher showed them what the presentation should 

look like by demonstrating a booktalk.  This was done to assist the students in finding an 

appropriate style of book.  Since they were going to have to answer specific questions, they 

needed to ensure the type of book they chose would allow them to fulfill the assignment 

expectations.  They then went to the library where the librarian gave them information on a 

number of appropriate books.  They were provided with the option of choosing a book from the 

school library or from another source, such as from home or from a friend.   

During the daily 15 to 20 minute Sustained Silent Reading period the students read their 

book.  After doing daily Sustained Silent Reading for approximately five weeks the students 

were reminded of the upcoming booktalk.  They were given a week’s notice of the upcoming 

booktalks, so those who were not finished reading and answering their questions had enough 

time to do so.  There were a number of students who finished their first book before the 

booktalks were due, so they were given the option of writing their booktalk out and then 

choosing another book to read during silent reading or they could choose to read another book 

during silent reading and then do the booktalk on the subsequent book.                                                                     

 On the first day of the booktalks the students were reminded of what a booktalk would 

look like as well as how to be a good audience.  They were reminded to write both the name of 

their book and their author on the board and to introduce themselves at the beginning of the talk.  

They were also reminded that to be a good audience they should pay attention, and not talk 

during the booktalk and to clap at the end of the presentation.  Since the booktalks for a whole 

class can take up to three days, the current researcher asked for volunteers to present first before 

going on to “voluntolds” which was when students were no longer volunteering to present and 

therefore those who were left were chosen to present.  This was done by assigning a number to 
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all of the students on the list in front of the current researcher and then asking the previous 

presenter for a number between one and the number of students in the class and then calling on 

that student with the corresponding number.  Those who were not prepared to present were still 

expected to present the following day, and received a late penalty for not being ready.                                                                                                                   

 The students got up in front of the class, one at a time, and presented their information on 

their chosen book.  They started by handing the booktalk criteria sheet to the current researcher, 

putting the name of the book and its author on the board and introducing both themselves and the 

book.  They continued through the list of questions answering them in the form of an oral 

presentation.  The booktalks varied from student to student in the amount of time it took to 

present.  It was dependant on how detailed the student’s responses were and on how long their 

passage took them to read.  The booktalks seemed to take approximately five minutes, but could 

run up to fifteen minutes or more, depending on the student’s answers.  The students were 

marked on what they said about their book, as well as how it was presented.  When they were 

finished, they were applauded and they handed in their notes.  This process was repeated until 

the end of the class.   The booktalks were marked out of 45 and by the end of the term each is 

worth approximately 8% of the student’s term mark.               

    After each class's second set of presentations, those who had volunteered to participate 

in the current research received a paper survey (Appendix C) asking them questions about 

Sustained Silent Reading, booktalks and their attitude towards reading.  This survey was given to 

the students by the teacher administering the survey, during their Sustained Silent Reading time 

the day after the second round of booktalks were completed.  All of the students went to her 

room with their Sustained Silent Reading books and those who volunteered to take the survey 

handed their consent and assent letters (Appendix A & B) to the teacher administering the survey 



SUSTAINED SILENT READING AND BOOKTALKS  33 
 

and she gave them a copy of the survey.  While the rest of the class was reading silently, those 

who volunteered answered the survey.  The teacher colleague administered the survey in her 

classroom to keep the individual responses, and the student volunteers, anonymous from the 

current researcher.  The surveys were then collected by her and given to the current researcher 

for analysis.  Although there was no guarantee that others would not know that the student 

participated in the survey, the student’s individual responses were anonymous.                             

 Validity                                                                                                                                           

 The current researcher considered validity in the construction of her study.  In order to 

maximize the validity of the instrument, the current researcher created the survey (Appendix C) 

using a number of questions influenced by several different sources.  There were a number of 

questions from McKenna et al.’s (1995) national survey on children’s attitudes towards reading 

as well as some other questions from Chua’s (2008) studies that inspired the current  researcher’s 

questions.  Questions about reading after students finished their class work and about having 

time to read outside of school came from McKenna et al.’s (1995) questions about reading 

during free time and during summer vacation and the question that asks about classmate 

participation was inspired by Chua’s (2008) questions on the on-task behavior of classmates. All 

of these questions were used in order to “represent the content to be assessed” (Fraenkel & 

Wallen, 2009, p. 148).   

In order for the instrumentation to be more comprehensive, the survey (Appendix C) used 

in the current study had both quantitative and qualitative questions.  This mixed methods survey 

(Appendix C) was created to not only see what the students’ attitudes towards reading were, but 

also see if there was an explanation as to why they held these attitudes.       
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There were a number of items that could have affected the validity of the current survey 

(Appendix C).  The first was location.  As the student volunteers took the survey in a classroom 

their attitudes about reading could have been affected by their attitudes towards school itself. On 

the other hand, by removing the volunteer students from their own classroom and putting them in 

another teacher’s classroom to write the survey, it was hoped that there would be less influence 

from the current researcher and more accurate data from the student volunteers.                

 The internal validity of the study was another concern for the current researcher.  To 

maximize the chances that the student volunteers would answer honestly and openly, the current 

researcher provided a safe environment where they were likely to feel comfortable. The teacher 

administering this survey (Appendix C) to the volunteers used her classroom to administer the 

survey.  This teacher is well-known, well-liked and well-respected throughout the school.  She 

was chosen to administer the survey to the student volunteers for these reasons.  The current 

researcher believed that the students would take the survey more seriously if it was administered 

by someone who was well liked and well respected in the school.                            

Knowing that the attitude of the student volunteers could affect their view of the study 

the teacher administering the survey was given instructions to follow (Appendix E) so that all of 

the students would have the same instructions as to how to complete the survey (Appendix C).   

The room that the volunteers were doing their survey in was also set up to be the same for both 

groups that came in to write the survey, as it was not possible to have all of the volunteers to 

write the survey at one time.   

To make sure that the volunteers remained anonymous, all of the students from the class 

went to the room whether or not they were taking part in the survey (Appendix C), so that the 

current researcher would not know who the participants were.  Those not taking part in the 
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survey used this time to do Sustained Silent Reading, thus limiting the possibility of talking 

during the survey.                                                                 

The final issue with validity was the subject characteristics.  Although the current 

researcher was able to have a specific group of students write the survey (Appendix C), these 

students could have been affected by their ethnicity, their gender, their intelligence, their 

vocabulary, their attitude or any number of other characteristics that could affect their perception 

of not only reading and booktalks, but of the survey itself.  This is difficult to control based on 

individual differences; however, the current researcher felt that at least the age ranges and shared 

classroom experience were limited enough.     

  Data Analysis                                                                                                                                            

 The current study’s purpose was to determine if Sustained Silent Reading and booktalks 

affected high school students’ attitudes towards reading in a positive way and thus to see if 

teaching in this manner is justified.  In order to minimize the weaknesses of either method, the 

current researcher employed a mixed methods design where quantitative and qualitative data 

were collected and triangulation was used to look at connections in the data.  By doing this and 

looking for the connections between the quantitative and qualitative data, it provided a more rich 

description of the students’ attitudes towards reading.                                                                     

 The current researcher portrayed the quantitative data from the Likert scale style 

questions in the form of a bar graph and a table.  The responses to the Likert style questions were 

given a value of one through five, with one being “Not at all” and five being “Extremely 

important”.  The current researcher then created a spreadsheet of the information for Questions 1 

through 10.  She portrayed the information as percentages and then had Microsoft Excel create 

the bar graph.   
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The number of responses for categories one through five, for all ten of the Likert style 

questions, were then put into another Microsoft Excel spreadsheet and the current researcher was 

able to establish a high and low for each of the questions by observing what the highest and 

lowest answers on the Likert scale were for each question.  She was then able to determine the 

mean and standard deviation of each of the Likert style questions by using Excel’s formula for 

average to find the mean and the formula for standard deviation to find the standard deviation. 

After the high, low, mean and standard deviation were established the current researcher created 

the table.  These figures and table were visual and numerical representations of the answers and 

indicated the number of students who answered each question as well as the means and standard 

deviation of each of the Likert style questions.   

The current researcher speculated on possible answers that she believed might occur as a 

result of the student volunteers answering Question 11.  These answers consisted of phrases such 

as “likes reading” and “likes learning from friends / discovering new books”.  She created a 

frequency table to see the occurrence of the imposed themes and then she looked for any 

emergent themes that may have come out of the question.  Through the creation of this frequency 

table, made up of the specific coding categories (Fraenkel & Wallen, 2009) and the use of 

Microsoft Excel, a bar graph was created and used to depict the qualitative information from the 

open-ended question at the end of the survey (Appendix C).  By gathering the data in the form of 

bar graphs it was easier for the current researcher to analyse the information using the 

triangulation method because of its visual accessibility.   

This mixed method of data analysis was determined by the current researcher to be the 

most appropriate for analysing the information that was to be received on the mixed method 

survey (Appendix C).  The triangulation design “uses both quantitative and qualitative methods 
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to study the same phenomenon to determine if the two converge upon a single understanding of 

the research problem being investigated … [and] the underlying rationale for the use of the 

triangulation design is that the strengths of the two methods will complement each other and 

offset each method’s respective weaknesses” (Frankel & Wallen, 2009, p. 561).   By using this 

mixed method, the current researcher was able to look at how the qualitative question on the 

survey (Appendix C) was able to explain some of the trends in the quantitative questions.  The 

qualitative question at the end of the survey gave the participants an opportunity to elaborate 

further on their attitudes and feelings about reading, thereby giving more insight into their 

answers on the survey.     
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Chapter Four: Findings and Results 

The purpose of the current study was to determine if Sustained Silent Reading and 

booktalks affected high school students’ attitudes towards reading.  Data were generated through 

a single survey (Appendix C) given to the current researcher’s English 12 students.  Of the 

possible 54 students, there were 24 that completed the survey, which indicates a participation 

rate of 44.4%.   

Students were given a parental consent form (Appendix A) and an assent form (Appendix 

B) to take home in order to gain permission to participate in the current research.  They took 

these forms home and returned them on the day that they completed the survey (Appendix C).  

Students provided parental consent (Appendix A) as well as their own assent (Appendix B) 

before taking the survey (Appendix C).  They exchanged the signed forms for the survey where 

they were asked to assess the importance of ten questions using a five point Likert scale as well 

as answer an open ended question.  The answer scale for the first ten Likert style questions 

ranged from the least important of 1=Not at all, to the most important of 5=Extremely important.  

All those who took the survey completed all eleven questions.   

The answers to the questions were then gathered and the current researcher used 

Microsoft Excel to help analyse the information.  The current researcher used the program to 

create spreadsheets and two-dimensional cluster bar graphs. 

Figure 1 shows the scores attained from the ten Likert style questions. It is a bar chart that 

indicates the answers that were given by the student volunteers.  In this case, the five point Likert 

scale was modified to a three point scale.  The upper answers of very important and extremely 

important were consolidated to become more important and the lower answers of not at all and a 
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little bit were combined to become less important.  The current researcher merged each end so 

that a clearer picture could form in order to analyse the data. 

Figure1: Answers to Likert Style Survey Questions 1-10. (n=24) 

 

There were several notable items found when looking at the results of the survey 

(Appendix C).  In looking at the survey answers the current researcher noticed that 46% of the 

student volunteers answered that they thought that it was more important to have daily silent 
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reading, while only 17% of those same students answered that they thought that it was more 

important to see classmates participate in Sustained Silent Reading.   

Over 62.5% of the student volunteers thought that it was more important to have people 

recommend a book to them, while only 25% of the student volunteers answered that they thought 

that it was more important to read a book that a friend liked reading.  That same question showed 

that the majority of the student volunteers, 62.5%, believed that reading a book that a friend liked 

was only somewhat important.  At the same time, 46% of the student volunteers answered that 

they thought it was less important to tell others what they had read, and 42% of them thought 

that it was also less important to hear what others in class had read.  Of the 24 student volunteers, 

42% of them felt that it was more important to find a book that challenges them, but almost as 

many, 37.5% felt that it was only somewhat important. 

Of the 24 student volunteers, 62.5% of them believed that it was more important to have 

time to read outside of school.  Sixty-seven percent of those same student volunteers thought it 

was more important to have time to read when they were finished class work, while only 4% 

thought that it is less important.   

It was more important for 83% of the student volunteers to have a large selection of 

books to choose from, while only 8% of the students volunteers answered that it was less 

important. 

Table 1 shows not only the low and high of the answers that were given to the Likert 

style questions 1 to 10, but also the mean and standard deviation, or SD, of those answers.  This 

numerical representation of the data was useful in analysing the information from the student 

volunteers. 
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Table 1: High, Low, Mean and Standard Deviation scores for each reason listed. (n=24) 
Likert Questions                
Is it Important to you:   Low  High  Mean  SD        
 
1  To get daily SSR   2  5  3.33  0.92 
 
2  To see classmates    1  4  2.54  0.98 
    participate in SSR 
 
3  To have large  
    selection of books     1  5  4.00  1.06 
    to choose from 
 
4  To tell others what    1  4  2.75  0.90 
    you have read  
 
5  To hear what others   1  4  2.63  1.01 
    in class have read 
 
6  To have people  
    recommend books    2  5  3.63  0.77 
    to you 
 
7  To read a book that   1  4  3.08  0.72 
    a friend liked reading 
 
8  To find a book that   1  5  3.25  1.11 
    challenges you 
 
9  To have the option to  
    read when you are   2  5  3.79  0.78 
    finished class work 
 
10 To have time to read  1  5  3.67  1.24 
     outside of school 
 

The current researcher created some parameters in order to analyse the data in the table.  

In the mean category, anything less than a 3 was considered less than important to the students         

anything above a 3.5 was considered important to the students.  The current researcher noted that 

there were 3 questions that were below a 3.  These were the categories of “to see a classmate 

participate in SSR” at 2.54, “to tell others what you have read” at 2.75, and “to hear what others 
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in class have read” at 2.63.  There was only one question that rated a 4 or above.  It was the 

question about the importance of having a large selection of books to choose from at a 4.  

In looking at the standard deviation, the current researcher noticed that that there was 

very little variation in the categories of “to have people recommend books to you” with a 0.77 

SD, “to read books that a friend liked reading” with a 0.72 SD and “to have the option to read 

when you are finished class work” with a 0.78 SD, showing that the answers in these categories 

were more clustered than the others.  There was more variance in the category of “to have time 

to read outside of school” with a 1.24 SD. 

Figure 2 shows the scores attained from Question 11(Appendix C), the open ended 

question.  While looking at the students’ Question 11 answers, the current researcher noticed 

specific words and ideas that recurred. In order to gain information from the answers to Question 

11, the current researcher had to code the answers.  Each answer was randomly assigned a 

number between 1 and 24 and the current researcher input the data into a spreadsheet.  The 

spreadsheet had a number of imposed themes that the current researcher thought might be 

consistent with answers from the student volunteers and related to the topics of Sustained Silent 

Reading, booktalks and attitude.  The current researcher was able to see the frequency of 

different key words and phrases that appeared from the student volunteer answers.  There were 

also some emergent themes that appeared from the answers to Question 11.  These emergent 

themes around the ideas related to reading, booktalks and attitude, were added to the key answers 

in the spreadsheet.  By using key words that were reoccurring within the answers, the current 

researcher was able to analyse the information and gain a better understanding of what students 

thought.  Figure 2 is the product of that process. 
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Figure 2: Answers to Survey Question 11. (n=24) 

 

 There was a large percentage, 67%, of student volunteers who liked reading, while only 

12.5% of them didn’t enjoy reading.  There was only one student, who represents 4% of the 

volunteers, who commented that it depended on the book.  In fact 8% of the comments made 

0%

10%

20%

30%

40%

50%

60%

70%

Pe
rc

en
ta

ge
 o

f S
tu

de
nt

s n
=2

4 

Key Answers to Questions 11 

How, if at all, has your attitude towards reading,  
either inside or outside of school, been affected by  

Sustained Silent Reading and booktalks? 

Students• 



SUSTAINED SILENT READING AND BOOKTALKS  44 
 

reference to the fact that they didn’t have time to read without the Sustained Silent Reading and 

12.5% of the student volunteers commented that reading was important to them. 

Of the student volunteers only 29% of them did not believe that their attitude towards 

reading had changed.  On the other hand, there were 29% who believed that their attitude was 

changed in a positive way, and although it was one of the imposed themes, none of the student 

volunteers indicated that their attitude had changed in a negative way. 

There was an element of relation to peers that came through in the answers connected to 

the booktalks.  There were 25% of the 24 student volunteers who indicated that they liked 

learning from friends or discovering new books.  One student commented that, “Booktalks are a 

good opportunity to learn about new books and see another's perspective on a book previously 

read that I enjoyed”.  It was also interesting because in the Likert style survey (Appendix C), 

62.5% of the students indicated that it was very or extremely important to have people 

recommend books to them.   

The answers surrounding booktalks were a bit less straight forward, as some themes 

emerged as to what students felt might be more useful, not just if they liked or disliked 

booktalks.   Of the 24 student volunteers, 17% of them mentioned that they did not like 

presenting booktalks, but there were 8% that commented that they liked telling about a book.  

One student commented that, “I do not like the idea of presenting a book to the class for a 

number of reasons.  First of all I find it is a big waste of class time.  Furthermore public speaking 

puts every student on edge” but only 4% of them commented on whether or not they liked 

listening to booktalks.  The interesting part comes when 8% of the students commented that the 

booktalks should be presented in small groups, rather than to the class as a whole. 
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One of the surprising comments that continued to emerge, with 21% of the student 

volunteers mentioning it in Question 11, is the theme of relaxation.  One student volunteer 

commented, “I look forward to my English class all day because reading is very relaxing when 

you've had a stressful day in school.”  This was an emergent theme as nowhere in the previous 

questions was there a comment relating to this theme, so the fact that over 20% of the students 

mentioned it in the written portion of the survey was something that the current researcher felt 

was important. 

Twelve and a half percent of the student volunteers mentioned that reading was 

important, and although not all of the students actually like reading, none of the student 

volunteers indicated that reading was not important to them, which was another imposed theme.  

The results of the current mixed methods survey were analysed using triangulation to 

establish information on Sustained Silent Reading, booktalks and high school students’ attitudes 

towards reading.  The information was then used to make recommendations for future use of 

both Sustained Silent Reading and booktalks.  
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Chapter Five: Summary and Conclusions 

Brief Summary of Research Question 

 The research question asked was: “What is the effect of Sustained Silent Reading and 

booktalks on high school students’ attitudes towards reading?”   The current researcher was 

interested in students’ attitudes towards reading and whether or not the activities of Sustained 

Silent Reading and booktalks that they took part in in the current researcher’s English classes 

made a difference in their attitude.              

 The current researcher implemented the activities of Sustained Silent Reading and 

booktalks into her English 12 classes.  The students participated in Sustained Silent Reading 

from the beginning of the semester. The first booktalk was done one and a half months after the 

class started Sustained Silent Reading and the second one was approximately one and a half 

months later.  The current researcher then used a survey (Appendix C) to gauge the attitudes of 

the students.  The survey consisted of a quantitative section that contained ten Likert style 

questions and a qualitative section that contained one open ended question.  A mixed methods 

triangulation design was used to analyse the data from the survey. 

 The current researcher looked at the importance that the students indicated in the Likert 

style questions by using both a visual representation of the data, in the form of a bar graph, and a 

numerical form of the data, in the form of a table.  The open ended question was coded and both 

imposed themes and emergent themes were used as key answers in the bar graph.  In looking at 

Figures 1 and 2 and Table 1, the current researcher was able to gain some insights into the 

responses.  Some of the information that the current researcher found was that more than 50% of 

the student volunteers thought that having time to read is important.  They also thought that 

having a large selection of books to choose from was important, as 83% of the student volunteers 
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agreed with this. There were 29% of student volunteers who believed that they were changed in a 

positive way from Sustained Silent Reading and booktalks.  In the end, there were not a lot of 

student volunteers who liked booktalks, but a large percentage of the current group of English 12 

student volunteers, 67%, like reading.              

Discussion of the Implications of Findings 

In looking at the data that were generated from the survey (Appendix C), the current 

researcher found some surprises and inconsistencies, but also some information that she expected 

to find.  Through classroom observation the current researcher felt that she knew what some of 

the survey would show, but needed the data to be sure.  What the current researcher discovered 

both reinforced some of her beliefs but also made her question if there was a better way to do the 

Sustained Silent Reading and booktalks that would make the experience even better for the 

students. 

There was an element of relation to peers that came through in the answers related to the 

booktalks.  In the qualitative section of the current study there were 25% of the 24 student 

volunteers who indicated that they liked learning from friends or discovering new books.  This 

was something that the current researcher had hypothesized would be important to the teenaged 

volunteers of the current study, as Krashen`s (1993) study indicated the importance of peer 

recommendation in a student`s choice of books.  It was also interesting because in the Likert 

style survey (Appendix C), 62.5% of the students indicated that it was more important to have 

people recommend books to them.  There could be a number of possible reasons for this 

difference in percentage.  These reasons could include a lack of importance in comparison to 

what else they may have written about, the students not wanting to write very much, the students 
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may have felt that they already answered that question in the previous section or they might not 

have felt that it was relevant to the actual question that they were asked.   

Another interesting point the current researcher saw was that three of the questions 

connected to activities that involve others in the class had the lowest mean average (Table 1).  

Because of the parameters the current researcher implemented to analyse the data in Table 1, 

these three questions on classmates’ behavior, telling others about what you are reading, and 

hearing what others are reading all fall into the less important category.  Because of Krashen’s 

(1993) study the current researcher thought that questions related to their peers would have been 

more important.  These three outcomes seems to be somewhat contradictory in comparison to 

62.5% of the student volunteers who think that it is more important to have books recommended 

to them.  The current researcher surmised from the data that although students like to have books 

recommended to them, most of them do not want to hear all of the details about them 

beforehand, or that they do not like to spend two or more classes listening to other people talk 

about books.  This finding would seem to negate the use of booktalks presented in front of the 

whole class over a three day period.  There might be a good argument for the presenting of 

booktalks in a different manner, such as having three or so booktalks per day over a longer 

period and then have alternate activities planned to break up the possible monotony of listening 

to others for long stretches. 

There were three questions that had the lowest standard deviation, meaning that what the 

student volunteers answered did not differ much from the mean.  Two of the questions were 

again to do with interaction with peers.  They asked about book recommendations and reading 

what friends are reading.  Both of these again seem related to Krashen (1993) and his 

information about peer involvement.  What was different was that although the question related 
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to reading what friends are reading was found to be only somewhat important, the question 

related to having people recommend books was found to be more important (Figure 1).  The 

third question had to do with the option to read after the student was done their work.  The 

standard deviation for this last piece of data was only 0.78, which indicates that most of the 

student volunteers gave close to the same answer and 62.5% of the student volunteers felt that it 

was more important.  Because so many of the student volunteers indicated that reading after their 

work was done was more important, the current researcher recommends implementing this as a 

part of English class, and giving it as an option in other subject classes as well. 

The fact that 83% of the student volunteers felt that it was more important to have a large 

selection of books to choose from, while only 8% of the students thought that it was less 

important was not a surprise to the current researcher.  This was reflected in Table 1 in that it had 

a mean of 4, indicating that the majority of student volunteers answered at the higher end of the 

Likert scale.  One student volunteer commented, “When forced to read a particular genre of 

book, with very little or no selection of book choice, reading becomes a chore, not an enjoyable 

experience.  When choice is free, one is able to find more enjoyment out of their book and likely 

read it more often”.  The current researcher chose to do booktalks which provides students with a 

great deal of choice as they only need to have specific components of a novel such as setting, 

plot, and characters,  over literary circles which limits the choice of students to a common theme 

or books that are provided by the teacher.  Flowerday et al. (2004) came to the conclusion that 

“situational interest has a robust effect on attitudes” (p. 110) which reinforces the information the 

current researcher discovered and indicates that the current researcher’s decision to allow 

students to choose their books is correct.  A second student volunteer commented that “Overall, 

my attitude to reading has become better, as long as it is a book of my choice”. The current 
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researcher believed that choice was important for students to feel engaged in their reading and 

the current research seems to show that it was an important component for the students and in the 

case of the second student, led to a better attitude towards reading.  The current researcher would 

recommend that when doing Sustained Silent Reading that teachers give students a lot of choice 

as it appears to be an important factor in their attitude towards reading. 

Of the 24 student volunteers, 62.5% of them in the Likert style section of the survey 

(Appendix C) indicated that it was more important to have time to read outside of school.  Sixty-

seven percent of those same student volunteers thought it was more important to have time to 

read when they were finished class work, while only 4% thought that it is less important.  In the 

open ended Question 11, 12.5% of the student volunteers mentioned that reading was important, 

and although not all of the students actually like reading, none of the student volunteers indicated 

that reading was not important to them. This seemed to be a contradiction in the number of 

students who believe that reading is important.  This could be affected by many of the same 

things that could have affected the peer related information.  Such reasons could include a lack 

of importance in comparison to what else they may have written about, the students not wanting 

to write very much, the students may have felt that they already answered that question in the 

previous section or they might not have felt that it was relevant to the actual question that they 

were asked.  What the current researcher believed is that students think that reading is important.  

This means that Sustained Silent Reading is an important part of English class and that it should 

be continued by all high school English teachers. 

One of the comments that surprised the current researcher and continued to emerge, with 

21% of the student volunteers mentioning it in Question 11, was the theme of relaxation.  

Nowhere in the previous questions was there a comment relating to this theme, so the fact that 
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over 20% of the students mentioned it in the written portion of the survey was something that the 

current researcher felt was noteworthy. There was a curiosity as to why students felt a need for 

relaxation during the school day and if it was an important event for more than just the 21% who 

mentioned it.  The current researcher thought that this emergent theme was something important 

to the students.  Although there is some research (Fredricks, 2012) that indicates that students are 

not overscheduled, or too busy, the multiple students’ comments, in the current study, indicating 

the need for relaxation seems to suggest that they could use time that is relaxing and not high 

stress.  Sustained Silent Reading would be a positive form of relaxation for students. 

The current researcher found it interesting that there was only one student, or 4% of the 

student volunteers, that indicated he or she thought reading was not important, and none of them 

stated that it affected them in a negative way.  Although the current researcher had experienced 

times in class when the students wanted to continue with their reading rather than go on to other 

work, there were other times when the current researcher had a difficult time keeping the 

students reading silently.  The current researcher knows that at her school the book circulation is 

very high and that would indicate a high desire to read by many, but this would not be every 

student, so there was a possibility that there would be more negative feedback about Sustained 

Silent Reading.  It was also interesting to see that although there was a fairly high mean of 3.67 

for the question on the importance of having time to read outside of school, the standard 

deviation was 1.24, which was high and indicated that there was quite a spread of answers to that 

particular question.  It also indicated that students differ a lot in whether or not they want to read 

outside of school.  This is something that the current researcher finds interesting.  Not all 

students like to read, and although the current research shows very few people thinking that 

reading is not important, the current researcher was surprised at how small that percentage was.  
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The current researcher thinks that at her school the teachers, especially English teachers and 

teacher librarians, are doing a good job of keeping their students interested in reading. 

It was no real surprise to the current researcher that the students did not indicate that they 

enjoyed the booktalks as she had observed that students did not always like to get up in front of 

the class and do any kind of oral presentation.  This information seems to hold to Gallo’s (1968) 

findings that students would prefer to do a written booktalk rather than an oral presentation. The 

comments from 2 students, or 8% of those who participated in the survey, indicating that 

presenting in front of a smaller group might be better was interesting to the current researcher as 

she had not thought of doing that.  It would mean peer marking, but it is something to be 

considered for future classes. 

The current researcher believes that the data from the current study indicated that 

Sustained Silent Reading is an important element of English classes and should be a permanent 

part of the curriculum.  With 67% of the student volunteers commenting that they like daily 

silent reading and 21% commenting that it is relaxing, it seems to be an important activity for 

students. These results coupled with the results concerning students placing greater value on 

reading after Chua and Kwok’s (2010) implementation of silent reading with parental 

involvement indicates an even better outcome is possible with the involvement of the student’s 

family. As one student volunteer says, “It is nice to start off reading for me, it gets me focused on 

English”.  This all seems to indicate that it should be an important component of every English 

class that should be done daily. 

Overall the current researcher learned a lot about Sustained Silent Reading and booktalks 

and their effect on high school students’ attitudes towards reading.  Although the current study 

could not conclusively answer what the effect of Sustained Silent Reading and booktalks was on 
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high school students’ attitudes towards reading, there were 7 students who felt that they were 

changed in a positive way because of Sustained Silent Reading and booktalks, and the current 

researcher thinks that is reason enough to continue with both. 

Limitations 

 There are a number of limitations to the current study.  These limitations have to do with 

not only the sample of students and the research methods used, but also with the survey 

(Appendix C) itself. 

 The first limitation was that the volunteer students were made up of only Grade 12 

students.  The current researcher believes it is important to be able to look at information from 

Grade 8 through Grade 12.  Because the student volunteers were all Grade 12 students it doesn’t 

cover the full age and grade range of high school students.  In order to get a more complete 

picture of high school students’ attitudes, there needs to be more information from different 

grades.   

 Another limitation was that there was no baseline for the current researcher.  It was not 

always possible to know if there was a change in the student volunteers’ attitudes because there 

was no information from before they did the Sustained Silent Reading and booktalks.  Having a 

survey to indicate attitude before doing the Sustained Silent Reading and booktalks and adding a 

better question related to attitude being influenced by the Sustained Silent Reading and booktalks 

might have given the current researcher better information.    

 A third limitation to the current study was that the quantitative and qualitative 

information did not always help to explain the other.  In some cases, especially relating to others’ 

influence, the information was almost contradictory.   
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The final limitation was that the current researcher discovered that the students did not 

always comment on every aspect asked in Question 11.  Because of this the current researcher 

was not able to say conclusively whether or not Sustained Silent Reading and booktalks affected 

high school students’ attitudes.   

Suggestions for Further Research 

 The current researcher believes that there is more that could be done in continuing the 

current research on Sustained Silent Reading and booktalks and their effect on the attitudes of 

high school students.  The following six suggestions could be used for further research. 

Suggestion 1: Future researchers should create a better Question 11(Appendix C) to 

make sure that the student volunteers answer all of the information that the current researcher 

was looking for.  This might mean splitting the question into smaller questions in order to 

address Sustained Silent Reading, booktalks and attitude of the students. 

Suggestion 2: Have more than just Grade 12 students answer the survey (Appendix C).  

In the case of the current research the current researcher only had two English classes available 

and they were both Grade 12.  In order to continue and expand the current research English 

classes in all grades should be surveyed.   

Suggestion 3: Add a question to the survey (Appendix C) asking the gender of the 

volunteer.  This would provide more information on the differences in gender attitude towards 

Sustained Silent Reading and booktalks.  It might also help explain some of the answers that 

were given on the survey. 

Suggestion 4: Exclude or change Question 8 (Appendix C) which asked if it was 

important to find a book that challenges the student volunteer.  This researcher thought that this 

might give some insight into how or why a student chooses a book or that it might be expanded 
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on in the students’ Question 11(Appendix C) answers, but it was not.  The current researcher was 

not able to use the information from Question 8 to draw any conclusions, so eliminating it or 

changing it to a question that is more insightful may be useful.  

 Suggestion 5: Expand the research on Sustained Silent Reading being relaxing to 

students.  Since a percentage of students commented on this without any kind of prompt, it might 

be interesting to see why it is relaxing for them and why they feel a need to relax during the 

school day.  It might be fascinating to see if there is a connection between the students finding 

Sustained Silent Reading relaxing and their indication that they do not have time to read outside 

of school. 

Suggestion 6: : The current researcher believes that longitudinal research on the topic of 

Sustained Silent Reading and booktalks would be beneficial because it would add to the limited 

number of longitudinal studies done on either of these subjects.  By following students from 

Grade 8 through Grade 12 and into adulthood it would be possible to look at the sustainability of 

the effect of Sustained Silent Reading and booktalks on students’ attitudes.   It would be 

especially useful to add to the information on booktalks because the current researcher seems to 

be the only one creating any information on the topic of booktalks. 
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Appendix A: Consent Letter 
FACULTY OF EDUCATION 

Vancouver Island University  
900 Fifth Street, Nanaimo, 

British Columbia, Canada V9R 5S5 
Tel (250) 740-6221 Fax (250) 740-6463 

http://www.viu.ca/education/ 
 

PARENT/GUARDIAN CONSENT FORM  
"THE EFFECT OF SUSTAINED SILENT READING AND BOOKTALKS  
ON HIGH SCHOOL STUDENTS’ ATTITUDES TOWARDS READING" 

November, 2011 
 
 
Andrea Berkey, Researcher     Rachel Moll, Ph.D., Supervisor 
Masters of Educational Leadership Student   Department of Education 
Vancouver Island University     Vancouver Island University 
(250) 334-2428      250.753.3245{2161}  
aberkey@sd68.bc.ca      Rachel.Moll@viu.ca  
 
 
  I am an English teacher at Dover Bay Secondary School and a Masters of Educational 
Leadership student at Vancouver Island University (VIU).  This course requires us to gain 
applied experience in designing and conducting research. As such, I have designed a research 
project to study the relationship between Sustained Silent Reading, booktalks and attitudes 
towards reading. You are being asked to consent to your child’s participation in this study 
because your child is a student in one of my Grade 9-12 English classes. 
 

During this study, your child will be asked to complete a number of brief questions 
concerning both his/her and his/her classmates’ experiences with Sustained Silent Reading, 
booktalks and attitudes towards reading. His/Her participation will require approximately 30 
minutes of his/her time. 
 

There are no known harms associated with his/her participation in this research. The 
potential benefits are that Sustained Silent Reading and booktalks may affect the students’ 
attitudes towards reading in a positive way.  If their attitudes towards reading are positively 
affected, students are more likely to read, thereby increasing their knowledge and vocabulary and 
possibly giving them an advantage in school. 
 

 All records of his/her participation will be kept strictly confidential, such that only I and 
my supervisor will have access to the information. Data will be stored in a locked filing cabinet 
within my supervisor’s office. Data will be destroyed by shredding five years after the end of the 
project, approximately March 2017. Electronic files will also be deleted at that time. The results 
from this study will be reported in a written research report and an oral report during a class 
presentation. Information about the project will not be made public in any way that identifies 
your child as an individual participant. 

mailto:aberkey@sd68.bc.ca
mailto:Rachel.Moll@viu.ca
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Your child’s participation is completely voluntary and there will be no penalty of any kind 

if you or your child chooses not to participate in the survey.   Although there is no guarantee that 
others will not know that your child participated in the survey, your child’s individual responses 
will be anonymous.  The survey will take place during the Sustained Silent Reading portion of 
one English class, the day after the booktalks are completed, where your child will exchange 
his/her consent and assent forms for the survey.  He/She will be asked not to identify themselves 
on the survey that will be administered by Mrs. Heidi McWhinnie, not me, your child’s teacher. 
Your child may withdraw at any time for any reason without explanation and without penalty. 
He/She may choose not to answer any question for any reason.  While participation in the 
survey is voluntary, your child is required to complete the class assignment of the Sustained 
Silent Reading and the booktalks as a component of his/her marks in this class since it is 
part of the regularly-required coursework. 

 
If you have any concerns about your child’s treatment as a research participant in this 

study, please contact the VIU Research Ethics Officer, by telephone at 250-753-3245 (ext, 2665) 
or by email at reb@viu.ca. 

 
If you choose to allow your child to participate in this research, please sign and date the 

section below and return this letter to Mrs. H. McWhinnie on November __, 2011. 
 

If you have any questions about this research project, or would like more information, 
please feel free to contact me at the e-mail address below: 

 
Andrea Berkey,  
Masters of Educational Leadership Student,  
Vancouver Island University  
aberkey@sd68.bc.ca 
 

I have read the above form, understand the information read, and understand that I can ask 
questions or withdraw at any time. I consent to my child’s participation in this research study. 
 

 
 
 
 
 
___________________________________  _________________________ 
Parent/Guardian’s Signature    Date 
 
 
 
___________________________________   
Child’s Name 
 

mailto:reb@viu.ca
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Appendix B: Assent Letter 
FACULTY OF EDUCATION 

Vancouver Island University  
900 Fifth Street, Nanaimo, 

British Columbia, Canada V9R 5S5 
Tel (250) 740-6221 Fax (250) 740-6463 

http://www.viu.ca/education/ 
 

RESEARCH ASSENT FORM  
"THE EFFECT OF SUSTAINED SILENT READING AND BOOKTALKS  
ON HIGH SCHOOL STUDENTS’ ATTITUDES TOWARDS READING" 

November, 2011 
 
 
Andrea Berkey, Researcher     Rachel Moll, Ph.D., Supervisor 
Masters of Educational Leadership Student   Department of Education 
Vancouver Island University     Vancouver Island University 
(250) 334-2428      250.753.3245{2161}  
aberkey@sd68.bc.ca      Rachel.Moll@viu.ca  
 
 
  I am an English teacher at Dover Bay Secondary School and a Masters of Educational 
Leadership student at Vancouver Island University (VIU).  This course requires us to gain 
applied experience in designing and conducting research. As such, I have designed a research 
project to study the relationship between Sustained Silent Reading, booktalks and attitudes 
towards reading. 
 

During this study, you will be asked to complete a number of brief questions concerning 
both your and your classmates’ experiences with Sustained Silent Reading, booktalks and 
attitudes towards reading. Your participation will require approximately 30 minutes of your time. 
 

There are no known harms associated with your participation in this research. The potential 
benefits are that Sustained Silent Reading and booktalks may affect your attitude towards reading 
in a positive way.  If your attitude towards reading is positively affected, you are more likely to 
read, thereby increasing your knowledge and vocabulary and possibly giving you an advantage 
in school. 
 

 All records of your participation will be kept strictly confidential, such that only I and my 
supervisor will have access to the information. Data will be stored in a locked filing cabinet 
within my supervisor’s office. Data will be destroyed by shredding five years after the end of the 
project, approximately March 2017. Electronic files will also be deleted at that time. The results 
from this study will be reported in a written research report and an oral report during a class 
presentation. Information about the project will not be made public in any way that identifies you 
as an individual participant. 
 

VIU VANCOUVER ISLAND 
UNIVERSITY 
EXP LORE. DISCOVER . EXCEL. 

mailto:aberkey@sd68.bc.ca
mailto:Rachel.Moll@viu.ca
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Your participation is completely voluntary and there will be no penalty of any kind if you 
choose not to participate in the survey.  Although there is no guarantee that others will not know 
that you participated in the survey, your individual responses will be anonymous.  The survey 
will take place during the Sustained Silent Reading portion of one English class, the day after the 
booktalks are completed, where you will exchange your consent and assent forms for the survey.  
Please do not identify yourself on the survey that will be administered by Mrs. Heidi 
McWhinnie, not me, your teacher. You may withdraw at any time for any reason without 
explanation and without penalty. You may choose not to answer any question for any reason.  
While participation in the survey is voluntary, you are required to complete the class 
assignment of the Sustained Silent Reading and the booktalks as a component of your 
marks in this class since it is part of the regularly-required coursework. 

 
If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Officer, by telephone at 250-753-3245 (ext, 2665) or by email 
at reb@viu.ca. 

 
If you choose to participate in this research, please sign and date the section below and 

return this letter to Mrs. H. McWhinnie on November __, 2011. 
 

If you have any questions about this research project, or would like more information, 
please feel free to contact me at the e-mail address below: 

 
Andrea Berkey,  
Masters of Educational Leadership Student,  
Vancouver Island University  
aberkey@sd68.bc.ca 
 

I have read the above form, understand the information read, and understand that I can ask 
questions or withdraw at any time. I consent to participate in today's research study. 
 
 
 
 
___________________________________  _________________________ 
Participant’s Signature     Date 
 
 
 

 

 

 

 

 

mailto:reb@viu.ca
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Appendix C: Survey 
Survey: The Effect of Sustained Silent Reading and Booktalks on                                                               

High School Students’ Attitudes towards Reading 

INSTRUCTIONS: You are free to choose not to answer any question and/or withdraw from the 
study at any time.  Remember not to identify yourself in the survey.  Please indicate how you 
feel about each of the following statements by circling the corresponding answer.   

Sample Question: 

Is it important to you: 

To have time to go fishing? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

Is it important to you: 

1.  To get daily Sustained Silent Reading? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
2. To see your classmates participate in Sustained Silent Reading? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
3. To have a large selection of books to choose from for Sustained Silent Reading? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
4.  To tell others about what you have read? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 
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5. To hear what others in the class have read? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
6. To have people recommend books to you? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
7. To read a book that any of your friends liked reading? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
8. To find a book that challenges you? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
9. To have the option to read after you finish your class work? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 

 
10. To have time to read outside of school? 

 
Not at all 
 

 
  A little bit 

 
Somewhat 

 
Very important 

 
   Extremely important 
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11. How, if at all, has your attitude towards reading, either inside or outside of school, 

changed because of Sustained Silent Reading and booktalks?  Please explain your answer 
in detail.   

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

Thank you for your input. 
 
The return of your completed survey indicates your consent to take part in this study and for the 
information you provide to be included in the study results. 
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Appendix D: Booktalk Question Sheet 
ORAL BOOKTALKS 

(Based on your Silent Reading Book) 
 

1.) Introduce yourself and tell us the title and author of your book __________/2 

2.) Tell us the genre and setting of the novel (genre = type)  __________/3 

3.) Identify the main character(s) and tell is about the situation or                         
problem facing them      __________/5                                            

4.) Read us a short passage (100-200 words) that you think is one of                                       
the best parts of the book. Practice ahead of time so you can read                                   
it without stumbling over the words and so that it will be read                                  
clearly, with expression.  (Set up the passage for the audience                            
before you read it).       __________/5 

5.) Explain why you like this particular passage.  What does it                                    
reveal to the reader?       __________/5                                            

6.) Talk about one of the main characters.  What is this person like?                            
Give 5 examples of things he/she does or says that illustrate what                              
you mean.        __________/5                                            

7.) Thumbs up or Thumbs down as a movie?  Would this book                                   
make a good movie? Why or why not?    __________/2                                           

8.) What sort of people is this book aimed at?  Who would enjoy                                  
this book?  Explain why you think so.    __________/3                                            

9.) Overall, give this book a thumbs up or down. Explain why. __________/3                                           

Remember to consider…… 
Eye contact   __________/2    Title & Author written on board_______/2 
Voice level   __________/2     Reliance on paper  __________/2 
Overuse of “ums” & “ahs” __________/2     Distracting behaviours __________/2 
        & “likes”  
 
EACH BOOKTALK IS WORTH 45 POSSIBLE MARKS: TOTAL ___________/45 
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Appendix E: Instructions for Administering the Survey 
 

1. After they sit down tell them what is going to happen. (Those who are going to do the 
survey will get out their permission forms, and those who are not are going to silent read 
so that they don’t disturb the others.  Those doing the survey will trade their forms for the 
survey, they will go over the survey as a group with you and when they are finished they 
will hand in the survey to the bin and silent read until everyone is done.) 
 

2. They should get their permission slips out or their silent reading books out. 
 

3. Collect Permission slip (Parental & Student 3rd page) Please check that they are both 
signed & answered before you give them the survey (Make a trade). They keep the 
Information Sheet. 
 

4. Ask them to not start until you go over it with them. 
 

5. Have all those not doing the survey to silent read (so they don’t disturb those who are 
doing the survey). 
 

6. Read over the Instructions and let them know if they need more room for the last question 
that they can just use the space beneath the lined area. 
 

7. Go over the first example with the students so that they understand how to do it (Fishing 
eg If is it very important then they circle “Extremely important”, if it is not, then they 
circle “Not at all” or anywhere in between). 
 

8. Have them answer the questions and hand in the survey to the bin. 
 

9. When they are done they can silent read with the rest of the class. 
 

10. When they are all done have them come back to class. 
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