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Abstract 

 This research investigated Chinese teachers' perceptions of bilingual education through a post-

colonial lens at an Eastern Chinese international school. I initially planned to ask the teachers about their 

experiences with bilingual education and working with foreign colleagues at their campus. Once I began 

collecting data through flexible participant-centered interviews, the contributors gave a profound meaning 

to this work by presenting their lived experiences and the associated emotions, shedding light on realities 

that have gone overlooked at their bilingual school.  

 The research began with an introduction to the investigated school, followed by a literature review 

on the themes associated with bilingual education in China. The data was then collected and analyzed 

through an ethnographic lens using interviews and interview-based participant observations. Once 

collected, the data generated key themes and subthemes that led to outcomes that connect participant 

contributions to the themes reviewed through the literature. The study includes recommendations relevant 

to bilingual educational institutions in China and countries with similar policies and styles of governance.  
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Chapter One – Introduction 

The study investigates the perceptions local staff have of bilingual education at an Eastern 

Chinese international school. My personal experience as an international student who moved 

regularly across borders paved the focus for this investigation. I attended international schools in 

East Asia, Southeast Asia, South America, and the Middle East from a young age. As a student, I 

was exposed to many cultures with a focus on Western content and curriculum. My fondness for 

my learning experiences led me to become a teacher and later a departmental head at several 

private schools in Mainland China’s Jiangsu Province.  

In my early years as a foreign teacher in Jiangsu Province, I delivered lessons, assigned 

homework, and tested student learning without understanding the local education system. I was later 

introduced to the policies of the Ministry of Education of the People’s Republic of China on Chinese 

student learning standards. The standards were precise regarding local subject teaching but unclear on 

foreign taught material. As a result, foreign teachers - myself included - taught what they believe was an 

immersive international English language curriculum to students that accessed most of their learning in 

Mandarin. Such an imbalance in language learning opened my eyes to the differences between 

perceptions of local and foreign staff regarding culture, pedagogy, and curriculum, and highlighted the 

tension that exists in such bilingual education models within the Global South.  

I noticed a division between local and foreign staff that I attributed to language barriers. I 

eventually realized, however, that my outlook was superficial because it did not address the underlying 

causes. Foreign teachers at my previous and current schools delivered a Global North curriculum to 

Global South students. Local perspectives were not considered, and culture-based and place-based content 

was ignored, even though this is readily available. Such an approach can lead, in my own observation, to 

resentment among staff as teaching philosophies conflicted.  

As a result, I identified, examined, and analyzed the tension that exists between both teaching 

groups at my school, by researching local staff perceptions of bilingual education, against a broader 
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backdrop of enterprise international bilingual education within an enduring post-colonial model. My 

school community, and the landscape I am exploring, shares many characteristics with Chinese bilingual 

schools that adopt the label of “international” but serve local students under the policies of the Education 

Ministry; it is hoped therefore that the outcomes may be relevant to wider contexts. The study will also be 

pertinent and useful to international schools and practitioners in Global South countries where the tension 

is the same within the Western based post-colonial bilingual delivery model.   

About ECIS 

I conducted my research at my current workplace. I referred to the school as the Eastern Chinese 

International School or ECIS to protect its identity throughout this study and establish anonymity. ECIS's 

bilingual program is delivered in Mandarin as the primary language of instruction and English as the 

second foreign language. All Mandarin subjects and the Ministry's assigned English courses are taught by 

qualified local teaching staff that uphold strict national standards. The standards address professional 

conduct, lesson planning, teacher observations, open classes, activity planning, and regular professional 

development. English as foreign language subjects are taught by foreign staff with different levels and 

types of pedagogical training. All foreign teachers hold a bachelor degree and a Teaching English as a 

Foreign Language (TEFL) certificate. Only a few of these teachers have obtained a pre-service teacher 

qualification. Local professionals account for 70% of the teaching and leadership staff of the school.  

ECIS belongs to a large educational group with several campuses. It serves primary and middle 

school students through several bilingual academic programs. The programs have different levels of 

foreign teacher presence based on their departmental standards and pricing. The most affordable 

department, the National section, presents its students with one foreign taught lesson per week. The 

Integrated section offers its students 20% of their learning time with foreign staff, costing more than the 

National section. The school’s third department is the International Baccalaureate – Primary Years 

Program (IB-PYP), allowing the students access to 26% of their learning through foreign teachers. The 

IB-PYP department’s fees are 100% higher than the Integrated section.  
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The students attending ECIS’s programs are not presented with immersive bilingual learning due 

to the standards set by the Ministry of Education of the People's Republic of China and the Outline of 

China's National Plan for Medium and Long-term Education Reform and Development (17CPCNC, 

2010). The purpose of bilingualism at Chinese primary and middle schools is to deliver a Chinese culture-

based approach to learning, focusing on social standards and Mandarin, with the added flavour of a 

constructivist English education (Rajaram, 2013; Wang, 2006). The term ‘constructivist education’ refers 

to the task of engaging the learners as active constructors of their development by combining their beliefs, 

experiences, and previous learning (Dagar & Yatav, 2016; Gray, n.d.). Constructivism seeks multiple 

solutions for individual problems because it sees learners as a driving educational force, unlike the 

banking model of education (KPT, n.d.) where the students are empty vessels being filled by authoritarian 

educators. ECIS’s implementation of the national English learning program focuses on students 

successfully completing written tests, while the foreign-taught courses prepare students for real-life 

language usage through self-expression (Hoare, 2011). ECIS's foreign language programs do not support 

immersion but prepare the students for global awareness while delivering a culture-based education (UN, 

2007; Singh & Espinoza-Herold, 2019).  

The purpose of this study is examining local staff experiences of bilingual education at ECIS. I 

am hoping that the results paint a clear image of my school’s situation and lead me to future research in 

bilingual education improvement. 

Geographical Context  

 The study investigated local staff’s perceptions of the bilingual programs at an international 

school located in Suzhou, Jiangsu Province in Mainland China.  

 

Figure 1 

Title: Suzhou’s Location in China Map 
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Note. Adapted from “Suzhou Map”, by C. Quan, 2021 

(https://www.chinahighlights.com/suzhou/map.htm). Copyright 2021 by China Highlights. 

This geographical area is appropriate for the exploration of the research question for two reasons. 

The first is that Suzhou is in Southern Jiangsu Province. “Jiangsu is one of the most developed provinces 

in China, with the second highest total GDP after Guangdong province” and Suzhou is one of the most 

prosperous cities in the province because of its fertile terrain (OECD, 2013, p. 46). Most educational 

reform programs are tested in Jiangsu, with Suzhou seen as one of the main experimental grounds. 

According to the 2013 OECD report on Chinese Education, 

as one of the most developed provinces, Jiangsu has actively implemented educational reform pilot 

experiments. During the implementation of reforms known as the Comprehensively Deepening 

Reforms, Jiangsu built the national pilot experiment zone for education modernisation and for 

reforms in higher education (p. 46). 

The second reason which makes this area appropriate is that the study generated an understanding of 

bilingual education from the perspective of local teachers and managers at ECIS. As mentioned above, 

ECIS staff are situated in a strategic city and have access to reform before schools in other regions. Their 
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experiences and perspectives, even though solely reflective of their school’s ecosystem, are representative 

to some degree of the process of educational change at the national level.   

Research Question 

The overarching research question is: how do Chinese teachers and educational managers view 

foreign taught subjects, and what has led to such a perception? The main question will be investigated 

through the following sub-questions: (a) what is the foreign taught curriculum's purpose in relation to the 

Chinese National Curriculum and ECIS's culture?; (b) in what ways do foreign taught courses contribute 

to the school programs?; and (c) what might be the actions that can be taken to contribute to effective 

working relationships between local school managers, teachers, and foreign colleagues?    

Investigating local staff’s perceptions of bilingual education at ECIS amounted to exploring 

existing differences between foreign and local approaches to teaching, communication, and school needs. 

The data collected directed attention to the confusion which exists in relation to bilingual teaching and 

learning approaches (Hoare, 2011; Qiang & Siegel, 2012; Wei, 2013; Xiao, 2016).  

 The data collected on ECIS's foreign-taught bilingual program was analyzed to better understand 

the school's situation. The findings will lead to multicultural investigative strategies in countries with 

similar scholastic approaches and close governmental oversight, focusing on culture-based education for 

responsible citizenship and global-mindedness. 

Theoretical Framework 

This research adopted postcolonial theory as its theoretical framework because post-colonial 

thought examines the influences of imperialism during and after colonization:  

From an optimistic point of view, postcolonial theory is a means of defiance by which any 

exploitative and discriminative practices, regardless of time and space, can be challenged 

(Rukundwa & Aarde, 2007). 
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This framework fits my research because China was subject to Western and Eastern imperialism. 

According to Wahed (2016), China’s experience with imperialism began with the first opium war (1838-

42) - between Chinese and British forces - and continued past the second opium war (1856-60) - between 

Chinese and Anglo-French troops. The wars were imperialistic moves seeking economic gains and 

responding to China’s opposition to local opium addictions. The conflicts resulted in  

the sovereign control of the treaty ports included rights for the victorious imperialists to trade freely 

and even to fix tariffs on their own (1854). The treaties of 1858 and 1860 opened doors for the 

western powers to trade, and extend their influence into the interior regions of China (p. 25). 

China’s experience with colonialism evolved past abdicating the ownership of its major ports to 

experiencing increased foreign occupation.  

In 1899, a movement known as the Boxer Rebellion began in Northern Chinese provinces, 

seeking the liberation of their home from foreign privilege, aggression, and Christian missionary 

teachings. That year marked the organization of the Boxer movements against Chinese Christians and 

Western missionaries (McKenna, n.d.). In May 1900, attacks began on foreigners and Christian Chinese 

as the rebellion included the rural population and amassed support from the imperial government. In 

response, Germany sent its forces and colonized Shandong province while Japanese, Russian, British, 

American, French, Italian, and Austria-Hungarian armies invaded Beijing, defeating the Boxers and 

collapsing the ruling Qing Dynasty. The invaders looted the Chinese capital and received reparations 

from the failed imperial leadership.  

China faced non-Western colonization at the hands of the Japanese forces from 1937 until 1945 

(Wahed, 2016). The brutality of the Japanese forces and the Western abuse experienced left China warry 

of foreign influences. In 1997, The British government returned Hong Kong to China after 155 years of 
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colonization since the opium wars (Pletcher, n.d.), marking the end of China’s experience as a colonized 

nation.  

 Anglo-European imperialism gave rise to the concept of Orientalism. It gained traction and 

remains existent in Western minds when thinking about the East: 

This social construction is based on a fantasized perception of the Orient influenced by a perceived 

superiority of the West over its former colonies and other ‘exotic’ cultures as well as an inaccurate 

cultural perspective transmitted through clichés (Said, 1978, p.29 as cited in Donze-Magnier, 2017, 

p. 2). 

Orientalism was an occidental conceptualization that dismisses existing historical, social, and cultural 

structures within Asia, and enforces western political, economic, and social dominance over Eastern 

cultures, ensuring one-directional dependence in most areas of life:  

The rhetoric of power within Orientalism uses knowledge to build domination, which is later 

translated into cultural relationship, the intrinsic importance of power being at the core of all social 

fields of study. Once the construction of Western dominance was established, this knowledge was 

transformed into a dogma, transmitted from generations to generations resulting in an everlasting 

cultural domination (Donze-Magnier, 2017, p. 3). 

Through partnerships that turned into colonial dominance, Orientalism grew as a positioning to the 

East. Even when not outright annexed as colonized territories, many Asian governments depended on the 

West for economic survival through trade; families sent their children abroad to learn the ways and 

languages – predominantly English - of the Global North. An example of dependence is the British 

government preserving and promoting its British national (overseas) (BN(O)) program. The United 

Kingdom identifies a BN(O) as 
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someone who was a British overseas territories citizen by connection with Hong Kong … before 

July 1st, 1997. British overseas territories citizens from Hong Kong who did not register as British 

nationals (overseas) and had no other nationality or citizenship on June 30th, 1997 became British 

overseas citizens on July 1st, 1997 (GOV.UK, n.d.). 

BN(O)s can hold British passports, receive consular assistance, and apply for BN(O) visas for their family 

members to travel to the UK.  From January 31st, 2021, China stopped recognizing BN(O) status in Hong 

Kong (Hale, 2021), under its June 30th, 2020, Hong Kong National Security Law (Tsoi & Wai, 2020).  

China not recognizing BN(O)s in Hong Kong builds on several concepts presented in 

postcolonial theory. The theory investigates the ongoing impacts of European colonialism on politics, 

aesthetics, economics, history, and society in the 18th through the 21st century (Elam, 2019). Ashcroft et 

al. (2007) explained most terminologies associated with postcolonialism, but I will present a few as they 

are most relevant to this research. The first is binarism because it describes the relationship between 

colonizer and colonized remaining unchanged. National sovereignty exists, but Global South nations 

remain reliant on their previous oppressors' teachings, theories, and approaches. The second concept is 

appropriation because it builds on binarism as language and text only allow the decolonized to tell their 

stories through a foreign lens, by learning the language and culture of their previous rulers. Ultimately, 

the notion of colonial patronage speaks directly to colonial practices like binarism and appropriation that 

remain present after nations gain their independence. Patronage in this context refers to socio-economic 

reliance based on colonial aspirations. Examples include educational bureaus and religious institutions 

spreading patronage through educational programs and publications in the colonizer's language. The 

foreign publications and educational programs were and remain advertised as westernized paths to socio-

cultural modernization leading to economic development. China's decision on BN(O)s, separating Hong 

Kong from its previous rulers, unites the territory with the rest of mainland China as a single nation 

steering away from Global North influences that hinder its vision for a united future. 
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 As a Global South nation that was and remains influenced by the Western modernization model, 

China has encouraged bilingual education with English as a foreign language, which has led to a 

linguistic and cultural dependence. The result, however, of China becoming today’s political and 

economic powerhouse that defies Global North standards and expectations has been a recent decision to 

actively deconstruct and challenge these cultural post-colonial mechanisms, particularly in relation to 

education. China now looks to eliminate its dependence on Western approaches to education and foreign 

languages as language of instruction in defiance of post-colonialism and orientalism. As a result, using 

postcolonial theory as this research’s framework will help shed light on China’s present-day perspective 

of bilingualism by investigating the lived experiences of local school staff as an indication of the wider 

backdrop of the national dialogue on foreign bilingual education.  
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Chapter Two – Literature Review 

To address the perceptions of ECIS local staff in relation to its foreign taught curriculum, it is 

important to begin by introducing bilingualism and examining Global North and Global South disparities. 

I will then address developments related to Culture-based Education and cover essential background 

information on education in the People’s Republic of China. 

Introduction to Bilingualism 

 This section presents a brief introduction to the literature on bilingualism and formal 

institutionalized bilingual education. Communicating in several languages has been essential for people’s 

survival in a globalized world with diverse communities. Ozsen et al. (2020) described bilingualism as a 

claim that if a person can talk at least a few words in two different languages, s/he is bilingual. 

Others such as Kokturk, Odacioglu, and Uysal (2016) defend that if a person has been raised in a 

dual-language environment and s/he is equally proficient in the perfect use of two different 

languages, s/he is bilingual. Wallner (2016) claims that bilingualism is speaking fluently in a 

language apart from the mother tongue. Ignatkina and Tosuncuoğlu (2020) mention that 

bilingualism is using two languages efficiently and in a natural flow (p. 41). 

For this study, I suggest defining bilingualism as the ability to communicate fluently or partially in a non-

mother tongue. 

According to Baker and Wright (2017 as cited in Ozsen et al., 2020), “starting from the time when 

earliest communities existed, bilingualism has been a phenomenon in every civilization. Unlike the long 

history of bilingualism, bilingual education came into prominence in the 20th century” (p. 42). 

Bilingualism and bilingual education are essential because they address group and national sustainability 

and improvement needs. Ozsen et al. (2020) offer the following detailed list of reasons for bilingualism 

• The will to survive in today’s globalized world  

• In the political context, people’s desire to develop diplomatic relations with other countries if 

they are politicians  
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• The desire to understand the principles of their beliefs when their religious doctrine is written 

or presented in a different language  

• The must to communicate with local people in the case of immigration  

• The desire of local people to do trade with minority groups  

• Personal interest in language learning. 

Such interests are essential for the global survival of nations and communities. 

 Chang (2011) presents bilingualism and bilingual education from an Asian context by 

summarizing English language education in several countries. Chang begins with Singapore’s example. 

As a former British colony with a diverse population consisting mainly of Mandarin speakers, Singapore 

adopted English as the language of education at all its academic institutions. Using English bridged the 

communication divisions between the Mandarin, Tamil, and Malay-speaking populations (Lin, 2002 as 

cited in Chang, 2011) and allowed improved communication with the world beyond the country’s 

borders. Educational institutions were not alone in using English as “various sectors of the Singaporean 

society including public administration, education, commerce, science and technology” eventually did too 

(Lin, 2002 as cited in Chang, 2011). Such an approach promoted bilingualism that resulted in the rise of 

“Singlish” or ‘Singapore Colloquial English’, and bilingual education that focused on mother tongue 

mastery and regulated English learning (Chang, 2011).  

Chang also describes bilingualism and bilingual education in other Asian nations, including Japan, South 

Korea, the Philippines, Malaysia, and China. It is apparent that the English language’s penetration of 

many countries and educational systems occurred because of western colonial occupation, trade, and 

cross-border conflicts. The causes of bilingualism flourishing in Asia are a result of western influences, 

leading this literature review towards investigating the power dynamics between Global North and Global 

South. 

Bilingual education in China is a rich topic due to the vastness of its terrain and its population’s 

ethnic diversity. With diversity come differing languages and Mandarin dialects that I will be overlooking 

since my research investigates English language delivery at a private school.  
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Power Dynamics between Global North and Global South 

When addressing the Global North and South division, it is essential to understand the roots of 

such a categorization. Odeh (2010) explains that the division of countries into either the Global North 

or South is based on the United Nations Development Program's (UNDP) Human Development Index 

(HDI):  

The HDI attempts to rank all countries on a scale of 0 (lowest human to the (highest human) 

development) based on three goals or end products of development, namely: longevity, as 

measured by life expectancy at birth; knowledge, as measured by a weighted average of adult 

literacy (two-thirds), and mean years of schooling (one-third); and standard of living, as measured 

by real per capital income adjusted for the differing purchasing power parity of each courtier’s 

currency to reflect cost of living and for the assumption of diminishing marginal utility income 

(Kegley &Wittkopf , 1999 as cited in Odeh, 2010). 

The North includes economically developed nations that rank high on the HDI. A few examples of 

such financially developed societies are France, Britain, Holland, America, South Korea, Japan, and 

Western or westernized nations. The Global South includes socio-economically developing countries 

such as China, the Philippines, Malaysia, Mexico, etc. 

On January 20, 1949, American President Truman called for the development of a system for 

global ranking to battle the pre-existing influences of colonialism through international democratic 

cooperation for modernization (Kruger, 2009). The modernization model was and remains an Anglo-

Saxon, western European approach to social, economic, educational, cultural, and political 

development. Kruger’s report summarizes the most common modernization theories as follows. 

Table 1 

Title: Modernization Theories 
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Economy Society Politics 

Culture Individual  

Capital accumulation, technological progress, 

“take off” to a stage of self-sustained growth 

and high mass consumption (Rostow)  

Society Population growth, urbanization, 

alphabetization, social mobilization, 

bureaucratization (Lerner, Deutsch, Weber) 

Politics State building, nation building, democratization, 

redistribution (Almond, Rokkan, Deutsch, 

Lipset) 

Culture Secularization, rationalization, differentiation 

(Weber, Parsons, Eisenstadt)  

Individual Empathy, performance-orientation (Hagen, 

Lerner)  

Note. Adapted from “North-north, north-south, and south-south relations” by Kruger, L. ,2009. 

Copyright 2009 by Global Transformations and World Futures. 

The northern and southern nations that sought self-preservation or improvement were expected to follow 

in the footsteps of established northern countries such as the United States of American and the United 

Kingdom.  

Huag et al. (2021) stress that our world exists in the aftermath of western post-colonial ideology 

that dictates nations' roles. "The 'Global South' has been presented as a space of resistance against not 

only 'Northern' dominance in multilateral settings but also neoliberal capitalism and other forms of global 

hegemonic power more generally" (p. 1929). Several nations, including China, have been attempting to 

push past the post-colonial modernization standards of the west by growing their own political and 

economic influences on the world stage. A strategy employed by several southern countries for promoting 

national identity – and a form of resistance to post-colonialism - has been culture-based education (CBE).  
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Culture-Based Education (CBE) 

Culture-based education (CBE) has also been presented as “culturally responsive, culturally 

respective, culture-sensitive, culturally-rooted, culturally relevant, and culturally congruent” (Gay, 2010; 

Yamauchi, 2005 as cited in Kumar Singh & Espinoza-Harold, 2014, p. 5). CBE was popularized by the 

2007 UN Declaration on the Rights of Indigenous Peoples (UN, 2007). The Declaration further stated that 

“educators who do not recognize and value the cultural background of Indigenous and other culturally-

diverse students can instigate a vicious cycle of self-doubt that leads their students to discount their home 

and community learning experiences, capacities and gifts” (Battiste, 2002 as cited in Kumar Singh & 

Espinoza-Harold, 2014). Several successful campaigns promoting CBE have taken place in nations and 

communities that have been affected by or remain under colonial influences.  

A national example of CBE implementation can be seen in Mahatma Gandhi leading India 

towards using Hindi as their language of education instead of British colonial English. Julius Nyerere of 

Tanzania successfully followed the Indian model and made Kiswahili the national language of instruction 

to promote his country’s culture and language (Kumar Singh & Espinoza-Harold, 2014). Several 

examples of communities striving for CBE exist, with the example of the success Maori-Medium 

Education in New Zealand. As the “Māori communities exercised their sovereignty and self-autonomy” 

(ERO, 2020), they have provided, over the last two decades, their students with top quality Culture-based 

Education that outperformed the commonly delivered western curriculum.  

Culture-based education has gained popularity and momentum as Global South nations stand 

against the western modernization standards that have been forced upon them by politically and 

economically influential Global North nations. China presents an example of using CBE in teaching 

Chinese nationals. 

Education in China 

The year 1978 marked a new beginning in Chinese educational restructuring following the 

implementation of economic reforms that included increased trade, tourism, and political interactions with 

the world beyond its borders (OECD, 2016). China’s education improvement plans flourished to meet the 
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demands of its evolving role in the international community. This led to the implementation of long-term 

education reform and development plans, coupled with five-year guidelines for the Ministry of Education 

and its regional bureaus to follow (OECD, 2016). The most recent example is the 2010 National Long-

Term Education Reform and Development Plan (17CPCNC, 2010), a ten-year plan including two five-

year guidelines that are regularly modified to fit the needs of Chinese learners. The 2010 reform plan is 

currently the principal guide for education improvement and reform that targets meeting the country’s 

economic growth and its need for an internationally aware population (ASBR, 2005).  

 To achieve its goal of education improvement for its future generations, the Ministry of 

Education of the People’s Republic of China shifted its school management model from a fully 

centralized structure towards a macro-level oversight at its municipal, provincial, county, and township 

levels: “It steers education reform via laws, plans, budget allocation, information services, policy 

guidance and administrative means (National Centre for Education Development Research, 2008 as cited 

in OECD, 2016, p. 9).” The regional educational bureaus are given flexibility on the application of 

centralized reform and resources under the long-term reform and development plans and their 

accompanying five-year guidelines, under the Ministry’s guidance to fulfill the vision of educational 

accessibility and the promotion of Chinese identity (17CPCNC, 2010).  

 The national reform plans and guidelines impact all levels of education in China. However, I will 

only address policies and regulations affecting primary and middle school programs because ECIS does 

not have a high school department. Chinese nationals studying in China must be enrolled into nine years 

of compulsory education by their parents (17CPCNC, 2010; Guo et al., 2019; HDSUEA, 1999; OECD, 

2016). Students attending grades one to nine can enroll in public or private schools. Public schools can be 

attended free of cost, while private schools like ECIS are usually expensive because they recruit and 

employ foreign teachers from overseas (ECIS, 2021). (See Appendix A for sample curriculums from a 

local public school and ECIS). 

 The purpose of the nine years of compulsory education is best described by the 2010 National 

Long-Term Education Reform and Development Plan (17CPCNC), as it mentions the following: 
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“compulsory education should focus on cultivating the students’ moral conducts, stimulating their 

learning interests and improve their physical health, and help them foster fine habits” (p. 13). The Reform 

Plan also refers to cultivating student morality, adapting Marxism and socialism to fit Chinese needs, 

patriotism, faith and trust in the Party and its leadership, and focusing on the Chinese language 

(Mandarin) and values: 

It is necessary to promote education in socialist concepts of honor and disgrace, enable students to 

cherish unity and mutual assistance, be honest, trustworthy, disciplined, law-abiding and hard-

working, and to embrace a plain lifestyle. We need to step up education about citizenship and 

establish socialist concepts of democracy, the rule of law, freedom, equality, equity and justice for 

the students, and turn them into qualified socialist citizens. We will further enhance education on 

the fine traditions of Chinese culture and on revolutionary traditions. Moral education should be 

incorporated into teaching and learning at schools, at home and in the society (p. 10). 

Respecting, preserving, and promoting culture, party, national identity, and language are of vital 

importance to the Ministry of Education and the Communist Party of China National Congress. 

  

As scholars investigate English language education in Eastern Asian nations, some believe English is to 

be taught in parallel to the dominant local languages. Singapore’s example is usually a beacon of 

successful language immersion, differing from China’s situation. In the section titled Introduction to 

Bilingualism of this research, I referred to Singapore’s adoption of English as a language parallel to its 

local dialects. Governmental and private institutions adopted English to bridge existing language gaps and 

promote international cooperation. In China’s case, learning English is of limited accessibility as rural 

residents have narrow or no access to the language. In contrast, urban residents choose their level of 

language accessibility by choosing to enroll their children in either public or private schools (Qi, 2016). 

Even though English is a core subject taught by local teachers, the students enrolled in public primary 

schools have limited access to lessons, as evidenced in the following table 

Table 2 
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Title: Number of weekly lessons for three core subjects in primary schools 

 

  

Note. Adapted from “The importance of English in primary school education in China: 

perceptions of students” by G. Y. Qi, 2016, Multilingual Education, p. 3 (https://multilingual-

education.springeropen.com/counter/pdf/10.1186/s13616-016-0026-0.pdf). Copyright 2016 by 

SpringerOpen Journal. 

On the other hand, private schools choose the level and content of English language learning conducted 

by foreign staff, while local staff deliver teaching following the Ministry of Education’s standards. 

English Language Delivery by Local Teachers 

Following the Ministry of Education’s standards, local English teachers use PEP Primary English, a 

series of schoolbooks developed and published by the People’s Education Press (Wang et al., 2019). The 

books are aligned with the national aspirations of teaching culturally relevant English while attempting to 

draw attention towards native and non-native English-speaking characters. Wang et al. (2019, p. 183) 

presented the characters as 

Oliver from Australia, Mike from Canada, Sarah and John from the USA, Amy from the UK, and 

Chen Jie, Wu Yifan and Zhang Peng from China. Apart from children characters, there is a robot 

character named Robin, a squirrel named Zip and a bear named Zoom, all of whom are popular 

among children. The pictures of the characters present a wide range of images with different skin 

colours and hairstyles. For instance, Amy is depicted as a girl with curly red hair and green eyes. 

Mike is a Canadian boy with short brown hair, blue eyes and pale skin. John has dark skin, dark 

eyes and close-curling hair. Chen Jie is a Chinese girl, with yellow skin and long, straight and black 
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hair. In a nutshell, the different children characters from different national, cultural and social 

backgrounds join a robot and two animals to form a team to support young Chinese learners 

through the process of learning English. 

The content taught by Chinese staff to young nationals was designed to promote Chinese identity, unlike 

foreign material that teaches English through a Global North lens. 

English Language Delivery by Foreign Teachers 

Unlike local educators delivering content that is aligned with governmental norms, foreign 

teachers taught local students using a wide variety of foreign publications. Private schools used 

Cambridge, Oxford, and Canadian textbooks as they enjoyed flexibility in delivering English learning in 

comparison with the local curriculum. Changes were suggested but finally enforced from September 1st, 

2021, as the Ministry of Education restricted the use of foreign publications in private schools to  

adhere to the leadership of the Communist Party of China, adhere to the direction of socialist 

education, adhere to the public welfare nature of education, strengthen the education of socialist 

core values for the educated, and implement the fundamental task of establishing morality and 

cultivating people (Bramham, 2021). 

 The mentioned restriction was coupled with policies limiting the ownership of private schools to 

Chinese nationals residing in China and mandatory training for foreign teachers in teaching under the 

Party’s guidelines and standards. As schools struggled to adopt programs befitting their students’ needs, 

the new policy was introduced to limit the offenses of subversion, secession, terrorism, and collusion with 

foreign forces. As a result, private schools and their foreign staff are unsure about approaches to teaching 

English as a Foreign Language.  

Contributions of Foreign Taught Subjects 

An ever-growing focus has been shifted towards English language education and its betterment as 

the Ministry of Education sets and seeks to achieve milestones in educational improvement (Gao & 

Wang, 2015; Wang, 2015). This interest in English education has changed the definition of bilingualism 
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in China. Bilingualism traditionally referred to education in Mandarin and a language pertaining to a 

Chinese ethnic minority group. Recently the definition changed to Mandarin and English language 

learning. Such a development was targeted by the “post-Mao leadership”: in the late 1970s (Hu, 2005a as 

cited in Hu, 2008, p. 196). The push for bilingualism was further motivated by flourishing foreign trade 

and Shanghai becoming an international metropolis, and was reinforced by the 2008 Beijing Olympiads 

(Gao & Wang, 2015; Hu, 2008; Shi, 2017). China’s international interactions and ambitions solidified the 

need for English language education. Gao & Wang (2015) highlighted the need for “Zhuanye Waiyu 

Fuhexing Rencai” (p.5), or skilled professionals that deliver their knowledge and thoughts in Mandarin 

and English, to support China’s social and economic development. Nevertheless, Shi (2017) noted that 

“grassroots civilians without better education cannot accept English as a yardstick because they tend to be 

conservative or less desirous to enhance their comprehensive competitiveness in the job-hunting market” 

(p. 1). Apart from these conservative forces of resistance, “large- or small-scale surveys of the attitudes of 

the general public show that the great majority of the respondents from all walks of life respond positively 

to bilingual education in nurseries and schools” (Gao & Wang, 2015, p. 5).  

To fully understand English language education at Chinese international schools, it is essential to 

define language policy from a local perspective. Wang (2015) has offered many definitions of language 

policy, but the most relevant was language planning by governments. Yet, a language policy for English 

education in China does not exist and is usually supplemented by research (Hu, 2008). However, Chinese 

scholars have bridged this policy gap by presenting four models for Chinese-English education delivery at 

private and public institutions. The following models were presented by Hu (2008) as: 

• Type A is characterized by an almost exclusive use of Chinese to teach curriculum content, with 

the use of English being restricted to classroom management and, sometimes, to translation of 

selected concepts, formulas, and definitions (Huang, 2005; Pi, 2004; Zhang, 2003) 

• Type B - Chinese is still the dominant medium of instruction, though English is used more 

frequently than in Type A to provide supplementary explanations, descriptions, illustrations, and 

so forth (Feng, 2003; Song & Yan, 2004; Wang, 2003) 
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• Type C is a reversal of Type B in that English is more frequently used as an instructional 

language, with Chinese being used for explication of difficult and complex content (Zheng et al., 

2006) 

• Type D is characterized by an almost exclusive use of English as the language of instruction (Chi 

& Zhao, 2004; Qiang & Zhao, 2000; Song & Yan, 2004; Wang, 2003; Zheng et al., 2006) 

(p.200). 

Hu further explains that the four models were given largely unsuitable Western postcolonial labels by 

Chinese scholars. He even mentioned that 

the wholesale borrowing of labels from the international literature on bilingual education reflects 

either profound misunderstandings of the nature of various forms of bilingual education or a total 

disregard for fundamental political, ideological, economic, and sociocultural differences between 

the international and Chinese contexts of language education (p. 201). 

This is indicative of the confusion that exists in Chinese bilingual education standards.  

Hoare (2011) provides a clear image of immersive English education in China within his research 

of the China-Canada-USA English Immersion (CCUEI) Project in Xian. According to his research, the 

CCUEI project began in the 1990s at kindergartens and then branched out to primary and middle schools. 

Like many immersive programs in Mainland China, CCUEI began as a partnership between local 

educators and Canadian and American scholars to respond to an existing dissatisfaction with the existing 

English education system (Hoarse, 2011; Qiang & Siegel, 2012). Chinese students at public and non-

international private schools were expected to receive five to ten percent of their education in English 

under the policies of the Ministry of education. However, the CCUEI project attempted to implement the 

immersion model employed in Canadian Quebec schools at specific Xian-based schools. According to 

Hoarse (2011), as well as Qiang and Siegel (2012), the Canadian immersion model could not be fully 

implemented because of the government policies on the nine years of compulsory education for Chinese 

Nationals. China’s nine years of compulsory education focuses on culture-based education delivery with 

an emphasis on the promotion of Chinese identity without foreign cultural interventions through overseas 
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publications and foreign educator perspectives. A few attempts were made at delivering half of the school 

programs in Mandarin and the other in English, but that was in breach of the policies of the Ministry of 

Education. The national standard allows local students access to a low percentage – varying between 1 to 

25% based on a school’s structure and support received from its local education bureau office - of their 

learning with foreign teachers or subjects not listed in the National Curriculum. Another factor limiting 

immersion was teacher qualification. The teachers lacked the pedagogical skills or were English as a 

Second Language instructors who lacked expertise in their subjects of instruction. The instructors “have 

more nuanced views and point out that the gains are more in oral than written language, which is 

understandable given instructional emphasis on oral language, and they note particular gains in 

vocabulary” (Hoare, 2011, p. 222). The students were not challenged by their educators with new 

concepts. As a result, they were paying attention while learning was limited in comparison with the 

mainstream classes. Qiang and Siegel (2012) state that the CCUEI project has contributed to English 

education improvement because it allowed equal access to students of different socio-economic 

backgrounds, integrated Chinese culture with English education, and has gained support from 

stakeholders locally and internationally. Yet, Hoare (2011) concludes that immersion is not a possibility 

because of the Ministry of Education’s rigid standards. 

 Xiao (2016) and Wei (2013) agree with Hoare on the unfeasibility of immersion in China and 

choose to address bilingual education through different lenses. Many refer to the bilingual programs in 

Mainland China as partially immersive, but Xiao and Wei argue that such a label is inaccurate. Partial 

immersion refers to 50% of learning in English, while students are exposed to 2.3 % at public schools and 

up to 23.5% at private and experimental school programs (Hu, 2008; Xiao, 2016; Wei, 2013). A proven 

model for bilingual education is Content and Language Integrated Learning (CLIL) (Wei, 2013; Xiao, 

2016).  Xiao explains that CLIL “emphasizes that bilingual education must abide by three rationales: the 

rationale of children’s development of cognition, the logic of children’s development of language 

competence, and the principle of foreign language teaching” (p.236). Bilingual education should be 

integrative as taught subjects must be aligned with local teaching standards and the learner’s cognitive 
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development. Both Xiao and Wei agree on education being constructivist as students build on their 

existing knowledge and embrace learner agency (IB, 2008). Learner agency focuses on student ownership 

of their learning and their asking for help when necessary. Unlike the immersive model presented by the 

CCUEI project, according to Xiao (2016), CLIL looks to accomplish the following: 

• Integrating content with language 

• Students learning English from a young age 

• Using English as the medium of instruction 

• Focusing on listening and speaking first 

• Learning English subconsciously 

• Developing learner abilities in listening, speaking, reading, and writing 

• Shifting from shallow teaching to deep teaching.  

These goals are coupled with qualitative and quantitative data collection to ensure constructivist and 

cognitive student progression and curricular relevance. 

Investigating Communication at Chinese Schools 

 English language courses are delivered by teachers who actively engage as stakeholders in their 

school environments. It is necessary to investigate school-workplace cultures from a local perspective. 

Hartse (2016), Yang et al. (2006), and Wang (2006) place a great emphasis on Confucian ideology within 

education in Mainland China. According to Yang et al.,  

Confucius proposed a comprehensive framework of education. It was suggested that the ultimate 

goal of education is to develop learners in five interrelated areas: (1) benevolence and morality, (2) 

intelligence and knowledge, (3) courage and constitution, (4) aesthesis and music, and (5) talent 

and faculty (Guo, 2002 as cited in p. 1216). 

Morality and social wellbeing are important in Chinese society and can be accomplished through social 

responsibility. This kind of social responsibility requires social hierarchy and staff following their 

leadership’s instructions without pushing back (Yang et al., 2006). To further build on the concept of 
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social responsibility and the role of staff – foreign and local – in a traditional Chinese workplace, it is 

important to preserve existing hierarchies that is best explained as follows:  

The Chinese emphasis on sympathy pushes performance evaluation toward the norm, which means 

interpersonal differences are hard to be found among coworkers when peer reviews are involved. 

When it comes to manager reviews, high power distance makes employees hold back from 

challenging the authority of their managers. Plus, interpersonal frictions can occur between 

managers and employees because of differing opinions which could cause a breach in harmony. 

Therefore, Chinese managers are reluctant to pursue two-way communication with their employees 

(Huo & Glinow, 1995 as cited in Yang et al., 2006, p. 1219).  

Such a perspective reinforces a top-to-bottom flow of information without discussion. Such an approach 

clashes directly with constructivist principles, where leadership and staff improve from their experiences.  

Traditional one-directional -top to bottom- communication perpetuates artificial workplace harmony and 

leads to replicating existing practices. As a result, creative talent migrates to collaborative workplaces to 

achieve career and institutional improvements. 

Wang (2006), Hartse et al. (2016), and Rajaram (2013) agree with Yang et al. (2006) on Confucian 

education focusing on students learning individually for self-betterment and then improving their 

communities. Student learning is then assessed through a series of examinations. Since the time of 

Confucius, the memorization and recitation of valuable material were of grave importance. Individuals 

keen on becoming government officers needed to complete the Civil Servant Examination that focused on 

the recitation of learned material (Wang & Mao, 1996 as cited by Wang, 2006). Even though the Civil 

Servant examination was abolished in 1905 (Wang 2006), modern-day examinations at schools still 

depend on memorization over understanding. The following quote demonstrates general perceptions of 

Chinese students that follow a test-centered environment: 

Chinese students are frequently characterized as hard-working and diligent but lacking in creativity 

and originality: for example, “even though Chinese students do better than Western students in 
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mathematics and sciences, they are not known for their creativity and original thinking (Salili, 

1996, p. 100 as cited in Wang, 2006, p. 4).  

Education in China has been culture-based as it remains rooted in Confucius tradition.  

 Even though Confucius educational approaches have been characterized as an authoritarian 

exchange from teacher to passive learners, Confucius envisioned learning as follows:  

“seeing knowledge without thinking is labour lost; thinking without seeking knowledge is perilous 

[Analects II. 15]”, his methods were individual and Socratic, not expository; his aim was to shape 

social and familial values in order to conserve a particular political structure. These do not appear 

particularly conducive to surface learning. However, Confucius did inspire several themes and 

variations (Biggs, 1991, p. 30 as cited in Wang, 2006, p.8).  

Learning at a school should not be judged only from a Western perspective but also from a local point of 

view, because “conceptions and beliefs may influence an individual’s perception and judgment about 

tasks in a specific learning context and help learners to determine what needs to be done to acquire certain 

types of knowledge” (Wang, 2006, p. 9).  

IB-PYP Standards  

The International Baccalaureate (IB) is a popular organization that has primary, middle, and high 

school programs that are delivered in over 4,000 schools worldwide (Nixon, n.d.). According to the 

International Baccalaureate (IB, 2017), “the aim of all IB programmes is to develop internationally 

minded people who, recognizing their common humanity and shared guardianship of the planet, help to 

create a better and more peaceful world”.  

As an international institution that has global partnerships, the IB presents its authorized and 

candidate schools with strict rules and regulations to follow. The institutions’ rules and regulations 

encompass all elements of program adoption and implementation such as: 

• The articulation of IB programs – Focusing on upholding IB standards under pedagogical 

leadership. 
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• Supporting teachers - Focusing on delivering regular professional development to teachers, 

ensuring student-centered learning. 

• Adhering to the principle of academic integrity – Delivering learning and a student-centered 

environment safely and ethically. 

• Supporting students – Providing learners with a support network that focuses on their needs while 

instilling the IB’s core values for learners (IB, 2017). 

Under strict IB guidance, the IB standards are delivered from leadership down to the team, followed by 

the promotion of a collaborative work environment. Such an environment allows for horizontal 

communication between the school’s community members, including students, teachers, parents, and 

school boards (IB, 2009).   

 The IB Learner Profile stands at the heart of all candidate and authorized school programs. It is a 

list of characteristics that the entire IB learning community embraces to focus on student-centered 

learning. The list is referred to as the IB Learner Profile and includes the following: inquirers, 

knowledgeable, thinkers, communicators, principled, open-minded, caring, risk-takers, balanced, and 

reflective (IB, 2009, P. 4). According to the IB, it is every educator and student’s goal to embrace the 

mentioned characteristics to promote a balanced world through inquiry-based learning.  

 The IB’s Primary Years Programme (PYP) is shaped around the host school’s teaching content as 

it includes inquiry-based lessons that connect single-subject content through interesting learning 

experiences. The IB team works collaboratively with the departmental coordinator to develop programs of 

inquiry and unit planners (IB, 2012). The program of inquiry is the plan for an academic year per grade 

level, that includes six units of inquiry. Each unit of inquiry follows a transdisciplinary theme. The 

themes allow for collaboration between the inquiry teachers, and at least three single-subject teachers in 

the development of each unit. The units are developed using IB provided Unit Planner documents, that 

address objectives, method(s) of delivery, anticipated obstacle(s), resources, feedback, and the subjects 

linked to the unit’s content (IB, 2018).  
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 Through such an approach, the IB-PYP is tailored to address student needs and abilities. In 

theory, this allows a school’s community to communicate and make improvements in alignment with IB, 

national standards, and the corresponding community’s beliefs and languages.  

Summary 

 Bilingual education in Mainland China is a unique research topic because it does not follow the 

Global Northern structures that I have internalized. The Communist Party of China National Congress 

and the Ministry of Education of the People’s Republic of China have placed standards-driven objectives 

that seek the promotion of a national identity focused on respecting, preserving, and promoting culture, 

party, and language. These standards led to the enforcement of a culture-based program under the nine-

year compulsory education mandate that dictates the educational lives of Chinese nationals attending pre-

school, primary, and middle schools. As shown in the sample provided in Appendix A, local students are 

expected to attend a minimal number of English lessons per the national standards, which allows for 

limited English language growth in China. Nevertheless, with assistance from local stakeholders under 

the leadership of the bureau of education, international schools and experimental departments at public 

schools are providing their students with up to 23% of English language exposure (See Appendix A for 

ECIS’s example). Immersion programs were introduced in the past to Chinese learners, but complete and 

partial exposure was unachievable because learners had limited access to English lessons (below 50%). 

CLIL programs are now seen as an effective mode of English language delivery because they integrate 

Mandarin learning with relevant English material. The IB’s PYP addresses CLIL learning strategies and 

focuses on inquiry for improved learning. It must be noted that Confucianism has affected learning in 

China as it sets strict standards for staff communication and focuses on student memorization and 

examination. Nevertheless, the Confucius approach to learning must not be dismissed as it also places 

great emphasis on inquiry-based learning and learner agency. 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 34 

Chapter Three - Method 

Overview 

This research investigated the following question: how do Chinese teachers and managers within 

the school context selected view foreign taught subjects, and what has led to such a perception? The study 

used descriptive phenomenology as a methodology because it “is widely used in social science research 

as a method to explore and describe the lived experience of individuals” (Martin et al, 2017, p.113). The 

methodology is fitting because the study’s overarching questions and sub-questions address local staff 

perceptions, collecting qualitative data “to get to the truth of matters, to describe phenomenon in the 

manner in which it appears, that is as it manifests itself to consciousness of the experiencer” (Martin et al, 

2017, p.113). The data included in this study was collected through semi-directed interviews and informal 

field notes (Water, n.d.). It presents the lived experiences of a phenomenon – navigating the challenges of 

bilingual delivery - as experienced by several local teachers at the Eastern Chinese International School. I 

used the interviews to generate a general understanding of local staff experiences with foreign-taught 

bilingual courses. The research creates an awareness of the school’s bilingual community under the 

banner of international education.  

Study Participant Population and Sampling 

 I initially planned to interview ten participants for this research, but once I completed my sixth 

interview, I realized that I achieved data saturation. Saturation means that no additional data are being 

found whereby the sociologist can develop properties of the category (Saunders et. al, 2018). I decided on 

completing an additional – seventh – interview to support my decision to stop data collection.  

The study’s participant population consisted of seven Chinese teachers that spoke English. Six of 

the seven participants were local or from neighboring cities in Jiangsu Province, while the seventh was 

from a northern bordering province that shares almost identical standards in teacher development and 

education. All participants were females with one to two years of work experience prior to joining ECIS. 
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 I chose convenience sampling for selecting the first five participants because 

“convenience sampling is a type of nonprobability sampling in which people are sampled simply 

because they are "convenient" sources of data for researchers” (Lavrakas, 2008). I then used 

snowball sampling to select the last two participants. Two of my five initial participants referred 

me to participants that were interested in the topic of the study (Parker et al, 2019). 

 

Research Methods 

Data Collection  

I used ethnographic tools for data collection and analysis because I am a foreign researcher investigating 

local staff perception through descriptive phenomenology. Descriptive phenomenology is “the study of 

structures of consciousness as experienced from the first-person point of view” (Phenomenology, 

2013). Phenomenology in this research showcases the participants’ lived experiences, supported by 

ethnographic methods.  

Ethnographic research tools fit this investigation because, “the roots of ethnography lie in 

anthropological studies that focused on studying social and cultural aspects of small communities in 

foreign countries” (Eriksson & Kovalainen, 2008, p. 149). I have lived in China for five years. I observed 

local customs and learned Mandarin to understand my surroundings. My exposure to Chinese life allowed 

me to see differences between local and foreign-taught bilingual education. As a result, this research 

identified how local culture has influenced local staff perceptions of foreign taught bilingual program.  

I must clarify that I was not investigating the personalities, lifestyles, or characteristics of 

local and foreign teachers at ECIS. I was not looking to divide the participants, their views, or 

the subjects of their lived experiences through typology. I instead divided ECIS's staff into two 

fields based on their general backgrounds as initial umbrella groupings. Local staff and foreign 

staff were the groupings initially used. The umbrella labeling of staff was not intended to ignore 
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people’s individual characteristics, as the data collected from the participants later highlighted 

the differences among the individuals within each group. For example, a local teacher can have 

one excellent experience working with one foreign teacher while regretfully remembering their 

interactions with another. I initially grouped together local staff in ECIS, even though they are all 

individually unique, because they are ethnically Han Chinese with teacher licensing from Jiangsu 

Province, raised in similar communities with shared values. The grouping of local staff should 

not be seen as undermining their experiences or uniting them as passive participants. Once 

analyzed, the collected data shed light on the participants’ lived experiences, exposing the 

individual characteristics of participants and the colleagues they referred to.  

I made proactive efforts to not project cultural lenses as I interviewed and gathered data. 

Data collection was not intrusive and induced instead the free expression of the participants’ 

identities. No assumptions were made on my behalf as I let the participants lead the dialogue to 

note their views naturally and authentically. The collected data included one round of 

phenomenological interviews and field notes. The following section presents my methods of data 

collection.  

 

Ethnographic Tools 

In traditional ethnographic research, the researchers focus on observations and support their 

finding with interviews (Eriksson & Kovalainen, 2008), but I did not conduct observations due to the 

demands of my job and the limited amount of time that I had to complete my research. I collected the data 

through phenomenological interviews and field notes. The ethnographic tools used for this research 

therefore include interviews and field notes. The tools led me to understanding the research’s 

phenomenon of focus through an ethnographic lens that goes beyond superficial views.  
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Phenomenological Interviews 

 

A single interview per participant was held. Each participant completed a one-hour long 

interview. I originally planned to conduct the interviews at the school’s coffee shop because it is usually 

empty and to provide the participants with a sense of privacy and flexibility. Due to intensive COVID-19 

restrictions, I completed all but 2 interviews online using WeChat, a Chinese social media application. I 

treated the participants that were interviewed in-person to a snack and beverage of their choice to build 

their trust through comfort. The interviews followed an open-ended structure and mimicked the 

approaches used for person-centered interviews. I chose this interview method because “person-

centered therapy uses a non-authoritative approach that allows clients to take more of a lead in 

discussions so that, in the process, they will discover their own solutions” (PCT, n.d.). The participants 

are usually able to take the conversation in the direction of their choice, but I redirected the conversations 

at times to remain on topic. The interviews were recorded and transcribed. 

Each question asked for the participants’ initial and current experiences and recorded 

how they seem to be generating meaning making around the phenomenon (Villa, 2017). I 

obtained complete descriptions of participant experiences “including their thoughts, feelings, 

images, sensations, memories - their stream of consciousness - along with a description of the 

situation in which the experience occurred” (Waters, n.d., p. 1). 

 

Field Notes 

 I completed written field notes after the interviews. The notes covered the participants’ body 

language, tones of voice, choice of vocabulary, presentation of information (fluidity), and interactions 

with the researcher during the interviews. I added further notes while transcribing the audio recordings to 

ensure that I keep track of recurring themes. The use of field notes lasted for the duration of the study. 
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Data Analysis 

I began analyzing the data after completing the first three interviews. Codes were 

generated by manually coding the data collected from these first three interviews and their 

corresponding field notes. I understood that such an approach – versus identifying codes at the 

very end of the data collection - limits code development, but it allowed me to work efficiently 

within the timeframe. The approach led to the fusion of phenomenology and ethnography for a 

well-rounded understanding of local staff perceptions of bilingual education at ECIS.   

 
Coding Scheme 

 I coded the interviews and notes. I wanted to use open coding to generate themes and codes 

corresponding to the local teachers’ lived experiences while employed at ECIS. I went through the 

interview transcripts and my notes five times to generate line by line codes (Thornberg & Charmaz, 

2014). I then organized the data by categories. The main set group of categories included broad themes 

while that were reinforced with subthemes. The following illustration shows the codes that emerged from 

the analysis: 

 Table 3 

 Title: Research Themes and Subthemes 
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Note. The table displays the themes and subthemes collected through participant contributions. 

Research Ethics Issues 

 According to Tri-Council Policy Statement: Ethical Conduct for Research Involving Humans 

(TCPS) Chapter 7 (2018b), “a conflict of interest may arise when activities or situations place an 

individual or institution in a real, potential or perceived conflict between the duties or responsibilities 

related to research, and personal, institutional or other interests.” I didn’t expect to face any conflicts of 

interest and bias in my research, but my outlook changed once I applied for university’s Ethics Board’s 

approval to continue my research. Following their feedback, I realized that potential conflict of interest is 

my role as a foreign employee that is researching his workplace’s environment to fulfill an important 

requirement of my academic degree. If a personal bias was to surface, it would be my identification of the 
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school’s management as a source of workplace dissatisfaction, because they treat foreign staff better than 

their local colleagues.  

My perception(s) did not influence the participants because I have no supervisory control over 

them, as explained in the TCPS 2 (2018b) definition of undue influence in Chapter 3 “where a researcher 

has - or is perceived to have - power over participants, potential participants may feel unable to refuse 

involvement in the research.”  

 I preserved the school's identity by not naming it in the research, as its setting is characteristic of 

other international school environments in the region with similar dynamics. I chose to collect the data 

from my school because of my existing relationships and the ease it would allow me in recruiting 

participants and getting them to be authentic. I am a trusted team member that believes in fairness, 

honesty, and respect. My reputation at the school allowed the participants to bypass the Confucius 

concept of social harmony - expressing thoughts kindly or incompletely to preserve a peaceful 

environment. The participants communicated openly because of the established trust that existed, granting 

me full access to their lived experiences. I had no stakeholding in the school and no vested interest in any 

findings. Conducting the proposed research at my campus was agreed upon in December 2020 upon my 

hiring. My investigation was perceived as a normal process that raised few to no concerns at the school. 
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Chapter Four: Findings 

I began this research focusing on the primary question: "How do Chinese teachers and managers view 

foreign taught subjects, and what has led to such a perception"? The following sub-questions were used to 

guide this project: 

1. What is the foreign taught curriculum's purpose concerning the National Curriculum and the 

school's culture? 

2. How do foreign taught courses contribute to the school programs? 

3. What actions can be taken to contribute to effective working relationships between local 

school managers and teachers and foreign colleagues?   

The interviews led to illuminating conversations addressing my research question and other 

workplace realities that the participants progressively began to recognize. This chapter will present the 

themes and subthemes generated from the participants' contributions. A few of the themes were aligned 

with the topics from the literature review section. However, the majority came directly from the shared 

experiences of ECIS's staff through line-by-line analysis of interview transcriptions. 

I approached the research openly as I interviewed the participants using person-centered interviews 

(PCT, n.d.) to allow the participants to lead their dialogue. I used open coding (Thornberg & Charmaz, 

2014) to manually generate themes, by a line-by-line search of connotations and semantic chains, as well 

as formulated concepts. 

The themes identified were: 

1. The local teachers’ perceptions of bilingual education and ECIS 

2. Stakeholder selection and development. 

3. Working with foreign teachers. 

4. Local staff perceptions of foreign teacher contributions in a changing China 

Each theme was supported by subthemes that present a deeper understanding of the local team's 

experiences at ECIS. Pseudonyms were used throughout Chapter 4 to replace the contributors' real names. 
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Some of the quotes were modified, removing comments that can lead to identifying either the participants 

or individuals mentioned in conversations. 

Theme 1: Local Teachers’ Perception of Bilingual Education and ECIS  

 This theme includes data that the participants were directly asked for and additional views they 

wanted to present as they associated bilingual education with their experiences at ECIS. The following 

subthemes were identified: the local teachers’ perceptions of bilingual education, the school’s mission, 

and leadership approaches. 

Perceptions of Bilingual Education  

The participants were asked about their perceptions of the bilingual school before and after 

joining ECIS. Participant 6’s answer summarized what most of the teachers felt, as she said the following: 

“I expected more before. To be honest, I expected more. It is different because our school is different 

from schools in cities like Shanghai and Beijing. So, I really expected more.” The remaining participants 

mentioned the same as they expected to teach international students, collaborate with foreign teachers, 

and access professional development opportunities as contributors to an international community. With 

time the local teachers realized that they taught the national curriculum to Chinese students and rarely 

worked with their foreign colleagues. Their professional experiences were like those of the teachers 

working at public schools but with the added demands of the extracurricular activities associated with 

working at a private school. 

The local staff at ECIS joined the school thinking that they would join an international school by 

global standards, but instead they found themselves at a bilingual school that focuses on national 

standards as its learner population consists of only local students. 

Perceptions of the School’s Mission and Leadership 

They said how to do the work, but when we finished, after two weeks, nothing happened. Most of 

the activities at the school are like this (Participant 1). 
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The participants were not asked about the school’s mission and leadership, but more than half of 

them chose to mention both topics. ECIS held recruitment events at local and neighboring universities to 

attract recent graduates to join its team. The school presented its mission to new staff as diversity-focused 

and beneficial because of the opportunity it offered employees of working with qualified foreign teachers 

and improving their English through daily collaboration. The teachers’ hopes of improving their English 

and learning about other cultures did not materialize, as they were busy with school activities and had 

minimal interactions with foreign staff. The participants agree that the school mainly focuses on financial 

gains as a business. Student enrollment is of significant importance. The recruitment of foreign teachers is 

also vital for presenting the school as an international institution. 

When presenting how school leaders communicated with them, the participants spoke of 

following instructions, even if they were confused. When speaking about the same school leaders, like 

most contributors, Participant 5 said, “I think that the foreign team has weak leadership. They are not 

managed at all, and they follow no rules”.  

 The school, like other businesses in China, focuses on financial gains while expecting its 

community members to follow without instructions, even when confused. The school’s mission is 

generating revenue.  

Theme 2: Stakeholder Selection and Development 

 This theme focused on the participants’ demographics and ECIS’s recruitment practices. The 

participants introduced the following subthemes as topics of importance that they wanted to address: 

demographics, local, foreign, and student recruitment and development. 

Demographics 

The local staff interviewed at the Eastern Chinese International School were Suzhou locals or 

from neighboring cities in Jiangsu Province, except for a participant that hails from Shandong, a province 

bordering Jiangsu to the north. All participants except for Participant 3 completed their graduate and post-

graduate studies in Education. The contributors were all career teachers apart from Participants 3 and 6, 
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who were both administrators that worked directly with ECIS’s foreign team. Before joining ECIS, the 

participants’ work experiences ranged between zero to two and a half years at educational institutions, 

including pre-schools, schools, and universities. Participant 6 worked at ECIS for the shortest duration of 

nine months, while Participant 5 taught at the school for six years. 

 In summary, schools prefer hiring young Chinese teachers from their local and neighboring 

communities. 

Local Teacher Recruitment and Development 

 The research participants voluntarily spoke about the school’s recruitment and selection of local 

teachers. As ECIS looked to find and hire teaching staff that fit into its community, it focused on 

appealing to young university graduates with zero to two years of previous teaching experience. 

Participant 5 spoke about the essential qualification required for teaching at ECIS by saying that “most of 

the Chinese teachers attended teachers’ college. Some completed their degrees in other fields then 

completed tests to receive teaching certificates”. Once selected for an interview, the candidates went 

through a strenuous selection process. Participant 2 briefly described the procedure through the following 

statement, 

Chinese teachers have it hard. It is difficult to join this school. First, you complete a written test, 

then a demo lesson for four managers. They give you content, and you prepare for 20 minutes, 

then teach a demo lesson. After that, you interview with educational group’s owner; then you can 

start working here. It takes an entire day. 

 Once hired, the teachers were informed of their roles and of the school’s expectations, but not all 

teachers taught their subject of specialization. The participants currently teaching English and Maths 

taught their subjects following their university training. In contrast, the Mandarin language teachers 

taught academic Mandarin to native speakers even though they were trained in teaching Mandarin as a 

foreign language to foreign nationals. The participating teachers’ have collectively been at ECIS for a 

combined average of 4.6 years.  



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 45 

 The local teachers, especially the Mandarin language teachers, were guaranteed professional 

development opportunities and continued support throughout their careers at ECIS. However, the school 

has not delivered on its promise yet. As the local teachers expressed their frustration with a lack of 

institutional support, the two administrators -participants 3 and 6- expressed the opposite.  

 The recruitment of local teachers demands flexibility and obedience on-behalf of the applicants, 

as their response to the demands of the selection process foreshadows their allegiance and contributions to 

the workplace of their potential employers. 

Student Recruitment and Development 

A reoccurring topic that the participating teacher presented was student recruitment at ECIS. 

Participant 2 effectively summarized the views of the participants by saying:  

I believe that when we recruit students, we do not check well. If you want, we have an IB 

program. It is really good; please come. Some students are not fit for IB, but the school does not 

focus on their needs.  

Her statement about the school’s IB program is accurate for the other departments, based on the collected 

data. Participant 7 paints an image of the school’s clientele by mentioning that “the students at our school, 

some of them are wealthy and are spoilt. They do not want to work and are hard to manage. They are so 

naughty”. 

 Student development is left to the subject teachers as they receive new students, assess their 

mastery of essential material corresponding to the previous academic year, and attempt to provide them 

with the appropriate level of support.   

 The recruitment of students is dependent on their family’s ability to afford the school’s fees over 

their abilities as students. There is no clear plan for student integration once the students have joined their 

assigned groups.   
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Foreign Teacher Recruitment and Development 

While discussing student performances, most participants turned their attention to foreign teacher 

recruitment and development. Participant 5 plainly summarized the views of all the contributors:  

most of the foreign teachers are actually just foreigners that speak English. Not teachers. Schools 

need foreign teachers, so the parents pay money. The foreign teachers will stand at the front and 

read PowerPoint presentations.  

The participating teachers mentioned the hiring of non-native English speakers to teach English as a 

foreign language. It was attributed to the school needing ‘foreign faces’ to project the image of an 

international school.  

Three of the participants spoke about the school’s foreign management team. The managers were 

existing members of staff that once promoted, disagreed with the school’s local leadership, and quickly 

changed jobs. The participants believed that their foreign colleagues would perform well at the school if 

presented with support, guidance, and a thorough onboarding process and professional development 

opportunities.  

The recruitment of foreign teachers isn’t based on their abilities as teacher, but on their presence 

as a force projecting diversity in the school’s teaching team. Foreign staff diversity in this scenario 

presents the school as an international institution even though it is not.  

Theme 3: Working with Foreign Teachers 

 The following sub-themes emerged as participants dove deeper into their experiences: exposure 

to foreign teachers, school activities with foreign teachers, interactions with foreign teachers, and the 

foreign teachers’ approach to the job. 

Exposure to Foreign Teachers 

As the research participants were asked about their interactions with foreign teachers, it became 

apparent that they experienced different levels of exposure to their non-local colleagues because of their 

department’s standards.  
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Participant 1, an IB PYP teacher, said, “last year, I worked with several foreign teachers from 

many different countries.” Her exposure to foreign colleagues was an experience shared with participants 

2 and 5, as they were IB instructors. As IB teachers, the local and foreign instructors crossed paths daily 

within their department and met weekly to plan, discuss, and improve their Units of Inquiry, uphold PYP 

standards, deliver the national curriculum, and promote the IB Learner Profile.  

Participants 3 and 6 interacted with the foreign teachers regularly as they assisted with 

administrative work. Even though they communicated regularly, both participants were not as familiar 

with all the staff members. Participants 4 and 7 experienced minimal to no exposure to foreign teachers, 

as is the case in the non-IB departments because foreign and local teachers work separately as two groups 

employed by a single institution yet separated by culture and language. 

It appears that local staff exposure to foreign teachers leads to differing perceptions. Minimal 

interactions led to viewing them as friendly and knowledgeable, while limited interactions led to a 

progressive awareness of the school’s views of the role of foreign staff. In summary, the foreign teachers 

are a tool presenting the school as an international institution to parents. 

School Activities with Foreign Teachers 

When discussing on-campus activities involving local and foreign teachers, the IB department’s 

staff spoke of hosting events that encouraged departmental cooperation but negatively impacted them and 

their students. The activities were the end-of-inquiry unit celebrations hosted for the children to showcase 

their learning in front of their parents. Participants 1, 2, and 5 stressed that the celebrations were time-

consuming and artificial. The foreign teachers wanted the children to memorize, practice, and present 

their parents with concepts they did not entirely grasp. Compared with the students attending other 

departments at ECIS, the IB students learned less content due to the surplus of activities they hosted. 

Unlike the IB teachers, the remainder of the participants mentioned that their departments hosted local 

teacher-led activities that rarely required foreign teacher involvement. 
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Hosting an excessive amount of foreign-led activities projected the image of internationalization, 

while negatively impacting student learning from a Chinese perspective that focuses on testing over social 

development. 

Interactions with Foreign Teachers 

You know in our school the homeroom teachers connect the foreign and local teachers. But the 

homeroom teachers treat the foreign teachers better than the local teachers. They respect 

foreigners, and they want to communicate with foreign teachers, but their poor English is an 

obstacle (Participant 5). 

With different levels of exposure to foreign teachers, the local IB instructors had the most to say 

about their interactions with their foreign colleagues. Communicating with the foreign teachers was 

enjoyable, except for several teachers that regularly engaged in conflict with Chinese teachers. According 

to participant 2, those individuals were difficult to interact with because they made demands without 

communicating with their colleagues. Participant 1 supported that claim by mentioning that the foreign 

teachers believed that the world revolved around them.  

 The remainder of the participants who worked in the non-IB departments said they enjoyed 

working with their foreign colleagues. However, they highlighted that their interactions were minimal and 

transactional—the foreign teachers communicated with their local colleagues when they needed help. One 

participant mentioned that some teachers do not greet their colleagues while sharing workspaces or 

crossing paths on-campus. 

 Limited interactions, as mentioned in the section subtheme titled “Exposure to Foreign Staff,” has 

led to a positive perception of foreign teachers, while increased interactions has led to disagreements and 

a decreased sense of trust. 

Foreign Teachers’ Approach to the Job 

I felt fake happy every day and that everything was ok, but actually as a new IB professional, I 

wanted help with making the right teaching plans for the kids. I was told to do what I think is 
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correct, but I am not sure as an IB teacher. They have the experience, but they are not sharing 

learning (Participant 1).  

 The foreign teachers’ approach to the job was viewed similarly by the local teachers that have 

access to foreign-taught lessons. Most of the foreign employees at ECIS were perceived as irresponsible. 

This perception resulted from the foreign teachers’ approach to in-class teaching and their lack of 

dedication to the school. Several participants focused on the foreign teachers’ use of online teaching 

material -PowerPoint presentations- to teach the children themes that did not match their abilities and 

learning needs. Another example the participants presented was the foreign teachers signing employment 

contracts that included foreign teacher-led extracurricular activities, then grouping against the school and 

declaring that they would not lead such lessons.  

 The teachers with minimal exposure to foreign staff said their colleagues had an acceptable or 

brilliant approach to the job. All the teacher participants expressed confusion about the foreign teachers’ 

qualifications. The majority saw foreign staff as travelers chasing wealth over delivering high-quality 

lessons and embracing a single workplace. 

 Teacher tourism is an issue as some foreign teachers seek financial gains and pleasure over 

upholding the local education standards. As mentioned before, exposure to foreign teachers impacts local 

teachers’ perceptions of the foreign staff as teacher tourists. 

Theme 4: Local Staff Perceptions of Foreign Teacher Contributions in a Changing China 

 The participants agreed that culture played a massive role in perceiving their foreign colleagues. 

They mentioned Chinese culture, language, and work ethics regularly. The foreign teachers that were seen 

favorably by the participants were individuals that learned or spoke Chinese and understood local 

customs. Those that did not attempt to understand local practice were seen as problematic or 

irresponsible.  

When reflecting on the state of bilingual education in China, Participant 3 said: 

Before these policies, there was a considerable difference between international and public 

schools. Before the students still learned the Chinese core subjects but also had time to focus on 
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foreign teachers’ curricula, including Drama or overseas curricula, but now not only the local 

students but also the international school students need to study the same content. I think this also 

puts the students at both schools at a similar level. It is to narrow the gap. 

As the remainder of the participants agreed with her views, they added that the Ministry of Education’s 

policies restricting foreign publications and the delivery of foreign-taught lessons at bilingual schools are 

vital for promoting Chinese culture and language. Many children were raised to understand Western 

views and not their local culture, and this issue needed to be resolved to strengthen the nation and 

promote unity among all ethnic groups. 

 Foreign staff alignment with Chinese culture and standards, along with speaking Mandarin, are of 

utmost importance at bilingual schools. International employees that do not embrace change from a local 

perspective are perceived as difficult employees. Foreign teacher alignment with local practices is 

important for the promotion of Chinese identity and unity in a globalized world.  
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Chapter Five: Outcomes 

The previous chapter addressed the findings from the data. It was presented through the following 

themes: local teachers' perception of bilingual education and ECIS, stakeholder selection and 

development, working with foreign teachers, and local staff perceptions of foreign teacher contributions 

in a changing China. The themes addressed participants' experiences as employees that have developed 

enlightening understandings of bilingual education and the role played by the foreign teachers at ECIS. 

As I came to the researcher's outcomes, I drew inspiration from Rukundwa & Aarde (2007) views of 

utilizing post-colonial theory as a strategy for defying the colonial influences at any time in a nation's 

history. By combining the research data, post-colonial theory, the power dynamic of the Global North and 

South, Culture-based education, the English language delivery models used in China, and IB standards, I 

was able to reach the following conclusions: 

a.  

2. The school's perceptions of education. 

3. Schools as businesses and foreign teachers’ contributions. 

4. Local staff perceptions of educational changes on a national level. 

5. IBPYP at Chinese bilingual schools. 

6. Reflection on the research process. 

The conclusions are supported with sub-conclusions that include references from the literature review 

presented in Chapter 2 of this research.  

Outcome 1: The School’s Perception of Itself 

 Bilingual and international schools serving Chinese nationals in Mainland China have undergone 

an identity crisis. They could previously deliver international curricula to their students while hiring 

English speakers to provide the required content. Following the passing of the National Security Law in 

Hong Kong on June 30th, 2020 (Tsoi & Wai, 2020), the Ministry of Education further restricted the use 

of foreign teaching material and student accessibility to foreign-taught lessons. The schools employing 
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foreign teachers are now struggling with wanting to remain international while not having an international 

curriculum. 

Bilingual vs International 

It appears that ECIS and other schools serving Chinese nationals are dealing with the obstacles 

faced by the China, Canada, United States English Immersion Collaborative (CCUEI) project in Xian 

(Hoarse, 2011). Like the CCUEI project, private schools attempted to deliver immersive programs. 

However, immersion models could not be fully implemented because of the government policies on the 

nine years of compulsory education for Chinese Nationals (17CPCNC, 2010). Xiao (2016) and Wei 

(2013) described ECIS’s situation by stating that immersion and partial immersion are unfeasible when 

teaching Chinese nationals because the students are presented with 2.3 to 23% of their learning in 

English. The level of exposure is below the 50% required for partial immersion.  

 As a result, ECIS and other schools serving Chinese nationals must steer away from immersive 

learning and shift their efforts towards Content and Language Integrated Learning (CLIL) (Wei, 2013; 

Xiao, 2016). CLIL is the best fitting system of English teaching because it “emphasizes that bilingual 

education must abide by three rationales: the rationale of children’s development of cognition, the logic of 

children’s development of language competence, and the principle of foreign language teaching” (Xiao, 

2016, p. 236). 

Recruitment and Placement of Foreign Teachers 

 Most of the participants spoke of the intensity of local staff recruitment and asked about the 

standards used for hiring foreign teachers, as they expressed doubts in some of their colleagues’ abilities 

as educators. Most foreign teachers at ECIS are not native English speakers but teach several subjects in 

English. As with the example of the CCUEI project (Hoarse, 2011), the foreign teachers focus on 

conversational English and the use of unchallenging terminology because they lack knowledge of their 

subjects. 
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The participants’ perceptions were a result of a nation-wide shortage in foreign teachers with 

minimal oversight. Zou (2019) spoke of the staffing struggles faced by schools in China along with the 

lengths to which employers and employees are going to support the education industry and themselves:  

“According to the State Administration of Foreign Experts Affairs, of the 400,000 foreign nationals 

working in China's education sector in 2017, more than 60 percent were reported to be illegally 

employed”. In an interview with Chu Zhaohui, a senior researcher at the National Institute of Education 

Sciences, Zou learned that, "for foreigners, applying for jobs in English-language teaching at training 

establishments is straightforward－often, simply submitting a resume is enough, and usually they are not 

required to undergo background checks, provide references or proof of qualifications." Chu’s 

observations stand true for ECIS and similar institutions that look to hire foreign teachers even if they 

lack teaching credentials.  

Outcome 2: Schools as Businesses and Foreign Teachers’ Contributions 

 ECIS was the first campus established in its corporation’s 25 bilingual schools in Jiangsu 

Province in Eastern China. The school began its operations with the noble dream of supporting its 

community, then grew into a profitable institution that focused mostly on financial gains. It fulfilled its 

growth by employing young local teachers and “teacher tourists”. The local teachers invested their time 

and efforts while the turn-over of foreign teacher tourists became a norm. 

School as a Business 

 Private education has been a lucrative business in China. The 2010 ten-year education reform 

plan (17CPCNC, 2010) mentioned achieving educational equity at the national level but that has not been 

achieved yet. The document refers to equity as private and public schools presenting their students with 

nationally approved material, allowing all learners access to an equal level of education. Actual effort was 

made to achieve equity with the amendments to the Regulations for the Implementation of the Private 

Education Promotion Law (the “Law”), implemented since September 1, 2021 (Koty, 2021). The 

amendments allow privately owned schools to continue operating as lucrative businesses by registering 
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themselves as not-for-profit organizations. As not-for-profit organizations, under Article 54, “private 

schools enjoy preferential tax policies as set by the state. Not-for-profit private schools enjoy the same tax 

privileges as public schools”, as Article 61 “allows regional governments to offer their own incentives 

and support policies to promote private schools in accordance with local conditions”. Schools can operate 

lucratively if they are not owned by foreign entities, abandon foreign curricula, and follow Article 4’s 

instructions: 

Private schools should adhere to the Party’s leadership, strengthen the education of core socialist 

values, and cultivate morality. To ensure this is done, grassroots party organizations will 

participate in private school administration to ensure that school decisions adhere to Party and 

state policies.  

Private schools like ECIS will remain profitable not-for-profit businesses if they are aligned with Party 

policies and project the image of reform supporters. 

Interacting with Foreign Teachers 

The interactions between foreign and local staff are subject to departmental standards on 

collaborative teaching and curricular development. At ECIS, local and foreign taught curricula are 

delivered separately at all departments except for the IBPYP, meaning that cross-cultural and 

departmental interactions are limited. The occasional interactions were labeled as transactional by the 

participants in the study, as they were only contacted when their foreign colleagues needed help. All local 

teachers – IB and non-IB staff - focused on preserving harmony (Yang et al., 2006), even if it had to be 

done artificially by ignoring addressable issues.  

 At all departments except for the IB, the interactions between staff are limited based on taught 

subjects. At the IB department, all teachers became members of an IB community (IB, 2009; 2012) that 

developed each academic year’s curriculum based on the IB’s mandates on the following: 

1. Preserving the students’ mother tongue.  

2. Collaboratively developing the inquiry curriculum; Programme of inquiry and units of inquiry. 

3. Promoting the IB learner profile for students and school staff. 
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The IB teachers enjoy an environment that allowed for horizontal communication between the school’s 

community members, including students, parents, school boards, and themselves (IB, 2009). The local IB 

teachers presented several examples of their positive and challenging experiences as they communicated 

regularly with their foreign colleagues to promote the IB’s standards on collaboration. Their collaboration 

led to the development of programmes of inquiry and the shaping of the department’s curriculum. IB 

teachers at ECIS worked collaboratively while the staff at other departments operated individually.  

Foreign Teachers’ Teaching and Contributions to the School and Society 

 ECIS aimed to but struggled with delivering a partially immersive international program as with 

the example of the CCUEI project (Qiang and Siegel, 2012; Xiao, 2016; Wei, 2013; Hoare, 2011) in 

Xian. As mentioned with the example of the CCUEI project in Chapter 2, a factor limiting immersion was 

teacher qualification. The teachers lacked the pedagogical skills or were English as Second Language 

instructors who lacked expertise in their subjects of instruction. This experience was supported by 

Participant 1 after collaborating with foreign colleagues for two years in the IB department as she 

mentioned that “maybe they are not really teachers, I don’t mean that they are bad people. I want to say 

that they are not professional”. 

The Ministry of Education’s progressively restrictive policies (Koty, 2021) limiting foreign 

material and contributions added pressure on the quality of foreign taught courses at the school. The 

foreign teachers attempted to deliver an international curriculum, following the school’s instructions, 

without having the necessary resources. This led them to use online material that did not fit their students’ 

abilities. Culturally appropriate (Rajaram, 2013; Wang, 2006) material with the example of CLIL (Xiao, 

2016) publications that are readily available in the Chinese market were not used at the school because of 

its lack of alignment and planning for the amendments to the Regulations for the Implementation of the 

Private Education Promotion Law (the “Law”), implemented since September 1, 2021 (Koty, 2021). Not 

using culturally appropriate material is not healthy for the school communities because it leads to the 

discounting of the needs and cultures of learners (Battiste, 2002 as cited in Kumar Singh & Espinoza-

Harold, 2014). 
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 Considering the foreign taught curriculum’s situation, the contributions of foreign teachers to the 

school have been academically limited but financially beneficial, as the teachers projected the image of 

internationalism while struggling with finding teaching material. Yet, from an optimistic perspective, the 

foreign teachers’ work can lead the school’s students to be active contributors to Chinese society and the 

world, as expressed by Participant 4 and Hoarse (2011). 

Outcome 3: Local Staff Perception of Educational Changes on a National Level 

 The local teachers at ECIS agree with the changes being made to education to promote morality 

and national identity. They believe the changes are essential for uniting China under a single framework 

following the “Foundation of New China” (Participant 6).  

Promoting Chinese Culture and Identity   

Promoting Chinese identity is vital because of China’s experiences with colonialism from 1838 

until 1997. As a nation, it needed strengthened ties with its previous occupiers as it was labeled a Global 

South nation in a Western developed ranking system. Like other southern nations that sought 

improvement, China was expected to follow in the footsteps of established northern countries such as the 

United States of America and the United Kingdom (Huag et al.,2021). This led to the opening of China in 

1978 (OECD, 2013). It became necessary for the nation to educate its people in English and western 

culture to build personal and professional connections with northern nations to achieve its economic 

development aspirations successfully. China was a nation that experienced post-colonialist effects and 

was poised to defy the odds. 

Fast forward to 2010, China saw the light at the end of the tunnel. It achieved the goals that it set 

out as it built international alliances and became the world’s fastest-growing economy; it was the top 

provider of household, industrial, and military products to the world. China realized that as a southern 

country with established global ties, it no longer needed to uphold northern standards in its educational 

system because the world depended on it for its products (Feng, 2021). 
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Now, China’s goal is to promote its identity through culture-based education (Xiao, 2016; Wei, 

2013). As a nation, it stepped away from delivering international learning to local students and is 

attempting to provide locally sourced material that addresses learner needs through a local lens (Koty, 

2021). The Central Government is looking to promote educational equity among Chinese nationals, as 

mentioned by Participant 3, saying, “They want to make education fair but narrowing the gap. Before, 

maybe 3 or 4 years ago, there was a big gap between international schools and the local school.” Using 

local publications makes the process affordable and free from foreign influences. Wang et al. (2019) 

highlighted this focus by mentioning the People’s Press’s PEP Primary English books series. The books 

included culturally relevant themes through the eyes of its local and international characters’ interactions.  

This shift in focus is an example of China’s defiance of global north standards in a post-colonial 

world that ranks nations based on their adaptability to western-developed standards (Rukundwa & Aarde, 

2007). China’s abandonment of foreign standards under the banner of uniting and strengthening its 

country proves that transactional relationships and temporary alignments played an essential role in post-

colonial China (Odeh, 2010; Huag et al., 2021). The changes didn’t only apply to politics and economics 

but also to education as China addressed the wellbeing and unification of the people of its massive nation 

through national identity.  

The Retention of Foreign Teachers  

“Most foreign teachers didn’t understand Chinese culture. Maybe in class, the children are 

naughty, so they just say nothing and teach, then leave the classroom. It is not professional 

behavior” (Participant 1). 

 The retention of foreign teachers in China is an unpredictable topic. Many theories exist as people 

gossip, and mass foreign exoduses occur. Since the passing of the Hong Kong National Security Law on 

June 30th, 2020 (Tsoi & Wai, 2020) and the peak of the COVID-19 Pandemic, the Ministry of Education 

has been regularly inspecting school campuses for unapproved foreign publications and influences. Many 

foreign teachers perceived these inspections as threatening their livelihood and identities—such an 
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outlook was caused by their viewing the ongoing realities through a Global North lens in a post-colonial 

world (Kruger, 2009). Many didn’t acknowledge China’s postcolonial realities and wanted to replicate 

their home country’s standards in a country that isn’t theirs.  

 Based on the data collected for this research, ECIS and its local staff welcome and will continue 

receiving foreign professionals that are qualified, but more importantly, individuals that want to or 

understand Chinese culture. A candidate with a rich background in education can be seen positively but 

will struggle with working in the school if they don’t learn to live by the local standards and obey local 

policies as a Chinese national would.  

Outcome 4: IBPYP at Chinese Bilingual Schools  

 Implementing IBPYP at Chinese bilingual schools leads to foreign and local teachers delivering 

inquiry-based, culturally relevant learning for students per the national educational policies. The IB 

Department’s research participants proved to have the highest level of interaction with foreign staff and 

the ability to deliver student-centered learning. However, they expressed concern over their colleagues’ 

approach to teaching, classroom management, and agreeability. While the local teachers focused on 

responsible education from a Chinese perspective (Participant 1), foreign and local teachers did not meet 

the IB’s (n.d.) basic standards for IB teaching and school licensing. “As part of the authorization process 

for becoming an IB World School, the IB requires all schools to ensure that teachers and administrators 

take part in IB-recognized professional development.” 

The IB’s mandates are based on international standards following the declarations of international 

organizations. ECIS’s PYP did not follow the IBO’s language policy (IB, 2014a), UNESCO’s language 

standards (UNESCO, n.d.), and the United Nations Declaration on the Rights of Indigenous Peoples (UN, 

2007). The school’s PYP team collaborated to deliver a program for native English speakers while 

teaching foreign language learners instead of coteaching using Mandarin and English to uphold the 
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language policies and standards mentioned by the IB, UN, UNESCO, and the Chinese Ministry of 

Education.  

IBPYP implementation at Chinese private schools is achievable through collaborative curricular 

development using culturally considerate content that conforms with the local, IB, and international 

standards.  

Outcome 5: Reflection on the Research Process 

 I was ECIS’s first international employee to conduct research that focused on the lived 

experiences of its local teachers. Conducting this research was challenging because I needed to behave 

and communicate in a culturally appropriate manner to receive open and honest responses from the 

participants. My reflections on the research process are highlighted in the following sub-sections. 

Positionality  

 I was hired to assist ECIS through IBPYP authorization. Upon arriving at the school, I noticed 

divisions between foreign and local staff. The foreign teachers complained about their local colleagues 

while the Chinese teachers behaved neutrally to preserve social harmony (Yang et al., 2006a; 2006b). I 

soon learned that the previous foreign IB Coordinator developed the school’s programmes of inquiry with 

the foreign teachers while excluding their local team members. The coordinator continuously assigned 

tasks to the local teachers without providing them with instructions and the necessary training. This was 

an obstacle because the local teachers were not treated as active contributors even though their opinions 

needed to be considered as the programmes of inquiry needed to be aligned with local standards (IB, 

2012), following the IB’s language policy (IB, 2014) and the Ministry of Education’s focus on local 

educational standards (17CPCNC, 2010). To align the school with the IB’s standards and achieve 

authorization, the local teachers became active contributors to the development and maintenance of the 

school’s programme of inquiry. Improving the department respectfully and collaboratively, led the local 

teachers to trusting and respecting me.  
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 Having earned the local teachers’ respect and trust allowed me to be treated as a friend that 

focuses on people’s well-being instead of a colleague. The interviews conducted with the IB teachers 

were the most honest while the non-IB participants sugar coated their views to preserve social harmony. 

Allowing the participants to communicate their emotions and experiences in Mandarin was also important 

in letting participants perceive me as a friend that can hear about their experiences in their mother-tongue, 

strengthening our bond as interviewer and participants. 

English and Mandarin as the Languages for Ethnographic interviews at ECIS   

As mentioned throughout the research, I interviewed seven of ECIS’s bilingual Chinese staff members. I 

used participant-centered interviews as a means of collecting ethnographic data to generate an 

understanding of the participants’ views of bilingual education at the school. I aimed to complete the 

meetings in English, which was almost impossible because the participants could only present specific 

experiences and their associated emotions in Mandarin. Only two participants insisted on completing their 

interviews without speaking Chinese, and that was because they did not want to share their feelings and 

views Openly. 

 Understanding and holding almost entire interviews in specific cases in Mandarin allowed the 

participants to present more than what the conversations were intended for, similar to Medland’s (Gibbs 

et al., 2019) example, as she used Moroccan Arabic and French in her ethnographic interviews. Even 

though she did not master the Moroccan dialect, she enjoyed childlike freedom because of her imperfect 

use of the local dialect, which led to increased trust and detailed responses from the participants as they 

wanted to present her with a well-rounded understanding of their experiences. Conducting my research’s 

ethnographic interviews in English and Mandarin has allowed me access to contributor anxiety, 

ideological systems, language, culture, economy, and education politics in China (Victoria, 2021).  

 I believe that I would not have been able to complete the interviews for this research with the 

same level of contributor honesty had I not learned Mandarin in the years leading to the discussions. 

Communicating in the participants’ language has been an unexpected blessing. 
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COVID-19 Influences on the Research 

 COVID-19 had several effects on the ECIS community and my research over February, March, 

and April 2022. The community and city-based restrictions led to a shift to online teaching that added to 

the teachers’ workloads as their workdays extended past the regular 7:30 am to 5:00 pm routine to a new 

6:00 am to 10:00 pm work schedule. Such made interviewing the seven local participants difficult 

because their time was limited.  

 I cannot say that my educational community learned much from its experiences with COVID-19, 

as it was already struggling with identifying its role as a bilingual school. I can clearly say that the 

COVID restrictions led to increased anxiety among staff and delayed my research. 

 
   



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 62 

Chapter Six: Research Implications 

 This chapter begins by listing recommendations for ECIS, followed by anticipated organizational 

implications. The recommendations are rooted in participant contributions, as shown in Chapter 4, along 

with supporting research from Chapter 2. The proposals follow the research's central question: How do 

Chinese teachers and managers view foreign taught subjects, and what has led to such a perception? and 

its supporting sub-questions: 

1. What is the foreign taught curriculum's purpose concerning the National Curriculum and the 

school's culture? 

2. How do foreign taught courses contribute to the school programs? 

3. What actions can contribute to effective working relationships between local school 

managers, teachers, and foreign colleagues?   

I suggest the following for ECIS to address its local staff's perceptions of bilingual education and the 

foreign team at its campus: 

1. Identifying a new school mission 

2. Curriculum development for improved productivity and collaboration 

3. Improvement in recruitment and placement 

Recommendation 1: Identifying a New School Mission 

 As ECIS follows the Ministry of Education’s instructions on abandoning international 

publications and decreasing foreign taught lessons, it must reinvent itself to remain appealing to students 

and trusted by the appropriate government departments. As a result, the school must project and embrace 

a new approach to its teaching practices. The new mission will need to address social changes as its main 

target as with the example of Yob et al. (2015) research of Walden University’s development of a 

“Curriculum Guide for Social Change” (p.  203). Walden’s example gave education substance that is 

necessary for local and national cultural development, similar to ECIS’s situation under the Ministry of 

Education’s standards focusing on promoting Chinese culture (Koty, 2021). 
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Steps for Action: Reinventing the School’s Image 

 ECIS can follow one of two routes to reinvent its image. It can either restructure its operations to 

match bilingual education following the ministry of education’s standards, or deliver a public-school 

curriculum as a private institution that focuses on students’ academic and personal development.  

 Operating as a Bilingual School. 

 As a bilingual school, ECIS will need to advertise its campus as a provider of culture-based 

learning in English delivered by international and local professionals (Xiao, 2016; Wei, 2013). As ECIS 

has experienced - and as mentioned by Hoare’s (2011) research on China-Canada-USA English 

Immersion (CCUEI) programs -, full and partial language immersion cannot be delivered to Chinese 

nationals because of the Ministry of Education’s nine years of compulsory education policy that 

prioritizes local content over foreign content from preschool until the final year of middle school. The 

best research-based option is following Xiao (2016) and Wei’s (2013) focus on Content and Language 

Integrated Learning (CLIL). Such an approach will lead to integrating content with language; students 

learning English from a young age; using English as the medium of instruction; focusing on listening and 

speaking first; learning English through in-school interactions; developing learner abilities in listening, 

speaking, reading, and writing; and focusing on target-focused teaching. All would be accomplished 

through a culturally relevant lens, as students’ cognitive development are dependent on building on 

familiar experiences and the promotion of learner agency (IB, 2008; Kumar Singh & Espinoza-Harold, 

2014).  

The school will highlight the importance of the Ministry of Education’s standards while ensuring 

that its staff provide high-quality lessons to learners through courses aligned with the national educational 

mission (Bramham, 2021). To successfully implement such a change, the school must follow 

Recommendation 2: Curricular development for increased productivity and collaboration. If this option is 

selected, the school will need to build partnerships with the Ministry of Education to guarantee the 

alignment of its teaching with the current policies. 
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 Operating as a Private Institution that Delivers a Public-School Curriculum. 

 As a private school delivering a public-school curriculum, ECIS will provide the same content as 

public schools while focusing on its students’ mental and physical well-being. Approaches similar to IB’s 

suggested methods for student development can be applied to ensure a traditional local focus on testing 

and a holistic focus on student growth are collectively achieved. A document similar to the IB’s Learner 

Profile (IB, 2009) can be developed locally and regularly introduced to promote good habits among staff, 

students, and their surrounding community. Inquiry-based learning has been promoted at ECIS and 

private schools in China through the rise of Project-based Learning (PBL) (Larmer, 2018). This rise can 

lead to ECIS delivering the national curriculum through the collaborative planning of PBL themes that 

engage student interest in a manner unseen at public schools.  

To provide such a program, the school will only need to dismiss its foreign staff and maintain its 

current standards with an added element of PBL for the local team to follow. The selection of this option 

would allow the school to operate in alignment with the Communist Party of China’s plans for promoting 

educational equity among Chinese nationals (17CPCNC, 2010; Kawate, 2021). If this option is selected, 

the school will no longer deliver foreign-taught lessons and may lose many of its students.  

Recommendation 2: Curricular Development for Increased Productivity and Collaboration 

 This recommendation is applicable only if the school reinvents itself as a bilingual school that 

delivers foreign-taught lessons in alignment with the policies of the Ministry of Education. This decision 

will allow ECIS to preserve its reputation as a provider of foreign-taught courses in an increasingly 

competitive market. This recommendation will, clearly, be affected by the Ministry of Education’s future 

decisions. 

Steps for Action: Campus-centered Curriculum Development or National Curriculum Development 

Curricular development, in this case, refers to either developing a curriculum at ECIS for its 

students’ needs for delivery by the foreign staff or the development of a national curriculum by the 

Ministry of Education for foreign educators to teach.  
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 Campus-centered Curriculum Development. 

 Choosing to develop a curriculum that focuses on the school populations’ needs and abilities, plus 

the adoption of local CLIL culturally-based material, can allow ECIS to preserve its existing reputation 

while delivering a unique program to its campus. Such an approach will require the recruitment of 

knowledgeable subject instructors and curriculum developers to develop a program aligned with the 

national scheme collaboratively (Nagel, 2019). Such an approach will also lead to increased collaboration 

between local and foreign staff as they share knowledge and strategies for improved school performance 

as they plan the school’s mission and delivery system (SDE, n.d.). The development of such a curriculum 

would require a collaborative approach like the IB-PYP’s planning of programmes of inquiry (IB, 2012). 

The curriculum should provide the students with traditional learning in Chinese-led lessons while 

building on the same content through an experiential or inquiry-based approach during the foreign-led 

lessons (IB, 2012; 2014a; 2014b). This approach for curricular development can only be employed if the 

Ministry of Education has not by then developed a centralized program for foreign teachers to follow. 

 The Development of a Centralized Foreign-taught Curriculum by the Ministry of 

Education. 

 The development of a centralized foreign-taught curriculum by the Ministry of Education would 

be an ideal solution for most bilingual schools, as they attempt to survive in an unpredictable educational 

environment. This option requires the Ministry to employ a team of experts to develop a uniform program 

for all foreign teachers to follow in China. Such an approach can eliminate many uncertainties that 

schools, foreign staff, students, and families face. However, it will leave most schools operating at a 

similar level, which means that the only differences that can set schools apart would be the quality of 

teachers employed and their approaches to student learning.  



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 66 

Recommendation 3: Improvement in Recruitment and Placement 

 Modifying ECIS’s recruitment and placement standards can benefit its campus and improve its 

reputation. The benefits can include increased student intake and retention. Other advantages may be 

improved foreign staff retention and performance, and enhanced student and school ranking.   

Steps for Action: Improving Selection and Placement 

 This section will not speak to employing local staff as it addresses the hiring and placement of 

students and foreign educators. The teacher recruitment and placement recommendations are only 

applicable if ECIS does not choose to operate as a private school delivering a public-school curriculum. 

 Students Selection and Placement. 

 ECIS will need to focus on either improving its selection or classroom placement of students. If 

the school was to make its selection process challenging, less learners would attend the institution because 

they will need to demonstrate their learning through challenging entry exams that only ensure the 

selection of high-achieving learners (Yang et al, 2006). This would allow for improved school and student 

ranking locally, but would impact the school’s profit margin as it accepts fewer students than it has in the 

past.  

 Improving the classroom placement of students is the second option that ECIS can implement 

(Thorvilson, 2014). New students attending the school should be paired with high performing classmates 

that can offer guidance on good study practices and act as role-models. Such an approach will allow the 

school to preserve its existing revenue sources without limiting student intake. Such placement will 

promote a positive learning environment for children of all abilities.   

Foreign Staff Selection and Placement. 

 The selection and placement of foreign staff at ECIS will vary based on the school’s goals and 

curriculum. If the school follows a centralized local program, it will need to employ English as a Foreign 

Language teachers to deliver learning as it has already been doing.  
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 If the school were to develop its own program, it would need to hire subject experts instead of 

English as a Foreign Language teachers. This view is supported by Nagel’s (2019) investigation of 

influences of teacher qualification on student performances. He quoted a report by the Learning Policy 

Institute that mentioned the following: “the proportion of underprepared teachers — those teaching on 

emergency permits, waivers, and intern credentials — has a significant negative effect on achievement for 

all students, while teaching experience has a positive effect, especially for students of color.” This is a 

shared reality at ECIS, as most of its foreign teachers hold little to no teaching qualifications.  

If ECIS were to hire qualified teachers, it would need to assign them to departments 

corresponding to their areas of expertise as they work with Chinese colleagues to develop a curriculum 

that runs parallel to the local curriculum that embraces inquiry or experiential learning approaches (IB, 

2009). Such a program will allow for a CLIL approach (Xiao, 2016), leading the students to English 

mastery through subject integration. 

Organizational Implications 

 The conclusions presented in Chapter 4 and the recommendations made in this chapter imply that 

ECIS’s bilingual program and future operations depend on its aspirations and the route it selects. 

Following this chapter’s suggestions can lead to improved community-based partnerships, including 

increased parental trust in the organization and improved school contributions to the local community (IB, 

2009; 2012). The effects of the study’s recommendations cannot be outlined explicitly because most of 

the recommendations present the school with several flexible routes to follow for different results.  

Not Implementing the Recommendations 

 If the recommendations are not implemented at ECIS, the school should expect to repeat its 

current and previous experiences with bilingualism. It will continue to deliver a bilingual program that is 

nationally regulated for local teachers while the foreign teachers work without the appropriate resources 

and support (SDE, n.d.). The division between local and foreign staff will remain in its current state as 

foreign ‘teacher tourists’ join and leave the school and young local teachers pledge their lives to ECIS.   
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Contributions to Bilingual Education in China 

 This research contributes to bilingual education in China, specifically within the schools that 

employ foreign teachers. The findings and outcomes from chapters 4 and 5, plus the recommendations 

made in this chapter, identified and addressed the concerns experienced by ECIS’s local staff. Their 

experiences shed light on the current realities at their school and will apply to similar campuses in China 

and countries that oppose postcolonial influences following governmental instructions (Rukundwa & 

Aarde, 2007).  

Like ECIS, the schools educating Chinese students can no longer hold the label of international 

schools and must turn their attention to reinventing themselves as bilingual institutions (Koty, 2021). To 

operate as bilingual schools under the Ministry of Education’s foreign teaching and material restrictions, 

ECIS and similar institutions are advised to follow this chapter’s suggestions. 

Future Research 

 Even though this research was specific to a school in Suzhou, Jiangsu, it paves the way for future 

research into the experiences of Chinese teachers at bilingual and international schools. I believe that my 

work gave voices to teachers that embraced silence to abide by Confucius traditions, as they chose not to 

share their experiences in order to promote natural and artificial workplace harmony. I plan to use this 

research structure to investigate the experiences of more teachers at several other bilingual and 

international schools in China, and in similarly governed nations, to compare their lived experiences with 

bilingualism and identify the similarities and differences between educational institutions that employ 

foreign staff.



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 69 

References 

17th Communist Party of China National Congress (17CPCNC). (2010). Outline of China’s National 

Plan for Medium and Long-term Education Reform and Development. 

https://planipolis.iiep.unesco.org/en/2010/outline-chinas-national-plan-medium-and-long-term-

education-reform-and-development-2010-2020 

Adams, J., Khan, H. T., Raeside, R., & White, D. (2007). Qualitative data analysis. In Research methods 

for graduate business and social science students (pp. 155-169). SAGE Publications India Pvt 

Ltd, https://www.doi.org/10.4135/9788132108498.n10 

Alismail, H. A. (2016). Multicultural education: teachers’ perception and preparation. Journal of 

Education and Practice, 7(11), 139-146. https://files.eric.ed.gov/fulltext/EJ1099450.pdf 

Ashcroft, B. Griffiths, G. & Tiffin, H. (2007). Postcolonial studies – the key concepts (2nd ed.). 

Routledge/Taylor & Francis Group, http://staff.uny.ac.id/sites/default/files/pendidikan/else-

liliani-ssmhum/postcolonialstudiesthekeyconceptsroutledgekeyguides.pdf 

Asia Society Business Roundtable Council of Chief State School Officers (ASBR). (2005). Education in 

China: Lessons for U.S. Educators. 

https://asiasociety.org/sites/default/files/C/ChinaDelegationReport120105b.pdf 

Asia Society. (2020). How China is preparing its youth for the future. https://asiasociety.org/how-china-

preparing-its-youth-future 

Banks, J. A. (2014). An introduction to multicultural education (5th Edition). Pearson. 

https://ucarecdn.com/985ec348-1b3e-4098-bcb7-5d95e616615c/ 

Baxter, P., & Jack, S. (2008). Qualitative case study methodology: study design and implementation for 

novice researchers. In The Qualitative Report 13(4), 544-559. TQR. 

https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1573&context=tqr 

Bramham, D. (2021, May 19). Daphne Bramham: China cracks down on private schools. Vancouver 

Sun. https://vancouversun.com/opinion/columnists/daphne-bramham-china-cracks-down-on-

private-schools 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 70 

Bryant, J.P. (2018). A phenomenological study of preschool teachers’ experiences and perspectives on 

inclusion practices. Teacher Education and Development. 

https://doi.org/10.1080/2331186X.2018.1549005 

Chang, .B-M. (2011). The roles of English language education in Asian context. Journal of Pan-Pacific 

Association of Applied Linguistics, 15(1), 191-206. https://files.eric.ed.gov/fulltext/EJ939947.pdf 

Chen, S. (July 2020). China mulls new regulations over recruitment and management of foreign teachers. 

Global Times. https://www.globaltimes.cn/content/1195260.shtml 

CGTN. (2020). China considers new rules for foreign teachers. https://news.cgtn.com/news/2020-07-

23/China-considers-new-rules-for-foreign-teachers-Sm3kLFyKK4/index.html 

Dagar, V., & Yadav, A. (2016). Constructivism: a paradigm for teaching and learning. Arts and Social 

Sciences Journal, 7(4), 1-4. 

https://www.researchgate.net/publication/308084623_Constructivism_A_Paradigm_for_Teaching

_and_Learning 

Education Review Office (ERO). (2020). Te Kahu Whakahaumaru. Education Review Office. 

https://www.ero.govt.nz/assets/Uploads/ERO-Te-Kahu-Whakahaumaru-Nga-mahi-a-te-rangai-

matauranga-Maori-English.pdf 

Elam, J. D. (2019). Postcolonial theory. Oxford Bibliographies. 

https://www.oxfordbibliographies.com/view/document/obo-9780190221911/obo-

9780190221911-0069.xml 

Eriksson, P., & Kovalainen, A. (2008). Qualitative methods in business research. London: SAGE.  

https://doi.org/10.4135/9780857028044 

Feng, Q. Y. (2021, August 5). How has China become the world’s manufacturing superpower? Global 

Times. Retrieved June 21, 2022, from https://www.globaltimes.cn/page/202108/1230721.shtml 
 

Fischler, A. S. (n.d.) Mixed Methods. Nova Southeastern University. 

https://education.nova.edu/Resources/uploads/app/35/files/arc_doc/mixed_methods.pdf 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 71 

Gao, X., & Wang, W. (2015). Bilingual education in the People’s Republic of China. Springer 

International Publishing Switzerland. 

https://www.researchgate.net/publication/305685749_Bilingual_Education_in_the_People%27s_

Republic_of_China?enrichId=rgreq-17abfa31c0761ef882a781365a386ffe-

XXX&enrichSource=Y292ZXJQYWdlOzMwNTY4NTc0OTtBUzo0MDg2OTA5OTA1Njc0Mj

RAMTQ3NDQ1MDkzMzMzNw%3D%3D&el=1_x_2&_esc=publicationCoverPdf 

Gardner-McTaggart, A. & Palmer, N. (2018). Global citizenship education, technology, and 

being. Globalisation, Societies and Education, 16(2), 268-281. https://doi-

org.ezproxy.royalroads.ca/10.1080/14767724.2017.1405342 

Gibb, R., Tremlett, A., & Iglesias, D. J. (2019). Learning and using languages in ethnographic research 

(Volume 2) [E-book]. Multilingual Matters. Retrieved July 3, 2022, from 

https://www.multilingual-matters.com/page/detail/?k=9781788925921 

Gil, J. (2016). English language education policies in the People’s Republic of China. English Language 

Education Policy in Asian 11, 49-90. https://link.springer.com/book/10.1007%2F978-3-319-

22464-0 

Gorski, P. C. (2006). Complicity with conservatism: the de-politicizing of multicultural and intercultural 

education. Intercultural Education, 17(2), 163-177. 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.534.446&rep=rep1&type=pdf 

Gorski, P. C. (2008). What we’re teaching teachers: an analysis of multicultural teacher education 

courses. EdChange. http://edchange.org/publications/MTE.pdf 

Gray, A. (n.d.). Constructivist teaching and learning. Saskatchewan School Boards Association. 

https://saskschoolboards.ca/wp-content/uploads/97-07.htm 

Gu, P. (2014). EFL teacher learning in the Chinese sociocultural context. English Language Education 

and Assessment 1, 69-85. https://royalroads.on.worldcat.org/oclc/883393691 

Guo, L., Huang, J., & Zhang, Y. (2019). Educational development in China: education return, quality, and 

equity. MDPI (pp. 1-20).  



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 72 

https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwiczdHG_-

TxAhWRmeAKHfxbAM4QFjACegQIHRAD&url=https%3A%2F%2Fwww.mdpi.com%2F2071

-1050%2F11%2F13%2F3750%2Fpdf&usg=AOvVaw3K27qC3w6ZZGp5gvr2xZOv 

Hartse, J. H., Dong, J., & Curtis, A. (2016). English language teaching and learning at the national level 

in China. Perspectives on Teaching English at Colleges and Universities in China (ELT in 

Context) (pp. 5-13). https://www.tesol.org/docs/default-

source/books/14016_sample.pdf?sfvrsn=2&sfvrsn=2  

Hu, G. (2008). Misleading academic discourse on Chinese-English bilingual education in China. Review 

of Educational Research 78(2), 195-231. https://www.jstor.org/stable/40071127  

Huag, S., Braveboy-Wagner, J., & Maihold, G. (2021) The “Global South’ in the study of world politics: 

examining a meta category. The “Global South” in the Study of World Politics, 42 (9), 1923-

2944. https://doi.org/10.1080/01436597.2021.1948831 

Hopkins-Gillispie, D. (2011). Curriculum and schooling: multiculturalism, critical multiculturalism and 

critical pedagogy. The South Shore Journal, 4, 1-10. https://www.maailmakool.ee/wp-

content/uploads/hopkins-gillispie-multiculturalism.pdf 

Human Development Sector Unit East Asia and Pacific Region (HDSUEA). (1999). Strategic goals for 

Chinese education in the 21st Century (Report No. 18969-CHA). The World Bank. 

https://documents.worldbank.org/en/publication/documents-

reports/documentdetail/203951468768863829/strategic-goals-for-chinese-education-in-the-21st-

century 

International Baccalaureate (IB). (December 2009). Making the PYP happen: pedagogical leadership in a 

PYP school. http://www.ibmidatlantic.org/Pedagogical_Leadership.pdf 

International Baccalaureate (IB). (February 2012). Developing a transdisciplinary Programme of Inquiry. 

https://mtpyph.weebly.com/uploads/9/0/6/9/9069240/developing_a_td_poi.pdf 

International Baccalaureate (IB). (February 2017). The responsibilities of IB World Schools in ensuring 

the integrity of IB assessment. 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 73 

https://msmccrindle.weebly.com/uploads/1/0/9/2/109204089/the_responsibilities_of_ib_world_sc

hools_in_ensuring_the_integrity_of_ib_assessments_.pdf 

International Baccalaureate (IB). (February 2014a). Language policy. https://ibo.org/globalassets/ib-

language-policy-en.pdf 

International Baccalaureate (IB). (January 2014b). Programme standards and practices. 

https://www.ibo.org/globalassets/publications/become-an-ib-school/programme-standards-and-

practices-en.pdf 

International Baccalaureate (IB). (October 2018). Programme standards and practices. 

https://www.isbasel.ch/uploaded/docs/IBO/IB_Standards_and_Practices_from_2020.pdf 

International Baccalaureate (IB). (n.d.). PYP professional development. Retrieved June 20, 2022, from 

https://ibo.org/programmes/primary-years-programme/professional-development/ 

Kadhur, D., & Fujisawa, Y. (2009). Observations on English education in elementary schools in China. 

https://core.ac.uk/download/pdf/229392358.pdf 

Kawate, I. (2021, November 27). China pushes private schools to turn public in “fairness” lesson. Nikkei 

Asia. Retrieved July 3, 2022, from https://asia.nikkei.com/Business/Education/China-pushes-

private-schools-to-turn-public-in-fairness-lesson 

Key Pedagogic Thinkers: Paulo Friere - Journal of Pedagogic Development | University of Bedfordshire 

(KPT). (n.d.). https://www.beds.ac.uk/jpd/journal-of-pedagogic-development-volume-2-issue-

3/key-pedagogic-thinkers-paulo-friere/ 

Koty, A. C. (2021, June 30). Investing in China’s Private Education Sector: New Incentives and 

Restrictions Announced. China Briefing News. Retrieved June 21, 2022, from https://www.china-

briefing.com/news/investing-in-chinas-private-education-industry-new-opportunities-restrictions-

for-foreign-players/ 

Kruger, L. (2009). North-north, north-south, and south-south relations. Global Transformations and 

World Futures, 1, 343-355. 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 74 

https://books.google.com/books?id=wI91CwAAQBAJ&pg=PA343&lpg=PA343&dq=NORTH–

NORTH,+NORTH–SOUTH,+AND+SOUTH–

SOUTH+RELATIONS+L.+Krüger+University+of+Trier,+Germany&source=bl&ots=Pvt3GkdG

tx&sig=ACfU3U3zNwia_xthblDeXoWO809UB1dvzg&hl=en&sa=X&ved=2ahUKEwjdza_Hkq

3zAhUNIDQIHXHbCt0Q6AF6BAgLEAM#v=onepage&q=NORTH–

NORTH%2C%20NORTH–SOUTH%2C%20AND%20SOUTH–

SOUTH%20RELATIONS%20L.%20Krüger%20University%20of%20Trier%2C%20Germany&

f=false 

Kumar Singh, N., & Espinoza-Herold, M. (2014). Culture-based education: lessons from indigenous 

education in the U.S. and Southeast Asia. NABE Journal of Research and Practice, 5(10), 7-39. 

https://www.tandfonline.com/doi/full/10.1080/26390043.2014.12067773 

Larmer, J. (2018, December 6). PBL in China? Yes! Maybe! PBLWorks. Retrieved July 3, 2022, from 

https://www.pblworks.org/blog/pbl-china-yes-maybe 

Lavrakas, P. J. (2008). Convenience sampling. Sage Research Methods. Retrieved May 19, 2021, from 

https://methods.sagepub.com/reference/encyclopedia-of-survey-research-

methods/n105.xml#:~:text=Convenience%20sampling%20is%20a%20type%20of%20nonprobabi

lity%20sampling,through%20the%20use%20of%20a%20random%20selection%20procedure. 

Liu, Y. (n.d.). The Current situation and issues of the teaching of English in China. 

https://core.ac.uk/download/pdf/60540927.pdf 

Liu, Y. (2015). Foreign language education planning in China since 1949: a recurrent instrumentalist 

disclosure. Working Papers in Educational Linguistics, 30(1), 65-85. 

https://repository.upenn.edu/wpel/vol30/iss1/4  

Luo, S. (2014). Task-based teaching and assessment in Chinese primary and secondary schools. English 

Language Education and Assessment (pp. 205-220). 

https://royalroads.on.worldcat.org/oclc/883393691 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 75 

Martin, C., Anthony, W., & Barr, J. (2017). Husserlian descriptive phenomenology: a review of 

intentionality, reduction and the natural attitude. Journal of Nursing Education and Practice. 

https://www.researchgate.net/publication/315660419_Husserlian_Descriptive_Phenomenology_

A_review_of_intentionality_reduction_and_the_natural_attitude 

McKenna, A. (n.d.). Boxer Rebellion. Encyclopaedia 

Britannica. https://www.britannica.com/event/Boxer-

Rebellion#:~:text=What%20was%20the%20Boxer%20Rebellion%3F%20The%20Boxer%20Re

bellion,Several%20countries%20sent%20troops%20to%20halt%20the%20attacks 

Mills, A. J., Durepos, G., & Wiebe, E. (2010). Encyclopedia of case study research, 1. Thousand Oaks, 

CA: SAGE Publications, Inc. doi: 10.4135/9781412957397 

Morgan, S. J., Pullon, S. R. H., Macdonald, L. M., McKinlay, E. M., & Gray, B. V. (2017). Case study 

observational research: a framework for conducting case study research where observation data 

are the focus. Qualitative Health Research, 27(7), 1060–1068. 

https://doi.org/10.1177/1049732316649160 

Murray, N., Liddicoat, A. J., Zhen, G., & Mosavian, P. (2020). Constraints on innovation in English 

language teaching in hinterland regions of China. Language Teaching Research. 

https://journals.sagepub.com/doi/10.1177/1362168820979855 

Nagel, D. (2019, May 20). Teacher qualifications the “most significant factor” in improving student 

achievement -. The Journal. Retrieved July 3, 2022, from 

https://thejournal.com/articles/2019/05/20/teacher-qualifications-the-most-significant-factor-in-

improving-student-achievement.aspx 

Odeh, .L-E.. (2010). A comparative analysis of Global North and Global South economies. Journal of 

Sustainable Development in Africa, 12(3), 338-348. Odeh, .L-E.. (2010). A comparative analysis 

of Global North and Global South economies. Journal of Sustainable Development in Africa, 

12(3), 338-348. https://jsd-



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 76 

africa.com/Jsda/V12No3_Summer2010_A/PDF/A%20Comparative%20Analysis%20of%20Glob

al%20North%20and%20Global%20South%20Economies%20(Odeh).pdf 

OECD. (2016). Education in China: A Snapshot. https://www.oecd.org/education/Education-in-China-a-

snapshot.pdf 

Özşen, A., Çalışkan, T., Önal, A., Baykal, N., & Tunaboylu, O. (2020). An overview of bilingualism and 

bilingual education. Journal of Language Research (JLR) 4(1), 41-57.  

Panel on Research Ethics (PRE). (n.d.). TCPS 2: Core Tutorial. Government of Canada. 

https://tcps2core.ca/welcome 

Parker, C., Scott, S., & Geddes, A. (2019). Snowball sampling. SAGE Research Methods. Retrieved May 

19, 2022, from https://methods.sagepub.com/foundations/snowball-sampling 

Person-Centered therapy (PCT). (n.d.). Psychology today. Retrieved May 19, 2022, from 

https://www.psychologytoday.com/us/therapy-types/person-centered-therapy 

Phenomenology (Stanford Encyclopedia of Philosophy). (2013, December 16). Retrieved 

September 10, 2022, from https://plato.stanford.edu/entries/phenomenology/ 

Pletcher, K. (n.d.). Opium Wars. Chinese History. https://www.britannica.com/topic/Opium-Wars 

Poole, A. (2021, January 28). Beyond the tyranny of the typology: Moving from labelling to negotiating 

international school teachers’ identities. Taylor & 

Francis. https://www.tandfonline.com/doi/full/10.1080/00131911.2021.1875992 

Qi, G. Y. (2016). The importance of English in primary school education in China: perceptions of 

students. Springer. https://multilingual-education.springeropen.com/track/pdf/10.1186/s13616-

016-0026-0.pdf 

Qiang, H., & Siegel, L. S. (2012). Introduction of English immersion in China: a transplant with 

modifications. International Education 41(2), 6-18. 

https://trace.tennessee.edu/internationaleducation/vol41/iss2/1  



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 77 

Quan, C. (2021). Suzhou map [Map]. China Highlights. 

https://www.chinahighlights.com/suzhou/map.htm 

Rajaram, K. (2013). Followers of Confucianism or a new generation? Learning culture of Mainland 

Chinese: in pursuit of Western-Based business education away from Mainland China. 

International Journal of Teaching and Learning in Higher Education, 25(3), 369-377. 

https://files.eric.ed.gov/fulltext/EJ1029151.pdf  

Rukundwa, S. Lazar, & Van Aarde, G. Andries. (2007). The formation of postcolonial theory. HTS 

Theological Studies. 63(3), 1171-1194. 

https://www.researchgate.net/publication/45681076_The_formation_of_postcolonial_theory 

Saunders, B., Sim, J., Kingstone, T., Baker, S., Waterfield, J., Bartlam, B., Burroughs, H., & Jinks, C. 

(2018). Saturation in qualitative research: exploring its conceptualization and 

operationalization. Quality & Quantity, 52(4), 1893-1907. https://doi.org/10.1007/s11135-017-

0574-8 

Sebastian Haug, Jacqueline Braveboy-Wagner & Günther Maihold (2021) The ‘Global South’ in the 

study of world politics: examining a meta category, Third World Quarterly, 42:9, 1923-1944, 

DOI: 10.1080/01436597.2021.1948831  

Shi, J. L. (2017). English language education in China: progress, problems and reflections*. David 

Publishing. http://www.davidpublisher.org/Public/uploads/Contribute/59153057e8b25.pdf 

State Department of Education (SDE). (n.d.). A guide to curriculum development: Purposes, practices, 

procedures. Retrieved July 3, 2022, from https://portal.ct.gov/-/media/SDE/Health-

Education/curguide_generic.pdf 

Suzhou’s location in China [Online image]. (2015). China Highlight. 

https://images.chinahighlights.com/allpicture/2015/04/229c07186abb44f09ef72423.jpg 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 78 

Theofanidis, D. & Fountouki, A. (2018). Limitations and delimitations in the research process. 

Perioperative Nursing, 7(3). 

https://www.spnj.gr/articlefiles/volume7_issue3/pn_sep_73_155_162b.pdf 

Thornberg, R., & Charmaz K. (2014). Grounded theory and theoretical coding [E-book]. The SAGE 

Handbook of Qualitative Data Analysis (pp. 153–169). SAGE Publications. 

https://doi.org/10.4135/9781446282243.n11 

Tri-Council policy statement: Ethical conduct for research involving humans – TCPS 2 (2018a) – chapter 

3: The consent process. (2018). Panel on Research Ethics. Retrieved May 19, 2022, from 

https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter3-chapitre3.html 

Tri-Council policy statement: Ethical conduct for research involving humans – TCPS 2 (2018b) – chapter 

7: Conflicts of interest. (2018). Panel on Research Ethics. Retrieved May 19, 2018, from 

https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter7-chapitre7.html 

United Nations (UN). (September 2007). United Nations Declaration on the Rights of Indigenous 

Peoples. https://www.un.org/development/desa/indigenouspeoples/wp-

content/uploads/sites/19/2018/11/UNDRIP_E_web.pdf 

UNESCO. (n.d.). Languages in education. Retrieved June 20, 2022, from 

https://www.unesco.org/en/education/languages 

Victoria, M. (2021). Learning and using languages in ethnographic research: by Robert Gibb, Annabel 

Tremlett, and Julien Danero Iglesias, Bristol, Multilingual Matters, 2019, 256 pp., £99.95 

(hardback), ISBN: 9781788925914. Language and Intercultural Communication. 21. 1-2. 

10.1080/14708477.2021.1947554. 

Villa, E. (2017). Using in-depth interviews as a primary source of data for developing case studies. In 

SAGE Research Methods Cases. https://www.doi.org/10.4135/9781473958043 

Wahed, M. S. (2016). The impact of colonialism on 19th and early 20th century China. Cambridge 

Journal of China Studies. 11(2), 24-33. 

https://www.repository.cam.ac.uk/bitstream/handle/1810/257410/2_24-33.pdf?sequence=1 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 79 

Wang, T. (2006). Understanding Chinese culture and learning. Australian Association for Research in 

Education. https://www.aare.edu.au/data/publications/2006/wan06122.pdf 

Wang, Y., Weng, H., & Yuren, L. (2019, October 30). Language ideologies and English in Chinese 

primary education. Taylor & Francis Online: Peer-reviewed 

Journals. https://www.tandfonline.com/doi/pdf/10.1080/13488678.2019.1681719?needAccess=tr

ue 

Wang, X. X. (2015). A policy study of bilingual education in China. English Language Teaching, 2(2), 1-

6. https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.837.7611&rep=rep1&type=pdf 

Wei, R. (2013). Chinese-English bilingual education in China: model, momentum, and driving forces. 

Asian EFL Journal Teaching Articles, 15(4), 183-199. 

https://www.researchgate.net/publication/269992718_Chinese-

English_Bilingual_Education_in_China_Model_momentum_and_driving_forces 

Wentz, E. (2014). Research methods. In How to design, write, and present a successful dissertation 

proposal (pp. 149-164). SAGE Publications, Ltd, https://www-doi-

org.ezproxy.royalroads.ca/10.4135/9781506374710  

Waters, J. (n.d.). Phenomenology Research Guideline. https://pdfcoffee.com/phenomenological-research-

guidelines-4-pdf-free.html 

Wu, Y. A. (2001). English language teaching in China: trends and challenges. TESOL Quarterly, 35(1), 

191-194. https://www.jstor.org/stable/3587867  

Xiao, J. (2016). Integrated English in China – an effective CLIL model of foreign languages and cultures 

learning. International Journal of Innovation and Research in Education Sciences, 3(4), 183-199. 

https://www.unifg.it/sites/default/files/allegatiparagrafo/06-07-

2017/xiao_integrated_english_in_china_an_effective_clil_model.pdf 

Xiong, Z., & Shao, C. (2009). On the economic approach to bilingual education in China. International 

Education Studies, 2(4), 33-38. https://files.eric.ed.gov/fulltext/EJ1065739.pdf 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 80 

Yang, B., Zheng, W., & Li, M. F., (2006a). Chinese view of learning and implications for developing 

human resources. ERIC Institute of Education Sciences. (pp. 1214-1219). 

https://files.eric.ed.gov/fulltext/ED492822.pdf 

Yang, B., Zheng, W., & Li, M. (2006b). Confucian view of learning and implications for developing 

human resources. Advances in Developing Human Resources, 8(3), 346–

354. https://doi.org/10.1177/1523422306288427 

Yob, I. M., Danver, S. L., Kristensen, S., Schulz, W., Simmons, K., Brashen, H. M., Sidler Krysiak, R., 

Kiltz, L., Gatlin, L., Wesson, S., & Penland, D. R. (2015). Curriculum alignment with a mission 

of social change in higher education. Innovative Higher Education, 41(3), 203–219. 

https://doi.org/10.1007/s10755-015-9344-5 

Yu, L. (2008). English-Chinese bilingual education in China. In Cummins, J., & Hornberger, N. H., 

Encyclopedia of Language and Education, 5(2), 175-189. 

https://link.springer.com/referenceworkentry/10.1007%2F978-0-387-30424-3_124 

Yuan, F. (2005). The similarities and differences between the goals of bilingual education in China and 

the United States. US-China Foreign Language, 3(11), 48-52. 

https://files.eric.ed.gov/fulltext/ED497461.pdf 

Zou, S. (2019, August 19). Foreign teachers face stronger regulation. Chinadaily.Com.Cn. Retrieved 

June 21, 2022, from 

https://global.chinadaily.com.cn/a/201908/19/WS5d59e3b6a310cf3e3556667d_1.html 
 



LOCAL PERCEPTIONS OF BILINGUAL EDUCATION 81 

Appendix A – Public School Curriculum vs. ECIS’s Curriculum  

(Grades one to three) 
 

Public School 
Curriculum 

Subject 

Lessons 
per 

week 

Mandarin 
Language 8 

Maths 5 
English 2 

PE 4 
Music 2 

Art 2 
Computer 1 
Science 1 

Ethics and the 
Rule of Law 2 

Comprehensive 
Practice 1 
Extra-

Curricular 
Activities 3 

Lessons per 
Week 31 

 
 
 
 
 
 
 
 
 
 

ECIS's Curriculum 

Subject 

Lessons 
per 

week 

Foreign 
Inquiry 3 

Foreign 
English 5 

Foreign PE 3 

Foreign Maths 1 

Foreign 
Science 2 

Mandarin 
Language 7 

Maths 4 
English 2 

PE 1 
Music 2 

Art 3 
Computer 1 
Science 1 

Ethics and the 
Rule of Law 0 

Comprehensive 
Practice 0 
Extra-

Curricular 
Activities 3 

Lessons per 
Week 38 

Note: (a) All subjects taught at Chinese public schools are delivered by local teachers. (b) The subjects 
labeled “Foreign” in the ECIS curriculum are taught by foreign teachers. 


