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ABSTRACT 

 

This dissertation explores the experiences of Indigenous women and their evolving feelings 

of parental efficacy while they attended a one-year post-secondary program for individuals 

who experienced sexual exploitation, as well as reflections from graduates of the program. 

Qualitative semi-structured interviews were conducted with a total of seventeen Indigenous 

women who attended the program – five current students and twelve alumnae. Two talking 

circles were held with a total of four alumnae of the program. Through thematic analysis, the 

impacts of this post-secondary education program on evolving feelings of parental efficacy 

became clear. Participants reported improved feelings of parental efficacy following 

graduation from this program, as well as an increased awareness of the intergenerational 

impact of colonization on families. Further, the program became more than an educational 

opportunity – it became a proxy family, with meaningful connections continuing long after 

graduation. Going forward, best practices for supporting these students, alumnae, and their 

families include ensuring staff and instructors provide not only the typical academic support 

needed, but also ongoing social, emotional, and spiritual support and guidance, running an 

alumnae group to allow the proxy family experience to continue in a formal way, and 

securing long-term financial support. These findings are useful not only in developing 

effective educational opportunities that allow for Indigenous women to attain a college 

education and employment, but also in addressing the overrepresentation of children in the 

child welfare system, as graduates enhance their parental efficacy, thus ensuring the next 

generation of Indigenous children will grow up in a balanced home environment within their 

own community. 
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CHAPTER 1: INTRODUCTION 

 

The Ndinawe Child and Youth Care Certificate Program (NCYCCP) is a post-secondary 

education program for sexually exploited individuals in Winnipeg, Manitoba. The program is 

located on Treaty One territory and the Indigenous participants represent a variety of different 

nations. Most participants in this program are Indigenous women, almost all of whom are 

actively parenting. The full-time NCYCCP is offered in a safe community environment and 

provides accredited training through course work and practicum placements in agencies serving 

children, youth and families throughout Winnipeg. For most students, this program is the first 

step in ending a cycle of violence and poverty as they have the opportunity to work towards 

healing and rebuilding their lives, while embarking on a career that can have a direct positive 

impact on both their families and on children, youth and the community at large. Anecdotally, 

program staff see the impact that this educational intervention has on the way the student’s 

parent their children. As Indigenous children are overrepresented in the Manitoba child welfare 

system, improving family interactions and parenting practices is crucial to keeping Indigenous 

families intact. Developing effective educational opportunities that allow for Indigenous women 

to not only attain gainful employment, but also enhance their ability to parent, helps to ensure the 

next generation of Indigenous children will grow up in a balanced home environment within 

their own community.  

The aim of this research is to explore evolving feelings of parental efficacy in program 

participants over the span of the one-year educational intervention, as well as gathering 

reflections on changes in efficacy from graduates of the program. Findings identify ways in 

which the program has impacted feelings of parental efficacy. By using Indigenous 
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Methodologies (IM) throughout, I worked to ensure cultural appropriateness and respect for the 

research community and community at large.  

This exploration is guided by one central research question: “What are the impacts of 

post-secondary education on evolving feelings of parental efficacy for sexually exploited 

Indigenous women in the Ndinawe Child and Youth Care Certificate Program?” Two talking 

circles with alumnae of the program were conducted at the beginning of data collection, to gather 

a broad understanding of their parental experiences, within the context of attending the program. 

This information was used to further develop the research guide used in the individual interview 

portion of data gathering. To achieve a comprehensive understanding of the lived experiences of 

research participants, qualitative semi-structured interviews were conducted with program 

participants as well as graduates of the program. Thematic analysis was used to explore common 

themes and identify unique experiences from the interview data to better understand the 

experiences of the participants as a whole. 

 It should be noted that data gathering occurred and progressed during the COVID-19 

pandemic. Despite initial concerns, I was able to proceed with alumnae talking circles in the 

summer of 2020. I ensured physical distancing protocols were followed and all necessary 

precautions were undertaken. It is possible that the coronavirus was a reason for the small 

turnout for both talking circles. Challenges related to the pandemic, including distance learning, 

illness, and increased stressors, have led to an unprecedented number of students leaving the 

program. As a result, the number of participants for this project became too low for an effective 

exploration of the research question. The need to pivot methodology emerged halfway into data 

collection. Having completed the talking circles with alumnae, it was evident that reflecting on 

feelings of parental efficacy by looking back at the changes since graduation was an effective 
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way of measuring changes, therefore plans were put into place to interview alumnae of the 

program, to augment the data gathered from the current cohort of program participants.  

Research Rationale 

 

This project serves to address the pressing issue of sexual exploitation of Indigenous 

women. As Nelson (2019) implored, “the over-representation of Indigenous women and girls in 

this form of gender-based violence requires immediate attention and includes Indigenous 

knowledge to heal the women and girls that experienced this and to prevent the further 

perpetuation of sexual exploitation and human trafficking from occurring in Canada” (p. 29). By 

working to share the experiences of these women, the conversation about effective supports and 

interventions will continue. The sexual exploitation of Indigenous women is a largely invisible 

problem in mainstream Canadian society (Bourgeois, 2015). and more work needs to be done to 

develop effective supports and services which heal the whole individual.  

Having completed a comprehensive examination of relevant literature, it is apparent that 

there is minimal research exploring the experiences of sexually exploited individuals within the 

Indigenous methodological (IM) framework. This seems like a gross omission as the majority of 

sexually exploited individuals in Canada have an Indigenous background (Seshia, 2005). By 

exploring an educational intervention program, as well as trying to understand the direct impacts 

this program has on the children of these women, a conversation about effective wholistic 

1supports targeting an entire family begins. Conducting doctoral research on this program has the 

added outcome of further legitimizing it, in the eyes of community leaders who are considering 

bringing in a similar type of intervention into their communities. As a result, more communities 

 
1 It should be noted that the word “wholistic” is used deliberately here, as some Knowledge Keepers and Indigenous 

people prefer this spelling, as it represents wholeness, as opposed to “holistic” which is akin to “Holy” – a Christian 

and colonized term. 
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may gain access to information about a program model which this research illustrates addresses 

systems involvement, provides effective parenting support, and empowers participants as they 

gain a post-secondary degree and find fulfilling employment. 

To best serve the student population and community at large, the NCYCCP should have a 

clear understanding of the impacts the program has, not only on the students, but also on their 

immediate environment, including their family unit. Anecdotally, alumnae have shared some of 

these benefits with the staff of the program. One of the major unintentional benefits has been 

family reunification. It makes sense that “by being better able to support these sexually exploited 

Indigenous women to feel more competent as parents, less children will experience involvement 

in the child welfare system, thereby reducing the child’s risk of ongoing trauma, neglect, family 

breakdown, and the loss of culture for the next generation” (Giacomin, 2018). However, it is 

beneficial to move beyond anecdotes and develop clear data on if and how the program improves 

parental self-efficacy. There is another piece to the importance of developing feelings about 

positive parenting within the population. Many of these students have been impacted by the 

intergenerational trauma caused by residential schools and have had poor models of positive 

parenting. This further emphasizes the need for more parenting interventions within the 

Indigenous population. By conducting this research, more information about best practices in 

supporting both the program participants, their families, and their community are produced. 

Currently, there appears to be no research examining parental efficacy using IM. The 

research process of this project itself will contribute to social change. All methodological 

decisions were guided by IM, in consultation with community Knowledge Keepers and Elders 

(Kovach, 2018). Using IM to better understand the experiences of Indigenous people means that 

individuals can share their stories in a culturally appropriate and safe way. By better 
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understanding experiences of Indigenous parental efficacy through the lens of IM, culturally 

relevant changes can be made to improve parental efficacy in Indigenous people, thereby 

improving familial outcomes within the community.  

The methodological approach sought to amplify the voices of a community not often 

heard from; I share this platform with their voices. Participants were invited to share their stories 

in their own words. I incorporated their quotes and stories throughout the discussion of findings. 

By approaching the research in this way, the women were able to own their journey and 

experiences and reclaim the power that has been taken from them by their exploiters, abusers, 

colonizers, and colonial systems (Kovach, 2018). This process also addressed researcher 

subjectivity, as the stories are not told through the lens of the researcher (Letherby, 2019). 

Participants had the opportunity to explore their feelings towards the post-secondary program, 

parenting, and their education journey. They were asked to reflect on their past experiences and 

explore how far they have come. It is hoped that this type of reflexivity was a benefit in itself, as 

they were able to step back and appreciate their personal evolution. All of this was done in a safe 

environment, with wholistic supports in place. 

Theoretical Framework 

 

This is an ethnographic exploration of the experiences of the participants. The 

epistemological and ontological approaches to this project combined aspects of the Indigenous 

and pragmatic paradigms. Ecological systems theory and Indigenous epistemologies are the two 

theoretical orientations used to guide this project.  

Research Ontology and Epistemology 

 

Indigenous and pragmatic ontological paradigms were used to conduct this 

microethnographic research (Loppie, 2007; Pratt, 2016). These two epistemologies allowed me 
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to use the shared stories of the participants to better understand the wholistic impacts of their 

environment on the way they feel about themselves as a parent. Interdisciplinary research (IDR) 

was used as this project was grounded in both Western and Indigenous epistemologies (Botha, 

2010). The microethnographic approach was best practice in this research, as it focuses on a 

specific and significant element in the lives of a certain group of women (Berg, 1995; Loppie, 

2007). More generally, ethnography was an effective approach aligned with IM, as it allowed 

space to contextualize the social and cultural meanings of Indigenous experiences (Loppie, 

2007).  

This project was primarily guided by pragmatic and Indigenous epistemologies. The 

ability to “navigate different epistemologies, and to choose and perform aspects of those in 

different contexts, can be a useful strategy, for the emergence of better relationships and for 

addressing material and cultural inequalities” (Andreotti et al., 2011, p. 46). Indigenous 

epistemology includes the following beliefs: “It is holistic, arises from interconnectivity and 

interdependency, is animate and fluid, and arises from a multiplicity of sources, including non-

human sources” (Kovach, 2018, p. 8). There is a connection between the mind and the heart, of 

logic and feeling (Hart, 2007). Teachings and knowledge are shared through the generations via 

storytelling (Hart, 2010; Kovach, 2015). The Indigenous epistemology can be synthesized as a 

“subjectively based process for knowledge development and a reliance on Elders and individuals 

who have or are developing... insight” (Hart, 2010, p. 8).  

Pragmatism highlights the transactional nature of one’s experience: “Transactions 

between the body and its environment, stimulated by anthropic impulses, and, by grounding 

human behaviour and perception, establish human experience as an organized context of 

meanings and activities” (Pratt, 2016, p. 513). Pragmatism acknowledges that there are multiple 
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realties and experiences, and one does not have to choose between specific world views, such as 

positivism versus constructivism, in order to find meaning in experience (Feilzer, 2010). 

Pragmatism is often viewed as an alternative paradigm, which “sidesteps the contentious issues 

of truth and reality, accepts, philosophically, that there are singular and multiple realties that are 

open to empirical inquiry and orients itself toward solving practical problems in the real world” 

(Feilzer, 2010, p. 3).  

Interdisciplinary Research Strategy 

 

An interdisciplinary approach to research was used to explore the impact of post-

secondary education on feelings of parental efficacy for Indigenous women who have 

experienced sexual exploitation. IDR can be defined as “the capacity to integrate knowledge of 

two or more disciplines to produce a cognitive advancement in ways that would have been 

impossible or unlikely through single disciplinary means” (Spelt et al., 2009, p. 365). IDR 

informed my choice of theoretical orientations and research approach, strategies, and methods, 

allowing me to draw from multiple disciplines to best explore and understand one’s experiences. 

There are both strengths and weaknesses to the interdisciplinary approach, however the strengths 

necessitate the choice of IDR.  

The most significant strength is the fact that IDR meets the demands of society that 

cannot be effectively addressed by a single discipline alone (Choi & Pak, 2006; MacLeod, 2018; 

Newell, 2013). Specifically, Krishnan (2009) states that traditional single discipline research is 

likely ill-equipped to address social issues, as is the objective of this specific research project. 

IDR is able to “promote a dialogue between specializations and enable integration, in order to 

understand and resolve situations of uncertainty” (Darbellay, 2012, p. 9). This type of research 

approach necessitated IDR, as it is better able to explore and provide comprehensive services in 
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both social services and education (Choi & Pak, 2006), which are the two main foci of this 

research project. Oughton and Bracken (2009) suggest that social sciences IDR, based on a drive 

to address and solve a “real world social problem” (Boon & Van Baalen, 2019, p. 1), is 

personally motivated. This is reflected in my own work, as I have witnessed the impact that the 

program has on students, their families, and the community.  

 The role of the researcher is another unique strength of IDR. The researcher can be 

considered an “influential outsider” (Darbellay, 2012), with access to different disciplines and 

groups of people. The researcher is not tied to any specific tenets of a particular field and is 

therefore able to draw on relevant theories, strategies and methods as needed. Further, the 

broader focus on multiple disciplines increases understanding and accessibility for the general 

public and blurred discipline lines allows for a higher degree of integration and applied 

application in the real world (Krishnan, 2009). Gurukkal (2018) stresses that IDR is 

“pathbreaking, far-reaching, and non-linear in its effects compared to what its counterpart does 

within the confines of the discipline (p. 121). This is a benefit because the social issue I explored 

was multi-faceted and it was necessary to incorporate more than one discipline to fully 

understand the experience of the individual. I would have done the women in this program an 

injustice by selecting one discipline in advance to analyze and share their stories. Indigenous 

research methodology (IM) tells us to honor the story of each participant (Kovach, 2018). To do 

this, I was open to what their stories were, and utilized a multitude of disciplines in which to 

view and interpret the data.  

Theoretical Orientations  

Utilizing IDR to explore this issue was justified, in that the topic is multifaceted, but the 

facets are coherent (Newell, 2001). That is, the experiences of the women in the project had a 
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broad, interdisciplinary scope, but I explored their journeys within the confines of two clearly 

defined theoretical orientations. Drawing on more than one discipline’s perspective to develop a 

comprehensive understanding is also common in IDR (Newell, 2001), and this was accomplished 

via the two different theoretical orientations – ecological systems theory and Indigenous 

epistemology.  

The choice of theoretical orientations was informed by beliefs surrounding epistemology 

and ontology. It is my belief that an individual constructs knowledge based on their interactions 

with the environment and the impact one’s environment has on them, and they are not confined 

by disciplinary boundaries. The lived experiences of the participants in this project are valuable 

sources of knowledge because it is how they contextualize and interpret these interactions that 

impact their feelings of parental efficacy. I was able to analyze their experiences within the two 

chosen theoretical orientations, to appreciate the impact of the program, as well as other potential 

factors. Indigenous epistemologies, as well as the pragmatic epistemological paradigm, have 

influenced my selection of the two guiding theories. Indigenous epistemology, the core 

theoretical orientation, and Bronfenbrenner’s Ecological Systems Theory (EST) (Neal & Neal, 

2013) are complementary, as they are both concerned with the interactions between the 

individual and their environment and acknowledge that these interactions are bi-directional and 

multifaceted. This reflects the epistemological viewpoint of the two aforementioned paradigms. 

Eni et al. (2009) support the usefulness of using these two theoretical perspectives in tandem as 

they both focus on human/environmental fit. They outline the four-directions perspective of 

many Indigenous nations, especially those in Manitoba, which incorporate “personal 

development, human relationships, interaction with the natural world, and traditional spirituality” 

(Eni et al., 2009, p. 86), linking it to the ecosystem model, “particularly the role of the 
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interdependent parts contributing to the whole” (Eni et al., 2009, p. 86). Eni et al. (2009) found 

that combining these two approaches was useful in representing their participant’s lived 

experiences. 

As I moved between the two theoretical orientations, contextualizing the findings of the 

data, the goal was to “capitalize on disciplinary competencies in order to set up a dialogue 

among them and promote removal of barriers and integration of the insights each provides” 

(Darbellay, 2012, p. 10). This interdisciplinary integration and synthesis of ideas and concepts 

allowed me to borrow and utilize methods, skills, and theories of one discipline into another, 

with the objective being transforming practice (National Academy of Sciences, National 

Academy of Engineering, and Institute of Medicine, 2005). 

Indigenous Methodologies and Epistemologies  

 

 To conduct respectful and culturally appropriate research with the unique population of 

NCYCCP, Indigenous research methodologies were incorporated into this project whenever 

possible. As a settler-ally researcher, it is essential that I identified myself as such and worked 

alongside local Indigenous Elders and Knowledge Keepers to ensure I was doing all I could to 

conduct appropriate research, while honoring the stories of the individuals involved. According 

to Nelson (2019), IM is more than just conducting research, “it is about being in ceremony and 

respecting the emotional, spiritual, physical and mental aspects of participants and the 

researcher” (p. 40). 

It is imperative to acknowledge the undeniable power dynamics at play when conducting 

research with Indigenous populations (Chilisa, 2012). Historically, there has been an often one-

sided, predatory relationship between colonial researchers and the colonialized research subject. 

Smith (2012) suggested ways to recognize and redress this, including embracing what she refers 
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to as the Indigenous Research Agenda. The Indigenous Research Agenda, which is a circular 

model, embraces the directions and the tides (Smith, 2012). The four directions, (decolonization, 

healing, transformation, and mobilization) are “processes which connect, inform, and clarify the 

tensions between the local, the regional, and the global… processes that can be incorporated into 

practices and methodologies” (Smith, 2012, p. 120). The tides, which “represent movement, 

change, process, life, inward and outward flows of ideas, reflections and actions” (Smith, 2012, 

p. 121) are represented in the model as survival, recovery, development, and self-determination. 

These are all states and conditions in which Indigenous communities are moving through. Smith 

(2012) highlighted recovery, as it is “related to the reality that Indigenous people are not in 

control and are subject to a continuing set of external conditions” (p. 121). Through ongoing 

reflection on this research agenda, I have worked to ensure the methodologies used are tied to the 

journeys of Indigenous people. 

The Indigenous peoples of Manitoba specifically use the four-directions perspective as a 

“vision for whole and healthy Indigenous communities in all areas of body, mind, heart and 

spirit” (Eni et al., 2009, p. 86), with an emphasis on the strength of the extended family, 

community interdependence, and the interdependence between multiple levels of the 

environment (McDonnell, 2006). This Indigenous belief on the interdependence between the 

individual and their environment is reflected within the ecological model used in this research 

project. Indigenous research methods are all about relationality. According to Kovach (2015): 

"Research, like life, is about relationships" (p. 148). Talking circles and one on one interviews 

were conducted to gain knowledge of the first-hand experiences of each individual. 

Relationships are central to IM, as “it is required to locate oneself within the emotional 

connections made to one another, otherwise, the research would hold no meaning, heartbeat, or 
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spirit” (Nelson, 2019, p. 31). Further, there is the need for “deep listening and hearing with more 

than the ears, where one would... pay attention to how his/her heart and sense of being is 

emotionally and spiritually moved” (Hart, 2007, p. 132). 

Chilisa (2012) stresses the importance of the focus group, known as a sharing or talking 

circle: “a person is given a chance to speak uninterrupted. The talking circle symbolizes and 

encourages sharing of ideas, respect of each other’s ideas, togetherness, and a continuous and 

unending compassion and love for one another. The circle also symbolizes equality of members 

of the circle” (p. 213). Chilisa (2012) also provides specific guidelines to conduct a culturally 

appropriate interview, including using rituals and symbolism during the interview and ensuring 

each voice is amplified. While Indigenous research methods are being increasingly used across 

the globe, it is imperative that the focus of this work use Canadian Indigenous approaches to 

epistemology and research methodology (Kovach, 2009). Kovach (2009) supports the use of 

focus groups/sharing circles and interviews as ways to “honor sharing story as a means for 

knowing… a combination of reflection, story, and dialogue” (p. 51). She also highlights an 

Indigenous way of ensuring validity, hearing the Elders’ voices asking, “Are you doing this in a 

good way?” (Kovach, 2009, p. 52).  

It is also important that the findings of this project are shared with Indigenous 

communities across Canada, using protocols and processes outlined by Kovach (2009). Finally, 

Kovach (2009) speaks to an issue close to my personal experience – as a non-Indigenous 

researcher, working as a settler-ally in this field. Kovach (2009) suggests multiple ways to ensure 

appropriate work is being done, stating, “engagement with Indigenous knowledges means 

engagement with Indigenous peoples, communities, and cultures…. Taking direction from 

Indigenous communities…. Connecting with Indigenous scholars, people and communities” (p. 
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172). It is through these pieces of literature, as well as the direct support of local Indigenous 

Elders and Knowledge Keepers, that I hope this project honors both the experience and the 

culture of each individual who shared their story.  

Ecological Systems Theory 

 

 Ecological Systems Theory, developed by Uri Bronfenbrenner, is widely used to 

understand individuals in context (Neal & Neal, 2013). EST focuses on human development and 

puts the individual “at the center of a series of concentric circles representing microsystems, 

mesosystems, exosystems, and macrosystems. Connecting these circles are multiple arrows 

linking contexts within systems and linking contexts across systems” (Darling, 2007, p. 204). 

Duerden and Witt (2010) build on Darling’s work, providing extensive descriptions of each of 

the four systems, including the microsystem which “represents an individual’s immediate context 

including associated roles, actors, and environmental characteristics” (p. 110); the mesosystem, 

which “consists of all other systems the individual frequents and his or her interrelationships” (p. 

110); the exosystem, which are “contexts that they themselves are not part of” (p. 110); and 

finally the macrosystem, which acknowledges that “each individual exists within a broader 

cultural system… which dictates certain features of all associated systems” (p. 110). It is within 

these four contexts that each individual exists. 

It should be noted that Dalla (2002) presents a useful viewpoint, as she has already begun 

to examine the experience of sexually exploited women within the context of EST. She 

acknowledges one’s “present circumstance cannot be fully understood without careful 

observation of the entire ecological context within which the individual is embedded, including 

historical events and situations, social relationships, and environmental factors” (p. 64). Dalla 

(2002) goes on to state that recognizing these women as “embedded within unique social and 
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ecological contexts is vital for intervention to effectively meet individual needs” (p. 65). 

Musgrave and Woodward (2016) support this idea of unique ecological contexts, highlighting “a 

dichotomy of experiences that consumes the surrounding environment yet also assists in creating 

the surrounding environment” (p. 372). That is, we all play a role in creating the environments 

by which we are impacted. 

Darling (2007) details the key elements of EST as threefold: the central force in 

development is the active person; this development is phenomenological in nature; and everyone 

experiences all environments and interactions differently. These points are key in understanding 

the usefulness of EST in this particular project. Despite similar life events, the way an individual 

contextualizes their experiences will differ. Darling (2007) also emphasised the historical and 

societal contexts in which one experiences their environment. Bronfenbrenner’s early work 

focused on parenting - he was, “not interested in whether the developmental consequences of 

parenting vary as a function of context (he knew they did); he was interested in why” (Darling, 

2007, p. 208). This approach to parenting and EST is in line with my personal theoretical 

approach to this research as this model can be used to identify points of intervention for the 

individual (Neal & Neal, 2013).  

 Gal (2017) brings EST model into the modern era. She adds four interrelated concepts 

which she feels are necessary in understanding an individual’s development. These four concepts 

are process, person, context, and time, known together as “PPCT” (Gal, 2017). According to Gal 

(2017), process relates to interactions and activities the individual engages in, person relates to 

the characteristics of the individual, context relates to the environment in which processes occur, 

and time impacts all of the above. She proposes EST is embodied within the “context” concept 

of these four systems. This is an important consideration when working with EST. By adding 
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these dimensions, there can be a clearer understanding of the experiences that have shaped an 

individual’s life. 

Neal and Neal (2013) also modernize EST by reworking it from a nested model into a 

networked model, bringing in the concepts of setting and place and putting the four systems 

(which they re-worked based on patterns of social interaction) in an “overlapping arrangement of 

structures, each directly or indirectly connected to the others by the direct and indirect social 

interactions of their participants” (Neal & Neal, 2013, p. 727). This variation of EST as a 

theoretical framework can better evidence the importance of social interaction within the 

population I worked with. 

Duerden and Witt (2010) consider EST within the context of creating effective youth 

programming, a useful link as the focus of my research is directed towards educational 

programming as well as developing effective youth care workers. These examples use language, 

approaches, and discussion of best practices, which are directly related to the field of child and 

youth care. Paat (2012) presents another practise-based approach to EST - working with 

immigrant children and their families. This author combines the discussion of diversity, cultural 

difference, assimilation, and social adjustment to this theoretical framework; an important 

consideration as the focus of this research is on an Indigenous population. Paat (2012) cautioned, 

“these systems are intimately related, and omission of this information is likely to result in 

incomplete representation of the client population that the social work professionals are serving” 

(p. 962). He also highlighted the fact that a minority population, such as the Indigenous students 

in the NCYCCP, may feel increased social pressure to conform to mainstream society, in this 

case, in terms of parenting practices. To combat this, Paat (2012) presents considerations for 
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practice in order to support individuals who are navigating a different cultural environment, 

including increased awareness of diverse cultures and cultural sensitivity for all practitioners. 

Personal Location 

 

Within IM, it is imperative to acknowledge my perspective and situate myself within both 

the research and the community (Fast & Kovach, 2019). This self-situating tells the reader that I 

have the support of the community, have people offering a broader perspective on my work, and 

that these assurances lend the project further credibility (Fast & Kovach, 2019; Kovach, 2009).  

I am a settler-ally researcher. This is an important distinction as I want to be clear I am a 

non-Indigenous person, doing research with an Indigenous community. The decision to do this 

work was not taken lightly, as I am cognizant of the past atrocities of research done by colonizers 

on Indigenous populations. In conversation with program staff as well as the program’s 

Knowledge Keeper, it became evident that I am in a unique position to successfully complete 

this research. I have worked with the NCYCCP program since 2012 as a part-time contract 

instructor and I have also had the opportunity to work with each cohort of students on 

employment preparation and resume building seminars. I am well-acquainted with the program, 

while still maintaining an objective outsider position. As a result, I received their expressed 

support to do this work and as such I did it in a respectful and traditional way, to the best of my 

ability. Hart et al. (2017) highlights the importance “that settler researchers are considered allies 

by Indigenous team members and the participating Indigenous communities, rather than being 

self-identified as such” (p. 240). Gaining approval from respected people within this community 

was the first step I took when beginning to explore this project. 

 The term “ally” is used here to identify my role in this project. As a settler-ally 

researcher, it is essential for the researcher to identify herself as such and work alongside local 
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Indigenous Elders and Knowledge Keepers to ensure all is being done to conduct appropriate 

research, while honoring the stories of the individuals involved. Kovach (2009) supports the 

notion that settler allies can take on an important role in participating in anti-colonial Indigenous 

research, with the assumption that one will, “undertake research in a way that honors the ethical 

and relational accountabilities expected by Indigenous communities” (Hart et al., 2017, p. 340). 

To ensure I remained mindful of the work and traditions, I attended ceremonies and fostered 

relationships with a Knowledge Keeper and community members. I also read books and articles 

written by Indigenous authors to understand what it means to center Indigenous knowledge in 

research. Hart et al. (2017) further outlines the work that a settler researcher must do when 

performing Indigenous research. They suggest having a “historical understanding of colonial 

oppression and a commitment to challenge colonial processes” (p. 340), a task which I have 

undertaken within the following literature review.  

To actively decolonize my research, I have made every effort to act as a culturally 

embedded practitioner (Gray et al., 2013), meaning I have spent a great deal of time becoming 

part of the NCYCCP community, “learning through direct experience and sustained interaction 

with people in the community” (p. 19). This is consistent with the IM approach to relationships 

(Kovach, 2018), as I worked to acknowledge and address colonial power dynamics (Hart et al., 

2017). Hart et al. (2017) outline further steps a settler-ally can take when conducting research 

with an anti-colonial lens, including confirming their actions do not reinforce colonial oppression 

and always supporting Indigenous self-determination. Further, “people of the colonialized 

group... have to recognize the complex dynamics of colonialism, how they are implicated, how 

they may replicate the power dynamics in their relationships and how they can use their power to 
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challenge the oppression (Hart et al., 2017, p. 334). Throughout this project, I was aware of and 

always returned to this statement as a guiding force in my work. 

The willingness to learn and be humble throughout this process is required by settler 

allies who are doing Indigenous research. (Hart et al., 2017). By sitting with Knowledge Keepers 

and listening more than speaking, I hope that I will continue to learn, both from their wisdom 

and from experience. Further, my role as a settler-ally researcher “requires some dismantling of 

Settler privilege, as this is invisible work not recognized for tenure and promotion, nor is the 

Settler ever able to wear the “expert” hat in this kind of research. This kind of work required 

constant vigilance, critical reflexivity, self-examination of one’s motives, and the ability to 

tolerate discomfort and one’s personal pain at one’s complicity in colonial systems” (Hart et al., 

2017, p. 341). I am continuously exploring my privilege and positionality within the work and 

acknowledge the implications of my privileged role as researcher (Letherby, 2019). This is 

accomplished by reflexive journaling, allowing for self-reflection and humility (Hart et al., 

2017). By journaling, I was able to acknowledge and explore the significance of my own 

personal and intellectual experiences, as they relate to the research and analysis process 

(Letherby, 2019). I am honored to hold the role of settler-ally and to be able to undertake this 

research, on behalf of those within the Ndinawe Child and Youth Care Certificate Program 

community. 
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CHAPTER 2: CONTEXTUALIZATION OF RESEARCH 

 

 To best appreciate the scope and context of this project, one must have a clear 

understanding of the NCYCCP as well as the field of child and youth care. These two topics are 

presented in this chapter. At a broader level, specific topics relevant to this project are explored 

in a literature review, provided in Chapter 3.  

The Ndinawe Child and Youth Care Certificate Program 

 

The full-time NCYCCP is offered in a safe community environment and provides 

accredited training through course work and practicum placements in agencies serving children, 

youth and families throughout Winnipeg. The primary goal of the program is to offer these 

individuals an opportunity to gain education and experience working in the field of Child and 

Youth Care (CYC). Upon completion, students graduate with a college diploma in Child and 

Youth Care. 

As of June 2022, 130 students have graduated from the NCYCCP. Twenty-five have 

gone on to complete the second year of the Red River College Polytechnic Child and Youth Care 

Diploma, two have graduated with a university degree and seven are currently enrolled in a 

university degree program. One graduate is in the process of completing their Master of Social 

Work. This encompasses fourteen cohorts of students, since 2007. The positive and direct impact 

of the program in the community is indisputable, especially when considering the welfare of the 

children (Denby, 2018; Fraelich & Giacomin, 2014; Giacomin, 2018). The graduates become 

workers, allies, and advocates for children and youth. By combining the participants’ real-life 

experience and training, NCYCCP graduates are able to build unique relationships based on 

shared experiences, identify risk factors or signs of sexual exploitation and potentially prevent 

the sexual exploitation of children and youth who are in care and/or at risk. 
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The NCYCCP was established in 2008 and was developed as part of the Manitoba 

Strategy, which came out of the Manitoba government’s response to the growing issue of sexual 

exploitation of youth in the province (Denby, 2018). Denby (2018) recounts the triggering factor 

which exposed the need for this type of intervention. Tracia Owen was a 14-year-old Indigenous 

youth who committed suicide, as a direct result of experiencing sexual exploitation as well as 

being entrenched in the care of Child and Family Services for most of her short life. Denby 

(2018) points out that Tracia’s life story is not dissimilar to most of the participants in the 

NCYCCP. Denby (2018) goes on to state that this program was established, “under the 

philosophy that people with experiential knowledge (specifically with experience having been 

sexually exploited) if given the right educational and training opportunities, coupled with proper 

cultural support, can become valuable child and youth care workers for future youth and those 

who may be at risk of sexual exploitation” (p. 6). This philosophy continues to guide the 

program to this day. The experiential knowledge of students serves as an important preventative 

measure in informing and promoting positive choices when working with youth, who are 

themselves at risk of sexual exploitation.  

The second year of the CYC program is offered at Red River College Polytechnic (Notre 

Dame campus (NDC)) and provides further learning, probing deeper in topics such as 

counselling, interventions, and programming. NCYCCP students who move over to NDC for the 

second year of CYC join an already established cohort of students who took the first year at the 

NDC. If students complete both years, they graduate with a diploma in CYC, as opposed to the 

year one certificate. The NDC CYC program is not tailored to those who have experienced 

sexual exploitation. Further, they do not offer the content in a wholistic Indigenous manner, as 
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the NCYCCP does, but there are Indigenous teaching incorporated and Indigenous supports are 

available elsewhere on campus. The second year is not offered at the NCYCCP at this time. 

Student success is enhanced using a wholistic model that provides life skills training, 

counselling and a variety of healing supports by incorporating Indigenous knowledge, culture, 

and practices in every aspect of the program. Collateral agencies who work with NCYCCP have 

highlighted strengths of the program, including the support of the students, the wholistic nature 

of the program and the relationships the program has fostered with other agencies and 

organizations (Fraelich & Giacomin, 2014).  

Student Population 

 

According to the 2016 Canadian Census, Winnipeg has the highest number of Indigenous 

people of all urban centers in Canada, with over 90,000 respondents self-identifying as 

“Aboriginal” (MacKinnon, 2019).  

Aboriginal people in Winnipeg are more likely to have ill health, have low 

educational attainment, and live in poverty… [According to the Canadian Centre 

for Policy Alternatives (2017)] 35.1% of Aboriginal people live in poverty 

compared to 14.3% of non-Indigenous people. Aboriginal people are almost 3 

times more likely to reside in the Inner-City and North-End, where poverty is 

concentrated, and the rate is among the highest of urban centres in Canada. 

(MacKinnion, 2019, p. 2) 

Strong links between improving poverty outcomes with education are clear, however Indigenous 

people lag far behind non-Indigenous people in educational attainment. In 2016, only 55% of 

Indigenous students graduated high school, compared to 96% of non-Indigenous students (Office 

of the Auditor General Manitoba, 2016). Specifically, in “Winnipeg’s North End, where a high 
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proportion of the population is Aboriginal and where just over 50 percent of young people 

graduate from high school and as few as 20 percent in some North End neighbourhoods, 

compared to over 90 percent in Winnipeg high income neighbourhoods” (Silver, 2013, p. 4). 

Outcomes for university and college graduation reflect a similar disparity, however programs 

like the NCYCCP are trying to change this. MacKinnon (2019) points out:  

It is not uncommon for Indigenous people to return to school as adult ‘mature’ students 

and pursue post-secondary education as part of a longer process of healing from the 

effects of colonial policies and programmes such as residential schools. Indigenous post-

secondary students are older on average than their peers and many come with 

responsibilities beyond that of the typical student. It is not uncommon for Indigenous 

students to be juggling parental responsibilities, schoolwork and financial struggles. (p. 3) 

This statement reflects the reality for the majority of the NCYCCP participants.  

An inclusive profile of the students was completed during a program evaluation of 

NCYCCP, wherein students and alumnae revealed traumatic childhood histories that included 

multiple forms of abuse in addition to sexual exploitation (Fraelich & Giacomin, 2014). Many 

students had unsettled relationships in their families of origin and over half had spent time in the 

care of child welfare agencies while growing up. All students reported a history of substance use 

and reported facing “challenges associated with these past traumas as well as health issues, 

financial difficulties, family responsibilities, and a lack of academic skills and experience” 

(Fraelich & Giacomin, 2014, p. 64).  

The strength and resilience of these students was also noted in Fraelich and Giacomin’s 

(2014) report. Students had exited the sex trade, were maintaining a drug free lifestyle, and were 

improving their lives through education. Most students credited the support and healing they 
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received at NCYCCP as instrumental in their current academic and personal successes. An 

important finding in relation to the indirect impact of the program was the fact that attendance 

led to:  

Closer and healthier relationships, increased family pride, and increased financial 

stability. In particular, the program is seen to benefit children of students. The 

education that students receive leads to enhancement in their parenting ability and 

students become role models for responsible behaviour and academic achievement 

for their children. (Fraelich & Giacomin, 2014, p. 67)  

This is a key finding as it provides a basis for this research project.  

The Field of Child and Youth Care 

 

 To fully appreciate the impact of the NCYCCP, one must have a clear understanding of 

the unique field of CYC. Anglin (1999) highlights five unique characteristics which differentiate 

the field from other human service professions: the focus on growth and development of child 

and youth, the focus on the totality of a child’s functioning, viewing child development through a 

social competence perspective, basing practice on direct, day to day work in the therapeutic 

milieu, and the importance of developing therapeutic relationships with each child (Anglin, 

1999). The dominant view of CYC work is that “influencing young people while there is 

maximum opportunity for personal change is likely to be the most effective strategy to achieve 

the profession’s goals and aspirations for society” (Anglin, 1999, p. 148). In the field of CYC, 

the primary emphasis of the work is to be with children and youth in their reality. To do this, 

workers need to be, “knowledgeable, skillful, sensitive, and capable of fostering fundamental 

changes in their lives and the lives of their families on their behalf” (Anglin, 1999, p. 148). 

Anglin vigorously advocates the need for effective training for CYC workers, to ensure there are 
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valuable supports available for at risk youth (Anglin, 1999). His writing clearly supports the need 

for programs like the NCYCCP to provide well-educated CYC workers, with the added benefit 

of strengthening parenting skills for CYC workers who have children.  

 Economically speaking, Heckman (2013) provides evidence for effective child and youth 

programming and well-trained professions in the field of CYC. To combat potential negative 

effects of being born into a lower socioeconomic status family, CYC interventions are necessary 

(Heckman, 2013). Rose illustrates the impacts of programs aimed at young people and adults, 

including increased competence and commitment to excellence, improved communication, and 

an increased involvement in their child’s education (cited in Heckman, 2013) and West cautions 

the potential impact of race and cultural sensitivity (cited in Heckman, 2013) – a notable point 

considering the focus of this project is on an Indigenous population. Heckman (2013) provides 

further support to the work done in the field of CYC, highlighting the importance of socio-

emotional learning and the need for interventions for children and youth, thus improving a 

disadvantaged child’s long-term outcome. 
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CHAPTER 3 – LITURATURE REVIEW 

 

To develop a coherent understanding of the various aspects of this project, a 

comprehensive literature review has been conducted, including academic and grey literature on 

sexual exploitation of women with a focus on Indigenous women, anti-colonialism and feelings 

of parental efficacy. This must begin with an exploration of the contexts that are influenced by 

colonialism. Gaps in the above literature are highlighted in order to establish a basis for the 

development of this particular project and to justify the need for this type of research.  

The Anti-Colonial Lens 

 
To do this project in a respectful and responsible way as a settler ally, I sought to view 

this subject matter with anti-colonial lens. Colonialism from an Indigenous perspective can be 

defined as “the processes by which the beliefs, values, and practices of the colonizing group are 

imposed on Indigenous people of this land” (Hart et al., 2017, p. 333). It is, “the disconnection of 

Native people from the land, their history, their identity and their rights so that others can 

benefit” (Carlson, 2016, p. 23). This has come at the expense of culture, traditions, language, 

land, natural resources, and lives (Carlson, 2016; Hart et al., 2017; LaRocque, 2010). LaRocque 

(2010) estimates between 4.5-18 million Canadian Indigenous peoples and three quarters of the 

entire Indigenous population of America died as a result of colonialism. Ongoing colonial 

oppression felt by Indigenous people in Canada (and across the world) continues to this day. 

Anti-colonialism, an effort to remedy this oppression, is the “proactive, political struggle 

of colonized people, against the ideology and practise of colonialism” (Hart et al., 2017, p. 333). 

Anti-colonial strategies “foster the political mobilization to stop the colonial attack on 

Indigenous Knowledge and Indigenous people” (Simpson, 2004, p. 381), with the goal of 

“overturning the colonial structure and realizing Indigenous liberation” (Waziyatawin & Yellow 
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Bird, 2012, p. 3). Further, there is the need to explore existing research and academic literature 

with a decolonized lens. Hart et al. (2017) note that all parties can be involved in these efforts, 

including the settler-ally. The strengths of Indigenous communities must be acknowledged and 

incorporated throughout my work, “rather than a perpetuation of blaming-the-victim approaches 

compounding the adverse effects of several hundred years of colonial projects” (Gray et al., 

2013, p. 7). Reflective of the work done in this project, Gray et al. (2013) state that 

decolonialization means, “accepting Indigenous Peoples’ lived experience as a starting point 

when searching for solutions to the problems and issues they face... it means putting people’s 

needs, uniqueness and knowledge first and seeing all the activities we engage in from here on in 

as honest attempts to discern the nature” (p. 8) of the work that is being done.  

Colonialized History 

 

It is imperative to explore the impact of colonialism and historical context in order to 

understand the increased vulnerability of Indigenous women to sexual exploitation (Nelson, 

2019; Sinclair, 2019). The actions of the colonial Canadian government towards Indigenous 

people were, “deliberate and calculated; designed to displace and distance the people from their 

land and resources” (p. 10). All these efforts have contributed to the social issues, including an 

increased risk of sexual exploitation, facing Indigenous people today.  

Prior to the fur trade, Indigenous communities in Canada had egalitarian societies without 

a gendered power imbalance (Eni et al., 2009; Nelson, 2019; Stevenson, 2011). One of the goals 

of colonialization was to increase the vulnerability of women (Logan, 2015; Razack, 2000), “to 

render them so weak to the point that they would submit to the dominant culture and abide by the 

rules of the white man” (Nelson, 2019, p. 7). Indigenous women resisted colonization (Nelson, 

2019), resulting in them being labelled, “deviant and perceived as the squaw who is one that is 
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faceless, lustful, immoral and dirty” (Eberts, 2017, p. 71). Colonial settlements soon began to 

view Indigenous women as "backward, uncivilized… inherently worthless to dominant society. 

These racist and sexist ideologies created a space where [they] were for taking sexually without 

consequence" (Bourgeois, 2015, p. 1445). Further to these messages, the Canadian government 

and the churches began to spread the message that Indigenous women were sinister, dirty, 

promiscuous, deviant, and dangerous (Bourgeois, 2015; Logan, 2015; Razack, 2000), thereby 

reducing their humanity and increasing their likelihood of violence and exploitation. The Indian 

Act of 1896 further put Indigenous women in Canada at risk. Women and families were 

contained on reserves (and in the last century, in the inner city) (Logan, 2015; Razack, 2000). 

“Food rations placed women and children in desperate situations where they would be sexually 

exploited to feed their family or violently beaten with no consequence from the government” 

(Nelson, 2019, p. 18). The justice system also continues to play a role in this oppression (Razack, 

2000), by refusing, “to recognize the discriminatory and racist perceptions of Indigenous women 

where laws are created to protect the perpetrators and the colonial structures” (Nelson, 2019, p. 

18).  

Residential schools were opened across Canada in the 1800s in an attempt to assimilate 

Indigenous children by removing them from their traditional lands, culture, and language (Eni et 

al., 2009). A direct result of the residential school system was the loss of traditional childrearing 

practices (Eni et al., 2009). As the last residential schools were, “not phased out until the last 

quarter of the 20th century, persistent social problems including lack of parenting skills are still 

present today” (Eni et al., 2009, p. 89). Further government policies continued to erode 

traditional childrearing practices, including “child welfare “scoops” of children from reserves, 

sometimes removing all children in a community” (Eni et al., 2009, p. 89). This was known as 
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the Sixties Scoop, commonplace from the 1960s-1980s, wherein child welfare agencies removed 

Indigenous children from their families across Canada and put them up for adoption to non-

Indigenous families, predominately in the United States (Carreiro, 2016). Child welfare agencies 

removed children from their families and communities without informing the families, and most 

of these children were never returned (Sinclair, 2019). Another resulting impact of the residential 

school system is the disproportionately higher rates of interpersonal violence in Indigenous 

communities. Bourgeois (2015) states these rates are, “the product of generations of Indigenous 

children being educated in violent residential schools and subjected to physical, sexual, 

emotional, and spiritual abuse and gross neglect” (p. 1443).  

The legacy of residential schools and the Sixties Scoop has led to the destruction of 

Indigenous culture, the Indigenous family unit, community support networks, and positive role 

models, all of which may have served as protective factors against sexual exploitation in 

Indigenous women and girls (Kingsley & Mark, 2000). 

With respect to childrearing and parenting, the colonial occupation of Indigenous lands in 

Canada destroyed traditional ways of raising children (Greenwood, 2009). Traditionally, children 

learned from their families and their community, whereas “formal systems of care and education 

perpetuate a philosophy and set of values about the world that are representative of the broader 

dominant society and not those of Indigenous or colonized peoples” (Greenwood, 2009, p. 56). 

In Indigenous cultures, children are viewed as sacred gifts from the Creator and the opportunity 

to care and educate them is a sacred and valued responsibility. The basis of teaching is caring – 

and learning within the safety of the family and community is common amongst many 

Indigenous peoples. Colonization “interrupted this relational way of knowing and being” 

(Greenwood, 2009, p. 61), by impacting the role that Indigenous families and communities have 
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in caring and educating their children. Residential schools were developed to disrupt these 

traditional ways of learning. Work is now being done by Indigenous people across Canada to 

restore the traditional wholistic approach to the education of youth.  

Intergenerational Transmission of Trauma 

 

Seshia (2005) further explores Canada’s colonial history, particularly the impact of 

residential schools to address a key question - why Indigenous children and youth are more 

vulnerable to sexual exploitation when compared to dominant society. She found the answers are 

rooted in Canada’s colonial history, particularly the impact of residential schools. To further 

understand the intergenerational legacy of residential schools in Canada, an exploration of the 

term historical trauma is necessary. Bombay et al. (2014) suggest that the concept of historical 

trauma “highlights the idea that the accumulation of collective stressors and trauma that began in 

the past may contribute to increased risk for negative health and social outcomes among 

contemporary Aboriginal people” (p. 321). For Indigenous people of Canada, experiences of 

historical trauma are, “linked directly to the banning of cultural practices, policies and 

institutions of assimilation, and loss of culture. This is described as a process in which previously 

strong cultural identities rooted in traditional practices and world views, were devalued, and 

replaced by cultures of dependence and imbalance” (Mitchell & Maracle, 2005, p. 15). Bombay 

et al. (2014) illuminate a higher rate of negative outcomes among those who experience this type 

of intergenerational or historical trauma. Mitchell and Maracle (2005) state Indigenous 

communities in Canada have undergone a process of deculturation, resulting in “alcoholism, 

substance abuse, suicide, family violence, sexual abuse, child neglect, vandalism and theft, all of 

which are epidemic in many Aboriginal communities” (p. 16). They point out that “none of these 

indicators of cultural and identity degeneration characterized pre-colonized Aboriginal culture” 
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(p. 16). The concepts of deculturation and historical trauma frame the entirety of this project, as 

the proposed population are all living within the context of the historical trauma of the Indian 

Residential School system in Canada. Bombay et al. (2014) also address gaps in existing 

research and contextualize a need for a focus on positive parenting interventions when dealing 

with a group coping with historical traumas, a key point addressed in this project. 

Sexual Exploitation 

 

 Understanding the complex definition of sexual exploitation is imperative. This definition 

can vary, based on a global or local perspective. The United Nations Glossary on Sexual 

Exploitation and Abuse (2017) suggests trafficking or sexual exploitation is, “the exchange of 

money, employment, goods or services for sex, including sexual favors and other forms of 

humiliating, degrading or exploitive behaviour” (p. 7). Using an anti-colonial lens, the Native 

Women’s Association of Canada (2008) highlights the two streams in which exploitation can 

occur “through the commercial stream that includes an exchange of food, drugs, clothing, and 

shelter for sex acts. Or though the non-commercial stream where individuals in a position of 

authority or power over another person occur where the purchasing of gifts or enticements and 

promises for not disclosing to anyone is used to keep victims silent” (Nelson, 2019, p. 8). It 

should be noted at this point that a great deal of the explored literature on sexual exploitation 

focuses on children and youth, despite the focus of this work being on adult women. Nelson 

(2019) suggests this literature is still relevant to this discussion as “many women exploited in the 

sex industry have experienced recruitment as minors where sexual exploitation continued into 

their adult years” (p. 8) (Bittle, 2002; Native Women's Association of Canada (NWAC), 2008). 
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Sexual Exploitation of Indigenous Women  

 

Woman experience discrimination, violence, and abuse throughout the world. The United 

Nations Thematic Paper (2014) explores global incidences of domestic violence, harmful 

practices, economic exploitation, sexual abuse, sexual exploitation, and other forms of sexual 

violence, as well as acknowledging sexual exploitation and violence in the lives of Indigenous 

women and girls all over the world, thereby framing the need for increased support for survivors 

of sexual exploitation. Indigenous legal scholar Victoria Sweet states: “for Indigenous people, 

human trafficking is just the new name of a historical problem” (Bourgeois, 2015, p. 1432); the 

problem being colonization and ongoing exploitation. According to Bourgeois (2015), 75 percent 

of Indigenous women in Canada experience sexual abuse before the age of eighteen, 50 percent 

before the age of fourteen, and 25 percent before the age of seven. Indigenous women are also 

disproportionately represented in homicide statistics, making up 16 percent of all female 

homicides and 11.3 percent of all missing females in Canada, despite representing only 4.3 

percent of the total female population in Canada (Bourgeois, 2015). In certain regions of Canada, 

Indigenous women comprise up to 60 percent of people in the sex trade (Sethi, 2007). 

In the province of Manitoba, “women and children continue to be victimized in the sex 

industry despite having one of the most comprehensive and well-funded counter sexual 

exploitation strategies of any province in Canada” (Christmas, 2016, p. 1). Seshia (2005) 

examines street sexual exploitation in Winnipeg, Manitoba and has provided context to 

understand the lives of this project’s potential research participants. While Seshia’s (2005) 

research is almost seventeen years old, the director of the NCYCCP suggested it is still relevant 

as a picture of a woman’s experience of sexual exploitation – it “gives a voice to people who are 

ignored, stereotyped, and misunderstood by mainstream society” (Seshia, 2005, p. 5). Seshia 



 32 

(2005) highlighted the fact that, in Winnipeg, “seventy percent of sexually exploited youth and 

fifty percent of adults are Aboriginal peoples” (p. 20) and that “the continuation of colonial 

attitudes and structures, coupled with the legacy of residential schools, contributes to the 

oppression of Aboriginal peoples thereby increasing their vulnerability to sexual exploitation” (p. 

20). Seshia (2005) details what factors increase one’s vulnerability to sexual exploitation, such as 

poverty, racial background, a history of physical, mental, and emotional abuse, and an unstable 

family background, as well as what resources are necessary to exit the sex trade, including peer 

support, positive mentor relationships, effective community organizations, transitional housing 

and treatment centres (Seshia, 2005). She stresses the need for support and role modeling for 

survivors and highlights gaps in programming.  

Contextual Risk Factors 

 

It is imperative to understand that sexual exploitation does not exist within a vacuum and 

is instead experienced within the context of multiple other factors, including racism, sexism and 

poverty. Amnesty International (2004) documents the role of discrimination in historic and 

present acts of violence against Indigenous women in Canada. They point to the impact of 

colonization and victimization of the Indigenous peoples of Canada, particularly women, 

resulting in social and cultural devastation, including family disruption, loss of culture and 

overrepresentation of children in care.  

Bittle (2002) lists risk factors for sexual exploitation, including homelessness, situational 

poverty, poor educational outcomes, unemployment, inadequate social services, a lack of 

autonomy, addiction issues, past experiences with physical, emotional, and sexual abuse, 

previous suicide attempts, and poor mental health. Bourgeios (2015) outlines the concurrence of 

social factors which make Indigenous women exceptionally vulnerable to sexual exploitation: 
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“legacies of the residential school system, racism, urban migration, extreme poverty, 

involvement with state child welfare agencies, high rates of addiction and mental health issues, 

and high rates of interpersonal and family violence” (p. 1430), and for those in rural 

communities, the isolation, lack of resources and normalization of violence (Bourgeios, 2015). 

However, it is noteworthy that all these issues can be traced back to what Bourgeios (2015) 

identifies as the single largest key factor contributing to an Indigenous women’s vulnerability to 

sexual exploitation: colonialism. 

Being born Indigenous also increases one’s risk of sexual exploitation (Bryan-Davis et 

al., 2009; Justice Institute of British Columbia, 2002). “Indigenous women make up 

approximately 14-60 percent of identified victims who are being sexually exploited or trafficked 

across Canada” (Nelson, 2019, p. 9). Further, Bryan-David et al. (2009) explores the experience 

of sexual assault trauma within the context of these factors, breaking down their findings into 

prevalence, risk factors, and mental health effects, based on racial background. It is notable that 

they included the often-ignored experience of the American Indian woman. They found that 

American Indian women experience sexual assault more often than any other ethnic or racial 

group in America and they are 50% more likely to be the victim of a violent crime than African 

American women, who are the next highest group (Bryan-Davis et al., 2009). These findings 

further legitimize the need for further examination of the experiences of Indigenous women who 

experience sexual trauma.  

Lack of Effective Interventions 

 

To understand the experience of the individual being sexual exploited, Dalla (2002) 

focused her research on entry into the sex trade, reasons for staying, substance abuse, and 

parenting. The implications of her findings highlight the lack of social services tailored to the 
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needs of women who experience sexual exploitation. Dalla (2002) found that “they are in dire 

need of a variety of social services… yet to be effective, intervention programs must address 

their unique needs, understanding of which is largely dependent on gathering information on the 

environmental and social contexts of their daily lives” (p. 70). She also advises there is a need 

for intervention programs that focus on shared life experiences and developing positive 

relationships (Dalla, 2002), an issue central to the philosophy of the NCYCCP. She concluded 

her study by putting forward the need for further investigation, exploring support for individuals 

who have experienced sexual exploitation as well as “increasing the efficacy of programmatic 

intervention efforts” (Dalla, 2002, p. 72). 

Dalla (2002) highlights the need for more social services aimed at sexually exploited 

individuals, with specialized interventions addressing their unique needs, and suggests that 

“these programs should focus on the women’s mutual life experiences, including sexual and 

physical victimization, and their shared future goals, including those of regaining custody of 

their children, obtaining legal employment, and remaining drug-free (p. 71). Dalla acknowledges 

that the life of a sexually exploited individual “results from the cumulation of multiple 

interdependent personal and contextual factors” (Dalla, 2002, p. 71) and advocates for a more in-

depth look at these multiple environmental factors which impact a person’s life. She suggests 

exploring both the immediate and long-term needs of sexually exploited women, addressing 

everything from housing and childcare to developing new support systems, job training and 

education (Dalla, 2002). Greenwood (2006) confirms this need for the creation of wholistic, 

community based, traditional program frameworks, including educational interventions, for 

Indigenous women and families.  
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Indigenous Children and Youth in Canada 

 

Indigenous children and youth are disproportionately at risk of poor health outcomes, 

which are linked with the socio-economic context of their lives (Halseth & Greenwood, 2019). 

To understand the need for parents with high feelings of efficacy, it is necessary to examine the 

health and wellness outcomes for Indigenous children and youth in Canada.  

In their exploration of Indigenous early childhood development, Halseth and Greenwood 

(2019) present current Canadian statistics regarding Indigenous children and youth. Indigenous 

people represent the youngest and fastest growing group in Canada, growing by 42.5% from 

2006-2016, which is four times that of the non-Indigenous population in Canada. Indigenous 

women are more likely to give birth in their teens, at a rate of 8% compared to 1.3% of non-

Indigenous women. Indigenous children are more likely to live in a single-parent household and 

to have more siblings. They are also more likely to live in a multiple generational household.  

The likelihood of an Indigenous child living in foster care is significantly higher. In 2016, 

3% of all Indigenous children under the age of five in Canada were in foster care, compared to 

0.2% of non-Indigenous children. This overrepresentation is most pronounced in the Prairies – 

with over 80% of all children in foster care in Manitoba being Indigenous. In Ontario, 

parents/caregivers of Indigenous children are 130% more likely to be investigated for possible 

child abuse or neglect and are 15% more likely to have maltreatment confirmed (Contenta et al., 

2016). Indigenous children in Ontario are also 168% more likely to be removed from their home 

and placed into care (Contenta et al., 2016). 

Indigenous children and youth are more likely to live in poverty, at twice the rate of non-

Indigenous children and youth. It is also noteworthy that this poverty is far more acute in urban 

areas. Indigenous children also fare worse across multiple health indicators, including a poor 
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diet, lower rates of breast feeding, and food insecurity and poor nutrition which contributes to 

higher rates of obesity.  

Pregnant Indigenous women face risks as well. Poor health and wellness during 

pregnancy and a lack of prenatal care has led to higher rates of fetal alcohol spectrum, infant 

mortality, preterm births, and heavy birthrates. Finally, “Indigenous children also 

disproportionately experience physical and/or sexual abuse, which can lead to poor self-esteem, 

aggression and conduct disorders, changes in cognitive attitudes, as well as greater risk of 

involvement with the criminal justice and social welfare systems” (Halseth & Greenwood, 2019, 

p. 31). Halseth and Greenwood (2019) attribute these statistical disparities to the socio-

economic, environmental, political, and historical conditions in which Indigenous children and 

youth live.  

Indigenous children’s health and wellbeing are, “influenced by factors at the level of the 

family, community, and the broader societal systems and structures in which they live” (Halseth 

& Greenwood, 2019, p. 5). Indigenous children are born into a “colonial legacy”, including low 

socioeconomic status, intergenerational trauma resulting from residential schooling, high rates of 

substance abuse, increased involvement with the justice system, and extensive loss of culture, 

language, and identity (Greenwood, 2006). Halseth and Greenwood (2019) found:  

...the characteristics and composition of Indigenous families, which are younger, 

larger, include more extended family members, and are more often lone-parent or 

foster families compared to non-Indigenous families, can be sources of strength as 

well as challenges in children’s development. High rates of socio-economic 

marginalization, including lower rates of employment, employment income and 

educational attainment, have resulted in many Indigenous children living in poverty, 
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living in overcrowded or poor-quality housing, and experiencing food insecurity, 

which can affect their physical, cognitive, emotional, and psychological 

development. Community and family well-being contribute to healthy, safe, and 

supportive environments for children’s development but continues to be impacted by 

the legacy of Indian Residential Schools. (p. 5)  

Further, structural and systemic factors are also at play, including a lack of culturally safe health 

care, child welfare, education and social service systems, as well as legislation and policy issues.  

It should be noted that despite the grim outcomes discussed below, Halseth and 

Greenwood (2019) suggest the key to improving the health and wellbeing of these children is to 

strengthen the family relationship. Providing culturally relevant “access to services, including 

prenatal classes and screening, preschool programs and childcare, and parental information” 

(Greenwood, 2006, p. 19), is a protective factor in the healthy development of Indigenous 

children. By ensuring these children grow up surrounded by family and community which 

“foster and promote cultural strength, congruence and identity” (Greenwood, 2006, p. 25), it is 

hoped that the statistics will change.  

Parental Self-Efficacy 

 
Most PE studies appear to be quantitative (Amin et al., 2018; Ardelt & Eccles, 2001; 

Coleman & Karraker, 1997; Jackson, & Scheines, 2005; Sanders, & Wooley, 2004). This study 

is unique in its focus on the lived experiences of PE, through a qualitative approach. As this 

study is ethnographic in nature, the aim is to better understand how feelings of PE have 

developed while the individual attends the educational program. Further supporting the efficacy 

of this research approach is the work of Rochelle L. Dalla, who used semi-structured interviews, 

focus groups and ecological systems theory to explore the experiences of women involved in the 
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sex trade (Dalla, 2003; 2002; 2001). It is evident that there is a dearth of answers within the 

literature which address the questions posed in this research. 

Albert Bandura suggests that perceived self-efficacy is the “belief that one has the power 

to produce effects by one’s actions… [this] influences aspirations and the strength of 

commitments to them, level of perseverance in the face of difficult setbacks, and vulnerability to 

stress and depression” (Jackson & Scheines, 2005, p. 7). De Montigny and Lacharite (2005) 

provide a summary of the research on the impacts of SE, including “influence over what an 

individual chooses to do, the efforts that will be invested in specific activities, and the period of 

time over which efforts will be maintained despite obstacles and failures… Resilience to 

adversity, how much stress and depression are experienced in coping with the environmental 

demands and the level of accomplishment felt” (p. 392). On the other hand, “low levels of 

efficacy are proposed to result in poor persistence, depression, and self-blaming attributions” (De 

Montigny & Lacharite, 2005, p. 392). These general efficacy beliefs are a major basis for 

positive parental practice.  

Parental efficacy is the “parent’s beliefs in his or her ability to influence the child and his 

or her environment to foster the child’s development and success” (Ardelt & Eccles, 2001, p. 

945). Efficacy is learned from personal accomplishment, vicarious experience, verbal persuasion, 

and emotional arousal (Coleman & Karraker, 1997). Feelings of competency and satisfaction in 

the role of parent are inextricably linked but self-efficacy allows us to better understand both 

“objective (behavioural competence) and subjective (satisfaction or enjoyment) responses to 

parenting” (Coleman & Karraker, 1997, p. 48). Some parents seem to: 

embody a psychological hardiness, characterized by sufficient and sustained stamina 

for the challenging elements of parenting, engagement in adaptive parenting 
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behaviours, and possession of the ability to derive pleasure from various aspects of 

the parenting process. Conversely, a minority of parents are deficient in persistence, 

lack adequate parenting skills, feel exceedingly burdened by the responsibility and 

work involved in childcare and perceive very little of their parental experiences as 

enjoyable. (Coleman & Karraker, 1997, p. 47) 

De Montigny and Lacharite (2005) suggest that PSE can have a major influence on a 

child’s social competence and high PSE can act as a mediator when faced with negative 

psychosocial variables. High PSE is considered a critical buffer against adversity for families 

who experience social disadvantage, “enabling parents to optimally promote their child’s well-

being… efficacious parents work diligently to combat risks and provide positive experiences for 

their children, even in the presence of multiple stressors” (Coleman & Karraker, 1997, p. 48). 

Further, parents with higher PSE are more tenacious in the face of adversity and are more likely 

to use adaptive coping techniques and parenting behaviours (Amin et al., 2018). Parents with 

higher PSE act as role models for their children, engaging in promotive parenting strategies, 

which tend to be linked to an increase in the success of the child, both academically and 

psychologically (Ardelt & Eccles, 2001).  

On the other hand, parents who have low PSE are, “less likely to employ problem-solving 

strategies and are more prone to giving up in a difficult situation… failures are perceived as a 

confirmation of their lack of parental ability, leading to depression and negative effects” (Amin 

et al., 2018, p. 150). Parents with low PSE may feel their efforts are futile, and therefore will not 

promote child development or improve the child’s environment (Ardelt & Eccles, 2001). If they 

do try to engage in promotive parenting strategies, they may give up easily if difficulties are 

encountered, which only confirms their belief that they are powerless (Ardelt & Eccles, 2001).  
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Jackson and Scheines (2005) found that a mother’s employment is also linked to feelings 

of higher PSE, which is linked to decreased symptoms of depression:  

the effect of low-wage maternal employment on young children depends on the 

mother’s self-efficacy and the quality of their parenting in the home, both of which 

might be responsive to policy and program interventions that focus on economic 

pressure, mothers’ psychological functioning and parenting. (p. 17) 

Maternal employment is one of the direct goals of the NCYCCP. Jackson and Scheines 

(2005) also advocate for more psychoeducational programs which focus on PSE skills and can 

“result in more warmth and stimulation for children in the home and more support for single 

mothers who often are attempting to manage job and family responsibilities while parenting 

essentially alone” (Jackson & Scheines, 2005, p. 18). Ardelt and Eccles (2001) note that “this 

interaction between efficacy beliefs, promotive parenting strategies, and children’s success is 

likely to vary by environmental and family contexts as well as the presence of adversity. The 

process may be strongest in socially isolated and dangerous neighbourhoods (p. 949). This 

description is consistent with the specific neighbourhood to be explored in this research.  

Amin et al. (2018) completed a meta-analysis of the efficacy of a variety of parent 

education interventions which supports this current research, as it explored an increase of PSE as 

an unintended, but welcomed, consequence of the NCYCCP and found that improving PSE can 

be a buffer for many issues inherent in parenting, such as fatigue and psychological distress and 

advocate for interventions which improve PSE for all parents, particularly those who are, “at-risk 

of poor adjustment into parenthood” (p. 159). Sanders and Wooley (2004) also highlight the need 

for parenting interventions which “aim to increase parental self-efficacy through teaching parents 

the skills they need to manage specific problem behaviours and pre-emptive or antecedent 
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strategies that enable parents to plan, anticipate, select appropriate activities and encourage 

desirable behaviour at high-risk times” (Sanders & Wooley, 2004, p. 71). This is encouraging, as 

this type of education is at the heart of Child and Youth Care and the NCYCCP. 

Improving parental self-efficacy can be extremely important for families who are living 

in less-than-ideal circumstances. Coleman and Karraker (1997) highlight the ways that higher 

PSE is especially salient when the family is living in disadvantaged conditions, where the child 

may be potentially at a higher risk for maltreatment. This is the case for many of the students 

who attend the NCYCCP. Coleman and Karraker (1997) state that in these situations, improved 

parental self-efficacy can act as a “critical buffer against adversity… efficacious parents work 

diligently to combat risks and provide positive experiences for their children, even in the 

presence of multiple stressors” (p. 48). This research provides further support for the need to 

explore improvements in parental self-efficacy within the context of an effective education 

intervention program for sexually exploited women. It is the children of these individuals who 

stand to benefit the most from increased parental self-efficacy. In addition, in the same body of 

work, Coleman and Karraker (1997) also highlight the lack of research and data on PSE. 

Indigenous Parenting  

 

It is imperative to recognize that colonial parenting practices differ from traditional 

Indigenous parenting practices (Eni et al., 2009). Further to this, the fluidity of the family unit 

and Indigenous parenting practices are routinely judged through a colonial lens. In an effort to 

decolonize this research project, the focus of this research is on the efficacy of the mother 

herself, as opposed to exploring a concept such as “positive parenting” or “good” parenting. 

Only the mother herself can judge how she feels about her ability to parent. However, she may 

also be evaluating this through a colonial lens. To change this perspective, NCYCCP makes 
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every effort to ensure that students are exposed to traditional ways of parenting, so they can 

better understand and appreciate the historical context of Indigenous child rearing. 

Traditional Indigenous parenting can be seen as a “team effort, founded on a strong sense 

of companionship” (Eni & Rowe, 2011, p. 223). The definition of family among Indigenous 

communities differs from the colonial traditional European family. In the traditional Indigenous 

family, the “extended family took a large role in raising children. Raising, adopting, and 

fostering children, whether related or not, were highly regarded. Extended family reinforces 

transmission of values and intergenerational experiences” (Eni & Rowe, 2011, p. 224). Friends 

and relations in the community were found to be essential when raising a family, providing 

advice, community supervision, childcare, and companionship (Eni & Rowe, 2011). 

Further, the “extended family interconnection is the norm and tradition” (Eni et al., 2009, 

p. 87) and grandparents, particularly grandmothers, play a more involved role in raising children. 

This is often referred to as a “skipped generation” and comes from colonial research where the 

grandparents take over the role of raising children from parents (Eni et al., 2009). Eni et al. 

(2009) note that within the Indigenous context, there is more of a focus on “acceptance, patience, 

and an allowance for healing within families” (p. 87), therefore using this term undermines the 

communal approach to child raising, common in Indigenous families. They found that there is a 

unique flow between the generations in Indigenous families, with children as a part of the 

community, “moving easily among various kin” (Eni et al., 2009, p. 97).  

 When viewing this flexible communal approach to childrearing through a colonial lens, 

parents may be viewed as negligent or shirking their roles as the primary caregiver. By allowing 

the community to take a role in the raising of a child, a parent may be perceived as failing within 

colonial expectations of parenting. It is for this reason that the students of NCYCCP are in a 
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prime position to evaluate Indigenous mother’s feelings of efficacy – as they progress through 

the program, they are exposed to an Indigenized view of parenting, as demonstrated by the 

aforementioned teaching. 

Gaps in Literature 

 

 Despite the vast amount of literature on sexual exploitation and PSE, there does not 

appear to be any research that directly focuses on the intersection between the two, specifically 

in the context of EST. Following an extensive review of the relevant literature, specific gaps in 

the research have emerged. 

The participants in the NCYCCP have all experienced a great deal of trauma in their 

lives, including multiple forms of abuse in addition to sexual exploitation (Fraelich & Giacomin, 

2014). Most program participants, all of whom have experienced some type of sexual 

exploitation, are Indigenous women. This reflects the demographics of sexual exploitation in 

Winnipeg, Manitoba (Seshia, 2005). There is a gap in the literature surrounding parenting for 

women who have experienced sexual exploitation (Dalla, 2003), as well as the impacts on 

parenting when attending an educational intervention program or another less formal 

interpersonal supports (Dalla, 2001).  

There is a need to better understand effective community interventions and supports for 

women who have experienced sexual exploitation (Dalla, 2002). Specifically, there is a lack of 

research exploring the intersection of surviving sexual exploitation and parenting. The majority 

of women who have experienced sexual exploitation have children (Dalla, 2002), and yet there is 

little exploration of how these women parent. There is also a need to better understand positive 

supportive relationships in the lives of these women (Dalla, 2002). 
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The majority of existing PSE research appears to focus on the context of negative life 

experiences, such as economic hardship, poverty, and parental mental health struggles. There 

appears to be little understanding of how positive life experiences, such as furthering one’s 

education, relevant cultural supports, and psycho-social interventions, may impact PSE. Jackson 

and Scheines (2005) highlight this gap:  

Although there is a rapidly growing body of research on the role of perceived self-

efficacy in parenting and on the entire influence of economic hardship on efficacious 

parenting, little is known about the mediational roles that maternal self-efficacy 

beliefs and parenting in the home environment play… (p. 7) 

As well, maternal PSE is consistently explored in the literature, as it relates to mothers with 

children aged newborn to early elementary, with little focus on mothers with older children. 

While the impact of PSE on early childhood experiences is undeniable, parenting is a never-

ending role and the impacts of PSE may be felt at any age, therefore exploring the individual 

experiences of maternal PSE in relation to children of any age is necessary. 

The majority of existing PE research appears to focus on the context of negative life 

experiences, such as economic hardship, poverty, and parental mental health struggles. There 

seems to be little discussion of how positive life experiences, such as furthering one’s education, 

relevant cultural supports, and psycho-social interventions, may impact PE (Jackson & Scheines, 

2005). As well, maternal PE is consistently explored in mothers with children aged newborn to 

early elementary, with little focus on mothers with older children. While the impact of PE on 

early childhood experiences is undeniable, parenting is a never-ending role and the impacts of 

PE may be felt at any age, therefore it is necessary to explore the individual experiences of 

maternal PE in relation to children of all ages. Kohlhoff and Barnett (2013) highlight another gap 
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in the literature regarding PSE, pointing out that very little is known about the relationship 

between adverse parenting experiences, attachment insecurity and parenting self-efficacy. 

Kohlhoff and Barnett (2013) state that the majority of parenting self-efficacy research has only 

focused on one type of adverse experience: parental depression.  

By exploring other potentially adverse life events within the lives of the students of 

NCYCCP, I hope to better understand experiences of parental self-efficacy. By better 

understanding feelings of parenting self-efficacy within the context of adversity and attachment 

issues, better interventions and support may be adopted. Kohlhoff and Barnett (2013) believe 

that effective interventions may be useful in “reversing intergenerational transmission of 

ineffective and detrimental parenting behaviours” (p. 250). There is also a lack of research on 

clinical interventions seeking to enhance parental self-efficacy (Kohlhoff and Barnett, 2013) – a 

gap which this research seeks to address in small part. 

There is also a lack of Indigenous research focusing on PSE. Ardelt and Eccles (2002) 

completed a survey of Black American mothers and provided a comparison to data on White 

mothers. This suggests research continues to ignore the experience of Indigenous people in North 

America. Further, this type of research should be done in a respectful and culturally appropriate 

manner. When conducting research with an Indigenous population, there is a growing movement 

to use Indigenous research methods. There appears to be no research on Indigenous PSE, 

especially within the Indigenous research framework. Even though Indigenous people are the 

youngest and fastest growing segment of Canada’s population (Halseth & Greenwood, 2019), 

there continues to be a disproportionately small amount of research done on effective supports 

and interventions for Indigenous parents. 
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Finally, those who are running interventions and educational programs for women who 

have experienced sexual exploitation must develop a unique understanding of how to effectively 

provide support. “Knowledge of the attributes of perceptions of parenting efficacy will enable 

teachers to transmit knowledge and skills to the students concerning how to assess parents’ 

efficacy beliefs” (De Montigny & Lacharite, 2005, p. 393). These support providers must learn 

how to be role models and educators, in order to increase PSE in their program participants, as a 

“focus on knowledge and skills acquisition might not be enough” (De Montigny & Lacharite, 

2005, p. 393). This unique educational niche must be further addressed in academic research. 

Halseth and Greenwood (2019) note that funding for this population has not kept pace with the 

population growth of Indigenous people in Canada, therefore by creating academic research on 

the subject, it is hoped that funding policy may begin to reflect and address this need. 

This research project begins to address these gaps in the literature. Using two theoretical 

frameworks: Ecological Systems Theory, to understand the contextual experiences of the 

individual, and Parental Self-Efficacy, to understand how mothers feel about their ability to 

parent, this researcher attempts to better understand the impacts of post-secondary education on 

the PSE of Indigenous women who have experienced sexual exploitation.  
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CHAPTER 4: METHODOLOGY 

Study Design 

 

A qualitative approach was used to address the central research question: “What are the 

impacts of post-secondary education on evolving feelings of parental efficacy for sexually 

exploited Indigenous women in the Ndinawe Child and Youth Care Certificate Program?”. 

Ecological systems theory and Indigenous epistemologies are the two theoretical orientations 

used to guide this project to use the shared stories of the participants to better understand the 

wholistic impacts of their environment on the way they feel about themselves as a parent. With 

an eye to both theoretical orientations, talking circles and in-person interviews were chosen as 

data collection tools as they focus on relationality and the mutual exchange of story and 

experience (Fast & Kovach, 2018; Wilson, 2008). Participants were selected based on their 

participation in the Ndinawe Child and Youth Care Certificate Program as well as meeting the 

other parameters of the research. All methodological choices in this project were guided by 

existing recommendations and research of Indigenous scholars (Chilisa, 2012; Denby, 2018; Fast 

& Kovach, 2019; Kovach, 2018; Kovach, 2009; Loppie, 2007; McAdam & Myo, 2009; Rowan 

et al., 2004; Tafoya, 1995; Wilson, 2008). 

Methods 

 

 Data for this project was collected in three phases. I first conducted two talking circles 

with alumnae of the program, led by the NCYCCP knowledge keeper, to develop and refine a set 

of interview questions which reflected their experiences in the program. Semi-structured 

interviews were then completed with participants in the 2020-21 cohort of students as they 

progressed through the program. Due to an unforeseen and atypically small group of graduates 

because of the COVID-19 pandemic, it became apparent that more data was needed. A third and 

final phase of data gathering was added - semi-structured interviews with randomly selected 
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alumnae of the program (from 2008-2020). Originally, I had considered augmenting the 

qualitative data with a quantitative measure of parenting efficacy but opted not to as it distracted 

from the richness of the stories and was not in keeping with IM. 

The alumnae interviews were completed as an addendum to a larger scoped research 

project being conducted in partnership with the Manitoba Research Alliance (MRA) and the 

Canadian Centre for Policy Alternatives, which explored long-term outcomes for alumnae of the 

NCYCCP. With approval from research committees from both the MRA project and this project, 

questions on parenting efficacy were asked to the randomly selected alumnae participating in the 

MRA project, who also fit the demographics of this project. This amendment was approved by 

the Royal Roads University Research Ethics Board. Ethics approval for the larger project, An 

Exploration of Long-Term Outcomes Following Graduation from the NCYCCP, was completed 

through the University of Winnipeg.   

Thematic analysis (Braun & Clarke, 2006) was used to generate common themes as well 

as unique experiences from all the interview data, in order to gain a comprehensive 

understanding of lived experiences of parental efficacy for Indigenous women who have 

experienced sexual exploitation. Each data set was analyzed separately, allowing for themes to 

be determined in situ. Once all data collection was complete, a broad analysis was completed, 

incorporating themes from all three data sets and central themes for the entire project emerged. 

Ethics Protocol 

 

The Royal Roads University Research Ethics Board approved the ethics protocol for 

study with human participants (Appendix 1) As students in the NCYCCP are also considered to 

be Red River College students, approval from the Red River College Research Ethics Board was 

also received (Appendix 2). Before starting each talking circle and interview, I reviewed the 
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purpose of the research and had each participant review and sign the informed consent form, 

outlining the study’s purpose and detailing the confidentiality protocols. If a research participant 

became distressed during the interview, a list of community services as well as a phone number 

for counselling services was available. There was also an Elder on site at all times should a 

participant want to sit with them, and smudge was offered before and after each interview.  

As part of the commitment to ensuring confidentiality, this analysis does not include any 

identifying characteristics of the participants. While reviewing the consent form with 

participants, I explained how data anonymization would be done and how the data would be used 

for my dissertation, presentations, and any potential publications. I informed the individuals that 

I would share the transcripts with my supervisor if necessary. After transcription occurred, 

participants received a copy of their interview transcript and were asked to provide clarification 

and feedback if they had indicated on their consent form the desire to do so. This type of 

feedback allows for further relationship building within IM (First Nations Information 

Governance Centre, 2017). I also informed participants that they would be able to receive a copy 

of the study upon completion. I used pseudonyms that I randomly selected. Participants were not 

asked to choose their own pseudonym, which was an oversight when I was collecting data. I 

changed all identifying information, password protected all computer files, and kept all 

anonymized data in a locked cabinet in a secured location to protect the privacy of the research 

participants. I will keep all transcripts, audio recordings, codes, and backup files in a secure 

location, known only to me, until one year following publication of this data. One year after my 

final dissertation defence, any data that identifies a participant will be destroyed.  

The director of the NCYCCP approved and supervised all aspects of this research as an 

added protection for the students/participants. It should be noted that while she had oversight 
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over the project, she was not privy to anything shared by the participants during data collection. 

As this project deals with an Indigenous population and a non-Indigenous researcher and 

includes potential power dynamics as a result of the student/instructor relationship, specific 

ethical considerations have been explored in relation to subjectivity and conflicts of interest, 

detailed below.  

Subjectivity of the Researcher 

 
The researcher role in this project is unique, as I am also an instructor in the program in 

question. Extensive efforts have been made to reduce any potential impact or power dynamic 

which I may have with the program participants, including not teaching them during any stage of 

data gathering. It is important to note that this decision to proceed with this researcher as an 

insider in the program was not undertaken lightly. Without this unique positionality in the 

program, it would not be possible to access these participants or conduct this research. 

As a result of this positionality, it is imperative that I explored my own subjectivity, 

which “acknowledges and respects the significance of the personhood of both researchers and 

researched within the social sciences” (Letherby, 2019, p. 2). “Research subjectivity is made 

explicit in Indigenous research... Owning one’s subjectivity in research is critical in decolonizing 

research, especially for Western academically trained scholars” (McGregor et al., 2018, p. 11), 

such as myself. Subjectivity in this type of research accepts that both research and data analysis 

are power-laden and emotionally based, the researcher is no more intellectually superior to 

respondents and the researcher becomes part of the work they are studying (Letherby, 2019). 

Letherby (2019) also highlights the fact that many social science researchers have past 

experience with what they are exploring, and they likely have views on what they may find. As 

well, she suggests that researchers may contextualize the findings through their own lens. When 
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using IM, it is accepted that the researcher’s point of view will inevitably affect the research 

process (Kildea & Kumar, 2018). However, work must still be done to mitigate how the 

researcher’s own values, opinions, and beliefs impact on the project. Specifically, the researcher 

must engage in a “critical interrogation of all aspects of one’s personhood within the knowledge 

production process” (Letherby, 2019, p. 4), which was an ongoing process, occurring throughout 

every step of this project. The reciprocal nature of subjective research means that a mutual 

relationship is established (McGregor, et al., 2018). The inherent relationality of IM means that 

the researcher embeds themselves in the research, acting not as an impartial recorder, but as a 

storyteller and a witness, tasked with sharing stories they have been honored with (Hunt, 2018). 

Hunt (2018) summarizes the importance of this work: 

Given the stigma surrounding sex work and the internalized shame experienced by 

many victims of violence, this need for collective validation resonates with my 

understanding of witnessing. Witnessing can become central to undoing the harms of 

colonialism by humanizing, valuing, and loving sex workers, among other members 

of our communities and families, through acknowledging their stories, experiences, 

and perspectives. (p. 289) 

I have considered my positionality within the work and acknowledged the implications of 

my privileged role as researcher (Letherby, 2019). I accomplished this through the use of 

reflexive journaling and ongoing check-ins with my Knowledge Keeper. I have acknowledged 

and explored the significance of my own personal and intellectual experiences, as it relates to the 

research and analysis process (Letherby, 2019). To address the concerns surrounding telling 

these stories through my personal lens, I used the first-person narrative from the participants 

themselves whenever possible. This ensures the women’s stories to be heard in their own words, 
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known in IM as storytelling or narrative (Kovach, 2018; Loppie, 2007). I also presented an 

identity statement (“personal location”) within the first chapter of this dissertation, to 

acknowledge perspective and situate myself within both the research and the community (Fast & 

Kovach, 2019). This self-situating tells the reader that I, as the researcher, have the support of the 

community and I have people offering a broader perspective on my work which lends the project 

further credibility (Fast & Kovach, 2019; Kovach, 2009).  

Conflicts of Interest 

 

As discussed in the previous section, I am an instructor in the program being studied, 

therefore it is possible I could be seen in a perceived position of power to the 

participants/students. However, I only teach for a six-week period in the academic year and am 

not an employee of NCYCCP. I am an employee of Red River College and have no employment 

responsibilities to the NCYCCP itself. The first round of interviews, which occurred prior to me 

teaching the students, were conducted by a research assistant to mitigate any concerns about me 

teaching the students at a later date. The second and third round of data collection occurred after 

I had taught the students and was no longer in a perceived position of power.  

My dual position in the program, as an insider in the role of an instructor, as well as the 

role as an outside researcher, is unique but necessary. Herbert (2010) found that there is relative 

absence of academic literature on the complexities of combining these roles, suggesting that this 

is a comparatively recent practice. Despite this lack of literature, it is imperative that the 

researcher account for this intersection of roles and explore positionality within the research 

itself. As previously stated, this type of narrative research is focused on relationship building 

(Pelosi, 2015). Pelosi (2015) suggests relationships are key in data collection and researchers 

must be able to develop a relationship based on mutual respect and trust with the participants, in 
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order to connect, empathize, and gently probe, while not being afraid to address sensitive topics. 

This reflects the sensitive nature of the research work I am embarking on – it is necessary for 

anyone researching this program to have a well-established relationship with the participants, in 

order to illicit rich and honest narrative responses. 

Being part of a community prior to beginning research is key in IM (Kildea & Kumar, 

2018); therefore, it would not be appropriate for an outsider to conduct this research – there 

would be no relational accountability (Hart, 2010). I am trusted by staff, alumnae and students, 

making me an ideal candidate to conduct this type of sensitive work. Providing further support 

for the need for an embedded researcher at this program, Nykon (2018) stated: 

 NCYCCP students are the primary source of information being gathered to 

examine the NCYCCP, providing information that is not readily quantifiable, that 

is highly personal for students and, as the students themselves are well aware, has 

significant relevance for both their current circumstances and future prospects. They 

are sharing emotionally powerful information about themselves, their fellow 

students, and their teachers in a direct and personal way. As a result, the boundaries 

between these relationships are not always clearly defined or rather, as will be 

shown in this report, they are defined in a way that requires a shift away from the 

notion of more measured “typical” academic student-teacher and “external 

assessor” boundaries. (p. 4) 

 It should also be noted that this director and staff of NCYCCP have stated that they 

would not approve any research with respect to the program if it were to be completed by an 

outsider. The participants in the program are still very vulnerable and much is done to ensure 

they are always safe and protected, both from harm and from judgment. According to the 
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director of the program, it is not safe for just anyone else to come in and gather this data. It is 

imperative that someone who is familiar with the program, staff, students, and alumnae conduct 

this type of research.  

Rose (2018) suggests that the relational Indigenous knowledge transfer requires this type 

of relationship – a researcher “must become a family: be interconnected in a reciprocal way” (p. 

4). Within this “notion of connectedness and familiar reciprocity that Indigenous methodologies 

turn what the West would interpret as subjective and possibly a conflict of interest into a 

dynamic instrument of rigour and a central plank in knowledge transfer” (Rose, 2018, p. 4). It is 

for these reasons I am confident that my existing role within the program put me in a position to 

be a more effective researcher. Further, Hunt (2018) acknowledges that in colonial research, 

distance between the researcher and the participant “implies a neutrality and objectivity” (p. 

288), Indigenous research “insist[s] on working in an intimate network of relations – an 

epistemologically distinct approach from this Western distancing” (p. 288). 

My pledge of confidentiality and non-judgment was reiterated prior to all interviews and 

circles. The students knew that total confidentiality was ensured and that I would listen without 

judgment. I also highlighted potential conflict of interests within the consent forms. There was 

also an Elder present during the circles. The tenets of confidentiality and non-judgement are 

inherent in the tradition of the circle (Chilisa, 2012) and the Elder reinforced this. The researcher 

also stressed to each participant that in no way would what they share impact their grades or their 

standing in the program. It is noteworthy that the student/teacher dynamic in this program is 

unlike any other. There is a feeling of give/take in this program, where the students teach the 

instructors as much as the instructors teach the students. They are very few hierarchical 

relationships in this program, likely because it is focused on Indigenous ways of knowing and 
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being, wherein everyone is equal, no better or no less than anyone else, and has the space and 

opportunity to learn (Denby, 2018). Smith (2012) extrapolates on this Indigenous knowledge, 

highlighting that it goes beyond environmental teachings and has, “values and principles about 

human behaviour and ethics, about relationships, about wellness and leading a good life” (p. 

161). These values and principles guide the entire program and each person’s actions within it.  

Participants 

 

The primary participants of the study are students from the 2020-21 cohort of the 

Ndinawe Child and Youth Care Program as well as alumnae who had graduated from the 

program. Participant criteria for this project included Indigenous women who identified as 

cisgender or transgender females: a) being Metis, First Nations or Inuit, b) 18 and older, c) had 

experienced sexual exploitation, and d) were parenting children. Students who are male, non-

Indigenous, or are not raising children were excluded from this study. The number of current 

program participants was limited due to the enrollment maximum of the program, typical 

attrition issues of the program, and COVID-19. This approximate number of participants is 

consistent with other ethnographic studies (Spencer, 1991). Kuborsky and Rubinstein (1995) 

discuss issues with determining sample size, acknowledging that bigger is not always better. 

They suggest about 12-26 participants is an appropriate sample size, however they acknowledge 

that samples sizes with less than 10 participants are often common (Kuborsky & Rubinstein, 

1995). In the two talking circles, two individuals came together in each circle to share their 

experiences. In the 2020-21 cohort interviews, participants for the first round of interviews, held 

in September 2020, included five women who were enrolled in the NCYCCP. The second round 

of interviews, held in January 2021, saw the same five women interviewed. There was a great 

deal of attrition from the program prior to the final round of interviews and as a result, only one 
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individual was interviewed during the third round. As previously stated, this was a direct result 

of the COVID-19 pandemic where multiple stressors were exasperated for participants of the 

program. 

Of the five women initially interviewed in the 2020-21 cohort, the age range was early 

twenties to mid-fifties. All five women had completed high school and three had attended some 

university or college prior to coming the NCYCCP. Questions about relationship status were not 

asked. No questions were asked surrounding economic status, however, a requirement to attend 

the program is involvement with Employment and Income Assistance (EIA) in the Manitoban 

government, therefore it is assumed that all came from a lower economic background. At least 

one of the participants identified that she was a mother as well as a grandmother and was now in 

a different type of parental role. Four of the five women spent time in the care of Child and 

Family Services (CFS) in the Manitoban government. The majority shared that they experienced 

multiple forms of abuse as children.  

In the alumnae interviews, participants included 12 Indigenous women who identified as 

cisgender or transgender females: a) being Metis, First Nations or Inuit, b) 18 and older, c) had 

experienced sexual exploitation d) were parenting children, and e) had graduated from the 

NCYCCP. These women graduated throughout the duration from the program (2008 to 2020). 

Eight of the women were in a domestic partnership (either married or common-law) while the 

other four were single parents. Only two individuals were not in the care of CFS at some point 

during their childhood. All twelve women identified as intergenerational survivors of the Indian 

Residential School/Indian Day Schools system and/or the Sixties Scoop, with at least one having 

survived the Sixties Scoop herself. Questions about economic status were not asked, however, 

two women stated they were on EIA while the other ten had come off either during or after they 
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attended the program. Out of the ten who were not receiving any government assistance, nine 

were employed in the Child and Youth Care field. Only two individuals had not pursued further 

education after graduating the NCYCCP program, while four had completed the second diploma 

year of Child and Youth Care at Red River College and seven had gone on to take courses at 

either the University of Manitoba or the University of Winnipeg.  

Participant Recruitment 

 

Talking circle participants were recruited via the sharing of a recruitment poster during 

the weekly Alumnae group gathering (Appendix 3). While this group is not attended by all 

alumnae, it was an effective way of sharing this research opportunity, as it was assumed those 

who did attend spoke to others not in attendance. This recruitment poster was also shared on the 

Alumnae Facebook group, of which the majority of alumnae are members. Cohort participants 

were asked at the beginning of the school year if they were willing to participate in this research 

study spanning the length of the educational year. Each new student who met recruitment criteria 

was given a recruitment letter. If individuals were interested in participating in this study, they 

contacted me via email or telephone. An initial brief screening occurred at the point of first 

contact to ensure the individuals fit the basic parameters of this study. All of those who reached 

out qualified.  

For the separate MRA project, 23 alumnae were contacted and interviewed. These 23 

alumnae were randomly selected from all previous alumnae, a sample size of 115. These 

alumnae included all genders and some who were not parents. When setting up a time to meet for 

the MRA interview, the criteria for this project was reviewed with each alumna. If individuals 

met the criteria, they were asked if they were willing to participate in both interviews and were 

provided with a recruitment letter or email. Out of the 23 alumnae interviewed for the MRA 
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project, twelve fit the criteria for this project as well and were willing to participate in both sets 

of guiding questions during their interview. 

When scheduling the interview, I informed each participant of the purpose of the study 

and stressed that they had the right to refuse to answer any question or to withdraw from the 

study at any time. In person, prior to beginning the talking circle or first interview, a gift of 

tobacco was offered as a sign of respect and of asking for their knowledge, (Denby, 2018; 

McAdam & Myo, 2009). Tobacco is a sacred medicine in the Anishinaabe and Ojibway 

communities (Struthers & Hodge, 2004), with it typically being passed to another person or 

Elder as a gift in exchange for knowledge. At the beginning of each interview, I reiterated the 

purpose of the study, thanked the participant for their participation, asked that they review and 

sign the consent form), and offered smudge. Smudge and the opportunity to sit with the Elder 

and/or Knowledge Keeper was also provided at the end of each interview. Participants were 

discreet in each round of data gathering and there was no overlap in participation. 

Key Actors 

 

 It is imperative to identify the different actors involved and their relationship to this 

research. My role, as both researcher/doctoral candidate and instructor in the program, was 

explored in the Subjectivity of Researcher section. The participants in this research have also 

been explored above.  However, there are others involved in this work, aside from the 

participants themselves, who are integral to the process. The director of the NCYCCP provided 

guidance and context throughout this journey. The Knowledge Keeper also provided guidance in 

IM and led ceremony, ensuring participants felt safe, supported, and surrounded by their culture. 

Both women also legitimized my role as researcher, as potential participants knew that if they 

endorsed my work, it was safe to participate. One of the other instructors in the program, herself 
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an Indigenous researcher, also acted as an internal committee member for this project. She 

provided insider knowledge of this unique program and bridged the gap between Indigeneity and 

the colonial structures of academia. 

Research Question 

The central research question for this study was: “What are the impacts of post-

secondary education on evolving feelings of parental efficacy for sexually exploited Indigenous 

women?” Specific questions were asked to capture the impacts of the post-secondary program 

on feelings of efficacy, including:  

a) What kind of parenting models/mentors have you had? 

b) What is the most important aspect of parenting to you? 

c) When faced with a challenging parental issue, what do you/who do you turn to for 

help? 

d) What things frustrate you about being a parent?  

e) What helps you feel more effective as a parent?  

f) Can you tell me about a time in the past month you felt capable of handling a 

situation as a parent? Incapable? 

g) What does parenting mean to you? Has this changed since coming to the program?  

h) How did you feel about your ability to parent before you started at Ndinawe? 

i) Tell me about how your feelings of parental efficacy have changed since attending 

Ndinawe. 

j) Do you feel like Ndinawe enhanced your feelings of parental efficacy? How so? 
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Data Collection 

 

Talking Circles 

 

 Prior to the individual semi-structured interviews, two talking circles were held with 

alumnae of the NCYCCP. With a focus on the importance of relationality in IM, these talking 

circles were conducted so that program graduates could share their experiences and how their 

feelings of PE have evolved since attending the program. Frey and Fontana (1991) state that this 

approach is useful in the initial phase of a study, as the researcher seeks to better understand the 

context of the issues as well as to develop more refined methodological techniques (Frey & 

Fontana, 1991). Further, this process brings in community input, to gain a broader perspective 

and increase credibility (Fast & Kovach, 2019).  

Throughout this project, it was the relational aspects which set it apart, specifically, the 

shared relationality between participants and researcher and the relational accountability, 

wherein relationship building, and respect is the foundation of the circle (Wilson, 2008). Chilisa 

(2012) stresses the importance of the talking circle:  

…A person is given a chance to speak uninterrupted. The talking circle symbolizes 

and encourages sharing of ideas, respect of each other’s ideas, togetherness, and a 

continuous and unending compassion and love for one another. The circle also 

symbolizes equality of members of the circle. (p. 213) 

Chilisa (2012) also provides specific guidelines to conduct a culturally appropriate interview, 

including using ceremonies and symbolism during the interview to ensure voice is given to each 

participant. 

Two circles were held within two weeks of one another in the summer of 2020. One 

circle was held in the afternoon and the other was held in the evening to accommodate a variety 
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of work schedules. Childcare was provided to those who requested it and an honorarium was 

provided. Both circles were held at the NCYCCP site, making it a safe, familiar, and accessible 

space to talk. Despite having confirmation of attendance from four and five individuals, 

respectively, only two individuals attended each circle. This was due to a multitude of issues, 

including but not limited to a work emergency, a family emergency, and the hot summer 

weather. It should also be noted that due to the COVID-19 virus, it is quite possible that others 

were reluctant to attend an in-person gathering. Physical distancing protocols were in place 

during the circles and hand sanitizers and masks were available in keeping or exceeding 

provincial mandates.  

At the beginning of each circle, I offered tobacco to each participant, as a sign of respect, 

reciprocity, and sharing of knowledge (Denby, 2018; McAdam & Myo, 2009). Once they 

accepted the tobacco, I reviewed the consent form with each participant. The consent form 

outlined the purpose of the study, how the findings would be used, and the expectations of the 

interview itself, such as confidentiality, potential conflicts of interest, and the fact that the 

student is free to withdraw without penalty at any time (Appendix 4). Participants were also 

given the opportunity to request a copy of the circle transcript for review, although all declined 

to do so. The circle was audio recorded with confirmed permission from all those present. After 

reviewing the consent form and giving a short synopsis of my research plans, I stepped back, and 

the Elder took the lead. 

The Elder moderated each talking circle by presenting a few open-ended guiding 

questions to the group (Frey & Fontana, 1991). These questions related to how the program has 

impacted the participant’s life, if feelings of PE have changed as a result of the program, and in 
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what ways their lives changed since graduating the program (Appendix 5). The four guiding 

questions presented to the circle were: 

• What does parenting mean to you? Has this changed since coming to the 

program? 

• How did you feel about your ability to parent before you started at Ndinawe? 

• Tell me about how your feelings of parental efficacy have changed since 

attending Ndinawe. 

• Do you feel like Ndinawe enhanced your feelings of parental efficacy? How so?  

The Elder opened the circle with a prayer and a smudge to honor the ancestors and ask for 

guidance in the process. During this time, I was part of the circle, but acted primarily as an 

observer. Each circle lasted approximately one and a half hours and produced a great deal of 

insightful data which assisted in the creation of the interview questions. 

Interviews 

 

I conducted semi-structured interviews with the 2020-21 cohort participants and alumnae 

of the program in order to collect data from the research participants. An interview is defined as 

a method of data collection in which one person (an interviewer) asks questions of another 

person (a respondent) (Polit & Beck, 2006). I utilized semi-structured interviews, in which 

“open, direct, verbal questions are used to elicit detailed narratives and stories” (DiCicco-Bloom 

& Crabtree, 2006, p. 40). This type of interview was best suited for this research project as it 

allowed the interviewer to ask questions while at the same time allowed the participant to share 

their own story (DiCicco-Bloom & Crabtree, 2006; Kallio et al., 2016). Interviews are often used 

in ethnographic research as a means of data collection to gather rich narrative experiences 

(DiCicco-Bloom & Crabtree, 2006; Spencer, 1991). Purposive sampling, wherein subjects are 
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intentionally selected (Koerber & McMichael, 2008; Kuborsky & Rubinstein, 1995), was used to 

select current program participants and random sampling was used to select alumnae 

participants.  

The cohort interviews took half an hour to one hour, however, there was no time limit, as 

the length was dependent on how much the participant wanted to share (DiCicco-Bloom & 

Crabtree, 2006). Each interview was audio recorded with confirmed permission from the 

participant and each individual signed a consent form (Appendix 6). The very act of the 

participant sharing their story is an inter-relational exchange, in line with IM and it allows the 

individual to hold the space, as they own their journey. This exchange served as the “catalyst… 

to find and reveal their truth” (Fast & Kovach, 2018). Wilson (2008) highlights the fact that 

within Indigenous methodologies, it is the relational piece that sets it apart from Western 

methodologies, stating, “Research is ceremony… the purpose of any ceremony is to build 

stronger relationships or bridge the distance…” (p. 137). That is to say, “interviewing or 

questioning in Indigenous research cannot really take place without this level of deep listening 

that leads to meaningful exchanges. It is a matter of forming a relationship that goes beyond the 

informant researcher duality to becoming co-learners” (Wilson, 2008, p. 113). Further, these 

open-ended interviews incorporate the fundamental IM value of respect (Rowan et al., 2004) and 

Tafoya (1995) emphasizes the importance of stories: “part of finding a harmony is recognizing 

that we all have a lot of stories to tell, and the value we find in Native stories needs to be 

recognized in the same way that we recognize and show respect to other stories…” (p. 11). This 

approach to data gathering sought to show respect to the participants for the gift of sharing their 

stories. 
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A short series of questions was developed which served as a guideline for the interview 

process with cohort participants (Appendix 7). A modified version of this interview guide was 

utilized for the alumnae interviews (Appendix 8). I used open-ended questions as well as follow-

up or probing questions to ensure that all information was included or to encourage the 

participant to continue to tell his story. The series of questions focused on the participant’s 

understanding of the role of parenting, experiences of parental efficacy, and how they felt the 

NCYCCP impacted these feelings. Despite having a prepared list of interview questions, I used 

caution not to control the interview by allowing each participant to take their answers in 

whatever direction they felt was appropriate, as I wanted to respect the participants and their 

experiences, as opposed to treating them as data producers (Whiting, 2008). I audio-taped and 

transcribed all interviews.  

A potential issue when utilizing semi-structured interviews is that it may be difficult to 

separate the researcher’s own knowledge and bias from the data (Braun & Clark, 2006; Whiting, 

2008). Throughout the interview process, I engaged in reflexive self-examination, 

acknowledging my own values, assumptions, prejudices, and personal influences as a researcher, 

as suggested by Hand (2003). I engaged in journaling, or keeping a methodological log 

(Peterson, 2006), to examine my own thoughts on the research process. This reflexive approach 

aided in the auditability of this qualitative research project. By acknowledging that, within 

qualitative research “the researcher and the research cannot be meaningfully separated, and that 

neutrality is impossible” (Peterson, 2006, p. 18), instead of being a source of bias, this reflexive 

approach can be thought of as a resource that may generate new insights. Journaling allowed me, 

as the researcher, to reflect on common barriers and opportunities presented by the participants 

that emerged as the interviews progressed.  
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Data Analysis 

 

Thematic analysis is the most appropriate approach to data analysis to better understand 

evolving feelings of parental efficacy in program participants over the span of the one-year 

educational intervention. According to Braun and Clarke (2006), “thematic analysis is a method 

for identifying, analysing, and reporting patterns (themes) within data” (p. 79). Thematic 

analysis, which aims to reflect reality (Braun & Clarke, 2006) and explore the understanding of 

an issue (Attride-Stirling, 2001), allowed me to search across the data for themes that emerged 

based on the participant’s experiences (Daly et al., 1997). By identifying codes, which are 

categories in relation to the data, I was able to find repeated patterns of meaning (Braun & Clark, 

2006) to develop themes, which “captures something in relation to the research question” (Braun 

& Clark, 2006, p. 82). I then analysed the themes in relation to the two theoretical frameworks 

used in this project (Attride-Stirling, 2001). Braun & Clark (2006) state that thematic analysis is 

not associated with any specific theoretical framework or perspective; therefore, as this project 

utilizes two different theoretical frameworks, the flexibility of this type of analysis is beneficial.  

I attempted to engage in member checking to give research participants “an opportunity 

to check (approve) particular aspects of the interpretation of the data they provided” (Carlson, 

2010, p. 1105). However, only one individual indicated that they would be interested in 

reviewing their transcripts for accuracy and providing comments on the emerging themes. When 

sent the transcript of her interview and the themes that came out of it, she did not provide any 

feedback.  

I analysed the data in two stages: repeated readings of the transcribed interview to 

identity themes followed by in-depth coding of the transcripts using the identified themes. 

During this stage, I withheld any judgement and let the participants’ words tell the story. This 
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narrative approach to developing codes and themes ensures the participants’ stories are reflected 

and they are allowed to follow naturally. Tafoya (1995) highlights the circular nature of one’s 

stories:  

Stories go in circles. They don’t go in straight lines. It helps if you listen in circles 

because there are stories inside and between stories and finding your way through 

them is as easy and as hard as finding your way home. Part of finding is getting lost, 

and when you are lost you start to open up and listen. (p. 12) 

By approaching the interview data openly, and letting their stories paint the picture of their 

experiences, the participants voices were respected, and I followed the core belief of IM, which 

is knowledge is relational (Wilson, 2008) and “reality is not an object but a process of 

relationships” (Wilson, 2008, p.73). 

The second stage of analysis encompassed both the themes that emerged from the 

interviews as well as current literature, to provide a comparison of the two. The entire process 

was recursive, as I moved through the data to develop a clear thematic overview of the 

experiences of the participants. By following the steps of data analysis outlined in Creswell 

(2009), I was able to move from the coding process to theme generation to interpreting the data 

within the context of existing emerging adult literature.  

 Braun and Clarke (2006) examined the advantages and disadvantages of thematic 

analysis. The advantages of thematic analysis are numerous, and include flexibility, accessibility 

for both novice researchers and for the public, an ability to provide a full description of the data 

set, including both the similarities and differences in data, and an ability to generate 

unanticipated insights when analysing the data. The disadvantages of thematic analysis appear to 

depend on the skill of the researcher herself. If the analysis is poorly conducted or inappropriate 
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research questions are used, this can hamper the method in its entirety. The flexibility of the 

method, which is also one of its main benefits, may also prove to be a disadvantage if the 

researcher is unable to focus his or her work within particular theoretical frameworks. Both 

issues were avoided in this research project as I have ensured that I have strong research 

questions, conducted a clear analysis of the themes, and focused my final analysis within the 

context of the two theoretical frameworks. The findings and themes for each dataset was 

amalgamated by reviewing each separately and then working to create broader themes, within 

which each sub-theme fit. Upon multiple reviews of all the data, it was clear that there were 

themes which encompassed all the data sets. These are the broad themes which are overarching 

through the project. 

Since this is an exploratory study, merely beginning the conversation of understanding 

the evolving feelings of parental efficacy in program participants over the span of the one-year 

educational intervention, only a small sample was interviewed. Considering the small sample 

size, constrained by the small cohort of students, this project did not reach saturation. Instead, the 

individual stories of those who participated in this project are honored and shared, in the hopes 

that their journeys would improve practice for this type of educational intervention and provide 

insight into the experiences of parental efficacy for others in similar situations. Hunt (2018) 

proposes that bearing witness to these experiences and sharing these stories can be seen as an act 

of recovery, “in which we reinterpret the past in order to understand the present” (p. 289). Hunt 

(2018) brings forward the idea of collective validation as an outcome for doing this type of 

research: 

Given the stigma surrounding sex work and the internalized shame experienced by 

many victims of violence, this need for collective validation resonates with my 
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understanding of witnessing. Witnessing can become central to undoing the harms of 

colonialism by humanizing, valuing, and loving sex workers, among other members 

of our communities and families, through acknowledging their stories, experiences, 

and perspectives. (p. 290) 

Conclusion 

 

 As experiences of parental efficacy for Indigenous women who have experienced sexual 

exploitation is experienced within society, the impact that society has on the individual and their 

family is undeniable. Both Indigenous epistemology and the ecological systems model 

acknowledge the interdependent role that society and one’s environment has on the individual. 

By sharing their experiences and stories, the women in this project will enlighten others to their 

unique experiences. This approach to parenting within the context of surviving trauma and 

attending a unique Indigenous post-secondary program will provide a rich and unique 

understanding of the experience in order to give meaning to the experience and to provide more 

appropriate supports for this cohort. 
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CHAPTER 5: FINDINGS 

 

I was able to determine themes within the data using thematic analysis (Braun & Clarke, 

2006). The themes which emerged from the focus groups are explored in detail below and 

provided the basis for the cohort interview questions. The themes which emerged over the course 

of the three interviews within each school year are then explored. These themes are key to the 

analysis of the data as they provide the evidence for the evolution of feelings of parental efficacy 

over the course of attending the program. To further explore evolving feelings of efficacy and the 

impact the program, conversations were also held with randomly selected graduates from all 

years of the program and themes were pulled from those interviews. The findings chapter outline 

the themes that emerged within each research method used, including the talking circles, 

interviews with women in the 2020-21 cohort, and alumnae of the program. 

Talking Circles 

 

Five major themes emerged during two talking circles with the alumnae of NCYCCP. 

These two sessions occurred during the summer of 2020, prior to beginning the semi-structured 

interviews with students/alumnae. These six themes were a) the meaning of parenting, b) past 

experiences and behaviour, c) involvement with Child and Family Services, d) impact of 

NCYCCP, e) post-graduation outcomes, and f) experiences of parenting efficacy. Within each 

theme, common sub-themes were explored, all of which informed the creation of the semi-

structured interview questions and the next step of data collection.  

Meaning of Parenting 

 

All four talking circle participants shared their thoughts and feelings about what 

parenting means to them. This was an expected theme, based on the guiding questions in the 

talking circle. The four women were all actively parenting children who were in their care at the 
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time of the research. The two subthemes which emerged were how they met their children’s 

basic needs and their emotional needs. Two out the four participants discussed the basics of 

meeting a child’s needs, with a focus on physical needs and safety. Rachel stated: “Parenting to 

me is keeping my kids alive... The big thing for me for parenting is their safety” and Leslie felt 

the meaning of parenting was, “food and shelter and clothing”. There seemed to be an initial 

focus on these basic physical needs, but as everyone continued to explore the meaning of 

parenting, they began to move towards the importance of meeting emotional needs. Each 

participant shared how they work to meet the emotional needs of their children. They gave 

examples of how they do this, including Leslie who asks her child to name their emotions. 

Unconditional love was also suggested as a foundation for parenting, as was the need to 

work through their own past traumas in order to become effective parents. Claire shared how her 

own childhood informed what not to do as a parent:  

I didn’t really have parents raise me and I was in foster care my whole life. Multiple 

foster homes. So, it was really important to me to do the best for my kids. To be a 

mother for my kids. The best mother I could be. So that they actually had someone. 

Cuz I didn’t have that. I really just needed to be the opposite of what I had.  

Roseanne focused on her personal growth, which has helped define what parenting means to her:  

Parenting to me means responsibility. It means growing up. Learning how to forgive 

yourself. A lot of mom forgiveness. Parenting means being responsible and living a 

good life and just being accountable and not allowing my trauma to be passed on by 

my behaviour and actions and choices to my child. Being committed to continuously 

growing and learning and exploring to properly raise him in a way that he’s 
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connected to identity and belonging. A safe stable home too... That’s what parenting 

means to me. A lifelong commitment.  

All four individuals acknowledged their past and how it has influenced their definition of 

parenting. 

Past experiences and behaviour 

 Past experiences appear to have not only influenced the definition of parenting, but also 

each individual’s parenting practice. This was an emergent theme that arose during the talking 

circle. All four participants explored their own past traumas and shared how it has influenced the 

decisions they now make as a parent. Rachel said that she has come to understand that her 

childhood trauma “wasn’t fair for me, but it gave me a lifetime of experiences, with stuff that I 

wouldn’t want my children to go through”. Multiple participants stated that they kept realizing as 

they parent their own children just how divergent their own childhood experiences were. Rachel 

compared her own upbringing to her expectations for her child: “It’s nothing like compared to 

what I was doing at their age…. I was like running around at midnight playing in the field with 

my older cousin....”. She went on to recognize how she would never allow that to happen for her 

own four-year-old daughter. Claire’s traumatic school experiences have influenced her choices 

for her own children’s schooling: “I was in 15 schools from 5-13 years old. Who is in 15 schools 

in that short a time?? My kids – they have gone to two schools in their life. And there’s a reason 

for that”. It was clear that their own childhoods had significantly impacted their parental 

decisions. 

Child and Family Services Involvement 

 

 All four shared their own experiences with Child and Family Services (CFS) and the 

profound impact that these experiences had on their own parenting. This was also an emergent 
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theme. Rachel felt her decisions as a parent are impacted by the fear of CFS involvement. 

Roseanne has also lived with the fear of CFS involvement in her child’s life since before he was 

born: “I honestly thought that he was going to be stolen to the system. CFS was in the hospital 

when I birthed... I think I had to deal with CFS threatening apprehension the first 9 years of his 

life”. It is noteworthy that multiple participants felt that attending NCYCCP has reduced their 

fears of CFS and losing their children to the system. Roseanne said that she now felt better 

equipped to handle CFS involvement and to advocate for her child: 

School [NCYCCP] has helped me really advocate for my child. If I didn’t go to 

school, and CFS showed up at my door, I wouldn’t know how to act or what to do. I 

would have reacted like all the other beautiful mothers in our community because 

those are our babies and there’s an unhealthy, toxic relationship related to our 

Indigenous children and the CFS system. We just automatically get our backs up 

against the wall. Because of school when CFS would knock on the door, I was able 

to understand what war I was up against, what I was fighting. I couldn’t yell at them 

and lip off and tell them to get the cops. I was able to use what I learned in the 

classroom and ask how that would benefit the child. CFS is all about the benefit of 

the child. Well, how is ripping him away from me in the best interest of him. I was 

able to use what I learned in the classroom against the social workers and watch them 

blink like a deer in the headlights. I think every time they showed up, I was able to 

reintegrate what I learned in school, and it protected [son] from the system.  

Impact of NCYCCP 

 

 When asked if the NCYCCP has impacted their lives, every participant responded 

affirmatively. This was an expected theme based on the questions asked in the talking circle. 
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According to Rachel: "When I came out of this program, I did feel a lot better in looking at 

things differently… Definitely. In every aspect… Mentally, emotionally, physically”. Claire 

shared that her entire life has changed because of attending the program: “Ndinawe changed my 

life. Some people don’t understand that because they didn’t come here. But Ndinawe has 

changed my life. It’s enhanced everything about my life. My parenting, my education, my job. A 

complete wraparound of my life”. She then went on to point out that the NCYCCP has been her 

foundation: “Ndinawe is my roots, it is my biggest step I could have taken... This might have 

been my first step, but it was the step that made me go higher and higher”.  

Participants felt that being asked to explore their childhood and past traumas as a 

requirement of the program, while difficult, was necessary to move forward and to become 

effective childcare workers. This is especially important as each participant suggested at various 

points that much of their past had been repressed and it was not until attending this academic 

program that they began to work through these feelings and begin their healing journey. “I didn’t 

realize how much my trauma affected me... How much my trauma was holding me back from 

things. I wasn’t as good a parent as I could have been. I really learned a lot about myself in this 

program” (Claire). According to Liz:  

It’s an eye opener as an adult, to reflect on your childhood, to be able to deal with 

other children. To put your shoes in theirs, as to what they’re going through 

physically, emotionally... why they’re feeling that way. Stuff like that. This is why 

this program was so important for me. It was an eyeopener. I had pushed so much 

into the past.  
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Peggy shared:  

It helped me understand my own trauma, child development, what kids need. From a 

very traditional perspective, instead of a colonial lens. I think that’s what was really 

missing in my own life, that led me to sexual exploitation and substance misuse 

disorder and all the mental health complications, was a displacement of identity and 

trying to fit within that colonial lens.  

Claire had a similar reflection: “I had a lot to learn about how we ended up the way we did, or 

how we did the choices we did or how we didn’t ask for help or know where to go for help”. 

Roseanne stated that attending NCYCCP improved her resiliency: “School helped me realize 

how messed up I really was and you don’t just stop engaging in active behaviours – there’s work 

you gotta do. School taught me that there’s a different way”. Claire stated:  

I healed so much in this building that made me a better parent, that taught me about 

myself. That made me stronger. I did not have any worth before I came here… I’ve 

healed more in the first year of this program than I have in my entire life.  

Overall, it is clear the wide-ranging impact that the program had on these four individuals. 

Participants felt that they learned a great deal about how to be an effective parent during their 

time in the program:  

I think before, I was more about the basic needs, was my understanding. I knew less 

about the interpersonal... I was lacking in this in my own family, because of their 

experiences in residential schools. So, I think after taking these courses and learning, 

I have a good understanding of what parenting also includes. (Leslie) 

Participants also shared that the instructors and staff in the program acted as mentors and 

role models for parenting: “School brought me aunties, school brought me positive role models 
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that I could look up to of what it means to be a mom, with love, kindness and patience” 

(Roseanne). The idea that the program became like a family was mentioned repeatedly: “They 

[the staff] demonstrated, and role modeled what family is supposed to be. I don’t have to keep 

going back to my blood parents, seeking that validation and self-worth and sense of belonging 

and identity, because they are incapable” (Roseanne). She went on: “It [is] the people who run 

the show... The ladies were just really good at compassion and demonstrating love and wiping 

my tears, when I needed them”. The unconditional support and judgement-free environment at 

the program appeared to be an important aspect of creating that family feeling. Roseanne 

summed up her feelings about the program: “This place gave me the opportunity and this 

program is healing families, communities and generations”. These feelings of belonging are a 

key finding in terms of an informal program outcome. 

Post-graduation outcomes 

 

Following graduation, participants shared that they continued to heal and grow. All four 

participants discussed how they felt capable of moving forward, following graduation. This was 

an emergent theme, as participants reflected on the changes they had made in their lives. Claire 

shared “I learned a lot about myself... I forgave myself a lot for some of the things that I did. And 

my own family, like even though I don’t speak to my mom. I forgave my mom a lot”. Everyone 

spoke of the trauma they had endured in the past and how the NCYCCP gave them the tools to 

continue to work on their healing following graduation and throughout their lives. Roseanne also 

pointed out the importance in doing this healing work:  

You can raise your family, but if you’re not actively healing. If you’re not checking 

your behaviours, if you’re not responsible and accountable to what you’re putting out 
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into the world, that’s what the child grows up in… And school taught me it was okay 

to do that.  

All the women felt they had become advocates for their children and for those in their 

communities. Multiple participants have continued their post-secondary education to better 

support the at-risk children and youth in their community.  

All four women in the talking circles were working in the field of child and youth care at 

the time of the interview. An unintended program outcome that emerged during these 

conversations is the link between self-healing and becoming an advocate for others. Once these 

participants did the work to acknowledge their own trauma and begin their own healing journey, 

they were better equipped with the skills necessary to support others to do the same.  

Parenting Efficacy 

 

Every participant spoke of higher feelings of parental efficacy following completion of 

the program. The theme exploring parenting efficacy was expected, however the outcome of 

higher feelings was emergent. According to Claire: “When I came here, that door opened for me. 

So, everything in my parenting changed from my confidence as a parent, wanting to work harder, 

to get further in life as a parent”. Rachel shared how she sat down with her ex-partner to explain 

to him the impact his drinking has on their children: “[I] let him know. These are the stuff that 

you’re doing to your kids. You don’t physically beat them, but you are mentally and emotionally 

breaking them down”. Participants reflected on their past behaviours and how much has 

changed, because of attending the program:  

[I] made a lot of mistakes raising them. My lifestyle and the kind of home that they 

had... things have changed a lot over the past 10 years. With my parenting and what I 

allow around them and in their lives. How I parent them. (Rachel) 
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One participant shared that she has learned to focus more on sharing meaningful experiences 

with her child, instead of spending so much time working. Another learned to communicate more 

effectively: “Talking to them more openly. Talking to them and letting them know. I’m more 

verbal then having to be shut down and like “leave me alone”. I’m more verbal with my kids 

than before” (Rachel). Claire said because of the courses in the program, she has become aware 

of the impact of the way she speaks to her children and she has learned not to raise her voice 

when frustrated. Another participant shared she has been able to teach their children about 

boundaries and how to keep themselves safe. 

When asked to consider how attending the NCYCCP impacted their feelings of parental 

efficacy, Leslie reflected on how far she has come as a parent:  

I thought before I was doing good, but now I think I’m doing way better. I think that 

I feel like parenting is easy right now.... I’m more patient, and also, I try to see that 

maybe that things are scary for him sometimes and I try to talk to him... I’m trying to 

be more creative.  

Claire shared that her parental confidence has greatly improved since attending the program. 

Rachel said, “You come out of this program and you have kids... you’re able to use the 

knowledge from the program on your own children. And to see the outcome of it”. Claire made 

the connection between the work she’s doing and how impacts her children: “The more I heal, 

the more my kids heal”.  

Application of Themes to Interview Questions 

 

Following an analysis of the above themes and subthemes, questions and points of 

discussion for the cohort interviews were developed. It became clear that there needed to be a 

focus on childhood examples of parenting, impact of trauma, role models and a support system 
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for parenting, and how the program is meeting their needs. As talking circle participants all 

shared that the program improved their feelings of parental efficacy, the same questions about 

examples of parental efficacy needed to be asked throughout the cohort interviews to fully 

capture how the program may impact evolving feelings of parental efficacy. 

2020-21 Cohort Interviews 

 

 Through thematic analysis, codes were created, and themes emerged following multiple 

readings of the data collected during the 2020-21 cohort interviews. The first round of cohort 

interviews occurred in September 2020. The themes which emerged from round one of cohort 

interviews were: a) the impact of past experiences on current parenting practices, b) feelings of 

positive parenting efficacy, and c) feelings of negative parenting efficacy. The second round of 

interviews occurred in January 2021. The themes which emerged from round two of cohort 

interviews were: a) experiences of positive parenting efficacy, b) a growing awareness of the 

impact of past traumas on past parenting practices and experiences c) the impact of attending the 

NCYCCP. The third and final round of cohort interviews occurred in June 2021. The themes 

which emerged from round three of cohort interviews were: a) the impact of the program and b) 

changes in parenting practices. This section will provide a detailed description of the themes and 

the data collected. 

Round 1  

 

The first round of data gathering with the 2020-21 cohort of students occurred in early 

September 2020, during the first two weeks of the school year. Five individuals, ranging in age 

from early twenties to mid-fifties, fit the participant profile and were willing to participate in the 

project. They all self-declared as Indigenous women who were actively parenting children, 

grandchildren and/or young adults. This group of women had all graduated from high school, 
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with three having some previous university/college experience. All five were about to begin the 

Ndinawe Child and Youth Care Certificate program, a college program that would run from 

September 2020 until June 2021. It is important to note at this time Canada had not yet begun the 

second wave of the global Covid-19 pandemic, and during the data collection period, the classes 

were still held in person and transmission rates remained low in the city of Winnipeg and 

interviews were able to be conducted in person. Using thematic analysis, three themes emerged: 

a) the impact of past experiences on current parenting practices, b) feelings of positive parenting 

efficacy, and c) feelings of negative parenting efficacy. Prior to beginning the conversation about 

experiences of parental efficacy, all five individuals were asked what they hoped to get out of 

attending NCYCCP. Three women focused on working in the field of child and youth care and 

helping at-risk children and youth while the other two hoped that the program would improve 

their parenting abilities. The following is a detailed description of the themes detected in the data 

gathered in September 2020. 

Impact of Past Experiences 

 

The participants all discussed the impacts of their early childhood experiences, as it 

related to the way that they currently parent. Participants were asked about role models and/or 

mentors for parenting as well as their past involvement with CFS so this was an expected 

discussion, however the depth in which participants shared the impact of their past experiences 

was emergent.  All five shared how their families of origin impacted their perception of 

parenting, in both positive and negative ways. Rose was adopted by her parents as a newborn and 

said:  

They were the best parents in the world... during that time, there was no alcohol in 

my life... I felt very safe and secure with my parents. Once my mother died, that all 
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went out the window. My father was a residential school survivor, and he did not 

know how to handle himself. He didn’t know what to do, what to do with a young 

child. He started drinking heavily and I went with him everywhere he went. I was 

scared of losing him.  

Things changed for her at this time, and she shared that her relationship with her father became 

fractured, partially as a result of the introduction of a stepmother into the home. She hid his 

abusive behaviour from others to protect him: “I loved my father. I didn’t want to tell him what 

was going on because I didn’t want him to worry about me... There was a lack of communication 

between my dad and me.” Jackie reported having very abusive parenting role models growing up 

and experiencing frequent corporal punishment from her parents. She was apprehended by CFS 

at the age of 1 and lost track of her father at that point. She acknowledged: “I know that I haven’t 

had the best role models and as much as I try to be the best I know that I still have faults. I have 

those learned behaviours”. She recognized the impact this had on her own choices as a parent: “I 

don’t know how [to parent] because I parented the way I was parented, which wasn’t right”.  

Elaine also shared that she had very abusive parenting role models growing up: “When I was 

younger, I was always told I was nothing and I would be nothing. So my thoughts and how I felt 

didn’t matter”. Liz was first exposed to parenting by accident:  

When I was 14, I got stuck babysitting two small children. The mom said that she 

was going to come back in a couple of hours, but she was gone all day. So I 

remember bathing them, feeding them, cleaning the house. And then I don’t know, I 

remember sometime after that, I remember telling my friends that I wanted to be a 

mom. I was 15.  
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She soon was pregnant with her first child, while in the care of CFS. Peggy also spent most of 

her childhood in care - she was adopted by her parents, but her mother left the family when she 

was eight. She was then in the care of CFS until she became a mother herself at the age of 14. 

Only one of the women highlighted the role of her family as positive role models for parenting as 

she grew up. Liz shared, “I had my grannie. She’s my ex-mother-in-law. But she’s a surrogate 

grandmother and a mother to me. And I had my daddy... and my older brothers”. However, most 

of the discussion of past experiences and childhood parenting role models focused on negative 

experiences. 

Experiences of Positive Parental Efficacy 

 

Subthemes that emerged which were categorized as positive parental efficacy experiences 

included positive discipline techniques, current positive role models and mentors, a strong 

support team, a desire to want to learn more about parenting, resiliency, advocating for the child 

and positive parenting practices. 

When asked about times that they felt efficacious as a parent, four of the women were 

able to provide recent examples. They reported times that they felt they were able to handle 

challenging situations in a positive manner. Liz recounted how she was able to meet her 

children’s emotional needs: “Emotional needs is a lot of holding, hugging, touching, saying ‘I 

love you’. Because what I’ve learned is that there is a need behind every behaviour”. Both Liz 

and Peggy stressed the importance of consistency and clear expectations and multiple 

participants highlighted communication as a key effective tool. Liz shared that she would come 

to their level, make eye contact, and speak in a quiet voice in order to assist her child to calm 

down when needed. Peggy had very similar examples of when she felt efficacious as a result of 

positive communication skills: “Making sure you talk to them… They don’t learn from yelling 
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so I’m trying the other way – talk to him in a nice calm voice, letting him know what he did”. 

Jackie shared how she supported her son during temper tantrums:  

I just sit there, I don’t get angry, I let him be and let him feel the anger and say I’m 

here, I’m here for you but you don’t need to be doing this. I’ll explain to him after, I 

understand that you feel this way, but you need to understand what you’re doing to 

me, like that’s not okay. 

Multiple women reported having positive role models currently in their lives, including their 

siblings, parents, cousins, grandmothers, aunties, and their current or former partners. Peggy also 

mentioned the importance of online communities and social media as role models and support 

groups and Elaine pointed out the impact her counsellor has had on her parenting style. 

All five women reported wanting to learn more about parenting and recognized there 

were areas where they had room to improve. Rose expressed a desire to learn more about how to 

ensure children know what is being asked of them. Peggy hoped to learn more about proper 

discipline techniques to break the cycle that she experienced growing up:  

My mom used to put tabasco sauce in my mouth, or soap. I don’t want to do that to 

my child, because that takes away self-esteem. I don’t want to be that parent who 

says go stay in the corner and put tabasco sauce or soap. I hated when my mom did 

that. I would rather, you know how you see in those movies, the really friendly mom. 

She’s down, holding them, talking to them, giving them a pep talk. I want to be that 

mom.  

Elaine shared a similar desire: “I try not to have them experience the same things that I did.” 

Jackie also displayed a self-awareness about her learned behaviour when it came to parenting: 
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“As much as I think I am a healthy parent, I know there are toxic things about me that I could 

positively change and I’m hoping to get some insight on what those things are”. 

There was also a discussion on resiliency and a recognition of how far they had already 

come, in terms of coping with their own childhood trauma and parenting effectively. “I survived 

everything that I’ve been through and I’m here today” (Rose). Liz discussed her resiliency with 

her children and applied it to her parenting practice. Some of the women (Liz, Peggy, Jackie) 

spoke of feeling efficacious enough to advocate for their children, to ensure they are receiving 

needed supports in school, as well as being able to support their children should they have 

negative experiences with alcohol, drugs and/or peer pressure. 

The five women were all able to define and give personal examples of positive parenting 

practices. The most discussed practice was ensuring ongoing positive communication with their 

children. Rose mentioned using the medicine wheel to ensure she is meeting her child’s needs: 

“Just by following the medicine wheel. Making sure their spiritual, physical, emotional needs are 

being met. Making sure they’re eating healthy; they’re getting enough love and guidance from 

their parents”.  

Liz stated what she believed to be the most important aspect of parenting: “Teaching my 

children to be patient. To share. To be kind. To not take what doesn’t belong to you. And 

certainly, no violence”. Peggy highlighted her communication style with her children: “I have 

been trying to not just do the yelling because they don’t learn from the yelling. I’m trying to do 

the other way, talk to him in a nice calm voice, let him know what he did.”  

Elaine and Jackie both highlighted the importance of communication and praise. Jackie 

stated: “When my son communicates with me how he’s feeling. He’s getting to an age where he 
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can do that and he knows now... he gives me his emotions and I can help him navigate that. I’m 

proud of that”.  

Jackie shared her coping skills: “I just go for a walk or take a breather. If it’s something 

that can wait, I’ll take a breather or relax before I overreact”. She also highlighted the importance 

of passing these skills down to her children, so they are better able to handle issues themselves.  

Feelings of Negative Parental Efficacy 

 

Subthemes that emerged which were categorized as negative parental efficacy 

experiences included a lack of positive role models and support, a lack of resiliency, and feelings 

of frustration, judgement, and helplessness. The exploration of negative parental efficacy 

feelings was expected, based on the interview questions, but the subthemes were emergent.  

All five women struggled with a lack of positive role models and effective supports, 

which they shared impacted their feelings of parental efficacy. Rose reported that she used to 

have support to turn to during stressful times, but this is no longer the case. Peggy said that she 

never felt she has had a positive parenting mentor. Liz lamented that due to the pandemic, all the 

Indigenous parenting classes that she attended for both education and support were cancelled, 

and she felt that greatly impacted her current feelings of parental efficacy. Jackie said that she 

had never had positive parenting role models, and she was very aware that the learned 

behaviours she held influenced how efficacious she was as a parent. Both Rose and Elaine shared 

that they had spanked their children in the past, as corporal punishment was what they grew up 

with and they did not have a positive role model to teach them positive discipline techniques.  

A lack of resiliency and feelings of frustration as a parent were also mentioned multiple 

times. Elaine acknowledged that her traumatic past impacted her ability to be resilient when 

facing parenting issues. Liz also struggled with resiliency due to her feelings of frustration when 
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parenting. Rose shared that she often felt frustrated by parenting: “…not knowing what to do at 

the time, when things go wrong. Wishing I had the answer to everything”. Liz struggled with the 

frustrations that come with being a single parent: “I know some parents that are couples do half 

and half. They have each other to bounce off each other, they do fifty percent of the parenting, 

the cooking, the cleaning, working. But my situation, I’m doing everything”. Peggy felt 

frustrated when her children were not moving as quick as she would like. Elaine was frustrated 

with having to remain consistent when parenting and expressed a desire to be able to change her 

mind. She also struggled to remain calm during these times: “I get very frustrated and very 

angry”.  

 The impact of judgment on feelings of parental efficacy was explored by three women as 

impacting their feelings of parental efficacy. Liz said that she felt judged about her parenting 

choices by other mothers who lived in her complex: “They say: ‘I wouldn’t put up with that shit, 

I’d just tell her to go to her room’ and of course I say ‘well she’s not your daughter, so I’ll worry 

about that’”. Peggy built on that idea as well, describing a fear of judgement as a barrier in 

seeking support:  

I’m a parent that likes to do every single thing possible before asking for help. 

Otherwise, I’d feel like a bad parent because I feel like I didn’t try hard enough. I 

don’t want other parents to judge me. If you’re seeking help, then they think that 

she’s a bad parent.  

Jackie felt especially judged by family members who lived with her: “I would feel more effective 

if I could be more angry and frustrated without someone judging me for being angry and 

frustrated”. 
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 As a result of low feelings of parental efficacy, two women reported feeling helpless at 

times. Peggy said that she often felt helpless when parenting, often feeling unsure of what to do 

when it comes to discipline and facing other parenting problems. Elaine acknowledged her 

inefficacy as a parent “With my son, unfortunately, I haven’t been a good parent to him”. She did 

not know if her children listened when she gave them advice, and as a result, was very bothered 

when problems arose. Jackie said that she felt hopeless whenever her child did not listen: “When 

he freaks out and cries and I just look at him like I don’t know what I can do as a parent. I’m 

lost”. She said she struggled as a mother and was often bothered by the problems which arose. 

Round 2 

 

The second round of data gathering with the 2020-21 cohort of students occurred in early 

January 2021. The same five individuals continued to participate in the project. It is important to 

note at this time Manitoba was deep into the second wave of the Covid-19 pandemic and classes 

had moved to remote learning at the beginning of November 2020. I was able to determine three 

themes of discussion using thematic analysis on the data from this collection round: a) 

experiences of positive parenting efficacy, b) a growing awareness of the impact of past traumas 

on past parenting practices and experiences c) the impact of attending Ndinawe. The following is 

a detailed description of the data collected in January 2021. Following strict social distancing 

and health protocols, these interviews were held in person, despite the school shifting to online 

learning. 

  Experiences of Positive Parenting Efficacy 

 

Subthemes that emerged which were categorized as experiences of positive parenting 

efficacy included having effective communication with their children, modelling positive 
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behaviour, and acting as an advocate for their children. The discussion of positive feelings of 

parental efficacy was expected but the subthemes were emergent. 

 Four of the women shared recent experiences where they felt efficacious as a parent and 

all five cited effective communication with their children as examples. Rose highlighted the 

importance of “just letting them know that it’s okay to be honest and open about everything... 

Letting them know that it’s okay to be open. To be honest and it’s okay to express their 

emotions... Communication is key”. Liz used both non-verbal and verbal communication to get 

through to her child. Peggy attended to her young child’s needs through both non-verbal and 

verbal communication as well, sharing, “he’ll cuddle me... that makes him feel safe and 

comforted”. She uses verbal communication as a form of positive discipline: “Like if he does 

something wrong, I explain it with an explanation behind why it’s not great.” Jackie also 

provided an example of non-verbal communication when asked to share a feeling of positive 

parental efficacy:  

He was getting mad and crying and I know he didn’t know what he was upset about. 

So I just told him, do you need a hug? And he looked at me and he hugged me and 

sat there for a minute and cried and then he stopped and said thank you, and he 

walked away. And I was like oh I did good there. That was a good job.  

One way of teaching effective communication to children is modelling the behaviour. Liz shared 

experiences where she acted as a role model to her children to deal with conflict between the two 

young sisters. Her belief was, “if they see the parent doing good positive things, then they’ll do 

good positive things”. 

 Both Rose and Peggy gave examples of times in which they felt efficacious enough to 

advocate for their child. Rose had an issue at her child’s school:  
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So, I went to the school to express my concerns and to say that it wasn’t fair to be 

judging her. My daughter felt really good about that. Knowing that I was there for 

her, to be able to speak for her, because she wasn’t able to do it on her own. I was 

able to support her during an emotional time when she was upset.  

Peggy was struggling with a medical concern in her child and she had to keep pushing to ensure 

her child received adequate care:  

I was an advocate for him, saying this isn’t right. Finally, the doctor agreed. I was 

able to speak up – I have showed the doctor a few times and they said oh it’s fine. 

And now it’s not fine and I have to keep on advocating, and I felt proud that I kept on 

doing that. 

Impact of Trauma on Parenting Practices 

 

Subthemes that emerged included exploring the impact of past traumas and feelings of 

guilt over the way they had parented in the past. Again, this theme was expected, but the 

subthemes were emergent.  

Two participants shared recent realizations of how their own childhoods and past traumas 

had impacted how they parented and their feelings of parental efficacy. Rose said, “[My dad] 

never talked about his emotions at all. The only time I ever heard him, was when he was 

intoxicated. When he was drinking. That’s the only time I heard… his emotions. He was a 

residential school survivor”. Liz reported changing how she disciplined her children, not 

repeating the way she was raised. She also shared that because of her own experiences of 

childhood abuse, she did not trust anyone to be alone with her children: “When I had my first 

daughter, I wouldn’t leave her alone with anybody. The people that I had in my household, I 

know they wouldn’t do anything to her, but like there’s just... I just don’t trust.” 
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Two women disclosed how they had parented in the past and expressed a great deal of 

guilt they currently carried. Rose shared:  

I feel that my communication with my children was not very good when they were 

younger... It was more the lack of the communication between me and my son and I 

feel very bad for it. I feel even more worse now that he has passed away....I guess not 

letting my children know that it’s okay to tell me anything and everything that’s 

wrong... I also had a drinking problem when they were small and I feel very guilty 

about that. A lot of time when they were younger… I wasn’t there enough.  

Elaine spoke of how she disciplined her now adult children when they were small:  

When they were small… I dismissed them, because I’m the adult, I’m the boss. Now 

it’s different. It’s still a struggle for me to validate, to actually listen to what they’re 

saying because I’m the adult. It’s a struggle to get out of that belief. That what they 

say does matter. I struggle with that still.  

She also shared feelings of guilt and inadequacy:  

I kind of lost myself into substance abuse. And now, I kind of talk to them about it, 

about how much damage I did to them. How I basically turned my back on them. The 

regret, you take with you forever. How I parented, how I lived life. It affected 

everything.  

Impact of Attending NCYCCP   

Having now attended the NCYCCP for half a year at this point in the data gathering, 

participants were already reflective in terms of what they had learned and gained during their 

time in the program. Subthemes that emerged included the impact that the program has had on 

parenting, the wholistic aspect of the program and the traditional Indigenous knowledge that is 



 90 

woven into the content, a desire to break cycles of trauma in their lives, and a desire to learn 

even more about effective parenting. These subthemes were emergent.  

Rose learned that she needed to work on her ability to communicate and be open and 

honest and she felt that the program had already had an impact on her parental efficacy: “It 

basically reassured me that I’m doing everything that I can to be a good parent”. Liz said that she 

learned that it is okay to not have all of the answers and to ask for help when needed: “The 

instructors – if they’re not too sure about something, something that’s new, they’ll research it 

and bring it back to you. That taught me”. She also highlighted her favorite parts of the 

programs:  

With the courses that we took... They have speakers that come in and share their 

stories. Growing up in the city or on the reserve or both. Even the instructors, they 

share about their upbring and growing up. So have classmates, among each other. 

What we all have in common is some sort of trauma. Everyone there is working on it, 

in recovery...  

Peggy shared how the program has already impacted her parenting style:  

It’s opened me up a bit more with understanding the children’s needs and how to 

communicate better with them. How you said – they’re tiny, they don’t understand, 

and can only communicate through crying. It’s opened my eyes up because now I 

listen, and I understand what each cry is.  

She said that as a parent, she has changed: “I’m more understanding. I’ve learned to be more 

understanding and more patient. I don’t know how but I’ve learned that”. Elaine appreciated that 

she is in school, “learning the right way [to parent]. We’re not really taught as kids. We go from 

what we know”. She also shared that it has impacted many aspects of her life:  
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Ndinawe has been a second lifeline for me. It’s opened my eyes huge. The program, 

the practicum... It’s helping me a lot with how to talk to kids too. It’s opening up my 

eyes to the fact that even though they are small people, what they feel and what they 

think does matter. I’ve learned that here.  

Jackie shared:  

I feel like the program itself, in a lot of ways how I parent and how I see myself as a 

parent... It’s impacted that a lot. My expectations were to get some more knowledge 

out of it and to be able to handle my kid and cope with situations that I normally 

wouldn’t. It has met my expectations. 

Rose stressed that the Indigenous aspect of the program has been very important to her. 

Liz appreciated working with Knowledge Keepers in the classroom. Peggy mentioned the 

impacts of going onto the land and medicine picking, daily smudging, and learning about her 

own Indigenous heritage: “when we’re picking in the field… part of me felt freedom”. Elaine 

shared the impact that the Indigenous knowledge has had on her: “It’s a balance of the courses 

and the Indigenous teachings... finding and connecting with the Indigenous aspect, the spiritual 

aspect.... I’m able to keep progressing and growing... It has really made a difference for me.” 

Having had the opportunity to learn about how cycles of abuse and addiction occur in 

families, multiple participants expressed an increased awareness of their own experiences as well 

as a desire to break these cycles. Rose acknowledged her issues with trust and communication:  

When I was a child I was always scared to talk to anybody about anything. I kept 

everything to myself. I didn’t know it was okay to be honest. Without telling 

something and then being scared to get in trouble. That was a big issue when I was 

growing up.  
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Elaine has learned the importance of listening to her children:  

Not just talk to their kids, but actually listen and hear them. I think is important. 

When I told my parents something, they either dismissed it or didn’t believe me or 

didn’t have time to listen. With my own kids, I kind of had that from my parents, that 

kids… what they say isn’t as important as what they want. They really, their voices 

don’t matter because I’m the adult and you need to listen. So, totally wrong.  

Elaine went on to say how she would do things differently now, compared to her past: “Number 

one, I wouldn’t be smacking. That’s for sure. I would use the parenting skills that they have 

nowadays. With time outs and taking away the things they enjoy. I’d do it totally different 

nowadays”. Jackie recognized how she was doing the same things her mother did and is working 

to change that:  

I’ve noticed that I’m doing things that my mom did and I bugs me so I try to stop 

myself from doing it now. I’m more self-aware of my actions and what I’m doing. 

I’m changing by being self-aware. Every day I’ll think about that and I’ll try to catch 

myself and make those changes. I don’t need to say that. It’s OK. 

Rose said that there was more about effective parenting that she would like to learn: “I need 

more guidance and to know what to expect. What to keep an eye out with your children as 

they’re growing up”. Liz expressed this desire as well: “I want to learn more about... teenagers, 

they shut down for a little bit, but they come back around, how can I avoid that shutdown part 

when they get older?”. Jackie expressed a desire to learn more effective ways of parenting and 

how to develop more consistency and acknowledged that she was already learning these things 

during the program. 
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Round 3 

 

The third round of data gathering with the 2020-21 cohort of students occurred in June 

2021, following graduation from the program. Since the second round of data gathering 

occurred, three of the five participants in the project had left the NCYCCP. Reasons for leaving 

included complex family circumstances and academic struggles, compounded by the ongoing 

pandemic and remote learning. One individual did graduate but chose not to participate in the 

final round of data collection. As a result of this attrition, only one individual was interviewed 

during the final round of data gathering. Two major themes emerged from this interview: a) the 

impacts of attending the program and b) changes in parenting practices.  

Impact of Attending NCYCCP 

 

Elaine had a great deal to share about how she felt attending the Ndinawe Child and 

Youth Care Certificate Program had impacted her life. This discussion was guided by interview 

questions, but the specific impacts were emergent findings. Foremost, attending the program 

allowed her to better understand how her own childhood trauma and experiences impacted how 

she parented her children. In gaining this knowledge, she has been able to contextualize her past 

parenting practices in a new light:  

I’ve gathered and learned a lot of information through the program. I always knew 

that I wasn’t a good parent, but at least I understand why now... This perspective – 

it’s all thanks to the program. Because it wasn’t like that before... I’d feel all suicide. 

I fucked up my kid’s life. So yeah, I used to feel really horrible. Don’t get me wrong 

– I’ll have this guilt forever, but I’m trying now and I’m doing the best I can.  

She went on: “This course has changed my life completely. If it wasn’t for this course, 

I’d be in my bed, under covers, full of guilt [about how she had previously parented]”. Elaine 
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expressed surprise at just how much impact the program had on her: “To be quite honest, I didn’t 

know what I was going to get out of it. I didn’t know it would change me as much as it has”. She 

also shared that the program has become family: “At Ndinawe, I feel like I have a family... I feel 

very blessed to be adopted into Ndinawe’s family. I feel like I belong and I feel like I am loved... 

With my own family, I don’t have that”. 

Elaine highlighted the importance of the wholistic approach of the program, combined 

with Indigeneity and cultural support:  

The program, all parts of it – all of it mixed into a ball. It wouldn’t have worked 

without all of components. It wouldn’t have had the same impact... All key 

components of the program was what made it possible. I needed it all. I needed the 

Indigenous part, the structure of the course. The instructors. Everybody was placed 

where they were supposed to be, for me. I threw that out there to the creator before I 

came, and that’s what he gave me. I feel honored to be a graduate of this program. 

She had previously shared that she did not have any connection to her Indigenous background, 

prior to attending the program, but this has changed. Now, when Elaine is struggling or in need 

of support, “I turn to the creator. I’m getting strong ties to my Indigenous roots.” When 

prompted to share how she gained this connection, she attributed it to the program:  

Ndinawe played a huge role in [connecting with my Indigenous roots]. My whole 

life, I never felt like I fit in. My dad is Indigenous, but he says, “the only good 

[Indian] is a dead [Indian]”. There’s really... a lot of intergenerational crap. So I 

never felt like I fit in with the Indigenous side or the white side. I always wanted to 

know my Indigenous roots... so [Ndinawe has] played a huge role in that. 



 95 

 

Changes in Parenting Practices 

 

Elaine was eager to share on how her parenting practices and feelings towards being a 

parent had evolved since beginning the program. She was asked about what changes had 

occurred during the interview and her experiences led to emergent findings. She reflected on her 

past punishment techniques: “It was horrible – they were spanked. Now, having hindsight, that’s 

so not okay” and how she now does things differently: “Well, taking things away, time out. 

Grounding, taking away the cell phone and the internet and their devices. Those things are 

earned. Logical consequences”. During this conversation on discipline, Elaine shared a fear she 

felt many people in her community had as they parented their children – if they discipline their 

children, Child and Family Services may apprehend them.  

...It’s just sad that parents these days have the fear of losing their children. And the 

sadder thing is the children that really need the help aren’t getting it... And the only 

one that it bothers is the ones who aren’t really abusing their children. The ones that 

are actually abusing the kids are getting away with it.  

She went on to hypothesize that this issue is more common amongst Indigenous family: “Having 

that constant fear – if I do this, are they going to take my kids away. I don’t know if being 

Indigenous plays a huge part in that fear... I feel it does, but I can’t say. I wonder – do white 

families have that fear?”  

Elaine stressed the value of positive communication with her children: “Listening and 

validating how they feel and what they think”. Elaine shared a recent example of feeling 

efficacious in her parenting: “... I redirect my granddaughter without making her feel bad about 

herself or yelling or spanking, then I’ve nailed it.” She also stressed how much her perception of 

positive parenting has changed since beginning the program. Prior to attending this program, she 



 96 

said that she never acknowledged the importance of allowing her children to speak and share 

with her:  

They matter. That wasn’t instilled in me, so I was always taught that the parent is the 

parent and what they say goes. That’s what I did but I know now that that is so far 

from the truth, it’s crazy... Before, it was.... don’t bother talking because I’m the 

parent and this is how it’s going to be. I don’t even care what you say or how you 

feel – it’s not important. And now, I let her say what she needs to say. I reassure her 

that I’ve listened and I’ve heard her.  

Again, she noted a change in her parental efficacy with regards to how she parents now in 

comparison to what she had done in the past: “I don’t necessarily take the whole entire blame. I 

wasn’t good enough, but there’s a reason why. So that kind of makes a big difference. But other 

than that, I have a pretty good grasp on that now”. She restated the role the program played in 

changing her views: “Before this [program], I didn’t know any different. This is just how it is. 

Same thing with being abused, I didn’t know any different, I just assumed every family was like 

that”. 

Graduate Retrospectives 

 

The final round of data collection was retrospectives interview with alumnae. Using 

thematic analysis, codes were created based on multiple readings of the data and themes 

emerged. The overarching themes which emerged were the impact of childhood experiences on 

parenting, positive experiences of parenting, parental challenges, what it means to be an 

efficacious parent and the positive impact of attending NCYCCP on feelings of parental efficacy. 

The themes in this section were expected as they were based on the questions asked in the 

interview and are described as such. 
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Impact of Childhood Experiences of Parenting  

 

The alumnae were asked to explore the impact that their childhood had on how they 

learned to parent while reflecting on their own feelings of efficacy. Multiple participants shared 

that they first learned how to provide childcare out of necessity – they were tasked with watching 

younger siblings and other young family members, often while the adults in the family were 

away from the home or engaged in substance abuse. When asked how she learned how to parent, 

Marie responded, “Having to look after nieces and nephews because our parents were drinking 

and stuff... I just seemed to jump in there and look after the small ones”. Maggie echoed this 

experience: “Growing up caring for my siblings. I’m the oldest of six so I’ve had to take care of 

my brothers and sisters my whole life”. On the other hand, Grace grew up in care: “I’m fucked 

up. I didn’t really have… my mom…. I was in care and care was awful”. She stated that she had 

only began to learn about how to parent when she started attending NCYCCP and credits the 

instructors as her positive parenting role models. Five of the women felt the women in their 

families were positive role models for parenting. Sophia learned about parenting through her 

mom and aunties, despite there being a great deal of addiction and abuse in her childhood home. 

Tami also looked to her mom, aunties, and grandmothers to learn how to parent. She said that as 

they lived in a closed community, parenting was the responsibility of everyone. Carla said that 

her mother was a positive role model since she “changed [my] life, by getting sober and 

returning to our traditional ways... And I had my grandmother – she was awesome. We didn’t 

have the option to be weak, not as Anishinaabe women”. However, most alumnae felt that they 

had only negative parental role models or no role models at all. “My mom was always gone. 

They were always drinking and that. We would be left with my grandmother, and she really 

didn’t want us around” (Marie). Sophia felt abandoned: “My parents were both addicts and my 
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dad was mentally and verbally abuse and sometimes physical... Growing up with dysfunction 

and…. Sexual abuse... My mom… When my mom got mad at us, she gave up on us”. Jane grew 

up in foster care and said that she felt she had no role models for parenting at all, having lived in 

approximately 23 homes over her childhood. Livia felt that she had to teach herself how to 

parent at a very young age: “I was by myself all the time. I had to raise myself and then when I 

had two brothers when I was ten, I had to raise them. That’s how I learned how to be a parent”.  

Many of the women spoke of a childhood filled with abuse, neglect, poverty, addiction, 

minimal stability, and systems involvement. Some pointed to the intergenerational impacts of the 

residential school system, day schools, and the Sixties Scoop, which they felt eroded one’s 

ability to parent successfully. As previously stated, all twelve women identified as 

intergenerational survivors of the Indian Residential School/Indian Day Schools system and/or 

the Sixties Scoop, with at least one having survived the Sixties Scoop herself. Grace shared, “My 

mom went and she won’t’ talk about it at all... my mom ran away in grade 6 and that is her 

highest education”. Jill stated, “my mom was very aggressive. Verbally, physically. That stems 

from her childhood. I came to learn later that she wasn’t loved as a child. She felt that way and I 

felt that way from her”. Deborah suggested that the lack of affection from her father was a result 

of the fact that he was a Sixties Scoop survivor while Sophia continued to see the ongoing 

impact of intergenerational trauma with her own children. Maggie acknowledged the sweeping 

effect it had on her entire family: 

My mother attended residential schools and I was part of the 60s scoop. It impacted 

my whole life 100%. My grandmother was able to escape residential schools but my 

mom got put in it. There’s no love, no communication. Alcohol addiction consumed 

my family. It didn’t give us a fair chance at life. Growing up with parents not being 
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home, or coming home from school to a note on the door saying “do dishes and make 

kraft dinner”. And CFS coming in and out of our lives, being put in group homes 

until mom got better. It was just... There was no stability in the home whatsoever. 

My mom had a lot of trauma that we didn’t understand as kids. As a kid, I used to 

blame my great gramma because if my mom is crazy, and my gramma is crazy, it’s 

got to be her mom’s fault. So, I went back. I yelled at her. I remember having a 

conversation with her that it was her fault that my mom was a drug addict. I looked 

for someone to blame. I didn’t know about the schools and all that. And there was so 

much shame being Indigenous. I wanted to be white so bad. It had a huge impact on 

our lives. There’s six of us so it impacted each of us differently.  

Parental Challenges  

 

Participants shared some of the challenges that they faced while parenting, including 

daily frustrations, ineffective parenting practices, and coping with the impact of their past 

traumas. Maggie expressed a need to cope better with her frustrations: “I need to cope with that 

better without getting infuriated and not going out and wanting to hurt somebody. I let it 

consume my mind a lot. I have to talk myself out of it and change my thinking”. Jane said that in 

the past she struggled with feelings of frustration: “I used to yell a lot when they were younger. 

And most of that was out of being a single parent of four kids and frustration and being broke”. 

She shared that she was exhausted trying to be the perfect mother, while working as an escort 

every night to bring in money to support her family:  

My patience was just like gone… I would put them to bed, go escort all night, and 

then be home to get them up for school and get ready. And at that point, I am 
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exhausted. There were times, I did scream. And maybe not say the nicest thing. And 

then later, regret it or be sad. (Jane)  

She also acknowledged that at the time, she did not know how negatively this kind of parenting 

would impact her children. Multiple women recognized their frustrations led to ineffective 

parenting practices, such as yelling and swearing, prior to attending the program. 

Some of the women were able to make a connection between the childhood trauma they 

experienced and the way they parent today. Some felt a great deal of doubt about whether they 

were doing the right thing. Jane said that she felt “worthless” as a parent. As a result of their 

traumas, multiple women felt that they were overprotective of their children, as they had a 

heightened awareness of the dangers that children are exposed to. Sophia felt that having grown 

up with dysfunction and abuse, she was, “overbearing and overprotective, when it comes to them 

going anywhere or doing anything”. Tami reported being hypervigilant:  

I constantly look out for people who are being too kind, too nurturing. I keep my kids 

at a distance from strangers. My children aren’t allowed to say ‘hi’ and wave at any 

man. They can do it to a strange woman, but not a strange man. Everybody is a 

boogie man.  

Grace echoed this sentiment of distrust: “I’m more on guard… I don’t trust nobody… Whenever 

I meet someone, I am like who are you and why are you around my kid?”. Some regretted the 

way they had parented in the past, while still being exploited and/or in active addiction. As a 

result, some overcompensated and gave in too easily to their children to make up for their past 

mistakes. Marie said that she would “buy my grandson everything he wants because I think 

about how much money I spent on drugs and drinking in the past”. Despite these frustrations, 
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traumas, and challenges, every one of the alumnae interviewed acknowledged that their 

parenting skills improved because of attending NCYCCP. 

Positive Experiences of Parenting  

 

Alumnae were asked to share recent examples of their parenting when they did and did 

not feel efficacious. As previously stated, all reported that their parenting style had evolved since 

attending NCYCPP and they felt more efficacious overall and better equipped to handle day-to-

day parenting challenges. While the less efficacious examples tended to be historical and prior to 

attending the program, all the women were able to provide recent examples of efficacious 

parenting experiences. These positive experiences of parenting included subthemes such as 

positive traits, effective parenting techniques and breaking the cycle of trauma and abuse. 

 The women reported feeling responsible, compassionate, and capable of establishing 

trust, stability, and consistency for their children. Some mentioned attending parenting programs 

in the community to gain more knowledge and competency. Deborah shared that she has now 

become a role model for other parents. Maggie has worked to ensure stability and routine in her 

home: “I’ve tried to implement that into our day-to-day life... We have routines. We have 

stability. They know that they’re never going to come home, and I won’t be there. They know 

where I am at all times”. 

The use of clear expectations and effective discipline strategies, such as time outs and 

natural consequences were consistently reported by most participants. Maggie demonstrated the 

use of natural consequences with her son: “If he’s good... he goes to school, he gets to keep his 

things. If he doesn’t go to school, you don’t get to play video games. You can sit there and think 

about why you didn’t go to school”. Elyse also shared an example of using positive discipline 

effectively: “Like if you have chores to do, you need to do those chores before you decide to sit 
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on your phone and do this and that”. The most highlighted parenting technique was 

communication. Every individual stressed the importance of communication with their children, 

with many highlighting the fact that they learned this while attending NCYCCP. Maggie said 

that communication with her children helped her feel more efficacious: “Having the open 

communication. Knowing that they can trust me and talk to me about any situation”. The 

majority reported these effective communication strategies were gained at NCYCCP. Livia felt 

that her communication with her son improved, which changed their relationship and her ability 

to deal with her child’s behaviours. Elyse shared the impact that positive communication with 

her children has had:  

I think that is something that is really strong in our relationship, is the 

communication part. That’s one thing I also learned from this program. 

Communication. Communication. Communication. Right? You’re not going to know 

unless you communicate right? You’re not going to know unless you ask questions. 

Some of the women recognized that the communication with their children was ineffective prior 

to attending the program and they now worked to address their children’s needs without yelling 

at them. Deborah said that prior to attending NCYCCP, “I didn’t think about why he would act 

out. Now I kind of think about what the need is behind this, why he’s acting out. So many times I 

would be yelling… I try not to yell now”. Sophia shared a similar story:  

Before I came to the program, I was always yelling at my son. I didn’t realize that it 

was a reflection of my parenting until I took one of the courses – child development. 

That I realized that him not listening was reflective of how I was parenting him. 

When I changed my parenting, it changed my relationship with my son.  
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 Multiple alumnae expressed a desire to parent in a way that broke the cycle of abuse, 

trauma, and neglect. Intentional efforts were made to protect their children and ensure that they 

would not grow up the same way that their mothers had. Jill used her own mother as an example 

of what not to do as a parent, “Because my mom would rub soap on your teeth, drag you across 

the room, I’ve never been physical with my kids… I always said, ‘if I had kids, I’ll never be like 

her’, and I’ve stuck to that”. Maggie has focused on stability and routine in her household as 

there was none when she was a child. Jane said that “the majority of my parenting is opposite of 

what I experienced and what I didn’t want to do to my kids or let my kids live through”. Livia 

recognized that she wanted to be a better parent than she had had: “I am not going to let that 

happen again”. Carla shared, “The way I seen it, I was going be everything opposite how I was 

growing up. Show them love, make sure they were safe. I fought for that because I didn’t want 

them to go through what I went through”. 

Meaning of Efficacious Parenting 

 

All alumnae interviewed shared what parental efficacy means to them. They were also 

able to identify efficacious practices in their own lives. The women shared traits of an efficacious 

parent and how self-care and support from others made them feel more effective as a parent. 

Multiple women identified how coming from a place of love, understanding, communication, 

and compassion helped them feel efficacious. The desire to parent in an effective way meant that 

even though they made a mistake, if they were coming from a place of good intentions, they 

were on the right track. Livia said, “[I] try to raise them the best way I can without giving them 

any childhood trauma on their own to deal with when they get older.” Jill reinforced this idea: 

“When she tells me she loves me… we’ve been through hell and back, that one and I. So when I 

hear her say that… it makes me feel like I’m doing something right”.  
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 Some of the women shared the positive coping skills and self-care that they use in order 

to feel more effective as a parent. Marie and Tami spoke of removing themselves from a stressful 

parenting situation to regain their composure. Jamie used exercise, routine, sleep, and “taking 

time to breathe” to care for herself. Livia recognized she needed to learn more about positive 

coping mechanisms in order to feel more efficacious. She expressed a desire to learn more about 

“controlling my anger… I have a very short temper. I get mad really quickly. So I need to learn 

to be patient and breath and talk and not yell”. Multiple women felt that having support from 

their partner, family and friends allowed them to feel efficacious. Jane suggested that she would 

feel more efficacious if she had more support from someone in her life and at times, struggled 

with the fact that she was parenting alone. Again, despite these challenges, the majority of 

women interviewed shared that these feelings of parental efficacy had increased as a result of 

attending the NCYCCP, which will be explored in the next section. 

Positive Impact of NCYCCP 

 

A common thread throughout the interviews with the alumnae was the positive impact 

that attending NCYCCP had on their lives. The program not only changed their lives, but also 

impacted feelings of parental efficacy and assisted them on their healing journey. They also 

highlighted the specific parts of the program that were most impactful and how they felt after 

completing the program. 

Multiple women credited the program with changing their entire life.  

I feel like I’ve matured a lot in the year being here. In a lot of different areas. I’ve 

never had a place where people believed in me. I had a lot of self-doubt. I wasn’t 

doing anything. I had a record, and no one would want me. I was turned down by 

three schools. Just coming here and it being comfortable, and the learning 
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environment made me want to be here. The way it was taught, I could learn easily... I 

have no idea where I’d be without it. I don’t know what way I would have turned, 

because everyone had already told me no. (Jill)  

Jane gained pride in her story:  

I spent so many years faking who I was. Like I said, just being a fraud. Hiding 

everything about me. So fucking terrified of what people would think of me. Or that I 

wasn’t this perfect mom on the grad committee and bake sale committee and that 

kind of stuff. Whereas now, I’ve actually spoken at the children’s sexual exploitation 

conference in front of hundreds of people. I would have never in my life admitted 

before that I was sexually exploited. Or I was an escort or any of that. Like, I denied 

that shit and hid it in every way possible. Whereas now, it’s like, that’s part of my 

story. It’s who I am.  

Sophia said: 

It changed my whole life. I became a better parent, partner, friend. I became a better 

person from the program. The program opened my eyes to self-reflect on myself and 

how I was creating my chaos. I made me a realize a lot of positive things.  

Livia said that attending the program changed her mental health for the better: “I was really 

suicidal before Ndinawe and after Ndinawe I am not”. She went on:  

I was given an opportunity to disclose about my past and hear other people’s stories. 

And go to school with the same people that went through the same thing I did, and I 

didn’t feel so alone. It helped my mental health a lot. And then going to Ndinawe 

helped me get a job and provide for my family. So that was wonderful. 

Elyse shared that attending NCYCCP enhanced both her career and her ability to parent:  
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I wanted to be a support worker. I wanted to try and do as much work with 

vulnerable youth and children. I didn’t really think of having children in my life... 

But now, now that I’m a stepparent and I have a foster son, that view has completely 

changed... I definitely think this program enhanced my ability to parent. When I 

think of my foster son, I do use a lot of my CYC that I learned. I do. And it’s helped. 

Jill felt the program improved her parenting immensely, teaching her patience when 

reacting to her children. Marie shared that attending the program helped her to be more patient 

and understanding as a parent. Deborah said that the program taught her to recognize the need 

behind the behaviour when her child acted out. She also shared that felt more capable as a parent 

and more empathetic to other parents who are struggling. Maggie still returns to the program 

when faced with parenting issues: “I come here. I talk to [the Knowledge Keeper]. I know that I 

can always come here. The door is always open... we know we can come here and talk and get 

mad and cry and just be here”. Jane changed her approach to parenting entirely, because of the 

program:  

I had a better understanding of… how [emotional abuse] really does affect these kids 

you know? I really didn’t even realize at the time that it was a form of abuse. And 

like the damage emotional abuse does... I realized how much more the words were 

and the yelling was hurting them than if I spanked them. Because that spank may 

hurt for five minutes or whatever, but those words were hurting them longer and 

sticking inside their little hearts and minds longer than had I spanked them or slapped 

them or something. So that was all stuff I had to face here and learn here [at the 

NCYCCP].  
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Similarly, Sophia changed the way she spoke to her child because of the program. Through the 

child development course, she learned how to effectively communicate with her son, and she 

shared “when I changed my parenting, it changed my relationship with my son”. Tami gained a 

better understanding of how a child’s mind works, which allowed her to remain calm in 

frustrating situations. Livia echoed the same sentiment:  

I learned at Ndinawe to be a better mom. How to know behaviours. Know that there 

are no bad kids. There’s reasons for their behaviour… I learned a lot about childhood 

behaviours or how my own behaviour could affect why they’re behaving this way... 

it made me a better mom... I was able to be a little bit more patient and a little bit 

more understanding towards that… Being a better parent helped my family.  

Livia was able to heal during her time at the program: “Because of the program, I healed 

from my own childhood trauma, and I learned a lot about why I am the way I am. And what in 

my childhood affected me to be that way”. Jane changed her entire view on her life:  

I had to really really really look deep in myself and like heal myself in this program 

because I never prior to being here, used to like, I’d always have the mentality of ‘oh 

I did that to myself. I worked. I went on track. I did these things.’ But I didn’t realize 

what brought me to that point. Like how many people failed me and how many 

systems failed me. How vulnerable I was. How people exploited me. I didn’t see any 

of that until I came here. So, that was super super hard for me to learn and go through 

and heal through and stuff. That’s not a negative though. That’s not a negative thing 

because I had to heal in those ways. And I didn’t realize how much my trauma and 

my hurt was impacting me too, for so long.  
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Carla also shared her ongoing healing journey as a result of the program: “it’s a healing 

journey for sure, a learning and growing, but I’m doing a whole lot better than even a few 

months ago”. Jamie also felt healed from past trauma at the program:  

The program helped me to understand my trauma and realize where and why I was 

fucked up. It pushed me to change my way of thinking and understanding my 

children… I don’t parent out of guilt and shame anymore. I am more aware of how I 

react and act in front of my girls, [and how that] will directly affect the outcomes on 

their adult lives.  

Alumnae were asked to identify the most helpful parts of the program. The majority 

believed the wholistic Indigenous approach of the program to be most impactful. Attending 

ceremony, smudging each class, sitting in circle, and speaking with the Knowledge Keeper and 

Elders were all mentioned as integral parts of their success in the program. The cultural supports 

gave Marie the “support and the tools to deal with things in a different way than running to 

alcohol or drugs”. Many also mentioned a unique feeling of belonging among their peers, based 

on shared experiences of exploitation, trauma, and addiction. The natural community of the 

classroom meant “there was always someone to talk to when I came in” (Deborah). Elyse also 

noted the shared experience of her classmates as a strength:  

Individuals, they carry a lot of experiences. They’ve been here, they’ve been there. 

But I think it’s those extra hardships. The addictions. The dysfunctional families. The 

poverty. The gang violence. All that. I think turning that around and using it as a 

strength, as skills, I think it was crucial. And that program did that.  

Alumnae also pointed to the contributions of the staff – the instructors and the support staff, 

including the program director, educational assistant, and wellness coordinator. Jane felt the staff 
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acted as caretakers for the students. Carla noted that the staff assisted not only with academic 

life, but also with advocating for students in all aspects of their lives as a crucial part of the 

program. 

The alumnae were also asked to reflect on how they felt about themselves after 

graduating the program. Everyone saw an improvement on their self-imagine, confidence and 

overall outlook. Some were able to view themselves and their past in a new light.  

I felt a lot of shame about having done the stuff in my youth. I was mad with 

myself… That got in the way for so long, to do the things I wanted to do, having that 

youth record. I saw that it was okay after. I’m still probably working through that. 

The understanding that comes with it. I learned a few things. I have a good story 

now. I didn’t give up. I always think that there’s another way. So I feel a lot better 

about myself. I feel happy I completed something. (Deborah)  

Maggie no longer felt ashamed of her past and now was able to recognize her trauma as a 

strength to be used in the child and youth care field. She also shared, “I wouldn’t have the self-

confidence, thinking I am resilient and strong. I’d feel very weak and low. It’s changed my 

whole life. Maybe I would have relapsed. It doesn’t look good, whatever it would have been”. 

Tami was able to redefine her past traumas:  

I gained lots of tools, the ability to look within myself and face what I had gone 

through... I don’t have to drag that baggage anymore. I don’t have those titles. I don’t 

say ‘I used to be an alcoholic’ or anything like that. I say ‘there was a time in my life 

when I used drugs and sexually exploited myself’. I don’t click with those titles. 

Sometimes I can tell those stories like I’m narrating it and not actually a participant 
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in it. I do it in third person. I know I was there, but now it’s like I’m recounting a 

movie.  

Carla expressed pride having graduated from the NCYCCP:  

Breaking cycles of not going to school at all… being one of the first to graduate from 

any post-secondary education [in my family]. My family suffered intergenerational 

trauma, so I had a lot of family proud of me. It brought a value to being able to show 

that to my children too…. Certain communities, reserves, the communities within 

Winnipeg. A lot of people think Indigenous people… those stereotypes. Being able 

to say, ‘I’m Indigenous and I graduated from college’.  

Conclusion 

 By analyzing the findings from all three rounds of data gathering, it is evident that there 

were three overarching themes that emerged, encompassing the experiences of all participants in 

this project. These themes are reflections on their past; efficacious parenting practices; and the 

importance of the NCYCCP. It is through these themes that one can appreciate how attending the 

NCYCCP impacted participant’s feelings of parental efficacy. Throughout the three phases of 

data collection, these major themes were brought up consistently, especially resonating with the 

graduates. These themes overlap – they are interrelated and interdependent. In terms of evolving 

feelings of parenting efficacy, they all work off each other and contribute the wholistic impact of 

the program. In the next section, these themes will be explored and contextualized by the 

findings themselves as well as current literature on the topics. 
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CHAPTER 6: DISCUSSION 

 

The research question: “What are the impacts of post-secondary education on evolving 

feelings of parental efficacy for sexually exploited Indigenous women in the Ndinawe Child and 

Youth Care Certificate Program?” is better understood by examining the experiences of the 

participants in this project within the context of current literature. Three overlapping main 

themes emerged from the data collected: reflections on their past; efficacious parenting practices; 

and the importance of the NCYCCP. These findings demonstrate how attending the NCYCCP 

impacted feelings of parental efficacy for participants in this project.  

When viewing these findings through the lens of Ecological Systems Theory (EST), it is 

evident that participants in this project are experiencing life in a unique ecological context, 

whereby “present circumstance cannot be fully understood w/o careful observation of the entire 

ecological context within which the individual is embedded, including historical events and 

situations, social relationships, and environmental factors” (Dalla, 2002, p. 64). When 

Bronfenbrenner first conceptualized EST, he explored the idea of parenting as a function of 

context and sought to explore the reasons why parents did what they did (Darling, 2007). It is 

necessary to acknowledge these systems to understand how they are intimately related to the 

parental efficacy experiences of the participants in this project. Acknowledging “the influence of 

the social environments on the human experience, [one can better understand the] convergence 

of factors spanning interrelated levels of influence” (Noursi et al., 2020, p. 662). With respect to 

their experiences of trauma and exploitation, they were feeling the influence of the exosystem, or 

community influences, and the macrosystem, or the societal influences. That is, they were 

impacted by contexts that they were not directly part of (Duerden & Witt, 2010), such as the 

Indian Residential School System and it’s resulting intergenerational impacts.  They are also 
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affected by Canadian culture, including systemic racism and discrimination. These systems also 

influenced their parenting styles and possibly their feelings of parental efficacy, as they 

attempted to parent as Indigenous mothers in a culture that values Western child-rearing 

practices. Paat (2012) highlights this increased need to conform to mainstream society for a 

minority population. During their time at the NCYCCP, the negative impact of these broader 

systems was lessened, as the strength of the relationships found within the participant’s 

microsystem (personal) and mesosystem (interpersonal) grew. By engaging in their healing 

journey at their micro level and developing healthy relationships within their mesosystems, 

participants gained a proxy family at the program. In turn, they gained the support necessary to 

better navigate their mesosystem. They were better equipped to parent, to navigate social 

services, and advocate for themselves and their children. These women gained the power to take 

more control over their life and redefine their journey at every sociological level.   

This project explores improving family interactions and parenting efficacy as a means to 

keep Indigenous families intact. This is a very microsystem approach to the issue of Indigenous 

children being overrepresented in the Manitoba child welfare system. Beyond the scope of this 

paper is the fact that this overrepresentation is as high as it is due to issues within the exosystem 

and macrosystem. That is, it may be the system that is broken and not the families. 

Reflections on the Past 

 
 The first theme, reflections on the participant’s past, focused on the individual’s evolving 

feelings on their own childhood, past exploitation, and trauma. By looking back, many were able 

to recognize learned behaviour. Participants were also able to better understand the impact of 

systemic racism on their lives, including involvement with CFS and intergenerational trauma, 

and consider how this has impacted their parenting practices.  
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Systemic Racism  

 
The effects of the attempted cultural genocide of Indigenous peoples of Canada, the 

residential school system, the Sixties Scoop, and the aforementioned intergenerational trauma, as 

well as the ongoing overrepresentation of Indigenous people (in both the child welfare and 

justice systems) has had an undeniable impact on Indigenous people all over the country. The 

women in this project reflected on how this intergenerational trauma impacted their own 

upbringing in a negative way (including but not limited to problematic substance use, abuse, 

neglect, and the involvement of the child welfare system). 

My father was a residential school survivor, and he did not know how to handle 

himself. He didn’t know what to do, what to do with a young child. He started 

drinking heavily and I went with him everywhere he went. I was scared of losing 

him. (Rose)  

My mother attended residential schools and I was part of the 60s scoop. It impacted 

my whole life 100%. My grandmother was able to escape residential schools but my 

mom got put in it. There’s no love, no communication. Alcohol addiction consumed 

my family. It didn’t give us a fair chance at life. (Maggie) 

They then explored how their own parenting styles were influenced as a result: 

My mom used to put tabasco sauce in my mouth, or soap. I don’t want to do that to 

my child, because that takes away self-esteem. I don’t want to be that parent who 

says go stay in the corner and put tabasco sauce or soap. I hated when my mom did 

that. I would rather, you know how you see in those movies, the really friendly mom. 

She’s down, holding them, talking to them, giving them a pep talk. I want to be that 

mom. (Peggy) 
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I think before, I was more about the basic needs, was my understanding. I knew less 

about the interpersonal... I was lacking in this in my own family, because of their 

experiences in residential schools. (Leslie) 

Research on the impacts of intergenerational trauma on Indigenous people support these 

findings in this project. Bombay et al (2014) suggest that intergenerational trauma has led to an 

increased risk for negative health and social outcomes for Indigenous people.  Further, according 

to Mitchell and Maracle (2005), the resulting deculturation resulted in “alcoholism, substance 

abuse, suicide, family violence, sexual abuse, child neglect, vandalism and theft, all of which are 

epidemic in many Aboriginal communities” (p. 16). Moreover, the legacy of residential schools 

has increased the vulnerability for sexual exploitation for Indigenous women (Seisha, 2005), 

further putting the family unit at risk. Peggy reflected on how she was raised in a colonial 

manner:  

A very traditional perspective, instead of a colonial lens. I think that’s what was really 

missing in my own life, that led me to sexual exploitation and substance misuse disorder 

and all the mental health complications, was a displacement of identity and trying to fit 

within that colonial lens. 

Because of the complex intergenerational trauma due to the residential school system, the 

Sixties Scoop, and ongoing systemic racism, many Indigenous people developed negative coping 

skills which impacted their ability to parent. Roy (2019) found that many adolescents raised by 

intergenerational survivors of the residential school system and the Sixties Scoop “turned to 

maladaptive and destructive behaviour, such as substance abuse, rebelliousness, aggression… a 

disproportionate number of these children ended up in the criminal justice system” (p. 214). He 

found adult children of survivors adopted harmful coping mechanisms, such as “substance abuse, 
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self-harm, criminal activity, and domestic violence against partners and children” (Roy, 2014, p. 

214). This is reflective of both the parenting done by participants prior to attending the NCYCCP 

as well as their experiences during childhood, at the hands of their own caregivers. Roy (2019) 

suggests that this trauma has had the most impact on Indigenous women, like those in this 

project, and that their mental health and substance misuse is, “related to both their present-day 

traumatic experiences as well as by historical trauma” (p. 215). Bombay et al. (2011) highlight 

the fact that Indigenous adults whose parents had attended residential schools said this had 

negatively impacted their ability to parent and “survivors returned home with inappropriate 

behaviour patterns, including abuse or neglectful parenting behaviours modeled after the 

caregiving behaviours witnessed [at the residential schools]” (p. 369), again affirming this 

project’s findings. During the first cohort interview, all five women were able to acknowledge 

their past trauma and destructive habits but were also able to share the steps they had already 

taken on their healing journey. They were making steps to improve their lives and become better 

parents, and it was clear that they hoped that attending the NCYCCP would be an integral part of 

their journey: “As much as I think I am a healthy parent, I know there are toxic things about me 

that I could positively change and I’m hoping to get some insight on what those things are” 

(Jackie). 

Women in this project reported living and parenting with the ever-present fear of having 

their children removed from their home by child welfare services. According to the literature, 

these fears were warranted. In a 2018 report by Manitoba’s Legislative Review committee, there 

had been an eighty-five per cent increase in the number of children in care over the past ten 

years, nearly ninety percent of children in care in Manitoba were Indigenous and “almost 60 per 

cent of children in care were permanent wards, meaning that they were under the permanent 
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guardianship of a CFS agency, and the guardianship rights of their parents had been terminated” 

(p. 4). Blackstock (2003) highlights the fact that Indigenous children were less likely than non-

Indigenous children to be reported to welfare authorities “for physical, mental or sexual abuse 

but were twice as likely to be reported for neglect” (p. 75). In this case, neglect was viewed as 

“caregiver poverty, poor housing and substance misuse” (p. 75). Blackstock (2003) points out 

caregivers have very little control of two if not all three of these factors. These characteristics 

which comprise neglect are all very representative of the past experiences of participants in this 

project, as most students in the NCYCCP are receiving social assistance, do not have safe 

housing, and have experienced substance misuse issues. It is evident that their fears about child 

welfare intervention are valid 

These characteristics in which neglect is defined are all directly related to systemic 

racism and barriers. When Indigenous mothers are involved with Manitoba Child and Family 

Services, there are issues with power and control, and women report feeling as though they are 

being set up to fail (Robertson et al., 2022). Roseanne suggested “there’s an unhealthy, toxic 

relationship related to our Indigenous children and the CFS system” and went on to share that 

she “honestly thought that he was going to be stolen to the system. CFS was in the hospital when 

I birthed... I think I had to deal with CFS threatening apprehension the first 9 years of his life”  

There appears to be a need for further research exploring the experience of parenting as 

an Indigenous person while living with the looming threat of child welfare intervention. One 

participant posed the question: “Do white families have that fear [of having their child 

apprehended]?” An exploration of how these experiences of systemic racism and increased 

involvement of child welfare impacts feelings of parental self-efficacy is necessary in future 

research. 
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Intergenerational Trauma 

 
During the academic program of the NCYCCP, students are presented with content 

related to childhood development, with a strong focus on the impact of childhood trauma and 

abuse. As a result, the women in this project were able to recognize that many of the things they 

were exposed to as children has had significance influence on their experiences in adulthood. 

They reported making connections between the abuse, problematic substance use, neglect, and 

maltreatment they were exposed to as children and their subsequent actions as adults and as 

parents. It was suggested by some participants that they were able to do this because their trauma 

was decolonized and was presented to them through an Indigenous lens. 

Literature exploring the intergenerational transmission of behaviours is plentiful, with 

much focus on the Indigenous peoples of Canada. Neppl et al. (2020) found direct evidence of 

the intergenerational transmission of emotional stress, substance use problems, and harsh 

parenting practices. Mental health issues, which may compound or lead to problematic parenting 

practices, can also be transmitted through the generations (Neppl et al., 2020), as “the continuity 

of emotional distress (which may include anxiety, depressive symptoms, and hostility) across 

generations is also well documented” (p. 853). Further, “stressors as experienced in the family of 

origin are associated with emotional distress and disrupted family relationships in adulthood and 

poor development outcomes for the next-generation child” (Neppl et al., 2020, p. 852). 

Problematic substance use can also be the result of intergenerational transmission (Neppl et al., 

2020). Parental substance use (alcohol and marijuana) is a risk factor for offspring substance use 

(Epstein et al., 2020; Yap et al., 2017) and adolescents with parents who drink moderately to 

heavily are at a far greater risk to engage in long-term problematic drinking (Coteti et al., 2014; 

Nadel & Thornberry, 2017). Those whose parents frequently use marijuana also had a greater 
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likelihood of use themselves (Bears Augustyn et al., 2020). These findings echo the experiences 

of participants in this project. Multiple women shared stories of problematic substance use by 

their parents and went on to experience addiction themselves. Marie found herself “having to 

look after nieces and nephews because our parents were drinking and stuff”. Sophia shared: “My 

parents were both addicts and my dad was mentally and verbally abuse and sometimes physical... 

Growing up with dysfunction and…. Sexual abuse...”. Maggie said, “Alcohol addiction 

consumed my family”.  

When looking specifically at parenting practices, participants were able to make a 

connection between how they parent and how they were parented, recognizing that they were 

engaging in many of the practices as their own parents/caregivers. Capaldi et al. (2003) support 

this connection, suggesting maladaptive parenting practices are transmitted over generations: 

Intergenerational transmission of parenting likely involves a direct effect: presumably, 

the child learns parenting techniques in the family of origin and then practices them years 

later in the family of procreation… poor parenting practices in the family of origin place 

a child at risk for the development of antisocial behaviour, and the development of 

antisocial behaviour then makes it more likely that, as an adult, the offspring will display 

poor parenting practices. (p. 139) 

Hill et al. (2006) suggest, “negative parenting experiences during childhood, ranging from 

experiences of abuse to harsh discipline have been linked to current use of harsh, less nurturing, 

and less consistent parenting behaviours and to lower rates of self-reported child-centered 

parenting” (p. 412). Neppl et al. (2020) confirms intergenerational transmission of harsh 

parenting, finding “early stressors such as family economic adversity relate to parental emotional 

distress that leads to harsh parenting practices, which in turn are associated with the next-
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generation externalizing behaviour” (p. 582). Bailey et al. (2009) provides further evidence of 

intergenerational transmission of the level of parental monitoring and harsh discipline practices. 

Again, this is reflective of the experiences documented in this project. 

My patience was just like gone… I would put them to bed, go escort all night, and 

then be home to get them up for school and get ready. And at that point, I am 

exhausted. There were times, I did scream. And maybe not say the nicest thing. And 

then later, regret it or be sad. (Jane)  

I yelled a lot. When you ask five times and then no one does it and then you scream 

your head off... I don’t do that anymore. Because I learned. That’s not working 

either. That causes so much trauma for them. That’s trauma. I didn’t know before. 

Even the yelling and the stupid comments. That’s hurtful and damaging to them. I 

didn’t realize that before. Did I physically abuse them? No. Was I emotionally 

abusing them? Absolutely. (Claire) 

If I was yelling at her and told her I’ll give you something to cry about, that’s not 

going anywhere. I know, growing up, I heard that “if you don’t shut the f up, I’ll give 

you something to cry about. (Liz) 

There is little known specifically about the transmission of maladaptive parenting 

practices in at-risk families, which comprise most families of origin for participants in this 

project, however Seay et al. (2016) found that for adolescent mothers, “the consequences of 

experiencing an unhealthy relationship with their own mothers may be particularly salient to 

their own risk of becoming a maltreating parent” (p. 1105) and the increased risk of living in 

poverty, experiencing intimate partner violence and/or problematic substance abuse increases the 

level of stress a parent experiences. Hill et al. (2006) found that “parental stress has been linked 
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to increased risk of problematic parenting” (p. 412) and “stressed parents may be more likely to 

rely on automated patterns of emotional responding and scripts for parenting behaviour” (p. 

416), meaning parents are more likely to fall back on how they were parented when they are 

experiencing stress. These findings are particularly relevant when you consider the 

intergenerational impacts of systemic racism and the attempted cultural genocide of Indigenous 

people in Canada.  

As the cohort students progressed through the school year, it became clear there was an 

increasing level of recognition and reflection on the impacts of their past trauma.  During their 

time at the program, they were able to acknowledge that their childhoods were often atypical and 

harmful, with long-lasting effects. One participant shared: “For me, I was raised white, thinking 

the only good Indian is a dead one, so it was finding and connecting with the Indigenous aspect, 

the spiritual aspect. It’s making my circle a circle. So I don’t have a flat tire anymore. I’m able to 

keep progressing and growing. It’s huge. It has really made a difference for me” (Elaine). They 

realized that the addiction, neglect, and abuse they experienced continued to harm them as 

adults, and that they had to work to heal themselves to become more efficacious parents. During 

the first cohort interview, participants shared some of their traumatic childhood experiences, but 

during the second and third cohort interviews, they were making the connections between these 

experiences, their own maladaptive coping, and how it has impacted their parenting practices.  

I’ve noticed that I’m doing things that my mom did and it bugs me so I try to stop 

myself from doing it now. I’m more self-aware of my actions and what I’m doing. 

I’m changing by being self-aware. Every day I’ll think about that and I’ll try to catch 

myself and make those changes. (Jackie)  
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This outcome was not just limited to the cohort interviews. The alumnae also shared how 

attending the program led to reflections on their past traumas. Grace shared that she only began 

to learn about how to parent when she attended the NCYCCP: “I’m fucked up. I didn’t really 

have… my mom…. I was in care and care was awful”.  Jane also grew up in care and felt she 

had no role models until she attended the NCYCCP. Many of the alumnae credited the program 

with helping them recognize and reflect on their past trauma to heal and become more 

efficacious parents. One alumna shared the impact of the program, in relation to her trauma: 

“The program helped me to understand my trauma and realize where and why I was fucked up. It 

pushed me to change my way of thinking and understanding my children… I don’t parent out of 

guilt and shame anymore” (Jamie). Another summed up her the impact of her healing journey: 

“You can raise your family, but if you’re not actively healing. If you’re not checking your 

behaviours, if you’re not responsible and accountable to what you’re putting out into the world, 

that’s what the child grows up in… And school taught me it was okay to do that” (Roseanne). 

Silver (2013) supports this finding, suggesting “an effective adult Aboriginal education strategy 

must deal with this kind of internalized human damage that is the result of poverty and 

colonization, if people are able to learn” (p. 8). 

Efficacious Parenting Practices 

 
 The second emerging theme focused on efficacious parenting practices which developed 

as a result of attending the program. Participants expressed increased feelings of parenting 

efficacy, as they worked to break intergenerational cycles of trauma, ensure their children’s 

safety, and communicate effectively with their children. They also recognized the malleability of 

parenting – they realized that parenting is fluid and ongoing, and they were able to make a 

change at any time. Ecological Systems Theory supports the idea that interactions between the 
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five interrelated systems impacts how efficacious parents feel (Woods, 2011). By exploring the 

larger picture and understanding that each individual is not solitary but is influenced and 

impacted by the environment around them, participants in this project were able to appreciate the 

influences on their parenting and make efficacious changes as necessary.  

Breaking Cycles 

 
Participants reported the program gave the ability and the opportunity to take what they 

had learned about their past and work to break intergenerational cycles of problematic substance 

use, maltreatment, and abuse (as discussed in the previous section). Silver (2013) stresses that 

“educational strategies for Aboriginal adults must be holistic... and must also be transformative, 

seeking to enable students to understand the sources of their pain and to develop the means to 

transcend it and to find their place in the dominant culture in the dominant culture” (p. 7). To 

break the cycle of intergenerational trauma and improve parenting, there needs to be a supportive 

community for mothers, with “accessible parenting education and support including mental 

health” (Woods-Jaeger et al., 2018, p. 778), and the NCYCCP provided this. These women felt 

that attending this program gave them the confidence and resiliency to parent effectively. They 

expressed the desire to continue to learn more about parenting, long after the program ended. By 

having strong peer networks and a connection to the program staff, they felt reassured in their 

parenting practices (Woods-Jaeger et al., 2018). Education and support, crucial in their efforts to 

break cycles in which they had been raised, is critical to the well-being of children and families 

(Wang, 2019). 

Effective management of parental stress is a key factor in feelings of parental efficacy 

and in improving child outcomes, thus breaking the cycle (Burke et al., 2021; Wang, 2019). 

Further, those who had experienced adversity in their own childhood were more susceptible to 
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experiencing intense parental stress as they parent (Lange et al., 2019; Shenk et al., 2017). When 

asked to share times where they did not feel efficacious as a parent, they provided examples, but 

they were also able to share what they now realize would have been a more productive approach. 

They acknowledged the coping skills gained during the time at the program, which allowed them 

to better manage parental stress.  

Participants recognized breaking cycles is an iterative process, whereby they are always 

evolving and working towards improving their efficacious behaviour. The NCYCCP allowed 

them to see that the idea of being a “good parent” was not a destination, in which they arrived. 

Instead, students in the program were taught that they would always have good days and bad 

days and just because they did not feel like a good parent at a certain moment, this did not mean 

that they were a bad parent. Participants felt that the NCYCCP had given them resiliency and 

determination as a parent, so that they did not give up when going through a difficult time.   

While breaking familial cycles is well-explored in the literature (Burke, 2021; Lange et 

al., 2019; Shenk et al., 2017; Wang, 2019, Woods-Jaeger et al., 2018), the idea of first-generation 

parental efficacy is not well explored. For the students in this program, they appear to be the first 

parents in their family to feel effective as parents, as they engage in constructive child-rearing 

techniques and positive communication. This is a unique finding which has emerged from this 

project. 

Ensuring Safety 

 
Due to their traumatic upbringings and past exploitation, as well as a first-hand 

knowledge of dangers in the community, it is understandable that the individuals in this project 

expressed a desire to be overprotective, thereby ensuring their children are not exposed to the 

same dangers they once were. This hypervigilance is common for parents who experienced 
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intergenerational trauma and/or abuse (Aguiar & Halseth, 2015; Burke et al., 2021; Woods-

Jaeger et al., 2018; Yehuda & Lehrner, 2018). While ensuring safety is an efficacious parenting 

practice, too much parental control and supervision can be harmful as well (Brussoni & Olsen, 

2012; Ungar, 2009), often leading to overprotectiveness and isolation (Woods-Jaeger, et al., 

2018; Yehuda & Lehrner, 2018). Participants shared that the NCYCCP helped them recognize 

what risks were safe and age appropriate for their children, known as age-appropriate autonomy 

granting (Nicolas et al., 2019). Liz shared a time that she encouraged her child to take a risk:  

We drove our bikes to [the] park. My six-year-old said she didn’t want to do. But I said 

just think of it like a challenge – like we can do this! When we were going over [the] 

bridge, I was like “my love, do you remember what resilient means?” and [she] said “to 

keep on going!”. I would say that’s when I was really proud. 

The NCYCCP helped them to see that what they may have been exposed to or allowed to do as 

children was atypical and gave them the tools to ensure their children were safe in a 

developmentally appropriate manner: “The program helped me to understand my trauma and 

realize where and why I was fucked up. It pushed me to change my way of thinking and 

understanding my children…” (Jamie).  

Some women reported having trouble trusting people to care for their children. This 

inability to trust is characteristic of those who have experienced abuse and sexual exploitation 

(DiLillo & Long,1999; MacIntosh, 2003; Mullen et al., 1994; Payne et al., 2014; van der Kolk, 

1994). They felt the NCYCCP gave them the ability to make well-informed decisions about who 

“safe” people were in their lives and helped them foster trusting relationships in order to gain 

more support as parents. Liz reflected on the differences in raising her first two children (who are 

now adults) versus her two younger children, whom she was raising during her time at the 
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program: “My first two children, I wouldn’t leave them alone with anybody. No family, no men, 

no women, they were always with their granny. She was always the babysitter”. She felt she was 

now in a better position to make healthy decisions about her children’s safety. 

Communication 

 
Engaging in clear communication is a key characteristic of efficacious parenting (Erbas et 

al., 2021; Glatz & Buchanan, 2015; Jones & Prinz, 2005). Participants felt that the NCYCCP 

gave them the tools to curb negative communication patterns and effectively parent their 

children. The coursework which focused on child and youth care is not only applicable to 

supporting children and youth in the community, but for the individual’s family as well. 

Participants in the program gained an appreciation of the role of clear communication with their 

children which improved their feelings of parental efficacy: “I think that is something that is 

really strong in our relationship, is the communication part. That’s one thing I also learned from 

this program. Communication” (Elyse). They could now recognize the importance of effective 

communication, as they were able to use effective discipline practices, opting to communicate 

clear expectations and consequences, as opposed to yelling at a child or using punitive or 

corporal punishment. Having this warm relationship with their children also acts a buffer when 

facing typical challenges in parenting throughout the lifespan (Bapat & Mardhekar, 2021). They 

also recognized that parenting is an ongoing effort and there are good and bad days, but the bad 

days do not define your ability to parent.  

Many reported being more confident to effectively advocate for their children, ensuring 

they received the care, education, and support they deserved. They expressed that they felt better 

equipped to attend to their children’s emotional needs, as they learned that behind every 

behaviour is an unfulfilled need. This is consistent with the literature on parental efficacy, as 
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taking the child’s perspective and engaging in reciprocal communication are key characteristics 

of breaking a cycle of neglect and/or abuse (Burke et al., 2021; Woods-Jaeger et al., 2018).  

By applying the coursework surrounding child developmental and interpersonal 

communication, many of the women gained the ability to take the perspective of their child, 

which played a role in improving feelings of parental efficacy. Some women suggested that 

being open to hearing their child’s emotions and meeting them where they are was beneficial: 

“When my son communicates with me how he’s feeling... he gives me his emotions and I can 

help him navigate that” (Jackie). Peggy no longer gets frustrated with her children when they 

cry, as she now has a better understanding of their typical developmental stages: “They’re tiny, 

they don’t understand, and can only communicate through crying. It’s opened my eyes up 

because now I listen, and I understand what each cry is”. By applying the coursework aimed at 

supporting at-risk children and youth in the community to their own families, they were able to 

improve their relationships with their children and increase their feelings of parental efficacy. 

Further, they felt the Indigenous teachings and ceremonies provided a shared experience 

for the participant and their children to bond over their shared culture. They were able to create 

connections to their Indigenous heritage and teach their children ceremonies and traditions that 

they themselves had missed out on as children. Being able to share these experiences fostered 

positive communication and made participants feel more efficacious. At least one participant 

shared that she was not raised within traditional ceremonies:  

Ndinawe played a huge role in [connecting with my Indigenous roots]. My whole life, I 

never felt like I fit in. My dad is Indigenous, but he says “the only good [Indian] is a dead 

[Indian]”. There’s really... a lot of intergenerational crap. So I never felt like I fit in with 
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the Indigenous side or the white side. I always wanted to know my Indigenous roots... so 

[Ndinawe has] played a huge role in that. (Elaine)  

This cultural awakening appeared to be an important aspect of the program for many as they 

incorporated ceremony into their family’s daily lives, thus reconnecting with the culture.  

Importance of the NCYCCP 

 
 The third and final theme which emerged in this research is the importance of the 

program itself. Attending this program allowed students to create a safe space for their healing 

by developing a proxy family comprised of both students and staff at the program. As this is an 

academic program, the participants in this project naturally gained a great deal of knowledge. 

However, this knowledge extended beyond their work in the field of child and youth care. They 

expressed that they gained knowledge on how to become more effective parents and how to 

work through their past traumas. Finally, and possibly most importantly, they learned about their 

culture – by being immersed in a wholistic program steeped in Indigeneity, they learned about 

themselves and their ancestors. 

The traditional Indigenous approach to child rearing is not focused on individual 

parenting but was instead viewed as a community effort (Kiraly et al., 2015; Partridge, 2013;). 

Without these integral relationships, an individual is without support, and they may struggle to 

feel like an effective parent. These findings confirm that participants felt the relationships forged 

at the NCYCCP were integral in increasing feelings of parental efficacy. They did not do the 

work to heal, break cycles of violence and problematic substance use, and improve their ability 

to parent alone. They did it within a group, supported by peers and led by role models. In her 

work exploring a similar program model, MacKinnon (2013) found that students reported the  
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training experience as part of a bigger journey towards personal development, rather than 

simply a means to enter the labor market. The majority of individuals placed greater 

emphasis on the relationships, they built, the healing they experienced, and the life 

lessons they learned... none of the adult learners expired aspirations that emphasised 

employment and income... they expressed aspirations tied to their values regarding 

family, becoming more engaged in community life, and finding personal fulfillment (p. 

55).  

This echoes the experiences shared by many in this project. 

A Place of Family  

 
A consistent finding in this project is the creation of a proxy family while attending the 

program. This allowed them to develop trusting relationships and find a place of belonging. 

These relationships continued following graduation, as program staff and former students 

remained connected via formal and informal networks years later. These feelings of family were 

not broken by graduation and most women in this project reported a strong connection with 

former classmates and staff at the program still at the present time. Alumnae reached out to the 

program for assistance navigating barriers, emotional support or just to share life updates. This 

unique familial bond provided an opportunity for students to heal themselves, process their past 

experiences, and move forward in their lives. One participant expressed surprise, when told at 

the beginning of the year, that the program would become like a family, but came to realize 

quickly that the individuals truly had her best interests at heart, and she was loved and valued.  

When Elaine started the program and was told it would become like a family, 

I rolled me eyes and thought yeah yeah yeah. Every program, every school says that.  But 

they don’t genuinely mean it.  At Ndinawe, I feel like I have a family.  They really do say 
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what they mean and if they didn’t mean it, they wouldn’t say it.  I feel very blessed to be 

adopted into Ndinawe’s family.  I feel like I belong and I feel like I am loved and now 

there are people who actually have my best interest at heart.   

This idea of a proxy family can be viewed within an Indigenous frame of reference. The 

phrase “all my relations” is often used by Indigenous groups in North American, expressed in 

different ways. Thomas King states this phrase is viewed as  

A reminder of who we are and of our relationship with both our family and our relatives. 

It also reminds us of the extended relationship we share with all human beings… More 

than that, “all my relations” is an encouragement for us to accept the responsibilities we 

have within the universal family by living our lives in a harmonious and moral manner” 

(Kainai Board Of Education, 2004, p. 71).  

This idea of extended relationships and a wholistic view of relatives is reflected within the proxy 

familial relationships developed in the program. 

These experiences are consistent with the literature on support for students and their 

families in the context of an academic program. Wabano (2014) stressed the importance of 

“forming and maintaining positive collaborative relationships… essential to a program’s 

relevancy, currency, and responsiveness to evolving community needs. Internal relationships 

within the institution are critical for student success, faculty engagement and support” (p. 102). 

Bapat and Mardhekar (2021) state the “foundation of strong families is based on family 

resilience, social connections, and concrete support in times of need” (p.251), all of which are 

characteristics of the ongoing relationships formed at the NCYCCP as noted by participants. 

Rose reinforced this idea of family: “They [the staff] demonstrated, and role modeled what 

family is supposed to be”. 



 130 

Within the safe space of the classroom, feelings of trust and belonging ensured each 

student felt that they could do personal healing work, share their experiences and concerns 

without judgement, and support each other throughout the school year. In their exploration of the 

effectiveness of a parenting group, Burke et al. (2021) proposed, “this non-judgemental space 

offered by the group appeared to be of greater importance because of participant’s experiences 

outside of the group” (p. 6). The importance of fostering a safe space in the classroom for 

learning and healing is well documented (Groen and Hyland-Russel, 2009; Lange, 2009; Silver, 

2013). For many, the shared experiences of exploitation, trauma and addiction created a unique 

sense of belonging as not many could empathize with their journey, certainly not those in most 

other academic programs who did share these experiences. This safe space, in which to “share 

some of the trials and tribulations they experienced as a parent, without repercussions or 

judgement from others” (Burke et al., 2021, p. 6) was highlighted as an important aspect of this 

program. Further, learners who are supported by peers and staff are better able to process their 

traumas (Gutierrez & Gutierrez, 2019; Wabano, 2014).  

Participants pointed out the fact that both their peers and the staff at the program became 

role models. They realized that everyone, both peers and program staff, struggled with their past 

experiences and had lived with and overcame traumas. This allowed participants to feel hope and 

recognize resilience as they moved through their healing journey. Then shared experience of 

trauma and a desire for healing furthered the bonds in the program. Scannell (2020) highlights 

the important of the social networks when parenting in the face of adversity, suggesting “family 

support, friendships and intimate support from a partner are helpful in buffering the adverse 

influence of challenges in the parenting role” (p. 10). This social support, which was clearly 

received at the NCYCCP, is “critical to parenting success in the face of adversity, and it also 
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increased the ability of children to manage adverse situations” (Scannell, 2020, p. 10). Despite 

literature supporting the role of social supports in academic programs, there is minimal work 

exploring the creation of a proxy family in a post-secondary program setting and its significance 

in healing for those who grew up experiencing abuse and exploitation.  

Many reported that their peers and the program staff acted as parenting role models, 

providing guidance and support long after they had completed the program. They felt that they 

had a safe space to share concerns and issues as they arose and they knew that they would be 

supported with reassurance and without judgement (Gutierrez & Gutierrez, 2019). This ongoing 

support is key for maintaining feelings of positive parenting efficacy (Erbas et al., 2021; Izzo et 

al., 2000; Leahy-Warren et al., 2011; Sanders & Woolley, 2004; Sims & Skarbek, 2019; Young, 

2011). Despite the NCYCCP being a formal program, this ongoing informal network of peer 

support played a significant role in feelings of parental efficacy for women in this project. This is 

a unique finding, as there appears to be a dearth of literature exploring the power of female 

friendships and informal peer support within the context of parental efficacy, with the literature 

choosing to focus on more formal, organized support networks and programs. This presents an 

opportunity to further explore this topic, especially with an eye towards Indigeneity.  

A Place of Learning 

 
As expected, the NCYCCP was viewed by participants in this project as a place for 

learning. The coursework, life skills, trauma work, and the incorporation of Indigenous culture, 

ceremony and traditions gave the participants a strong foundation to improve their lives and 

increase their feelings of parental efficacy. Through the variety of course offerings in the 

program, all of which focused on child and youth care, participants reported gaining the 

knowledge and skills to feel more efficacious as a parent. With courses like psychology and child 
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development, participants shared that they learned about how to effectively parent. The 

importance of having college staff and instructors who understand the trauma of exploitation as 

well as the intergenerational trauma experienced by the students was integral. Instructors 

approached triggering subjects in a gentle and safe manner. Roseanne shared: “The ladies were 

just really good at compassion and demonstrating love and wiping my tears, when I needed 

them”. Jane expanded on this: “Even when stuff got really really hard, like academically or 

emotionally, we just had the best caretakers. The best people to help us through”. Burke et al. 

(2021) stressed the importance of this approach to education: “Participants valued the expertise 

facilitators brought to the group. This expertise extended from relaying of important concepts 

clearly, to understanding participant narratives and offering alternative thinking at appropriate 

moments” (p. 5). 

Again, the benefits of examining their own parenting practices and learning best practices 

in a judgement-free environment was integral for participants. The need for this safe space in 

parenting programs is stressed by Burke et al. (2021): 

A containing atmosphere, where participants felt safe to share their experiences in a non-

judgemental space. The value parents placed on this element of the group highlighted the 

stark contrast it presented to their daily lives, where they perceived they faced constant 

scrutiny and judgement from unsupportive family members and through ‘school-gate 

judgement’. This perceived judgement brought about a sense of shame for parents and 

acted as a significant barrier to perceived parental competence and subsequent positive 

parenting practices… The group itself modelled important aspects of parenting which 

translated to parent’s own practices with their child. In a supportive group environment, 
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with appropriate structure and containment, parents reduced their perceived stress and 

increased their self-regulation abilities concurrently. These improvements are essential  

protective factors. (p. 9) 

While the research on this topic tends to focus on parenting groups, as opposed to post-secondary 

academic programs, the connection is still clear. At NCYCCP, students felt safe to express 

themselves and this played a significant role in increasing their feelings of parental efficacy. 

A Place of Healing 

 
Finally, as discussed in the first section of this chapter, students had the opportunity to 

engage in their healing journey. This included reflecting on their past traumas, reframing their 

experiences to appreciate the skills and knowledge they had gained and forgiving themselves for 

their past. All this work has led to not only increased feelings of parental efficacy, but also 

increased feelings of growth, confidence, and self-acceptance. This healing work was facilitated 

by the incorporation of Indigenous culture into every aspect of the program, which the majority 

of participants identified as the most important and helpful aspect of the NCYCCP. Having the 

opportunity to sit in circle with their peers, speak with Knowledge Keepers and Elders, and 

smudge everyday was integral to one’s success in the program (Wabano, 2014).  

There is clear support in the literature for this approach. Oloo and Rellan (2021) found 

that a post-secondary education program which is, “grounded in Indigenous cultures and ways of 

knowing, and land-based pedagogy, provides a space for its Indigenous students to re/connect 

with self, their culture and heritage” (p. 100). MacKinnon (2013) found that the learning 

environment, versus the program content, is key in student success: “Small, focused programs 

that understood the impact of colonization seem to resonate better with Aboriginal adult 

learners” (p. 53). Community-based post-secondary education grounded in Indigenous culture is 
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a means for healing intergenerational disconnection and trauma and can effectively meet the 

needs of Indigenous students (Brayboy and Castagno, 2009; Jiwa et al., 2008; Oloo & Rellan, 

2021). Addressing the issue of colonization is essential in these programs, and in doing so, 

learners report experiencing a “cultural reawakening” (MacKinnon, 2013). By engaging in this 

cultural work, participants reported gaining confidence and self-acceptance, both of which are 

important to feelings of positive parental efficacy (Scannell, 2020).  

Sippel et al. (2015) linked the role of social support in building resilience and stressed the 

importance of considering the layers of society and ecological systems at play. They emphasize, 

“the need to consider the level of support... contexts, which include the ideas, beliefs, and values 

people hold about persons and their social relationships in which they take part” (p. 2). They are 

referring to not only the individual’s microsystem here, but also considering one’s exosystem 

and macrosystem as well. In creating a culturally cohesive and safe environment for both formal 

and informal social supports to develop, the NCYCCP has fostered a space for resiliency to 

develop. This resiliency includes but is not limited to feelings of parental efficacy. High social 

support is also linked to improved self-confidence, more effective coping strategies, and a lower 

likelihood of engaging in high-risk behaviours, such as problematic substance use (Sippel et al., 

2015). 

For many Indigenous students, creating and maintaining a connection to their culture and 

community was integral to their success in college and beyond (Bingham, 2011). This 

connection gives Indigenous college graduates “a sense of purpose through pursuing careers that 

would allow them to give back to their Indigenous communities and through being role models 

for other Indigenous people” (Bingham, 2011, p. 25). This is certainly reflective of the 

experiences of participants in this project, as the majority who go into the field of child and 
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youth care will be working in Indigenous agencies, supporting primarily Indigenous children and 

youth who are at-risk.  

Limitations  

 
 The data in this study may not be generalizable as it reflects the experiences of only the 

individuals who attended the NCYCCP program in Winnipeg, Manitoba. These women do not 

represent all Indigenous women who are parenting, have experienced sexual exploitation, and/or 

are attending college. In total, twenty women shared their stories with me. Their bravery in 

sharing their perspectives made this project possible. Given the small numbers of participants, 

this study simply provides a flavour of experiences of parental efficacy in this context. Due to 

the scope of this project, no one aspect is explored in great depth. Instead, opportunities for 

further focused exploration have been highlighted.  

Several methodological factors also shaped the data and may be seen as limitations. I did 

not have multiple sources that confirmed the responses given by individuals. By talking to their 

children, families, peers, and program staff, I could have increased the reliability of the data in 

this study. However, this is a pilot study, merely beginning the exploration of the intersection of 

Indigeneity, sexual exploitation, parental efficacy, and post-secondary education. Issues inherent 

with in-person interviews may also be considered a limitation. Participants may have tailored 

their answers due to social desirability, as they potentially wanted to appear favourably. They 

may have also struggled with recall issues and experienced reluctance to share personal 

experiences. Further, these individuals are a part of a more public discourse on sexual 

exploitation and Indigeneity. Their answers may reflect the fact that they do not want to be seen 

as victims or unfit mothers; therefore, they may have chosen to present their lives in a way that 

focuses on the positive outcomes and experiences. It is impossible for me to know exactly what 
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the participants were thinking. This was mitigated by ensuring their voices were used whenever 

possible, as well as attempted member-checking. In addition, I reviewed their experiences with 

my own interpretative lens. I attempted to let the participant’s voices come through throughout 

this study, however certain nuances may have been lost. 

There are changes I could have made to improve reliability and validity. I could have 

conducted cohort interviews over the course of multiple years, to allow for a broader range of 

experiences. I also could have put my cohort data gathering on hold when impacted by the 

Covid-19 pandemic, to capture a more typical cohort’s experience. Recall may have been an 

issue for some individuals, specifically the alumnae group, as they shared their experiences at the 

program historically and their perceptions may have shifted as they reflected over time. 

However, having the time to reflect on their experiences could also be as a strength, as 

individuals may have been better able to contextualize and appreciate the impact of the program, 

as they moved through their lives following graduation. 

The research question focused on the request to share experiences. This is a very broad 

question and further work which may emerge from this research should narrow the scope of the 

research question. Finally, there was no representation of the parental efficacy experiences of 

those who identified as male, had experienced sexual exploitation, and were attending the 

program (as there are typically one to two men per cohort). These voices need to be heard as well 

and further work should explore the Indigenous male experience of parental efficacy within the 

context of past sexual exploitation and post-secondary education. 

Looking back, I would have focused more on the familial experiences of residential 

schools, asking each participant about their family history in relation to the attempted cultural 

genocide. During the summer of 2021, residential schools moved further into public discourse, 
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due to discovery of mass graves at former residential school sites, thus beginning a broader 

exploration of the continuing intergenerational impacts of Indian Residential Schools, the Sixties 

Scoop, and Indian Day schools. The only group that was specifically asked about their family’s 

experiences were the alumnae group. In that group, all twelve women identified as 

intergenerational survivors of the Indian Residential School/Indian Day Schools system and/or 

the Sixties Scoop, with at least one having survived the Sixties Scoop herself. Based on this, one 

can assume that many other participants in this project are also intergenerational survivors. 

A final limitation is the fact that I was unable to reach full saturation in all areas, due to 

the small number of participants in the study. However, due to the richness and diversity of 

experiences, it is possible that saturation was reached in some areas, as there was a great deal of 

overlap in the experiences of individuals and in the themes that emerged. 

Despite these limitations, I believe I was successful in creating a novel study which is the 

first of its kind, thus beginning to include Indigenous women who have experienced sexual 

exploitation in research on parental efficacy within the context of post-secondary education. 
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CHAPTER 7: CONCLUSIONS 

 

Implications 

 
This study explores the experiences of evolving feelings of parental efficacy in program 

participants over the span of the one-year educational intervention, as well as gathering 

reflections on perceived changes in efficacy from graduates of the program. After reviewing the 

findings of this study, I began to explore the implications of the results of this study for the 

NCYCCP as well as for future research in this field. The data reveals the uniqueness of the 

parental efficacy experiences, as well as the impact that the program had on the students, past 

and present. Based on these results, I have outlined implications for program delivery for the 

NCYCCP and other community programs looking to develop a similar program, as well 

implications for future research for researchers in the field. 

Implications for Program Delivery 

 
 One of the strongest findings in the data is the fact that participants stated that the 

wholistic Indigenous approach to education and support that is woven throughout the program 

was integral to student success and healing. Ensuring that the program continues to be delivered 

in a culturally appropriate and safe manner sets it apart from the typical college experience. The 

recognition that many students are intergenerational survivors of the residential school system 

and are therefore also impacted by intergenerational trauma requires a trauma-informed approach 

to all aspects of the program, including academic instruction and student support. Program staff 

must work to ensure ongoing ceremonies, traditions and teachings are incorporated daily, as they 

move through the academic material. 

 The NCYCCP program as well as other programs looking to deliver this type of 

educational intervention need to ensure that the staff and instructors are willing and capable of 
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providing not only the typical academic support needed, but also ongoing social, emotional, and 

spiritual support and guidance. The development of a proxy family fostered student success as 

well created a long-lasting connection to the program. These formal and informal supports 

allowed students to feel safe to share parenting challenges and to develop their feelings of 

parental efficacy. 

 In previous years, a formal alumnae group was funded and available to graduates of the 

program. Since losing funding and due in part to the COVID-19 pandemic, there has been no 

formal organized gathering of alumnae. This alumnae group allowed graduates to come together 

and support each other, both professionally and personally. One can assume that this support 

network impacted their feelings of parental efficacy, as they felt safe to share parenting 

experiences, thereby normalizing them, and hearing how others dealt with similar issues with 

their own children. Women in this project highlighted the importance of being able to gather 

with their peers on a weekly basis, therefore work must be done to relaunch some type of formal 

alumnae group that meets regularly. It is hoped that this research will add support to the need for 

and creation of a formal alumnae group. 

Finally, the provincial government and other funders play a role in ensuring this program 

continues to be offered every year. Both Nelson (2019) and the Justice Institute of British 

Columbia (2002) emphasize the lack of government funding for Indigenous programs, especially 

those aimed at supporting survivors of exploitation. Long-term financial commitments must be 

made to this program to ensure it is offered for years to come. In the spring of 2022, over one 

hundred individuals applied to attend the program for the fall 2022 intake, which is the largest 

number of applicants to date. This shows there is a keen community interest in this type of 

educational intervention and the NCYCCP is filling a tangible need in the community. This 
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program not only educates and empowers Indigenous women who have experienced 

exploitation, but it also creates skilled child and youth care workers who are able to support 

youth at risk and prevent the next generation from experiencing exploitation. In her exploration 

of traditional healing interventions for Indigenous women who experienced sexual exploitation, 

Nelson (2019) stressed, “prevention for youth to reduce the risk of being targeted for sexual 

exploitation and human trafficking is through, education, mentorship, access to Indigenous 

culture, and employment opportunities” (p. 23). This is what NCYCCP offers to the community.  

Implications for Future Research 

 
There are specific gaps in existing literature, related to numerous topics which emerged 

in this project. Due to the convergence of multiple areas of study in this project, including post-

secondary education, sexual exploitation, Indigenous women, and parental efficacy, unique gaps 

in literature are evident. 

 There is a need for further literature examining the experience of parenting as an 

Indigenous person, under the threat of child welfare involvement. Robertson et al. (2022) and 

Robertson (2019) begins this conversation by exploring the experiences of Indigenous mothers 

with the child welfare system in Manitoba, however further development of the fears expressed 

by participants in this project is needed. There is also an opportunity here to compare these 

experiences across races and backgrounds. Further, there is a need to explore the impact of child 

welfare involvement and systemic racism on feelings of parental efficacy. 

 In terms of future parental efficacy research, there are three specific aspects which should 

be further explored. First, it is evident that female friendships and informal support networks 

played a significant role in advancing feelings of parental efficacy, yet it appears there is a dearth 

of literature examining these relationships. Again, this work should be examined within the 
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context of Indigenous culture. Second, there is an abundance of literature exploring efficacy in 

the context of raising children with medical conditions, children at certain developmental stages, 

and in certain environments. However, this project begins the conversation of how feelings of 

parental efficacy are impacted by sexual exploitation, intergenerational trauma, and post-

secondary education. There are many more opportunities for research within these themes. Third, 

there does not appear to be any work investigating how parental efficacy develops out of adverse 

childhood experiences and historical negative parental role models. It is necessary to better 

understand this idea of first-generation parental efficacy as it will allow for the development of 

effective supports for parents who are seeking to break the cycle of adverse parenting. 

 The idea of a proxy family emerging from a post-secondary institution is unique and 

should be further explored. As well, the usefulness of this chosen family in terms of support and 

healing as well as developing feelings of parental efficacy is necessary. As many individuals 

suffer from the absence of traditional families of origin, have had traditional and cultural 

knowledge eroded by colonialism and have experienced the attempted genocide of Indigenous 

peoples, it is crucial and necessary to foster positive unconditional long-lasting support networks. 

One may also consider the role that the wholistic Indigenous component of the program played 

in allowing these proxy family relationships to develop. 

Conclusion 

 
 The central research question guiding this study was: “What are the impacts of post-

secondary education on evolving feelings of parental efficacy for sexually exploited Indigenous 

women in the Ndinawe Child and Youth Care Certificate Program?”. By conducting two talking 

circles with alumnae, I was able to develop a broad understanding of their parental experiences, 

within the context of attending the program. This information was used to further develop the 
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research guide used in the individual interview portion of data gathering. By talking to both a 

cohort of students as well as graduates of the program, I was able to gain an appreciation of their 

unique experiences of parental efficacy. I explored how their past experiences of parental 

efficacy, childhood parental role models, and past trauma impacted how they parent. I also 

learned how the program impacted their current feelings of parental efficacy and how they felt 

the program played a role in their healing journey: 

The program helped me to understand my trauma and realize where and why I was 

fucked up. It pushed me to change my way of thinking and understanding my children… 

I don’t parent out of guilt and shame anymore. I am more aware of how I react and act in 

front of my girls, [and how that] will directly affect the outcomes on their adult lives. 

(Jamie) 

Having explored this topic within the context of EST, we can better understand that the women 

in this project are continuously impacted by all the systems that surround them. With this 

understanding, changes can be made at every level to support Indigenous women improve their 

experiences of parental efficacy.  

Across the country, traditional parenting within Indigenous communities was usurped by 

the cultural genocide of residential schools. This research highlights a space to further explore 

the efforts being made to return to traditional parenting practices and feelings of high efficacy for 

Indigenous parentings. In this project, it was evident that participants felt disconnected from 

traditional parenting practices and this education program played a role in helping them engage 

in their traditional ways of knowing and being. 

Some findings, such as the impact of intergenerational trauma as well as the importance 

of a wholistic culturally relevant education for Indigenous students, were consistent with current 
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literature. There were also unique findings that require further exploration, specifically when 

looking at the intersection of sexual exploitation, Indigeneity, and parental efficacy. While there 

is an abundance of literature on parental efficacy (Amin et al., 2018; Ardelt & Eccles, 2001; 

Coleman & Karraker, 1997; De Montigny & Lacharite, 2005; Jackson & Scheines, 2005; 

Sanders & Wooley, 2004), there appears to be no research focused on experiences of parental 

efficacy for Indigenous mothers. Conversely, there is a great deal of research on the involvement 

of child welfare in the lives of Indigenous families (Aboriginal Justice Inquiry, 1991; Bennett et 

al., 2012; Bennett & Blackstock, 2002; Blackstock & Trocme, 2005; Helgason, 2009; Milne et 

al., 2014; Winefield & Barlow, 1995; Varley, 2016). By not exploring Indigenous parental 

efficacy, the experiences of Indigenous women who are successfully parenting are rendered 

invisible. By excluding them from the scope of parental efficacy research, the underlying 

message is that their experiences are not important or valued. More work needs to be done to 

explore and promote positive examples of Indigenous families to combat existing stereotypes. 

Carla acknowledged this:  

Breaking cycles of not going to school at all… being one of the first to graduate from 

any post-secondary education [in my family]. My family suffered intergenerational 

trauma, so I had a lot of family proud of me. It brought a value to being able to show 

that to my children too…. Certain communities, reserves, the communities within 

Winnipeg. A lot of people think Indigenous people… those stereotypes. Being able 

to say, ‘I’m Indigenous and I graduated from college’.  

This research suggests there is an opening for researchers in these areas to address the efficacy 

experiences of Indigenous mothers and increase their understanding of diverse experiences of 

parenting.  
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It is my belief that this study begins a conversation. First, there needs to be more research 

that explores the intersection of Indigeneity, parental efficacy, and programs (such as post-

secondary education) that are in place to support these individuals. The women in this project are 

one example, but there are multiple unique populations in Canada, including Indigenous men, 

which would benefit from decolonized and Indigenized academic programs to ensure success, 

both personally and professionally. One student summed up her feelings about the NCYCCP: 

“This place gave me the opportunity and this program is healing families, communities and 

generations” (Roseanne). Second, by acknowledging the success of the NCYCCP, I implore 

funders and community groups to create, foster and fund similar educational interventions. Third 

and most important, I hope that the women who participated in this project feel that their stories 

were heard and by sharing them, they have contributed to beginning an important discourse, 

which will benefit future generations. 

  



 145 

REFERENCES 

 

Aboriginal Justice Inquiry (1991). Report of the Aboriginal Justice Inquiry of Manitoba: The  

Justice System and Aboriginal People. 1(14), Found in: 

http://www.ajic.mb.ca/volumel/chapter14.html  

 

Aguiar, W., & Halseth, R. (2015). Aboriginal peoples and historic trauma: The process of  

intergenerational transmission. National Collaborating Centre for Aboriginal Health. 1-

32. 

 

Amin, N. A. L., Tam, W. W. S., & Shorey, S. (2018). Enhancing first time parents’ self-efficacy:  

A systematic review and meta-analysis of universal parent education interventions’ 

efficacy. International Journal of Nursing Studies, 82, 149-162. 

 

Amnesty International. (2004). Stolen sisters: Discrimination and violence against indigenous 

women in Canada. http://www.amnety.ca/stolensisters/amr2000304.pdf 

 

Andreotti, V., Ahenakew, C., & Cooper, G. (2011). Epistemological pluralism: Ethical and  

pedagogical challenges in higher education. Alternative: An International Journal of 

Indigenous Peoples, 7(1), 40-50. 

 

Anglin, J. (1999). The uniqueness of child and youth care. Child and Youth Care Forum, 28(2),  

143-150. 

 

Ardelt, M., & Eccles, J. S. (2001). Effects of mothers’ parental efficacy beliefs and promotive  

parenting strategies on inner-city youth. Journal of Family Issues, 22(8), 944-72. 

 

Attride-Stirling, J. (2001). Thematic networks: An analytic tool for qualitative research. 

Qualitative Research, 1(3), 385-405. 

 

Bailey, J. A., Hill, K. G., Oesterle, S., & Hawkins, J. D. (2009). Parenting practices and problem  

behaviour across three generations: monitoring, harsh discipline, and drug use in the  

intergenerational transmission of externalizing behaviour. Developmental Psychology, 

45,1214-1226. 

 

Bapat, S., & Mardhekar, V. (2021). Parental self-efficacy, family factors and life satisfaction of  

married women. Journal of Psychosocial Research, 16(2), 249-256. 

 

Bears Augustyn, M., Loughran, T., Larroulet, P., Fulco, C. J., & Henry, K. L. (2020).  

Intergenerational marijuana use: A life course examination of the relationship between 

parental trajectories of marijuana use and the onset of marijuana use by offspring. 

Psychology of Addictive Behaviours, 34, 818–829. 

 

Bennett, M., & Blackstock, C. (2002) Indigenous Child and Family Services and Indigenous  

Knowledge as a Framework for Research, Policy and Practice. University of Manitoba. 

 

http://www.amnety.ca/stolensisters/amr2000304.pdf


 146 

Bennett, M., Spillett, L., & Dunn, C. (2012). Jumping through hoops: An overview of the  

experiences and perspectives of Aboriginal mothers involved with Child Welfare. First 

Peoples Child & Family Review, 7(1), 76-83.  

 

Berg, B. (1995). Qualitative research methods for the social sciences (2nd ed.).  

Allyn and Bacon. 

 

Bingham, J. L. (2011). Indigenous women college students’ perspectives on college, work, and  

family [Unpublished doctoral dissertation]. Brigham Young University. 

 

Bittle, S. (2002). Youth Involvement in Prostitution: A Literature Review and Annotated  

Bibliography. Government of Canada.  

 

Blackstock, C., & Trocme, N. (2005). Community-based child welfare for Aboriginal children:  

Supporting resilience through structural change. Social Policy Journal of New Zealand, 

24, 12-33. 

 

Blackstock, C. (2003). Residential schools: Did they really close or just morph into child  

welfare? Native Social Work Journal, 4(1), 71-78. 

 

Bombay, A., Matheson, K., & Anisman, H. (2014). The intergenerational effects of Indian  

Residential Schools: Implications for the concept of historical trauma. Transcultural 

Psychiatry, 51(3), 320-338. 

 

Bombay, A., Matheson, K., & Anisman, H. (2011). The impact of stressors on second generation  

Indian residential school survivors. Transcultural Psychiatry, 48(4), 367-391. 

 

Boon, M., & Van Baalen, S. (2019). Epistemology for interdisciplinary research – shifting  

philosophical paradigms of science. European Journal for Philosophy of Science, 9(16), 

1-28. 

 

Botha, L. (2010). Mixing methods as a process towards indigenous methodologies. International  

Journal of Social Research Methodology, 14(4), 313-325. 

 

Bourgeois, R. (2015). Colonial Exploitation: The Canadian State and the Trafficking of  

Indigenous Women and Girls in Canada. UCLA Law Review, 62, 1426–1642.  

 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in  

Psychology, 3, 77-101.  

 

Brayboy, B. M. J., & Castagno, A. E. (2009). Self‐determination through self‐education:  

Culturally responsive schooling for Indigenous students in the USA. Teaching Education, 

20(1), 31-53. 

 

Brussoni, M. & Olsen, L. L. (2012). The perils of overprotective parenting: Fathers perspectives  

explored. Child: Care, Health, and Development, 39(2), 237-245. 



 147 

Burke, J., Fitzhenry, M., Houghton, S., & Fortune, D. G. (2021). Breaking the cycle of  

intergenerational trauma: Evaluating the impact of parental adverse childhood 

experiences on parenting group outcomes using a mixed-methods approach. Children and 

Youth Services Review, 130, 1-12.  

 

Bryan-David, T., Chung, H., & Tillman, S. (2011). From the margins to the center: Ethnic  

minority women and the mental health effects of sexual assault. Trauma, Violence, & 

Abuse, 10(4), 330-357.  

 

Capaldi, D. M., Pears, K. C., Patterson, G. R., & Owen, L. D. (2003). Continuity of parenting  

practices across generations in an at-risk sample: A prospective comparison of direct and 

mediated associations. Journal of Abnormal Child Psychology, 31(2), 127-142. 

  

Carlson, E. C. (2016). Living in Indigenous Sovereignty: Relational Accountability and the  

Stories of White Settler Anti-colonial and Decolonial Activists. [Unpublished 

manuscript]. 

 

Carlson, J. A. (2010). Avoiding traps in member checking. The Qualitative Report, 15(5), 

1102-1113. 

 

Carreiro, D. (2016, September 28). Indigenous children for sale: The money behind the Sixties  

Scoop. CBC News. https://www.cbc.ca/news/canada/manitoba/sixties-scoop-americans-

paid-thousands-indigenous-children1 

 

Choi, B. C. K., & Pak, A. W. P. (2006). Multidisciplinary, interdisciplinarity, and  

transdisciplinary in health research, services, education and policy: 1. Definitions, 

objectives, and evidence of effectiveness. Clinical and Investigative Medicine, 29(6), 

351-364. 

 

Christmas, R. (2016). Perceptions on confronting sexual exploitation in Canada: Introducing new 

primary research. Journal of Community Safety and Well-Being, 1(2), 1-6. 

 

Coleman, P. K., & Karraker, K. H. (1997). Self-efficacy and parenting quality: Findings and 

future applications. Developmental Review, 18, 47-85. 

 

Contenta, S., Monsebraaten, L., & Rankin, J. (2016, June 23). CAS study reveals stark racial  

disparities for blacks, aboriginals. The Star. https://www.thestar.com/news/canada 

/2016/06/23/cas-study-reveals-stark-racial-disparities-for-blacks-aboriginals.  

 

Coteţi, A, Ion, A., Simona, D., Marius, N & Ioan, B. (2014). Like parent, like child?  

Considerations on intergenerational transmission of alcoholism. Revista Romaneasca 

pentru Educatie Multidimensionala, 6, 39-53.  

 

Chilisa, B. (2012). Indigenous Research Methodologies. Sage Publishing. 

 

 

https://www.thestar.com/news/canada%20/2016/06/23/cas-study-reveals-stark-racial-disparities-for-blacks-aboriginals.
https://www.thestar.com/news/canada%20/2016/06/23/cas-study-reveals-stark-racial-disparities-for-blacks-aboriginals.


 148 

Creswell, J. W. (2009). Research Design: Qualitative, Quantitative and Mixed Methods  

Approaches. Sage Publications. 

 

Dalla, R. L. (2003). When the bough breaks...: Examining intergenerational parent-child  

relational patterns among street-level sex workers and their parents and children. Applied 

Developmental Science, 7(4), 216-228. 

 

Dalla, R. L. (2002). Night moves: A qualitative investigation of street-level sex work.  

Psychology of Women Quarterly, 26, 63-73. 

 

Dalla, R. L. (2001). Et tú Bruté? A qualitative investigation of streetwalking prostitutes’  

interpersonal support networks. Journal of Family Issues, 22, 1066–1085. 

 

Daly, J., Kellehear, A., & Gliksman, M. (1997). The public health researcher: A  

methodological approach. Oxford University Press. 

 

Darbellay, F. (2012). The circulation of knowledge as an interdisciplinary process: Travelling  

concepts, analogies, and metaphors. Issues in Integrative Studies, 30, 1-18. 

 

Darling, N. (2007). Ecological system theory: The person in the center of the circles. Research  

 in Human Development, 4(3-4), 203-217. 

 

Denby, C. (2018). Transforming Degenerative Spaces: Voices of Sexually Exploited Women  

from the Street to the Classroom. [Unpublished manuscript]. 

 

De Montigny, F., & Lacharite, C. (2005). Perceived parental efficacy: Concept analysis. Journal  

of Advanced Nursing, 49, 387-96. 

 

DiCicco-Bloom, B., & Crabtree, B. F. (2006). The qualitative research interview. Medical  

Education, 40(4), 314-421. 

 

DiLillo, D., & Long, P. J. (1999). Perceptions of couple functioning among female survivors of  

child sexual abuse. Journal of Child Sexual Abuse, 7(4), 59-76. 

 

Duerden, M. D., & Witt, P. A. (2010). An ecological systems theory perspective on youth 

programming. Journal of Park and Recreation Administration, 28(2), 108-120. 

 

Eberts, M. (2017). Being and Indigenous woman is a “high-risk lifestyle”. In J. Green (Eds.),  

Making Spaces for Indigenous Feminism (2nd ed., pp. 69-102).  

Fernwood Publishing. 

 

Eni, R., Harvey, C. D. H., Phillips-Beck, W. (2009). In consideration of the needs of caregivers:  

Grandparenting experiences in Manitoba First Nation communities. First Peoples Child 

& Family Review, 4(2), 85-98. 

 

 



 149 

Eni, R. & Rowe, G. (2011). Understanding parenting in Manitoba First Nations: Implications for  

program development. Family Community Health, 34(3), 221-228. 

 

Epstein, M., Bailey, J. A., Furlong, M., Steeger, C. M., & Hill, K. G. (2020). An  

intergenerational investigation of the associations between parental marijuana use 

trajectories and child functioning. Psychology of Addictive Behaviours, 34, 830 – 838. 

 

Erbaş, A. N., Özcebe, E., & Esen, T. C. (2021). Investigation of the effect of Hanen's “More  

Than Words” on parental self-efficacy, emotional states, perceived social support, and on 

communication skills of children with ASD, Logopedics Phoniatrics Vocology, 46(1), 

17-27. 

 

Fast, E., & Kovach, M. (2019). Community relationships within Indigenous Methodologies. In  

D. Windchief & T. San Pedro (Eds.), Applying Indigenous Research Methods: Storying 

with Peoples and Communities (pp. 21-26). Routledge. 

 

Feilzer, M. Y. (2010). Doing mixed methods research pragmatically: Implications for the  

rediscovery of pragmatism as a research paradigm. Journal of Mixed Methods Research, 

4(1), 6-16. 

 

First Nations Information Governance Centre. (2017). The First Nations Principles of OCAP.  

http://fnigc.ca/  

 

Fraehlich, C., & Giacomin, G. (2014). Evaluation of the Child and Youth Care Certificate 

 Program of Ndinawemaaganag Endaawaad Inc.: Final Report. Report for

 Ndinawemaaganag Endaawaad Inc. Child and Youth Care Program. 

 

Frey, J. H., & Fontana, A. (1991). The group interview in social research. Social Science  

Journal, 28(2), 175. 

 

Gal, T. (2017). An ecological model of child and youth participation. Children and Youth 

Services Review, 79, 57-64. 

 

Glatz, T., & Buchanan, C. M. (2015). Change and predictors of change in parental self-efficacy  

from early to middle adolescence. Developmental Psychology, 51(10), 1367-1379. 

 

Giacomin, G. (2018). Ndinawe Child and Youth Care Certificate Program Implementation 

Manual. [Unpublished manuscript]. 

 

Gray, M., Coates, J., Yellow Bird, M., & Hetherington, T. (2013). Scoping the terrain of  

decolonization. In Gray, M., Coates, J., Yellow Bird, M., & Hetherington, T. (Eds.). 

(2013). Decolonizing Social Work (pp. 1-31). Ashgate. 

 

Greenwood, M. (2009). Places for the good care of children: A discussion of Indigenous cultural  

considerations and early childhood in Canada and New Zealand. [Unpublished PhD 

thesis], University of British Columbia. 



 150 

Greenwood, M. (2006). Children are a gift to us: Aboriginal-specific early childhood programs  

and services in Canada. Canadian Journal of Native Education, 29(1), 12-28. 

 

Groen, J. & Hyland-Russell, T. (2009). Radical humanities: A pathway toward transformational 

learning for marginalized non-traditional adult learners. The Canadian Council on 

Learning.  

 

Gurukkal, R. (2018). Interdisciplinary approach. High Education for the Future, 5(2), 119-121. 

 

Gutierrez, D., & Gutierrez, A. (2019). Developing a trauma-informed lends in the college  

classroom and empowering students through building positive relationships. 

Contemporary Issues in Education Research, 12(1), 11-17. 

 

Halseth, R., & Greenwood, M. (2019). Indigenous early childhood development in Canada:  

Current state of knowledge and future directions. National Collaborating Centre for 

Aboriginal Health. 

 

Hand, H. (2003). The mentor’s tale: A reflexive account of semi-structured interviews. 

Nurse Researcher, 10(3), 15-27. 

 

Hart, M. A., Straka, S., & Rowe, G. (2017). Working across contexts: Practical considerations of  

doing Indigenist/Anti-colonial research. Qualitative Inquiry, 23(5), 332-342. 

 

Hart, M. A. (2010). Indigenous worldviews, knowledge and research: The development of an  

Indigenous research paradigm. Indigenous Voices in Social Work, 1(1), 1-16. 

 

Hart, M. A. (2007). Cree ways of helping: An Indigenist research project. [Unpublished 

doctoral dissertation]. University of Manitoba, Winnipeg, Manitoba, Canada. 

 

Heckman, J. J. (2013). Giving Kids a Fair Chance (A Strategy That Works). MIT Press. 

 

Helgason, W. (2009). The well-being of our children: The history and future of Aboriginal  

control of child and family services in Manitoba. Canadian Dimension, 43(1), 51-53.  

 

Herbert, A. (2010). Facilitator, researcher, politician, magician. Simulation and Gaming, 41(5).  

681-693. 

 

Hill, C., Stein, J., Keenan, K., & Wakschlag, L. S. (2006). Mother's childrearing history and  

current parenting: Patterns of association and the moderating role of current life 

stress. Journal of Clinical Child and Adolescent 35(3), 412–419.  

 

Struthers, R. & Hodge, F. S. (2004). Sacred tobacco use in Ojibwe Communities. Journal of  

Holistic Nursing, 22(3), 209-225. 

 

  



 151 

Hunt, S. (2018). Researching within relations of violence. In D. McGregor, J. Restoule, & R.  

Johnston (Eds.), Indigenous research: Theories, practices, and relationships (1st ed., p. 

282-296) Canadian Scholar. 
 

Izzo, C., Weiss, L., Shanahan, T., & Rodriguez-Brown, F. (2000). Parental self-efficacy and  

social support as predictors of parenting practices and children's socioemotional 

adjustment in Mexican immigrant families. Journal of Prevention & Intervention in the 

Community, 20(1), 197-213. 

 

Jackson, A. P., & Scheines, R. (2005). Single mothers’ self-efficacy, parenting in the home  

environment, and children’s development in a two-wave study. Social Work Research, 

29(1), 7-20. 

 

Jiwa, A., Kelly, L., & Pierre-Hansen, N. (2008). Healing the community to heal the individual:  

literature review of aboriginal community-based alcohol and substance abuse programs. 

Canadian Family Physician, 54(7), 1000–1000.e7. 

 

Jones, T. L., & Prinz, R. J. (2005). Potential roles of parental self-efficacy in parent and child  

adjustment: A review. Clinical Psychology Review, 25(3), 341-363. 

 

Justice Institute of British Columbia. (2002). Commercial Sexual Exploitation: Innovative Ideas  

for Working with Children and Youth. British Columbia: Social Services and Community 

Safety Division. 

 

Kainai Board of Education. (2004). Aboriginal Perspectives. Toronto, ON: Nelson Education  

Ltd. 

 

Kallio, H., Pietila, A., Johnson, M., & Kangansiemi, M. (2016). Systematic methodological  

review: Developing a framework for a qualitative semi-structured interview guide. 

Journal of Advanced Nursing, 72(12), 2954-2965. 

 

Kildea, T., & Kumar, M. (2018). Aboriginal spirituality and its relationship to the positioning of  

research. In M. Kumar & S. Pattanayak (Eds.), Positioning Research: Shifting 

Paradigms, Interdisciplinary and Indigeneity (pp.196-213). SAGE. 

 

Kingsley, C., & Mark, M. (2000). Sacred Lives: National Aboriginal consultation project.  

http://publications.gc.ca/collections/Collection/RH34-12-2000E.pdf  

 

Kiraly, M., James, J., & Humphreys, C. (2015). ‘It's a family responsibility’: Family and cultural  

connection for Aboriginal children in kinship care. Children Australia, 40(1), 23-32. 

 

Koerber, A., & McMichael, L. (2008). Qualitative sampling methods: A primer for technical  

communicators. Journal of Business and Technical Communication, 22(4), 454-473. 

 

Kohlhoff, J. & Barnett, B. (2013). Parenting self-efficacy: Links with maternal depression, infant 

behaviour and adult attachment. Early Human Development, 89, 249-256. 



 152 

Kovach, M. (2018). Doing Indigenous methodologies: A letter to a research class. In N. Denzin 

& Y. Lincoln (Eds.), The SAGE Handbook of Qualitative Research (pp. 214-234). SAGE. 

 

Kovach, M. (2015). Research as Resistance: Revisiting Critical, Indigenous and Anti-Oppressive  

Approaches, Second Edition. S. Strega & L. Brown (ED.). Canadian Scholars Press.  

 

Kovach, M. (2009). Indigenous methodologies: Characteristics, conversations, and contexts.  

University of Toronto Press. 

 

Krishnan, A. (2009). What are the academic disciplines? Some observations on the disciplinarily  

vs. interdisciplinarity debate. ESRC National Centre of Research Methods: NCRM 

Working Paper Series. 

 

Kuborsky, M. R., & Rubinstein, R. L. (1995). Sampling in qualitative research. Research on  

Aging, 17(1), 89-113. 

 

Lange, B., Callinan, L. S., & Smith, M. V. (2019). Adverse childhood experiences and their  

relation to parenting stress and parenting practices. Community Mental Health Journal, 

55(4), 651–662. 

 

LaRocque, E. (2010). When the other is me: Native resistance discourse, 1850-1990. 

University of Manitoba Press. 

 

Lange, E. (2009). “Fostering a learning sanctuary for transformation in sustainability education.”  

In J. Mazirow & E. Taylor (eds.), Transformative learning in Practice. Jossey-Bass. 

 

Leahy-Warren, P., McCarthy, G., & Corcoran, P. (2012). First-time mothers: social support,  

maternal parental self-efficacy and postnatal depression. Journal of Clinical Nursing, 21: 

388-397. 

 

Legislative Review Committee. (2018). Opportunities to Improve Outcomes for Children and  

Youth. Province of Manitoba 

 

Letherby, G. (2019). Subjectivity. In P. Atkinson, S. Delamont, A. Cernat, J.W. Sakshaug, &  

R.A. Williams (Eds.), SAGE Research Methods Foundations. SAGE. 

 

Logan, T. (2015). Settler colonialism in Canada and the Métis. Journal of Genocide Research,  

17(4), 433-452. 

 

Loppie, C. (2007). Learning from the Grandmothers: Incorporating Indigenous principles into  

qualitative research. Qualitative Health Research, 17(2), 276-284. 

 

MacIntosh, H. B. (2003). Sounds of healing: Music in group work with survivors of sexual  

abuse. The Arts in Psychotherapy, 30, 17-23. 

 

 



 153 

MacKinnon, S. (2019). Critical place-based pedagogy in an inner-city university department:  

Truth, reconciliation, and neoliberal austerity. Pedagogy, Culture & Socieity,1-18. 

 

MacKinnon, S. (2013). Healing the spirit first: Aboriginal second-chance learners in three inner- 

city programs. In J. Silver (Ed.), Moving forward: Giving Back. Fernwood Publishing. 

 

 

MacLeod, M. (2018). What makes interdisciplinarity difficult? Some consequences of domain  

specificity in interdisciplinary practice. Synthese, 195, 697-720. 

 

McAdam, S., & Myo, D. (2009). Cultural teachings: First Nations protocols and methodologies. 

Saskatchewan Indian Cultural Centre. 

 

McDonnell, D. P. (2006). Anishinaabe grandparents: Perceptions of living with the effects of  

Type 2 diabetes. Unpublished M.Sc. thesis, University of Manitoba. 

 

McGregor, D., Restoule, J., & Johnston, R. (2018). Indigenous Research: Theories, Practices,  

and Relationships. Canadian Scholars. 

 

Milne, L., Kozlowski, A., & Sinha, V. (2014). Manitoba’s Child Welfare System. Found in the:  

Canadian Child Welfare Research Portal Information Sheet #126E. Montreal, QC: 

McGill University, Centre for Research on Children and Families. 

 

Mitchell, T. L., & Maracle, D. T. (2005). Healing the generations: Post-traumatic stress and the  

health status of Aboriginal populations in Canada. Journal of Aboriginal Health, 2(1), 

14-24. 

 

Mullen, P. E., Martin, J. L., Anderson, J. C., Romans, S. E., & Herbison, G. P. (1994). The effect  

of child sexual abuse on social, interpersonal, and sexual function in adult life. British 

Journal of Psychiatry, 165, 35-47. 

 

Musgrave, J. & Woodward, S. (2016). Ecological systems theory approach to CSR: Contextual 

perspectives from meeting planners. Event Management, 20(3), 365-381. 

 

Nadel, E. L., & Thornberry, T. P. (2017). Intergenerational consequences of adolescent  

substance use: Patterns of homotypic and heterotypic continuity. Psychology of Addictive 

Behaviours, 31, 200–211. 

 

National Academy of Sciences, National Academy of Engineering, and Institute of Medicine.  

(2005). Facilitating Interdisciplinary Research. The National Academies Press. 

 

Native Women’s Association of Canada. (2008). Sexual Exploitation of Aboriginal Children and  

Youth: Environmental Scan and a Meeting of Experts. Health Canada.  

 

Neal, J. W., & Neal, Z. P. (2013). Nested or networked? Future directions for ecological systems  

theory. Social Development, 22(4), 722-737. 



 154 

Nelson, T. J. (2019). Mookii Mikinak: Traditional Road to Healing for Indigenous Women Who  

Experienced Sexual Exploitation. [Unpublished manuscript]. 

 

Neppl, T. K., Diggs, O. N., & Cleveland, M. J. (2020). The intergenerational transmission of  

harsh parenting, substance use, and emotional distress: Impact on the third-generation 

child. Psychology of Addictive Behaviours, 34, 852–863. 

 

Newell, W. H. (2001). A theory of interdisciplinary studies. Issues in Interdisciplinary  

Studies, 19, 1-30. 

 

Nicolas, C. C., Jorm, A. F., Cardamone-Breen, M. C., Lawrence, K. A., & Yap, M. (2020).  

Parental self-efficacy for reducing the risk of adolescent depression and anxiety: Scale 

development and validation. Journal of Research on Adolescence, 30(1), 249–265.  

 

Noursi, S., Saluja, B. & Richey, L. (2020). Using ecological systems theory to understand  

Black/white disparities in maternal morbidity and mortality in the United States. Journal 

of Racial and Ethnic Health Disparitties, 8(4), 661-669. 

 

Nykon, D. (2018). Program Report for Ndinawe Child and Youth Care Certificate Program. 

[Unpublished]. 

 

Office of the Auditor General Manitoba (2016). Improving Educational Outcomes for  

Kindergarten to Grade 12 Aboriginal Students. Department of Education and Advanced 

Learning. Retrieved from https://www.oag.mb.ca/wp-

content/uploads/2019/09/AB_ED_K_to_12_OAG_2016_WEB.pdf 

 

Oloo, J. A., & Relland, M. (2021). “I think of my classroom as a place of healing”: Experiences  

of Indigenous Students in a community-based Master of Education program in 

Saskatchewan. Canadian Journal of Educational Administration and Policy, 197, 94-

107. 

 

Oughton, E., & Bracken, L. (2009). Interdisciplinary research: Framing and reframing. AREA,  

 41(1), 385-394.  

 

Payne, J. S., Galvan, F. H., Williams, J. K., Prusinski, M., Zhang, M., Wyatt, G. E., & Myers, H.  

F. (2014). Impact of childhood sexual abuse on the emotions and behaviours of adult men 

from three ethnic groups in the USA. Culture, Health & Sexuality, 10, 1-17. 

 

Partridge, C. (2013). Residential schools: The intergenerational impacts on Aboriginal people.  

Native Social Work Journal, 7, 33-62. 

 

Paat, Y. K. (2012). Working with immigrant children and their families: A application of 

Bronfenbrenner’s Ecological System Theory. Journal of Human Behaviour in the Social 

Environment, 23(8), 954-966. 

 

 



 155 

Pelosi, L. (2015). The participant as evolving protagonist. Qualitative Research Journal, 15(2),  

112-120. 

 

Petersen, A. (2006). An African-American woman with disabilities: The intersection of 

gender, race and disability. Disability and Society, 21(7), 721-734. 

 

Polit, D. F., & Beck, C. T. (2006). Essentials of Nursing Research: Methods, Appraisal, 

and Utilization, 6th Ed. Lippincott Williams and Wilkins. 

 

Pratt, S. K. (2016). Pragmatism as ontology, not (just) epistemology: Exploring the full horizon  

of pragmatism as an approach to IR theory. International Studies Review, 18, 508-527. 

 

Razack, S. H. (2000). Gendered racial violence and spatialized justice: The murder of Pamela  

George. Canadian Journal of Law and Society, 15(2), 91-130. 

 

Robertson, S. C., Sinclair, C., & Hatala, A. R. (2022). Indigenous mothers’ experiences of power  

and control in child welfare: Families being heard. Journal of Social Work, 22(2), 303–

322. 

 

Robertson, S. (2019). Families being heard: Indigenous mothers’ experiences with the child  

welfare system in Manitoba [Unpublished master’s thesis]. University of Manitoba. 

 

Rose, M. (2018). Positioning Indigenous knowledge. In M. Kumar & S. Pattanayak (Eds.),  

Positioning Research: Shifting Paradigms, Interdisciplinary and Indigeneity (pp.163-

180). SAGE. 

 

Rowan, J., Auger, S., Toto, H., Simpson, S., & McNab, C. (2004). The use of stories for healing  

interventions with women. Forum on Corrections Research: 16(1), 42-45. 

 

Roy, A. (2019). Intergenerational Trauma and Aboriginal Women: Implications 

for Mental Health During Pregnancy. First Peoples Child & Family Review, 14(1), 

211–224. 

 

Roy, A. (2014). Intergenerational trauma and Aboriginal women: Implications for mental  

health during pregnancy. First People Child & Family Review, 9(1), 7-21 

 

Sanders, M. R., & Wooley, M. L. (2004). The relationship between maternal self-efficacy and 

parenting practices: Implications for parent training. Child Care: Health and 

Development, 31(1), 65-73. 

 

Scannell, C. (2020). Parental Self-Efficacy and Parenting through Adversity. In L. Benedetto, &  

M. Ingrassia (Eds.), Parenting - Studies by an Ecocultural and Transactional Perspective. 

IntechOpen. 

 

  



 156 

Seay, D. M., Jahromi, L. B., Umaña-Taylor, A. J., & Updegraff, K. A. (2016). Intergenerational  

transmission of maladaptive parenting strategies in families of adolescent others: Effects 

from grandmothers to young children. Journal of Abnormal Child Psychology, 44(6), 

1097–1109.  

 

Seshia, M. (2005). The unheard speak out: Street sexual exploitation in Winnipeg. Canadian  

Centre for Policy Alternatives. 

 

Sethi, A. (2007). Domestic sex trafficking of Aboriginal girls in Canada: Issues and Implications.  

First People Child & Family Review, 3(3), 57-71. 

 

Shenk, C. E., Ammerman, R. T., Teeters, A. R., Bensman, H. E., Allen, E. K., Putnam, F. W., &  

Van Ginkel, J. B. (2017). History of maltreatment in childhood and subsequent parenting 

stress in at-risk, first-time mothers: Identifying points of intervention during home 

visiting. Prevention Science, 18(3), 361–370. 

 

Silver, J. (2013). Moving forward: Giving Back. Fernwood Publishing. 

 

Simpson, L. R. (2004). Strategies for the recovery and maintenance of Indigenous knowledge. 

American Indian Quarterly, 28(3/4), 373-384. 

 

Sims, D. C., & Skarbek, A. J. (2019). Parental self-efficacy: A concept analysis related to teen  

parenting and implications for school nurses. The Journal of School Nursing, 35(1), 8-14. 

 

Sinclair, R. (2019). Aboriginal social work education in Canada: Decolonizing pedagogy for the  

seventh generation. First Peoples Child & Family Review, 14(1), 9-21. 

 

Sippel, L. M., Pietrzak, R. H., Charney, D. S. , Mayes, L. C., & Southwick, S. M. (2015). How  

does social support enhance resilience in the trauma-exposed individual? Ecology and 

Society 20(4), 10. 

 

Smith, L. T. (2012). Decolonizing Methodologies: Research and Indigenous People. Otago  

University Press. 

 

Spelt, E. J., Biemans, H. J., Tobi, H., Luning, P. A., & Mulder, M. (2009). Teaching and learning  

in interdisciplinary higher education: A systematic review. Educational Psychology 

Review, 21(4), 365-378. 

 

Spencer, J. C. (1991). An ethnographic study of independent living alternatives. The Journal of  

Occupational Therapy, 45(3), 243-250.  

 

Stevenson, W. (2011). Colonialism and First Nations Women in Canada. In M.J. Cannon & L.  

Sunseri, (Eds.), Racism, Colonialism, and Indigeneity in Canada: A Reader, (pp. 44-56). 

Oxford University Press: Canada 

 

  



 157 

Tafoya, T. (1995). Finding harmony: Balancing traditional values with western science in  

therapy. Canadian Journal of Native Education, 21, 7-27. 

 

Ungar, N. (2009). Overprotective parenting: Helping parents provide children the right  

amount of risk and responsibility. The American Journal of Family Therapy, 37(3), 258-

271. 

 

United Nations Glossary on Sexual Exploitation and Abuse. (2017).  

https://hr.un.org/sites/hr.un.org/files/SEA%20Glossary%20%20%5BSecond%20Edition

%20-%202017%5D%20-%20English_0.pdf  

 

United Nations, Thematic Paper, Elimination and responses to violence, exploitation, and abuse 

of indigenous girls, adolescents, and young women. (June 2014), 

http://www.un.org/en/ga/president/68/pdf/wcip/IASG%20Thematic%20Paper_%20Viole

nce%20against%20Girls%20and%20Women%20-%20rev1.pdf 

 

van der Kolk, B. A. (1994). The body keeps the score: Memory and the evolving psychobiology  

of posttraumatic stress. Harvard Review of Psychiatry, 1, 253–265. 

 

Varley, A. (2016). “You don’t just get over what has happened to you”: Story sharing,  

reconciliation, and Grandma’s journey in the child welfare system. First Peoples Child & 

Family Review, 11(2), 69-75. 

 

Wabano, M. (2014). Healing and wellness and the role of community colleges: A formative  

program review [Unpublished master’s thesis]. Carleton University.  

 

Waziyatawin, & Yellow Bird, M. (2012). For Indigenous minds only: A decolonization 

handbook. Santa Fe, New Mexico: School of Advances Research Press. 

 

Wang, X. (2019). Breaking the cycle of intergenerational trauma [Unpublished doctoral  

dissertation]. Ohio State University. 

 

Whiting, L. S. (2008). Semi-structured interviews: Guide for novice researchers. Nursing  

Standard, 22(23), 35-40. 

 

Wilson, S. (2008). Research is Ceremony: Indigenous Research Methods.  

Fernwood Publishing. 

 

Winefield, H.R., & Barlow, J.A. (1995). Client and Worker Satisfaction in a Child Protection  

Agency. Child Abuse and Neglect, 19(8), 897-905. 

 

Woods, K. E. (2011). Examining the effect of medical risk, parental stress, and self-efficacy on  

parent behaviours and the home environment of premature children [Unpublished 

doctoral dissertation]. University of Nebraska-Lincoln. 

 

  



 158 

Woods-Jaeger, B. A., Cho, B., Sexton, C. C., Slagel, L., & Goggin, K. (2018). Promoting  

resilience: Breaking the intergenerational cycle of adverse childhood experiences. Health 

Education & Behaviour: The Official Publication of the Society for Public Health 

Education, 45(5), 772–780.  

 

Yap, M. B. H., Cheong, T. W. K., Zaravinos-Tsakos, F., Lubman, D. I., & Jorm, A. F.  

(2017). Modifiable parenting factors associated with adolescent alcohol misuse: a 

systematic review and meta-analysis of longitudinal studies. Addiction, 112, 1142– 1162. 

 

Yehuda, R. & Lehrner, A. (2018). Intergenerational transmission of trauma effects: Putative role  

of epigenic mechanisms. World Psychiatry, 17, 243-257. 

 

Young, S. L. (2011). Exploring the relationship between parental self-efficacy and social  

support systems [Unpublished master’s thesis]. Iowa State University. 

 

  



 159 

APPENDICES 

 

 

Appendix 1: Royal Roads University Ethics Approval 

  



 160 

Appendix 2: Red River College Ethics Approval 

 

  



 161 

Appendix 3: Recruitment Poster Talking Circle 

 

 
  



 162 

Appendix 4: Consent Form – Talking Circle  

 

 

College of Interdisciplinary Studies 

Doctor of Social Sciences Program  

Royal Roads University 

Victoria, BC V9B 5Y2 

 

 

 

 

 

 

Talking Circle Consent Form 

 

Project:  From Exploitation to Education to Efficacy: Indigenous Experiences of 

Motherhood 

 

Researchers:  Ginelle Giacomin, PhD Candidate  

Doctor of Social Science, Royal Roads University 

 

Academic Supervisor: Kathleen Manion  

 

Approved by: Royal Roads University Research Ethics Board 

   

 

 

This consent form, a copy of which will be left with you for your records and reference, is 

only part of the process of informed consent. It should give you the basic idea of what the 

research is about and what your participation will involve. If you would like more detail 

about something mentioned here, or information not included here, you should feel free to 

ask. Please take the time to read this carefully and to understand any accompanying 

information. 

 

The purpose of this research study is to learn about the evolving feelings of parental efficacy in 

Indigenous women who have experienced sexual exploitation and who are attending a post-

secondary program. Parental efficacy is a parent’s beliefs in his or her ability to influence the 

child and his or her environment to foster the child’s development and success. I am interested in 

understanding how attending the Ndinawe Child and Youth Care Certificate Program may 

impact your feelings of parental efficacy. This research will be used to improve this college 

program, as well as other programs for women who have experienced sexual-exploitation. In 

addition, findings will impact the children and families of these women, as we are better able to 

support positive parenting. 

 

The focus group will take about an hour. However, if you have a lot of information to share, it 

could take longer. I will ask you about how you feel about various aspects of parenting and how 
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attending Ndinawe impacted these feelings. I am also interested in hearing any feedback on your 

overall experiences in the program. I am honored to hear your stories and will offer ceremonial 

tobacco in exchange for that sharing of your knowledge. There is minimal anticipated risk in 

participating, however, if you experience any feelings of discomfort during your participation, 

both traditional and non-traditional support will be provided, if requested.  

 

You are volunteering to participate so you can stop the interview at any time, and you are free to 

not answer any question you don’t want to. You are also able to stop and/or end the interview at 

any time and ask that all of your answers be removed from the project. Please note that once the 

data collection is complete and the information gathered becomes part of an anonymous data set, 

it will no longer be possible to withdrawn specific information you have provided. All 

information will be kept confidential. As well, I want to assure you that whether you choose to 

participate or not will have no effect upon your grades and/or standing. All recording will be 

destroyed upon completion of this project. All data will remain confidential and will be 

electronically protected/kept in a locked cabinet. 

 

I will audio record the interview. The information you give will be combined with the 

information collected from other interviews. Once all of this information has been collected and 

analyzed, I will create a final report. You will be invited to a feast, following the completion of 

this project, as a way of thanking the participants and sharing my findings with you. If you 

would like a copy of the final report, one can be sent directly to you following the completion of 

this project.  

 

Your signature on this form indicates that you have understood the information regarding 

participation in the research project and agree to participate as a subject. In no way does this 

waive your legal rights nor release the researchers or involved institutions from their legal and 

professional responsibilities. You are free to withdraw from the study at any time, and /or refrain 

from answering any questions you prefer to omit, without prejudice or consequence. Your 

continued participation should be as informed as your initial consent, so you should feel free ask 

for clarification or new information throughout your participation. If you have any questions, 

please ask me now or you can contact me, Ginelle Giacomin at any time. 

 

This research has been approved by the Research Ethics Board at Royal Roads University. If you 

have any concerns or complaints about this project you may contact any of the above-named 

persons or the Research Ethics Board at Royal Roads University. A copy of this consent form 

has been given to you to keep for your records and reference.  

 

I _________________________________________________ (print name) understand what the 

study is about and what participation involves and the signature below means that I agree to 

participate. 

 

________________________________ ________________________________  

(Signature)     (Signature of Interviewer) 

 

________________________________ ________________________________  

 (date)      (date) 
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Appendix 5: Guiding Questions – Talking Circle 

  

Introduction - Ginelle 

 

Parental efficacy refers to your feelings of effectiveness as a parent. It’s about how capable you 

feel responding to and engaging with your children and how you feel about coping with stressful 

and challenging situations. 

 

The purpose of meeting today is to hear about your experiences attending Ndinawe, in relation to 

your parenting. After I review the recordings of these talking circles, I will then be able to 

develop the questions that I will ask the incoming group of students in the fall. 

 

I want to review a few housekeeping things before we begin: 

 

- I will be recording this talking circle. I will be the only one who ever hears your voice on 

the recording. All transcripts of this conversation will only be seen by me. Anything you 

say will not be able to be linked back to you. If I do share something you have said, it 

will be anonymous.  

- I am passing around a consent form that I will ask you all to sign.  

o Basically this consent form says that you are ok with being recorded, and you will 

allow me to use what you’ve shared in my research.  

o On the last page of the form, you will see that I ask if you would like to review 

the transcript of this talking circle and comment on it, in case you want to clarify 

anything. It’s up to you. 

o As well, I can send you a copy of the final research that I do if you’d like, as long 

as you provide me with an address to forward it to. 

- Finally, to show my appreciation for sharing your time and your experiences with me, I 

have a small gift for you. 

 

Now that that is out of the way, I’m going to ask Carey to take the lead... 

 

Prompts - Carey 

1. What does parenting mean to you? Has this changing since coming to the program?  

 

2. How did you feel about your ability to parent, before you started at Ndinawe? 

 

3. Tell me about how your feelings of parental efficacy have changed since attended 

Ndinawe. 

 

4. Do you feel like Ndinawe enhanced your feelings of parental efficacy? How so? 
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Appendix 6: Consent form – Cohort  

 

College of Interdisciplinary Studies 

Doctor of Social Sciences Program  

Royal Roads University 

Victoria, BC V9B 5Y2 

 

 

 

 

 

Interview Consent Form 

Project:  From Exploitation to Education to Efficacy: Indigenous Experiences of 

Motherhood 

 

Researchers:  Ginelle Giacomin, Doctoral Candidate  

Doctor of Social Science, Royal Roads University 

 

Academic Supervisor: Kathleen Manion  

 

Approved by: Royal Roads University Research Ethics Board 

  

This consent form, a copy of which will be left with you for your records and reference, is 

only part of the process of informed consent. It should give you the basic idea of what the 

research is about and what your participation will involve. If you would like more detail 

about something mentioned here, or information not included here, you should feel free to 

ask. Please take the time to read this carefully and to understand any accompanying 

information. 

 

The purpose of this research study is to learn about the evolving feelings of parental efficacy in 

sexually-exploited Indigenous women who are attending a post-secondary program. Parental 

efficacy is a parent’s beliefs in his or her ability to influence the child and his or her environment 

to foster the child’s development and success. I am interested in understanding how attending a 

post-secondary program may impact your feelings of parental efficacy. This research will be 

used to improve this college program, as well as other programs for women who have 

experienced sexual-exploitation. In addition, findings will impact the children and families of 

these women, as we are better able to support positive parenting. 

 

The interview should take approximately half an hour. However, if you have a lot of information 

to share, it could take longer. I will ask you basic questions about your background, family, and 

your experiences in the program. I will then ask you about how you feel about various aspects of 

parenting. I am also interested in hearing any feedback on your overall experiences in the 

program. I am honored to hear your stories and will offer ceremonial tobacco in exchange for 

that sharing of your knowledge. There is minimal anticipated risk in participating, however, if 

you experience any feelings of discomfort during your participation, both traditional and non-

traditional support will be provided, if requested.  



 166 

 

You are volunteering to participate so you can stop the interview at any time, and you are free to 

not answer any question you don’t want to. You are also able to stop and/or end the interview at 

any time and ask that all of your answers be removed from the project. Please note that once the 

data collection is complete and the information gathered becomes part of an anonymous data set, 

it will no longer be possible to withdrawn specific information you have provided. All 

information will be kept confidential. As well, I want to assure you that whether you choose to 

participate or not will have no effect upon your grades and/or standing. All recording will be 

destroyed upon completion of this project. All data will remain confidential and will be 

electronically protected/kept in a locked cabinet. 

 

I will audio record the interview. The information you give will be combined with the 

information collected from other interviews. Once all of this information has been collected and 

analyzed, I will create a final report. You will be invited to a feast, following the completion of 

this project, as a way of thanking the participants and sharing my findings with you. If you 

would like a copy of the final report, one can be sent directly to you following the completion of 

this project.  

 

It must be noted that we are currently in the midst of a global outbreak of COVID-19. By signing 

this consent form, you are acknowledging that you understand the risks of participating in this 

research during the current pandemic, the safety protocols have been fully explained, and you 

agree to follow said safety protocols. Further, you absolve Royal Roads University of any 

liability in the event that you contract COVID-19 as a result of participation in this research.  

  

Your signature on this form indicates that you have understood the information regarding 

participation in the research project and agree to participate as a subject. In no way does this 

waive your legal rights nor release the researchers or involved institutions from their legal and 

professional responsibilities. You are free to withdraw from the study at any time, and /or refrain 

from answering any questions you prefer to omit, without prejudice or consequence. Your 

continued participation should be as informed as your initial consent, so you should feel free ask 

for clarification or new information throughout your participation. If you have any questions, 

please ask me now or you can contact me, Ginelle Giacomin at any time. 

 

This research has been approved by the Research Ethics Board at Royal Roads University. If you 

have any concerns or complaints about this project you may contact any of the above-named 

persons. A copy of this consent form has been given to you to keep for your records and 

reference.  

 

I _________________________________________________ (print name) understand what the 

study is about and what participation involves and the signature below means that I agree to 

participate. 

____________________________________ ____________________________________

  

(Signature)      (Signature of Interviewer) 

____________________________________ ____________________________________ 

 (date)       (date)  
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Appendix 7: Interview Guide – Cohort 

 
Interview Guide 

First Interview Only: 

- Can you tell me a little about your current family and living situation? 

o Prompt: how many children, ages, other adults in the home, partners 

- What is your highest level of education, prior to beginning this program?  

- I am interested to hear about how people learn to care for children. 

1. Can you tell me where you learned about caring for children?  

2. Do you have currently positive role models or mentor for parenting? Tell me 

about them. 

3. Growing up, what kind of parenting role models did you have (good or bad)? 

4. Were you involved in the child welfare system growing up?  

5. Do you think that attending Ndinawe will change the way you parent?  

- What do you hope to get out of this program?  

 

All Interviews:  

1. What is the most important aspect of parenting to you? 

 

2. In your opinion, how can parents meet their children’s physical and emotional needs. Can 

you give an example from your own experience? 

 

 

3. What does good communication with children look like? Can you tell me about your 

communication with your child?  

 

4. Think about a time that you had to discipline your child in the last month. 

- What did you do? 

- Looking back, what would you have done differently (if anything)? 

 

5. Parenting can be a stressful experience at times. 

- When faced with a challenging parental issue, what do you/who do you turn to for 

help? 

- What things frustrate you about being a parent?  

 

6. Can you give me an example of a time you felt proud of the way that you have parented 

in the past week? 

 

7. Having people to turn to for support and guidance when parenting can be very helpful. 

I’m interested to hear who you consider your support system, as well as your experiences 

in the program, as they relate to your parenting. 

- What else would help you feel more effective as a parent?  

- What do you still need to (or want to) learn more about? 

- Do you believe that this program has changed the way you feel about your ability to 

parent? How? (only ask in 2nd/3rd interview) 
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8. Do you think that the trauma you may have experienced in your life impacts how you 

parent? In what way? 

 

9. Parental efficacy refers to your feelings of effectiveness as a parent. It’s about how 

capable you feel responding to, and engaging with, your children and how you feel about 

coping with stressful and challenging situations.  

- Can you tell me about a time in the past month you felt capable of handling a 

situation as a parent? 

- Can you tell me about a time in the past month that you felt incapable of handling a 

situation as a parent? 

 

10. On a scale of 1-5, 5 being totally agree and 1 being totally disagree, tell me how much 

you agree or disagree with the following statements? (ask for more information, 

following each question) 

a. I am confident that I am a good parent. 

b. I know what I need to do with my child when they are misbehaving. 

c. I can remain calm when my child isn’t listening to me. 

d. In most situations, I know what I should do to ensure my child behaves. 

e. I am able to do the things that will improve my child’s behaviour. 

f. The things I do make a difference to my child’s behaviour.  

g. I can make a difference if my child gets involved with drugs and/or alcohol. 

h. I can make a difference if my child is struggling at school. 

i. I can make a difference if my child is being negatively influenced by peers. 

j. As a parent, tough problems don’t bother me. 

k. As a parent, I am able to bounce back after facing a problem 

l. As a parent, I will keep trying, even if nothing seems to be working. 

m. I am able to ask for help when I need it. 

n. When faced with an issue with my child, I know who to turn to for help.  

 

11. Is the program meeting your expectations for what you hope to get out of the program? 

(only ask in 2nd/3rd interview) 

 

12. Is there anything else you would like to share with me? 
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Appendix 8: Interview Guide – Alumnae 

 

Interview Guide 

 

Parental efficacy refers to your feelings of effectiveness as a parent. It’s about how capable you 

feel responding to and engaging with your children and how you feel about coping with stressful 

and challenging situations. In this section, I will ask you about how your feeling of parental 

efficacy have evolved as a result of attending Ndinawe.  

 

1. Can you tell me where you learned about caring for children?  
2. Do you have currently positive role models or mentor for parenting? Tell me about 

them. 
3. Growing up, what kind of parenting role models did you have (good or bad)? 
4. What is the most important aspect of parenting to you? 
5. Do you think that the trauma you may have experienced in your life impacts how 

you parent? In what way? 
6. Think about a time that you had to discipline your child in the last month. 

a. What did you do? 
b. Looking back, what would you have done differently (if anything)? 
c. Before attending Ndinawe, what would you have done in this situation? 

7. Parenting can be a stressful experience at times. When faced with a challenging 
parental issue, what do you/who do you turn to for help? 

8. What things frustrate you about being a parent?  
9. What helps you feel more effective as a parent?  
10. What do you still need to (or want to) learn more about? 
11. Can you tell me about a time (in the past month) you felt capable of handling a 

situation as a parent? 
12. Can you tell me about a time (in the past month) that you felt incapable of handling 

a situation as a parent? 
13. What does parenting mean to you? Has this changing since coming to the program?  
14. How did you feel about your ability to parent, before you started at Ndinawe? 
15. Tell me about how your feelings of parental efficacy have changed since attended 

Ndinawe. 
16. Do you feel like Ndinawe enhanced your feelings of parental efficacy? How so? 
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