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Introduction 

In the 1990`s inclusion was introduced to schools in British Columbia with the hope of 

allowing students with exceptionalities full access to the academic and social aspects of the 

general education system (Lupart, 2000; Winzer, 1990).   Inclusion is based on a value system 

which holds that all students are entitled to equitable access to learning, achievement and the 

pursuit of excellence in all aspects of their education (B.C. Ministry of Education, 2011). The 

implementation of the inclusive model was a huge and significant milestone in the fight for 

educational rights of students with exceptionalities.  However, while inclusion of students with 

exceptionalities was a major victory based on educational history, over a decade later research 

showed that educators were still unable to meet the unique and diverse needs of these students in 

the inclusive classroom setting (Naylor, 2005).  Over the past decade, researchers and educators 

have been seeking a model of education that enables teachers and paraprofessionals to meet the 

needs of each student in the inclusive classroom. 

Current research suggests that Response to Intervention (RTI), when properly 

implemented, aides educators in meeting the diverse needs of all students, including those with 

exceptionalities, in the inclusive education system (Fuchs and Fuchs 2007; RTI Action Network, 

2011).  Response to Intervention is a multi-tiered, collaborative model of delivering curriculum 

(RTI Action Network, 2011).  Under the RTI model, academic and behavioural supports are 

offered with increasing time and intensity (Fuchs and Fuchs, 2007; RTI Action Network, 2011).  

An essential component of the RTI model is continual data collection and analysis of students’ 

progress, based on curricular standards (Fuchs and Fuchs, 2007; RTI Action Network, 2011).  

Curriculum based standards support the differentiation of curriculum and curriculum based 
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formative assessment, allowing teachers to individualize their teaching plans to meet the needs of 

each student within the inclusive classroom (Hume, 2010, Fuchs and Fuchs, 2007; RTI Action 

Network, 2011;).  In British Columbia, there are currently no standard outcomes, or prescribed 

learning outcomes (PLO’s), available for French Immersion kindergarten language arts.  Without 

language arts outcomes, kindergarten French Immersion teachers cannot achieve what RTI 

strives for: the ability to plan, create and differentiate lesson plans according to a set of standards 

and to refer back to the standards during a circular assessment process.  This formative 

assessment process, based on standard language arts outcomes, is vital to implementing the RTI 

model and in creating a truly inclusive classroom that is designed to meet the needs of each 

individual in the kindergarten French Immersion classroom.  In an attempt to move French 

Immersion kindergarten teachers in Nanaimo, B.C., towards inclusionary practices, a set of 

curriculum-based language arts standards, created by a collaborative team of French Immersion 

teachers, was created and can be found in Appendix. 

This paper begins by describing the theory and research that supports inclusionary 

practices.  It looks at the positive impact of inclusion as well as the difficulties with the inclusive 

system.  It then looks at the future of inclusive practices; the RTI model.  A brief overview of the 

RTI model is then given, followed by the importance of curriculum based standards on the 

proper functioning of the RTI model.  The paper concludes with a description of the 

Kindergarten French Immersion Language Arts Outcomes I created in collaboration with 

professional colleagues in partial fulfilment of my Master of Education degree.   
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Overview 

The B.C. Ministry of Education Special Education Services Manual (2011) defines 

inclusion as the principle that all students are entitled to equal access to learning and the pursuit 

of excellence in their education.  Under the inclusive model, students with exceptionalities are 

placed into the same class as their peers who do not have special needs, and provided with 

individualized accommodations as required for their success.  The developmental theory that 

best supports inclusion is Vygotsky’s theory of development (Damon, 2006).  Vygotsky argued 

that social interaction is fundamental in the development of cognition.  He believed that 

community, along with societal tools, plays a central role in human development (Damon, 2006).  

Vygotsky viewed interaction with peers as an effective means to develop skills (McLeod, 2010).  

It could be argued that, under Vygotsky’s theory of development, allowing students with 

exceptionalities to be included in the daily academic and social routines of the general education 

classroom is beneficial in that it enables these students to learn from each other and enables them 

to form the neural connections related to societal practices as reflected by the general classroom 

environment. 

The research that supports inclusion is vast.  Of particular interest to this paper are the 

findings of a literature review done by the Canadian Council on Learning in 2009.  The Canadian 

Council on Learning completed a meta-analysis of over thirty studies comparing academic 

outcomes of students with exceptionalities in inclusive settings as compared to their equivalents 

in separate settings (Canadian Council on Learning, 2009).  The Council found that academic 

outcomes for students with exceptionalities were more favorable for students who were educated 

in inclusive settings.  However, they noted that instructional quality played a large role in these 
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students’ success (Canadian Council of Learning, 2009).  This is important because it means that 

allowing all students equal access to education may not be enough to support the needs of all 

students.  In fact, the principle of inclusion states that students must not only have access to 

education but also individualized support.  However, in reality, most inclusive practices do not 

incorporate the individualized accommodations that were defined as part of inclusion.  The 

reasons for this are many, mainly fiscal, and beyond the scope of this paper.  Of importance is 

that the meta-analysis of inclusive practices, completed by the Canadian Council of Learning, 

found that improved academic results for students in inclusive classrooms were dependant not 

only on the physical learning environment but also on the quality of instruction that was carried 

out within the physical environment.  Their findings show that simply placing students with 

exceptionalities in the inclusive system is not the key to success.  Rather, inclusion is one initial 

step towards improving the social and academic outcomes for students with disabilities.  It is the 

quality of teaching, the assurance to standards being met, the intensity of the program and the 

time spent in ensuring students’ progress is being measured and modified, based on standard 

curricula, that will ultimately affect the learning of each individual in the inclusive education 

system (Canadian Council of Learning, 2009; Fuchs and Fuchs, 2007; RTI Action Network, 

2011). 

Evidence based teaching practices and curriculum based assessment is especially important 

in meeting the special needs of students with exceptionalities in the inclusive system.  In 

November 2003, the Journal of Special Education published a series of articles that addressed the 

topic “What is Special about Special Education?” (Vaughn and Linan-Thompson).  This series of 

papers found that success of inclusion was based on the use of evidence based practices in 
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conjunction with standardized curriculum and ongoing formative assessment.  Vaughn and 

Linan-Thompson (2003) note that most intervention practices like multi-model learning, visual, 

kinaesthetic and auditory adjustments have not shown empirical evidence of working.  What they 

found helped meet the needs of students with learning disabilities was: 

1) The use of the same curriculum 

2) Checking for holes in learning   

3) Making use of more time, 

4) Making use of more explicit step by step instruction  

5) Constant monitoring and assessing 

Vaughn and Linan-Thompson’s (2003) findings came one year before the implementation of the 

IDEA act in the United States and the most recent trend in North American inclusive practices:  

Response to Intervention. 

Response to Intervention 

Response to Intervention (RTI) began as a means of addressing outcomes for special 

education students (Prasse, 2009).  However, it quickly became a general education initiative in 

the inclusive education system, as the inclusive system does not separate general and special 

education as two separate entities (Prasse, 2009).  Response to Intervention (RTI) was mandated 

in the United States under the revised IDEA Act of 2004 and is currently used across the United 

States and in many Canadian schools (Ferri, 2011; Fuchs and Fuchs, 2007).  RTI is thought to be 
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a feasible model that aids educators and paraprofessionals in meeting the needs of most students 

in the inclusive classroom (Ferri, 2011; Fuchs and Fuchs, 2007; Prasse, 2009).   

The RTI model involves multiple tiers of intervention that can be applied as school wide 

academic and behavior supports (RTI Action Network, 2011).  Each tier comprises curriculum 

based assessment, interventions, and progress monitoring.  The degree, intensity, duration, types 

of intervention and instruction administered to the student increases as the student progresses up 

the tiers (Fuchs & Fuchs, 2007; RTI Action Network, 2011; Vellutino, Scanlon, Small & 

Fanuele, 2006).  RTI begins as instruction in the regular classroom (Tier 1).  Students who fail to 

respond to the core program of instruction move to the second tier of intervention (Tier 2).  The 

second tier employs more intense evidence-based instructional programming, based on the 

results of curriculum based assessment, that can be applied to small groups or individual students 

within the classroom (Fuchs &Fuchs, 2007; RTI Action Network, 2011; Vellutino, Scanlon, 

Small &Fanuele, 2006).  Students who fail to respond to this more intensive instruction move to 

the third tier of intervention, typically individualized programming targeted at the unique needs 

of the student (Fuchs & Fuchs, 2007).  This form of best practice teaching, required in the RTI 

model, is not new to the field of education.  If Vygotsky were alive today he would say that RTI 

simply encourages teachers to teach to each child’s Zone of Proximal Development (ZPD) 

(McLeod, 2010).  The ZPD defines not what a child knows, but what he or she has the potential 

to know, with proper adult guidance (Berk & Winsler, 1995).  Vygotsky believed the role of an 

educator was to teach children within their zones of proximal development, through scaffolding 

or differentiated lesson planning, thereby encouraging and advancing their individual learning 

(McCleod, 2010).  Teachers should not teach one lesson, meant to target the elusive average 
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student and expect all children in the class to learn.  It is through formative assessment based on 

standard outcomes that a teacher can identify the learning gaps of each child.  Once gaps are 

identified the teacher can differentiate lesson plans, or scaffold lessons - to meet the various 

learning needs of individuals or groups of individuals.  Under Vygotsky’s ZPD model, the 

student benefits from the differentiated material and once he or she masters the task, the 

scaffolding is removed and the student is able to complete the task again on his or her own 

(Mcleod, 2010).  This process of cyclical curriculum based assessment and differentiation, 

described in Vygotsky’s work, parallels the strategies applied in Tier 1 and Tier 2 of the RTI 

model. 

The appeal of the RTI model is that it can be implemented right away in the regular 

classroom and it benefits all children in that it ensures the classroom teacher is providing quality, 

evidence-based instruction; is teaching to standard curricula and is performing on-going 

formative assessment.  Instructional delivery, time and intensity vary depending on individual 

needs; allowing each student to work towards their intended outcomes in the manner that best 

supports their individual needs (Gerzel-Short &Wilkins, 2009).  The RTI model attempts to meet 

80% of students’ needs within the inclusive classroom (Gerzel-Short & Wilkins, 2009).  This 

allows the majority of students the benefit of learning among their peers, within their classroom, 

without the need of a paraprofessional pulling children out of the classroom (Gerzel-Short and 

Wilkins, 2009).  Fisher and Frey (2010) show that under the old model of learning, instruction 

and time remained constant while outcomes and learning varied.  This is because the teacher was 

spending the same amount of time with every student and applying the same teaching strategies 

to every child in the class, without taking into account that each student varies in the amount of 
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time they need to master a concept.  Similarly, teachers do not often consider that a student may 

require an alternate form of instruction.  Under the old model, the teacher would deliver a lesson 

and hope that as many students as possible got the concepts.  Accommodations for children with 

exceptionalities were not always made nor did many teachers use cyclical formative assessment 

to understand individual student needs.  In addition, in cases where students did receive 

accommodations or support it often took place outside of the inclusive classroom.  Under the 

RTI model of learning, instruction and time vary while outcomes and learning are constant 

(Fisher & Frey, 2010).  In RTI, students who understand the concept immediately can continue 

to work on their own and the teacher can then spend time teaching smaller groups of students 

who still need support in understanding the curriculum within the classroom.  This allows all 

children a chance to work within their ZPD and to ultimately achieve their learning outcomes. 

Standard learning outcomes along with ongoing, curriculum based, formative assessment 

is vital to the success of the RTI model (Fuchs & Fuchs, 2010).  The teacher must know what has 

worked and what has not worked in order to modify lessons to meet the needs of each student.  

In order to conduct cyclical formative assessment, teachers must be able to draw upon standard 

outcomes for each subject area and grade level (Fisher & Frey, 2010).  Having a basis of 

measurement, a standard set of learning outcomes, is fundamental to the RTI model.  In British 

Columbia, the Ministry of Education provides the curricula for each grade level in the form of 

prescribed learning outcomes (PLO’s).  Teachers in B.C. can access PLO’s for their grade level 

and subject area and use them as a basis for instructional planning, differentiation and progress 

monitoring.  Unfortunately, there is an omission in the B.C. Ministry of Education’s PLO’s.  

Currently, and historically, PLOs for Language Arts in the French Immersion Kindergarten 
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program do not exist.  Without a set of PLO’s it is impossible to implement the RTI model in the 

French Immersion Kindergarten classroom. 

My Final Masters Project 

Background 

As a French Immersion Kindergarten teacher, trying to meet the diverse needs of each 

student in my classroom, I found having no standards on which to base my curriculum, 

assessment, daily and yearly planning of French Language Arts very frustrating.  I did not feel I 

could properly gauge the effectiveness of my teaching and of each of my students’ learning 

without a standard to strive for.  I therefore took it upon myself to research, collaborate and 

create learning outcomes for Kindergarten French Immersion Language Arts.  These learning 

outcomes are essential in creating curriculum- based assessment tools and individualized 

differentiated lessons.  These learning outcomes are essential in meeting the needs of all students 

in the Kindergarten French Immersion inclusive classroom.   

Method 

I began my research by investigating the B.C. Ministry of Education website, in search of 

prescribed learning outcomes for the French Immersion Kindergarten (FIK) program.  What I 

found were PLO’s for kindergarten and a link to a French version of PLO’s for kindergarten 

under the title “French Immersion Kindergarten PLOs” (B.C. Ministry of Education, 2011).  The 

problem was that the French version was exactly the same as the English version, only the words 

were translated into French.  The PLO’s themselves did not take into account that students in 

French Immersion were just being introduced to a second language and therefore drawing upon a 

very limited vocabulary.  While this did not really affect the PLO’s for Math, Science, Art and 
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Physical Education, I found the PLO’s for French Immersion Kindergarten Language Arts 

unrealistic for a child who was just beginning to learn a new language.   

The next step in my research was to ask veteran primary French Immersion teachers from 

three different French Immersion schools in my district what standards they used to measure 

French Language Art achievement in kindergarten.  I was surprised to find that no one was able 

to refer me to any set of standards.  In fact, every teacher expressed being frustrated by the same 

problem and had resorted to creating and re-creating their own programs based on their own 

pedagogical beliefs; five different French Immersion teachers, working in the same district, some 

in the same school had been using their own set of self-created assessment tools based on their 

own standards of achievement.   

The strong interest and eagerness of my colleagues to collaborate strengthened my 

decision to create a set of French Immersion Language Arts outcomes that could be used and 

accessed by all primary French Immersion teachers in our school district. In my ongoing hunt to 

find a standard of achievement for FIK, I uncovered a document well hidden in layers of dust at 

the bottom of a former primary teacher’s filing cabinet.  The document, entitled “Document de 

Base” was produced by a team of colleagues in School District #73 and published in 1996.  

Within this document was a slightly outdated, yet very applicable set of standard expectations for 

students enrolled in French Immersion; grades K-12.  Rather than re-invent the wheel, I decided 

to use this document as a template and a basis for initial discussion in creating the current FKI 

learning outcomes.  
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Over the course of several months I collaborated with a team of colleagues to discuss, 

research, review and edit the final accompanying document “French Immersion Kindergarten 

Learning Outcomes.”  The collaborative efforts of the veteran primary French Immersion 

teachers in this action research project were essential in producing a functional working 

document.  Collaboration allowed us to draw upon each other’s areas of strength.  Each teacher’s 

expert input and thoughtful suggestions enhanced the project’s value and usefulness.   

Further Research to Support This Project 

In 2006, Vellutino, Scanlon, Small and Fanuele found that kindergarten and grade one 

students who were at risk for learning disabilities (LD) in reading benefited from early RTI 

intervention.  They found that the majority of children who received some form of kindergarten 

intervention, through the use of RTI, generally performed better than children who did not 

receive intervention on measures of emergent literacy skills.  Vellutino et al. (2009) suggest that 

RTI be in place in kindergarten to aid in the identification of students with LD and in the 

remediation of at-risk students with reading disabilities.  Vellutino et. al. (2009) support their 

suggestion with the finding that the majority of students who received intervention in 

kindergarten, through the RTI model, no longer were at-risk in first grade and beyond.  Of 

interest to this paper is a 2010 internal document summarizing the trend in the number of 

designations in the Nanaimo School District.  This document shows that all special education 

designation categories in the Nanaimo school district have been on the decline since 2006, 

except LD which has been steadily on the rise.  This trend suggests that the Nanaimo School 

District must focus their attention on an educational model that supports students with LD, more 

specifically RTI. 
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Future Implications of This Project 

This project was born from the need to have a standard of achievement in the area of 

French Immersion Kindergarten Language Arts.  This need is based upon current research that 

indicates best teaching practices in an inclusive classroom include on- going data-analysis and 

curriculum based assessment (Fisher & Frey, 2010; Fuchs &Fuchs, 2001).  Without standard 

learning objectives it is not possible for FIK teachers to identify the learning gaps and 

authentically measure the needs of each of their students in their inclusive classroom.   

The timing of this paper also coincides with the Nanaimo School District’s current move 

towards an RTI-like model.  It is my hope that the final document will be of use to future French 

Immersion primary teachers in the Nanaimo School District and possibly in other districts across 

British Columbia: helping them meet the needs of every student in the inclusive classroom, 

including those with learning disabilities and other exceptionalities.  Through posting this 

document online, I hope more teachers will access it and will join in as professional collaborators 

and lifelong learners.   

Conclusion 

This document provides standards on which to base curriculum for Kindergarten French 

Immersion.  These standards are necessary for differentiation, a key component of Response to 

Intervention and meeting students where they are at.  This document also provides a common 

ground on which teachers can network and collaborate.   
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This document is based on School District #73’s “Document de Base” (1996).  It 

provides a standard for language art learning outcomes on which kindergarten French Immersion 

teachers can base their curriculum and formative assessments.  Having language arts standards 

allows teachers to differentiate their lessons; a key component of the Response to Intervention 

model and a prerequisite to meeting students where they are at.  This document also provides a 

common ground on which teachers can network and collaborate.   

This document was prepared by Shannon Apland-Lim.  It was born from the collaborative 

efforts of the following team of French Immersion teachers.  

Lisa Ellis 

Tegan Jaszczyszyn 

Anne Grant 

Heather Marshall 

Linda Simard 

I would like to thank these women for their thoughtful input, and their professional feedback and 

their help with grammar and editing. 
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Vocabulaire de base 

 

A comprendre et à commencer à utiliser 

Sujets Exemples 

L’école La classe, les outils de la classe, le gymnase, 

les chaises, les tables, le bureau, la collation, le 

dîner, la récréation, les tâches, les bacs, les 

paniers 

Les vêtements La chemise, le pantalon, le pyjama, les 

souliers, un manteau, une robe, une jupe, un 

chapeau 

Les parties du corps Les mains, la tête, les épaules, les genoux, les 

jambes, les pieds, les yeux, les cheveux, les 

bras, le nez, la bouche 

La famille maman, papa, le frère, la sœur 

La maison La cuisine, la chambre, le lit, la salle de bain 

La nourriture Les fruits, les légumes, les produits laitiers, les 

produits céréaliers (donne au moins 2 

exemples) 

Le transport La voiture, le camion, le bateau, l’avion, le 

train, la bicyclette  

La météo Il fait chaud, Il fait beau, Il pleut, Il neige, Il 

fait du brouillard, Il vente 

Les saisons L`hiver, le printemps, l’été, l’automne 

Les fêtes Noël, St. Valentin, Pâques, l’Halloween, 

l’Action de Grâce  

Les formes Le cercle, le triangle, le carré, le rectangle, 
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l’ovale, le losange 

Les émotions Heureux, surpris, triste, fâché, gêné,   

Les numéros Un, deux, trois, quatre, cinq, six, sept, huit, 

neuf, dix 

Le calendrier lundi, mardi, mercredi, jeudi, vendredi, samedi, 

dimanche 

 

janvier, février, mars, avril, mai, juin, juillet, 

août, septembre, octobre, novembre, décembre 

Les animaux Le chat, le chien, l’oiseau, le poisson, la vache, 

le cheval, la souris, le hibou, l’éléphant, le 

tigre, le lion, le lapin 
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Les structures et les expressions orales de base 

Les enfants apprendront et pourront utiliser les mots et les expressions suivantes: 

 

A comprendre et à commencer d’utiliser 

1) Merci, bonjour, au revoir, s’il te plait (s’il vous plait). 

2) Il y a… 

3) C’est… 

4) Regarde…  

5) J’ai + âge  Ex: J’ai six ans au lieu de: Je suis six ans 

6) J’ai + chaud, Froid, Soif, Faim  

7) Puis-je + avec ces verbes:   Faire, Boire, Manger, Aller, Voir 

8) Comment ça va? 

9) Ça va bien merci. 

À comprendre et a présenter 

10) Je peux…  Je veux… 

11) J’ai fini… au lieu de:  Je suis fini 

12) J’ai un…   au lieu de:  J’ai a un 

J’ai une…  au lieu de:  J’ai a une  

13) Je vais… 

14) Je suis allé… 

15) Qu’est-ce que c’est? 

16) Voici… 

17) Alignez-vous à la porte pour…le gymnase, la bibliothèque, la musique, la récréation  

 

Commentaires:  L'objectif principal est que les élèves commenceront à s'exprimer en français. 
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Mots visuels 

Cette section est destinée à enrichir les étudiants avec des mots de vocabulaire se rapportant à 

leur communauté. 

À présenter  

Restaurants 

McDonalds 

Wendy’s 

Tim Horton’s 

Starbucks 

Les  magasins 

Woodgrove  

Costco 

London Drugs 

Superstore 

Produits variés 

Crest 

Colgate 

Kleenex 

Noms de personnes 

Papa 

Maman 

Les amis dans la classe 

Couleurs 

Jaune, bleu, rouge, vert, violet, gris, noir, 

blanc, orange, rose 

Les jours de semaine 

lundi, mardi, mercredi, jeudi, vendredi, samedi, 

dimanche 
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Les techniques de recherche 

À présenter et à travailler 

Les élèves doivent apprendre le comportement approprié lors des visites à la bibliothèque. 

Les élèves doivent apprendre où sont situés les livres à leur niveaux. 

Les élèves doivent apprendre à prendre soin d`un livre. 

Les élèves doivent apprendre comment emprunter un livre de la bibliothèque. 

Les élèves doivent se familiariser avec les mots : l’auteur, l’illustrateur et le titre. 
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La Compréhension 

Objectifs Exemples d`activités  

Commencer à comprendre  Vrai ou faux? 

Qui? Quand? Comment? Quoi? 

Commencer à jouer et à répondre en français Qui suis-je? 

Exprimer la séquence des évènements  Placer les images ou outils en ordre 

Être capable de faire des comparaisons Les trois petits cochons et La cigale et la 

fourmi—Quel cochon travail fort et prend son 

temps comme la fourmi?   

Pouvoir suivre des directives Exemple: Poussez vos chaise, changez vos 

souliers, alignez-vous pour... 

Des directives de bricolage 

Pouvoir classifier Des objets, des images, des mots selon leur 

sens, continuer une suite de trois, catégoriser 

en groupe, mets les images avec les saisons  

Connaitre  la différence entre la fiction et la 

non-fiction 

Les trois petits cochons par rapport à une 

histoire décrivant de vrais cochons 

Voir la relation entre la cause et l`effet Répondre aux questions commençant par 

«Pourquoi»  

Utilise le mot «Parce-que» en répondant 

Identifier le cadre de la sélection Dessine le cadre de la sélection.  Qui d’autre 

habite ou existe dans ce cadre? 
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Les habiletés de lecture  

Objectifs 

Montrer la couverture d’un livre 

Montrer l’orientation d’un livre 

Montrer où commencer à lire sur une page 

Savoir lire de gauche à droite  

Indiquer le bas et le haut d’une page 

Suivre les mots avec son doigt  

Associer le mot entendu au mot lu 

Démontrer que la page gauche doit être lue avant la page droite 

Identifier la première lettre d’un mot 

Identifier la dernière lettre d’un mot 

Identifier une lettre majuscule 

Donner la signification du point, de la virgule, du point d’interrogation, du point d’exclamation. 
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La lecture et l’écriture  

Objectifs Exemples  

Réciter l’alphabet   Chansons, jeux  

Reconnaitre les lettres de l’alphabet Dans des mots, dans les livres, sur des 

pancartes 

Commencer à reproduire les lettres de 

l’alphabet 

Avec de la peinture, des feutres, des crayons, 

dans le sable 

Associer le son de chaque lettre de l’alphabet Dis-moi le son de la lettre p.  Écris-moi la 

lettre p.  «p,p,p» fait quelle lettre? 

Identifier le son initial d’un mot ou d’une 

image 

Montre une image d’un avion… Avion 

commence avec quelle lettre?   

Être capable de reconnaitre des mots qui 

riment 

Bateau, gâteau 

Bijou, caillou 

Mimi, souris 

Écrire son prénom en commençant par une 

lettre majuscule et les autre lettres minuscules  

Eric, Josh, Grace etc. 
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La lecture et l’écriture  

À présenter (Enrichissement) 

Objectifs Exemples 

Commencer à reconnaitre des syllabes simples Ba, be, bi, bo, bu 

é  bébé  

ch chat, chanson 

Lire des mots ayant les syllabes simples Mimi, banane, va, tu  
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Liste de ressources 

Les phoniques; 

Ci-dessous sont deux ressources séparées pour la phonétique d'enseignement. Je recommande 

que le district se prononce sur une ressource qui est utilisée à partir de k-3 pour la continuité 

Jolly Phoniques: 

Le Manuel Phonique: 

http://jollyworks.org/index.php?main_page=index&cPath=7 

Le manuel phonique est un outil complet permettant d'apprendre à lire et à écrire en français aux 

jeunes enfants. 

Le manuel phonique permet d'enseigner la lecture d'une manière simple et directe grâce à 

compréhension des 36 principaux sons constitutifs du français. Le matériel disponible pour être 

photocopié permet de couvrir complètement le programme. 

La Frise Phonique: 

http://jollyworks.org/index.php?main_page=product_info&cPath=7&products_id=45 

La frise phonique montre les sons phonétiques de la langue français, non seulement les lettres de 

l'alphabet.  

 

La frise a six parties qui peuvent être montées individuellement. Les parties peuvent former une 

bande sur le mur ou bien un bloc comme une affiche. Chaque image peut être découpée pour être 

utilisée seule. 9,28m. 

Raconte-moi Sons: 

http://www.pirouette-editions.fr/boutique/produit_details.php?rubrique=87&produit=857 

Présentation 

Une approche novatrice, ludique et multi sensorielle pour l’apprentissage de la correspondance 

sonore des lettres. Raconte-moi les sons, c'est d'abord un livre qui rassemble 70 petites histoires 

pour présenter toutes les graphies et les sons correspondants ainsi que les repères visuels qui y 

sont associés.  

Chaque histoire illustrée fournit à chaque enfant, quel que soit son style d’apprentissage, au 

moins un repère qui lui convient (narratif, auditif, visuel ou gestuel) pour retrouver la graphie qui 

correspond à un son et inversement pour retrouver le son à partir de la graphie. C’est simple, 

http://jollyworks.org/index.php?main_page=index&cPath=7
http://jollyworks.org/index.php?main_page=product_info&cPath=7&products_id=45
http://www.pirouette-editions.fr/boutique/produit_details.php?rubrique=87&produit=857
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efficace et les enfants ont grand plaisir à découvrir progressivement les personnages qui peuplent 

le village imaginaire des sons. 

Paul et Suzanne : 

http://apprentissage.mb.ca/produits/paul-suzanne/un-modele-de-francisation.html 

Auteure : Janine Tougas 

Illustrateur : Denis Savoie 

C'est un nouveau défi pour nos divisions scolaires, nos administrations et nos enseignant.e.s 

d'écoles françaises. Les programmes de francisation doivent s'adapter à tous les enfants qui ont 

droit à l'école française. 

C'est aussi un défi qui reste constant pour les écoles d'immersion... 

Le modèle de francisation Paul et Suzanne a su relever ce grand défi tout en respectant le 

développement total de l'enfant. 

Ce programme, créé au Manitoba et validé dans plusieurs écoles canadiennes, est utilisé dans les 

écoles de toutes les provinces et territoires du Canada. Paul et Suzanne - un modèle de 

francisation est reconnu comme matériel d'appui à la programmation éducative s'adressant à la 

clientèle de la jeune enfance des écoles françaises et des programmes d'immersion française par 

les ministères de l'Éducation partout au Canada. 

La Collection Sourire  

Auteures : Kathryn Maurer et Antoinette Spoor 

www.collectionsourire.ca 

  

http://apprentissage.mb.ca/produits/paul-suzanne/un-modele-de-francisation.html
http://www.collectionsourire.ca/
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Référence : 

School District #73 (1996). Document De Base.  Les Arts Langagiers de Maternelle à 12
ieme

 

Année.  

 

 


