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Abstract 

     This project examined how a Kindergarten teacher responded to a growing concern that 

several traditional methods of home-school communication were not adequately meeting the 

needs of teachers and parents. Using the cycle of action research, this paper explored the 

question: What do parents perceive to be the most effective method(s) of communication by the 

teacher with regard to weekly updates of classroom and program information?  Data collected for 

this project included Parent and Teacher Questionnaires followed by a Parent Satisfaction 

Survey. Gathered over a six week study the data were analyzed, interpreted and represented in 

both qualitative and quantitative forms.     By consulting scholarly literature, analyzing the 

quantitative and qualitative data and reflecting on the written feedback from the participants, this 

study provided a means for exploring both parents’ and teachers’ recommendations for providing  

more effective and efficient ways to communicate between the home and school.    
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Chapter One:  Problem to be Investigated 

     Purpose Statement 

     The purpose of this teacher action research study was to explore the most effective method(s) 

of communication between the teacher and parents of the Kindergarten children attending 

Winchelsea Elementary School.  The researcher maintained a dual role as both teacher and 

researcher during the course of the action research study.   

     In recent years the researcher used several methods of communication to inform parents about 

classroom and program information; these included a weekly Friday home-school 

communication folder that contained a written newsletter (Appendix A) describing current 

instruction and upcoming classroom events.  The researcher also circulated the same weekly 

newsletter to the parents who provided e-mail addresses and requested information to be sent to 

them electronically.  In addition, the researcher was available for daily informal conversations, 

phone calls, text messages, and received many written notes.  Additionally, three written report 

cards were sent home and formally scheduled parent-teacher conferences were completed by the 

researcher at the end of each reporting period during the school year.  Parents also received a 

weekly school newsletter that highlighted significant information and upcoming school events. 

Even though the researcher strived to keep parents informed, the researcher had been 

increasingly concerned that such efforts were futile.    
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 Justification of the Study 

      Even though the researcher strived to keep parents informed, it was increasingly apparent 

that current home-school communication methods have been ineffective.  The researcher made a 

variety of communication methods available to Kindergarten parents, yet many were seemingly 

still uninformed about the classroom and school information.  Why had the researcher spent so 

much time writing newsletters and responding to individual e-mails from these parents who had 

already received the information in other forms?  The researcher was interested in discovering 

the most effective and efficient method(s) to communicate with the home in an effort to improve 

and include all custodial and non-custodial parents.  Since several of the researcher’s students 

live in dual households, the researcher believed that the home-school communication was 

inadequate for many non-custodial fathers.   

       Secondly, the researcher was concerned with the ethical practice of using technology for 

communicating with parents.  Often, confidential information is shared within an e-mail or text 

message.  Since communicating with parents using technology is a relatively new practice for 

many teachers, the researcher was interested in determining if there are policies and procedures 

that may guide how teachers reply to, store, and destroy confidential messages.    

       Throughout the cycle of action research the researcher hoped to determine a feasible method 

to communicate with parents that could also be replicated by the researcher’s colleagues.  Since 

the researcher is also a Kindergarten teacher, and the first of many teachers with whom parents 

will establish a relationship at school, the researcher could possibly be causing a conflict for her 

colleagues by establishing an unrealistic precedent of availability by using several methods 

(including electronically) for communicating between the home and school.  Many young 
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parents who have children in Kindergarten expect almost instant responses to their questions and 

concerns because so many of them communicate with the researcher by their handheld devices.  

The researcher often used her Blackberry® and responded to parents very quickly.  By using 

technology to communicate with parents, the researcher may be setting an unrealistic expectation 

for home-school communication as perceived by students’ parents as well as the researcher’s 

colleagues.  If the researcher is going to be using such technology, she wanted to develop some 

guidelines and parameters which will suit the needs of the school community.  Communication is 

an extremely important component of the researcher’s daily routine and she wanted to ensure 

that it is both effective and efficient.  

       Finally, the researcher was concerned about the ethical implications of communication with 

parents using technology.  Most of the information exchanged with parents using e-mail is 

information based and not student specific; however, the researcher has received e-mails that she 

would regard as confidential information regarding students and families.  The researcher wanted   

to respond and store these messages in an ethical manner.  As a researcher and educational 

leader, it would be very timely to make significant recommendations towards developing school 

district policies and procedures with regard to using technology to communicate with parents.   

      Research Question and Hypotheses 

      The present study considered the research question: “What do parents perceive to be the most 

effective method(s) of communication by the teacher with regard to weekly updates of classroom 

and program information?”  In other words, how might the action research process provide a 

means for exploring more efficient method(s) of communication between the home and school?  

As described in Creswell (2003), this type of study draws upon the theories of the pragmatic 
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paradigm to inform a discussion and investigation through the lens of self-reflective teacher 

practice.  While conducting the action research study, the researcher attempted to trace the ways 

in which her colleagues historically have communicated with parents in their teaching careers. 

There are several questions that the researcher explored with her colleagues:  

• Do they currently use technology? 

• How useful is technology compared to other traditional methods that are long-established 

in their practices?   

• How might this project improve the researcher’s practice?   

• How could this research benefit the researcher’s colleagues? 

     The directional hypotheses for this research study are guided by the examination of possible 

relationships that could be affected within this study.  First, the researcher predicted that by using 

technology within predetermined guidelines, communication will improve as perceived by the 

teacher and parents.  Secondly, the researcher predicted that by using technology, 

communication with non-custodial parents will improve.  Finally, the researcher predicted that 

by sharing the results and recommendations of the research study with her colleagues, many will 

feel more confident incorporating new and effective methods for communicating between the 

home and school.  The research findings could potentially be used to assist a staff and/or a school 

district administration team with designing recommendations to assist teachers in the ethical use 

of technology to communicate with parents.  This change is not something that the researcher 

will impose, but rather, hopes will happen discreetly by naturally sharing the findings with 

interested colleagues and serving as a mentor.  It is the researcher’s hope that this project will 
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serve as a sustainable model that will guide future communication practices.  The researcher 

wants to improve teacher learning, and by working collaboratively within a professional 

community, the researcher will lead by example. “Sustainable leadership lasts.  It preserves and 

advances the most valuable aspects of learning and life over time, year upon year, from one 

leader to the next” (Hargreaves & Fink, 2006, pg. 55).    

        Definition of Terms 

       The research question is clear, definable and answers exactly what is being investigated in 

the action research study; there are no ambiguous terms in the question.  “All of the defining 

terms can be clarified by using a constitutive definition and or an operational definition” 

(Fraenkel & Wallen, 2009, pg. 592).  A constitutive definition as defined in Microsoft Office 

(2007) Encarta is: effective, as causing a desired or intended result, actual or in practice and 

communication, make known or share (information, thoughts or feelings). An operational 

definition, as defined by the researcher for this study, would be the method(s) of communication, 

meaning the weekly teacher- written newsletters (Appendix A) sent home with students in a 

home-school communication folder.  As well as providing a print copy, the researcher also 

circulated the Kindergarten newsletter to the parents who provided their e-mail addresses and 

requested information to be sent to them electronically.  In addition, the researcher was available 

for daily informal conversations, phone calls, text messages and received many written notes.  

The researcher also sent home three written report cards and formally scheduled parent-teacher 

conferences at the end of each reporting period during the school year.  Throughout the school 

year parents received a weekly school newsletter that highlighted significant information and 
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upcoming school events.  The research question is current considering how rapidly technology is 

influencing all aspects of professional and personal communication methods.  

     Overview of the Study 

      The researcher submitted a study proposal and ethics application to Vancouver Island 

University in the Spring of 2009 (see Table 1).  Upon approval from her School District, School 

Prinicpal, and  Vancouver Island University (Appendix C)   the researcher obtained consent from 

the participants  After the consent approval was received (Appendix C) the researcher distributed 

the Questionnaires (Appendix B) during the week of September 14-18, 2009 (Table 1).  The 

results were used to inform the researcher of the parents’ preferred communication practices.  

Several choices were made available to the parents which included a paper copy of weekly 

newsletters, (Appendix A) an e-mailed copy of the weekly newsletter (received by hand held 

device or home/office computer) for those parents who requested it, and weekly phone calls.  

Written notes from home or emergency phone calls were never excluded and always accepted 

during the course of the study.  Anonymous teacher surveys (Appendix B) were distributed to all 

professional teaching staff at Winchelsea Elementary during the week of September 14-18, 2009.   

     Over the course of six weeks the communication methods varied among parents, depending 

on the preferences stated in the questionnaires.  At the end of the six weeks the researcher 

conducted informal interviews with the parent participants and asked them to complete a 

Satisfaction Survey (Appendix B) requesting their feedback on the effectiveness of the home-

school communication.  This feedback was critical to the findings and results of the action 

research.  The information provided by the parents will be used to inform and enhance the 

communication practices and improve the service to all families.  Informed and reflective 
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feedback is common practice in the researcher’s Kindergarten class, and parents readily accept 

requests for their feedback.  Recommendations were reported based on teacher reflections and 

parent feedback.  The results of the action research were shared with the parent participants in 

the form of an information newsletter and with the school staff at a meeting in the spring of 

2010.  A full written summary was made available to participants upon request. 
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Chapter Two:  Literature Review 

     Background 

      The literature review explored what parents value in effective home- school communication 

and how teachers are providing communication between the home and school in a variety of 

ways.  A review of how current research related to home-school communication supports student 

achievement by increasing parent involvement was included.  In addition, the researcher further 

explored the difficulty of providing adequate communication to all parents including the 

generally underserved fathers of Kindergarten children.  Lastly, the review investigated how 

teachers’ traditional communication practices can incorporate technology as an effective tool to 

enhance their interactions with parents as well as other professionals.      

       Studies Directly Related 

      What Parent’s Value in Effective Home-School Communication 

      Good communication between home and school helps both the teachers and the school do 

their jobs better. And maintaining strong communication helps parents better understand 

teachers’ expectations for academic work and behavior.  Developing effective home-school 

communication has always been a particular interest to the researcher.  It has been the 

researcher’s experience that building trusting relationships with the families of her students is 

important to ensuring that parents becomes partners in learning from the start.  The key to 

developing successful relationships is effective communication.   

     Juleen Cattermole and Norman Robinson (1985) suggest that there are three good reasons for 

school administrators and teachers to develop strong communication with the communities they 
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serve: “First, educators must understand the needs and expectations of the students and parents if 

they are to develop appropriate school programs to meet those needs. Second, parents need 

accurate up-to-date information about the schools if they are going to judge how well the 

school’s programs are meeting the needs of the students.  Finally, close communication between 

schools and families establishes shared goals and thus build public support for the schools and 

their educational goals” (Cattermole & Robinson, 1985, pg. 48).  

     Cattermole and Robinson (1985) surveyed 215 parents of students in 36 elementary and 

secondary schools in Abbotsford, British Columbia. Their questionnaire asked respondents to 

choose, from a prepared list, “the ways which they actually learned about their children’s school, 

and the ways which they preferred to learn about their children’s school” (pg. 48).  

     The results revealed how parents received information about the schools, how they preferred 

to receive such information, what dissemination methods they felt were most effective, and the 

extent to which they wished to be informed. 

     The findings of the study revealed that “children are both the most frequent source of 

information about the schools and the source from which most parents prefer to receive such 

information” (Cattermole and Robinson, 1985,  pg. 48).  Cattermole and Robinson (1985) also 

identified that “[p]arents also place great importance on messages that the school directs 

specifically to them, i.e. report cards and teachers’ notes or phone calls. In addition, they value 

face-to-face interactions, parent/teacher conferences, personal visits to the school, friendships 

with educators and school open house” (pg. 49).   
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     Overall, the recommendations that Cattermole and Robinson (1985) provide are very 

informative and still applicable to current 2010 home-school communication practices.  The 

findings of the study suggest that face-to-face contact is extremely important to parents and helps 

to develop relationships with parents and community partners.  The obvious limitation of this 

study is that it did not include the use of technology as a method of home-school communication.  

In the 25 years since the study was completed the way in which society communicates has 

evolved considerably.  It is difficult for teachers to have face-to-face conversations with parents 

now because many children live in dual households and many children are in before and after 

school daycare.  It is no longer possible not to consider excluding the use of technology as a 

factor in how parents and teachers communicate.  The dilemma that many teachers struggle with 

is finding the balance between incorporating technology in their communication practices while 

still developing the valued personal relationships with parents and community partners.  

     How Teachers Provide Home-School Communication 

      Teachers provide home-school communication in a variety of ways.  Many will organize 

Meet the Teacher Nights early in the school year which helps to open the lines of 

communication.  As the year progresses, teachers connect with parents in several ways such as, 

parent- teacher conferences, open houses, report cards, newsletters, home-school folders, phone 

calls and informal chats during home-school transition times. Good teachers know that 

cooperative support from parents will give their students more chances to succeed. They need to 

learn the best ways to share information with parents and create strong relationships with 

families. 
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     Many educators are looking to improve their home-school communication practices.  Martin 

Hughes and Pamela Greenhough (2006) describe an extensive study in Bristol, UK., called 

Boxes, bags and videotape: enhancing home-school communication through knowledge 

exchange activities, done with the purpose of describing two activities which were designed to 

specifically enhance home-school communication.  The study involved two home-school 

knowledge exchange activities;  the videotape activity was done at school and sent home and the 

shoebox activity was done at home and sent to school.  The researchers worked with project 

teachers in four schools to implement the activities.   Hughes and Greenhough (2006) used a 

mixed methods approach to collect their data.  A combination of a questionnaire and interview 

questions resulted in a qualitative sampling of information given by the teachers and parents 

involved in the two knowledge exchange activities. 

      The research examined the results of the knowledge exchanged or as Hughes and 

Greenhough (2006) refer to “funds of knowledge”.  Hughes and Greenhough (2006) argue that, 

“Home-school knowledge exchange activities cannot be seen as the simple transmission of 

depersonalized knowledge from one party to another.  Instead they need to be seen as complex 

communicative activities in which the participants actively represent their practices and infer, 

and interpret these representations in terms of their own particular purposes and agendas. Two 

processes of ‘personalization’ and ‘curricularisation’ appear to be involved here, as are the 

underlying issues of power and control, risk and threat” (pg. 471).  Hughes and Greenhough 

(2006) stress the importance of, “looking at home-school communication in terms of exchanging 

funds of knowledge between teachers, parents and children and allowing aspects of children’s 

lives to be linked to the curriculum” (pg. 485).   Hughes and Greenhough (2006) also suggest 
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that the overall value of the home-school activities may be limited unless they are accompanied 

by a more fundamental change in the power relationships between home and school.  The 

limitations of this study were that the results were predictable and overall this study simply 

reinforces that the relationship between the home and the school is critical in developing 

effective communication.   

     How Home-School Communication Supports Student Achievement 

     Good communication between parents and teachers create a partnership that benefits the 

child.   The research paper prepared by Karen Lindner (2004) titled Parental Needs And 

Expectations Of School-Home Communication In A Child’s Preparatory Year Of School, 

explores the action research question, “How frequently do parents access the different methods 

of communication employed by the school?” (pg. 1).   Lindner (2004) used a mixed methods 

approach and employed both questionnaires and interviews to gather information.  Lindner used 

‘methodological triangulation’ which validates interview and conversational data by the use of 

more than one collection method.  The subjects were all 21 parents whose children were 

completing their preparatory year of school.  In Australia, preparatory year means children 5-6 

years old or known as Kindergarten age in Canada.  Lindner’s parents were asked to complete a 

questionnaire and then they were invited to participate in a focus group interview. The focus 

group consisted of six volunteers that were “given individual interviews used to enrich the data 

provided by the questionnaires” (Lindner, 2004,  pg. 2). 

      The results of Lindner’s study (2004) presented parents’ responses to interview questions. 

Lindner (2004) gave specific information regarding the various types of home-school 
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communication used by the sample groups.  Verbal, written and electronic communication were 

described and percentages of parents’ opinions about their effectiveness were included.   Lindner 

(2004) recommended that “mixed modes of communication be employed in schools and schools 

should continually monitor and review the effectiveness of their methods of communication” 

(Lindner, 2004, pg. 10).  The recommendations were valid and applicable because Lindner 

(2004) affirmed that, “[it] will be interesting to monitor any change in parent perception of these 

methods as society becomes increasingly dependent upon electronic forms of data use. Certainly, 

for schools, electronic communication may act as a way of recording communication in a format 

that is easily stored and retrieved for purposes of review” (Lindner, 2004, pg. 10).  Overall, 

Lindner’s (2004) research was informative and particularly useful for planning research design.  

Lindner (2004) concluding that, “Electronic communication is a relatively recent innovation and 

one that schools are embracing with different levels of haste and enthusiasm.”  was rather 

predictable.   This study was informative and stressed the importance of educators adhering to 

ethical standards when using technology.  One major limitation of the study was that Lindner 

(2004) did not provide a list of recommendations for using technology which would have 

enhanced importance of the study.   

     Another relevant action research paper exploring home-school communication was, 

Connecting Teachers and Parents through the Internet (2006),  by Darby Tobolka, a Middle 

School Teacher.  This paper described Tobolka’s (2006) frustration with her home-school 

communication practices. “I got tired of writing notes that never made it home, and of students 

losing school work and homework.  I spent hours calling their homes, copying notes and looking 

for more copies.  I needed a new strategy to address communicating from school to home” 

(Tabolka, 2006, pg. 24). 
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      Tabolka (2006) recognized that her communication practices needed improvement and she 

structured her study to facilitate those changes.  The research question that Tobolka (2006) 

explored was, “What influence does technology have on parent involvement and communication 

with their child’s school?” (Tabolka, 2006, pg. 24).  Tabolka (2006) used a collection of both 

quantitative and qualitative data for her six week research study.  She initiated the study by 

hosting a tutorial session for parents who needed assistance with accessing their e-mail 

messages. This was a good idea and the current researcher followed this suggestion in September 

2009.  During her study Tabloka (2006) collected data from her students and their parents 

through surveys, student interviews, e-mails and checklists and observations.  The current 

researcher was particularly interested in Tabolka’s (2006) findings regarding e-mail 

communication, “In response to my weekly e-mail messages parents said they found them 

helpful and informative” (Tabolka, 2006, pg. 25).  The overall findings of Tabolka’s (2006) 

action research project help to support the significance and relevance of being very organized 

and having a time line for collecting data from the parent participants.  A limitation of Tabolka’s 

(2006) study was the relatively short timeline in which she completed her action research.  It 

would have been interesting to see if her results and recommendations changed if she conducted 

her research for longer than six weeks.  

     The current researcher was interested in informing her research in the area of e-mail 

communication.  Tabolka cited Blackerby (2004), who conducted an e-mail communication 

study in his school.  Blackerby (2004) agreed with Tabolka (2006) in that “communication 

between the home and school was not only correlated to positive parental involvement but also 

took precedence over household income as a determiner of student success” (Blackerby, 2006, 

pg.6).   Tabolka (2006) mentions the results from Herbert Walberg’s (1984) study which 
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concluded that, “parental involvement has a greater impact on student achievement than 

socioeconomic status. Improving communication to the home is a challenging yet rewarding 

task. With support from home and school, the possibilities of student achievement greatly 

improves” (Tabolka, 2006,  pg. 6).  

      Studies Tangentially Related  

     The Difficulty of Providing Adequate Communication to All Parents 

     The research paper prepared by Sean Brotherson of North Dakota State University and 

Christopher Bouwhuis, a Certified Family Life Educator in Layton, Utah (2007) was informative 

regarding the specific concerns the researcher has with the lack of home-school communication 

with Kindergarten fathers.   Brotherson and Bouwhuis’ (2007) research question was, “How 

would fathers and father figures perceive the value of a parenting newsletter as a resource for 

parenting information?”  (Brotherson and Bouwhuis, 2007, pg. 3).  Brotherson and Bouwhuis 

(2007) hypothesized that, “Parent education does not pay enough attention to fathers and their 

perceptions of educational resources” (Brotherson and Bouwhuis, 2007, pg. 1).    

      For six weeks the study involved distributing issues of Father Times, a weekly newsletter to 

kindergarten fathers and father figures. This was followed by giving each father a cover letter 

outlining the project, a questionnaire, and a return envelope.  Each participant was given a gift 

certificate for a free donut as an incentive for returning the questionnaire.  Of the 434 

questionnaires distributed, a total of 177 were returned (41 % response rate).  The responses to 

the questionnaire were assessed using a 5-point Likert scale ranging from (1) “strongly disagree” 

to (5) “strongly agree.”  The data also included an open ended question allowing for personalized 



Effective Home-School Communication   16 

 

participant feedback unique to each family.  The results of the study included an informative list 

of five recommendations:    

• Fathers and father figures are likely to respond positively to a newsletter resource that 
targets them specifically. 

 
• Fathers and father figures typically turn first to informal sources, particularly a spouse or 

mother of their child, for information on parenting and family life.  Making educational 
information part of a father’s “social network” is thus important to reaching them in 
parent education. 
 

• Fathers and father figures are most likely to value an educational newsletter more highly 
than other formal sources of information on parenting.  
 

• Fathers and father figures most value educational features that focus on key development 
needs of children, activities for engaging with children, and research facts they can use in 
parenting their children. 
 

• Fathers and father figures value a variety of parenting topics in an educational newsletter, 
particularly those related to communication, feelings, reading, and guidance of children. 
(Brotherson and Bouwhuis, 2007, pg. 9). 

 

     These recommendations provided effective communication to all parents, including the 

generally underserved fathers of Kindergarten children.  The limitations of the study were 

interesting because the participants were given a gift certificate for a free donut as an incentive 

for returning their questionnaire.  This could be considered an enticement to participate which 

does question the validity of the participant’s responses. 

      How Traditional Home-School Communication Practices Can Incorporate Technology 

      A further area of exploration included the impact of how using the Internet broadens 

teachers’ professional capabilities and work activities.  Teacher’s traditional communication 

practices can incorporate technology as an effective method of communication and enhance their 
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communication with parents as well as other educators.  The research paper, Internet Use and 

Teacher Change by Scholfield and Locke (2000) is an extensive study which looks at the results 

of the program, “Common Knowledge Pittsburgh” (CK:P).  The CK:P project is one of four 

large scale Internet projects funded in the United States by the National Science Foundation 

(NSF).  These projects were designed to explore, in very different ways, the potential of using 

wide-area networking in elementary, middle and high schools.  The CK:P project was designed 

in collaboration with the University of Pittsburgh and Pittsburgh Public Schools. 

     Scholfield and Locke (2000) examined the impact of Internet use on the professional lives of 

teachers.  The major data-gathering methods used in this research were qualitative observations, 

semi-structured interviews, account holder surveys and the collection of archived material.  Data 

collection took 5 years, beginning in 1993, and included information gathered from a wide 

variety of individuals of over 100 teachers, 30 school district personnel, 14 CK:P staff and 130 

students.  The length and rigor of this study was impressive and the findings were interesting 

particularly in relation to e-mail as a method of home-school communication. 

     The findings of the Scholfield and Locke (2000) study resulted in important recommendations 

and outcomes for teachers flowing from Internet access within the context of the CK:P project.  

Specifically, such access appeared to increase work related communication with other 

professionals. A strong sense of pride in and enthusiasm for their work was evident in many 

teachers as a result of their involvement with Internet use. 

     Although Scholfield and Locke’s (2000) research paper was interesting and informative, in 

the nine years since this paper was published technology has advanced at such a rapid pace that 

such cutting-edge information becomes dated and irrelevant very quickly.  This idea validates the 
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current research hypothesis that is no longer sufficient to rely on out-dated, traditional methods 

of communication if teachers are to be perceived as effective educators.   

     It is apparent that using technology to communicate with parents is the direction that many 

teachers are heading.  Educators need to examine the importance of establishing professional 

parameters and adhere to ethical standards when using technology to communicate with parents.   

If teachers are going to embrace technology, they need to be informed of the benefits and 

challenges of changing well established practices.  “We keep asking teachers to get on luxury 

liners and go to places they have never been and don’t believe are any better than staying home, 

and we wonder why they resist” (Earl, 1999, pg. 36).  It is the intent of the current researcher to 

inform teachers about current research, including the benefits and challenges they may encounter 

when balancing face-to-face conversations and incorporating electronic communication with a 

rapidly growing technologically savvy parent population.   
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Chapter Three:  Procedures and Methods 

     Research Design 

     Teacher action research was the specific methodological framework for this study.  Action 

research “focuses on getting information that will enable them (often teachers or other education 

professionals, rather than professional researchers) to change conditions in a particular situation 

in which they are personally involved.  The subjects are actively involved and are likely affected 

by the study’s outcomes” (Franenkel et. al., 2009, pg.13).  The researcher has been concerned 

about the efficiency and perceived effectiveness of the home-school communication with the 

parents of the Kindergarten students at Winchelsea Elementary.   

     The research participants were invited to participate with a covering letter that explained the 

background for the action research project in September 2009 (Appendix D).  The covering letter 

provided a brief description of the study, including the researcher’s role, purpose, justification, 

research question and timeline.  The parent participants were also informed of the ethical review 

process that occurred prior to the start of the research project.  The parents were made aware that 

participation in the study was voluntary. There were 16 out of 19 parents who agreed to 

participate in the research study.  The information gathered from the completed questionnaires 

was used to inform the researcher as to which method of communication the parent participant 

preferred for the purposes of the six week action research study.   

     At a staff meeting in late September 2009, the researcher explained the purpose of the study 

(Appendix D) and invited teachers to participate by completing a Teacher Questionnaire 

(Appendix B).    All information collected was stored in a locked filing cabinet in a secure room 
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at Winchelesea Elementary.  The data will be destroyed after one year.  A copy of the final report 

was made available to all participants at Winchelsea Elementary School and for those who wish 

to view the findings of the action research project.  

     School and Community Context  

       The Qualicum School District #69 serves the mid-island communities of Nanoose Bay, 

Parksville, Qualicum Beach, Errington, Coombs, Bowser, Fanny Bay, and Lasqueti Island.  

Winchelsea Elementary School is located in the city of Parksville and had a 2009-2010 student 

population of 293 students in Kindergarten through Grade Five.  There were 8 international 

students, 29 students had special education designations, and 9 ESL students.  In addition, there 

were 15 Aboriginal students, 9 of whom were receiving ESD (English as a Second Dialect) 

support.  The professional staff was characterized by experienced teachers who worked both in 

the school and in the district for many years.  In addition to classroom teachers, the special 

education staff was comprised of learning resource teachers, a speech and language therapist and 

two itinerant district program managers that worked with students with special needs.  Also on 

the staff were five Special Education Assistants who provided support in classroom and resource 

room settings for a variety of students with special needs, including physical and chronic health 

impairments, intensive behavior, and learning disabilities.  Winchelsea had a relatively high level 

of student transience with approximately the same number of students entering and leaving 

during the school year.  The school was experiencing a general trend of a five percent decline in 

annual enrollment.  Winchelsea Elementary has established well developed structures which 

enabled the staff to work closely with district special education personnel and other community 

and government based agencies and provided support to a relatively significant number of 
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families. The researcher’s Kindergarten class had 19 students, 9 boys and 10 girls.  It was a 

lovely Kindergarten class that was eager to please.  The children’s families were the participants 

in the action research study.  Several children lived with both parents in dual households, and as 

a result home-school communication was challenging.  Winchelsea’s professional staff worked 

extensively on home-school communication.  Of the 14 classroom teachers, 12 provided their 

students’ parents with weekly newsletters that included program and classroom information.  An 

increasing number of teachers were using computers to send information via the internet to 

maintain contact with parents.  Winchelsea Elementary also had a school web page that included 

online weekly school newsletters, classroom information, code of conduct, learning links, and 

the school growth plan.  This site was maintained regularly and was an effective resource for 

parents to access information about the school. 

     Instruments and Procedures 

     This study emphasized qualitative and quantitative data collection methods which included 

the participants completing questionnaires and a satisfaction survey (Appendix B).  The 

questionnaire (Appendix B)  asked questions about home-school communication in which the 

participants responded by circling answers using a 5-point Likert scale ranging from (1) 

“strongly disagree” to (5) “strongly agree.”  The researcher asked the parents to choose one 

method of communication (phone, fax, hand-held device, home-school folder or e-mail) for the 

six week action research study.  Each parent’s preferred method of communication was 

represented in a pie graph (Figure 2 – Parents Preferred Method of Communication).       

      Following six weeks of communicating only by their preferred method the participants 

completed a parent satisfaction survey (Appendix B).   The researcher graphed the results of 
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question #8.  How effective was your method preferred method of communication?  The results 

were represented in Figures 3.1, 3.2 and 3.3.   

       The validity of the data collected to inform the research was dependant on the truthfulness of 

the responses given by the parents completing the questionnaire.  The researcher did not 

anticipate that the parents would have difficulty answering the questionnaires honestly because 

the purpose of the questionnaire was to determine each parent’s preferred mode of 

communication, therefore, giving validity to the questionnaire as a reliable data collection 

instrument.  The researcher consulted with several colleagues regarding the clarity of the 

language and content of the survey. 

       The follow-up parent satisfaction surveys (Appendix B) were valid because participation 

was voluntary and anonymous.  The data gathered was used to inform the researcher’s findings.  

The surveys included open-ended questions that relied on logical analysis of the honest 

responses.   

     Data Collection Timeline 

     Since the parents of the Kindergarten students were participants of the study, the initial 

meeting occurred during the first week of September, 2009.  During the Kindergarten “Meet the 

Teacher” information session, the researcher discussed the research study, including the purpose 

and justification for the project.  The researcher informed the participants of the timeline for the 

action research and discussed how their participation would be helpful to complete the research.  

After the initial meeting the researcher gave the parents a letter that described the research 

project and their role within the study.  The researcher was available for any questions or further 
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inquiries about the project.  Letters of consent (Appendix D) were distributed at the conclusion 

of the meeting.  The researcher informed the parents that Ms. Spendlove, the vice-principal, was 

available as a third party to discuss any concerns and to collect the consent forms which were 

sent with directions to return the sealed envelope to her as the recruiter. 

     The following week, September 15, 2009, the researcher distributed both the parent 

questionnaire titled, “What do parents perceive to be the most effective method(s) of 

communication used by the teacher” (Appendix B) and the teacher’s survey titled “Home-School 

Communication Method(s)” (Appendix B).  The researcher used the data to inform her of each 

parent’s communication preferences.  The researcher then created a reference chart that clearly 

identified the preferred communication methods.  For example, if a parent preferred to receive 

classroom newsletters only by e-mail, that was how the researcher sent them.  The researcher did 

not send a weekly home-school communication folder home.  If parents preferred a mixed 

method of communication by requesting electronic communication and hard copies of notices, 

that is how the researcher communicated with them.  In other words, for the purpose of the six 

week period of the action research, the researcher only communicated with the participants 

according to their preference, as indicated in the completed questionnaires. 

     At the end of the six week period, the researcher gave the participating parents a satisfaction 

survey (Appendix B) asking for their feedback about how effective the communication was 

between the school and home.  The results were represented in Figures 3.1, 3.2 and 3.3.  

Individuals were also given the opportunity to comment in written anecdotal note form and 

responses were recorded by 11 of the parent participants.   
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     The data collected from the teacher surveys (Appendix B) was strictly an informational 

gathering exercise designed to inform the researcher’s knowledge about current and historical 

home-school communication practices, as designed by the researcher’s colleagues.  Meanwhile, 

the researcher used the data to develop some guidelines and parameters that reflected both her 

professional needs as well as those of the broader school community.  Being mindful of 

emerging district policies, the researcher summarized her findings on effective and efficient 

home-school communication.  The researcher shared the results of the action research study with 

the parent participants and her colleagues upon completion of the written thesis document in 

April 2010.  The following Table 1 outlines the Action Research Timeline. 

Table 1. 

Action Research Timeline 2009-2010 

Date Description 

March, 2009 Research Methods course, project proposal, project proposal 
presentation. 

Prepare letters of consent for the district superintendent and the 
school principal 

Prepare letters to parents and colleagues requesting voluntary 
participation in the study. 

April 2009 Ethics Application Submitted to VIU. 

May 2009 Upon ethics approval, send letters requesting consent to the district 
superintendent and the school principal (Appendix C). 

Continue literature review. 

Investigate district policies in relation to home-school 
communication. 
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June 2009 to August 
2009 

Continue literature review, start coding common themes, as they 
relate to the study. 

Prepare and copy questionnaires and surveys (Appendix B). 

Organize recording methods for qualitative data. 

September 2009 Discuss study at staff meeting and inform colleagues of request of 
optional teacher survey (Appendix B). 

Meet with parent participants of study.  Inform participants and 
distribute letters of consent, parent questionnaire, teacher surveys. 
(Appendix B, D). 

Begin 6 week action research study. 

October 2009 

 

Continue implementation of preferred home-school communication 
method(s) as described by the parent participants. 

Continue to communicate with parents as requested. 

 

November 2009 

 

Analyze data and review time and efficiency of new communication 
practices.  

Parent Participants complete Satisfaction Survey (Appendix B). 

 Adjust home-school communication to reflect research findings. 

December 2009 to 
March 2010 

Collate and summarize research findings. 

Continue working on final report. 

April 2010 Complete final report and submit to VIU April 2010. 

Share results with parent participants, Winchelsea Elementary 
School staff, and interested senior district staff. 

April 2011 Destroy all stored documents. 
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      Data Analysis 

     This action research project used a mixed method approach for data collection.  The 

qualitative and quantitative data was paired with a review of scholarly literature related to home-

school communication in order to document effective and efficient modes of communication that 

will improve the researcher’s practice as an educator.  The information obtained from the parent 

participants was collected upon completion of the questionnaires (Appendix B) followed up by a 

parent satisfaction survey (Appendix B) at the end of the six week action research study.  The 

researcher organized the data by sorting the common themes in order to make it comprehensible 

and informative. The data gathered was then converted to quantitative bar graphs and a pie graph 

for the sole purpose of managing and organizing the data for quick reference.  The parent and 

teacher surveys were analyzed and the information was recorded anecdotally to inform the action 

research study.   

       Validity and Challenges 

       One of the primary challenges the researcher faced at the beginning of the action research 

project was that of her dual relationship as a researcher and a teacher and having the students’ 

parents as subject participants.  The researcher anticipated questions from parents with regard to 

the initial ‘consent to participate’ form.  The standard letter that was given to every parent may 

have been confusing or intimidating for some.  That was not the intent and the researcher’s vice-

principal acted as a third party recruiter for the parent participants.  The teacher survey was 

completed by teachers who were willing to share their input on home-school communication.  

Not all teachers completed the anonymous survey and as a result, the information was limited 

based on the actual number of surveys completed. 
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     Ethical Concerns 

     This study was of minimal risk, study involving parents as non-vulnerable participants.  Even 

though the researcher maintained a dual-role relationship as a teacher and researcher, parents 

were informed of the purpose of the study and consent was voluntary.  Parent participants were 

recruited by a third party to alleviate any possibility of coercion.  The teacher participants did so 

voluntarily and information was gathered to complement the research.  Since the researcher was 

not in a position of authority, there were no issues of “power-over” with the teacher participants.  

Anonymity and confidentiality were maintained as names were not used during data analysis or 

in the final report.  The names of the participants were not disclosed during or after the study at 

any time.  

     Nobody, other than the researcher, had access to any information that was included in the 

study, including completed questionnaires and surveys.  All information collected was stored in a 

locked filing cabinet in a secure room at Winchelesea Elementary School.  All data will be 

destroyed after one year.  A copy of the final report was made available to all participants at 

Winchelsea Elementary School and for those who wished to view the findings of the action 

research project. 

       Description and Justification of the Statistical Techniques  

     The data provided from the questionnaires (Appendix B), informal interviews and satisfaction 

surveys (Appendix B) given to the parents and teachers, provided significant information in 

order to make relevant changes in home-school communication methods of the researcher.  The 

instruments and procedures chosen in this action research study were logical choices, given the 
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data which the researcher needed to inform the research process. The data gathered was sorted, 

analyzed and converted to figures 1 to 4.  By organizing the data in this way, the researcher 

could easily see the results and respond to the participants’ needs in a timely manner.  For 

example, if 19% of the parent participants selected home-school folder as their preferred method 

of home-school communication, then the researcher was able to make the folders and distribute 

them to the parents within a day. 
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Chapter Four:  Research Findings and Results 

     Quantitative Data Analysis-Parent Participants 

     The researcher identified home-school communication as an area of her practice that needed 

improvement.  In an attempt to facilitate that improvement the researcher structured this six 

week action research study to answer the question; What do parents perceive to be the most 

effective method(s) of communication with regard to weekly updates of classroom and program 

information?  

      The researcher gathered information from parent participants in questionnaires (Appendix 

B).  There were 16 out of 19 parents who agreed to participate in the research study.  The 

information gathered from the completed questionnaires was used to inform the researcher as to 

which method of communication the parent participant preferred for the purposes of the six week 

action research study.  The five methods of home-school communication included e-mail, home-

school folder, telephone, fax and hand-held device. The data was collected by collating the 

results from the Parent Questionnaire (Appendix B) and representing the results in quantitative 

form represented in Figure 1. 
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     As displayed in Parent Questionnaire Results Graph (Figure 1) the majority of the parents 

found   the Home-School Folder and E-mail extremely useful for home-school communication.  

The parent participants identified using a fax was the least effective method of home-school 

communication. 

     The final question of the Parent Questionnaire (Appendix B) asked the parent participants to 

choose a preferred method of home-school communication for the 6 week action research study.  

Of the 16 parents who participated in the study, 11 (or 68%) chose to communicate with the 

researcher via e-mail for the six week study.  While 3 (or 19%) chose to communicate with the 

researcher via home-school folder and 2 parents (or 13%) chose hand-held devices such as cell 

phone or Blackberry® as a method of home-school communication (see Figure 2.).  No parents  

or 0% chose phone or fax as their preferred method for the 6 week action research study.  Figure 

2 shows the percentage of parent participants who preferred specific home-school 

communication methods for the six week action research study.   

15 

Parent 10 

Participants 
5 

0 

Figure 1 - Parent Questionnaire Results 

Email Home- Telephone Fax Hand-held 
School Dev ice 
Folder 

C Not Sure 

a Never Useful 

C Occasionally Useful 

C Sometimes Useful 

• Extremely Useful 

How effective is this method of Home-School Communication? 
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     Following the six week action research study, during which the researcher communicated 

with 11 parents by e-mail, 3 parents by home-school folder, and 2 by sending messages to their 

hand-held devices, the researcher asked the participants to complete a Parent Satisfaction Survey 

(Appendix B).  The following Figures 3.1, 3.2, 3.3 indicate the results of the 5-point rating scale, 

as reflected by Question #8 of the Parent Satisfaction Survey (Appendix B) which states: “My 

preferred method of home-school communication was effective.” 

 

Figure 2 - Parent's Preferred Method of 
Home-School Communication 

Fax 

Figure 3.1 - Parent Home-School Communication Satisfaction 
Survey E-mail Preferred 

Number of Parent 
Participants 

~=~--------------,- 8 
-----------------+- 6 

-----------------+- 4 

--- --------------!- 2 

--- .,,..,,---.,,..,,----.,,..,,--- 0 

Strongly Agree Agree Neutral/Unsure Disagree Strongly 
Disagree 

Question # 8: My preferred communication method was effective. 
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 Of the 11 participants who chose e-mail as their preferred method of communication, 8 or  

(73%) strongly agreed and just 3 or (27%) agreed that it was effective.         

 

Of the three participants who chose home-school folder as their preferred method of 

communication, 1 or (33%) strongly agreed and 3 or (67%) just agreed that it was effective.    

 

Figure 3.2 - Parent Home-School Communication Satisfaction 
Survey Home-School Folder Preferred 

Number of Parent 
Participants 

,_----==--------------,- 2 
--------------+- 1.5 

--------------+- 1 

--------------+- 0.5 

----.,,..,,---.,,..,,----.,,..,,---- 0 
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Disagree 

Question# 8: My preferred communication method was effective. 

Figure 3.3 - Parent Home-School Communication Satisfaction 
Survey Mobile Device Preferred 

Number of Parent 
Participants 

-------------------,- 2 
--------------+- 1.5 
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--------------+- 0.5 

----.,,..,,---.,,..,,----.,,..,,---- 0 

Strongly Agree Agree Neutral/Unsure Disagree Strongly 
Disagree 

Question# 8: My preferred communication method was effective. 
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The two participants who chose hand-held device as their preferred communication method both 

agreed that it was effective but neither indicated that it was strongly effective.    

     Quantitatve Data Analysis-Teacher Participants 

     The teacher participants were asked to complete a questionnaire (Appendix B) asking them 

how useful the five methods of home-school communication have been, according to a 5-point 

Likert rating scale.  The five methods of home-school communication include e-mail, home-

school folder, telephone, fax and hand-held device. The data was collected by collating the 

results from the teacher questionnaire (Appendix B) and representing the results in quantitative 

form as represented in Figure 4. 

 

     The data provided by the teacher participants indicates that 7 out of 8 or (88%) of teachers 

believe that home-school communication folders are extremely useful in their communication 

practices.  This graph in Figure 4 clearly indicates that 6 or (75%) of the teacher participants 

were not sure how useful hand-held devices were as a method of communication between the 
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Figure 4 - Teacher Questionnaire Results 
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home and school.  The researcher interprets this information as an indication that most teachers 

are not using hand-held devices as a regular tool in their home-school communication practices.  

     Qualitative Data 

     The qualitative data was collected from the last question on the Teacher and Parent 

Questionnaires (Appendix B).  The researcher emphasized the importance of offering the 

research participants an opportunity to comment on a more personal level by including a 

comments section on the questionnaires (Appendix B).  Often the personal, anecdotal 

information is not obtainable by simply completing questions on a five-point rating scale. The 

researcher viewed the comments from the participants as a means to validate the personal 

conversations that she had with teachers and parents prior to even choosing improving home-

school communication as a topic for a research study. “Educators, whether leaders or teachers, 

make hundreds of decisions in a day.  Not every decision requires a major research study. 

However, decisions that have far reaching consequences or are high stakes deserve to be 

investigated thoroughly through the lens of pertinent data, either as a way of validating hunches 

or rethinking ideas” (Earl and Timperley, 2008, pg. 5). 

     The following four excerpts from the Teacher Questionnaires (Appendix B) describe the 

participants’ opinions regarding the effective use of technology as a tool for communicating with 

parents: 

     “I don’t really use it but would like to try providing my school e-mail address to parents. In   
     the past, the only parents who have e-mailed me have been parents who were also teachers!” 
     (September 25, 2009). 
 
     "I wonder about misinterpreting e-mails, for example inferring an emotion or motive that may  
     not exist.” (September 27, 2009). 
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     “As an older teacher, I find that I rely on the ways I’ve always done it.”  
       (September 24, 2009). 
 
     “I feel that the hard-copy weekly newsletters are often not read or not read carefully.  I think               
     that more parents would prefer e-mail communication and I am going to ask if this is their  
    preference at the upcoming parent-teacher conferences.” (September 27, 2009). 
 
      
     Similarly, the parent participants had the opportunity to comment on their preferences for  

home-school communication, as retrieved from the Parent Questionnaire (Appendix B) in the 

following excerpts:  

     “It is actually a very difficult topic.  As a parent, it’s true that an e-mail is a very efficient and    
     practical way. It’s the most efficient way for communication with a teacher.  However, as a  
     teacher too, I find it extremely draining and tiring to have to answer all the e-mail I get from 
     numerous parents sometimes 3 times/week.  I guess it depends on the information you need to 
     communicate.  Is it something general like a newsletter or is it a progress report?”  
     (September 21, 2009). 
 
     “Face to face I find very useful. Like when child is being picked up, a discussion or check-in  
      about an immediate issue could then be addressed on the spot.  Arranging a time that both     
     parent and teacher can speak face to face or over the phone for subjects less general than a  
     newsletter. Like a child’s progress or behavior.” (September 23, 2009). 

 
     The parent participants completed the Home-School Satisfaction Survey (Appendix B) at the 

end of the six week research study (see Figures 3.1, 3.2, 3.3).  The parents were given the 

opportunity to comment about how satisfied they were with the home-school communication for 

the six week study period.  The following are excerpts from the parents’ insights regarding their 

preferred method of home-school communication: 

     “If e-mails were used rather than weekly paper newsletters, then it would reduce on paper  
      use at the school. So, save money in the budget and save the environment—Bonus for   
      everyone.” (October 25, 2009). 
      
     “E-mail and home- school folder are the best ways to keep in contact with the teacher.  I am         
      using e-mail with the Secondary School and that is effective as well, but the folder is  
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     right there! Very convenient for someone that does not work with computers daily!” 
     (October 25, 2009). 
 
     Of the 16 parents who participated in the study, 8 included personal comments for the 

researcher in the satisfaction survey (Appendix B).  This data was informative and several 

personal conversations with the parent participants occurred as a result of the comments. 
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Chapter Five: Summary and Conclusion 

Summary and Reflections 

       The purpose of this teacher action research study was to explore the most effective 

method(s) of communication between the teacher and parents of the Kindergarten children 

attending Winchelsea Elementary School.  Focusing on the following question: What do 

parents perceive to be the most effective method(s) of communication by the teacher with 

regard to weekly updates of classroom and program information?, the researcher invited the 

Kindergarten parents and teaching staff to participate in the study by completing a Home-School 

Communication Questionnaire (Appendix B).  Using the information obtained from the 

questionnaires, the researcher communicated with the 16 parent participants according to their 

preferred method.  Of the 16 parents who agreed to participate in this study, 11 chose to 

communicate via e-mail, 3 by home-school folder (including paper copies of newsletters) and 2 

chose to have information sent to their personal hand-held devices (Figure 2).  It was made very 

clear to the parents participating in this study that the teacher/researcher was available for 

personal conversations at all times during the course of the six week study period.   

       The researcher found that the parents participating in the study were supportive of the 

research and occasionally they would ask how the project was progressing.  There were no 

voiced complaints and all participants seemed content with the level of communication they 

received during the study period.  At the end of the six weeks, the parent participants were given 

a Home-School Satisfaction Survey (Appendix B).  The satisfaction survey included two parts. 

The first was a series of ten statements regarding the home-school communication they 

experienced during the six week action research study. They rated their opinions on a 5-point 
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scale.  The second part of the satisfaction survey gave the parent participants an opportunity to 

add personal comments.  The information gathered from the participants’ comments was 

valuable qualitative data and was examined in relation to answering the research question. 

      Finally all of the data was analyzed and represented in figures 1 through 4.  The researcher 

found that the data collected from question #8 on the Parent Satisfaction Survey (Figures 

3.1,3.2,3.3) was decisive in summarizing the results of the action research study.  The question 

read: “My preferred communication method was effective.”  Of the 11 participants who selected 

e-mail as their method of communication, 8 or 73% strongly agreed and just 3 or 27% agreed 

that it was effective.  Of the three participants who selected home-school folder as their method 

of communication, 1 or 33% strongly agreed and 2 or 67% just agreed that it was effective.   The 

2  participants who selected hand-held device as their communication method both agreed that it 

was effective but neither indicated that it was strongly effective.  Based on the information 

provided by the research participants the researcher will adjust her home-school communication 

practices to include both home-school folders and e-mail as a method to communicate with the 

parents of her students.    

      The data retrieved from the Teacher Questionnaires was analyzed and converted to graph 

form (See Figure 4).  Most of the teachers agreed that the home-school folder was an effective 

communication method and several teachers were interested in using e-mail to communicate 

with parents, but were reluctant to embrace technology because of their uncertainty regarding the 

potential ethical implications.  The quantitative data retrieved from the teachers’ comments, and 

the informal conversations that the researcher had with the staff also indicated that there was a 



Effective Home-School Communication   39 

 

need for some professional in-service addressing teachers’ reluctance to embrace technology as 

an effective communication tool between the home and school.   

    Recommendations  

     Improving home-school communication sparked interesting discussions with parents and 

teachers.  Together with the information gathered from this research project and various 

academic journal articles, the researcher recommended that teachers use both home-school 

folders and e-mail for effective home-school communication.  The researchers has drafted a list 

of several recommendations that would benefit teachers when using technology as a method of 

communication between the school and home. The researcher would be interested in developing 

an in-service on “Using Technology to Improve Home-School Communication” for interested 

teachers.  This in-service could be an after school or Professional Development session for 

teachers who are interested in using technology in an ethical way to improve their 

communication practices.  The researcher would share the following list during the in-service. 

• Use your school e-mail address for home-school communication, not your private home 
e-mail address. 
 

• Respond with an out of office reply 6:00 p.m. to 7:00 a.m. 

• Maintain professional standards when sending e-mail messages to students, parents and  
colleagues. 
 

• Always write messages including correct spelling and grammar, and avoid abbreviations. 
 

• Include your name, title and school contact information at the footer of your  
            e-mail messages. 
 

• Always print messages and keep a paper copy for your records. 
 

• Have and use a locked password function on your computer, phone or BlackBerry®  
messaging device. 
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• Use the BCC function on group e-mail messages. 

 
• Use an out of office reply for the weekend to avoid Monday morning meeting conflicts. 

 
• Never send images of your students or yourself on social networking sites. 

• Do not engage with a person who is sending questionable messages or images. 
 

• Advise the administration of your school if you receive inappropriate communication. 
 
 

     In 2006, Linda Teel wrote, Confidentiality and Electronic Mail: Issues of Privacy, which 

provided a list of guidelines similar to the researcher’s but she also included the insightful 

reminder, “Do not write anything in electronic mail that you would not want to read in 

tomorrow’s newspaper” (pg. 7). 

       Limitations of the Study 

       One of the primary challenges that the researcher faced at the beginning of this action 

research project was the dual relationship as a researcher and teacher using the students’ parents 

and her colleagues as participants.  The researcher was pleased that 16 out of 19 parents were 

willing to participate in the study.  That is 85% percent of the class, but the concern was with the 

remaining 15%.  How satisfied was this silent group of parents with the communication between 

the home and school? The researcher believes that the parents who participated in the study 

answered the Parent Questionnaire (Appendix B) thoughtfully, but she did have concerns that the 

results given for the Parent Satisfaction Survey (Appendix B) were overwhelmingly positive.  

This outcome could have been due to the fact that the researcher also had a dual role as the 

Kindergarten teacher.   Parents of Kindergarten students are traditionally very positive and 

satisfied with most school-related issues.  It has been the researcher’s experience that the 
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relationship between the Kindergarten teacher and parents has traditionally been extremely 

positive and unified. For this reason the results of the Parent Satisfaction Survey (Appendix B) 

could have indicated an overly positive response. 

     A further interest is the information that could have been provided by the parents that chose 

not to participate in the study.  The researcher was concerned that there was a silent group of 

parents who were receiving adequate information about their child’s classroom and school 

activities.   Bronfenbrenner (1986) suggests that communication which is guided and purposeful 

can be an educational force in parent and teacher growth as they attempt to be positive and 

hopeful role models in children’s lives.  Another limitation of the study was the relatively low 

sample size (16 parent participants) and the relatively short timeline (6 weeks) to gather data, 

analyze the information and make recommendations.  The parent participant satisfaction survey 

was a valid instrument to provide evidence of the parent’s feedback regarding the effectiveness 

of the home-school communication practices during the course of the action research study.   

       The researcher was disappointed with the limited number of teachers who completed the 

Teacher Questionnaire (Appendix B).  Only 58% (or 8 out of a possible 14) teachers participated 

in the study.  The information gathered from the teachers was a secondary source of information 

to inform the researcher about the traditional home-school communication practices of her 

colleagues. The researcher wondered that if the Teacher Questionnaire (Appendix B) was 

administered at a less busy time of year, more teachers would be willing to participate.  A 

broader participation group of teachers could have been expanded by including several schools. 
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     Suggestions For Further Research 

     A further interest of the researcher is exploring the voice of the silent 15% of the parents who 

did not participate in this study. The researcher is interested in improving communication with 

the non-custodial parents of her students, in particular, the non-custodial fathers of the 

Kindergarten students who may not be informed adequately by the school. A further question 

that the researcher might consider would be: Does using technology as a method of exchanging 

information improve the home-school communication exchanged between teachers and non-

custodial fathers of children in elementary school?  This question would lead to an interesting 

and relevant study that would progress over a longer period of time, but the results could have a 

greater positive effect on a wider population of parent participants in the school community. 

      Another area for further investigation is the ethical implications of using technology as a 

method for home-school communication.  The researcher is conscious of her responsibility to 

maintain the privacy of families but is concerned about the ethical practices of using technology 

to respond and store such messages. Using technology to communicate is a practice that teachers 

will have to embrace but the issue is how to do it ethically? There are several legal documents 

that bind the process of exchanging confidential student information between the home and 

school.  Educators and parents can refer to several documents as reference for the process, 

protocol and implementation of communicating student information.  These include: The 

Canadian Charter of Rights and Freedom, 1982. Privacy Act (R.S., 1985, c. P-21)., British 

Columbia School Act, 1996.,  BCTF Code of Ethics, 2006., Canadian Teachers’ Federation, 

Cybertips For Teachers, 2009 and all School Districts Policy Manuals. 
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     The researcher’s ethical concerns are highlighted by the awareness of the potential breach of 

privacy when using e-mail to send confidential information.  A definition of  ‘privacy’ as defined 

in Microsoft Office (2007) as, the state of being apart from other people and not seen, heard or 

disturbed by them: freedom from the observation, intrusion, or attention of others.  The “Privacy 

Act” within our Canadian Charter of Right and Freedoms (1982) states, “the purpose of ‘The 

Privacy Act’ is, to extend the present laws of Canada that protect the privacy of individuals with 

respect to personal information about themselves held by a government institution and thereby 

provide individuals with a right of access to that information” (pg. 21).      

     Privacy issues can get very complicated and have legal, ethical and professionalism issues for 

teachers.   The BC Civil Liberties Association and BC Freedom of Information and Privacy 

Association recently submitted a lengthy document titled, The Government’s Response on the 

Access to Information, Privacy and Ethics on the Personal Information Protection and 

Electronic Documents Act, (January 2008).  It states that, “the challenges of emerging privacy-

threatening technologies must be confronted as soon as possible” (pg. 5). The Government’s 

response was, “Not addressed” (pg. 5).  In the Journal of Academic Librarianship, (1995) Stacey 

Veeder (1995) wrote an informative research article about electronic mail and privacy which 

summarized that, “Legislation necessarily always lags behind the introduction of new 

technologies and often evolves piece-meal into an incomplete and inconsistent patchwork of 

confusing laws. Not surprisingly, the ambiguity surrounding privacy status of e-mail has led to a 

spate of civil lawsuits even to a couple of cases involving criminal charges” (pg. 123). 

        E-mail communication has several implications for teachers because the British Columbia 

School Act does not provide changes that reflect this new method of communication nor do most 
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School District Policy Handbooks.  Veeder (1995) concludes that, “the resulting public debates 

undoubtedly will inform the eventual policy decisions concerning the extent to which electronic 

privacy is protected” (pg. 126).  What does apply for teachers is a careful reflection of privacy 

related values, with regard to ethical practices of accessing, retrieving, responding and storing 

confidential information.  It is clear that our policies and protocols are not able to keep current 

with the rapid expansion of technology use.  A close examination is needed regarding our core 

values and careful application of our ethical decision making skills when facing dilemmas that 

will inevitably occur when we use technology to communicate in our teaching practice. 

     Conclusion 

     This action research project was a very interesting experience for the researcher.  The 

researcher was pleased with the action research process as a means of examining an area of 

professional practice that needs improvement.  By taking action, conducting research, analyzing 

the data, and forming conclusions based on the research, communication practices with parents 

have been improved but the researcher feels this might have come at the expense of developing 

closer more personal relationships with her student’s parents.   It is clear that teachers need to 

include a variety of methods to communicate with parents.  We need to reboot and refresh the 

way that we think about technology and embrace the possibilities it presents towards improving 

our communication practices.  

     Upon completion of this action research project the researcher is looking forward to sharing 

her results with the interested participants.  The researcher is planning on using her new research 

inquiry skills to embrace future educational change with confidence, knowledge, and enthusiasm. 
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Appendix A 

Teacher-Researcher’s Sample of Home-School Communication 
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Kindergarten Newsletter #14 

 
Friday, January 8, 2010 

 
Dear Parents, 

Happy New Year!  I hope that you enjoyed all of the snow and had a wonderful 
holiday.   The kids seem excited to see their friends and are ready to be back in school.       

On Monday, I sent home a bag of ten mini-readers.  The children can keep them for the 
week and need to return them the following Monday.  When they return them they will 
get a new set of 10.  This is a great system but will only work if you remember to return 
the books the following Monday as all of the children will need a new set for the week. 
This daily reading practise should be a fun, stress free time for you and your child and is 
meant to encourage their reading confidence.   It should be no more than 10 minutes 
daily and the intent is to re-read the mini-readers over the course of the week.   

This month we will be starting our more formal introduction of the alphabet.  We will be 
working on printing each letter correctly and learning each letter name and sound 
(yes, phonics!).  We have also started to identify some high frequency sight words in our 
daily morning message and Weekly News.  So far, we can read on, we, to, is, it, at and 
the. I have asked the kids to look for these words in their mini-readers.  I am so impressed 
with their beginning reading skills. At this rate, we should be able to identify more than 
20 high frequency sight words by the end of Kindergarten. 

Today I have sent home a white Alphabet Mystery Bag marked with a specific letter for 
each child.  They are to find at least three things from home that begin with that letter 
and put them in the bag.  For example, if Taylyn gets the bag marked with a Tt on it she 
might put a toothbrush, teddy bear and a T-Rex in the bag. Please take some time to 
find these items with your child and remember that they must start with that letter and 
be small enough to fit in the bag so we can guess what they might be.  Please don’t 
send any food items and something that you don’t mind leaving at school for a few 
months.   

Our Parent-Helper schedule for January is now posted on our outside door.  

Thanks for your support!  We continue to be having such a fun year.  Your children are 
truly delightful! 

Have a great weekend and Happy New Year! 

Maria Austin 
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Appendix B 

Qualitative/Quantitative Data: 

Parent Questionnaire –September 2009 

Parent Satisfaction Survey-November 2009 

Teacher Questionnaire- September 2009 
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Name:________________________ 

 

Parent Questionnaire 

 

What is the perceived to be the most effective method(s) of communication for a teacher to 
provide you with weekly updates and classroom/program information? 

 

This questionnaire is designed to ask questions about effective method(s) of home-school 
communication. 

Please read each statement and select the responses that best describes your preferred method of 
home-school communication. 

There are 5 statements in this questionnaire, each question followed by a prompt inquiring about 
the frequency each communication method is used by the participant. 

 On a scale from 1 to 5 indicate how useful you find each method for communicating with your 
child’s teacher. 

1= not sure    2= never useful  3= occasionally useful  4= sometimes useful   5= extremely useful 

 

1. Receiving information by e-mail. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

           

I check my e-mail every__________________________________________________________ 

_____________________________________________________________________________ 

 

2. Receiving information by weekly home-school communication folder. 
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1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check and read the information in the weekly home-school folder every _________________________. 

3. Receiving information by phone calls home. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my phone messages _____________________________________________________________. 

 

4. Receiving information by fax. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my fax machine every___________________________________________________________. 

 

5. Receiving information by  Blackberry® or personal handheld electronic device. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my  Blackberry® or handheld electronic device for messages  

____________________________________________________________________________________. 

Describe below which method of communication that you would prefer the teacher to use when 
communicating with you. 
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Parent Home-School Satisfaction Survey 

 

This survey addresses the previous six week home-school communication practices that occurred with 
your child’s Kindergarten Teacher.  Your responses will help your school to determine the most effective 
and efficient home-school communication methods with regard to weekly updates of classroom and 
program information.  

 

My preferred method of home-school communications was ____________________________________ 

 

Part A 

 

Please indicate how strongly you agree or disagree with the following 
statements.  Select the response that best reflects your opinion. 

D
is

ag
re

e 
+ 

D
is

ag
re

e 

N
eu

tr
al

 

 
A

gr
ee

 

A
gr

ee
 +

 

1.  I was informed about weekly classroom updates. 

 

O O O O O 

2.  I was contacted every week by the classroom teacher. 

 

O O O O O 

3.  There was not enough information about classroom activities and 

     I felt uninformed.      

 

O O O O O 

4.  The teacher was easy to contact. 

 

O O O O O 

5.  The method of communication that I choose was manageable for  

     me. 

 

O O O O O 

6.  I will continue to ask the teacher to contact me using my  O O O O O 
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     my preferred method of communication. 

 

7.  I was not satisfied with the home-school communication that I  

     received. 

 

O O O O O 

8.  My preferred communication method was effective. 

 

O O O O O 

9.  My preferred communication method was efficient and    

     convenient. 

 

O O O O O 

10. I hope that next year the teacher provides options for home- 

      school communication. 

 

O O O O O 

 

Home-School Communication 

Part B 

Any additional comments would be appreciated on the topics addressed in this survey. 

_____________________________________________________________________________________ 

Thank You! 

 



Effective Home-School Communication   56 

 

Teacher Questionnaire 

 

What is the most effective method(s) of communication by the teacher to parents for 
providing weekly updates and classroom/program information? 

 

This questionnaire is designed to ask questions about effective method(s) of home-school 
communication. 

Please read each statement and select the response that best describes your preferred method of 
home-school communication. 

There are 5 statements in this questionnaire, each followed by a sub-statement inquiring about 
the frequency each communication method is used by the participant. 

On a scale from 1 to 5 indicate how useful you find the following methods for communicating 
with your student’s parents. 

1= not sure    2= never useful  3= occasionally useful  4= sometimes useful   5= extremely useful 

 

1. Communicating information by e-mail. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

           

I check my e-mail every__________________________________________________________. 

 

2. Communicating information by weekly home-school communication folder. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

 

I check and read the information in the weekly home-school folder every _________________________. 
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3. Communication information by phone calls home. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my phone messages _____________________________________________________________. 

 

4. Communicating information by fax. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my fax machine every___________________________________________________________. 

 

5. Communicating information by using my blackberry or personal hand held device. 

1 

Not sure 

2 

Never useful 

3 

Occasionally useful 

4 

Sometimes useful 

5 

Extremely useful 

 

I check my or Blackberry® or handheld electronic device. 
_______________________________________. 

Describe below any additional method(s) that you have traditionally used in your teaching practice for 
communicating with parents about your students’ progress or classroom program information. 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

6. How effective do you find using technology as a tool for communicating with parents? 

______________________________________________________________________________

______________________________________________________________________________ 
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Appendix C 

Letter of Approval from School District #69 

Letter of Approval From School Principal 

Vancouver Island University Ethics Approval 
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June 1, 2009 

Maria Austin 
920 View Road 
Oualicum Beach, BC 
V9K 1N3 

Oear r ... 1a:ria: 

Than:~ you for meeting with me to go over the research proposal for your 
Master's at VIU. I also appreciated the opportuol~; to view your final CSML 
project 

Your preparation and organization is thorough and comprehensive. The question 
you have chosen to p i.1rs1.1e Is time_11y, and your research approach inclusive. 

Fmm the timeline that you presented, it is clear that 2009· 10 will be a demanding 
year for you. However, the energy and enthusiasm you are bringing to your 
project will certainly assist you to meet your goai and complete your paper. 

I look for.vard to hearing the results. 

I approve the r0search proposal as presented. 

Sincerely, 

~ U/)y..-, 
Candice Morgan 
Superintender)l o f Schools 
School District 69 

Copy: Personnel File 
Ian MacDonald, Princ1pal Winchelsea Elementary School 

PO eox 4 J0. 1 C(l Jerder1 A\·e . Eos1. Po' .-;~-.,111e, fL(:, V?~ 2G:i 
11 1·c,ne (?.SJ 1 2 '1 6-4241 ro x (250i ? 48-$ 757 •.vww .sa6Y . 1.1,;.co 



Effective Home-School Communication   60 

 

 

Dear Ms. Austin 

WINCHELSEA ELEMENTARY SCHOOL 
P.O. !$OX 1200, 140 Renz Ro.-.d, 

Parksville, B.C. V3P 2112 
Tel 2"8-3296 fax. 954-1734 

lan Mac:Oonald, Prindp.,I 
Sheilil SpcodlO',e, V!(:('-prtodpal 

May 16, 2009 

Re: Coonnt fpr Conducting Research 

I have read the attached doCtlments oonnected with your research proposal Including 
surveys, questionnaires, and information letters, and hereby give my consent for you tn work 
within the j urisdictiOn of Wiochelsea Elemeotaiy and SD69. 

I look forward to the outcomes of your wor1< with its intended purpose of lmprovlrig 
communlcatlon between home and school, parents aod teachers. Please keep me informed 
and let me know how J can be of assistance in this Important project. 

Yours Sincerely 

Ian MacDonald 
Principal 
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Appendix D 

Letters of Consent: 

School District No. 69 Superintendent 

Winchelsea Elementary School Principal 

Winchelsea Elementary School Parent Participants 

Winchelsea Elementary School Teacher Participants 
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April 15, 2009 

Dear Ms. Morgan, 

       I am requesting your permission on the behalf of School District #69 to conduct a research project 
with the parents of Kindergarten students at Winchelsea Elementary.  I will also be asking the teaching 
staff to voluntarily complete a short questionnaire to provide additional information to support my 
project.  This research is part of the requirements for a Master of Education Degree in Leadership through 
the Department of Education at the University of Vancouver Island.  It is being conducted under the 
supervision of Dr. Harry Janzen. You may contact my supervisor at (250) 740-6463 respecting this study. 

       The purpose of this research study is to consider the research question: “What do parents perceive 
to be the most effective method(s) of communication by the teacher with regard to weekly updates 
of classroom and program information?”  In other words, how might the action research process 
provide a means for exploring more efficient method(s) of communication between the home and school? 

        It has been my experience that to build positive home-school relationships with parents it is essential 
to develop strong communication practices. As part of my regular classroom communication, I have used 
several traditional methods of communication to inform parents about classroom and program 
information.  Recently I have found that many parents prefer to correspond by e-mail. The school's 
communication practices need to meet the changing needs of technologically competent parents.   As a 
teacher leader, I will share the results of this study with interested colleagues who may benefit from the 
finding of the research project. 

       I am also interested in exploring the ethical practice of using technology for communicating with 
parents.  Often times, confidential information is shared within an e-mail.  Since communicating with 
parents using modern technology is a relatively new practice, I feel it is necessary to determine what 
policies and procedures may guide how I reply, store, and destroy such messages. 

       I will also attempt to trace the ways in which my colleagues historically have communicated with 
parents in their teaching careers. Throughout the cycle of action research, I hope to determine a feasible 
method to communicate with parents that can also be replicated by my colleagues.  

       This was a minimal risk study involving parents as non-vulnerable participants.  In accordance with 
the University’s standards for ethical research, the information collected will be held in a locked cabinet 
and destroyed after one year.   A copy of the final written research report will be left in the school with 
the Principal and you and the Parent Advisory Council will be informed when it is available to be viewed 
by interested parties. 

       I am available, at your convenience, to answer any questions.  I may be reached at the school or at 
home (752-6913), or by e-mail at maustin@sd69.bc.ca. I am also requesting consent from Mr. 
MacDonald on my intended research. In addition to contacting myself or my supervisor, you may verify 
the ethical approval of this research or raise any concerns you might have by contacting Heather L. Ward, 
the Ethics Officer at the University of Vancouver Island at Heather.Ward@viu.ca 

       Your signature below indicates that you understand the above conditions. Please return one copy of 
the signed consent form in the attached envelope directly to me and keep the other for your records.  
Thank you for your time and consideration. 

Sincerely, 

Maria Austin 

mailto:maustin@sd69.bc.ca�
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April 15, 2009 

 

Dear Mr. MacDonald, 

       I am requesting your permission to conduct a research project with the parents of Kindergarten 
students at Winchelsea Elementary.  I will also be asking the teaching staff to voluntarily complete a short 
questionnaire to provide additional information to support my project.  This research is part of the 
requirements for a Master of Education Degree in Leadership through the Department of Education at the 
University of Vancouver Island.  It is being conducted under the supervision of Dr. Harry Janzen. You 
may contact my supervisor at (250) 740-6463 respecting this study. 

       The purpose of this research study is to consider the research question: “What do parents perceive 
to be the most effective method(s) of communication by the teacher with regard to weekly updates 
of classroom and program information?”  In other words, how might the action research process 
provide a means for exploring more efficient method(s) of communication between the home and school? 

        It has been my experience that to build positive home-school relationships with parents it is essential 
to develop strong communication practices. As part of my regular classroom communication, I have used 
several traditional methods of communication to inform parents about classroom and program 
information.  Recently I have found that many parents prefer to correspond by e-mail. The school's 
communication practices need to meet the changing needs of technologically competent parents.  As a 
teacher leader, I will share the results of this study with interested colleagues who may benefit from the 
finding of the research project. 

       I am also interested in exploring the ethical practice of using technology for communicating with 
parents.  Often times, confidential information is shared within an e-mail.  Since communicating with 
parents using modern technology is a relatively new practice, I feel it is necessary to determine what 
policies and procedures may guide how I reply, store, and destroy such messages. 

        The anonymous teacher questionnaires will be distributed to all professional teaching staff during the 
week of September 14-18, 2009. In accordance with the University’s standards for ethical research, the 
information collected will be held in a locked cabinet and destroyed after one year. 

       A copy of the final written research report will be left in the school and you as well as the Parent 
Advisory Council will be informed when it is available to be viewed by interested parties. I am available, 
at your convenience, to answer any questions you may have.  I am also requesting consent from Ms. 
Candice Morgan, on behalf of School District 69, on my intended research. In addition to contacting 
myself or my supervisor, you may verify the ethical approval of this research or raise any concerns you 
might have by contacting Heather L. Ward, the Ethics Officer at the University of Vancouver Island at 
Heather.Ward@viu.ca 

       Your signature below indicates that you understand the above conditions. Please return one copy of 
the signed consent form in the attached envelope directly to me and keep the other for your records.  
Thank you for your time and consideration. 

Sincerely, 

 

Maria Austin 
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CONSENT FORM 

 

Maria Austin, Student 

Masters in Educational Leadership 

Vancouver Island University (VIU) 

maustin@sd69.bc.ca  

250.248.3296 

Harry Janzen, Supervisor and Dean 

Faculty of Education  

Vancouver Island University (VIU) 

harry.janzen@viu.ca  

250.740.6220 

 

In addition to my role as your child’s teacher, I am also a graduate student in the Masters of Educational 
Leadership at Vancouver Island University (VIU).  As part of my degree requirements, I am conducting a 
research study designed to improve communication between the home (parent/guardian) and the 
school (teacher).  This study is being conducted under the supervision of Dr. Harry Janzen, Dean of the 
Faculty of Education.  I would like to invite you to participate in this research. 

 

The purpose of this research study is to consider the research question: “What do parents perceive to 
be the most effective method(s) of communication by the teacher with regard to weekly updates of 
classroom and program information?”  In other words, how might the action research process provide a 
means for exploring more efficient method(s) of communication between the home and school? 

 

I will be inviting both parents and my fellow teachers to participate in this study.  If you choose to 
participate, you will be asked to complete two questionnaires.  The first questionnaire is included with 
this letter and can be returned directly to me anytime during the week of September 14-18, 2009.  The 
results of the first questionnaire will be used to inform me of your preferred communication practices, 
which I will then implement for a period of six weeks.  At the end of the six weeks, you will be asked to 
complete an anonymous satisfaction survey in order to provide me with feedback about how effective 
our communication was during the six week trial.  I will ask you to return the second survey to the 
school Principal.  Both questionnaires will take approximately 10 minutes to complete. 

VANCOUVER ISLAND 
U NIVERSITY 
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If you choose to participate in this research, there are no risks foreseen.  This study may benefit both 
parents and teachers, as the information you provide may inform and enhance communication 
practices. 

 

All data collected, including your name and preferred contact information, will be stored in a locked 
filing cabinet in my office at Winchelsea Elementary School until all copies are destroyed by shredding in 
November 2010.  Only I will have access to the data and no identifying or identifiable information will be 
included in the final report, ensuring participant anonymity and confidentiality.  Final results will be 
presented in June 2010 by written thesis and oral presentation.  A copy of the written thesis will also be 
given to the Winchelsea Elementary School administration and Parent Advisory Council. 

 

Your participation is completely voluntary.  You are encouraged to ask questions at any point during the 
research.  You have the right to withdraw from the study at any time, without question or penalty.  I am 
available, at your convenience, to answer any questions.  

*************************************************************************************
****** 

 

I have read and understand the above study information, and I consent to participate in this research.  

 

_______________________________________ 

Participant Signature                     Date 

_______________________________________ 

 Researcher Signature              Date                                   
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September 9, 2009 

 

Dear Colleagues, 

       I am requesting your voluntary participation in an action research study that is designed to improve 
communication between the home and school. This research is part of the requirements for a Master of 
Education Degree in Leadership through the Department of Education at the University of Vancouver 
Island.  It is being conducted under the supervision of Dean of Education, Dr. Harry Janzen. You may 
contact my supervisor at, Harry.Janzen@viu.ca (250) 740-6463 respecting this study. 

       The purpose of this research study is to consider the research question: “What do parents perceive 
to be the most effective method(s) of communication by the teacher with regard to weekly updates 
of classroom and program information?”  In other words, how might the action research process 
provide a means for exploring more efficient method(s) of communication between the home and school? 

       It has been my experience that to build positive home-school relationships with parents it is essential 
to develop strong communication practices. As part of my regular classroom communication, I have used 
several traditional methods of communication to inform parents about classroom and program 
information.  Recently I have found that many parents prefer to correspond by e-mail. The school's 
communication practices need to meet the changing needs of technologically competent parents.  As a 
teacher leader, I will share the results of this study with interested colleagues who may benefit from the 
finding of the research project. 

       I am also interested in exploring the ethical practice of using technology for communicating with 
parents.  Often times, confidential information is shared within an e-mail.  Since communicating with 
parents using modern technology is a relatively new practice, I feel it is necessary to determine what 
policies and procedures may guide how I reply, store, and destroy such messages. 

       The study will involve collecting information in the form of a non-identifiable Teacher 
Questionnaire.  In order to respect confidentiality and ensure that participation is completely voluntary, I 
have requested that a neutral “third party” (Sheila Spendlove) collect the completed teacher 
questionnaires. The questionnaires are included with this letter and can be returned to Ms. Spendlove in 
the blank envelope anytime during the week of September 14-18, 2009.  The results of the questionnaire 
will be used to inform me of your preferred home-school communication practices.   

        A copy of the final written research report will be left in the school and you as well as the Parent 
Advisory Council will be informed when it is available to be viewed by interested parties. I am available, 
at your convenience, to answer any questions you may have.  I am also requesting consent from Ms. 
Candice Morgan, on behalf of School District 69, on my intended research. In addition to contacting 
myself or my supervisor, you may verify the ethical approval of this research or raise any concerns you 
might have by contacting Heather L. Ward, the Ethics Officer at the University of Vancouver Island at 
Heather.Ward@viu.ca. 

Sincerely, 

 

Maria Austin 

 

mailto:Harry.Janzen@viu.ca�

