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Abstract 

In recent years integrity has emerged as an institutional value, behavioural expectation, and 

student learning goal within post-secondary undergraduate business school programs. The 

purpose of this Scholarship of Teaching and Learning inquiry was to gain insights that could be 

used by business school educators seeking new ways to help students develop a deeper, more 

transformative understanding of integrity during the educational process. In-depth qualitative 

interviews were conducted with new graduates of a post-secondary undergraduate business 

program. The methodology of phenomenography was used to structure the data collection and 

analysis process and gain insight into the qualitatively different ways this cohort of participants 

understood integrity in the context of their educational journey and their development as 

business professionals. Learning experiences participants found helpful for developing a deeper 

understanding of integrity during their undergraduate studies were also explored during the 

interview process. Five distinct conceptions emerged from the phenomenographic analysis (Rule 

Follower, Analyzer, Empathizer, Pathfinder, and Navigator), and three dimensions of awareness 

were identified (self-awareness, social awareness, and situational awareness). A visual model 

depicting the hierarchical relationship between the five conceptions of integrity and three 

dimensions of awareness was developed. The findings of the analysis are discussed in relation to 

the theory of self-authorship and critical concepts arising from a review of the literature on 

cognitive and moral development. Implications for teaching and learning are presented, study 

limitations are noted, and opportunities for future research are identified. 

Keywords:  integrity, interdisciplinary, phenomenography, scholarship of teaching and 

learning, self-authorship 
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Chapter One: Introduction 

I currently teach Ethics and Strategic Decision-Making at the Edwards School of 

Business (Edwards) at the University of Saskatchewan where our mission is “to develop business 

professionals to build nations” (Edwards School of Business, n.d.). Business schools came under 

scrutiny in the mid-2000s when ethical scandals rocked the business and financial world.  These 

events called into question our economic systems, the integrity and moral character of our 

business leaders, and the worldviews and concepts being promoted in our business school 

programs (Floyd et al., 2013; Hummel et al., 2018; Huppenbauer & Tanner, 2014).  

Integrity is often included in the value statements of institutes of higher education and 

other institutions and organizations in society (Audi & Murphy, 2006; Wong, Lim, & Quinlan, 

2016). In recent years, integrity has also emerged as a learning goal and an articulated desired 

outcome of the post-secondary educational process (Wong, Lim, & Quinlan, 2016). As an 

example, in my current academic context, a commitment to “authenticity and integrity” has been 

prioritized as one of four overarching school values (Edwards School of Business, n.d.). Integrity 

is also one of seven core learning goals at Edwards where it is defined as the ability to 

“incorporate ethical considerations into decision making and intended actions” (Edwards School 

of Business, n.d.). At an institutional level, the University of Saskatchewan’s Learning Charter 

(2018) identifies “The Pursuit of Integrity and Respect” as one of five campus-wide target areas 

for student growth and development. The Learning Charter indicates that students are expected 

to reach optimal levels of achievement in their pursuit of integrity and respect by demonstrating 

their ability to: 
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• exercise intellectual integrity and ethical behaviour with 

kitimakeyichikewin / kitimakaymitoohk (Cree for ‘kindness by self to others’); 

• recognize and think through moral and ethical issues in a variety of contexts, 

perspectives, and alternative worldviews; 

• recognize the limits to one’s knowledge, skills and understanding, and act in accordance 

with these limits; and  

• develop understanding and appreciation for one’s own perspectives, strengths, and 

worldview, while demonstrating mutual and reciprocal respect for the diverse 

perspectives, strengths, and worldviews of others and their communities (para. 4). 

The Learning Charter acknowledges the evolutionary nature of the development of integrity, as 

well as the intellectual and relational nature of the developmental process. Although integrity 

may be described in competency-based terms such as these noted above, a developmental 

learning path towards the realization of integrity as a learning outcome has been significantly 

less tangible or measurable. As an ethics educator in a post-secondary context, exploring new 

ways to help my students develop a deeper, more personal, transformative understanding of a 

complex phenomenon such as integrity was a key motivator for this research project. 

Statement of the Problem 

Corporate and accounting scandals such as Enron (2001), WorldCom (2002), and the 

global financial crisis of 2007/2008 triggered an ongoing debate in the business ethics education 

field regarding what should be taught, how it should be taught, and whether it makes any 

difference to students’ perspectives or their future behaviour (Brenkert, 2019; Floyd, et al., 2013; 

Hummel, et al., 2018; Reid et al., 2011). Heightened attention has been placed on integrity and 



THE PURSUIT OF INTEGRITY    14 

the demonstration of ethical behaviour in personal and professional settings, however questions 

continue to circulate in the literature regarding the effectiveness of ethics education and the 

ability of business school educators to teach students to be ethical (Hannah, Avolio, & 

Walumbwa, 2011; Huehn, 2016; Hummel et al., 2018; Narvaez & Lapsley, 2014; Reid et al., 

2011). Despite an increased emphasis on business ethics and ethics training in the educational, 

organizational, and legal realms, ethical failures, scandals, and human rights violations continue 

to occur (Brenkert, 2019). Many questions remain as to what must be done to enhance integrity 

development and facilitate the ethical conduct of business school graduates in today’s complex 

world (Floyd et al., 2013).  

Criticisms of Ethics Education in the Business School Context 

Edwards is recognized internationally as an accredited academic institution with the 

Association to Advance Collegiate Schools of Business (AACSB).  As the world’s largest 

business education alliance, the AACSB “connects educators, students, and business to achieve a 

common goal: to create the next generation of great leaders” (AACSB, n.d.). AACSB 

accreditation and assurance of learning processes provide standardized systems and structures to 

evaluate and monitor academic programming, faculty qualifications, and student progress 

towards specific learning goals and objectives. This evaluation process is intended to ensure 

business school programs provide high quality, high value, high impact educational opportunities 

for students and address business and societal needs.  

In 2004, the AACSB commissioned a task force to examine ethics education in the 

business school context. The authors reported that business schools were failing to focus on the 

development of skills necessary for students to act with courage in difficult situations and to use 
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their values and voices effectively in the corporate world. At the conclusion of their 

investigation, the task force stated that the AACSB needed to support and encourage a 

“renaissance” in business ethics education (AACSB, 2004). They recommended that individual 

integrity be included in the curricula of all business disciplines and that business schools work to 

build “a community of scholars and students where ethical principles were not just platitudes, but 

reality” (AACSB, 2004, p. 15).  

The current 2020 Guiding Principles and Standards for Business Accreditation lists 

“ethics and integrity” as the first of ten guiding principles underpinning the shared ideals for 

International AACSB accreditation (AACSB, 2020, p. 15). This principle states that the school 

must actively “encourage and support ethical behaviour and integrity by students, faculty, 

administrators, and staff in all activities” (AACSB, 2020, p. 15). Several researchers have 

acknowledged that a fundamental understanding of ethics is an important component of the 

education of future business professionals, while at the same time pointing out that change is 

necessary if educators are committed to influencing the behaviour of tomorrow’s business 

leaders (Floyd et al., 2013; Huehn, 2016; Reid et al., 2011). Opinions vary as to why individuals 

engage in unethical behaviour and what business schools could or should do differently to 

address this concern. There does appear to be one point of agreement however — knowing about 

ethics does not ensure one will act ethically. 

The Ethical Knowing-Doing Gap 

One issue at the centre of the ethics education debate is the apparent “knowing-doing” 

gap that is highlighted when scandals and ethical violations surface in the business community 

(Brenkert, 2019). This knowing-doing gap represents the disconnect that appears to exist 
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between an individual’s knowledge of ethics and their failure to act ethically (Blasi, 1980; 

Ellertson et al., 2016; Sweeney, et al., 2015; Walker, 2004). Some researchers argue the 

predominant use of rational choice theory in business schools is perpetuating this gap (Floyd, et 

al., 2013; Huehn, 2016; Mintzberg, 2004). Rational choice theory is based on the belief that 

people are in control of their own decisions and there is always a rational justification for 

behaviours (Nickerson, 2021). The theory posits that people use the information available to 

them to evaluate options and make choices, resulting in the achievement of outcomes aligned 

with personal interests and objectives (Nickerson, 2021). Some of the core principles of this 

theory emerged from the work of economist Adam Smith and his philosophical essay, An Inquiry 

into the Nature and Causes of the Wealth of Nations (Smith, 1776). Further iterations of this 

theory evolved as key principles were incorporated into the social sciences in the 1950s and 

1960s (Nickerson, 2021). 

Rational choice models have been found to be an important but incomplete part of ethical 

decision making (Floyd, et al., 2013; Huehn, 2016; Hummel, et al., 2018). Several researchers 

have argued that rational choice approaches to ethics education are insufficient as they overlook 

a multitude of personal and environmental factors that influence an individual’s cognitive, moral, 

and social decision-making and behaviour (Floyd, et al., 2013; Haidt, 2012; Huehn, 2016; 

Hummel, et al., 2018; Narvaez & Lapsley, 2014). Huehn (2016) contended that the emphasis on 

rational choice has resulted in a reliance on “tool use” in business education and has created a 

situation where “learning has been replaced by knowing; wisdom by cleverness” (p. 171). He 

argued that if business schools are truly interested in the character development of students, the 

focus of ethics education should be on helping students engage in moral deliberations and 
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providing them with concepts, language, structures, and tools to think deeply and critically about 

virtues and values so they can “find their place in humanity” (Huehn, 2016, p. 171).  

One framework for ethical decision-making commonly used in ethics education is the 

Four Component Model developed by moral psychologist James Rest (1986). Rest (1986) 

developed his model by questioning what needed to happen psychologically for moral behaviour 

to take place. He concluded that ethical behaviour is the product of four distinct psychological 

processes: moral sensitivity (recognition), moral judgment (reasoning), moral focus (motivation), 

and moral character (action) (Rest, 1986). Another possible explanation for the knowing-doing 

gap that has been proposed by some researchers, is the almost singular emphasis that has been 

placed on the moral judgment component of Rest’s model in ethics education, even though there 

is considerable research indicating there is only a weak relationship between moral judgment and 

moral behaviour (Gu & Neesham, 2014; Haidt, 2012; Hannah, Avolio, and Walumbwa, 2011; 

Hummel et al., 2018; Narvaez & Lapsley, 2014). The literature suggests that ethical/moral 

judgment only explains approximately 20% of the variance associated with ethical/moral action 

(Hannah & Avolio, 2010; Sweeney, et al., 2015), leaving 80% of this behavioural variance 

unexplained or unaddressed (Hannah & Avolio, 2010). Given this significant variance, 

pedagogical approaches focused disproportionately on ethical/moral awareness and judgment are 

also not sufficient to achieve the objective of developing business leaders of integrity and strong 

moral character (Narvaez & Lapsley, 2014). While these approaches may be beneficial for 

increasing awareness of important ethical issues and strengthening critical thinking and problem-

solving skills, the literature is clear that translating ethical knowledge into action requires a more 

comprehensive approach.  
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The Case for Change 

As a faculty member with a primary responsibility for designing and teaching a 

compulsory ethics and strategic decision-making course at Edwards, seeking answers to 

fundamental questions of intent, content, approach, and impact is essential to ensure my courses 

align with Edwards’ mission and values, address the developmental needs of students, achieve 

desired learning outcomes, and uphold the principles and standards for AACSB accreditation. 

How ethics education is approached can have a significant impact on students’ ethical awareness, 

understanding, and behaviour in the business world, therefore business schools must not only 

pay attention to what they teach but how they teach it (Pitt-Watson & Quigley, 2019). If integrity 

is both a guiding principle and a desired outcome of the learning process in business schools, 

then programs, curricula, and teaching strategies must be designed and applied with these 

objectives in mind. Future approaches to teaching and learning must extend beyond our current 

theories and methods of ethics education if our business school graduates are going to be 

influencers and nation-builders who act with integrity when facing complex ethical/moral 

dilemmas.  

It is imperative that higher education institutions begin to think more holistically about 

how achievement of a learning goal such as integrity can be nurtured and supported. 

Unfortunately, as Hannah & Avolio (2010) have noted, “to date, the academic community has 

provided practitioners with a very limited set of theoretical models and tools with which to 

develop leaders of character” (p. 292). This lack of educational resources presents a research 

opportunity. Further exploration is necessary to discover innovative new ways to impact 

students’ perceptions and behaviours, and to support decision makers and faculty members who 
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wish to challenge the status quo in business ethics education (Floyd et al., 2013). Shifting the 

pedagogical focus from “teaching ethics” to “facilitating integrity” is a beneficial starting point 

for addressing some of the key concerns outlined above. This focal shift challenges educators to 

examine this topic from a more holistic perspective to better understand what students need to 

know, and what skills and supports they require, to translate knowledge into action.  

The Complexity of Integrity 

The term integrity first appeared in the year 1450 and is related to the word ‘integral’ or 

Latin ‘integritas’ having to do with “undivided wholeness or the quality of being unspoiled or in 

an original, perfect state” (Oxford English Dictionary, n.d.). The moral meaning of integrity 

emerged in the next century in 1548 when it was used by Edward Hall in his writings of Henry 

VI. In this context, integrity meant "soundness of moral principles; the character of uncorrupted 

virtue, especially in relation to truth and fair dealing; uprightness, honesty, sincerity” (Oxford 

English Dictionary, n.d.). Integrity has been described as the mark of a morally mature individual 

(Narvaez & Lapsley, 2014) and is often considered central to people's conceptions of moral 

character and to their handling of everyday moral problems (Walker, 2004).  

Killinger (2010) highlighted integrity as a vital character trait and defined it as “an 

internally directed state of being guiding us towards morally wise choices” (p. 3). She noted that 

various personality traits and psychological, philosophical, historical, and familial influences 

help develop and maintain integrity. Killinger (2010) contended that integrity can also be 

undermined and lost due to factors such as obsession, narcissism, and workaholism.  

Scherkoske (2013) proposed that “persons of integrity characteristically lead lives both 

structured by, and oriented around, a set of convictions that are truly their own and their 
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judgments are grounded by the reasons that support them” (p. 240). He viewed integrity as key to 

social and moral cooperation and interdependence and contended integrity enables us to lead an 

authentic life and achieve self-awareness and understanding. Scherkoske (2013) emphasized that 

it is important for us to be viewed by others as reliable and trustworthy because of our epistemic, 

practical, and moral dependence on one another. He argued that integrity has as much to do with 

epistemic or cognitive agency as with moral agency. Scherkoske (2013) believed that we trust 

people with integrity in times of important deliberations and decisions because of their 

competence in making decisions and their willingness to stand behind their judgments. 

The variation in these definitions highlights the inherent difficulty in conceptualizing and 

describing the phenomenon of integrity. What constitutes integrity can be interpreted differently 

by different people in different relational, situational, and societal contexts. It can even be 

interpreted differently by the same individual in different relational, situational, and societal 

contexts. These descriptions draw attention to the dynamic tension that exists between an 

individual’s perceptions of their own integrity and others’ perceptions of that individual’s 

integrity. The descriptions of integrity introduced by Killinger and Scherkoske highlight the 

complex relationship that exists between an individual’s internal convictions and state of being, 

their cognitive capabilities, and their behavioural competence. The degree to which situational, 

relational, and environmental influences impact the development of an individual’s moral 

convictions and capabilities, and the ongoing interplay between external factors and individual 

behaviour, are also important to consider.  
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The Need for an Interdisciplinary Approach 

Higher education has been described as “an interdisciplinary field for research” (Tight, 

2016, p. 319). Although there are scholars who specialize in higher education research, many 

academics conducting research in the field tend to come from other disciplines and identify 

professionally with their primary discipline (Felton, 2013; Simmons & Marquis, 2017; Tight, 

2016). The terms multidisciplinary, interdisciplinary, and transdisciplinary as applied to research 

can be described in different ways in the literature, therefore it is valuable to define them in the 

context of my study.  

Multidisciplinary, interdisciplinary, and transdisciplinary approaches to research can be 

understood along a continuum according to the degree of integration of knowledge and the extent 

of interaction observed between disciplines (Choi & Pak, 2006; Klein, 1990). At one end of the 

continuum, multidisciplinary research draws on the knowledge of multiple disciplines, however 

research questions and methods stay within the boundaries of a specific discipline (Choi & Pak, 

2006; Fawcett, 2013). In the middle of the continuum, interdisciplinary research “analyzes, 

synthesizes, and harmonizes links between disciplines into a coordinated and coherent whole” 

(Choi & Pak, 2006, p. 359). This form of research integrates ideas across disciplines and can lead 

to innovative ways of thinking about a topic. At the other end of the continuum, transdisciplinary 

research transcends traditional disciplinary boundaries creating new conceptual, theoretical, or 

empirical structures for research (Choi & Pak, 2006; Fawcett, 2013; Klein, 1990).  

Interdisciplinary and transdisciplinary approaches are beneficial when a problem is too 

broad or complex to address adequately using a single disciplinary approach (Klein & Newell, 

1997). Incorporating or integrating the knowledge and modes of thinking from two or more 
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disciplines allows for a more holistic understanding of a particular problem or intellectual 

question to be produced; more comprehensive perspectives of complex phenomena to be 

constructed; or new knowledge, operational procedures, or artistic expressions to be created 

(Klein & Newell, 1997; Mansilla and Gardner, 2003; Nissani, 1995). This synthesis of 

perspectives and methods across disciplines can lead to synergies and a transcendence of ideas 

that is more than the sum of individual components (Costley & Fulton, 2019) and produce 

critical insights which ultimately empower individual and collective agency and lead to social 

change (Agger, 2013).  

Newell (2001) contended that an interdisciplinary approach to research is justified when 

there is a complex system with interconnected components. He wrote, “if behavior is not 

produced by a system or the system is not complex, and the facets of the object of study are not 

coherent, interdisciplinary study is not required” (Newell, 2001, p. 1). Higher education is a 

complex system with many interconnected components, while integrity is an intricate cognitive, 

moral, relational, and behavioural phenomenon. Integrity has been described as a multi-faceted 

epistemic and moral virtue that is difficult to fully comprehend (Scherkoske, 2013). Ways of 

understanding integrity are socially constructed (shaped) within a complex system and are 

continuously influenced by that system (Floyd, et al., 2013; King, 2009; Narvaez & Lapsley, 

2014; Tanner & Christen, 2014; Scherkoske, 2013). The cognitive, moral, and social 

competencies required to demonstrate the multi-dimensional attributes of integrity develop with 

increasing complexity over time (Baxter-Magolda et al., 2012; King, 2009; Narvaez, 2011). An 

interdisciplinary approach that enabled me to integrate knowledge and perspectives across 

disciplines was necessary to achieve the desired outcomes of my inquiry. 
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Research Purpose and Question 

To elevate both teaching and learning in higher education, Fried (2016) noted that we 

must consider what students need to know, why they need to know it, and how we can help them 

learn it. Although integrity is commonly perceived to be a desirable value, virtue, attribute, or 

personal characteristic, the phenomenon of integrity continues to be elusive to describe and 

understand (Audi & Murphy, 2006; Scherkoske, 2013). In their work with organizations, Audi 

and Murphy (2006) found that integrity was typically understood in so many different ways that 

espousing integrity as a core value had limited impact on guiding everyday behaviour. They 

recommended that those wanting to promote integrity must begin by understanding how integrity 

is understood by individuals in a particular environment or context. My search of the literature 

revealed that minimal research had been conducted into how students in business programs 

understand integrity in the context of their educational journey and their development as business 

professionals. Addressing this gap in our knowledge and identifying implications for teaching 

and learning provided the impetus for my research.  

The purpose of my inquiry was to identify new ideas to inspire teaching innovation with 

the learning goal of integrity in mind. My research question was: What insights from 

understanding new graduates’ conceptions of integrity can be used to help educators re-design 

curriculum and teaching strategies to better support the development of integrity in our post-

secondary undergraduate business students? To answer this question, the following sub-

questions were developed: 

1. How do recent graduates of a post-secondary undergraduate business program 

describe, understand, and experience integrity? 
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2. What learning experiences did post-secondary business graduates find helpful for 

developing a deeper understanding of integrity during their undergraduate 

studies? 

Four main outcomes were expected to be obtained from this inquiry: (1) greater insight 

into how new graduates understood integrity in the context of their undergraduate experience and 

their emergent identity as business professionals; (2) the development of a hierarchical model 

categorizing the different ways the participants understand integrity and reflecting key variations 

in the depth and complexity of this understanding; (3) the creation of a conceptual framework or 

“developmental roadmap” to support the facilitation of integrity development in an 

undergraduate-level post-secondary business school context; (4) the development of 

recommendations, guiding principles, and/or pedagogical strategies for business school 

administrators and educators seeking to re-design curriculum and teaching practices to facilitate 

a deeper understanding of integrity in their students. From the outset, I acknowledged that the 

recommendations arising from this research must consider the pragmatic realities of faculty 

capacity and capability and the institutional constraints inherent in higher education settings to 

be valuable to business school educators and administrators.  

Study Scope and Delimitations 

This Scholarship of Teaching and Learning (SoTL) inquiry was conducted using the 

theoretical lens of self-authorship and the methodology of phenomenography. I chose to scope 

my project by limiting my interview pool to Bachelor of Commerce graduates who convocated 

in June 2021 from the Edwards School of Business. The target population for this study did not 

include current students or graduates from previous years or other business certificate or 
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graduate programs at the school. It also did not extend to other post-secondary business school 

programs. Participation in this study was voluntary and the number of people in my sample was 

dependent upon how many individuals responded to my call for interview candidates. I made the 

decision to focus on this specific population for three primary reasons: 

1. A shared experience upon which to reflect is a critical participant selection factor for 

phenomenographic research (Trem, 2017) as this allows the researcher to examine the 

variation in the ways individuals interpret or make sense of a particular phenomenon. The 

shared experience in my study was that all participants had recently completed their 

Bachelor of Commerce degree at Edwards and had taken a compulsory course in Ethics 

and Strategic Decision Making from myself or another instructor as a component of their 

program.  

2. Interviewing individuals who had completed their undergraduate degree enabled me to 

explore factors relevant to the learning goal of integrity at the program level. It also 

allowed me to address my research questions and achieve the outcomes of this SoTL 

inquiry in an effective and meaningful way, resulting in the development of program-

specific suggestions and recommendations. The findings from this project can now be 

used to inform curriculum design and assist with the selection of teaching strategies that 

better support the development of integrity in our post-secondary undergraduate business 

students. This study also paves the way for future research initiatives in other contexts or 

with other participant cohorts.  

3. The selection of this target group and the voluntary nature of participation allowed me to 

navigate potential ethical concerns such as undue influence in researcher/participant 
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relationships and conflict of interest. By focusing on new graduates as my research 

sample, I reduced the influence of professor/student power dynamics and minimized 

many real or perceived safety concerns. A comprehensive discussion of ethical 

considerations and mitigations is provided in Chapter Three. 

The methodological approach and context-specific nature of this research project means 

my results are not representative of the larger population and are therefore not generalizable 

(Miller-Young & Yeo, 2015). That said, the value of qualitative research is evaluated according 

to the trustworthiness of findings (Lincoln & Guba, 1985). Twelve individuals responded to my 

request for volunteers and ten completed the interview process. One benefit of this small sample 

size was that I could personally conduct semi-structured, in-depth qualitative interviews with 

each participant and use my extensive professional experience and interview capabilities to 

facilitate the exploratory process through the combined used of guiding and probing questions. 

This interview approach resulted in a collective data pool that was thick and rich, allowing me to 

achieve data saturation (Fusch & Ness, 2015). The methodological protocols and parameters I 

put in place to establish research trustworthiness and show my findings to be credible, 

transferable, dependable, and confirmable (Lincoln & Guba, 1985) are described in Chapter 

Three. Additional study limitations and opportunities for future research are expanded upon in 

Chapter Five. 

Definitions of Key Terms 

The following is a list of working definitions for key terms and concepts found within 

this report: 
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• Cognitive development: The process by which human beings acquire, organize, and 

learn to use knowledge (Gauvain & Richert, 2016). Refers to the evolution of abilities, 

capacities, and ways of understanding over time in areas such as language and knowledge 

acquisition, thinking, memory, decision making, problem solving, reflection, and 

interpretation (Von Eckardt, 1996). 

• Competence: “The ability to exert control over one’s life, to cope with specific problems 

effectively, and to make changes to one’s behaviour and one’s environment” (APA 

Dictionary of Psychology, n.d.). 

• Conception: The way in which something is perceived or understood; a collection of 

ideas or beliefs about something (Oxford Languages, n.d.) 

• Constructivism: An approach to learning that is based on the belief that humans actively 

construct knowledge and meaning through experience. Through a constructivist lens, 

learning is seen to be social, contextual, and personal and occurs as individuals build 

upon previous knowledge, experiences, beliefs, and insights (Western Governors 

University, 2020). 

• Ethics: Principles of right and wrong identified or agreed upon by a community and used 

to guide behaviour within a certain social setting, group, or culture (Grannan, n.d.). 

• Interdisciplinary research: An approach to research that “analyzes, synthesizes, and 

harmonizes links between disciplines into a coordinated and coherent whole” (Choi & 

Pak, 2006, p. 359). 
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• Interpretivism: An approach to social science research that is based on the premise that 

gaining insight into individual beliefs, motivations, and reasoning is essential for 

understanding social phenomena (Nickerson, 2022). 

• Morals: An individual’s personal principles, beliefs, and understanding of right and 

wrong (Ahmed, 2021). 

• Moral development: The process by which human beings form a progressive sense of 

what is right and wrong or good and bad within their society (Dorough, 2011). 

• Moral psychology: An area of scholarship that investigates the nature of psychological 

states associated with morality such as intentions, motives, will, conscience, reason, 

emotions, beliefs, attitudes, and identity (Driver, 2005).  

• Phenomenon: A fact, event, occurrence, or circumstance that happens or exists in 

society, science, or nature, can be experienced, observed, or studied, and may be unusual 

or difficult to understand or explain (Collins Dictionary, n.d.). 

• Phenomenography: A qualitative research methodology used to investigate and describe 

the different ways people experience, interpret, understand, perceive, conceptualize, think 

about, or make sense of a particular phenomenon (Marton, 1981). 

• Post-secondary education: The level of study that follows secondary education (i.e., 

high school). In Canada, there are three types of post-secondary schools: universities, 

colleges, and institutes (Government of Canada, n.d.). 

• Qualitative research: A form of research that seeks to understand, describe, and explain 

people’s experiences, behaviours, interactions, and social contexts from the perspectives 

of those involved (Fossey, et al., 2002). 



THE PURSUIT OF INTEGRITY    29 

• Scholarship of Teaching and Learning (SoTL): A systematic inquiry into student 

learning that advances the practice of teaching in higher education by making research 

findings public (Hutchings & Shulman, 1999). 

• Self-authorship: “The internal capacity to define one’s beliefs, identity, and social 

relations” (Baxter Magolda, 2001, p. 269). 

• Semi-structured interview: A qualitative data collection method consisting of a 

dialogue between a researcher and participant, guided by a flexible interview protocol, 

and supplemented by follow-up question, probes, or comments (DeJonckheere & 

Vaughn, 2019). 

• Transdisciplinary Research: An approach to research that transcends traditional 

disciplinary boundaries creating new conceptual, theoretical, or empirical structures for 

research (Choi & Pak, 2006; Fawcett, 2013; Klein, 1990).  

• Undergraduate or bachelor’s degree program: The first level of university studies 

following high school (Government of Canada, n.d.). 

Differentiating Between Ethics and Morals 

Although the terms ethics and morals are often used interchangeably in the literature, I 

chose to make a distinction between these two concepts for the purposes of this project. It may 

be helpful to expand on these terms further to provide additional clarity for the reader. In this 

inquiry, ethics are defined as principles of right and wrong that are identified or agreed upon by a 

community and used to guide behaviour within a certain social setting, group, or culture 

(Grannan, n.d.). Killinger (2010) has described ethics as “externally imposed values 

consensually acknowledged by societal standards to be for the common good” (p. 3). Ethics are 
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socially constructed rules of conduct that indicate what individuals ought to do, and are often 

framed in terms of “rights, obligations, benefits to society, fairness, or specific virtues” 

(Velasquez, et al., 2010, para.1).  The United Nations Office on Drugs and Crime (UNODC) 

(2018) noted that ethics are distinct from laws, defining ethics as “a system of principles that 

guide how people make decisions and lead their lives” and laws as “a system of rules recognized 

by society and enforced via sanctions” (para. 2).  

Morals, as defined in my project, refer specifically to an individual’s personal principles, 

beliefs, and understanding of right and wrong (Ahmed, 2021). Personal morals are shaped by the 

external social, situational, and cultural context, however there are times when an individual’s 

internal beliefs and values may conflict with external societal or organizational ethics, rules, or 

laws. Tanner and Christen (2014) defined morality as “a set of norms, principles, values, and 

virtues that are governed by an orientation towards the good” (p. 122). Rather than get into a 

normative debate about what constitutes “good,” these researchers described this personal 

orientation very broadly as one that reflects a concern for self and for other human beings, 

animals, and the environment (Tanner & Christen, 2014).  Norman (1998) described the study of 

human morality as an examination of “the nature of human values, of how we ought to live, and 

of what constitutes right conduct” (p. 1). Explorations of human morality are often undertaken to 

understand what individuals believe and why they do what they do. This important relationship 

between belief and action is associated closely with the concept of integrity.  

One branch of study within the field of human morality is that of moral development. 

Researchers in this field explore how an individual’s understanding of right and wrong, 

conscience, ethical and religious values, and social attitudes evolve over time, and how this 
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developmental evolution impacts their behaviour and character (American Psychological 

Association, n.d.). My literature review will begin with a discussion of theories and frameworks 

emerging within the field of cognitive and moral development. I will then introduce the theory of 

self-authorship and explain how this constructive-developmental theory is useful to help shift our 

thinking from “teaching ethics” to “facilitating integrity” in the post-secondary business school 

context. The chapter will conclude with a discussion of the Scholarship of Teaching and 

Learning (SoTL), and how this growing body of interdisciplinary knowledge and practices is 

being used by post-secondary educators interested in using systematic, evidence-based 

approaches to look critically at student learning to improve their courses and programs.  
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Chapter Two: Literature Review and Theoretical Framework 

The context for my research was the post-secondary education system, and specifically 

the undergraduate business school environment. The objective of this study was to learn how 

new graduates from the Bachelor of Commerce program at Edwards School of Business 

understood the phenomenon of integrity and to discover what learning experiences had helped 

them develop that understanding. The desired outcome of this inquiry was to develop a 

conceptual framework and identify guiding principles that I could use to improve my courses and 

teaching practices, design new resources, and contribute more broadly to goal-focused 

curriculum development in the college and the growing body of teaching and learning research in 

higher education. 

Insights from the Field of Cognitive and Moral Development  

Traditionally, moral theorists and researchers focused extensively on the rational aspects 

of moral judgment (Tanner & Christen, 2018). New insights relevant to integrity development 

are now emerging from a cross-section of disciplinary fields as researchers explore concepts such 

as moral intelligence (Lennick & Kiel, 2011; Tanner & Christen, 2014), moral potency (Hannah 

& Avolio, 2010), neuromoral development (Narvaez & Lapsley, 2014), and moral psychology 

(Greene, 2013; Haidt, 2012). These theories and frameworks help extend our thinking beyond 

the predominant emphasis on rational choice and the conscious and deliberate aspects of moral 

awareness and judgment. Some notable themes and theories that arose from my literature review 

relevant to my topic of study included the concept of moral intelligence and corresponding moral 

competence framework; the connection between reason, intuition, emotion, and moral behaviour; 
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the important linkage between identity and integrity; and the role of the environment and social 

influences on cognitive and moral development. 

The Development of Moral Competence 

One example of some of the work emerging from the moral development field is the 

Moral Intelligence Competence Framework developed by Tanner and Christen (2014). These 

researchers have defined moral intelligence (MI) as, "the capability to process moral information 

and to manage self-regulation in any way that desirable moral ends can be attained" (p. 120). 

They have developed an interdisciplinary moral competence framework that is grounded in 

Bandura’s work on moral agency and social cognition and self-regulation theory, and moral 

psychology dual processing and affective mechanisms theories (Tanner & Christen, 2014). The 

Moral Intelligence Competence Framework provides a multi-faceted platform for understanding 

and developing the specific abilities that facilitate moral functioning (Tanner & Christen, 2014). 

The framework identifies five competences necessary for the development of moral intelligence: 

moral compass, one’s internal reference system of beliefs, values, standards, and convictions; 

moral commitment, the internal desire to strive for moral goals; moral sensitivity, the ability to 

recognize and identify moral issues; moral problem solving, the ability to develop morally 

satisfactory courses of action that resolve conflicting tendencies; and, moral resoluteness, the 

ability to build up moral behaviours by acting consistently and courageously upon moral 

standards despite barriers.  According to this framework, the development of these competences 

is not merely an individual academic or intellectual endeavour. It is highly social, constructive, 

and contextual requiring ongoing challenge and support to develop increasingly complex 
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cognitive, emotional, and behavioural processing structures, systems, schemas, and skills 

(Tanner & Christen, 2014). 

The Moral Intelligence Competence Framework incorporates Bandura’s theories on 

moral agency, social cognition, and self-regulation. Bandura (2002) proposed that individuals 

exist within complex socio-cultural structures that may facilitate or inhibit their development. He 

contended that humans are not completely autonomous or passive — they are moral agents with 

some capacity to control themselves and their environment (Bandura, 2002). He posited that 

behaviour is a result of an interaction between personal and environmental factors and is 

dependent upon the highly adaptive process of cognitive and emotional processing and self-

regulation (Bandura, 2002; Tanner & Christen, 2014).  

Self-regulation is closely connected to dual processing or dual thinking system models 

which have emerged from the fields of behavioural economics and moral psychology (Greene, 

2013; Haidt, 2012; Kahneman, 2011). Earlier models of self-regulation are based on the premise 

that the ability to control one’s thoughts and emotions is a rational, conscious, and controlled 

process. Emergent models of self-regulation acknowledge the existence of two thinking systems 

- one that is non-conscious, automatic, fast, and intuitive (System 1) and one that is conscious, 

reflective, slow, and deliberate (System 2) (Greene, 2013; Haidt, 2012; Kahneman, 2011; Tanner 

& Christen, 2014). Extensive research has been conducted into these two thinking systems and 

provides a greater understanding of how these automatic and deliberate thought processes 

interact and how they are influenced by situational and personal factors (Tanner & Christen, 

2014). Dual thinking theories are examined further in the following section on the head/heart 

connection. 
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Scherkoske (2013) placed a significant emphasis on cognitive and epistemic agency in 

relation to integrity. The theories and concepts explored above highlight there are many factors 

that influence cognitive processes. Rational choice models have been found to be an important 

but incomplete part of ethical decision making (Floyd, et al., Huehn, 2016; Hummel, et al., 2018) 

and researchers have discovered that ethical awareness and judgment appears to be only weakly 

related to ethical behaviour (Gu & Neesham, 2014; Haidt, 2012; Hannah, Avolio, and 

Walumbwa, 2011; Hummel et al., 2018; Narvaez & Lapsley, 2014). The frameworks and theories 

discussed here provide some insight into the reasons why curricula and teaching strategies based 

heavily on rationalist theories may be insufficient to achieve the learning outcomes desired from 

ethics education in the business school context.  

The Head/Heart Connection: Reason, Intuition, and Emotion 

As noted above, the head/heart connection and the interplay between reason, intuition, 

and emotion in relation to moral functioning has been studied extensively by researchers in the 

moral psychology field. Gu & Neesham (2014) proposed that the knowing-doing gap in moral 

functioning may be caused by the lack of personal connection or resonance between the ethical 

situation or context presented and the individual’s life experiences (p. 529). Narvaez & Lapsley 

(2014) have suggested that “expertise in moral judgment may not be sufficient for establishing 

moral expertise because the heart may not be involved” (p. 234). They noted that effective social 

and moral functioning requires a high degree of emotional intelligence, therefore emotionally-

detached morality cannot translate into demonstrated moral excellence (Narvaez & Lapsley, 

2014, p. 234). Many of the linkages Tanner & Christen (2014) highlighted in their research - 

such as the connection between identity and moral courage; emotional regulation and moral 
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problem-solving; and factors such as empathy, moral conviction, and moral commitment - 

represent important head/heart considerations in the integrity-development journey of students.  

Haidt (2012) wrote, “One of the greatest truths in psychology is that the mind is divided 

into parts that sometimes conflict” (p. 32). Building on a foundation of neuroscience and moral 

evolutionary theory, Haidt’s research identified the existence of two thinking systems - one that 

is intuition-based and one that is reason-based. These two thinking systems were introduced in 

the earlier discussion on the moral intelligence competence framework (Tanner & Christen, 

2014). Haidt’s research into these two types of thinking aligns with the work of behavioural 

economist Daniel Kahneman (2011) and the work of others in the moral psychology field such as 

Joshua Greene (2013).  

Researchers have used different descriptors and metaphors to describe these two systems, 

however the basic premise is the same. The intuitive thinking system (System 1) is described as 

an unconscious process that is action oriented and highly connected to the emotional and 

physiological centers of our brain. The benefit of this type of thinking is that it is very efficient 

and allows us to react quickly using heuristics or mental shortcuts. The downfall is that it is not 

very flexible and is prone to errors and cognitive bias (Kahneman, 2011). This automatic “moral 

machinery” of the intuitive thinking system functions below the surface of our consciousness and 

can lead us to make decisions that are not well-reasoned or rational (Greene, 2013; Haidt, 2012; 

Kahneman, 2011). The rational thinking system (System 2) is slower, effortful, and methodical. 

System 2 thinking is not efficient in comparison to the automatic mode; however, it allows us to 

be more anticipatory, analytical, creative, and adaptable. This type of thinking enables us to 
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generate original solutions to novel, complex problems while also considering the potential 

consequences of those potential solutions (Greene, 2013; Haidt, 2012; Kahneman, 2011). 

Haidt used the analogy of an elephant and a rider to explain the dynamics between these 

two types of thinking. The elephant symbolizes the intuitive thinking system and the rider 

symbolizes the rational thinking system. Haidt (2012) contended that the job of the rider is to 

transcend and direct the reactionary tendencies of the elephant. The rider uses conscious, 

reflective, metacognitive thinking processes and is very intentional and aware of decisions that 

are being made and the reasons for those decisions. According to Haidt, the weakness of the rider 

is that it is dependent upon the emotional intuition of the elephant for moral awareness and 

judgment. This results in the rider reactively rationalizing emotional decisions and actions made 

by the elephant rather than proactively regulating them (Haidt, 2012). This imagery helps 

describe the strengths and weaknesses of both types of thinking systems and highlights the deep 

connection between them. 

The existence and distinction between these two thinking systems appears to be generally 

agreed upon in the moral psychology field. Where theories begin to diverge, however, is in the 

interpretation of how much control rational thought has over intuitive thinking in moral 

situations. Haidt (2012) posited that moral philosophers and psychologists have placed a heavy 

emphasis on the significance of rational thought in our moral decision-making process, when it is 

the emotional/intuitive thinking system that is the primary source of moral judgment. He argued 

that Western philosophers and psychologists from “Plato through Kant and Kohlberg” (Haidt, 

2012, p.103) have placed rationalism on a pedestal and have promoted the belief that it is our 

ability to reason that enables humans to act in morally correct ways. He called this emphasis on 
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reason the “rationalist delusion” and claimed that worship of reason is one of the “most long-

lived delusions in Western history” (Haidt, 2012, p.103). The basic assumption underlying 

rationalism is that if we teach people to think better then they will do better, as reasoning will 

override inner passions. Haidt (2012) argued that history has demonstrated that this assumption 

is seriously flawed and proposed that “intuitions come first, strategic reasoning second” (p. 106). 

This belief formed the basis of his Social Intuitionist Model. 

Greene (2010) and his colleagues argued that Haidt’s model placed too much emphasis 

on intuition and downplayed the significance of reasoning in moral functioning. They proposed 

an alternative called the Dual Process Model and posited that deontological moral judgments 

involving rights and duties are driven primarily by intuition, while utilitarian judgments aimed at 

promoting the greater good are directed by cognitive reasoning processes (Greene, 2010). 

Kahane (2012) agreed with Greene that controlled cognitive processing has a greater role to play 

in moral functioning than Haidt indicated. However, he did not believe that a definitive 

connection between controlled cognitive reasoning and utilitarian judgment could be made. 

Kahane (2012) argued that strategic reasoning could be used to arrive at counterintuitive 

deontological conclusions as well as utilitarian conclusions, depending on the context.  

Opinions may vary about the exact nature of this interplay between reason, intuition, and 

emotion; however, the findings of Haidt and others in the neuropsychology and moral 

psychology field highlight the existence of different forms of cognitive processing. Although 

rational thought is important for effective moral functioning, frameworks such as Haidt’s Social 

Intuitionist Model and Greene’s Dual Process Model offer critical insights into the significance 

of emotion, intuition, and social influences in relation to integrity development. This research has 
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important implications for teaching and learning. It challenges us to reconsider the predominant 

emphasis on the use of rational choice as the theory of choice in business schools and encourages 

educators to explore other theories and approaches. 

The Link between Integrity and Identity 

The relationship between integrity and identity, and the role of integrity in navigating life 

challenges and social relationships, is frequently noted in the literature (Killinger, 2010; Lapsley 

& Narvaez, 2004; Walker, 2004). Reid (2011) conducted research into business students’ 

conceptions of ethics and identified the importance of incorporating ontological approaches to 

teaching that lead to “increased awareness (by teachers and students themselves), of who the 

student is, how they think about themselves, and how they change during and beyond the course 

of studies” (p. 11). Narvaez & Lapsley (2014) noted that in addition to moral judgment, moral 

behaviour requires the development of a moral identity and critical skills such as moral 

sensitivity, empathy, interpretation, motivation, action, and perception. These skills are 

constructed and developed over time through experience in various contexts and in relationship 

with others (Narvaez & Lapsley, 2014).  

Hannah & Avolio (2010) highlighted that deeper expressions of moral ownership and 

engagement in ethical issues occur when individuals begin to self-identify with moral actions. 

They suggested that the knowing-doing gap is partially explained by a concept they call moral 

potency (Hannah & Avolio, 2010). They define moral potency as “a psychological state marked 

by an experienced sense of ownership over the moral aspects of one’s environment, reinforced 

by efficacy beliefs in the capability to act to achieve moral purpose in that domain, and the 

courage to perform ethically in the face of adversity and persevere through challenges” (Hannah 
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& Avolio, 2010, p. 292). An integrated state of being, believing, and acting is realized when an 

individual begins to see themself as a competent moral agent, capable of acting in a way that is 

ethical or morally wise in the face of adversity and challenge. Moral potency has similar 

characteristics to Killinger’s description of integrity as an “internally directed state of being 

guiding us towards morally wise choices” (Killinger, 2010, p.3). Moral ownership, efficacy, and 

courage cannot be developed merely through transactional, philosophical, or intellectual learning 

methods, but evolve through experience, practice, reflection, and support.  

The Significance of Social and Environmental Influences  

The role of social and environmental influences in cognitive and moral development is 

also a recurring theme in the literature. Narvaez & Lapsley (2014) explained that the 

development of moral maturity is a lifelong journey and individuals make choices about their 

character development within a “framework of subsequent social experience and enculturation” 

(p. 227). The significance of contextual factors and experiences on cognitive and moral 

development and behaviour has been noted by numerous authors (Barr & Tagg, 1995; Brenkert, 

2019; Fried, 2016; King, 2009). Researchers have found that the cognitive, emotional, moral, 

and social competencies required to demonstrate the multi-dimensional attributes of integrity 

develop over time (Baxter-Magolda et al., 2012; King, 2009; Narvaez, 2011) and are socially 

constructed or shaped within a complex system (Floyd, et al., 2013; King, 2009; Narvaez & 

Lapsley, 2014; Scherkoske, 2013; Tanner & Christen, 2014).  

Haidt (2012) highlighted the importance of social/cultural influences in his Social 

Intuitionist Model. He noted that it is often through interactions with others that we change our 

mind on moral issues rather than through a process of rational deliberation. He argued that 
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reputation matters when it comes to moral issues because most individuals care deeply about 

what other people think of them, even though they claim they do not (Haidt, 2012). He explained 

that individuals become very astute at rationalizing behaviour to protect their own reputation and 

the reputation of the group with which they identify. Haidt contended that humans have an innate 

tendency to avoid shame and save face to protect one’s reputation, and this may be one reason 

individuals consciously or unconsciously deceive, deflect, lie, cheat, steal, or ultimately do 

whatever it takes to protect themselves from being disgraced. Instead of using the rational mind 

to be strategic and proactive when feeling threatened, Haidt (2012) argued that individuals begin 

to rationalize their perspectives and behaviours. They become reactive and protective, seeking 

ways to explain and justify emotional or intuitive decisions and actions. As students navigate the 

moral, social, and academic pressures of business school, they also face potential ethical 

conflicts between the post-secondary environment and their broader personal, social, and 

situational context. Haidt’s findings raise many important considerations for educators regarding 

the social and situational environment and the role external factors play in facilitating or 

inhibiting student integrity.  

King (2009) identified that more interdisciplinary scholarship examining the interaction 

between persons and environments is necessary if we are to enhance our approaches to cognitive 

and moral development. Moral development is it relates to the learning environment was 

highlighted in the findings of a study conducted by Hummel, et al. (2018). These researchers 

looked at moral judgment competence across six faculties at an AACSB accredited large public 

university in Switzerland. They concluded that university education at this institution did not 

appear to foster students’ moral development regardless of the course of studies (Hummel et al., 
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2018, p. 559). The authors acknowledged that their results could not be generalized to other 

universities and countries, however they did note that the learning environment itself appeared to 

play a significant role when it came to fostering or hindering moral development (Hummel et al., 

2018, p. 563). Through their literature review, they had identified that curricula and teaching 

practices in business schools continued to rely predominantly on knowledge transfer using 

cognitively-focused, rule-based approaches rather than supporting personal transformation 

through the use of developmentally-focused, moral-identity-based approaches (Hummel, et al., 

2018, p.560).  They posited that one of the reasons programs appeared to maintain this 

intellectual approach, was that good moral education programs were perceived to be extremely 

time and support intensive, and many universities lacked the resources to offer more 

comprehensive programming (Hummel, et al., 2018). The practical constraints of the business 

school environment must be considered alongside goals for student growth and development 

when exploring ways to strengthen educational programming related to integrity.  

The Theory of Self-Authorship  

To promote the cognitive and moral development of post-secondary students, King 

(2009) recommended that educators begin by understanding development and the theoretical 

concepts and assumptions underlying developmental processes. Given the objectives of my 

research and the interdisciplinary complexity of the phenomenon of integrity, a theoretical lens 

focused on understanding the cognitive, moral, and social developmental process is valuable for 

understanding the process of integrity development and interpreting the findings from this 

research. I chose the constructive-developmental theory of self-authorship for my project 

because this theory has emerged from in-depth, longitudinal research conducted in the higher 
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education context, and provides a relevant and valuable way to understand integrity through a 

developmental lens and consider implications for teaching and learning. 

The theory of self-authorship emerged from the constructive-developmental tradition of 

Piaget’s theory of cognitive development and Kohlberg’s subsequent theory of moral 

development (Baxter Magolda & King, 2012). According to King (2009), there are three major 

principles underlying the constructive developmental tradition: 

1.  Individuals actively construct cognitive structures and interpret subsequent 

experiences through these structures. These structures are also referred to as 

mental models, meaning-making structures, conceptual frameworks, habits of 

mind, or schemas in the literature (p. 600). 

2. The complexity of these structures evolves over time and there are discernable, 

sequential patterns to this evolution that are age-related but not age dictated as the 

process is not necessarily linear (p. 601). 

3. Experience is a key driver of development, and development occurs in context 

and in interaction with the environment (p. 613). 

The theory of self-authorship was developed by Robert Kegan (1994) and expanded upon 

by Marcia Baxter Magolda (2004). Based on Kegan’s work, Baxter Magolda (2008) defined self-

authorship as “the internal capacity to define one’s beliefs, identity, and social relations” (p. 269). 

The theory outlines how an individual’s ability to make sense of the world progresses from 

simple ways of knowing, understanding, and relating to more complex ways of viewing and 

navigating in the world (King, 2009). It is based on the premise that cognitive and moral 

development occurs against a backdrop of social context (Baxter Magolda, 2004; Kegan, 1994; 
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King, 2009). Kegan (1994) used the term “self-authorship” to describe the developmental 

process that occurs as individuals shift their meaning-making capacity from outside the self to 

inside the self in three dimensions: cognitive, intrapersonal, and interpersonal.  He viewed self-

authorship as a necessary foundation for adults to navigate the complexities of life and meet the 

expectations they face at work, home, and school (Baxter Magolda, 2008). 

Self-authorship theory as it relates to learning has three aspects: cognitive maturity, an 

integrated identity, and mature relationships (Baxter Magolda & King, 2004, p.6). Cognitive 

maturity is described as “intellectual power, reflective judgment, mature decision-making, and 

problem solving in the context of multiplicity” (p.6).  An integrated identity is “characterized by 

understanding one’s own particular history, confidence, the capacity for autonomy and 

connection, and integrity” (p.6). Mature relationships demonstrate the developmental capacity 

for interdependence, or the ability to respect one’s own and others’ needs, negotiate multiple 

perspectives, and engage in genuinely mutual relationships (Kegan, 1994). Baxter Magolda & 

King (2012) pointed out that “students who are not yet able to author their inner psychological 

lives often allow external influences to derail their academic goals, jeopardize their identity 

development, or ruin their relationships” (p. 13). 

The Meaning Making Continuum  

Meaning making refers to the way we make sense of the world and helps us figure out 

“what to believe, who to be, and how to act” (Baxter Magolda & King, 2012, p.4). Meaning 

making structures are the habits of mind or interpretive filters that people use to come to 

understand their own and others’ experiences. These structures or strategies allow an individual 

to reflect on their own thoughts and assumptions, compare their thoughts to those of others, 
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notice patterns and differences, and use methods to question and critique their understanding and 

the understanding of others (Baxter Magolda & King, 2012). These structures also determine 

what an individual notices or pays attention to, who they listen to for advice and knowledge, 

what they learn from their experiences, and how they navigate challenging situations and 

environments (Baxter Magolda & King, 2012).  

As individuals move through the developmental process, they begin to rely less on the 

views of external authorities in their lives and begin to form their own view of the world, 

themselves, and their social relationships (Baxter Magolda, 2008).  Development of increasingly 

complex meaning-making structures occurs as individuals are exposed to new experiences or 

environments that challenge their current ways of thinking or worldviews. During such times, 

individuals undergo a cognitive reorganization process that integrates this new or conflicting 

information and generates more advanced meaning-making narratives and cognitive and moral 

schemas (Baxter Magolda & King, 2012; Tanner & Christen, 2014). They become better able to 

navigate the complexities of life and meet the expectations they face at work, home, and school 

(Baxter Magolda, 2008).  

Using Kegan’s theory of self-authorship as a foundation, Baxter Magolda (2008) 

completed a 21-year longitudinal study of 30 young adults beginning at age 18 through to age 

39. The study began in 1986 with a group of participants who were starting university. Baxter 

Magolda (2008) conducted annual interviews and used a constructivist approach leading to 

grounded theory methodology to analyze interview responses. She acknowledged that 

researchers bring their own perspectives to the interpretation and therefore negotiated 

interpretations with study participants. As a result, the theoretical perspective was constructed 
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from a combination of researcher interpretations and participant narratives (Baxter Magolda, 

2008).   

Baxter Magolda and her colleagues then conducted another research project using data 

from the Wabash National Study of Liberal Arts Education (WNS). The WNS was a large, 

longitudinal study that followed students from 2006 to 2009 beginning in their first year of 

university (Centre of Inquiry at Wabash College, n.d.). The study was designed to help colleges 

and universities improve student learning and strengthen the educational impact of their 

programs. The researchers explored twelve learning outcomes associated with liberal arts and 

general education as well as the educational conditions and experiences that fostered those 

outcomes (Centre of Inquiry at Wabash College, n.d.). Baxter Magolda and her colleagues used 

qualitative data from the WNS and mapped out the specific stages and milestones individuals 

progressed through on the developmental journey to self-authorship. The outcome of the WNS 

study was the development of a detailed meaning-making continuum, outlining how individuals 

made sense of experiences differently as their capacity for complex meaning making evolved 

(Baxter Magolda & King, 2012).  

Findings from the WNS study indicated that the development of the cognitive, 

intrapersonal, and interpersonal dimensions of self-authorship occurred in three phases: Solely 

External Meaning Making, The Crossroads, and Solely Internal (Self-Authoring) Meaning 

Making (Baxter Magolda & King, 2012). At one end of the continuum, individuals tended to 

“follow formulas” and primarily relied on external authorities such as other individuals or 

societal expectations to determine what to believe, make sense of who they are, and construct 

social relationships (Baxter Magolda & King, 2012, p. 13). In the middle of the continuum was a 
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transitional phase Baxter Magolda called “The Crossroads” where individuals exhibited a 

mixture of internal and external meaning making. Individuals entered the Crossroads when they 

started to question the external authorities in their lives, sought to become more autonomous, and 

began to develop their internal voice (Baxter Magolda & King, 2012).  

As individuals moved through the Crossroads and began to author their own life, they 

demonstrated the ability to internally reflect upon and evaluate information from external 

sources and became “active agents” in making choices (Baxter Magolda & King, 2012, p. 13). 

Their source of beliefs, values, identity, and nature of social relations began to exist inside 

themselves instead of being dictated by those around them (Baxter Magolda & King, 2012). The 

researchers found that this self-authoring meaning making capability consisted of three elements 

– learning to trust the internal voice, building an internal foundation, and securing internal 

commitments. The researchers highlighted that this journey from externally dictated to internally 

directed meaning making structures was not linear but complex, iterative, and circular (Baxter 

Magolda & King, 2012). They also emphasized that this model reflected overall patterns in the 

data and not specific individual variations, however these findings provided important insight 

into how educators might authentically engage students in developing their internal voices 

during their post-secondary experience (Baxter Magolda, 2008).  

Self-Authorship and Integrity Development  

The constructive-developmental perspective, the emphasis on increasing complexity of 

meaning-making structures, and the integrated knowing-being-relating facets of self-authorship 

are a valuable way of shifting pedagogical perspectives from teaching ethics to facilitating 

integrity in the post-secondary business school environment. Cognitive maturity, an integrated 
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identity, and mature relationships are indicators one has achieved a state of self-authorship 

(Baxter Magolda & King, 2004). As Fried (2016) has expressed, “Self-authoring is also called 

growing up and learning to create and support your own opinions/critical thinking…self-

authorship, the process of composing a life, your own life, is the most profound task that college 

students face, regardless of their age, their fields of study, their career choice, or any other future 

plans” (p.39). The college years are a critical time in the developmental process, as this is when 

many individuals are progressing through the crossroads in their journey towards self-authorship 

(Baxter Magolda, 2014). King & Kitchener (1994) noted that during this time students are 

figuring out who they are, what they value, and how they want to be perceived by others. The 

ability to self-author one’s beliefs, identity, and social relations and mature in these dimensions is 

critical to navigate complex environments, meet expectations, and demonstrate integrity in all 

aspects of life (Baxter Magolda, 2008; Kegan, 1994).  

Character-based learning goals such as integrity extend well beyond ensuring students 

have a basic knowledge of subject matter. Using self-authorship theory as a basis for interpreting 

and validating the findings of this research ensured I brought a developmental lens to this 

inquiry. This lens is also helpful when considering the teaching and learning implications arising 

from this research and understanding some of the current gaps in ethics education in the business 

school context. Since self-authorship can develop before, during, or after college, and because 

self-authorship is a capacity that allows individuals to meet the challenges of adult life, Baxter 

Magolda argued that enabling this capacity should be a key focus of a college education. Baxter 

Magolda (2008) discovered the individuals evolved when the challenge to become self-authoring 

was present and was accompanied by sufficient support to help an individual make the shift from 
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external to internal meaning making. She wrote, “When supervisors or mentors engaged young 

adults in complex experiences, guided them to intentionally reflect on and make sense of these 

experiences, and mutually constructed meaning of these experiences with them, young adults 

grew to trust their internal voices” (Baxter Magolda, 2008, p. 283). Using this lens to explore 

teaching and learning insights from my research will allow this interactive, constructive-

developmental perspective to be incorporated into the recommendations that emerge. 

Limitations of this Theory 

Although self-authorship theory is valuable for designing educational practices and 

achieving complex learning outcomes such as an integrity, one of the most significant challenges 

is the practical application of this theory in research and educational contexts. As Baxter 

Magolda and King (2007) have noted, designing educational practices to promote self-authorship 

requires educators to have a means of assessing students’ developmental progress towards self-

authorship. The inherent complexity of assessing self-authorship reduces the effectiveness of 

questionnaires; therefore, interview-based approaches tend to be required. This method of data 

collection and assessment is very time intensive, as typical interviews can range from 60 to 90 

minutes (Baxter Magolda & King, 2007). Interviewers must also work in partnership with 

interviewees to explore underlying assumptions and encourage deeper exploration, therefore 

rapport between the interviewer and participants is important. To produce relevant data, 

interviewers must give participants time, space, and encouragement to describe and interpret 

their experiences (Baxter Magolda & King, 2007). The skills of the interviewer are of critical 

importance as they must follow the participant’s lead (which can make the interview 

unpredictable). The interviewer requires “attentive flexibility” and must be able to effectively 
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navigate the unstructured nature of the reflective process (Baxter Magolda & King, 2007, p. 

504). Interviewers must practice both active and patient listening and have an in-depth 

understanding of meaning making to know how to guide the conversation, encourage deeper 

exploration, and ask probing questions (Baxter Magolda & King, 2007).  

Another major challenge revolves around the interpretation and synthesis of interview 

data. As Baxter Magolda and King (2007) have noted, this systematic process is labor intensive 

and highly subjective therefore it is necessary for individuals conducting this analysis to have a 

deep understanding of the theory and cognitive constructs. Despite these challenges, self-

authorship theory is a beneficial lens for understanding cognitive and moral development, 

informing the design of educational practices and processes, and shifting current educational 

paradigms from teaching ethics to facilitating integrity.  

The Scholarship of Teaching and Learning (SoTL) 

As my research is in the field of higher education, I chose to conduct a Scholarship of 

Teaching and Learning (SoTL) inquiry. SoTL is a growing body of knowledge and practices that 

is being used by educators interested in using systematic, evidence-based approaches to look 

critically at student learning to improve their courses and programs (Hutchings, et al., 2011). In 

1990, The Carnegie Foundation for the Advancement of Teaching published a short manuscript 

by Ernest L. Boyer entitled Scholarship Reconsidered: Priorities of the Professoriate. Based on 

his research, Boyer (1990) believed that many colleges and universities were facing a “crisis of 

purpose” (p. 55) and in order to remain relevant, they needed to reconsider what they were 

doing, how they were doing it, and for whom.  
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In this manuscript, Boyer (1990) described how early American higher education 

institutions in the 1600s were based upon the colonial model of academia which focused on 

building character and preparing new generations for civic and religious leadership. In the 

colonial model, the role of the scholar was that of teacher and mentor and the goal was to 

educate and “morally-uplift” students by fostering their intellectual, moral, and spiritual 

development. In the 1800s, the role of academia shifted from shaping young lives to that of 

service to the nation with the goal of fostering economic prosperity and reshaping society 

(Boyer, 1990). The next significant shift occurred in the 1940s when financial support for 

academic research was greatly enhanced and institutional funding and recognition became 

increasingly linked to scholarly research and publication. As the professoriate became more 

research-focused the internal culture of the faculty became increasingly hierarchical and 

restrictive (Boyer, 1990).  Society, however, began demanding greater access to higher education 

and institutions were challenged to become more open and inclusive. Faculty were “hired as 

teachers but evaluated as researchers” (Boyer, 1990, p. 13), deepening the teaching/research 

conflict. While Boyer’s research was focused on higher education institutions in the United 

States, this historical progression is also relevant to the Canadian academic context. 

Rethinking Scholarship 

Boyer (1990) believed it was this ongoing teaching/service/research role dilemma that 

contributed to the crisis of purpose he was observing at both the individual and institutional 

levels. The predominant research-centric paradigm had created a very narrow view of 

scholarship that was limited in scope and not achieving desired outcomes for institutions, faculty, 

students, or society. He believed there was a need to connect the work of the academy to greater 
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social and environmental challenges and posed the question, “How can the role of the scholar be 

defined in a way that not only affirms the past but also reflects the present and adequately 

anticipates the future?” (Boyer, 1990, p. 75). In response to this question, Boyer (1990) 

suggested that perhaps it was time to redefine the role of a scholar and proposed an inclusive 

model of scholarship consisting of four distinct, yet interconnected functions:  

1. The Scholarship of Discovery – the act of seeking understanding through research 

and determining what is yet to be known and what is to be found (p. 17-18). 

2. The Scholarship of Integration – the act of giving meaning to isolated facts, 

putting those facts in perspective, bringing new insight to bear on previous 

research, and transforming information into knowledge and wisdom with an 

emphasis on generating knowledge that is interdisciplinary, interpretative, and 

integrative (p. 19-20). 

3. The Scholarship of Application – the act of discerning how knowledge can be 

responsibly applied to consequential problems and how it can be helpful to 

individuals as well as institutions, including exploring if social problems 

themselves can define an agenda for scholarly investigation (p. 21). 

4. The Scholarship of Teaching – the act of transmitting, transforming, and 

extending knowledge by building a bridge between the teacher’s understanding 

and the student’s learning in a manner that both “educates and entices” (p. 23) and 

“encourages students to be critical, creative thinkers with a passion for lifelong 

learning” (p. 24). Boyer (1990) believed that to be good teachers, faculty must 

keep learning from their students as this would push them in creative new 
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directions and ensure they remained inspired so they, in turn, could be a source of 

inspiration to others and engage future scholars in the pursuit and continuity of 

human knowledge (p. 24). 

Boyer emphasized that each scholarly function was valuable and interrelated and should 

be given equal status in the eyes of academia if higher education was going to respond more 

effectively to the urgent realities it faced internally and externally. He challenged academic 

institutions to consider how they might be of greater service to students, the nation, and the 

world and wrote, “If the nation’s colleges and universities cannot help students see beyond 

themselves and better understand the interdependent nature of our world, each new generation’s 

capacity to live responsibly will be dangerously diminished” (Boyer, 1990, p. 77). He believed 

education should not only prepare students for productive careers but also enable them to live 

lives of dignity and purpose (Boyer, 1990). 

Rethinking Teaching and Learning 

“If somebody teaches but nobody learns, what do you call that? A lot of hot air.”  

(Fried, 2016, p. xv) 

Boyer argued that meaningful inquiry into learning and teaching benefits students, 

faculty, and institutions. There is growing recognition that academic institutions must not focus 

solely on student access but also on student success (McKinney & Huber, 2013). Various authors 

have noted that a paradigm shift from “providing instruction” to “producing learning” appears to 

be taking place, possibly signaling that a broader cultural transformation is occurring in higher 

education (Barr and Tagg, 1995; Hutchings et al., 2011). As Sternberg, et al. (2007) noted, “The 

purpose of education is to develop not only knowledge and skills, but the ability to use one’s 
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knowledge and skills effectively (p. 144). This emphasis on student success and achievement of 

learning outcomes is occurring at a time when funding for post-secondary education is being 

tightly constrained and universities are considering how they can continue to remain relevant and 

viable. This shift is also occurring within a deeply embedded research-focused paradigm in 

higher education where grants and publications continue to be critical drivers of faculty 

promotion and recognition.  

Though some academics initially challenged Boyer’s original notion of the scholarship of 

teaching due to its general nature and apparent emphasis on the development of future scholars 

(Hill, 2011), his work became a catalyst for further refinement of the concept. A body of 

knowledge and practices known as the Scholarship of Teaching and Learning (SoTL) emerged 

from Boyer’s work. Today SoTL has progressed from an idea to an international movement and 

in many ways has shaped the field of faculty development (Boyer, et al., 2015).  

What is SoTL? 

SoTL can be defined in many ways. One notable definition is offered by Hutchings et al. 

(2011) who explained: “SoTL encompasses a broad set of practices that engage teachers in 

looking closely and critically at student learning in order to improve their own courses and 

programs, and to share insights with other educators who can evaluate and build on their efforts” 

(p. xix). Healey et al. defined SoTL as “the process of exploring, researching, developing, 

refining, reflecting upon, and communicating better ways and means of producing, promoting, 

and enhancing scholarly learning and teaching in ways that are ethically reasoned and inclusive 

(2013, p. 24). These authors refer to the work of Diamond (2002) who stated, “scholarly teaching 

becomes SoTL when it exhibits a high level of disciplinary expertise, addresses clear goals and 
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appropriate methodology in a scholarly manner, demonstrates results that are effectively 

documented and replicable, is innovative and evaluated critically (including external peer 

review), and communicates relevant messages to and for the wider community of educators” 

(Healey et al., 2013, p. 24).  

Friberg and McKinney (2019) ascribe to the “big tent” conceptualization of SoTL as 

articulated by Illinois State University which defined SoTL as “the systematic reflection and/or 

study of teaching and learning made public” (p.2). SoTL inquiries can range from reflections to 

more formal investigations, and from local informal to international and traditional ways of 

making SoTL public (Friberg & McKinney, 2019). These authors noted that faculty who engage 

in SoTL are interested in discovering more about their students’ experiences. These faculty then 

contribute to knowledge building by seeking wider audiences for their work and contributing to 

the larger teaching commons (Friberg & McKinney, 2019, p.11). 

The Impact of SoTL Beyond the Classroom 

SoTL has primarily been used by course instructors as a research model for gaining 

insight into student learning in the classroom and using those findings to improve teaching and 

learning within that classroom context. SoTL is also being applied in broader institutional 

contexts to effect positive change (Friberg and McKinney, 2019). As Hamilton (2014) identified, 

“Engagement in the scholarship of teaching and learning (SoTL) can be a powerful tool for both 

individual professional development and institution-wide academic growth” (p. 7). Hamilton 

(2014) noted the benefits of faculty engagement in SoTL fell into six broad categories: 

1. Improved understanding of student learning, increased learning outcomes for 

students, higher student expectations and higher standards of attainment (p. 8). 
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2. Improved teaching methods and approaches (p. 8). 

3. Increased interest and enthusiasm in teaching (p. 8). 

4. Enhanced professionalism (due to improved reflective capabilities, greater linkage 

between theories and practices of teaching, and the connection of current teaching 

practices with an established body of research) (p. 8). 

5. Increased research proficiency and literacy (p. 9). 

6. Enhanced collaboration and contribution to knowledge creation and advancement 

potentially leading to “disciplinary or system level change” (p. 9). 

These benefits highlighted by Hamilton (2014) indicate that findings from a SoTL study may not 

only help individual faculty redesign classroom-based teaching strategies, but may also be useful 

in examining program curriculums, institutional practices and processes, student support 

services, and perhaps even extracurricular offerings. Other authors have also noted that SoTL’s 

relevance is applicable beyond the level of the classroom to broader issues of institutional 

practice and educational challenges that affect human society at all levels (Healey et al, 2013; 

Hutchings et al, 2011; Myatt et al, 2018).  

The findings of my study are not generalizable, however the insights arising from this 

inquiry are transferrable to multiple settings and disciplines and can provide a basis for further 

interdisciplinary or transdisciplinary study in this area. Integrity development permeates the 

learning journey and is not the isolated interest or domain of a single instructor, course, 

discipline, or program. The ability to use SoTL inquiries in different ways to effect change in 

various contexts and beyond the confines of a single classroom is particularly appealing for my 

research.  
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SoTL and the Challenges of Interdisciplinarity 

Miller-Young & Yeo (2015) have noted that the emerging field of SoTL is “an inherently 

interdisciplinary endeavor which requires embracing a diverse range of research methods and 

disciplinary differences in world views” (p. 37). One of the challenges with SoTL has been the 

difficulty defining what SoTL includes and what it does not since scholars come from all 

disciplines and bring their particular theoretical lenses, research designs, and methodologies to 

their inquiry (Simmons & Marquis, 2017; Tight 2016). This disciplinary diversity inherent in 

higher education research has posed challenges when it comes to conceptualizing the field and 

addressing concerns related to theory and methodology (Felten, 2013; Miller-Young & Yeo, 

2015).  In order to provide some guideposts for developing, refining, and evaluating 

interdisciplinary SoTL inquiries and elevating the scholarly rigour of this approach, Felten 

(2013) outlined five principles of good SoTL practice that have become widely cited in the 

literature: 

Principle #1: The inquiry is focused on student learning. Felten (2013) pointed out that 

emphasis on student learning in SoTL is not limited to disciplinary or technical skill 

development. SoTL also includes explorations of habits or attitudes that connect to learning as 

well as inquiries focused on understanding how teaching and teachers influence student learning.   

Principle #2: The inquiry is grounded in scholarly and local context. Felten referred to 

the work of Glassick et al. (1997) who emphasized that scholarship of any kind builds on what is 

known, using relevant theory, practice-based literature, and prior research to build a solid 

foundation for inquiry. In addition, since all SoTL inquiries take place in specific classroom, 

disciplinary, institutional, and cultural contexts (Huber and Hutchings, 2005), methodologies 
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must also consider factors such as classroom size, number of students, faculty workload, and 

research capacity (Felten, 2013).  

Principle #3: The inquiry is methodologically sound. Felten (2013) reinforced that good 

SoTL practice requires the “application of research tools that connect the question at the heart of 

a particular inquiry to student learning” (p. 123).   

Principle #4: The inquiry must be conducted in partnership with students. Felten (2013) 

noted that partnership with students can take many forms and though it may not be practical or 

appropriate in all SoTL projects, student engagement is a valuable aspect of the inquiry process.  

Principle #5: Results of the inquiry must be made public. Felten (2013) noted that “going 

public” can take many forms, however good practice requires that both the process and the 

products of inquiry should be shared so colleagues can both critique and use the work (p. 124). 

Contribution to the teaching commons can consist of local conversations with colleagues or can 

extend beyond the institution to formal presentations at national conferences and journal 

publications.  

Miller-Young & Yeo (2015) have noted there are three components to all types of 

research: a research question/philosophical stance/epistemology, a theoretical grounding or 

foundation, and methodological rigour (p.40). These researchers developed a conceptual 

framework demonstrating the range of interdisciplinary learning theories and research 

methodologies being used in SoTL studies. Their framework was created to help SoTL 

researchers ensure there is alignment between their learning theory and methodology when 

designing inquiries and help overcome some of the challenges that arise with communication and 
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collaboration in this interdisciplinary field (Miller-Young & Yeo, 2015). Designing my project 

with SoTL best practices in mind was critical to ensure the scholarly rigour of this work. 

Summary 

Integrity is often included in the value statements of institutes of higher education and 

other institutions and organizations in society (Audi & Murphy, 2006; Wong, Lim, & Quinlan, 

2016). In recent years, integrity has also emerged as a learning goal and an articulated desired 

outcome of the post-secondary educational process (Wong, Lim, & Quinlan, 2016). A growing 

number of voices are advocating for change in our approach to ethics education in business 

schools. To help students achieve the educational and behavioural outcomes we seek, my 

literature review highlighted it is necessary to move beyond teaching and learning approaches 

based on rational choice theory. Theories and frameworks such as moral intelligence (Lennick & 

Kiel, 2011; Tanner & Christen, 2014), moral potency (Hannah & Avolio, 2010), neuromoral 

development (Narvaez & Lapsley, 2014), and dual processing models (Greene, 2013; Haidt, 

2012; Kahneman, 2011) provide critical insights into the ethical knowing-doing gap and 

highlight important factors that impact integrity. The head/heart connection, the link between 

integrity and identity, and the significance of social and environmental influences are noteworthy 

educational considerations.  

Teaching approaches and practices that promote self-regulation skills and facilitate the 

development and internalization of more complex, holistic, integrated moral schemas are 

necessary for students to demonstrate greater competence in moral functioning (Floyd, et al., 

2013; Hummel, et al., 2018; Tanner & Christen, 2014). The theory of self-authorship outlines 

how an individual’s ability to make sense of the world progresses from simple ways of knowing, 
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understanding, and relating to more complex ways of perceiving and navigating (King, 2009). 

Self-authorship theory is a beneficial lens for understanding cognitive and moral development, 

informing the design of educational practices and processes, and shifting current educational 

paradigms from teaching ethics to facilitating integrity.  

University educators continue to rely predominantly on knowledge transfer using rule-

based approaches to promote moral development rather than supporting personal transformation 

using moral-identity-based approaches (Hummel, et al., 2018).  One of the reasons programs 

maintain this approach is the perception that good moral education programs are extremely time 

and support intensive, and universities lack the resources to offer more comprehensive 

programming (Hummel, et al., 2018). The practical constraints of the business school 

environment must be considered alongside goals for student growth and development when 

exploring ways to strengthen educational programming related to integrity.  

More research is required to help educators gain insight into the minds of students and 

develop innovative, integrative, and transformative approaches, practices, and resources for 

teaching and learning. Higher education has been described as both an interdisciplinary field for 

research (Tight, 2016) and an interdisciplinary research endeavor (Miller-Young & Yeo, 2015). 

SoTL is a growing body of research-informed knowledge and practices developed by post-

secondary educators interested in using systematic, evidence-based approaches to look critically 

at student learning to improve their courses and programs. Using best practices for SoTL 

research helps address the interdisciplinary nature of higher education research and overcome 

scholarly and disciplinary criticisms and challenges.  
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It is important that researchers ensure there is alignment between their research question, 

learning theory, and methodology when designing SoTL inquiries (Miller-Young & Yeo, 2015). 

The constructive-developmental learning theory of self-authorship and the qualitative 

methodology of phenomenography are philosophically compatible and relate specifically to 

student learning and the research question at the heart of this study. In the following chapter I 

describe phenomenography and provide a detailed account of my research methods.  
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Chapter Three: Research Methodology and Methods 

The purpose of this SoTL inquiry was to identify insights that could inspire teaching 

innovation with a focus on the learning goal of integrity. Audi & Murphy (2006) recommended 

that researchers wanting to enhance integrity in organizational contexts should begin by 

exploring differences in individual interpretations of integrity in that context. One of the primary 

objectives of this inquiry was to explore the different ways new graduates from the Bachelor of 

Commerce program at the Edwards School of Business understood integrity in the context of 

their business school education and their development as business professionals. I selected 

phenomenography as my research methodology as the search for variation in understanding is at 

the heart of this approach (Marton & Booth, 1997). Phenomenography is a qualitative 

methodology that philosophically aligned well with the constructive-developmental learning 

theory of self-authorship and allowed me to achieve my research objectives.  

What is Phenomenography? 

Phenomenography is a qualitative research methodology that can be situated in the 

interpretivist paradigm. Interpretivism is an approach to social science research that is based on 

the premise that gaining insight into individual beliefs, motivations, and reasoning is essential for 

understanding social phenomena (Nickerson, 2022). The interpretivist philosophy is based on the 

belief that reality is socially constructed; situations or phenomena being studied have multiple 

realities; and realities are explored, interpreted, and informed through interactions between the 

researcher and participants (Lincoln & Guba, 1985). The objective of research conducted within 

this paradigm is to understand what participants are thinking and how they are interpreting the 

world around them.  
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Phenomenography emerged from the work of Ferrence Marton and his associates in 

Sweden in the 1970s and is described as a “research method for mapping the qualitatively 

different ways in which people experience, conceptualize, perceive and understand various 

aspects of, and phenomena in, the world around them” (Marton, 1986, p. 31). In 

phenomenography, conceptions do not reflect an individual perspective but rather a category of 

description the represents a kind of “collective intellect” (Marton, 1981, p. 198). As Marton 

(1981) explained, “This collective intellect can thus be seen as a structured pool of ideas, 

conceptions, and beliefs underlying the possible interpretations (or possible constructions) of 

reality and it is enhanced steadily, as new possibilities are continually added to those previously 

available” (p.198).  

Studies using phenomenography have shown that even though a phenomenon can 

theoretically be perceived in an infinite number of ways at an individual level, when these 

interpretations are examined at a collective level, there are typically between two to six distinct 

ways that people actually understand or make sense of a particular phenomenon (Larsson & 

Holmström, 2007, p. 56). The objective of the data analysis process is to identify a set of 

qualitatively different categories representing key variations in participants’ ways of 

understanding a given phenomenon or situation (Marton & Booth, 1997; Tight, 2016). When the 

categories within this set are analyzed, a logical relationship between categories often begins to 

emerge, forming a hierarchy representing a progressive variation in depth and complexity of 

understanding (Marton & Booth, 1997b). This collection of two to six categories depicting 

increasingly advanced ways of understanding a given phenomenon constitutes the outcome space 

in a phenomenographic study (Larsson & Holmström, 2007; Marton & Dahlgren, 1976). 
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Variation Analysis and the Anatomy of Experience 

The belief in the intentionality of human behaviour is an underlying epistemological 

premise of phenomenography (Han & Ellis, 2019) and is critical to understanding how 

individuals interpret and make sense of a certain experience or phenomenon. The goal of the 

analysis process is to understand how individuals make sense of a given phenomenon based on 

the “purposefulness and consciousness” of their focus i.e., what they focus on and their level of 

awareness of that focus (Marton & Booth, 1997; Han & Ellis, 2019). As Marton & Booth (1997) 

explained, “The unit of phenomenographic research is a way of experiencing something…and 

the object of the research is the variation in ways of experiencing a phenomenon” (p. 111). A 

way of experiencing something is comprised of two elements — a referential aspect and a 

structural aspect (Marton & Booth, 1997). The referential aspect identifies how individuals refer 

to the phenomenon while the structural aspect identifies what attributes they focus on to make 

sense of that phenomenon (Larsson & Holmström, 2007; Marton & Pong, 2005).  

Attributes focused on within the structural aspect can further be divided into those that 

are part of the external horizon (the context) and those that are part of the internal horizon (the 

phenomenon) (Marton & Booth, 1997).  To experience a phenomenon such as integrity in a 

particular way, an individual must differentiate the phenomenon of integrity from its context, 

while simultaneously discerning the various parts of integrity, the way those parts relate to each 

other, and the way they relate to the whole (Marton & Booth, 1997). This analytical framework 

for understanding how individuals interpret and make sense of a certain experience or 

phenomenon is known as the “anatomy of awareness” or the “anatomy of experience” (Marton 
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& Booth, 1997). Figure 1 depicts the anatomy of experience as it relates to the phenomenon of 

integrity. 

Figure 1 

The Anatomy of Experiencing Integrity  

 

It is these qualitative variations in understanding and awareness that provide critical 

insights for encouraging effective learning (Tight, 2016). An underlying tenet of 

phenomenography is that an individual’s approach to a given problem or situation reflects the 

way they understand, conceptualize, or interpret that problem or situation (Marton & Booth, 

1997). Individuals may shift between conceptions and focus on different aspects of a 

phenomenon depending on the context (Han & Ellis, 2019). This means individuals may 

experience a phenomenon such as integrity in one way in one setting and experience it quite 

differently in another. This variation in the way they perceive integrity leads to variations in the 

ways they approach or respond to certain situations. The hierarchy of understanding that emerges 

within the outcome space can be particularly informative for educators wanting to gain insight 

into how students are making sense of a given phenomenon. It can also provide a foundation for 

the construction of a learning roadmap that can then be used to create new teaching practices and 
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approaches for facilitating learning and competency development (Larsson and Holmström, 

2007).  

The Difference Between Phenomenography and Phenomenology 

As the focus of my study was to better understand the different ways students understand 

integrity and not the concept of integrity itself, phenomenography was a more suitable 

methodology to use than phenomenology. While phenomenology aims to understand the 

phenomenon being studied, phenomenography aims to describe the different ways individuals 

understand that phenomenon (Larsson & Holmström, 2007). Marton (1981) viewed 

phenomenography as a distinct form of inquiry directed towards “experiential description,” 

where the researcher’s focus is on people’s ideas and what they think about a given phenomenon, 

as opposed to the phenomenon itself (p. 180).  

Phenomenography and Higher Education  

Phenomenography is valuable when conducting research into teaching and learning in the 

post-secondary context (Tight, 2016). This methodology has been created and developed 

substantially within the field of higher education research and emerged from research into the 

different ways students understand and approach learning (Tight, 2016). Phenomenography is 

considered useful when the focus of the research is on learning and competency development 

(Larsson & Holmström, 2007) and is often used by higher education researchers interested in 

applying the findings from these studies to improve practice (Booth, 1997).  

Booth (1997) stated that from a phenomenographic perspective, “learning is shifting from 

not being able to do something to being able to do it, as a result of some experience” (p. 136). I 

anticipated that as I gained insight into graduates’ different ways of understanding of integrity 
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and learned how these deeper levels of understanding had been attained, I would then be able to 

identify ways that educators could facilitate a greater understanding of integrity, and capacity for 

integrity, in post-secondary business students. As a result of this study, I was able to develop a 

conceptual framework depicting the hierarchical relationship between five distinct conceptions 

of integrity and identify guiding principles and recommendations for teaching and learning. 

Research Method 

Qualitative interviews are the preferred method of data collection in phenomenography 

and are often more suitable than focus groups or surveys (Larsson & Holmström, 2007). In-depth 

interviews using a combination of open-ended guiding and probing questions provide an 

opportunity for detailed, nuanced, multi-layered descriptions to emerge. This form of interview 

generates a large volume of data and is beneficial for achieving data saturation (Fusch & Ness, 

2015).  A review of the literature on phenomenography conducted by Trem (2017) indicated that 

data from 10 - 15 in-depth individual interviews is generally enough to discover the distinctly 

different ways the phenomenon in question can be understood by a particular group of 

individuals with a common experience. A critical factor in the selection of participants is that 

they have a shared experience upon which to reflect (Trem, 2017). The shared experience in my 

project was that all participants had completed their Bachelor of Commerce degree at the 

Edwards School of Business and convocated in June 2021. All participants had also completed a 

compulsory course in Ethics and Strategic Decision Making with myself or another instructor as 

a requirement of their program.  
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Participant Selection & Recruitment 

Once ethics approval was received, an invitation to participate in the research was 

emailed from the Edwards Undergraduate Programs Office to all graduates of the Bachelor of 

Commerce program and they were asked to reply directly to me by a specific date if they were 

interested in participating in the interview process (Appendix A). When responses were received 

by the researcher, a consent to participate was sent to the individual to confirm their willingness 

to participate and to confirm an interview date (Appendix B). Ten individuals responded to the 

first call for participants and eight completed the interview process. Two of the original 

respondents did not reply to the follow-up email from the researcher. Once the initial round of 

interviews was completed a second a call for participants was sent out by the Undergraduate 

Office to reach the desired minimum target of ten interviewees. Two additional individuals 

responded to this invitation and completed the interview process. At this point, no other requests 

for participants were made, respecting the voluntary nature of this research. In addition, the ten 

interviews conducted were in-depth, the collective pool of data was extensive, and, as presented 

in the next chapter, no new ways of understanding appeared to be emerging. The volume of 

information gathered enabled valuable insights to be discovered. Future research studies are 

recommended to expand on this seminal project. 

The Interview Process 

The goal of the interview was to provide participants with an opportunity to talk about 

the concept of integrity and share their understanding of the phenomenon. They were also invited 

to reflect on some of the significant learning experiences that helped them develop a deeper 

understanding of integrity in the context of their academic experience and their emerging role as 
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business professionals. Prior to the interviews, participants were informed of their ability to 

withdraw from the study by emailing or phoning the researcher and that the raw data from a 

specific individual would be deleted immediately upon receiving a request from a participant to 

withdraw from the study. It was explained that once the data became part of the anonymized 

dataset, it may not be possible to withdraw their data from the study.  

An interview guide was developed, and questions were vetted by my dissertation 

committee prior to engaging research participants (Appendix C). The following six interview 

questions were used in all ten interviews: 

1. In your own words, what does integrity mean to you? How would you describe 

integrity? 

2. Integrity is one of seven student learning goals at Edwards. How do you think you 

would know you successfully achieved this learning goal?  

3. I’d like you to think about a specific curricular or non-curricular situation, 

assignment, or activity you were involved in during your time at Edwards that you 

believe helped you understand or experience integrity in a more powerful or 

meaningful way. Can you tell me more about that experience and why you think it 

impacted you so significantly?  

4. As you know, the mission of the Edwards School of Business is to develop business 

professionals to build nations. You have now graduated from the program and are 

making the transition from business student to business professional, what role do 

you think integrity might play in your personal and professional life as you look to 

the future? 
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5. Do you feel that Edwards has prepared you to act with integrity in your future career? 

What do you wish Edwards would do differently when it comes to helping students 

experience and understand integrity in more meaningful ways? 

6. Do you have anything else to share or to add as you think about what we have talked 

about today? Or do you have any questions for me related to this interview or this 

project? 

These open-ended interview questions allowed individuals to speak freely about their 

experiences while probing and clarifying questions encouraged participants to provide concrete 

examples of these experiences and avoid giving superficial descriptions of how things should be 

or ought to be (Baxter Magolda & King, 2007; Larsson & Holmström, 2007). Examples of 

probing questions included: “Can you give me an example of that?  Can you tell me more? What 

did you mean when you said…?  I’m curious about that last comment or that last word you 

used.” 

Interviews were conducted during the months of July and August 2021. The interviews 

ranged from 60 - 70 minutes in length and were conducted virtually using university-licensed 

video-conferencing technology (WebEx) to abide by COVID-19 restrictions and to ensure all 

eligible recent graduates were able to participate regardless of geographic location. Participant 

data, including notes, interview transcripts, recordings and any other relevant data collected by 

the researcher were securely stored on the University of Saskatchewan (USask) supported 

OneDrive cloud-based storage system in anonymized files.  

When an interview was completed, I manually transcribed the interviews verbatim into 

Microsoft Word within 24 - 48 hours of the interview. Though time consuming, the process of 
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personally manually transcribing the interviews allowed me to reflect intensively on the 

participant responses and gain deeper insight into how the interview participants thought about, 

understood, and experienced integrity. Throughout the transcription process, I kept field notes of 

any observations I made or thoughts that came to mind as I listened to these recordings. These 

field notes were referred to during the data analysis process and informed the discussion of 

findings. 

Demographic data was not gathered as part of this process as the research sample was not 

intended to be representative of the demographic diversity of the student body and a comparison 

of student perceptions of integrity based on demographic factors was not the focus of this 

research project. Based on comments made during the interview process, however, participants 

were of various ages, genders, cultural backgrounds, and life stages, with some being mature 

learners. This variation in life experience allowed for richness in the breadth and depth of the 

data. An interesting area of exploration for future study may be to conduct a similar study with a 

focus on making comparisons based on demographic characteristics to see if further variation in 

conceptions of integrity emerge.  

Data Analysis  

The search for variation is at the heart of phenomenography and the objective of the data 

analysis process was to identify a set of qualitatively different categories representing key 

variations in participants’ ways of understanding integrity (Tight, 2016). Han and Ellis (2019) 

noted that a single agreed-upon analysis process has not been outlined for phenomenographic 

research. These authors examined the techniques used by various researchers and identified 

several commonalities in the analytical process. When analyzing interview data in 
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phenomenography, researchers typically begin with a period of data familiarization during which 

they read through all transcripts and data sources to become familiar with the depth and breadth 

of the content (Han and Ellis, 2019, p. 5). During this initial reading, the researcher identifies 

representative words, phrases, or passages in each transcript that are related to the phenomenon 

being described. When the reading of all data sources is complete, these representative 

statements are then reviewed, and the most relevant aspects of the responses across interviews 

are identified and sorted into groups as patterns in the data emerge (Marton, et al., 1992). The 

similarities and differences between these groupings are then examined to identify the source of 

the variation and an initial set of categories is developed. A description of each category is then 

generated, and a label is assigned that best represents the theme or essence of that category. The 

collection of categories that emerges is known as the “outcome space” which is then analyzed to 

identify logical relationships between the categories (Larsson & Holmström, 2007). 

Han and Ellis (2019) identified three principles to guide the phenomenographic data 

analysis process: (1) quick decisions on the number of categories arising from the data should 

not be made - the process must be iterative rather than sequential; (2) the focus should be on 

identifying the collective meaning of responses rather than describing an individual’s responses, 

and (3) researchers should avoid merely presenting participants responses without identifying 

variation and relations amongst them (p. 5).  Han and Ellis (2019) pointed out that the 

categorizing/labeling process is very iterative. As the analysis proceeds and transcripts are once 

again reviewed and coded based on these categories, the initial categories, descriptors, and labels 

continue to be revised and refined so that the eventual outcome space contains a set of categories 

that best represents the few distinct ways a particular phenomenon is understood by research 
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participants (Larsson & Holmström, 2007). Important criteria highlighted by Han and Ellis 

(2019) when it comes to this final collection of categories are as follows: 

1. Each category in the outcome space should contain referential or structural aspects 

that are distinct from other categories. 

2. The number of distinct categories should be minimal (typically between two and six). 

3. The logical relationship between these categories should be specified to determine the 

exact nature and cause of the variation (p. 5). 

The key elements of the phenomenographic analysis process and the criteria regarding 

the outcome space articulated by Han & Ellis (2019) were followed as I analyzed the data for 

this research. Once all ten interviews had been completed, I read the transcripts through in their 

entirety and began looking for descriptive themes that appeared within each interview and 

between the interviews. I made notes highlighting the common phrases, themes, and ideas that 

emerged as well as those that appeared to be significantly different. I then went back and 

considered these ideas in greater detail, attempting to clarify exactly what aspects of integrity 

individuals focused on and how they understood those various themes. At multiple times 

throughout the analysis process, I believed that I had identified the key categories within the 

outcome space. As I would begin to document my findings however, I would discover that my 

own understanding was still incomplete as new insights emerged. As the transcripts were 

reviewed, key words, phrases, or passages relating to participants’ descriptions of integrity were 

highlighted and notes were made regarding apparent similarities and differences in participant 

responses. I then sorted and categorized these representative statements. 
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The phenomenographic data analysis process was iterative and took place over a period 

of eight months as I reviewed and coded transcripts, received supervisor feedback, and 

considered, reconsidered, and revised the categories of understanding. Transcripts were re-read 

and re-coded multiple times as I developed a progressively deeper understanding of the 

collective meaning of responses, identified distinct conceptions, and examined the nature of 

variation and the hierarchical relationship between each of the conceptions. I kept a written 

journal throughout the process, detailing and diagraming key insights and “ah-ha” moments and 

documenting the analytical journey. These notes also served to deepen my understanding and 

facilitate the reflective process as I made new observations and connections between participant 

responses. I developed a detailed Excel workbook to support the coding and analysis process. 

This allowed me to search data more efficiently and identify key linkages and sources of 

variation within and between participant responses. Each iteration of this process brought me to a 

deeper understanding of the qualitatively different conceptions that existed within the outcome 

space in this study. This process continued until further readings and analysis did not uncover 

any new observations. The categories that emerged from this iterative process formed the 

outcome space. My findings from this phenomenographic analysis are described in detail in 

Chapter Four, Part One. An overview of participant responses regarding the learning experiences 

individuals found beneficial for deepening their understanding of integrity is presented in 

Chapter Four, Part Two.  

Ethical Considerations 

Prior to embarking on participant recruitment and data collection, an ethical review of my 

study was completed by the Royal Roads University Research Ethics Board, in accordance with 
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the Tri-Council for Ethical Conduct for Research Involving Humans. A request was also 

submitted and approved by the University of Saskatchewan Ethical Review Board and 

permission was attained to engage the Undergraduate Student Office at Edwards in sending the 

invitations to all June 2021 graduates of the Bachelor of Commerce program at the University of 

Saskatchewan. To ensure this research was conducted in a manner that fulfilled ethical standards, 

strategies were identified to mitigate potential concerns that may be raised related to the 

following: (1) undue influence in researcher/participant relationships; (2) dual role 

researcher/practitioner conflict of interest; and (3) data privacy and participant confidentiality.  

As a researcher/practitioner, I was very aware of my own positionality in this research as 

well as the potential concerns related to undue influence and conflict of interest. To address 

concerns related to undue influence and conflict of interest, participation in the study was 

completely voluntary. Invitations were emailed to potential participants by the Undergraduate 

Student Office and those graduates who were interested in being interviewed then expressed their 

interest by sending an email to me. Free and informed consent was obtained prior to the 

interview and participants were informed of their right to withdraw from the study. No 

inducements were offered to prospective participants.  

By choosing new graduates as my research sample, I also reduced the influence of 

professor/student power dynamics and minimized many real or perceived safety concerns. If a 

participant had taken classes with me in the past, I noted that prior relationship in my field notes 

and considered how this familiarity may have influenced the interview dynamics. I was aware 

that students might be cautious about what they said as they might know me as the “ethics 

professor” and might not want to offend me. I recorded my perceptions of relational dynamics 
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within the interview in my field notes so that I could identify factors that may have impacted 

participant responses. I journaled to document personal reflections and facilitate reflexivity 

through this process and encouraged my dissertation committee to ask probing questions 

throughout the research process to ensure accountability and flag any potential concerns related 

to ethical concerns or potential bias.  

I was aware throughout this process that the very act of undertaking this research in the 

practice setting had the potential to become a catalyst for change. Costley and Fulton (2019) 

emphasized that doctoral candidates researching their own practice must consider their own 

positionality in their research situation as “insider knowledge and know-how for the practitioner-

researcher is, in research terms, thought of as both a strength and a weakness” (p. 27). They 

noted that some of the advantages of being an insider include factors such as shared experiences, 

greater access, ease of interpretation of a particular culture or context, and a deeper 

understanding of what is happening in practice (Costley and Fulton, 2019, p. 84).  As a faculty 

member at Edwards, I understood what/who participants were referring to when they discussed 

various courses, assignments, and faculty members. While this helped with my understanding, 

some of the disadvantages of having this level of knowledge included greater possibilities for 

insider bias and difficulty maintaining objectivity (Costley and Fulton, 2019). Journaling to 

encourage personal reflection and reflexivity was important throughout the process (Fook, 2019). 

Probing questions asked by my dissertation committee and the external examiner during the 

manuscript editing and dissertation defense process also helped highlight any potential conflicts. 

The years of professional experience I brought to the data collection and analysis process 

as a researcher-practitioner may have influenced the depth of exploration achieved during the 
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interview process as well as the interpretive, descriptive, and constructive elements of this 

research, therefore reflection and reflexivity were key throughout this project. If a prior 

student/teacher relationship existed between myself and an individual participant, that 

relationship history was noted in my field notes and considered in the analysis to avoid the risk 

of implicit biases that may enter the study (Richardson, 1999). Interview questions were 

carefully worded to ensure clarity and I made every effort to create an interview environment 

where students felt emotionally and culturally safe to express their perspectives. Rands & 

Gansemer-Topf (2016) have also pointed out the potential for bias and the difficulties that may 

arise when it comes to fully reflecting the voices of the participants due to a lack of 

understanding as to how “gender, racial, or other social identity differences play a role in 

participants’ conceptualizations of an experience” (p. 16). To guard against interpretation bias, 

strategies to ensure the credibility and trustworthiness of the interpretations and categorization 

process were used, such as verbatim interview transcription and field notes.  

I was collecting personal opinions, perspectives, and experiences from participants 

related to their understanding of integrity, therefore I put necessary measures in place to protect 

data privacy and participant confidentiality. Data was de-identified and kept in a password-

protected digital file on the USask-supported OneDrive cloud-based storage system. As per 

Research Ethics Board guidelines, I agreed to store encrypted files and interview recordings on 

OneDrive for up to five years at which time files will be deleted. No data was saved on US 

servers. I developed a data management system for the project and ensured consent forms and 

contact information were saved separately. Recordings of interviews were password protected 

and de-identified as were all interview transcriptions and field notes.  
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Research Trustworthiness 

The value of qualitative research depends upon the trustworthiness of the findings 

(Lincoln & Guba, 1985). These authors stated that to establish trustworthiness, the researcher 

must demonstrate that the findings are credible, which can be established through a technique 

such as triangulation; transferable, which can be established through thick description; 

dependable, which can be achieved through an external inquiry audit; and confirmable, which is 

achieved through techniques such as an audit trail, triangulation, and reflexivity. I will now 

explain how each of these components was incorporated into my research process. 

  Fusch & Ness (2015) reinforced that data saturation is important to ensure the quality of 

the research and the validity of the content. The authors have highlighted that sample size is not 

the best way to determine data saturation in qualitative research. Data saturation is reached 

“when there is enough information to replicate the study, when the ability to obtain additional 

new information has been attained, and when further coding is no longer feasible (Fusch & Ness, 

2015, p. 1408). To achieve data saturation, it is important to focus on the depth of the data using 

the terms rich, which refers to the quality of the data, and thick, which refers to the quantity of 

data). Rich data is multi-layered and is “intricate, detailed, and nuanced.” (Fusch & Ness, 2015, 

p. 1409). Thick data means that lots of data has been collected. In-depth interviews are noted by 

these authors as one method to achieve data saturation. The in-depth interviews I conducted in 

this study used a combination of open-ended guiding and probing questions to allow the 

participants to describe their experiences and responses in detail. Each interview was at least 60 

minutes in length and generated a minimum of ten pages of single-spaced transcribed data.  
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Fusch & Ness (2015) also reinforced that the researcher should use the same interview 

questions with all participants, consider the data from all participants equally, and ensure equal 

access is provided to all eligible participants to ensure data collection is not interfered with in 

any way if saturation is to be achieved. These parameters were met for my research study as I 

used the same script for all ten interviews, the data from all interviews was examined collectively 

using phenomenographic analysis techniques, and the same invitation to participate in the 

research was sent to all eligible interview candidates and all had the same opportunity to connect 

directly with the researcher to express their willingness to participate. Best practices in 

phenomenographic interviewing recommended by Ashworth & Lucas (2000) were followed, 

such as keeping the number of prepared interview questions to a minimum; using open-ended 

questions; listening empathetically to hear meaning, interpretations, and understandings; 

consciously silencing my own concerns, preoccupations, and judgments; and using prompts to 

pursue/clarify the participant’s reflections and allowing the participant to elaborate, offer 

examples and clarifications (p. 302-303). The same guiding questions were used in all 

interviews, however probing questions did vary between participants due to the exploratory 

nature of the interview process. Participants were not asked to review transcribed interviews as 

this was not identified in the literature as a recommended practice in phenomenography. 

Miller-Young & Yeo (2015) noted that methodologies such as phenomenography assume 

that social reality is locally and specifically constructed and that multiple subjective realities are 

possible, therefore knowledge arising from these types of studies is not considered to be 

generalizable. These authors indicated that trustworthiness is established by the researcher 

through the provision of rich, contextual descriptions when documenting the findings. The reader 
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of that research can then determine if the findings are transferrable to other contexts (Miller-

Young & Yeo, 2015). In my study, analysis findings and interpretations are accompanied by 

extensive passages from the interview transcripts and discussed in detail to help the reader assess 

the transferability of the results. 

Entwistle (1997) argued that for higher education researchers, relevance of the findings is 

key. He stated, “the test [of this methodology] is not its theoretical purity, but its value in 

producing useful insights into teaching and learning” (Entwistle, 1997, p. 129). In order to 

strengthen the validity and the value of phenomenographic research, Entwistle (1997) 

recommended: (1) that questions be asked in such a way that participants can explore concepts 

from their own frames of reference and not one imposed by the researcher; (2) that categories of 

description be documented with sufficient extracts from the transcripts so the category can be 

described fully and variations and relationships between categories can be highlighted; (3) that 

categories be established in ways that most fairly reflect the responses made; and (4) that 

analysis of the relationships between categories be compared to findings from other research 

studies or theories. Entwistle (1997) also noted that discussing the data with others during the 

formulation of the categories could be beneficial. As I was the sole researcher in this project, 

having a portion of the data coded by other researchers was not logistically possible, however the 

use of theory triangulation and rival explanations helped mitigate potential concerns when it 

came to the categorization and data analysis process (Denzin & Lincoln, 2005; Mills, Durepos, 

& Wiebe, 2012).  

Theory triangulation incorporates the use of different theories to enable interpretation of a 

phenomenon and increase the credibility and validity of research findings (Noble & Heale, 
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2019). As I gained insight into the various conceptions of integrity and identified the hierarchical 

linkages between descriptive categories, I examined how these findings aligned with findings 

from my literature review. Using the theory of self-authorship and models such as Tanner and 

Christen’s (2014) moral intelligence competence framework to interpret research findings helped 

strengthen the trustworthiness and accuracy of my interpretations. Potential arguments from 

peers or other researchers were considered in the discussion section of this report and rival 

hypotheses were developed to conduct a rival analysis and explore alternate explanations for my 

findings to strengthen the credibility of my research (Mills, Durepos, & Wiebe, 2012). Field 

notes were reviewed to affirm and confirm categories and themes generated from the primary 

interview data and were helpful in contextualizing the analysis.   

I acknowledge that my ability to enter the world of the participants I interviewed and 

effectively interpret and describe their conceptions of integrity depended heavily upon awareness 

of my own biases as well as my professional ability to understand, analyze, and ultimately 

describe, document, and characterize their ways of thinking about integrity. The iterative nature 

of this process, the length of time taken to analyze the data, the number of times I re-read the 

transcripts, and the detailed process of coding and re-coding categories and identifying the 

structural and referential aspects of the concepts that emerged, helped to mitigate the impact of 

my initial perspectives and biases. Discussions with my dissertation supervisor and feedback 

from my committee members also helped me reflect on my perceptions and interpretations of the 

data. Identifying the structures, elements, or features of integrity that participants focused on 

required me to pay attention to the descriptive language used by participants, while identifying 

the various meanings interview participants ascribe to integrity depended upon the effectiveness 
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of my interpretive skills (Marton & Pong, 2005; Larsson & Holmström, 2007). Effort was made 

to ensure participant conceptions were understood accurately by reading and re-reading the 

transcripts multiple times and focusing on the referential and structural aspects of their 

descriptions. Findings that emerged were then linked back to student learning and implications 

for practice in the Discussion chapter of this manuscript.  

As I completed the transcription and analysis process, I concurrently documented my 

field notes in a handwritten journal as well as in electronic form to keep track of any 

observations or ideas that arose that might be relevant to the analysis process. Bernard (2002) 

suggested that research notes captured through jottings, a diary, a log, and field notes are 

valuable sources of information in qualitative research, therefore I included my journal notes as 

part of the data set for this project. Bernard (2002) categorized field notes into three types: 

methodological notes, that document the techniques used to collect and analyze the data; 

descriptive notes, that capture information and observations; and analytic notes, that highlight 

researcher ideas and interpretations. These three types of field notes were used throughout the 

research process and helped create an audit trail for describing the research steps taken from the 

start of the project to the development and reporting of findings (Cohen & Crabtree, 2006). The 

field notes were reviewed to affirm and confirm categories and themes generated from the 

primary interview data and were helpful in contextualizing the analysis. I believe the insights I 

uncovered provide a valuable source of information for faculty who are seeking how they might 

more effectively support students as educators, partners, and mentors along the integrity 

development journey.  
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As a final means of establishing the trustworthiness of this research, an external audit was 

conducted (Lincoln & Guba, 1985). External audits are conducted by researchers not involved in 

the process. The purpose of the external audit is to ensure the research process has been 

conducted effectively and to assess if the data supports the findings, interpretations, and 

conclusions (Robert Wood Johnson Foundation, n.d.). My dissertation supervisor served as my 

initial auditor. I then shared the report with my committee members and their feedback was 

incorporated into this version of the document. A review of this manuscript by an external 

examiner served as the final stage of this auditing process.  

The search for variation is at the heart of phenomenography as it is these qualitative 

variations in understanding and awareness that provide critical insights for encouraging effective 

learning. I conducted in-depth qualitative interviews with ten individuals who completed their 

Bachelor of Commerce degree at the Edwards School of Business and convocated in June 2021. 

All participants had also completed a compulsory course in Ethics and Strategic Decision 

Making as a requirement of their program. The categories that emerged within the outcome space 

provide insight into the different ways integrity was understood by the participants in my study. I 

created a visual model depicting a hierarchy of increasingly more complex ways of 

conceptualizing integrity. This framework can be used to create new teaching practices and 

approaches for facilitating learning and competency development focused on the learning goal of 

integrity. I will now proceed with the presentation of my findings and analysis. 
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Chapter Four: Findings and Analysis 

My research question for this project was: What insights from understanding new 

graduates’ conceptions of integrity can be used to help educators re-design curriculum and 

teaching strategies to better support the development of integrity in our post-secondary 

undergraduate business students? To answer this question, the following sub-questions were 

explored: 

1. How do recent graduates of a post-secondary undergraduate business program 

describe, understand, and experience integrity? 

2. What learning experiences did post-secondary business graduates find helpful for 

developing a deeper understanding of integrity during their undergraduate 

studies? 

This chapter consists of two parts and will present the findings in accordance with these research 

questions. Part One will present the findings from the phenomenographic analysis exploring 

participant conceptions of integrity. Part Two will provide an overview of the significant learning 

experiences participants found helpful for developing a deeper understanding of integrity. Key 

insights arising from the data analysis process and the relationship of these findings to the theory 

of self-authorship and the themes from the literature review on cognitive and moral development 

will be incorporated into the discussion in Chapter Five.  

Part One: Phenomenographic Analysis Findings  

As explained in Chapter Three, the outcome space in phenomenography is the set of 

qualitatively different ways a particular phenomenon or situation is understood, perceived, or 

conceptualized by a particular cohort of individuals with a common shared experience (Marton 
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& Booth, 1997). In this research project, I was interested in discovering how participants in my 

study understood the phenomenon of integrity in the context of their common experience as 

graduates of the undergraduate business program at Edwards who had taken a compulsory course 

in Ethics and Strategic Decision Making during their studies.  The categories that emerged from 

the analysis process formed the outcome space. These categories were then analyzed to identify 

the nature of the variation between conceptions and determine if a hierarchical relationship 

existed between the categories representing progressively more advanced ways of understanding. 

Defining the Outcome Space 

Defining the outcome space in my study consisted of seeking out critical differences in 

focus and meaning of integrity as described by the participants (Marton & Booth, 1997). When 

determining the nature of the qualitative variations in the ways individuals conceptualize a 

phenomenon, two aspects are considered. The referential aspect examines how individuals refer 

to the phenomenon and the meaning they ascribe to it; the structural aspect examines the 

attributes individuals focus on to make sense of that phenomenon (Larsson & Holmström, 2007; 

Marton & Pong, 2005). As a result of my analysis, five categories or qualitatively different ways 

of understanding the phenomenon of integrity were identified. I labeled each distinct category 

according to the predominant referential focus and essence of that conception. The five distinct 

conceptions that emerged from the analysis were: Rule Follower, Analyzer, Empathizer, 

Pathfinder, and Navigator. Table 1 demonstrates the outcome space of conceptions of integrity 

including descriptions and representative statements from participants arising from my analysis.  
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Table 1 

An Outcome Space of Conceptions of Integrity 

Label Description Representative Statements 

Rule 

Follower 

Integrity is 

following 

written and 

implied 

rules. 

“I would say it’s following the rules but it’s more than that. Not 

just every written rule but even just implied rules.” 

 

“I would say step one, identifying all the right things. So that 

means you can't break any of the university bylaws. That means 

no cheating on tests, no discrimination, no treating others poorly. 

So, you basically have to know what all the university’s 

guidelines are and follow all of these.” 

Analyzer Integrity is 

analyzing, 

thinking, 

problem 

solving, and 

decision 

making. 

“I think the bigger part that I like to focus on with integrity is the 

thinking part because I think everyone can act, but not everyone 

will think things through to the depth that I would hope and 

expect with a lot of decisions, because I think people just - 

decisions get made quickly and that’s okay when it’s required - 

but you still need to consider important things and not everybody 

does that before they do something.” 

 

“Having the ability to step back and say, ‘What are my options, 

and what are the outcomes, and what are the consequences and 

rewards of all these different choices that I can make now that 

I’m in this situation?’” 

Empathizer Integrity is 

considering 

others, 

managing 

emotions, 

and being 

ethical, 

honest, kind, 

and 

consistent. 

“So, I would describe integrity as just doing something in the 

ethical manner that benefits, I guess, everyone in the situation or 

all stakeholders in the conversation or just what’s happening and 

ensuring that you don’t, like overstep on anyone’s personal 

beliefs and hold up the utmost of what should be valued by 

everyone.”  

 

“Having integrity is just being an honest person, being straight 

up with those I'm working with or building relationships with. 

Just trying to stay honest and be my real self with them.” 

 

“And maybe that’s just who I am, I try and be a kind person with 

whoever I am dealing with, so in work situations and stressful 

situations, the customer or the person I am working with might 

be frustrated and that might make me frustrated, but I just want 

to stay kind with them as well as being honest with them.” 
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Pathfinder Integrity is 

finding your 

way, figuring 

out who you 

are and what 

you believe, 

and 

committing 

to your 

values. 

“I know for me being First Nations, you grow up being confused. 

You grow up lost and you don't know who you are. And I think it's 

so important that you find that out. And it gives you so much 

more power to control your life, and what you want to do with it, 

and just sticking to that. But definitely, finding out who you are 

as a person and what you believe in, your values, and just sitting 

down and just really taking a look at who you are as a person.” 

 

“As I matured and started making some decisions for myself, I 

realized what I was okay with, and what I was not okay with. And 

I think that it’s hard, because a lot of people if they don’t have [a 

faith background], it’s kind of tough because you want to have 

some background, so it’s nice to have faith in something. But if 

you have blind faith that’s not good either.” 

 

“As I age and as I think about it more, there isn’t always just 

black and white solutions between what is acting with integrity 

and what isn’t. It can be very complex.” 

 

Navigator Integrity is 

an 

orientation to 

life and a 

way of being 

and 

navigating in 

the world.  

“He just emphasized integrity and emphasized doing the right 

thing before and after class almost every day, but he approached 

it with such heart, he was just so genuine about it…he really 

wanted to communicate to the students...it was in everything he 

did. It felt like it [integrity]was part of his being…it didn’t feel 

forced, it felt like it was from the heart, so it resonated more.”  

 

“Something that I really value is integrity, and I want that to be a 

part of myself and something that I’m acting out on a daily basis. 

So, I think that it’s something I will be able to define myself by.” 

 

“Knowing what your morals are, and your ethics are. And really 

sticking to those even in intense situations where you might find 

pressure - lots of external and potentially even internal 

pressure.” 

 

“I know [this person] had a large impact on me. I could see 

somebody who was behaving in a way that I viewed as a 

desirable way to behave and I was like, ‘I hope I can build 

consistency so people would view me in that same way.’ ” 
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Analyzing the Outcome Space 

As Martin and Booth (1997) noted, different ways of experiencing a phenomenon are like 

“different layers of individual experiences” (p.125). Typically, less advanced ways of 

understanding contain some elements of more advanced forms of understanding. While these 

earlier forms of understanding are not entirely incorrect, they do tend to be partial or incomplete. 

Participants may not even be aware of earlier forms of understanding, but these earlier 

conceptions are implicit in more advanced forms. To determine if a logical hierarchy between 

conceptions in the outcome space exists, the structural variation between conceptions is 

examined to determine if some conceptions are more advanced, complete, or complex than 

others based on differences in the purposefulness and consciousness of focus i.e., what is focused 

on and the level of awareness of that focus (Marton & Booth, 1997). More sophisticated forms of 

understanding reflect a more advanced capability to pay attention to a greater number of internal 

and external aspects synchronously rather than focusing on them separately or in sequence. By 

understanding the source of variation between different conceptions, educators can adjust their 

teaching approach and construct learning experiences to help students understand a phenomenon 

such as integrity in a deeper, more conceptually advanced way. 

The structural aspects of integrity that participants focused on as they described integrity 

fell into three dimensions that were inductively derived: self-awareness, social awareness, and 

situational awareness. A brief description of each dimension and corresponding aspects of focus 

are listed in Table 2. 
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Table 2 

Dimensions of Awareness and Focal Aspects 

Dimensions of 

Awareness 

Focal Aspects 

Self-Awareness This dimension includes the intrapersonal aspects focused on by the 

participants that relate to notions of self, such as thoughts, feelings, 

morals, values, beliefs, behaviours, and abilities. Includes 

considerations related to growth, maturity, capability, and skill 

development and feelings of confidence, self-efficacy, and personal 

identity. Concepts such as desire, commitment, courage, and 

motivational orientation (external/internal; aspiration/fear) are also 

focal aspects in this dimension. 

Social Awareness This dimension captures the interpersonal aspects focused on by the 

participants that reflect an awareness and understanding of others and 

the relational dynamics between self and others. Includes aspects such 

as an individual’s predominant social influences in their current 

context, as well as those that have played a significant role in shaping 

their worldview or may impact them in the future. Relational dynamics 

such as power, status, peer pressure and notions of respect, dignity, 

decency, and responsibility are also included in this dimension. 

Situational 

Awareness 

This dimension captures contextual aspects of the situation that 

individuals focus on as they describe integrity. Includes factors in the 

external context such as rules, codes of conduct, behavioural 

expectations, cultural norms, standards, and consequences. Qualitative 

factors such as proximity (i.e., how close an individual is to the 

situation or how likely they are to be impacted by the situation), 

temporal considerations (past/present/future), and perceived degree of 

risk, harm, intensity, urgency, and complexity of the situation are 

included in this dimension.  

 

Based upon my structural and referential analysis of each of the five conceptions across 

these three dimensions, a logical hierarchy emerged. The conceptions in Table 1 shared earlier in 

this chapter, are presented in ascending order from the most basic to the most sophisticated way 

of understanding integrity. The order of these conceptions represents a logical progression in the 

complexity of understanding, with the Rule Follower being the most basic conception and the 
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Navigator being the most comprehensive based on the level of integration and simultaneity of 

structural and referential aspects of awareness. Less advanced conceptions of integrity, such as 

the Rule Follower and Analyzer conceptions, focused primarily on a few concrete aspects within 

one or two dimensions. As conceptions became more complex, additional aspects within each of 

these dimensions were incorporated into the descriptions of integrity and became increasingly 

more sophisticated and integrated. More advanced conceptions of integrity also demonstrated a 

greater connection between dimensions, and a greater ability to focus on more aspects 

simultaneously instead of separately or in sequence. This increasing simultaneity of awareness 

and ability to notice and integrate multiple aspects of the phenomenon and the context in the 

mind at one time, represents the progression from surface-level, more concrete forms of 

understanding to deeper, more internalized, sophisticated, and abstract ways of understanding 

integrity. I will now proceed to describe each of the distinct conceptions and dimensions of 

variation using participant statements as illustrative quotes. To protect the anonymity of 

participants, identifiers P1 to P10 are used to represent the ten participants in the study. 

The Rule Follower Conception 

The most basic or fundamental way of understanding integrity as described by 

participants in this study, was through the lens of compliance with external expectations or 

standards of behaviour. As P10 described: 

I would say it’s following the rules but it’s more than that. Not just every written rule but 

even just implied rules. And like keeping that with you at all times, not just in the setting 

of like ‘Oh I’m at work so I can’t do this.’ Like holding that solid throughout your life not 

just in certain situations. 
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In this statement, P10 focuses primarily on the situational dimension with an emphasis on 

external rules, both written and implied. To have integrity means that an individual must know 

the rules and then follow or act in accordance with those rules. In this excerpt, a distinction is 

made between written rules and implied rules, indicating this individual is aware that these rules 

or behavioural expectations may not always be formal in nature and need to be discerned in a 

given context. Consistency of behaviour is also implied in this passage, as this idea of rule-

following extends beyond a single scenario or situation to include behaviour across situations 

and over time. P10 went on to say: 

I had to sign an oath saying I wouldn’t take anything I learned in the context of my job 

and release it externally. So that would include not telling your friends and family just 

because you find it interesting, or that kind of thing.  

Another example of the Rule Follower conception is seen in the following excerpt from P3 when 

asked how they might know if they had achieved the learning goal of integrity: 

I would say, step one, identifying all the right things. So that means you can’t break any 

of the university bylaws so that means no cheating on tests, no discrimination, no treating 

others poorly. So, you basically have to know what all the university’s guidelines or 

morals basically and follow all of those. And I would say at the end of the day, or when 

you graduate, you know that you’ve shown those things or done those things because 

when you look back you can think, “Did I cheat on a test - because that’s not ethical and 

it’s against the university’s policies - but did I end up doing that regardless of what the 

situation was?” Maybe you were stressed and didn’t have much time to study or whatever 
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the situation and if you go through all the university’s policies and say I didn’t do that, I 

didn’t do that, I didn’t break that rule, then you can say yep, I achieved integrity. 

In this response, P3 refers to the university’s academic integrity policies and expected code of 

conduct to determine if they had achieved the learning goal of integrity, thereby, demonstrating 

aspects of situational awareness in the form of behavioural standards. Social awareness was 

touched on as P3 noted aspects such as discriminating against others or treating others poorly, 

however this is not a significant focus in this statement. Another aspect in P3’s focal field, was 

the idea that an individual’s ability to act with integrity may vary, even though the rules and the 

academic context remains the same. This starts to weave in the self-awareness dimension, 

recognizing the notion of stress and the impact that might have on one’s ability to act with 

integrity. As P3 points out, “‘Did I end up doing that regardless of what the situation was?’ 

Maybe you were stressed and didn’t have much time to study.” These comments indicate an 

awareness that integrity involves more than just knowing the rules. Other factors, such as stress, 

may also influence how one acts in a certain situation. 

 Another focal emphasis in the Rule Follower conception is that of the notion of 

consequences and avoidance of punishment. This excerpt from later in the interview with P3 

begins to highlight a few more components of the self, social, situational dimensions of 

awareness: 

And in my own personal experience in the classroom, it can be things as simple as, 

you’re working with students in groups or on tests or whatever, and for every test you do 

right and it goes well and you follow the rules. And then there will be one test down the 

line where someone says, “this exam is online, all the answers are there.” So, it becomes 
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tempting to do that and then that’s when you see the integrity side of it. And I guess part 

of that is that the professors won’t see that or hardly see that I guess. The students that get 

caught cheating are an example of that. But being someone who is recently out of school 

with online schooling, I can tell you there are a lot more students that cheated and did not 

get caught than those that did get caught. I know it’s there and I know it’s tempting and 

that’s my personal experience with it, is that you can absolutely do it. And so, to come out 

the other side and have integrity is to say, “I could have done those things, but I chose not 

to.” 

Recognizing that integrity occurs in a particular context and is influenced by others in that 

context demonstrates a growing awareness of the interconnected nature of this phenomenon. The 

notions of choice and decision-making emerging in this statement, “I could have done those 

things, but I chose not to,” represents the beginning of a transition towards the Analyzer 

conception. 

The Analyzer Conception 

The Analyzer conception introduces a more targeted focus on the rational process of 

decision making as noted in this quotation by P3: 

[Integrity is] having the ability to step back and say, “What are my options, and what are 

the outcomes, and what are the consequences and rewards of all these different choices 

that I can make now that I’m in this situation?” 

In the above statement, the focus is on the analytical process and examining the impact on self in 

the context of a particular situation. The Analyzer conception is very rationally/intellectually 

focused as demonstrated by P2 this excerpt: 
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If you didn’t consider everything. If you didn’t look at every option, every angle, and 

then if you didn’t follow through with what you were going to say - that’s kind of how I 

look at it as a whole…if you didn’t do your due diligence and then you did something, or 

you did your due diligence and you didn’t do something. I think the bigger part that I like 

to focus on with integrity is the thinking part because I think everyone can act, but not 

everyone will think things through to the depth that I would hope and expect with a lot of 

decisions, because I think people just - decisions get made quickly and that’s okay when 

it’s required - but you still need to consider important things and not everybody does that 

before they do something. 

Phrases such as “consider everything” and “look at every option, every angle” highlight the 

emphasis on analysis and decision making as components of integrity. P7 highlighted the 

temporal (short term and long term) impacts of this decision-making process aspects when they 

stated, “Being thoughtful would be important in it [integrity] because you have to think about the 

short term in the moment and then the long-term consequences of what you choose to do.”  

The following comment was also made by P2, and although the focus is still on cognition 

and decision-making, it demonstrates a more expanded field of awareness and begins to 

acknowledge some additional complexities associated with that process: 

I would describe it as really thinking before you do. Meaning you’ve considered your 

values, all options, factors, perspectives, and benefits and consequences to everyone 

involved in the situation, then doing what you say you’re going to do and seeing it 

through when no one’s watching you or there to pat you on the back.  
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In this statement, cognitive components such as thinking, analyzing, and decision making are top 

of mind when it comes to acting with integrity, and what is thought about demonstrates a 

growing awareness of the connection between all three dimensions. Considering one’s values 

and comments such as “doing what you say you’re going to do” and “seeing it through” reflect a 

focus on self and the linkage between beliefs, thoughts, and actions. Aspects such as perspectives 

of others and “benefits and consequences to everyone” indicate a growing awareness of the 

social dimension and a recognition that this analysis process takes place in the context of a 

specific situation. A comment seen in this quote, and one that was made by multiple individuals, 

was that of “seeing it through when no one’s watching you or there to pat you on the back.” As 

expressed by P4: 

I think tests of integrity specifically are the things that you do when no one’s monitoring 

you. Or things that you know you could do that would be beneficial for yourself, but that 

could be harmful to other people, that you’re never going to get caught for, but still 

withholding or abstaining from those type of activities. 

This speaks to the notion of the motivational aspect of integrity and considering what might 

influence an individual’s choice of action. The phrase “when nobody’s watching” implies that the 

motivational orientation is more internal and self-directed in nature as opposed to externally 

based and consequences/punishment focused. The significance of internal motivation is also 

noted in this comment by P6: 

I think what you do behind closed doors is more important than what you do in front of 

people because you’re not doing for a third party, you’re doing it because of your heart 

and your brain you know. And I think it’s important to live a life that you’re comfortable 
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with because at the end of the night you gotta live with yourself…I think integrity to me 

is honestly being comfortable with yourself at the end of the day.  

The following statement from P10 speaks to the internal/external dilemma that can exist when 

one is attempting to decide what to do: 

 I think that’s [a challenge] for a lot of people, especially with [classes] online, when they 

think about ‘is it worth it to try to cheat?’ But if everybody’s cheating and everybody 

does better than you, yeah, you’ll have your morals at the end of the day, but if you don’t 

pass the class because you were the one person who didn’t, are you going to be 

comfortable with living with the loss of the class and the money and maybe delaying 

your degree? Like you can, if you want to, you could really pile it on and make it hard for 

yourself. 

And as P5 noted, “As I age and as I think about it more, there isn’t always just black and white 

solutions between what is acting with integrity and what isn’t. It can be very complex.” The 

cognitive emphasis is a significant point of differentiation between the Analyzer conception and 

the Empathizer conception, which begins to integrate the intrapersonal and interpersonal aspects 

of integrity more significantly. 

The Empathizer Conception 

As the Empathizer label implies, this conception incorporates a greater acknowledgement 

of the social dimension and the interactional, relational elements of integrity. The term 

empathizer was selected as the label for this category because of the emphasis on understanding 

others and a deepening awareness of the importance of being sensitive to the views and interests 

of others, as represented by the following statement by P7: 
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I would describe integrity as just doing something in the ethical manner that benefits, I 

guess, everyone in the situation or all stakeholders in the conversation or just what’s 

happening and ensuring that you don’t, like overstep on anyone’s personal beliefs and 

hold up the utmost of what should be valued by everyone. Kind of, I guess, ensure that 

you’re not, I guess, doing anything unethical and ensuring that you are maintaining to a 

specific standard. 

This consideration of others is a new focus that builds on the previous two conceptions. This 

begins to shift the emphasis from a head-oriented focus to one that represents a growing 

awareness of the heart elements of integrity. In the above comment, the idea of maintaining a 

specific standard isn’t connected as much to a rules-focused standard of behaviour but is more 

relationally based and acting in a way that “holds up the utmost of what should be valued by 

everyone.” 

The Empathizer conception demonstrates an increased understanding of the interests and 

perspectives of others. There is also a growing acknowledgment of the relational dynamics that 

play an important role in the phenomenon of integrity as reflected in the following statement by 

P1: 

I think for me what integrity means is just being an honest person, being straight up with 

those that I’m working with or building relationships with. Just trying to stay honest and 

be my real self with them, but also moving into a more professional way, showing 

kindness as well. 

This comment refers to honesty in a more relationship-oriented way than the Rule Follower 

concept that focused more on honesty as it relates to following the rules and not cheating or 
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plagiarizing. This type of honesty is also captured in this statement from P5, “When I think about 

somebody who has integrity, it’s somebody who’s trustworthy and honest over a period of time.” 

This situational aspect of time is also incorporated here as it was previously, however it reflects a 

dynamic that occurs within the context of a relationship with another individual. 

 In the self-awareness dimension with the empathizer conception, a greater focus begins to 

be placed on the ability to manage emotions in stressful or challenging situations as noted by P1: 

And maybe that’s just who I am, I try to be a kind person with whoever I am dealing 

with, so in work situations and stressful situations, the customer, or the person I am 

working with might be frustrated and that might make me frustrated, but I just want to 

stay kind with them as well as being honest with them. 

The integrated focus on managing emotions (an aspect of self-awareness), understanding where 

others are coming from (an aspect of social awareness), and figuring out how to show integrity in 

tough situations (an aspect of situational awareness) is articulated clearly in the following 

passage as the interview continued with P1: 

So, I think for that too, showing integrity, that was tough. Because maybe for those 

students, they didn’t show up, and that frustrated me. But me showing my integrity, I 

needed to understand those things and I needed to understand where these people were 

coming from. And though it frustrated me, I decided that I would still hold myself 

accountable to the group and try and keep everybody else accountable by staying on 

track, still making our goals, and offering to do more maybe than what I needed to do. 

And that frustrated me too, but I think that goes back to my values, you just need to get 
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the work done. You need to work hard to reach that end goal and if you need to work a 

little bit harder than somebody else, then so be it. 

This reflection on a particular team project demonstrates that P1 is considering multiple aspects 

in all three dimensions in a more simultaneous fashion than in the previous two conceptions. P1’s 

description represents a multidimensional approach to choosing who they wanted to be and how 

they wanted to “show up” in that particular scenario. The source of motivation was internal in 

nature and linked to personal values and an aspirational desire to complete the project well. P1 

makes references to relational factors such as accountability and responsibility, which also 

become more prevalent in this conception. The following quotation from P5 also reflects this 

focus: 

I think for me somebody who’s acting from integrity is somebody who is able to be 

reasonable and acknowledge when something hasn’t gone right and own up to it. Because 

for me, if somebody has made a mistake and then denies it, even though I know that they 

did it, I feel like my view of their integrity would be damaged. Not that it could be lost, I 

still don’t think in one event - unless it was like, you know, large - I feel like there are 

larger events that could cause you to lose integrity in one time potentially. 

Although fear of being caught does continue to be a motivator in the Empathizer conception, it is 

not the only source of motivation. Care for others and reputation and identity are also noted as 

important aspects.  When asked why they chose to stay up all night fixing another team 

member’s part in a certain team project when they discovered the other individual had 

plagiarized some of the content, P4 explained: 
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I think a big motivator was fear of being caught and then being attached to that and not 

wanting to be associated with that. That was definitely a strong motivator. And also too, 

just like for other people, for the group, because I don’t know, you never know if 

someone would step up and take responsibility. I think that was a big part of it for sure. 

And the work I had done before, working towards my degree. I didn’t really want to 

jeopardize any of that. 

In addition to the variables noted above, the perceived importance of developmental and 

relational maturity was often noted within the Empathizer conception as described by P3:  

I feel like especially depending on the student in university, if they’ve lived a really 

sheltered life and if they haven’t had to experience ethical issues or things where you 

have to display integrity or have a chance to display integrity, if they’ve never had those 

chances before and never been tested before it might be difficult for them it might be a 

skill they haven’t learned yet. 

Peer pressure in the university context also begins to be recognized as a significant influencer 

within this conception. P3 talked about the significance of maturity and social factors:  

I think part of it for me is the maturity level. Just having life experience and knowing 

what the good and the bad is. I think part of it is also peer pressure. It’s tough to be a 20-

year-old in a university surrounded by other 20-year-olds and maybe you just want to fit 

in but for me I don’t have that peer pressure. 

Later in the interview, P3 also talked about the positive and negative impacts of peer pressure on 

perceptions of integrity and the connection to relational power dynamics and status: “I wasn’t 

really looking for 19-year-olds to like me. I didn’t need the peer approval thing. We’ll talk in 10 
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years or whatever after you’ve had some experience (laugh).” The greater emphasis on aspects of 

the social dimension in the Empathizer conception extend beyond peer-to-peer relationships to 

student-professor relationships, as noted in the following passage from P5: 

I think some of it goes back to like what we were talking about earlier; situation matters 

so much. It’s actually something I was talking about with my friend this morning. I said 

that a lot of the drive for academic integrity for me comes from my relationship with the 

professor. My drive to behave at a certain level comes somewhat from the respect I feel 

reciprocally from the professor. I know for myself I struggled a lot in undergrad with a lot 

of professors, not all professors, but I found there was almost this like power hierarchy. 

Like somehow, I was doing professors a favour by being a student. But actually, I’m here 

to learn from you! If you look at it from a business standpoint, I’m the customer, but a lot 

of times things aren’t framed in that way. A lot of professors don’t take the time and 

intention to make sure I’m learning something out of the class. And I think there’s a 

connection to integrity with that as well because you’ll even hear it in the way students 

talk about a class depending on the level of respect that they have for the professor. 

The emphasis on respect between individuals as it relates to integrity and motivation was notable 

in this quotation from P5 as well: 

I think those relational pieces are some of those bumpy pieces of integrity. It’s really easy 

to behave with integrity when you respect your professor, you feel like what you’re 

learning is valuable and you can see how it’s going to help you later. It becomes more of 

an intentional effort when you’re not enjoying the class because you don’t see any value 

going forward, the professor isn’t treating you with respect, so you don’t value the 
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professor at all. And it just, it’s more of that like, bumpiness, where it becomes more of 

an intentional act to continue to maintain academic integrity. That has been more 

challenging for me in scenarios where the professor has been really hard to deal with. 

As an individual begins to process these feelings and experiences of value and respect in the 

context of their own identity, they progress towards a more personalized, internally-oriented way 

of understanding integrity, which is the Pathfinder conception.  

The Pathfinder Conception 

In the Pathfinder conception, integrity is viewed even more predominantly as an internal 

phenomenon and the focus is on aspects of identity and self-discovery. Integrity is understood as 

a journey, a process of figuring out who you are, what you believe, and committing to your 

values in the face of adversity as noted in the following quotation from P9: 

I know for me being First Nations, you grow up being confused. You grow up lost and 

you don't know who you are. And I think it's so important that you find that out. And it 

gives you so much more power to control your life, and what you want to do with it, and 

just sticking to that. But definitely, finding out who you are as a person and what you 

believe in, your values, and just sitting down and just really taking a look at who you are 

as a person. 

In P9’s response, self-awareness is taken to a much deeper level than in previous conceptions. 

It’s not only about how one processes and perceives the situation but extends to “soul level” 

concepts - grappling with questions related to identity and “who you are as a person.” This 

search for meaning, clarity of identity, and identification of core values is seen to be connected to 

internal motivation and self-efficacy as noted by the comment, “it gives you so much more 
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power to control your life, and what you want to do with it, and just sticking to that.” In this 

conception the emphasis is not so much on “knowing about” but on “knowing.”  

At the Pathfinder level, the integrity journey involves a questioning of beliefs and values 

and reflects a process of starting to differentiate oneself, as reflected in the following passage 

from P2:  

You know, I met some really interesting people along the way, and I’ve gone through a 

lot of different pathways so that’s kind of how I was shaped. When I grew up, I was in a 

very religious family, very value-oriented, and that’s kind of part of when I think of 

integrity, it’s kind of made up of a bunch of words for me. It’s made up of analytical, 

discipline, ethical, and mentally resilient. And for me, I was shaped with the ethical very 

early. But I also believe that now that I have the analytical tools to start to sift through 

some of it, I realize what I’m okay with. And I had to decipher what values I believe in 

versus what the religion does, and kind of be able to separate myself and make my own 

decisions. Because I think what a lot of people don’t realize, is that you have to believe in 

it, and understand every aspect of it, and it’s okay to not be 100% with something. And 

you really need to look deeper into that, and I definitely did. As I matured and started 

making some decisions for myself, I realized what I was okay with, and what I was not 

okay with. And I think that it’s hard, because a lot of people, if they don’t have [a faith 

background], it’s kind of tough because you want to have some background, so it’s nice 

to have faith in something. But if you have blind faith that’s not good either. 
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This transition from more externally-dictated, concrete, or black and white ways of thinking to 

understanding the nuances and complexities of situational dynamics, relationships, and personal 

responses is highlighted in P5’s comment: 

I think maybe in my younger years it was a bit more black and white, where if somebody 

would do something it wouldn’t matter to me what their response was I was just “Nope 

you lost my trust.” But I guess I’ve realized as I’ve gotten older if I can’t hold myself up 

to that same level it’s not really fair. Nobody’s perfect. But I do think how we respond to 

it is, in my opinion, even more important than the times when it goes well. Because in my 

opinion, I think it’s easier to behave in a way that you would consider with integrity when 

things are going really easy, you know when things are smooth. And when a little bit of 

bumpiness comes along, I think that’s when you’re going to see the people who have 

genuine integrity if that’s the way to put it. 

Figuring things out is a key theme within this conception as represented by the following 

statement from P5, “Figuring out if something feels like it is in alignment with your value system 

is huge. You can feel a lot of inner turmoil when those two things aren’t matching.” While the 

Pathfinder conception incorporates aspects from the previous three conceptions, this way of 

understanding integrity is more holistic and reflective in nature and emphasizes self not in a self-

interested way, but in a self-knowing way. The Pathfinder conception appears to be an important 

bridge to the most advanced way of understanding integrity identified in my analysis, which was 

the Navigator conception. 
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The Navigator Conception 

In the Navigator conception, integrity is perceived to be a state of being that is attained 

through experience and manifests as an ability to navigate life challenges effectively and help 

others learn to navigate life’s challenges. It is viewed as part of one’s identity and orientation to 

life. As P6 stated, “It felt like it [integrity] was part of his being…it didn’t feel forced, it felt like 

it was from the heart, so it resonated more.” This deeper form of integrity is perceived to be 

aspirational and developmental, as noted by P4: “Something that I really value is integrity, and I 

want that to be a part of myself and something that I’m acting out on a daily basis. So, I think 

that it’s something I will be able to define myself by.”  

Phrases such as “staying true to who you are as a person” (P9) and “knowing what your 

morals and ethics are and really sticking to those even in intense situations where you might find 

pressure - lots of external and potentially even internal pressure” (P3) reflect a broader awareness 

of the conflicting dynamics that must be navigated within and between factors in the self, social, 

and situational dimensions. The challenge posed by this complexity is reflected in this statement 

by P5: 

I think it goes back to like, it’s easy to treat your friends nice but it’s not always easy, to 

treat somebody you don’t necessarily like nicely. It’s really easy to act in a certain way 

when everything’s going right. It’s not a hard choice. I mean it’s easy to act with integrity 

if you’re looking at academic terms when things are going really well. You’re not 

struggling with the course material, your professor is readily available for questions, it’s 

really easy to just trust yourself. But you really have to tap into your integrity when it 
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starts to get really hard and the temptation to start to do things that you wouldn’t 

necessarily think were okay when things were easy.  

The importance of experience when it comes to developing the skills necessary to successfully 

navigate with integrity was reflected in this quotation from P3: 

I think [integrity] is a skill that has to be learned, and the only way to learn that is with 

some skin in the game. You have to be able to gain something or lose something. An 

integral choice that has no risks or rewards doesn’t matter anyway at the end of the day. If 

you’re not going to hurt anyone or help anyone then it’s not really an integrity choice, it’s 

just an everyday choice. 

It is not only the ability to navigate difficult challenges that are the focus of this conception, but 

the quality of that navigation - how one comes through tough challenges, acknowledges 

mistakes, responds to adversity, and proceeds to live this out going forward.  This is explored in 

this story shared by P6: 

And you knew what his mistakes were…you knew what had happened in the past. And 

he was acting in a way that you could see that genuine change…there was something 

different about him. That experience didn’t define him, but it shaped him in a good way. 

[It’s as if he said] ‘I am not only going to internalize this, but I am going to - not preach it 

- but I’m going to make sure it leaks into all my interactions, especially being a 

representative of Edwards and also a major influence to a lot of students who could be in 

similar situations.’  

As noted in the above passage, an intentional awareness of one’s influence on others, and the 

sense of internal responsibility to act as a role model, mentor, and guide to facilitate the 
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development of integrity in others, is an interesting component of the Navigator conception. P6 

also alluded to this leadership consideration in the following statement:  

He just emphasized integrity and emphasized doing the right thing before and after class 

almost every day, but he approached it with such heart, he was just so genuine about 

it…he really wanted to communicate to the students...it was in everything he did.  

This emphasis on interpersonal influence was also noted by P5: 

I know [this person] had a large impact on me. I could see somebody who was behaving 

in a way that I viewed as a desirable way to behave and I was like, ‘I hope I can build 

consistency so people would view me in that same way.’ I feel like professors have a lot 

more power than they realize, even though there is that power imbalance. 

As noted in the above statement, a greater awareness of relational dynamics and notions of 

power and influence in the social dimension became much more apparent in this conception. A 

connection between integrity, trustworthiness, and feelings of personal safety were noted in this 

comment by P4, “I think trustworthiness is really important to me because it helps me feel safe 

around other people…if I don’t feel safe around someone I think [lack of integrity] has a lot to 

do with that.” This statement also implies that integrity requires a deep awareness of the impact 

of self on others and the ability to create a relationship of safety and trust. 

The Navigator conception represents the most comprehensive view of integrity as 

understood by participants in this study. When individuals talked about this conception of 

integrity, they often mentioned observing it in others rather than necessarily seeing it in 

themselves. They saw it as something to aspire towards rather than a state they had achieved. 

Individuals who were described by participants as demonstrating this form of integrity were 
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characterized as being morally authentic, wise, courageous, consistent, trustworthy, resilient, and 

able to find a way forward in difficult times. This conception demonstrates a greater awareness 

of abstract elements associated with integrity such as leadership, wisdom, state of being, and 

orientation to life. There also appears to be an ability to consciously integrate focal aspects 

simultaneously within and across the self, social, and situational dimensions, weaving together 

elements of contextual and relational complexity, personal courage and resiliency, identity and 

internalization of experience, and influence and orientation of being.  

Visualizing the Outcome Space 

As Martin and Booth (1997) noted, different ways of experiencing a phenomenon are like 

“different layers of individual experiences” (p.125). Typically, less advanced ways of 

understanding contain some elements of more advanced forms of understanding. While these 

earlier forms of understanding are not entirely incorrect, they do tend to be partial or incomplete 

(Marton & Booth, 1997). Participants may not even be aware of earlier forms of understanding, 

but these earlier conceptions are implicit in more advanced forms. More sophisticated forms of 

understanding reflect a more advanced capability to pay attention to a greater number of internal 

and external aspects synchronously rather than focusing on them separately or in sequence. By 

understanding the source of variation between these different conceptions, educators can adjust 

their teaching approach and construct learning experiences to help students understand a 

phenomenon of integrity in a deeper, more conceptually advanced way. 

The five conceptions identified through my analysis — Rule Follower, Analyzer, 

Empathizer, Pathfinder, and Navigator — represent the distinct ways of understanding integrity 

identified in this study. The internal and external structural attributes that participants focused on 
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as they described integrity fell into three dimensions that were inductively derived — self-

awareness, social awareness, and situational awareness. My analysis of the nature of variation 

between conceptions explored the degree of integration and simultaneity of focus on aspects 

within and between each of these dimensions and revealed that these five conceptions can be 

organized in the form of a hierarchy. These components are depicted graphically in Figure 2.  

Figure 2 

Visualizing the Outcome Space: The Integrity Pyramid 

 

As reflected by the imagery of this model, the pursuit of integrity is both aspirational and 

transformational in nature. It is a developmental process through which integrity becomes 

understood as an orientation to life rather than a destination in life. It is seen a journey of 

increasing awareness and understanding where one never fully “arrives.” The Rule Follower 

conception represents the most basic way of understanding integrity. Each subsequent conception 
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in the hierarchy – Analyzer, Empathizer, Pathfinder, and Navigator – represents a progressively 

higher level of capability to understand and experience the phenomenon of integrity in 

increasingly more holistic, personalized, and internalized ways. The Navigator conception 

represents the most sophisticated and holistic way of perceiving and experiencing integrity as 

described by participants in the study. 

Higher levels of understanding are attained as an individual develops their ability to 

notice and integrate focal aspects within the dimensions of self-awareness, social awareness, and 

situational awareness. The pyramidal shape represents an integrative “coming together” and 

upward progression of consciousness and comprehension as relevant aspects of the phenomenon 

of integrity and the surrounding context are discerned and appear simultaneously in one’s 

awareness. The upward arrows indicate the flow of sophistication of each conception from the 

most basic to increasingly comprehensive ways of understanding and perceiving the 

phenomenon of integrity. The shape of each arrow and the line connecting them signifies a 

progression in understanding, with more advanced ways of understanding incorporating focal 

aspects of the conceptions below and reflecting a more holistic form of comprehension.  

A detailed discussion of the findings from this phenomenographic analysis in relation to 

my literature review and the implications for teaching and learning will be explored in Chapter 

Five. I will now proceed with the second part of the data analysis process, examining the 

learning experiences that participants found helpful for developing a deeper understanding of 

integrity during their undergraduate studies. 
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Part Two: Learning Experience Analysis Findings 

The second objective of this research was to gain insight into the learning experiences 

participants encountered during their undergraduate studies that enabled them to understand 

integrity in a deeper, more meaningful way. Educationally critical insights arising from this 

component of the research process were then considered alongside the findings from the 

phenomenographic analysis and discussed in relation to the literature. Implications for teaching 

and learning as well as opportunities for further study and exploration were identified as the data 

was analyzed.  

Interview questions were designed to encourage the participants to talk openly about 

learning-related factors. They were asked how they would know if they had successfully 

achieved the learning goal of integrity. They were also asked to describe a specific experience 

that helped them understand or experience integrity in more powerful and meaningful ways and 

why they thought it impacted them so significantly. Finally, they were asked if they felt Edwards 

had prepared them to act with integrity in their future career and what they wished the school 

would do differently to help students understand integrity more effectively. The transcript data 

related to these questions was analyzed and key insights are shared below.  

Participant Thoughts on Achieving the Learning Goal of Integrity  

During the interview process, participants were asked how they thought they would know 

if they had successfully achieved the learning goal of integrity when they graduated from the 

program. It was clear from the responses that attainment of this learning goal was not something 

they believed could be easily measured. Responses highlighted the inherent challenges of self-

assessment as well as the limitations of more formalized forms of educational assessment, as P5 
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commented, “I feel like it’s hard to self-assess integrity. I think we all like to think we’re better 

at things than we actually are in reality.” Some participants suggested that compliance with 

university rules may be one indicator of goal achievement as demonstrated in this comment by 

P3: 

I would say that means you can’t break any of the university bylaws…no cheating on 

tests, no discrimination, no treating others poorly, so you basically have to know what all 

the university’s guidelines or morals are and follow all of those. And I would say at the 

end of the day or when you graduate you know that you’ve shown those things or done 

those things because when you look back you can think, “Did I cheat on a test? Because 

that’s not ethical and it’s against the university’s policies, but did I end up doing that 

regardless of what the situation was?” Maybe you were stressed and didn’t have much 

time to study or whatever the situation and if you go through all the university’s policies 

and say, ‘I didn’t do that, I didn’t do that, I didn’t break that rule,’ then you can say “yep 

I achieved integrity.” 

This self-evaluative process of reflecting on one’s behaviour at the end of program was also 

noted by P7: 

I can tell you there are a lot more students that cheated and did not get caught than those 

that did get caught. I know it’s there and I know it’s tempting and that’s my personal 

experience with it, is that you can absolutely do it. And so, to come out the other side and 

have integrity is to say that I could have done those things, but I chose not to. 

P6 shared the following: 
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I don’t know. I think it’s complex. I think if you can leave your degree feeling proud of 

the way you conducted yourself throughout, I think that would be one way that you could 

think you had achieved integrity.  

P10 expressed achievement of the learning goal in terms of greater awareness of integrity and the 

ability to recognize integrity when it is present or lacking in other individuals, “I think another 

way I would say you kind of learned it is when you recognize it in others or [recognize] the lack 

of integrity in others.” Some participants thought achievement of this learning goal could 

potentially be evaluated by observing an individual’s actions when they are unknowingly tested 

in some way, as in the comment by P2, “I feel like the only way you’d be able to tell is if you’re 

tested but you don’t know you’re tested.”  P3 explained this testing process in the following way: 

You would almost need to do something where you are just testing - whether you have a 

class or a little portion within a class - where you are testing people’s ethics and decision-

making abilities. You know, like send out a test and accidentally send out the answer 

sheet and pretend you don’t notice or something and then call them on it. I don’t know 

what you would do, but you almost need to test the ethics and not to punish or to penalize 

or say you really messed up you’re out but to be like, “Just so you guys know, you are 

susceptible you don’t have that foundation right now, so you need to work on it.” 

The purpose of this type of testing in this example was not to objectively evaluate an individual’s 

integrity per se, but as a self-awareness exercise to see if students would act with integrity when 

faced with a particular scenario. The challenges of monitoring goal progression and evaluation 

present opportunities for future research. 
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Learning Experiences that Facilitated a Deeper Understanding of Integrity 

As a component of the interview, individuals were asked to describe a specific experience 

that helped them understand or experience integrity in more powerful and meaningful ways. The 

range of learning experiences shared was extensive. Various examples were provided by 

participants, ranging from specific course-related experiences to extracurricular scenarios and 

personal situations that happened outside the school setting. The data analysis highlighted that 

learning occurred through formal, intentional, direct means (e.g., course content and 

assignments; skill development and practice) and vicarious, informal, indirect means (e.g., 

observation and modeling; day-to-day life experiences; engagement in extracurricular activities, 

sports, work, relationships, etc.). The importance of experiential learning for developing a deeper 

understanding of integrity was a key theme as noted in this statement by P8: 

I’m not sure if [integrity] is something that can be taught so much as experienced I guess? 

If that’s the right word? I mean, you can tell somebody till you’re blue in the face how 

they should behave, but until they are face to face with a superior, or people in the office, 

or have gone through, you know, the first few years at their job, they don’t know how 

they’re going to act. 

Specific examples of the types of learning experiences the participants in this study identified 

that helped them understand or experience integrity in more powerful and meaningful ways are 

presented below. These experiences are grouped under two sub-headings: (1) personal challenge, 

hardship, and resiliency; and (2) engagement, reflection, and self-discovery. 
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Personal Challenge, Hardship, and Resiliency 

Achieving a deeper understanding of integrity was often perceived to be related to life 

experience and frequently occurred during times of personal challenge and hardship. As P3 

shared: 

If you think about it, if you’ve got nothing to lose, reaching out your neck is nothing. And 

so with integrity, if you have nothing to lose it’s easy to do the right thing, but as soon as 

you have something to lose it’s kind of tough. I think that kind of showed me why there’s 

a lack of integrity, because everyone’s scared to lose something. 

This process of learning about integrity through difficult times was also expressed in this 

experience shared by P2: 

And I would say, and I know that this is crazy to think, but the more hardship the more I 

grew. And I know that has to do with struggle and pain. Someone always asks how 

someone does something when it’s insane, and you hear stories about it all the time, but 

when you hear their answer you get it - I had no other choice. And when you have no 

other choice, you can do incredible things because you have to get through this - and 

there’s you to get through this and there’s only you. So, I would say having no option 

made me grow immensely. And I know that’s not possible for everyone. But I would say 

if people want to grow, be okay with hardship and go for things that might cause you 

hardship, but you will grow. 

P2 also shared how these challenges specifically contributed to the development of mental 

resiliency, which they perceived to be integral to integrity: 
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I’ve always been pretty mentally resilient, but it came through growing up, more in my 

university career, because I got hit with a lot of challenges and just a lot of injuries and a 

lot of stuff. But I realize now that’s probably something that people, they might have 

everything else, but they might be missing that resilience because you come across it time 

and time again…it’s so tough to make anything happen in this world without [resilience]. 

You’re going to come across so many uphill battles, especially when you’re trying to 

break away from the norm.  

P9 attributed their deeper understanding of integrity to learning to become more self-aware and 

less angry: 

I think for me it has been just being more open I guess with everyone. And maybe not in 

the workplace but with myself…because at one time I was super angry and always mad, 

and I don’t think I’m like that anymore I hope anyways (laugh). I think it’s just allowing 

yourself to change and bring in everything else that’s out there and not just being stuck on 

that one thing that you’re feeling, because I think that if you are just stuck angry you are 

missing out on what’s out there and just allowing yourself to [see] that there’s other 

things out there. 

The emphasis on change and personal transformation was a critical component of P9’s resiliency 

journey leading to a deeper understanding of integrity: 

You can change. You can be this person that you want to be and just doing it you know. 

Just trying. I think that’s just so important. My husband always says, “all you have to do 

is just try.” Just show up and do what you have to do. And I think that’s just so important, 
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just showing up and doing what you have to do. I think it’s important for people to look 

at what makes them happy. 

P9 also shared how their classes at Edwards helped support this change process: 

That was in one of the classes I learned that [what makes you happy]. I’m like, “how 

many years now and I’m just learning all this?” It was in one of the classes that I learned 

[to identify] what makes you happy and I think that’s very important. But it was 

definitely these classes at Edwards that opened me up more and [helped me] want to 

learn. Before I was just stuck on “no I already have my diploma in accounting” or 

whatever. I don’t need to do anything more. Just being stuck. Not willing to or not 

wanting to or not believing.  It’s believing because anyone can do it right? It’s believing 

in yourself. 

Learning to believe in yourself as an outcome of the educational process leads into the second 

theme of engagement, reflection, and self-discovery. 

Engagement, Reflection, and Self-Discovery 

Experiences that allowed individuals to engage in more active, self-directed ways and 

begin to view learning as a process of self-discovery appeared to be beneficial for helping 

individuals understand integrity more effectively. P7 talked about their participation in the 

honours program, and explained how their understanding of integrity evolved as they proceeded 

through their project: 

I guess the biggest ah-ha [I experienced] would be more or less just understanding more 

about myself and the way I wanted to do work. Before it might be, “Oh that’s okay, that’s 

a tomorrow problem.” But now it’s like, “I know that’s incorrect so I should change that 
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and I should update that.” And I guess the personal success you want to see out of it 

because I mean, I’ll be honest, at the beginning of my university career it was not good 

for me academic wise, but in the later years I turned it around. So I definitely chose the 

path of wanting to see success in the work that I did and not just hand in an assignment or 

just finish it. And I found especially in the last year going through that [honours project], 

it definitely helped with wanting to do your best work and making sure everything is 

super sound and structured and making sure everything is up to the standards that I want 

it to be and the standards my professors would expect it to be. 

Other scenarios were also identified as beneficial when it came to these significant learning 

experiences. One opportunity that was mentioned by participants was the co-op learning program 

provided through Edwards. As P5 shared: 

I got to work with that company for my 8-month co-op period and so was able to take 

that level of integrity to my workplace where they really value that. I felt like I was really 

well set up to succeed in the workplace because I had been able to develop a little bit of 

that [understanding of integrity]. I know I had some of that before I came to school but 

like I said, there were pieces at Edwards that definitely expanded my perspectives, might 

be a good way to put it. Exposed me to different elements of [integrity] and how it’s not 

quite as black and white.  

P5 also identified that the ethics and strategic decision-making class was another learning 

opportunity that was influential when it came to learning more about integrity: 

For me it was definitely that class [ethics and strategic decision making] that had the 

most in it that built towards integrity…when I took it I really appreciated learning that 
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acting ethically, which is kind of like integrity, is really hard to define, like what does that 

mean? And it depends how you look at it. And the fact that there was all of these different 

frameworks and these different steps that you could go through. I think a lot of us at 

Edwards, because we’re business students, we’re a very logical bunch so breaking things 

down in that way where it’s like, these are different frameworks, here’s the tools you can 

learn to assess. I don’t know if there’s something out there that’s in the same sort of space 

for integrity like, 'This is a tool we can use to go through. Does this feel like it has 

integrity for me?' There could be potential for something like that because I know I found 

that piece really helped make something that felt hard to attain, okay now I have a few 

tools I can use to start to break it down to something that feels more tangible and 

digestible. 

Being introduced to different tools and frameworks to help make sense of various scenarios was 

seen to be very beneficial in helping P5 understand integrity in a more meaningful way as these 

resources helped complex topics become “more tangible and digestible.” Another course-related 

example that was shared in the interviews, was a role-playing simulation that was carried out in a 

leadership class. P9 described the impact this learning experience had on them: 

I would have to say where I learned most of this was in my leadership class. That is 

where I learned a lot of the concepts like your beliefs and just who you are, just trying to 

figure that out. And I know there was one exercise that we had to do, and we had to work 

with five other people and that’s a lot of people cause we’re all different right, we all 

have different ways of thinking about the way things should be done. Then finding out 

what we did wrong after and how could we do it different. It wasn’t just like ‘oh you did 
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it, you didn’t make it’ and then that’s it. We actually got to go back and write about it, talk 

about it, and [think about] what we would do different. 

P9 highlighted how the leadership class addressed important topics such as beliefs and “who you 

are.” There were two components to the specific assignment in this class that appeared to be 

particularly impactful for P9: (1) working with others and (2) reflecting on the process after the 

simulation was complete. The most significant benefit of the reflection exercise appeared to be 

the opportunity to not only learn what they did wrong, but also consider what they would do 

differently in the future.  

The benefits of groupwork as related to self-discovery and reaching a deeper personal 

understanding of integrity were highlighted by several participants. As one example P2 shared:  

There was one class that due to Covid they just paired you up and they were like, “Guess 

what? This is your group!” And sure, it was not smooth. It was not easy, but you take 

things from different people, and you learn things and you also, it’s kind of like take and 

give, and I think that having those skills is great. Because if you always have the option 

to work with the people you know and think like you, your ideas will never be 

challenged. Your perspectives will never be challenged. What you say will never be 

questioned. Especially with your friends. Especially imagine if your friend decides to 

cheat. You have a harder time telling on your friend. But if it’s a complete stranger people 

will speak up because they’re like, ‘they can’t get away with this.’ So I think being forced 

to work with others is great, even though I say that knowing how difficult it really was. 

The value of diverse perspectives, having one’s own perspectives challenged, and learning from 

others was particularly impactful for P2. At the same time, a statement such as “I think being 



THE PURSUIT OF INTEGRITY    121 

forced to work with others is great, even though I say that knowing how difficult it really was” 

highlights the challenge students face in the group context. P4 shared the following group 

experience: 

There’s one [learning experience] that comes quickly to mind and I think it’s cause it’s 

fresh and it’s something that made me kind of angry. I was working on a group project. It 

was the very last paper I had to hand in and it was due at 9:00 AM the next morning. And 

someone had completed their stuff and I was looking at it and they had two pages and 

they just had one source and it was from an essay mill. So I was up until about 3:00 or 

4:00 just trying to fix that or whatever. At that point I didn’t trust them to be able to fix it 

by 9:00 am so I don’t know I sent them some angry texts at 2:00 am which I probably 

shouldn’t have done but haha. I was sitting around like, “No, I’m not getting an academic 

dishonesty in my very last essay ever! I’m not doing that so I’m going to fix this.’ So that 

was an example I think of something that happened that would be a bit fresh as it kind of 

relates to integrity. 

While many of the examples of group experiences that individuals shared appeared to be 

negative in nature, this following comment by P1 appeared to sum up the perspective that many 

participants seemed to share on group projects when it came to learning more about integrity: 

“As much as everybody hates groupwork, I feel like the largest growth I experienced for my own 

integrity and the others was through groupwork.” 

As noted earlier, reflection was also valuable for helping individuals understand integrity 

more deeply. As P5 noted: 
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I think it’s important [to reflect] and I think a lot of time we’re so busy with everything 

else that you don’t actually take a minute to think about these things…why would I think 

about integrity? But now it’s like, these things are actually quite important to me. 

P1 commented on the benefits of looking back at how one’s values might change or be forgotten 

from the first to the final year: 

Maybe you start your university career and you’re terrified of cheating or doing 

something wrong and come the end of university you forget about that. Or you forget 

about how important being honest is. And then I think if you look back on what you said 

coming into university, maybe it’s like a step back to say, ‘No, honesty is important and I 

can see that now, and how other students work with me and maybe how I work with other 

students, and I’m not honest, or I’m not honest to myself.’ And I think even going into the 

workforce, I think it’s really important for students to be aware of that and to be aware of 

what is important to be able to achieve career or personal goals. 

Taking time to reflect on how much has been learned and how much one has changed throughout 

the duration of the program was seen to be an important part of making a successful transition 

from student to business professional. 

Program Influence on Integrity Development and Suggestions for Improvement 

During the interview, participants were asked if they felt Edwards had prepared them to 

act with integrity in their future career and what they wished Edwards would do to help students 

experience and understand integrity in more meaningful ways. Views on this were mixed. As P2 

noted: 
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That’s a tough one, because part of me wants to give an example in school just because 

that seems to be better, something that shows like, “hey we learned integrity through…” 

but I want to say that probably when it comes to that it would probably not be in Edwards 

or school. 

P2 went on to explain that while they did not feel that Edwards specifically had prepared them to 

act with integrity in the future, they did acknowledge that the various extracurricular experiences 

they had during their time at university played a significant role in their development as an 

individual: 

In short, I would say my first answer would be “no” [in response to the question if they 

felt Edwards had prepare them to act with integrity in their future career]. But with the 

way things have shaped and the way that I kind of went through Edwards and my path, I 

want to say at the end I came to a result that I would say “yes.” But I know that 

everyone’s path is different so I would say there’s definitely more that could be done in 

order to make sure that it’s a yes for most people, but again for me, it would be an 

instinctive “no” but in the end looking back…I remember writing to my coach and I said, 

“You know, I didn’t become the player I wanted to be, but I 100% became the person I 

wanted to be.”  

P5 shared their thoughts on Edwards’ role in helping them understand integrity and preparing 

them to act with integrity in the future in this way: 

I don’t know. Can a university help you develop integrity or does that come from self-

drive you know? I’m not too sure if the university had a large effect on how I view 

integrity. I feel like a lot of that I brought in with me. Maybe I look at it in a more 
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complex way. I know specifically the class on ethics I took with you, it was interesting to 

see more perspectives. So maybe my definition of integrity became broader and a little 

bit more forgiving, just with more exposure to different perspectives - you know, where 

things aren’t black and white, and how looking at it through different ethical lenses can 

change the whole situation. I feel like integrity’s a little bit like that. 

The motivational aspect of integrity was reflected in many comments. While integrity was 

viewed to be an important goal by the ten individuals in this study, it was acknowledged by 

participants that not all students might feel the same way. As P4 noted, “I can’t say [integrity is] 

something that everyone cares about, there’s definitely a scale of how much people care about 

integrity for sure. And sometimes I think it depends on personality.” P9 identified that it was 

important to consider how to approach integrity development in Edwards and stated, “We need 

to be able to consider shaping people in the right way. And I don’t mean controlling or dictating 

- no one does well with that - but being able to influence people.” Influential program-related 

factors identified by participants were grouped as following: (1) behavioural guidelines, 

consequences, and aspirations; (2) cultural, contextual, and relational influences; and (3) goal-

directed learning, skill development and habit formation. Suggestions made by participants for 

program improvements follow the presentation of these findings. 

Behavioural Guidelines, Consequences, and Engagement 

The distinction between influencing behaviour versus controlling and dictating it 

represents an important teaching and learning consideration when it comes to student motivation 

and engagement in the learning goal of integrity. As P8 expressed: 
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I think there’d almost be a direct correlation between what people do, blending in, having 

everybody doing it than it is just shoving ideas of ethics and integrity down each 

individual’s throat. 

While “shoving ideas of ethics and integrity down each individual’s throat” was not seen to be 

the most aspirational approach to take, participants did feel it was important to ensure clear 

behavioural guidelines were in place and that consequences were applied when those guidelines 

were not followed as expressed in this comment by P2: 

[The school must] uphold misconduct punishments because I know that before Covid, if 

we heard about anyone cheating or misconduct, I heard of people getting kicked out of 

the college. But then when Covid hit I didn’t hear that, and I was hearing there were profs 

who couldn’t get our marks back because they had to deal with 15 misconducts and it’s 

unfortunate. We set a standard making sure we were very high on that and as soon as, it 

was a tough situation both ways, but I feel the college was okay with the money versus 

hurting their own reputation. And to me that’s unfortunate, cause that kind of gets the 

business colleges and business schools bad raps - they do one thing and they say another. 

And I just thought that was kind of tough. It was a tough situation both ways. People 

were dealing with a lot of things and resorting to other ways, but it was tough because 

that’s how values and things get all wishy washy. It’s kind of like trust, once you break it 

it’s very hard and takes a long time to rebuild and I think they put themselves in a tough 

position to do so after Covid.” 

It was acknowledged that having academic integrity policies or a student code of conduct in 

place did not guarantee that students would act with integrity, as expressed by P3, “It’s a lot of 
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different factors that determine whether you’re going to follow the rules or not.” Focusing on the 

enforcement of behavioural guidelines and punishment for breaching those guidelines was not 

considered sufficient for helping students understand integrity more deeply, however 

consequences were seen to have a role to play in shaping behaviour. When P4 was asked a 

probing question as to what made them choose to act with integrity when faced with a situation 

in which their integrity was tested, they explained: 

Well, there’s definitely a few things. I think a big motivator was fear of being caught and 

then being attached to that. Not wanting to be associated with that was definitely a strong 

motivator. And also too, [consideration] for other people and the group…I think that was 

a big part of it for sure. And the work I had done before, working towards my degree, I 

didn’t really want to jeopardize any of that. 

P10 thought it would be beneficial for faculty to help students understand the personal 

significance of acting with academic integrity rather than just going through the motions of 

signing a standard academic integrity statement at the beginning of an exam: 

I think they do the academic statement at the beginning of tests usually, but I think maybe 

they should expand on what it actually means to sign the front, because I think a lot of 

people just sign the front so they can move onto the test rather than actually 

understanding what it’s telling you and what that means in terms of not just 

consequences, because a lot of people when they hear ‘oh you’ll get kicked out of 

university’ it doesn’t really register, it just seems like an empty threat kind of thing. 
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The potential benefit in shifting from an enforcement-based emphasis on integrity, to one that is 

more aspirational and goal-focused in nature was noted by various participants. P5 explained it 

this way: 

I think as we learn more we do better, right? And as we gain more knowledge about it. If 

you even look at how parenting styles have adapted over the years. I think it’s even 

moved away from that [discipline] even when you look at a traditional parenting style. 

People don’t necessarily do it the disciplinary approach like they used to. As we’ve 

adapted more and understood what motivates people, it’s not actually that motivating to 

try to avoid consequences - people just learn to get really sneaky, I think. 

P5 went on to explain the difference in mindset between fear and aspiration: 

Lots of people will talk about ‘oh yeah that would be super scary if that happened’ 

[getting caught for an academic integrity violation]. They look at it, and even myself, I 

think you would look at it more like ‘these are the things I’m not supposed to do’ not 

necessarily ‘these are the behaviours I should be aspiring to do.’ 

This aspirational focus was also shared by P4 who noted the value of engagement and 

approaching integrity from a personal benefit versus personal harm perspective: 

I think it must be important to the individual as well. I don’t know if anybody else could 

make you value integrity, potentially. But I think it must be something that speaks to you 

and why you would value harnessing that skill…I think we often come at it from like “if 

you don’t have integrity these are all the bad things that are going to happen,” whereas 

we’re not always being like, “If you do have integrity, these are all of the benefits.” Do 

you know what I mean? 
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Cultural, Contextual, and Relational Influences 

When it came to influencing student behaviour, the school environment itself was seen to 

be an important factor as noted by P1: 

Integrity is definitely a part of (Edwards’) identity because these values are so noticeable 

throughout the school, like, the way they handle cheating amongst students, or the way 

they expect students to act in group settings, or within the classroom. 

The need for Edwards to continue focusing on building a culture of integrity in the school was 

reflected in this later comment from P1: 

I think continuing to build this culture that Edwards has [is important]. You see this 

culture that they have and then you start to live by it too. People see something in me – 

that I can build a nation or do something huge to impact whatever I care about. So I think 

creating this culture, and continuing to create this culture, is quite important going 

forward to instill the importance of integrity in its students…I don’t know what that looks 

like but culture and the people that they hire is quite important to doing that. 

The importance of hiring the right people and being intentional when it comes to creating this 

culture and demonstrating it through relationships was noted to be important. As P9 stated, 

“Edwards teaches you that relationship, networking, and having those good relationships around 

you is so important.”  P9 went on to say: 

I think just surrounding yourself with the people that make you better I guess, and [who] 

make you want to be the best you can be. I think that’s important when you think about 

integrity. You want to surround yourself with those people who have the same beliefs, 

have the same values as you, and just want to see everyone doing well and doing great. 
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The significant role of faculty in shaping student perspectives of integrity was often highlighted. 

P5 expressed, “I think it comes back to professors understanding that they actually have a very 

large impact on how students view integrity within their class.” P5 expanded on these thoughts 

related to faculty influence: 

I think that modeling is the key word. It’s tough to take advice from somebody who 

doesn’t walk the walk… I wouldn’t tell somebody to do something I’m not doing myself 

you know. Students are smarter than most people think you know. You have professors, 

but people also realize that professors have a life, and they are people too. So, when one 

thing is being taught, but then there’s not a lot of actions behind it - and that’s not only 

integrity, it’s other things as well - it’s like, this isn’t resonating as much. It’s kind of in 

one ear out the other - where’s my grade at, I’m leaving you know. So yeah, modeling is 

huge. 

The importance of behavioural modeling was also noted by P6: 

I know [this prof] had a large impact on me. I could see somebody who was behaving in a 

way that I viewed as a desirable way to behave. I was like, ‘Man I hope I can build 

consistency so people would view me in that same way’ So I feel like professors have a 

lot more power than I think even they realize even though there is that power imbalance. 

The relationships that faculty built with students and the demonstration of mutual respect were 

highly influential as seen in this passage from P5: 

For me it comes back to the relational pieces, having those stronger relationships with 

your professors makes it easier to build the skills towards integrity and being able to 

watch somebody who’s in a position of authority behave with integrity models it for 
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people. I think that was one of the reasons I resonated so strongly with [this individual’s] 

class. When I got there, I could tell almost immediately that the class was not set up for 

me to land within a curve. The class was set up for me to have exposure to and learn 

something that I could then take with me in my professional career. To do better and be 

better and somehow bring value with me. And I think there’s a connection to integrity 

with that as well because you’ll even hear it in the way students talk about a class 

depending on the level of respect that they have for the professor. 

P5 described how they resonated with the professor because they felt the faculty member was 

focused on them and their learning and not merely on transmitting the course content.  

Techniques such as personal storytelling and leading by example were seen to be highly 

beneficial when participants resonated with the faculty member or the experience they were 

sharing, as noted in this comment by P6: 

You listen to a lot of people try to tell you something…I’m going to trust somebody 

who’s been there, done that a bit more so. I’d rather listen to that person just because 

they’ve been through it, like you might have some more tricks of the trade. 

P6 also distinguished between formal and informal approaches to teaching integrity, and 

highlighted the benefit in seeing faculty members model the attributes represented by the 

Navigator conception: 

I feel like when (integrity) is a class, you know, there’s just that formality to it, like you 

need to learn this as opposed to ‘I’m going to lead by example and show you that we live 

in an imperfect world, however you need to adapt and you can still maintain that 



THE PURSUIT OF INTEGRITY    131 

integrity, even in extreme situations you can maintain integrity by adapting to the 

situation.’ So I think that fluidity throughout the teaching is very important. 

Observing how faculty interacted with students also had a significant impact on P1: 

I come from quite a small community where we all kind of share the same opinions if 

you want to say, but I still had kind of my own thoughts. I wasn’t blocked out to what 

other people thought. I always respected what other people thought. And I think the 

professors definitely helped remind me of that, because they paid attention and respected 

and thought about the other students’ opinions and it’s okay to disagree. We’d have 

debates in class too, but I really felt respected within the classroom. 

The importance of feeling respected and valued by faculty as a motivational driver of integrity 

was also expressed by many participants. P5 described it in this way: 

It’s little things [in a professor’s approach] that make such a big difference. As a student 

now I feel important, I feel valued, and I feel driven to be, I don’t want to say worthy 

because I don’t like the word, but to receive that respect. You almost want to bring 

yourself up to it. It almost pulls people up when you see that behaviour. Whereas when 

you’re in a class where you know the professor doesn’t respect you, the level of drive to 

pull yourself up becomes so much harder and it’s easier just to be like “I’m just going to 

coast through this until it’s over because it’s so unpleasant.”  

As the above quotations demonstrate, the types of relationships that are formed with faculty and 

the nature of interactions between faculty and students were viewed as critical when it came to 

helping participants develop a deeper understanding of integrity. The next theme focused more 

specifically on personal growth and skill development. 
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Goal-Directed Learning, Skill Development, and Habit Formation 

All participants in this study believed that it was important to have integrity identified as 

a core learning goal at Edwards (which is why many volunteered to participate in this study) and 

to develop skills with this goal in mind. As P9 shared, “I’m all about building people up and 

giving them the skills. If you feel like people don’t have the skills or if they don’t have the 

capacity to do a certain thing, then help them.” Participants talked about need to develop skills 

and gain confidence in one’s ability to act with integrity in challenging situations. As P2 

explained: 

I think becoming people of integrity will give us skills on how to deal with [controversial 

topics] because we can do something about it and I feel like maybe that’s why people 

don’t want to deal with things because well, “I feel like I can’t do anything and I’m stuck 

in misery and I’m stuck in sadness,” and that’s something that I think we need to have, is 

avenues to do that [deal with controversial topics]. 

The phrase “because we can do something about it” is significant. This idea of self-efficacy as it 

relates to one’s ability to act with integrity was also noted in the following passage from P9 as 

they talked about a personal challenge they were currently facing. In this situation, P9 believed 

they were not presently acting with integrity in the workplace and were reflecting on what was 

holding them back. Factors such as fear and worries about what others might think or how they 

might react are shared in this excerpt: 

I think it’s [not] speaking up. That’s one of the things I don’t do, even at work. Where I 

work right now it’s, we kind of just sit back and just kind of watch, even though we know 

what’s going on. But we don’t say anything because, I don’t know what it is, because we 
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just, we’re afraid of what the other person would think about moving on or taking the 

time. And I think everyone should be open to other people’s opinions - at Edwards or 

anywhere or in the workplace. I know that everyone thinks differently and if somebody 

else thought or said something that I didn’t agree with - that’s their own opinion right? 

But a lot of people don’t think like that. They just get like offended or they get upset. It’s 

like we’re telling them that they’re wrong, but it’s not. It’s just we’re just trying to give 

our input, our own opinion on what would make things a little bit better or things that 

would help the situation. So, I think just opening up and not being afraid to say what you 

think [is important] …sticking up for what you believe in and being confident in it, and I 

think that would really help you as a person. 

The comments in the above passage related to managing emotions, dealing with conflict, 

speaking with confidence, and sticking up for what you believe in, all highlight the important 

connection between self-efficacy and skill development. As noted in the following comment by 

P4, practice is critical: 

Integrity is something that you have to practice throughout your whole life. There will 

always be a series of events or challenges or opportunities that come your way that you 

can choose to act with integrity or not. So there’s kind of like mini battles, but I think it 

really is a lifelong thing that you have to do. 

The significance of practice and habit formation was expanded on further as P4 continued to 

reflect: 

That reminds me of another lesson I learned, which is big high-level goals like integrity 

and ethics and all that, they aren’t built in one day it’s all the small habits that you do that 
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eventually built that up for you…you could almost pick out the people that you had a 

feeling might cheat if the test answers were out and those that you feel might not cheat if 

the answers were out. And it’s usually by the habits that they did. The people that went 

home and studied hard and did well on tests generally they didn’t have a reason to cheat - 

if you’re the type of person who’s going home and studying for two hours a night, you’re 

probably not also the same type of person to say, ‘Well I’ve done all that studying I might 

as well just cheat now.’…It almost seems like you can pick based on people’s habits and 

styles and strategies within the class which ones would be likely to cheat, and which ones 

wouldn’t. 

The emphasis Edwards places on professionalism, work quality, and habit formation was also 

perceived to be beneficial when it comes to developing one’s ability to demonstrate integrity in 

interactions with others. This is reflected in this comment from P7: 

When I say a higher standard, I think I just mean professionalism and I think that’s 

something that Edwards preaches very good - being professional in your school. Because 

the habits you create there will more than likely transition and translate into your 

professional life and building those strong habits that are at a high standard early are 

something that will benefit you in the future…in the upper year classes you definitely are 

held to a higher standard of not only what’s acceptable work…but also with the way you 

communicate with your peers and professors and I guess even to the outside world. 

The skills highlighted by P2 represent an acknowledgement that a deeper level of cognitive 

understanding, self-awareness, and self-regulation is required for integrity.  
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The skills [for integrity] are the ability to have awareness and foresight, your ability to 

not cave to peer pressure, the skill to recognize what the consequences and rewards are, 

that would be a skill in itself. I feel like to do any of these things at all comes to practice. 

Other basic skills and habits mentioned in relation to integrity were organization, time 

management, and consistency as noted in this passage from P7: 

I think organization is a big one [habit] and time management, just because those two 

kind of go hand in hand. Then after that I would probably say another habit would just be 

just consistency. Be consistent in your work and want to be consistent in your work. 

Don’t feel like, “Oh I got a super good grade on this, that means I can kind of slack off. 

It’s okay if I don’t get something as good because it will even out to an okay.” Work at 

consistency and hold yourself to a high standard to be consistent in whatever you feel like 

is acceptable for yourself. Try to maintain that. 

Communication was another skill set that was highlighted as critical for integrity. As P9 

explained:  

[It’s important to develop] that ability to communicate. That ability to listen, to be able to 

hear different opinions, and manage your own emotions so that you don’t get defensive 

right away so you can actually hear different people’s opinions and not take it personally. 

Especially in a workplace, or even at school with the amount of different people there 

that think differently, all different backgrounds. You definitely see a lot of different 

opinions and you want to get everyone’s opinion.  You don’t want to just sit back and be 

the person controlling everything and dictating, you want to listen to everyone. I think it’s 

important to listen to other people as well and get their opinion and I think that’s where 
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I’m always coming from is the community background, always thinking about other 

people, and just wanting to hear them. 

The ability to listen effectively to different opinions, manage emotions, and not take things 

personally are seen to be critical capabilities.  

The importance of having a strong set of values while analyzing situations and exploring 

and respecting multiple perspectives was highlighted by P2: 

Being able to have a set of values and a strong set of values and skills like analytical 

skills, being able to look for facts, being able to sift through, being able to look at every 

perspective. And I don’t mean just the perspective of another person in the room, in the 

decision, I mean like people that you potentially wouldn’t think about. I think of it like, 

maybe from an auditor perspective, every single shareholder that could possibly be 

affected. And we’re not taught, to imagine trying to look at it from an animal’s 

perspective, try to look at it from an environment’s perspective, we’re not taught to look 

at it from those perspectives so no one has the skills to because the earth doesn’t talk, 

animals don’t talk. There are people that talk on behalf of them at times. If you don’t 

know how to look at that perspective, you don’t respect people’s opinions on that, and I 

think that’s lacking. And some of the skills to be able to interact with others with different 

ideas. 

This was an interesting passage as this individual began to expand on some of the things they 

wished they had learned in the program - skills in analysis, learning to see things from the 

perspective of others, and interacting with people with differing opinions were highlighted as 
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being important. Several valuable considerations for program improvement were highlighted by 

participants as outlined in the following section. 

Opportunities for Program Improvement in Relation to the Learning Goal of Integrity 

When asked if they thought Edwards placed enough emphasis of integrity as a learning 

goal, P10 talked about the need for the school to articulate what integrity as a learning goal 

means in a more explicit, tangible way that moves beyond the rules-based emphasis: 

I would say not because I think if it was it would be really easy to recognize integrity and 

know where the line is whereas I think it goes kind of back to implied rules. For some 

people if it’s not explicitly written then it’s free game. Until you kind of have that 

[environment] where you don’t have to write every single thing out, then I don’t think 

they’ve gone far enough. It seems like it’s kind of fluffy. It’s a nice word and people feel 

good hearing that graduates have learned these seven goals, but like there’s nothing in 

place that really necessarily demonstrates it other than not completely violating. 

This sense that integrity as a concept needs to be elevated beyond the current emphasis on rules 

and consequences was also identified by P7 who commented: 

I feel like (integrity is) something that is top of mind, but not as important as it should 

be…I feel like integrity is there but it’s just at the point of, “What can we do to not get 

caught” essentially. I feel like that is a big thing with integrity, especially for the student 

experience. I feel like integrity is there but it’s not exactly what it’s supposed to mean. It 

is always in the back of people’s minds because obviously you would never want to get 

caught doing something that you weren’t supposed to do, because that could ruin your 
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career and your goals for your life. I just feel like it’s a fine tethering point and balance 

for student’s minds what they think it is and it isn’t. 

The need to make the topic more tangible was also shared by P3: 

I feel like this is such a high-level topic that it’s almost hard to for anyone, not just 

Edwards, to get some tangible, some actual, 'Here’s how we do it. Here’s what step one 

is, step two, then by step five we are quite certain that our students will have integrity.’ I 

feel like a lot of it is just theory, a lot of it is just conceptual. 

Some participants noted that if integrity is a learning goal, then there should be a learning 

pathway that runs throughout the program. P3 highlighted this gap in the curriculum: 

I think it’s funny that we’ve recognized that ethics is so important, but we don’t have 

classes, full classes, that go your whole way through university that build from stage one 

to stage four of ‘here’s how.’ We have one class [ethics and strategic decision making], 

but I must have done 20 accounting related classes and probably four or six finance 

related classes, and I almost feel like you’d have to put in year one, you’d have to put 

some type of class like your ethics class or something, then year two you’d need a 

philosophy class, year three you’d have to have more of an integrity-testing class or 

“okay now we’ve got exams and the answers are out there” and you don’t tell the 

students till after. It almost needs to be its own side, like accounting and finance. And you 

have to build it the whole way through I would think, if it’s that important that you put 

slogans on the wall and stuff. 

P10 questioned whether the Ethics and Strategic Decision-Making class was positioned in the 

correct place within the program: 
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To me it’s kind of strange that we wait to our third year to take an ethics class. Do you 

think that they could do something better like move that up further on? Or do you think 

you need that perspective of the later years for that class to have the full experience? 

This comment is interesting as P10 highlights that Edwards must not only consider the purpose 

of the course and the placement within the program, but also the developmental capacity of the 

students to benefit from the course. P1 shared some ideas for incorporating integrity-focused 

exercises, courses, and content throughout the program, such as developing personal learning 

goals and articulating values in year one and revisiting those goals and values at various points 

throughout the program: 

It would almost be cool when you start at Edwards, whatever that first class is, 101 or 

100 or whatever you take, you sit down with your students and go through those learning 

goals of the university or goals that Edwards has with integrity being one, and, for me as 

a student, write down my thoughts or goals as a student. And whether you do it again at 

the end of year two, or you do it at the beginning or end of year four, just to read what 

you wrote and then see how you’ve changed. It maybe makes you aware of these values 

that you have going into university and maybe for a student in your first year maybe you 

don’t really pay attention to the fact that cheating is a bad thing because I think high 

school is pretty wishy washy that way, you can still get by. But in university that 

definitely doesn’t stand, so maybe that’s one thing, for a student to sit down and actually 

see that integrity is something the university values so what do I need to be aware of and 

to also value it. 
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When asked what Edwards could do differently when it came to helping students experience and 

understand integrity in more meaningful ways, P4 acknowledged that it was challenging but 

necessary. They reflected on how that could be accomplished: 

It’s hard to come up with a tangible step one to step five kind of thing. I feel like that 

would almost be take a week to answer! You’d have to start by identifying how is it a 

skill or not. I personally think that it is - having integrity. Then you’d have to identify, 

how do we build this skill? What is the most successful way of building this skill within 

people? And then I would say I would ask Edwards to change it and implement those 

skill-building ideas…I understand why it’s hard for Edwards, how do you do that and 

how do you come up with those steps? And I mean that’s what you’re doing now! But I 

would say whatever this research shows, or whatever you can get your hands on, I would 

say implement that, because ultimately at the end of the day, if you want students to build 

nations and be ethical doing it, you have to give them the skills to do it.  

P6 talked about the value in helping students think through scenarios in their own lives and 

reflect on those situations as they relate to integrity. Debriefing, coaching, and mentoring were 

all viewed as valuable learning techniques: 

I feel we have ample opportunities [to learn from], it’s more so the debriefing of them. 

Even in our academic careers, like we all have a ton of opportunity, but I don’t think we 

are taught enough to recognize and debrief maybe? Because a lot of the time there isn’t 

that coaching. There’s the “this is the right way of doing it, this is the way of doing it 

with integrity and just stamp that on those situations and then you’ll have integrity.” 
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Whereas I think there could be more about, “These are the tough conversations you have 

to have to get to this point and you may not like the outcome.”  

P6 went on to talk about how it is necessary to help students understand the nuances of integrity 

and not only draw attention to extreme consequences: 

I also think it would be beneficial if you teach the outcome of not having integrity 

because you think, “Oh, like you don’t have integrity, you’re going to jail.” But there’s 

lesser consequences. It’s not always an extreme lack of integrity. 

A unique perspective was shared by P9 related to integrity and program improvement. While 

many participants talked about the importance of relationships with faculty and peers, P9 shared 

ideas for building stronger relationships and encouraging a sense of belonging in the program: 

I think that the only thing that [could be improved] (and maybe it’s just me not going out 

there and working with other people - that may be on my end as I am busy as well), but 

the community feeling. Sometimes I felt like I didn’t belong sometimes. I learned a lot. I 

definitely learned a lot. But coming from [another program] and it was so much smaller, I 

guess. You were able to talk with the instructor, you’re able to talk more [in class], it was 

just a smaller group of people. I felt like at Edwards it’s a little bit bigger and just not able 

to, I don’t know, it’s hard to explain. And I think I just go more community-based as well. 

That’s my thinking of where I work too. I’m constantly always wanting to work with 

other people. I felt there [at Edwards] I just did everything on my own. I was just there to 

get an education. I guess other people have different experiences, but I did everything on 

my own, going there and just coming home. I did join a couple things my last year and a 

girl she asked me “You’re on your last year?” and I said “yes,” and she said, “I’ve never 
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seen you around.” And I said, “Yes, I usually just went there and went home.” I think if it 

was inclusive [it would have been different]. 

The passage represents an awareness that the learning experience is about more than merely 

getting an education. P9 raised important concepts such as community, inclusion, and belonging. 

The ability to talk with instructors, work with other people, and not do everything alone highlight 

the importance of the social/relational context as a component of the learning process.  

In the next chapter I will summarize, interpret, and elaborate on these results in relation 

to the relevant literature, evaluate my research findings, and discuss the significance, 

implications, and limitations of these results as they relate to my research aims. The 

recommendations arising from participant comments highlighted in part two of the analysis — 

creating a stronger emphasis on integrity as a learning goal; making the topic more tangible; 

developing a program-long learning pathway; focusing on skill development; debriefing, 

coaching, mentoring, personal experiences; and strengthening a sense of community belonging 

— will be explored further in my discussion. I will also highlight the insights from these findings 

that can be used to help educators re-design curriculum and teaching strategies to help students 

understand, conceptualize, and experience integrity in deeper, more meaningful ways.  
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Chapter Five: Discussion 

In recent years, integrity has been identified as an institutional value, behavioural 

expectation, and student learning goal or desired outcome of post-secondary undergraduate 

business school programs. As an educator in this business school context, I was interested in 

exploring new ways to help my students develop a deeper, more transformative understanding of 

integrity as they proceeded through their academic program. The objective of my SoTL inquiry 

was to answer the research question: What insights from understanding new graduates’ 

conceptions of integrity can be used to help educators re-design curriculum and teaching 

strategies to better support the development of integrity in our post-secondary undergraduate 

business students? I conducted in-depth qualitative interviews with ten recent graduates from the 

Edwards School of Business Bachelor of Commerce program at the University of Saskatchewan. 

Responses to the interview questions were thoughtful and detailed, the volume of transcript data 

was extensive, and the quality of the data was rich and informative.  

In this chapter I will elaborate on my research findings by evaluating and interpreting 

them through the theoretical lens of self-authorship and by comparing them with relevant themes 

from my literature review. I will begin by summarizing my analysis findings in relation to my 

research questions and will then proceed with my interpretation of these findings. Research 

insights that can be used to help educators re-design curriculum and teaching strategies to better 

support the development of integrity in post-secondary undergraduate business students will be 

incorporated throughout this chapter. 
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Summary of Analysis and Findings 

The analysis process consisted of two components: (1) a phenomenographic analysis 

exploring the different ways the phenomenon of integrity was understood by the individuals in 

this study, and (2) an examination of the significant learning experiences participants found 

helpful for developing a deeper understanding of integrity during their undergraduate studies. 

Findings from each of these components are summarized below. 

Part One: Summary of Phenomenographic Analysis Findings 

The phenomenographic analysis process was very iterative. Five distinct conceptions 

emerged from the collective pool of transcript data and comprised the outcome space for this 

study. My analysis of the variation between these conceptions revealed that a hierarchical 

relationship between these five distinct ways of understanding existed. The five conceptions 

listed in ascending order of sophistication and complexity of understanding were: 

1. Rule Follower - integrity is following written and implied rules. 

2. Analyzer - integrity is analyzing, thinking, problem solving, and decision-making. 

3. Empathizer - integrity is considering others, managing emotions, and being ethical, 

honest, kind, and consistent. 

4. Pathfinder - integrity is finding your way, figuring out who you are and what you 

believe, and committing to your values. 

5. Navigator - integrity is an orientation to life and a way of being and navigating in the 

world.  

The internal and external structural aspects participants focused on as they described 

integrity were grouped into three dimensions of awareness that were inductively-derived, as 
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displayed in Table 2 in Chapter Four. The self-awareness dimension included intrapersonal 

factors focused on by participants that related to notions of self, such as references to thoughts, 

feelings, morals, values, beliefs, behaviours, and abilities. Concepts such as personal growth, 

maturity, capability, skill development, and feelings of confidence, self-efficacy, and personal 

identity were aspects of this dimension, as were references made by participants related to desire, 

commitment, courage, and motivational orientation. The social awareness dimension captured 

the interpersonal aspects focused on by participants that reflected an awareness and 

understanding of others and the relationship between self and others. The social awareness 

dimension included any references to relational influences and dynamics such as power, status, 

peer pressure and notions of respect, dignity, decency, and social responsibility. The situational 

awareness dimension included a variety of contextual and environmental aspects that individuals 

focused on as they described integrity. Factors such as rules, codes of conduct, codes of ethics, 

cultural norms and expectations, and behavioural standards and consequences were captured in 

this dimension. Qualitative factors such as situational proximity and perceived degree of risk, 

harm, intensity, urgency, and complexity were included here. Temporal factors, and references to 

past/present/future, were also categorized within this dimension. Based on the findings of my 

phenomenographic analysis, I created a visual model in the shape of a pyramid depicting the 

hierarchical relationship between the five conceptions of integrity and the three dimensions of 

awareness as seen in Figure 2 in Chapter Four.  

Part Two: Summary of Learning Experience Analysis Findings 

I synthesized participant responses to interview questions exploring the significant 

learning experiences they found helpful for developing a deeper understanding of integrity. I also 
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collated the suggestions provided by participants referring to practices Edwards should continue, 

and the improvements Edwards’ administrators and faculty could make, to help students 

experience and understand integrity in more meaningful ways. It was clear from the data that 

attainment of the learning goal of integrity was not something participants believed could be 

easily measured. Responses highlighted the inherent challenges of self-assessment as well as the 

limitations of more formalized forms of educational assessment. The learning experiences 

participants considered effective for developing a deeper understanding of integrity were varied. 

Examples ranged from specific course-related experiences to extracurricular scenarios and 

personal situations outside the school setting. The data analysis highlighted that learning 

occurred through formal, intentional, direct means (e.g., course content and assignments; skill 

development and practice) as well as vicarious, informal, indirect means (e.g., observation and 

modeling; day-to-day life experiences; engagement in extracurricular activities, sports, work, 

relationships, etc.).  

The importance of personal experience as a requirement for developing a deeper 

understanding of integrity was a key theme. Learning experiences participants identified that 

helped them understand or experience integrity in more powerful and meaningful ways often had 

elements of: (1) personal challenge, hardship, and resiliency; and/or (2) engagement, reflection, 

and self-discovery. More advanced personal qualities that participants associated with integrity, 

such as internal strength, courage, authenticity, and self-efficacy, were seen to develop out of 

times of challenge and hardship as individuals engaged in a process of reflection and self-

discovery. Experiences that allowed individuals to engage in more active, self-directed ways and 

begin to see learning as a process of self-discovery appeared to be beneficial for helping 
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individuals understand integrity more effectively. The introduction to tools and frameworks that 

helped participants process and make sense of various scenarios and experiences were seen to be 

very valuable. The benefits of groupwork and reflection as related to self-discovery and reaching 

a deeper personal understanding of integrity were also highlighted by several participants. The 

importance of taking time to reflect on how much has been learned, and how much one has 

changed throughout the duration of the entire Bachelor of Commerce program, was also noted. 

Participant views were mixed when they were asked if they felt Edwards had prepared 

them to act with integrity in their future careers. While participants who volunteered for this 

study felt that integrity was an important learning goal, they acknowledged that all students 

might not feel that way. As P4 noted, “I can’t say [integrity is] something that everyone cares 

about, there’s definitely a scale of how much people care about integrity for sure.” P9 identified 

that it was important to consider how to approach integrity development in Edwards and stated, 

“We need to be able to consider shaping people in the right way. And I don’t mean controlling or 

dictating - no one does well with that - but being able to influence people.” Influential program-

related factors arising from the data analysis were grouped as following: (1) behavioural 

guidelines, consequences, and engagement; (2) cultural, contextual, and relational influences; 

and (3) goal-directed learning, skill development, and habit formation. These factors were 

explored in depth in the analysis. In Table 3 below, I have compiled a summary of the 

suggestions made by participants as to what Edwards should continue, emphasize, or introduce 

into the program. 
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Table 3 

Summary of Program Influences and Participant Suggestions  

Program 

Influences 

Participant Suggestions  

Behavioural 

Guidelines, 

Consequences, and 

Engagement 

• Ensure clear behavioural guidelines are in place and consequences 

are applied when those guidelines are not followed. 

• Help students understand the personal significance of acting with 

academic integrity rather than just going through the motions. 

• Shift from an enforcement-based emphasis on integrity to one that is 

more engaging, aspirational, and goal-focused in nature. 

• Approach integrity from a personal benefit versus personal harm 

perspective. 

 

Cultural, 

Contextual, and 

Relational 

Influences 

• Continue to build a culture of integrity in the school. 

• Hire the right people and be intentional when it comes to creating 

this culture. 

• Demonstrate integrity through relationships. 

• Recognize the significant role faculty plays in shaping student 

perspectives of integrity. 

• Model desired behaviour and build strong faculty/student 

relationships. 

• Use personal storytelling and lead by example. 
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Goal-Directed 

Learning, Skill 

Development, and 

Habit Formation 

• Continue to prioritize integrity as a learning goal and help students 

develop skills with this learning goal in mind. 

• Help students gain confidence in their ability to act with integrity in 

challenging situations. 

• Help students develop the skills to manage emotions, deal with 

conflict, speak with confidence, and stick up for what they believe. 

• Provide opportunities for students to practice communication skills 

such as the ability to listen, hear different opinions, and manage 

emotions, so they don’t get defensive or take differences in 

perspective personally. 

• Continue to emphasize professionalism, quality work, and habit 

formation.  

• Provide opportunities that allow students to practice critical skills 

and develop beneficial work habits such as organization, time 

management, and consistency. 

• Help students develop awareness and foresight and consider 

consequences. 

• Provide opportunities to help students clarify their values. 

• Help students develop analytical skills such as looking for facts, 

critically examining information, and understanding situations from 

human and non-human perspectives. 

 

In addition to the suggestions as to what Edwards should continue, emphasize, or 

introduce into the program outlined in the above table, a variety of considerations for program 

improvements specific to the learning goal of integrity were highlighted by participants. Ideas 

arising from the transcript data were synthesized into six broad recommendations: 

1. Create a stronger emphasis on integrity as a learning goal. 

2. Make the topic of integrity more tangible. 

3. Develop a program-long learning pathway focused on the learning goal of integrity. 

4. Help students develop key skills necessary for integrity. 
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5. Coach, mentor, and debrief personal experiences with students to support integrity 

development. 

6. Help students build relationships and create a deeper sense of community belonging. 

These recommendations arising from participant responses provide many insights for educators 

looking for ways to support the development of integrity in our post-secondary undergraduate 

business students. I will now expand upon the findings from both parts of the analysis and 

discuss these findings in relation to the theory of self-authorship and key themes highlighted in 

my literature review. Teaching and learning implications are explored throughout this discussion. 

Interpretation of Findings and Implications for Teaching and Learning  

The aim of this research project was to to identify insights to help educators re-design 

curriculum and teaching strategies to better support the understanding and development of 

integrity in post-secondary business students. Much of the literature on integrity tends to be 

normative or behavioural in nature and focuses on the phenomenon of integrity itself. I was 

interested in examining this topic through a learning and development lens by examining 

participants’ thoughts on integrity and discovering what learning experiences they believed 

helped them understand integrity in a more meaningful way. Conducting a SoTL inquiry using 

self-authorship as my learning theory and phenomenography as my methodology allowed me to 

explore integrity development from an interdisciplinary perspective and identify insights specific 

to teaching and learning in the post-secondary business school context.  

Reflections on the Interview Process 

The interview process provided an opportunity for participants to think and reflect deeply 

on integrity, enhancing the depth and quality of their responses. Reflexivity has been described 
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as the internal conversation or inner dialogue that individuals have with themselves about a 

particular issue (Cassell, et al., 2020). Cassell, Radcliffe, & Malik (2020) noted that “engagement 

in the research process is a context where such reflexive thinking is likely to happen and through 

certain methodological approaches, participants’ reflexive thinking becomes more conscious and 

therefore potentially accessible to the researcher” (p.750).  

Engaging in the interview process allowed participants to reflect and gain deeper insight 

into their own understanding of integrity, what it meant in the context of their own life 

experiences, and what role it had begun to play in their emerging identity as business 

professionals. The time students spent reflecting on these ideas throughout the interview process 

enabled them to articulate progressively deeper levels of understanding. As they talked, they 

appeared to become more consciously aware of the nature and complexity of integrity and the 

multiple dimensions of this concept. As P5 expressed at the conclusion of the interview: 

I think this was really great. I think it was well laid out. At the beginning I was like, 

“How am I going to talk about integrity for an hour?” I had to think about it though. I 

remember when I got [the research invitation] it was like, “What does integrity mean to 

me? How do you put that into words?” I find it so interesting that even though I thought I 

had prepared, it was interesting the pieces that came out…that was quite interesting for 

me. 

P1 also commented on the value of the reflective interview:  

I think [integrity] is important and I think a lot of time we’re so busy with everything else 

that you don’t take a minute to think about these things. I think prior to this [interview] I 
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would have thought, “Why would I think about integrity?” But now it’s like, “These 

things are actually quite important to me!” 

This is an interesting observation as it reveals the power of reflective questioning as a learning 

technique. 

Another observation is the nature of the role I played within the interview process. The 

30 years of professional experience and skills I brought to this phenomenographic process, and 

the level of rapport and sense of psychological safety I was able to create within the interview 

situation, influenced the depth of exploration the participants’ experienced. It is significant to 

note that all ten participants expressed their appreciation for the opportunity to participate and 

commented on the degree of comfort they felt throughout the process. As shared by P5, “I would 

like to say though, you have a very amazing ability of asking questions in a way that facilitates 

discussion. I can’t put my finger on how you do it, but there’s something there.” As a result of 

the nature of this interview experience, participant responses were thoughtful and detailed, the 

volume of transcript data was extensive, and the quality of the data was rich and informative. 

There are many interesting connections to be made between the findings from my analysis, the 

theory of self-authorship, and insights arising from my literature review on cognitive and moral 

development.  

Viewing Integrity as a Learning Journey  

Booth (1997) noted that from a phenomenographic perspective, “learning is shifting from 

not being able to do something to being able to do it, as a result of some experience” (p.136). A 

key premise underlying phenomenography is that an individual’s ability to understand a 

phenomenon like integrity expands and deepens as they become increasingly more conscious of 
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critical referential and internal/external structural aspects of that phenomenon and can 

consciously process those aspects in a more integrated, synchronous fashion (Marton & Booth, 

1997). Martin and Booth (1997) used the term “layers” to describe these different ways of 

experiencing a phenomenon (p.125). Learning occurs as individuals develop the capability to 

proceed to a higher level of understanding and experience a phenomenon or situation in a 

progressively more advanced, complex, or comprehensive way. By understanding the source of 

variation between different conceptions, educators can adjust their teaching approach and 

construct learning experiences to help students understand a phenomenon such as integrity in a 

deeper, more conceptually advanced way. 

Through my analysis, I identified five distinct ways that integrity was understood and 

experienced by the participants in my study. Variation in the structural aspects of integrity that 

were focused on by the participants in my study were categorized into three dimensions: self-

awareness (intrapersonal aspects), social awareness (interpersonal aspects), and situational 

awareness (contextual aspects). Less advanced conceptions of integrity within the hierarchy 

incorporated fewer, more concrete elements within these dimensions. As noted by Marton & 

Booth (1997), these less advanced conceptions should not be viewed as incorrect, however they 

are partial and incomplete. As conceptions became more complex, additional aspects within each 

of the three dimensions of awareness were incorporated into the descriptions of integrity and 

became increasingly more sophisticated and integrated. More advanced conceptions of integrity 

also demonstrated a greater connection between dimensions, and a greater ability to focus on 

more aspects simultaneously instead of separately or in sequence.  
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This increasing simultaneity of awareness and ability to notice and integrate multiple 

aspects of the phenomenon and the context in the mind at one time, represents the progression 

from surface-level, more externally-oriented forms of understanding to deeper, more 

internalized, sophisticated, and abstract ways of understanding integrity (Marton & Booth, 

1997). This developmental shift from external to internal orientational focus, and from simple to 

complex purposefulness and consciousness of focus, has many similarities with self-authorship 

theory. 

Phenomenographic Findings and the Theory of Self-Authorship 

An underlying tenet of phenomenography is that an individual’s approach to a given 

problem or situation reflects the way they understand, conceptualize, or interpret that problem or 

situation (Marton & Booth, 1997). More advanced ways of understanding or experiencing a 

particular situation tend to lead to better outcomes (Marton & Booth, 1997). This perspective 

also aligns with theory of self-authorship. It was interesting to compare the five conceptions and 

dimensions of awareness arising from my analysis with the theory of self-authorship and the 

meaning making continuum.  

According to the theory of self-authorship, meaning making refers to the way we make 

sense of the world and helps us figure out “what to believe, who to be, and how to act” (Baxter 

Magolda & King, 2012, p. 4). The ability to self-author one’s beliefs, identity, and social 

relations and mature in these dimensions is critical to navigate complex environments, meet 

expectations, and demonstrate integrity in all aspects of life (Baxter Magolda, 2008; Kegan, 

1994). As explained in Chapter Two, the development of increasingly complex meaning making 

structures in the cognitive, intrapersonal, and interpersonal dimensions of self-authorship occur 
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along a continuum consisting of three phases: solely external meaning making, the Crossroads, 

and solely internal (self-authoring) meaning making (Baxter Magolda & King, 2012).  

Baxter Magolda (2014) highlighted that the college years represent a time of transition 

for all students. This transition may be from adolescence to early adulthood for traditional-age 

students, or from one life path to another for older students (Baxter Magolda, 2014). Early 

adulthood is a critical time in the developmental process as this is when many individuals are 

progressing through the Crossroads, however the journey towards self-authorship is a lifelong 

process (Baxter Magolda, 2014). I did not collect demographic data as part of the data collection 

process, however based on participant comments, some of the individuals in my study had 

transitioned from adolescence to early adulthood during their time at Edwards while others were 

making that transition from one life path to another.  

I found it interesting to see how the progression of conceptions of integrity arising from 

my study aligned with the detailed meaning making continuum Baxter Magolda and her 

colleagues had developed from the WNS study (Baxter Magolda & King, 2012). This 

comparison is provided in Table 4. 
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Table 4 

Conceptions of Integrity and the Self-Authorship Meaning Making Continuum  

Conception Description Alignment with the Meaning Making Continuum 

Rule Follower Integrity is following 

written and implied 

rules. 

External Orientation (Following External 

Formulas) - consistently relies on external sources 

but may experience tensions in doing so if 

external sources conflict; looks to authorities to 

resolve conflicts; may recognize shortcoming of 

this approach (Baxter Magolda & King, 2012). 

 

Analyzer Integrity is analyzing, 

thinking, problem 

solving, and decision 

making. 

External/Mixed Orientation (Entering the 

Crossroads) – beginning to question external 

authority and actively work on constructing a new 

way of making meaning (Baxter Magolda & King, 

2012). 

 

Empathizer Integrity is considering 

others, managing 

emotions, and being 

ethical, honest, kind, 

and consistent. 

Mixed Orientation (The Crossroads) – beginning 

to listen more intently to the internal voice; 

external influences may still be strong, making it 

hard to maintain the internal voice constantly 

(Baxter Magolda & King, 2012). 

 

Pathfinder Integrity is finding your 

way, figuring out who 

you are and what you 

believe, and committing 

to your values. 

Mixed/Internal Orientation (Leaving the 

Crossroads) – actively cultivating the internal 

voice and working to uphold own point of view 

(Baxter Magolda & King, 2012). 

Navigator Integrity is an 

orientation to life and a 

way of being and 

navigating in the world.  

Internal Orientation (Self-Authoring) – trusting 

the internal voice; refining beliefs, values, 

identities, and relationships; developing a 

philosophy of life and solidifying it as the core of 

one’s being (Baxter Magolda & King, 2012). 

 

The theory of self-authorship has been designed and refined using longitudinal studies, 

which supports its validity and allows researchers to see how more advanced forms of meaning-

making are constructed by individuals and developed over time. It is interesting to see how 
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closely the hierarchical relationship between the five conceptions in my outcome space mirrors 

the external to internal shift in meaning making orientation outlined in the theory of self-

authorship. Although this alignment would appear to support the hierarchical relationship 

between the conceptions I have identified, I cannot conclude from my study that the learning 

path towards higher levels of understanding follows a similar, predictable age-related pattern or 

developmental sequence as proposed by self-authorship theory. Further research would need to 

be conducted to explore that possibility. That said, the degree of alignment that exists between 

my phenomenographic results and the self-authorship theory meaning making continuum would 

suggest that this hierarchy could help provide a learning pathway to guide the design of 

curriculum and teaching strategies to support our students to help students experience integrity in 

deeper, more meaningful ways.  

Self-Authorship and Integrity Development 

As educators consider how to support integrity development in their students in more 

effective ways, it is also worthwhile to note where students may be developmentally in their self-

authorship journey. Baxter Magolda (2014) noted that in her longitudinal study, traditional-age 

participants tended to rely on external authority during college but began to question it soon after 

graduation when the need for development of their internal voices become more pronounced.  

Given the diversity of our student body, considering how an individual’s stage of development 

might impact their ability to understand more advanced conceptions of integrity should also 

guide our teaching approaches and strategies. In my study, several participants highlighted the 

significance of life experience and maturity level in relation to their ability to understand the 

concept of integrity more extensively and act with integrity in difficult circumstances. When 
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asked if maturity and life experience helped them understand integrity in a deeper way, P9 talked 

about the significance of work, family, and relationships as key elements in that learning 

journey: 

For sure. And you see it too [with] some of the other older people that I talked to. They 

had experience in management and other things that they were doing, and they just knew 

more from being there, so I think that definitely helped them. I worked full time 

[throughout the program], I have two babies at home too, and I have a husband and 

everything else…and that’s why I say, when you go back to figuring out who you are, it 

took me until probably 26 where I’m like, “okay, I think I know who I am now, and this 

is what I want in my life.” I wouldn’t have known this when I was twenty years old 

because it’s something that you don’t think about, you know. 

P9’s description of their experiential journey is one of moving through the Crossroads of self-

authorship between the ages of 20 and 26. This passage also reflects characteristics of the 

Pathfinder conception as seen in the comment, “Okay, I think I know who I am now, and this is 

what I want in my life.” P9 did not think they would have understood integrity in the same way 

when they were younger or before they had gone through some significant life experiences. 

Maturity and the connection to integrity and identity and the choices made during the 

educational process were also noted by P3: 

I think it’s a bit different for me as a mature student because it wasn’t really, for me I’m 

not really at a stage where I’m constantly growing and changing and learning who I am. I 

was kind of more at a somewhat stable period than a lot of the younger students, so my 

opinion might be on a different side than theirs.  
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P8 expressed the connection between maturity and integrity in this way: 

I just think that somebody younger that hasn’t maybe had a “real job” or spent any 

amount of time in an office would be more likely to just go with the flow, or do what they 

were being told, or succumb to peer pressure, than somebody like me who, if I don’t like 

what somebody’s telling me, I’m going to tell them that. But I know the me of ten or 

twelve years ago, I would have been the person to just do what I was told, or go with the 

flow, or succumb to peer pressure. 

P8 looked back and was able to recognize the change in themselves from the “me of ten or 

twelve years ago,” and how that impacted their ability to act with integrity in their current 

context indicating a valuable linkage between their self-authorship journey and their 

understanding of integrity. P5 entered the program with much life experience and credited 

maturity and experience when it came to the ability to understand concepts such as ethics and 

integrity in a more meaningful way in a class setting: 

I’d already been able to do some trial and error and there were times in my business 

where things didn’t go well…but I was able to learn the lessons of communicating 

effectively and the impact that could have, and how my consistent behaviour would 

impact how my clients experienced what I offered. So, I had a lot of trial and error and 

exposure to things not going well, so when you brought things up in the ethics classes I 

was like, “oh yeah, I know exactly, I can think of a time, I can think of a time when that’s 

true or when that would have been helpful.” 

Although the individuals in my study weren’t using the term self-authorship to explain this 

maturational process, the connection they were making between maturity and integrity was 
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apparent. This learning journey as it relates to integrity was not perceived by participants to end 

once an individual graduates from the program. When asked what continued growth looks like 

going forward, P1 explained:  

I think to me it’s coming back to being honest with myself. I know I’m not the biggest 

person in the room and I need to stay humble. I need to understand that there are places 

where I need to improve, and I think that if I’m not self-aware of those things that there 

will be no growth because then I’ll just stay where I am.  

The above passage reflects P1’s perception that integrity development is an ongoing learning 

journey and not one that came to an end with the completion of her degree. Awareness of these 

themes of growth and maturity are fundamental for designing developmentally appropriate 

curricula and teaching strategies.  

Designing Developmentally Appropriate Curricula and Teaching Strategies 

Baxter Magolda (2010) noted that “meaning making occurs in a context and draws on the 

individual’s background characteristics and prior experiences” (p.102). There may be potential 

benefits to be gained by using the conceptions and dimensions identified in my study in tandem 

with the theory of self-authorship when it comes to teaching and learning. When asked if they 

thought having some more knowledge about integrity earlier on in their schooling would have 

made a difference, or if they thought that their growth was just part of their learning journey and 

maturing process, P7 stated: 

I feel like it could definitely be a lot in the maturity that you see in students, I mean you 

probably see it in first year students compared to fourth year students all the time, but I 

also feel like giving more tools to students earlier in their education, you’ll probably see 
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bigger reflection of change and bigger growth over all, just because if people are given 

the tools earlier hopefully they utilize them. 

In this comment, P7 recognizes there is a developmental process that occurs as students proceed 

through their program, but also believes this process can be facilitated through the provision of 

more supports and resources earlier in the program. 

Baxter Magolda (2008) discovered the individuals evolved when the challenge to become 

self-authoring was present and was accompanied by sufficient support to help an individual make 

the shift from external to internal meaning making. She wrote, “When supervisors or mentors 

engaged young adults in complex experiences, guided them to intentionally reflect on and make 

sense of these experiences, and mutually constructed meaning of these experiences with them, 

young adults grew to trust their internal voices” (Baxter Magolda, 2008, p.283). These findings 

from Baxter Magolda were echoed by the participants in my study. Themes around personal 

challenge, hardship, and resiliency and the importance of engagement, reflection, and self-

discovery for integrity development surfaced in my analysis. The significance of relationship, 

mentorship, and support was also highlighted. It appears that it is the combination of personal 

challenge and experience in conjunction with guided processing of that challenging experience, 

that helps facilitate an individual’s ability to understand integrity in a deeper way. If educators 

can help students explore the self, social, and situational dimensions of an experience in greater 

depth, students’ understanding of integrity may expand and deepen as they become increasingly 

more conscious of critical aspects of that experience. This can help them begin to consciously 

process those aspects in a more integrated, synchronous fashion. 
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Comparison of Research Findings with Themes from the Literature Review 

There are also many valuable insights to be gained by comparing the findings of my 

research with key themes that emerged from my literature review. 

Comparing the Navigator Conception with Other Descriptions of Integrity 

A developmental perspective reflecting components of cognitive and moral maturity, 

authenticity, and an ability to navigate life’s challenges was reflected in various descriptions of 

integrity in the literature. Narvaez & Lapsley (2014) described integrity as the mark of a morally 

mature individual, and Killinger (2010) defined integrity as an “internally directed state of being 

guiding us towards morally wise choices” (p.3). Walker (2004) noted integrity is often 

considered central to people's conceptions of moral character and to their handling of everyday 

moral problems, while Scherkoske (2013) contended that integrity is a multi-faceted epistemic 

and moral virtue that enables us to lead an authentic life and achieve self-awareness and 

understanding.  

There are many similarities between these definitions and the Navigator conception that 

emerged as the most advanced way of understanding within the outcome space in my study. In 

this conception, integrity was viewed as an orientation to life and a way of being and navigating 

in the world. Navigating difficult challenges and the quality of that navigation — how one comes 

through tough challenges, acknowledges mistakes, responds to adversity, and proceeds to live 

this out going forward — were the focus of this conception. Through the Navigator lens, 

integrity was viewed as a state of being and was seen to be part of one’s identity and orientation 

to life. Individuals demonstrating this form of integrity were characterized as being morally 

authentic, wise, courageous, resilient, and able to help others find a way forward in difficult 
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times. This depth of internalization is reflected in this statement, “It felt like [integrity] was part 

of his being…it didn’t feel forced, it felt like it was from the heart, so it resonated more.”  

The Navigator conception was seen as something to aspire to as noted in this comment by 

P4: “Something that I really value is integrity, and I want that to be a part of myself and 

something that I’m acting out on a daily basis. So, I think that it’s something I will be able to 

define myself by.” Phrases such as “staying true to who you are as a person” and “knowing what 

your morals and ethics are and really sticking to those even in intense situations where you might 

find pressure - lots of external and potentially even internal pressure” reflect this way of 

understanding integrity.  

The similarities between the descriptions of integrity provided by other researchers, and 

the elements described within the Navigator conception in my study, help support my conclusion 

that this conception does reflect an advanced way of understanding integrity. Further studies 

with different cohorts of individuals in different contexts would need to be done to determine if 

there are additional ways of understanding that were not reflected in this outcome space. 

The Development of Moral Competence and the Head/Heart Connection 

One of the key concerns expressed in the literature when it came to ethics education in 

business schools, was the emphasis on rational choice as the “theory of choice” (Huehn, 2016), 

and the limitations of this approach when it comes to developing business leaders of integrity 

and strong moral character (Narvaez & Lapsley, 2014). Unfortunately, the prevalence of 

academic integrity violations in the university setting, and ethical violations in the business and 

financial world, would support the view that this approach is not sufficient to achieve the 

behaviour that is desired (Wong, Lim, & Quinlan, 2016). The most basic forms of understanding 
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demonstrated in my study, the Rule Follower and Analyzer conceptions, reflect a rational choice 

mindset. The Rule Follower conception understands integrity as a matter of rational choice and 

compliance with external rules: “I would say it’s following the rules but it’s more than that. Not 

just every written rule but even just implied rules.” Helping students progress beyond this 

conception of integrity is essential to see meaningful change occur in the academic and business 

contexts.  

The Analyzer way of understanding integrity also reflects a predominant emphasis on 

rational choice theory and cognitive decision-making in the business school context. The focus 

of this conception is primarily on the aspects of analyzing, thinking, problem solving, and 

decision making as noted in this quotation from P3: 

[Integrity is] having the ability to step back and say, “What are my options, and what are 

the outcomes, and what are the consequences and rewards of all these different choices 

that I can make now that I’m in this situation?” 

This conception is very cognitively/intellectually focused as demonstrated by this excerpt from 

P2: 

I think the bigger part that I like to focus on with integrity is the thinking part because I 

think everyone can act, but not everyone will think things through to the depth that I 

would hope and expect with a lot of decisions, because I think people just - decisions get 

made quickly and that’s okay when it’s required - but you still need to consider important 

things and not everybody does that before they do something. 
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This rationally-based understanding of integrity is not bad or wrong, however it fails to 

incorporate some of the more advanced personal, social, and situational aspects of integrity 

reflected in higher level conceptions.  

A notable shift in focus appears to occur between the Analyzer and Empathizer 

conceptions. Narvaez & Lapsley (2014) highlighted that a high degree of emotional intelligence 

is required for effective social and moral functioning. With the Empathizer conception, there 

begins to be greater acknowledgement of the emotional and relational aspects of integrity within 

the self and social awareness dimensions. An understanding of the influence of these relational 

and emotional factors on cognitive decision-making also becomes more apparent. At this level of 

understanding, a focus on others and the need to value and respect their beliefs begins to emerge. 

This growing social awareness is represented in the following statement by P7: 

I would describe integrity as just doing something in the ethical manner that benefits, I 

guess, everyone in the situation or all stakeholders in the conversation or just what’s 

happening and ensuring that you don’t, like overstep on anyone’s personal beliefs and 

hold up the utmost of what should be valued by everyone.  

An awareness of the importance of emotional regulation also begins to come into focus. As P1 

stated: 

And maybe that’s just who I am, I try and be a kind person with whoever I am dealing 

with. So, in work situations and stressful situations, the customer, or the person I am 

working with might be frustrated, and that might make me frustrated, but I just want to 

stay kind with them as well as being honest with them. 
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Exploring ways educators can effectively facilitate the conceptual shift between the Analyzer and 

Empathizer conceptions of integrity in students would be valuable. A focus on the development 

of emotional intelligence may be necessary to support this transition. Structuring the curriculum 

and designing teaching methods and approaches to help students develop a greater understanding 

of empathy and emotional connection as it relates to integrity, while also helping them develop 

skills for more advanced cognitive processing and emotional regulation, would appear to be 

beneficial.  

Tanner & Christen’s (2014) moral intelligence competence framework identifies five 

competences necessary for the development of moral intelligence: moral compass, one’s internal 

reference system of beliefs, values, standards, and convictions; moral commitment, the internal 

desire to strive for moral goals; moral sensitivity, the ability to recognize and identify moral 

issues; moral problem solving, the ability to develop morally satisfactory courses of action that 

resolve conflicting tendencies; and, moral resoluteness, the ability to build up moral behaviours 

by acting consistently and courageously upon moral standards despite barriers. The Pathfinder 

and Navigator conceptions reflect a growing awareness of factors associated with these 

competences as reflected by the following sentiment expressed by P9: 

I know for me being First Nations, you grow up being confused. You grow up lost and 

you don't know who you are. And I think it's so important that you find that out. And it 

gives you so much more power to control your life, and what you want to do with it, and 

just sticking to that…finding out who you are as a person and what you believe in, your 

values, and just sitting down and just really taking a look at who you are as a person. 
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Designing learning experiences to help students focus on development of their moral compass 

and fostering moral commitment and resoluteness may be important considerations for educators 

wanting to help students develop a Pathfinder mindset. Learning to question external voices and 

actively cultivating the internal voice (Baxter Magolda & King, 2012) is an important part of the 

transition from the Empathizer to Pathfinder and Navigator ways of understanding as represented 

by the following comment by P2: 

As I matured and started making some decisions for myself, I realized what I was okay 

with, and what I was not okay with. And I think that it’s hard, because a lot of people if 

they don’t have [a faith background], it’s kind of tough because you want to have some 

background, so it’s nice to have faith in something. But if you have blind faith that’s not 

good either. 

According to Tanner & Christen (2014), the development of moral intelligence competences is 

not merely an individual academic or intellectual endeavour. It is highly social, constructive, and 

contextual, and requires ongoing challenge and support to develop increasingly complex 

cognitive, emotional, and behavioural processing structures, systems, schemas, and skills. To 

help students progress to higher forms of understanding such as the Pathfinder and Navigator 

conceptions, it is necessary to consider what “challenge and support” looks like in the post-

secondary business school context. 

The Linkage Between Integrity and Identity 

My research findings also shared some interesting similarities with another theme that 

emerged from my literature review, which was the link between integrity and identity. Howard 

Bowen (1977) wrote, “The impact of higher education is likely to be determined more by the 
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kind of people college graduates become than by what they know when they leave college” (p. 

270). King & Kitchener (1994) discussed the identity formation process that unfolds during the 

college years, noting that during this time students are “actively experimenting with and 

consolidating a sense of identity: who they are, what they can do well, what is important to them, 

and how they want others to see them” (p. 203). Though many educators intuitively know that 

university education is a process of “becoming,” the educational focus in the classroom tends to 

emphasize the cognitive and technical development of our students rather than their identity 

development (Hanson, 2014, p. 7).  

Hannah & Avolio (2010) noted that deeper expressions of moral ownership and 

engagement in ethical issues occurs when individuals begin to self-identify with moral actions. A 

deeper awareness of the connection between identity and integrity began to emerge in the 

Pathfinder conception, and the emphasis became even more pronounced in the Navigator 

conception. This would support the observation noted in the previous section. If our objective as 

educators is to help our students develop a deeper understanding of integrity, we should move 

our students in the direction of the Pathfinder and Navigator conceptions by providing them with 

the resources and supports they need to help make that identity/integrity connection. 

The Significance of Situational and Social Influences on Integrity Development 

The final theme highlighted in my literature review was the significance of the situational 

environment and social influences on cognitive and moral development (Barr & Tagg, 1995; 

Brenkert, 2019; Fried, 2016; King, 2009). Researchers have found that the cognitive, emotional, 

moral, and social competencies required to demonstrate the multi-dimensional attributes of 

integrity are developed with increasing complexity over time (Baxter-Magolda et al., 2012; 
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King, 2009; Narvaez, 2011) and are socially constructed or shaped within a complex system 

(Floyd, et al., 2013; King, 2009; Narvaez & Lapsley, 2014; Tanner & Christen, 2014; 

Scherkoske, 2013). The significance of situational and social influences was explicitly 

highlighted by participants in my study and resulted in the identification of the situational 

awareness dimension and the social awareness dimension as key areas of variation. Concrete 

situational factors as they related to integrity figured significantly in the Rule Follower 

conception as seen in this comment from P10: 

I would say it’s following the rules but it’s more than that. Not just every written rule but 

even just implied rules. And like keeping that with you at all times, not just in the setting 

of like ‘Oh I’m at work so I can’t do this.’ Like holding that solid throughout your life not 

just in certain situations. 

In the more advanced conceptions of integrity, however, an awareness of more abstract 

situational and social influences became more prominent. Factors such as school culture, 

student/faculty/peer relationships and power dynamics, and the difference between enforcement-

based approaches vs aspirational, goal-focused approaches to integrity development were noted. 

As P1 stated: 

I think continuing to build this culture that Edwards has [is important]. You see this 

culture that they have and then you start to live by it too. People see something in me – 

that I can build a nation or do something huge to impact whatever I care about. So I think 

creating this culture, and continuing to create this culture, is quite important going 

forward to instill the importance of integrity in its students…I don’t know what that looks 

like but culture and the people that they hire is quite important to doing that. 
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The importance of these situational and social factors in facilitating the shift to more complex 

conceptions of integrity highlighted in my data analysis is supported by the literature. In 

addition, helping individuals become more aware of critical focal aspects within the self, social, 

and situational awareness dimensions, and providing them with opportunities to develop key 

skills within these dimensions, may enable students to develop a deeper, more transformative 

understanding of integrity during their academic journey.  

Study Limitations 

The purpose of this Scholarship of Teaching and Learning inquiry, was to gain insights 

that could be used by business school educators seeking new ways to help students develop a 

deeper, more transformative understanding of integrity during the educational process. As noted 

in my literature review, the findings from phenomenographic research are beneficial for 

educators wanting to understand how students are making sense of a given phenomenon and can 

provide a foundation for the construction of a learning roadmap that can then be used to create 

new teaching practices and approaches for facilitating learning and competency development 

(Larsson and Holmström, 2007). Although many valuable insights have been identified through 

this research, there are some limitations of this study.  

The small sample size and the context-specific nature of this project means the results are 

not representative of the larger population and are therefore not generalizable (Miller-Young & 

Yeo, 2015). Research trustworthiness is established through the provision of rich, contextual 

descriptions when documenting the findings so the reader of that research can then determine if 

the findings are transferrable to other contexts (Miller-Young & Yeo, 2015). I have provided 
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extensive passages throughout my analysis and discussed these findings in detail to help the 

reader assess the transferability of results to their own context. 

A review of the literature on phenomenography conducted by Trem (2017) indicated that 

data from 10 - 15 individual interviews is generally enough to discover the distinctly different 

ways the phenomenon in question can be understood by a particular group of individuals with a 

common experience. While I initially hoped to interview 15 – 20 individuals so I could be on the 

higher end of this suggested range and have some flexibility if anyone withdrew their data from 

the study, twelve individuals responded following two calls for participants. Ten individuals 

ultimately followed through on the interview process. Since this was at the low end of the 

preferred range, I knew it was important to ensure my research was conducted in a manner that 

established trustworthiness and aligned with the tenets of phenomenographic research. 

According to Trem (2017), a critical factor in the selection of participants is that of having a 

shared experience upon which to reflect. The shared experience was that all participants had 

completed their Bachelor of Commerce degree at the Edwards School of Business and 

convocated in June 2021. All participants had also completed a compulsory course in Ethics and 

Strategic Decision Making as a requirement of their program.  

Fusch & Ness (2015) reinforced that data saturation is important to ensure the quality of 

the research and the validity of the content, however these authors have highlighted that sample 

size is not the best way to determine data saturation. Data saturation is reached “when there is 

enough information to replicate the study, when the ability to obtain additional new information 

has been attained, and when further coding is no longer feasible (Fusch & Ness, 2015, p.1408). 

These authors also reinforced that the researcher should use the same interview questions with 
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all participants, consider the data from all participants equally, and ensure equal access is 

provided to all eligible participants to ensure data collection is not interfered with in any way if 

saturation is to be achieved (Fusch & Ness, 2015). In-depth interviews are one method to achieve 

data saturation and ensure the data meets the requirements of being rich (“intricate, detailed, and 

nuanced”) and thick (meaning lots of data has been collected) (Fusch & Ness, 2015, p.1409). The 

quality and quantity of the data collected in my research meets the requirements outlined above. 

While the same interview questions were used with all participants, probing questions did vary 

between individuals as comments were explored in greater depth. Further efforts to ensure the 

trustworthiness of my research are described in Chapter Three of this report. 

Demographic data was not gathered as part of this process as the research sample was not 

intended to be representative of the demographic diversity of the student body and a comparison 

of student perceptions of integrity based on demographic factors was not the focus of this 

research project. Based on comments made during the interview process, however, participants 

were of various ages, genders, cultural backgrounds, and life stages, with some being mature 

learners. This variation in life experience allowed for richness in the breadth and depth of the 

data. An interesting area of exploration for future study may be to conduct a similar inquiry with 

a focus on demographic characteristics to see if further variation in conceptions of integrity 

emerge. Another possibility would be to examine if the learning path towards higher levels of 

understanding follows a similar, predictable age-related pattern or developmental sequence as 

proposed by self-authorship theory.  

Another limitation of this research was that the process of conducting individual 

interviews and transcribing and analyzing transcripts was time-consuming when compared to 
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using other methods such as surveys or focus groups (Rands & Gansemer-Topf, 2016), which 

may have allowed me to gather information from a larger number of participants. This limitation 

was considered in advance in consultation with my dissertation committee during the proposal 

process. Semi-structured, in-depth interviews are the preferred phenomenographic data 

collection method (Han & Ellis, 2019; Larsson & Holmström, 2007). It was agreed that the depth 

and richness of the descriptions that would emerge through the in-depth interview process would 

best align with the phenomenographic approach and would provide the greatest value in 

achieving the goals of my research project.  

I am an experienced practitioner with many years of professional experience, however 

conducting research at this level was new to me. I did rely heavily on the support of my 

dissertation committee to ensure this project was conducted with a high degree of scholarly 

rigour. The level of experience I brought to the data collection and analysis process as a 

researcher-practitioner could have influenced the depth of exploration achieved during the 

interview process as well as the interpretive, descriptive, and constructive elements of this 

research, therefore reflection and reflexivity were key throughout this project. If a prior 

student/teacher relationship existed between myself and an individual participant, that 

relationship history was noted in my field notes and considered in the analysis to avoid the risk 

of implicit biases that may enter the study (Richardson, 1999). Interview questions were 

carefully worded to ensure clarity and I made every effort to create an interview environment 

where students felt emotionally and culturally safe to express their perspectives.  

Rands & Gansemer-Topf (2016) have also pointed out the potential for bias and the 

difficulties that may arise when it comes to fully reflecting the voices of the participants due to a 
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lack of understanding as to how “gender, racial, or other social identity differences play a role in 

participants’ conceptualizations of an experience” (p.16). To guard against interpretation bias, 

strategies to ensure the credibility and trustworthiness of the interpretations and categorization 

process were used, such as verbatim interview transcription and field notes.  

Finally, faculty perspectives were not explored as part of this research project. These 

perspectives are invaluable and will be important to consider as results from this research are 

shared, recommendations arising from these findings are developed, and future research 

opportunities are explored. One of the foundational principles of SoTL is the importance of 

“going public” and sharing insights with other educators who can then evaluate and build on 

these efforts (Felten, 2013; Hutchings et al., 2011). As such, following the completion of this 

dissertation, I will be engaging faculty and staff in a dialogue around key findings and 

implications of this research as part of the knowledge mobilization process as explained in my 

Conclusion section in Chapter Six. 

Opportunities for Future Research 

There are many exciting possibilities for future research that could build upon the 

findings from this study as integrity is a desirable value and learning goal that extends far beyond 

the post-secondary business school context. Conducting this same study with another cohort of 

graduates from Edwards would be very interesting to see if other categories of understanding 

emerge. A similar study could be replicated with other students at various stages of their program 

at Edwards, with students from other faculties on campus, or with students from other business 

schools on different campuses or geographical regions. There is also an opportunity to conduct 

similar research with business professionals to better understand their conceptions of integrity 
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and compare those findings with the results of this study. This could provide some very 

interesting information for business school educators and leadership development professionals 

who are interested in this area. The potential research fields are essentially endless and would 

help to validate and expand upon the results of this research and foster the evolution of an 

increasingly robust conceptual framework and corresponding resources. 

My data collection for this research focused specifically on program graduates’ 

descriptions of integrity and the learning experiences they shared that helped them develop a 

deeper understanding of integrity. An opportunity for further research would be to conduct 

interviews with faculty members to better understand their conceptions of integrity and their 

views on how integrity is developed in a business school context. This could provide some very 

interesting insight into additional knowledge and skills that educators may need to develop to 

support student growth and development in this area. 

While many teaching and learning insights arose from this inquiry, another opportunity 

for research is to examine what teaching strategies, methods, and resources are most effective for 

helping students progress to higher levels of understanding within the Integrity Pyramid. It 

would be very valuable to develop an open-source repository of teaching ideas and/or a 

Community of Practice for instructors with the emphasis on promoting more advanced 

conceptions of integrity in our students. Another gap noted in this analysis from a 

teaching/learning perspective, is the challenge of evaluation when it comes to the learning goal 

of integrity. Exploring how the conceptions of integrity and dimensions of awareness might be 

used to measure student progress towards this learning goal would also be very valuable.  
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Chapter Six: Conclusion 

Integrity is promoted as an institutional value, behavioural expectation, and student 

learning goal within post-secondary undergraduate business school programs. In my current 

academic context, the University of Saskatchewan’s Learning Charter (2018) identifies “The 

Pursuit of Integrity and Respect” as one of five campus-wide target areas for student growth and 

development. Within the Edwards School of Business at USask, a commitment to “authenticity 

and integrity” has been highlighted as one of four school values, and integrity is one of the 

learning outcomes of our Bachelor of Commerce program (Edwards School of Business, n.d.). 

Integrity is commonly perceived to be a desirable value, virtue, attribute, or personal 

characteristic. However, the phenomenon of integrity continues to be elusive to describe and 

understand (Audi & Murphy, 2006; Scherkoske, 2013), and my review of the literature revealed 

that an integrity-focused learning path in the post-secondary academic context had yet to be 

defined or designed. In this chapter, I will summarize the key findings and insights arising from 

this study and provide an overview of the value and contribution of this inquiry to the growing 

body of higher education research. I will also outline some considerations for application of this 

research and propose future recommendations. 

An Interdisciplinary Perspective 

Higher education has been described as both an interdisciplinary field for research (Tight, 

2016) and an interdisciplinary research endeavor (Miller-Young & Yeo, 2015). The context for 

my research was the post-secondary education system, and specifically the undergraduate 

business school environment. In this SoTL project, I was interested in discovering what insights 

from understanding new graduates’ conceptions of integrity could be used to help educators re-
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design curriculum and teaching strategies to better support the development of integrity in our 

post-secondary undergraduate business students. My hope was that the findings arising from this 

research could be used by business school educators seeking new ways to help students develop 

a deeper, more transformative understanding of integrity during the educational process. An 

interdisciplinary approach that enabled me to integrate knowledge and perspectives across 

disciplines was necessary to achieve the desired outcomes of my research (Agger, 2013; Choi & 

Pak, 2006; Costley & Fulton, 2019; Klein, 1990; Klein & Newell, 1997).  

One of the challenges with higher education research is that scholars come from all 

disciplines and bring their particular theoretical lenses, research designs, and methodologies to 

their inquiry (Simmons & Marquis, 2017; Tight 2016). This disciplinary diversity has posed 

challenges when it comes to conceptualizing the field and addressing concerns related to theory 

and methodology (Felten, 2013; Miller-Young & Yeo, 2015).  To ensure the scholarly rigour of 

this project, I completed this study in alignment with the five principles of good SoTL practice 

outlined by Felten (2013) discussed in Chapter Two. The inquiry was focused on student learning 

and conducted in partnership with students using in-depth, qualitative interviews. I grounded my 

research in scholarly and local context by focusing on my current academic environment and 

using relevant theory and practice-based literature to build a solid research foundation. I checked 

for philosophical alignment between my research question, learning theory of self-authorship, 

and research methodology of phenomenography (Miller-Young & Yeo, 2015). I took great care 

to ensure my study was methodologically sound and incorporated techniques throughout the 

research process to establish research trustworthiness and present findings that are credible, 

transferable, dependable, and confirmable (Lincoln & Guba, 1985). Moving forward I will “go 
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public” by sharing this research with colleagues and other audiences who can critique, use, and 

build upon this work.  

Summary of Key Findings and Insights 

Phenomenographic research has proven to be useful for educators wanting to gain insight 

into how students make sense of a given phenomenon, and research findings can provide a 

foundation for the construction of a learning roadmap that can then be used to create new 

teaching practices and approaches for facilitating learning and competency development 

(Larsson and Holmström, 2007). In July and August of 2021, I conducted in-depth qualitative 

interviews with ten recent graduates from Edwards School of Business, Bachelor of Commerce 

program at the University of Saskatchewan. The data analysis process consisted of a 

phenomenographic analysis exploring the different ways integrity was understood by the 

individuals in this study and an examination of the significant learning experiences participants 

found helpful for developing a deeper understanding of integrity during their undergraduate 

studies. These findings were then examined in relation to self-authorship theory and themes 

arising from my literature review on cognitive and moral development to identify applications 

for teaching and learning.  

At the outset of this project, I expected to achieve the following outcomes: (1) greater 

insight into how new graduates understood integrity in the context of their undergraduate 

experience and their emergent identity as business professionals; (2) the development of a 

hierarchical model categorizing the different ways the participants conceptualize integrity and 

reflecting key variations in the depth and complexity of this understanding; (3) the creation of a 

conceptual framework or “developmental roadmap” to support the facilitation of integrity 
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development in an undergraduate-level post-secondary business school context; (4) the 

development of recommendations, guiding principles, and/or pedagogical strategies for business 

school administrators and educators seeking to re-design curriculum and teaching practices to 

facilitate a deeper understanding of integrity in their students. A summary of my findings related 

to these outcomes is provided below. 

Conceptualizing Integrity: The Integrity Pyramid 

The outcome space arising from the phenomenographic analysis included five ways of 

understanding integrity (conceptions) and three dimensions of awareness. The five conceptions 

were labeled according to the meaning associated with each distinct way of understanding: 

1. Rule Follower - integrity is following written and implied rules. 

2. Analyzer - integrity is analyzing, thinking, problem solving, and decision-making. 

3. Empathizer - integrity is considering others, managing emotions, and being ethical, 

honest, kind, and consistent. 

4. Pathfinder - integrity is finding your way, figuring out who you are and what you 

believe, and committing to your values. 

5. Navigator - integrity is an orientation to life and a way of being and navigating in the 

world.  

The different internal and external structural aspects of integrity that participants focused 

on as they described the phenomenon were categorized into three dimensions that were 

inductively derived. The self-awareness dimension referred to the intrapersonal factors focused 

on by participants that related to notions of self.  The social awareness dimension reflected the 

interpersonal aspects focused on by participants that reflected an awareness and understanding of 
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others and the relationship between self and others. The situational awareness dimension 

included the contextual aspects that individuals focused on as they described integrity. A visual 

model entitled The Integrity Pyramid was created to represent these conceptions and dimensions 

as shown in Figure 3. This same diagram was initially presented in Chapter Four, Figure 2. 

Figure 3 

The Integrity Pyramid 

 

This model reflects the key findings of the phenomenographic analysis in a visual format 

and has the potential to be used as a communication tool and educational framework for teaching 

and learning purposes. Participants viewed integrity as a life-long process and aspirational 

pursuit. It is a journey where one never fully “arrives” as we are always faced with contexts and 

circumstances that challenge perspectives and worldviews. This model depicts the pursuit of 

integrity as an ongoing learning journey of deepening understanding in the dimensions of self-
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awareness, social awareness, and situational awareness. The Rule Follower conception represents 

the most basic form of understanding within this journey. Each subsequent conception in the 

hierarchy – Analyzer, Empathizer, Pathfinder, and Navigator – represents a progressively higher 

level of capability to understand the phenomenon of integrity in an increasingly more holistic, 

personalized, and sophisticated way as individuals develop the ability to focus on and integrate 

additional aspects within the three dimensions.  

The Navigator conception emerged as the most sophisticated way of understanding 

integrity within the outcome space in my study. In this conception, integrity is viewed as part of 

one’s identity and orientation to life. It is perceived to be a state of being that is attained through 

experience and manifests as an ability to navigate life challenges effectively and help others 

learn to navigate life’s challenges. This conception demonstrates an advanced capability to 

integrate multiple elements of self-awareness, social awareness, and situational awareness 

synchronously. Individuals characterized as demonstrating this type of integrity were described 

as influencers and guides who were morally authentic, wise, courageous, resilient, and able to 

find a way forward in difficult times. While this conception represented the most advanced way 

of understanding in this study, I intentionally did not position it at the top of the pyramid in the 

diagram to highlight the ongoing and aspirational nature of this learning journey. There is always 

room for further growth and development. 

The pyramidal shape reflects an integrative “coming together” and upward progression of 

consciousness and comprehension as relevant aspects of the phenomenon of integrity and the 

surrounding context are discerned and appear simultaneously in one’s awareness. The upward 

arrows indicate the flow of sophistication of each conception from the most basic to most 
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comprehensive. The shape of each arrow and the line connecting them signifies a progression in 

understanding, with more advanced ways of understanding incorporating focal aspects of the 

conceptions below indicating that previous forms of understanding are not necessarily incorrect, 

but rather are incomplete. As conceptions became more complex, additional aspects within each 

of the three dimensions of awareness are incorporated into the descriptions of integrity and 

become increasingly more sophisticated and integrated. More advanced conceptions of integrity 

also demonstrate a greater connection between dimensions, and a greater ability to focus on more 

aspects simultaneously instead of separately or in sequence. This increasing simultaneity of 

awareness and ability to notice and integrate multiple aspects of the phenomenon and the context 

in the mind at one time, represents a progression in capability from surface-level, externally 

oriented forms of understanding to deeper, more internalized, sophisticated, and abstract ways of 

understanding integrity.  

This conceptual shift from external to internal orientational focus, and from simple to 

complex purposefulness and consciousness of focus, has many parallels with self-authorship 

theory. The hierarchical relationship between the five conceptions in my outcome space mirrors 

the external to internal shift in meaning making orientation outlined in the theory of self-

authorship. While this alignment would appear to support the hierarchical relationship between 

the conceptions I have identified, I cannot conclude from my study that the learning path towards 

higher levels of understanding follows a similar, predictable age-related pattern or developmental 

sequence as indicated by self-authorship theory. Further research would need to be conducted to 

determine if there is a similar relationship. That said, the degree of alignment that exists between 

my phenomenographic analysis results and the self-authorship meaning making continuum 
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would suggest that this hierarchy could potentially be used to inform the development of a 

learning pathway and guide the design of curriculum and teaching strategies to support students 

to achieve a more advanced understanding of integrity.  

Developmentally Significant Learning Experiences 

Participants in this study felt that integrity was an important learning goal, however they 

acknowledged that not all students might feel that way. As P4 noted, “I can’t say [integrity is] 

something that everyone cares about, there’s definitely a scale of how much people care about 

integrity for sure.” P9 identified that it was important to consider how to approach integrity 

development in Edwards and stated, “We need to be able to consider shaping people in the right 

way. And I don’t mean controlling or dictating - no one does well with that - but being able to 

influence people.” The learning experiences participants considered effective for developing a 

deeper understanding of integrity were varied. Examples ranged from specific course-related 

experiences to extracurricular scenarios and personal situations outside the school setting. The 

analysis highlighted that learning occurred through formal, intentional, direct means (e.g., course 

content and assignments; skill development and practice) as well as vicarious, informal, indirect 

means (e.g., observation and modeling; day-to-day life experiences; engagement in 

extracurricular activities, sports, work, relationships, etc.). Various program-level factors such as 

behavioural guidelines, consequences, and engagement; cultural, contextual, and relational 

influences; and goal-directed learning, skill development, and habit formation were highlighted. 

Courses that introduced students to tools and frameworks that helped participants process and 

make sense of various scenarios and experiences were seen to be very valuable for increasing 

awareness. The benefits of groupwork and reflection as related to self-discovery and reaching a 
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deeper personal understanding of integrity were also highlighted by several participants and 

warrant further research.  

Learning experiences identified by participants that helped them understand or 

experience integrity in more conceptually advanced ways often had elements of: (1) personal 

challenge, hardship, and resiliency; and/or (2) engagement, reflection, and self-discovery. 

Personal qualities associated with more advanced conceptions of integrity, such as internal 

strength, courage, authenticity, and self-efficacy, were seen to develop out of times of challenge 

and hardship as individuals were supported through a process of reflection and self-discovery. 

Experiences that allowed individuals to engage in more active, self-directed ways and begin to 

see integrity as a process of self-discovery appeared to be beneficial. The importance of taking 

time to reflect on how much has been learned, and how much one has changed throughout the 

duration of the entire Bachelor of Commerce program, was also seen to be a valuable way of 

developing greater awareness. 

Contributions to the Field 

The purpose of this inquiry was to capture insights that could be used by business school 

educators seeking new ways to help students develop a deeper, more transformative 

understanding of integrity during the educational process. Integrity is often seen as an abstract 

concept that is difficult to translate into a learning goal and associated learning path. Integrity 

discussions in the business school context tend to focus on behavioural standards and 

characteristics and revolve around issues of compliance and consequences. Although these 

normative and behavioural conversations are informative and important, they are insufficient to 

fully capture the multi-dimensional developmental complexities of the dynamic phenomenon of 
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integrity and are of limited use from a teaching and learning perspective. Integrity is a complex, 

multi-faceted phenomenon that challenges post-secondary business school educators to look 

beyond traditional normative, rational, or behavioural approaches to learning, and think more 

developmentally, holistically, and creatively about how a deeper understanding of integrity can 

be effectively nurtured and supported in our students.  

Reid, et al., (2011) noted that in their examination of phenomenographic studies, each 

study “had a practical outcome of informing curriculum change to develop quality student-

focused learning environments” (p. 4). In this research project, I used phenomenography and 

self-authorship to approach integrity through a learning and development lens. I chose to 

examine participants’ thoughts on integrity rather than examine the phenomenon of integrity 

itself. The outcome space arising from this research helps educators and students “see” integrity 

differently, in a more tangible way. The findings from this study outline a hierarchical 

progression of conceptually more advanced ways of understanding integrity and future research 

into this model and potential applications would be beneficial. This new way of envisioning 

integrity can help promote a pedagogical shift in post-secondary education, from an 

epistemological approach focused on ensuring our students know about integrity, to one that is 

more ontological in nature and focused on helping our students become people of integrity. This 

changes the curriculum conversation in business schools around the learning goal of integrity 

from a normative one to a transformative one.  

In describing the difference between the learning of information and skills, and learning 

for understanding and transformation, Trigwell, Prosser, and Ginn (2005) coined the term 

“phenomenographic pedagogy” (p. 350). According to these authors, the objective of this 
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educational approach is to facilitate “conceptual change learning” that leads individuals to see 

the world in new ways (p. 350). Educators who ascribe to this pedagogical approach assume that 

conceptual change learning (learning for understanding and transformation) is superior to the 

learning of information and skills where students are focused primarily on meeting external 

requirements (Trigwell, et al., 2005). This concept of “phenomenographic pedagogy” resonates 

with me as I believe conceptual change learning is required to help our students understand and 

actualize integrity in their personal and professional lives. As Reid, et al., (2011) have noted, 

“Evidence from phenomenographic studies suggest that people aware of broader conceptions 

may change the ways they behave compared to those associated with less sophisticated 

conceptions should the social situation demand them” (p. 9).  

The integrity pyramid and the findings from this study can provide students, educators, 

and administrators with a common framework and language to discuss integrity in a more 

tangible way. Findings can also provide a basis for the development of a conceptual change 

learning pathway that aligns with the developmental needs of students. Booth (1997) noted that 

from a phenomenographic perspective, “learning is shifting from not being able to do something 

to being able to do it, as a result of some experience” (p. 136). Using the Integrity Pyramid as a 

guide, educators can become more intentional about designing learning experiences to help 

students become aware of more advanced, holistic conceptions of integrity. In addition, this 

framework may help educators and students begin to identify critical capabilities across the three 

dimensions of awareness that must be developed to achieve higher levels of understanding and 

experience integrity in more meaningful ways. The findings from this research can also help 

educators develop, select, and use learning materials and create learning environments that 
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consider students’ current conceptions and predominant levels of understanding, yet promote the 

full range of views on integrity to foster growth and development.  

Developing the capability to understand integrity through a Navigator lens requires a high 

degree of self, social, and situational awareness, and experience and challenge appear to play an 

important role in this awareness-building process. These three dimensions of awareness provide 

a focus for curriculum development by requiring educators to ask the question: how might we 

help students develop more advanced capabilities in self-awareness, social awareness, and 

situational awareness? As educators consider how to support integrity development in their 

students in more effective ways, it is also worthwhile to take note of where students may be 

developmentally in their self-authorship journey. Considering how their stage of development 

may impact their ability to understand more advanced conceptions of integrity should also guide 

teaching approaches and strategies.  

Themes around personal challenge, hardship, and resiliency and the importance of 

engagement, reflection, and self-discovery for integrity development also surfaced in my 

analysis. The significance of student-faculty relationship, mentorship, and support was 

highlighted. It appears that the combination of personal challenge and experience, in conjunction 

with guided processing of that challenging experience, helps facilitate an individual’s ability to 

understand integrity in a deeper way. If educators can help students explore the self, social, and 

situational dimensions of an experience in greater depth, students’ understanding of integrity may 

expand and deepen as they become increasingly more conscious of critical aspects of that 

experience. This can help them begin to consciously process those aspects in a more integrated, 

synchronous fashion. 
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Key themes arising from my literature review regarding the linkage between integrity and 

identity, the significance of the head/heart connection, and the importance of situational and 

social influences on integrity development are also reflected in the findings from my study. A 

deeper awareness of the connection between identity and integrity began to emerge in the 

Pathfinder conception. This emphasis became even more pronounced in the Navigator 

conception. This would indicate that if our objective as educators is to help our students develop 

a deeper understanding of integrity, we should move our students in the direction of the 

Pathfinder and Navigator levels of understanding during their educational program and provide 

them with the resources and supports they need to help them make that identity/integrity 

connection. 

The two most basic forms of understanding integrity demonstrated in my study, the Rule 

Follower and the Analyzer conceptions reflect an emphasis on rational choice and cognitive 

decision making, while the Empathizer conception begins to reflect the head/heart connection 

that is deemed by many researchers to be important for effective social and moral functioning 

(Baxter Magolda & King, 2012; Haidt, 2012; Hannah & Avolio, 2010; Lennick & Kiel, 2011; 

Narvaez & Lapsley, 2014; Tanner & Christen, 2014). Exploring ways educators can effectively 

facilitate the shift between the Analyzer and Empathizer conceptions of integrity in our students 

is beneficial to consider in curriculum design and selection of teaching methods and approaches. 

Helping students develop a greater understanding of empathy and emotional connection as it 

relates to integrity, while also helping them develop skills for more advanced cognitive 

processing and emotional regulation would appear to be necessary to help them make this 

important transition.  
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Concrete situational factors as they related to integrity, such as rules and consequences, 

figured prominently in the Rule Follower conception. In more advanced conceptions of integrity, 

however, an awareness of more abstract situational and social influences became more 

pronounced. Factors such as school culture, student/faculty/peer relationships and power 

dynamics, and the difference between enforcement-based approaches vs aspirational, goal-

focused approaches to integrity development were noted. The importance of these situational and 

social factors in facilitating the shift to more complex conceptions of integrity highlighted in my 

data analysis is supported by the literature. In addition, helping individuals become more aware 

of critical focal aspects within the self, social, and situational awareness dimensions, and 

providing them with opportunities to develop key skills within these dimensions, may enable 

students to develop a deeper, more transformative understanding of integrity during their 

academic journey. This finding has many implications for teaching and learning as educators and 

administrators consider how they can use situational and social factors in a positive way to 

influence behaviour. 

Application Considerations 

While many valuable insights have been identified through this research, the small 

sample size and the context-specific nature of this project means the results are not 

representative of the larger population and are therefore not generalizable (Miller-Young & Yeo, 

2015). The use of in-depth interviews ensured that my data met the requirements of being thick 

in quantity and rich in quality. To achieve data saturation, I used the same interview questions 

with all participants, considered the data from all participants equally, and ensured equal access 

was provided to all eligible participants to ensure data collection was not interfered with in any 
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way (Fusch & Ness, 2015). To establish trustworthiness and facilitate transferability of these 

results, I have provided extensive passages from the transcripts throughout my analysis and 

discussed the findings in detail (Miller-Young & Yeo, 2015). The degree of detail found 

throughout this manuscript allows the reader to critically examine the findings, replicate the 

study, and assess the transferability of results. 

The hierarchical relationship between the five conceptions of integrity in my outcome 

space aligns with the external to internal shift in meaning making orientation outlined in the 

theory of self-authorship. The degree of alignment that exists between my phenomenographic 

results and the self-authorship meaning making continuum indicates the findings from my study 

could support the development of a learning pathway to guide the design of curriculum and 

teaching strategies. Additional research needs to be conducted to determine if the progression of 

these conceptions follows a predictable age-related pattern or developmental sequence.  

While the similarities noted between my findings and the descriptions of integrity found 

in the literature supports my conclusion that the Navigator conception reflects an advanced way 

of understanding integrity, further studies with other cohorts of individuals in different contexts 

could be done to determine if there are additional ways of understanding that weren’t reflected in 

this outcome space. It also cannot be inferred from the findings of my study that students who 

can articulate these conceptions will automatically act in alignment with that conception. It could 

be argued, however, that if an individual does not demonstrate the features associated with more 

advanced forms of understanding, then perhaps they are not truly understanding integrity at that 

level. They may know about that level of understanding; however, they have not yet experienced 
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that level of understanding. This is a critical distinction and one reason why experiential learning 

is so fundamental to integrity development.  

Reid (2011) has noted that “evidence from phenomenographic studies suggests that 

people aware of broader conceptions may change the ways they behave compared to those 

associated with less sophisticated conceptions” (p. 9). As individuals are introduced to the five 

conceptions and three dimensions of awareness, learn about more advanced ways of 

understanding integrity, and practice critical skills associated with those more advanced forms of 

understanding, they may become more “integrity aware” and begin to act in alignment with those 

more advanced ways of understanding. This may become an important stepping-stone when it 

comes to internalizing and manifesting integrity more effectively in various contexts.  

Recommendations  

Integrity is a learning goal that extends far beyond a single classroom. Helping students 

deepen their understanding of integrity is not the isolated interest or domain of a single 

instructor, course, discipline, or program, but ultimately permeates all aspects of the student’s 

learning journey. While SoTL has primarily been used by course instructors as a research model 

for gaining insight into student learning in the classroom and using those findings to improve 

teaching and learning within that classroom context, there is emerging interest in using 

applications of SoTL in broader contexts to effect positive change (Friberg and McKinney, 

2019). Hamilton (2014) identified that findings from a SoTL study may not only help individual 

faculty redesign classroom-based teaching strategies, but may also be useful in examining 

program curricula, institutional practices and processes, student support services, and perhaps 

even extracurricular offerings. Other authors also note that SoTL’s relevance is applicable 
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beyond the level of the classroom to wider issues of institutional practice and educational issues 

that affect human society at all levels (Healey et al, 2013; Hutchings et al, 2011). I believe there 

is an audience for this work within Edwards, across the broader University of Saskatchewan 

context, and beyond. It is anticipated that even though the findings of this study are not 

generalizable, there are many insights that are transferrable to multiple settings and disciplines 

and can provide a basis for further interdisciplinary or transdisciplinary study in this area.  

In addition to the research findings summarized earlier in this chapter, a variety of 

considerations for program improvements specific to the learning goal of integrity were also 

highlighted by participants. Ideas arising from the transcript data were synthesized into six broad 

recommendations: 

1. Create a stronger emphasis on integrity as a learning goal. 

2. Make the topic of integrity more tangible. 

3. Develop a program-long learning pathway focused on the learning goal of integrity. 

4. Help students develop key skills necessary for integrity. 

5. Coach, mentor, and debrief personal experiences with students to support integrity 

development. 

6. Help students build relationships and create a deeper sense of community belonging. 

The findings from the phenomenographic analysis in conjunction with the learning experiences 

highlighted by participants, provide a valuable starting point for addressing the above 

recommendations. I will be sharing the outcomes of my research with my colleagues at Edwards, 

with the intention of engaging faculty and staff in a dialogue exploring teaching/learning 

implications and seeking new opportunities to facilitate the integrity development of our 
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students. I will also make the resources I develop available to others, within Edwards and 

beyond, who are interested in facilitating integrity development in their own classroom or 

educational contexts.  

One of the foundational principles of SoTL is the importance of “going public” and 

sharing insights with other educators who can then evaluate and build on these efforts (Felten, 

2013; Hutchings et al., 2011). The Gwenna Moss Centre for Teaching and Learning (GMCTL) at 

the University of Saskatchewan is a valuable connection point for me. The GMCTL provides 

support to faculty undertaking SoTL research and creates mechanisms to foster the sharing of 

findings and contributions to peer-review scholarship. I hope to develop presentations and 

workshops to engage with USask colleagues in other faculties through the GMCTL.  

I also plan to develop presentations and journal articles to share findings through 

organizations such as the International Society for the Scholarship of Teaching and Learning 

(ISSOTL) and through International AACSB channels and conferences and will submit articles 

to relevant academic journals and other types of publications as appropriate. As integrity is a 

topic of interest with relevance that extends beyond academia and higher education, there may 

also be opportunities to share insights from this research with a broader range of audiences 

outside the post-secondary education setting. It would also be beneficial to explore the possibility 

of developing an open-source repository of teaching ideas with the emphasis on promoting more 

advanced conceptions of integrity in our students through some of these venues.  

There are also many exciting possibilities for future research to strengthen and build upon 

the findings from this study. Conducting an identical study with another cohort of graduates from 

Edwards would be very interesting to see if other categories of understanding emerge. A similar 
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study could be replicated with other students at various stages of their program at Edwards, with 

students from other faculties on campus, or with students from other business schools on 

different campuses or geographical regions. Similar research with business professionals could 

be conducted to better understand their conceptions of integrity and compare those findings with 

the results of this study. This could provide valuable information for business school educators 

and leadership development professionals who are interested in this area.  

Educators themselves are likely to display a range of conceptions of integrity which will 

influence their teaching approaches. Interviews could be conducted with faculty members to 

better understand their conceptions of integrity and explore their views as to how integrity is 

developed in a business school context. Studies could be conducted exploring what teaching 

strategies, methods, and resources are most effective for helping students progress to higher 

levels of understanding within this framework. Another gap noted in this analysis from a 

teaching/learning perspective, is the challenge of evaluation when it comes to the learning goal 

of integrity. Exploring how the conceptions of integrity and dimensions of awareness might be 

used to measure student progress towards this learning goal would also be very valuable. This 

research should be viewed as the start of an evolving conversation and not the end. 

Closing Remarks 

As an educator in the business school context, I embarked upon this dissertation research 

because I was interested in finding innovative ways to help my students develop a deeper, more 

transformative understanding of integrity as they proceeded through their academic program. 

Our mission at the Edwards School of Business is “to develop business professionals to build 

nations” (Edwards School of Business, n.d.). The United Nations Educational, Scientific and 
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Cultural Organization (UNESCO, 2012) identified Five Pillars of Education - learning to know, 

learning to do, learning to live together, learning to be, and learning to transform oneself and 

society. This framework challenges educators to think beyond the standard learning to know and 

learning to do approaches to teaching and learning prevalent in our educational institutions and 

encourages them to consider what it means to create learning environments that help students 

learn to live together, learn to be, and learn to transform self and society (UNESCO, 2012). The 

Pursuit of Integrity and Respect is an institutional priority at the University of Saskatchewan that 

provides a unique platform to explore and embrace these transformative pillars.  

If integrity is one of the desired outcomes of the learning process in our business schools, 

then our curricula and teaching strategies and practices must be designed and applied with this 

objective in mind. As P3 noted, “I would say whatever this research shows, or whatever you can 

get your hands on, I would say implement that, because ultimately at the end of the day, if you 

want students to build nations and be ethical doing it, you have to give them the skills to do it.” 

We cannot force people to act with integrity, however we can certainly help them develop the 

awareness and capability to do so. While there are still many things yet to learn, the findings 

from this study provide valuable insights to help educators re-design curriculum and teaching 

strategies to better support the development of integrity in our post-secondary undergraduate 

business students. 
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Appendix A 

Invitation to Participate 

Subject Line: Request for Interview Participants from the Edwards’ Class of 2021 
 

I would like to begin by offering my congratulations on completing your Bachelor of Commerce 

degree. What a major accomplishment in the midst of a global pandemic!  

 

My name is Lorelei Nickel. I am a full-time faculty member at the Edwards School of Business 

and a Doctor of Social Sciences student at Royal Roads University in Victoria, BC. I am writing 

to ask if you would be willing to participate in a one-hour virtual interview for my doctoral 

dissertation research project called, “The Pursuit of Integrity.”   

 

Integrity is one of seven core learning goals at Edwards while the “Pursuit of Integrity and 

Respect” is one of the campus-wide target areas for student growth and development highlighted 

in the University’s Learning Charter. As a faculty member with a primary focus on teaching 

ethics and strategic decision making at Edwards, I am interested in designing new learning 

opportunities that will help students understand the concept of integrity in greater depth and help 

them experience what integrity looks and feels like in the context of their personal and 

professional lives.  

 

The purpose of this interview is to explore what integrity means to you and to hear your thoughts 

on how Edwards faculty and staff might become more innovative and intentional when it comes 

to equipping and empowering our students to act with integrity as we prepare them to enter the 

business world. The findings from this research will provide valuable information for educators 

interested in enhancing the curriculum and developing effective teaching strategies to promote 

integrity development in a post-secondary business school context. 

 

I am currently looking for 15 - 20 individuals from the Edwards B.Comm Class of 2021 who are 

willing to meet with me for one 60-minute interview between now and August 31st.  The 

interview will be held virtually using password protected, university-licensed WebEx 

technology. I am willing to coordinate the interview to suit your availability therefore your 

participation is not limited by your geographic location, time zone, or schedule. Your input is 

important to me and will be invaluable to this project and will help shape future curriculum and 

teaching decisions at Edwards. 

 

If you are willing to participate in this project, please send me an email by July 9, 2021. As 

soon as I receive your response, I will provide you with a consent form and arrange an interview 
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time with you. Please note that your perspectives, ideas and opinions will appear in my final 

report, but you will not be identified in any way. The information you share with me in the 

interview will not be attributed to you and there will be no way to identify you or link you to any 

of the information shared in the final report. Your personal and professional privacy and safety 

throughout this process is my utmost concern. For more information, please review the detailed 

information outlined in the Research Consent Form/Consent to Participate in Research. 

 

Thank you for considering my request. I hope to hear from you soon! 

 

Lorelei G. Nickel, BScOT, MBA 
Faculty, Management & Marketing 
Edwards School of Business | University of Saskatchewan 
  
 

 
I acknowledge that I live and work on Treaty 6 Territory and the Homeland of the Métis. We pay our respect 
to the First Nations and Métis ancestors of this place and reaffirm our relationship with one another. 
  
Confidentiality Notice: This message, including any attachments, is for the sole use of the intended 
recipient(s) and may contain confidential and privileged information. Any unauthorized review, use, 
disclosure, or distribution is strictly prohibited. If you are not the intended recipient, please contact the 
sender by reply email and destroy all copies of the original message. 
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Appendix B 

Consent to Participate 

Thank you for volunteering to be part of my research study. My name is Lorelei Nickel. I am a 

full-time faculty member at the Edwards School of Business and a Doctor of Social Sciences 

student at Royal Roads University in Victoria, BC. This interview is part of a doctoral research 

project being conducted by myself (Lorelei Nickel) entitled “The Pursuit of Integrity” in partial 

fulfillment for my doctorate at RRU. You may verify the authenticity of this project by 

contacting Dr. Doug Hamilton. 

 

Integrity is one of seven core learning goals at Edwards while the “Pursuit of Integrity and 

Respect” is one of the campus-wide target areas for student growth and development highlighted 

in the University of Saskatchewan’s Learning Charter. As a faculty member with a primary 

focus on teaching ethics and strategic decision making at Edwards, I am interested in designing 

new learning opportunities that will help students understand the concept of integrity in greater 

depth and help them experience what integrity looks and feels like in the context of their 

personal and professional lives.  

 

The purpose of this interview is to explore what integrity means to you and to hear your thoughts 

on how Edwards faculty and staff might become more innovative and intentional when it comes 

to equipping and empowering our students to act with integrity as we prepare them to enter the 

business world. The findings from this research will provide valuable information for educators 

interested in enhancing the curriculum and developing effective teaching strategies to promote 

integrity development in a post-secondary business school context. The results of this research 

will be reported in my doctorate dissertation and be available through the university library as 

well as submitted to the ProQuest dissertation database. Results may also be used for journal 

articles and conference presentations. 

 

The interview will be conducted using password protected, university-licensed WebEx 

technology and will be approximately 60 minutes in length. I would like to record the interview 

for transcription purposes. The session recording will be saved on a USask managed device and 

moved to OneDrive for secure long-term storage. Access to the recording will be restricted to 

myself. You are free to end the interview or ask me to turn off the audio recording at any time. 

You can withdraw from this research project at any point during the interview or by emailing or 

phoning me after the interview. All notes, interview transcripts, recordings and any other 

relevant data collected during the interview process will be deleted immediately upon receiving 

your request to withdraw from the study. Please note that once your perspectives, opinions, and 

ideas become part of the anonymized dataset, it may not be possible to withdraw your input from 

the study. 

 

There is a potential risk that participants may disclose information about their experience at 

Edwards that may be negative, or they may disclose incidents of academic dishonesty conducted 

by themselves or witnessed during their time in the program. All information gathered during the 
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interview will remain confidential. While your valuable perspectives will be included in the final 

report, all identifiers will be removed. There will be no way to identify you or to link you to any 

of the comments or ideas shared in the final report. Your personal and professional privacy and 

safety throughout this process is my utmost concern. I will ensure your consent to participate in 

this research is stored separately and securely from all other data to protect your identity. All 

documentation will be kept strictly confidential and stored in de-identified encrypted files on 

university-licensed OneDrive cloud servers. All data related to this research project, including 

audio recordings and transcripts, will be retained and stored by myself for up to five years after 

publication of this dissertation, at which point I will delete the files. 

 

Your participation is completely voluntary and there is no financial compensation for your 

participation. If you have any questions prior to proceeding, please contact the Principal 

Researcher, Lorelei Nickel for additional information. If you have additional questions or 

concerns about this research, please contact the Office of Research Ethics at Royal Roads 

University. 

 

By signing this letter of consent and emailing it to me or by replying to this email and 

acknowledging that you have reviewed this information and are willing to be involved in this 

project, your consent to participate in this research will be confirmed. In doing so, you are not 

waiving any legal rights. Thank you so much for your willingness to contribute your perspectives 

to this important research. 

 

Name: (please print) ___________________________ 

Signed: _____________________________________ 

Date: _______________________________________ 
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Appendix C 

Interview Script 

Preamble 

Congratulations on completing your Bachelor of Commerce degree and thank you for 

volunteering to be part of my research study. As you know, integrity is one of seven core learning 

goals at Edwards. As a faculty member with a primary focus on teaching ethics and strategic 

decision making at Edwards, I am interested in designing new learning opportunities that will 

help students understand the concept of integrity in greater depth and help them experience what 

integrity looks and feels like in the context of their personal and professional lives. The purpose 

of this interview is to explore what integrity means to you and to hear your thoughts on how 

Edwards faculty and staff might become more innovative and intentional when it comes to 

equipping and empowering our students to act with integrity as we prepare them to enter the 

business world. You are free to end this interview at any time or ask me to turn off the audio 

recording at any time. If you choose to withdraw from the study this recording will be deleted 

and your input will not be included in this research. Do you have any questions before we get 

started? 

 

Interview Questions 

1. In your own words, what does integrity mean to you? How would you describe integrity? 

2. Integrity is one of seven student learning goals at Edwards. How do you think you would 

know you successfully achieved this learning goal?  

3. I’d like you to think about a specific curricular or non-curricular situation, assignment, or 

activity you were involved in during your time at Edwards that you believe helped you 

understand or experience integrity in a more powerful or meaningful way. Can you tell 

me more about that experience and why you think it impacted you so significantly?  

4. As you know, the mission of the Edwards School of Business is to develop business 

professionals to build nations. You have now graduated from the program and are making 

the transition from business student to business professional, what role do you think 

integrity might play in your personal and professional life as you look to the future? 

5. Do you feel that Edwards has prepared you to act with integrity in your future career? 

What do you wish Edwards would do differently when it comes to helping students 

experience and understand integrity in more meaningful ways? 

6. Do you have anything else to share or to add as you think about what we have talked 

about today? Or do you have any questions for me related to this interview or this 

project? 

 

Examples of probing questions include: Can you give me an example of that?  Can you tell me 

more? What did you mean when you said…?  I’m curious about that last comment or that last 

word you used. 
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