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Abstract  
 

This research explores the perspectives of faculty members teaching in undergraduate 

tourism programs across British Columbia (BC), Canada regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide 

including the COVID-19 pandemic, the ongoing climate change crisis, and the urgent need 

for indigenization. With a focus on programs that offer bachelor’s degrees in tourism 

management, this qualitative study investigates the perspectives of nine faculty members 

representing Capilano University, Royal Roads University, Thompson Rivers University, and 

Vancouver Island University. Data was collected by conducting semi-structured interviews. 

A reflexive thematic analysis indicated one overarching theme: collaboration; two themes: 

tourism management higher education must 1) craft leaders who embody 21st century skills 

and 2) be as dynamic as the tourism industry; and three subthemes: 1) multi-disciplinary, 2) 

work-integrated learning, and 3) macro changes. Due to the rapid pace of change in the 

tourism industry, the current curriculum offered in tourism management degree programs 

across BC must be reimagined. Recommendations include course content revitalization, 

mandatory work-integrated learning, and the renewal and maintenance of collaboration 

across institutions. The study’s findings are relevant to tourism management students, faculty 

members and higher education institutions in British Columbia. 

 

Keywords: tourism management curriculum, curricula revitalization, faculty perspectives, 

tourism industry, British Columbia, Canada, COVID-19 pandemic, climate change, 

regenerative tourism, indigenization, collaboration. 
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Chapter One: Introduction 
 

The tourism industry is subject to constant and continuous change. Consequently, 

Sheldon et al. (2008) argued that tourism students must be prepared to act, think, and plan 

accordingly. Considering the many recent impactful transformations such as the COVID-19 

pandemic and the ongoing climate change crisis, Edelheim (2020) stated that there is now a 

clear need for programmatic revival within tourism higher education to meet the new realities 

of the tourism industry, an industry that accounted for 330 million jobs in 2019, or 

approximately 1 in 10 jobs worldwide (World Travel and Tourism Council, 2020).  

The cornerstone of higher education is the curriculum offered; this is because it is 

central to the student outcomes and expected prospects in the job market. If the curriculum is 

to remain useful and valuable, it should be open to critique and should be responsive to 

change (Prideaux, 2003). Due to the rapid pace of change in the tourism industry, the current 

curriculum offered in tourism management degree programs across British Columbia (BC), 

Canada may need to be reimagined. Through an exploration of faculty members of tourism 

management programs across BC representing four different higher education institutions 

(HEIs), this study explores future directions for tourism management curricula. The 

following section provides background for the study regarding the development of tourism 

degree programs in BC. 

Tourism Degree Programs in British Columbia 

In the mid-1990s, British Columbia’s HEIs observed the growing need for innovative 

higher education to serve the expanding tourism industry throughout the province and beyond 

(Province of British Columbia, 2007). The development of the provincial tourism degree was 

a collaborative process involving a variety of stakeholders both within academia as well as 

the tourism industry (Province of British Columbia, 2007). This collaboration asked the 
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stakeholders to identify the skills, attitudes, and knowledge needed for tourism management 

graduates who have the goal of entering the tourism industry in a leadership position 

(Province of British Columbia, 2007). Such discussions enabled the development of British 

Columbia’s core tourism management higher education curricula that continues to be relied 

on today. In 2007, it was stated that the core courses, alongside the matching learning 

outcomes, “continue to provide a well-grounded, industry-focused foundation used by all 

delivery partners in the current applied degree” (Province of British Columbia, 2007, p. 6).  

The most recent provincial review of the tourism management degree curriculum 

occurred in 2007 and consisted of a collaborative review of the knowledge and skillset 

students should embody upon entering the workforce after graduation. The review had a 

particular focus on standardizing the core of the curriculum across the degree granting 

institutions (Province of British Columbia, 2007). The 2007 resource handbook, distributed 

by what was then the tourism and hospitality education network, Link BC, explained that 

through British Columbia’s tourism degree programs, students are provided with the 

expertise necessary through the core elements explored to assume leadership positions in an 

ever-changing industry (Province of British Columbia, 2007).  

The core elements identified for tourism degree programs were: management and 

leadership, cultural perspectives, entrepreneurship, environmental perspectives, marketing 

and consumer behaviour, planning and policy, and research methods (Province of British 

Columbia, 2007, p. 2). Although these core elements are likely to have continued relevancy 

to tourism curricula in British Columbia, there may be gaps in the educational focus and the 

core elements of the course content may now be dated due to the changes that have occurred 

in the tourism industry throughout the past fifteen years. There has not been a provincial 

review of the tourism management degree curriculum since the 2007 resource handbook was 
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created and published. Most certainly, changes have made to the curriculum since this 

review; however, there is no clear exploration or description of what the changes entail or 

how the changes have developed. Despite a lack of collaborative provincial reviews of the 

tourism management curriculum for over fifteen years, there have been some changes made 

to the curriculum (Capilano University, 2022a; Province of British Columbia, 2007; 

Thompson Rivers University, 2022; VIU, 2022). However, no exploration or description 

exists of what developments and innovations have been crafted and implemented by tourism 

educators across British Columbia. There remain many unanswered questions pertaining to 

these changes, including the focus of student learning and experience through the course 

curriculum and what developments and innovations the faculty have advocated for. 

Revitalizing and maintaining tourism undergraduate curricula will support tourism students in 

these degree programs to succeed and thrive when employed in the various sectors of the 

tourism industry (Brouder 2020; Edelheim, 2020; Minguez et al., 2021; Tiwari et al. 2020; 

Wattanacharoensil, 2013). 

Problem Statement  

The tourism industry is subject to constant change in addition to substantial 

disruptions and challenges. For example, the COVID-19 pandemic, the ongoing climate 

change crisis, as well as understanding and highlighting Indigenous perspectives across 

Canada are macro changes that have impacted the tourism industry (Province of British 

Columbia, 2022). These are significant shifts in the tourism industry that are not sufficiently 

reflected in the current tourism management curriculum (Edelheim, 2020; El Masri & 

Sabzalieva, 2020; Higgins-Desbiolles, 2020; Joppe et al., 2020; Minguez et al., 2021). These 

impacts have resulted in significant changes throughout the tourism industry (Province of 

British Columbia, 2022), and this study seeks to discover the perceptions of tourism 

educators regarding future adjustments needed to recalibrate tourism management curricula.  
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How tourism higher education prepares students to navigate and lead change in the 

tourism industry effectively and appropriately is a pressing question for every tourism 

stakeholder. As the tourism industry continues to evolve the education provided to the future 

workforce must as well (Edelheim, 2020; Minguez et al., 2021; Tiwari et al. 2020). Exploring 

faculty perceptions of tourism higher education and the areas they see necessary for a 

revitalization of the curriculum is a timely focus as faculty influence, and have contextual 

understanding of, the current tourism curriculum in their institutions. Furthermore, tourism 

educators have connections with the tourism industry through a variety of activities such as 

attending tourism-related conferences and membership in tourism-related associations. The 

tourism industry is always transforming and as Kunwar (2018) identified, educators are 

considered vital partners in the tourism development process due to their influence on the 

future tourism industry workforce. In summary, this exploratory study will focus on faculty 

perspectives regarding tourism management curricula and investigate the areas where faculty 

may consider revitalization and maintenance to be necessary.  

Purpose  

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across British Columbia (BC), Canada regarding 

curricula revitalization in consideration of macro changes that have occurred in the tourism 

industry worldwide. Through an exploration of the research question, this study explores 

faculty perspectives on the purpose, content, design, and delivery of curricula regarding the 

need for change in tourism management degree programs.  
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Research Question 

How can undergraduate curricula in tourism management programs in British Columbia, 

Canada be revitalized to address the education needs of students entering the tourism 

industry?    

Sub-Questions 

1. What are the current core elements of undergraduate tourism curricula in British 

Columbia? 

2. What curriculum design models would support future directions for tourism curricula? 

3. What has changed in the tourism industry that should be considered when 

contemplating future directions for tourism curricula? 

4. What is the desired future curriculum in an undergraduate tourism degree program?  

5. What are the barriers to tourism curriculum revitalization?  

Significance of Study  

This study, A Faculty Perspective on Future Directions for Tourism Management 

Curricula, was introduced at the joint tourism and hospitality virtual articulation meeting 

attended by tourism management faculty from across BC. There was significant support 

shared in the articulation meeting for the study as it could provide an opportunity to inform 

conversations between educators regarding the curriculum content and potential areas for 

revitalization across HEIs in British Columbia. Moreover, the study is significant for 

educators as they instruct students to understand resiliency within the workforce of the 

tourism industry, providing the tools within the classroom to spearhead effective leadership 

in their graduates. Currently, there is a significant need for qualified personnel who can make 

positive contributions to the tourism workforce to ensure the industry can advance past the 

many hardships and difficulties recently experienced (Tourism HR Canada, 2022). The study 

explores the education needs of students entering the present-day tourism industry and is 
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particularly significant for tourism management students, faculty members, and HEIs 

throughout British Columbia.  

Study Area  

In British Columbia, Canada, the tourism higher education offered ranges from 

certificates to master programs presented by various colleges and universities across the 

province (Canada’s Higher Education & Career Guide, 2021). The study area for this 

research is four undergraduate degree programs from the four HEIs that offer bachelor’s 

degrees focused on tourism management. There are four universities in BC that offer tourism 

management degree programs: Capilano University (CapU), Royal Roads University (RRU), 

Thompson Rivers University (TRU), and Vancouver Island University (VIU). Tourism 

faculty members from each of these universities were interviewed for this study. 

My Story  

My interest in exploring the revitalization of undergraduate tourism management 

curricula began while reflecting on the effects the COVID-19 pandemic has had on the local 

and global tourism industry. The COVID-19 pandemic presented many opportunities for 

learning, and I believe these lessons should be highlighted throughout the tourism industry, 

particularly in higher education, as we enter a post-pandemic world. Although recently the 

COVID-19 pandemic has had a substantial impact on the tourism industry, there are other 

relevant facets impacting the tourism industry across British Columbia, such as the ongoing 

climate change crisis as well as the importance of understanding and highlighting Indigenous 

perspectives across Canada. Each of these impacts encouraged my personal reflection.  

The current circumstances locally and globally including the COVID-19 pandemic, 

the ongoing climate change crisis, and the urgent need for indigenization encouraged me to 

consider if tourism educators are shaping responsible and informed tourism graduates. This 

motivated me to question whether graduates are set up for success when entering the present-
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day tourism industry.  It further made me question whether the current curriculum is 

reflective of today’s tourism industry or if perhaps some of the concepts are now somewhat 

irrelevant due to the present-day circumstances of the world. It is likely not necessary to 

completely reconstruct the entirety of tourism management curricula in BC, though, infusing 

tourism higher education with new life is perhaps both necessary and attainable. 

It is important to showcase my story to help establish the context of the study and to 

highlight the background that informed the development of the research problem. It is also 

significant to note that I am a sessional instructor within the Faculty of Adventure, Culinary 

Arts, and Tourism at Thompson Rivers University, one of the participating universities in the 

study, and as such I am an insider researcher. As an insider researcher, I am passionate about 

the topic of the study and committed to extensively exploring faculty perspectives on future 

directions for tourism management curricula.  

Delimitations  

I made three key decisions to delimit the study. First, through utilizing Zoom, I was 

able to connect with faculty across British Columbia in four different cities while I was in the 

interior of British Columbia myself. Secondly, I narrowed the scope of the study to solely 

include undergraduate tourism management degree programs rather than certificates and 

diplomas. Thirdly, I also limited the scope of the study geographically to only British 

Columbia undergraduate degree programs. These delimitations influenced the study. 

Definition of Key Terms  

Throughout the study, the following terms are described and defined as outlined below.  

Faculty Perspectives are outlooks and perceptions shaped as a result of their experiences as 

tourism educators, their point of view.  

The COVID-19 Pandemic is the ongoing pandemic of the coronavirus disease.  



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 15 

Climate Change is the long-term significant fluctuations witnessed in temperature and 

weather patterns.  

Indigenization is the incorporation of Indigenous ways of knowing, being, doing, and 

relating into educational structures and social structures.  

Indigenous Tourism is immersive cultural experiences that are largely operated and 

controlled by Indigenous communities  

Revitalization is the act of instilling something with new life.  

Collaboration the act of two or more people working together to achieve a common goal. 

Summary 

This chapter discussed the background of this study and defined the purpose for the 

research. The need for the study was justified as there has not been an exploration of tourism 

management degree programs in BC for over fifteen years. Furthermore, I defined the 

research question and sub-questions to explore the perspectives of faculty members teaching 

in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Finally, the importance of engaging in this research demonstrates the significance of this 

study. The following chapter presents a review of relevant literature.  
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Chapter Two: Theoretical Framework and Literature Review 

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Through an exploration of the research question, this study explores faculty perspectives on 

the purpose, content, design, and delivery of curricula regarding the need for change in 

tourism management degree programs. This chapter begins with the presentation of the 

theoretical framework for the study. Then, to undertake and provide context for the study, a 

review of the current literature is showcased.  

Theoretical Framework 

The theoretical framework that informs and underpins this study is the philosophic 

practitioner curriculum framework created by Tribe (2002). The philosophic practitioner 

framework is a curriculum model that focuses on the integration between two curriculum 

typologies, vocational and liberal ends, often found throughout tourism management higher 

education (Tribe, 2002). Furthermore, the framework is comprised of four essential areas, 

including “vocational action, vocational reflection, liberal reflection, and liberal action” 

(Tribe, 2002, p.338). 

To begin, Tribe (2002) posited that vocational action enables students to develop 

high-quality and competent skills to work effectively and participate in various tourism 

operations. Through this development of knowledge and abilities, vocational reflection can 

then be possible by enabling students to “recognize the partiality of the world of operations 

and technical problem solving” (Tribe, 2002, p.349). This leads to a reflective liberal axis 

which enables students to critique the tourism industry from a broader view drawing on 
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different academic disciplines and extending perspectives past a business focus (Tribe, 2002). 

To complete this curriculum model, liberal action must be established as it refers to the 

ability of the student to do more than theorize (Tribe, 2002). For example, liberal action could 

include lobbying for a particular cause that impacts the local tourism industry or safeguarding 

ethical action within a workplace (Tribe, 2002). Ultimately, “liberal action does not just 

remind society how tourism might develop for the better, but seeks to participate in the 

process of achieving betterment” (Tribe, 2002, p.350). In summary, the philosophic 

practitioner framework enables curriculum equilibrium throughout tourism management 

higher education (Tribe, 2002).  

Over time, the philosophic practitioner curriculum framework has been challenged 

and developed by other authors such as Dredge et al. (2012). As explained by Dredge et al. 

(2012), the philosophic practitioner framework “requires a curriculum that is composed of 

vocational, professional, social science and humanities knowledge and skills that promote a 

balance between satisfying the demands of business and those required to operate within the 

wider tourism world” (p.2155). This study aims to further explore tourism management 

curriculum through the lens of the philosophic practitioner framework founded by Tribe 

(2002). 

Literature Review  

The following topic areas are explored throughout the literature review: 1) 

curriculum; 2) the development of tourism curricula; 3) evolution of tourism curricula; 4) 

curricula revitalization and the tourism industry; and 5) current issues. To complete this 

literature review, I utilized a variety of strategic searches. The RRU library database and 

Google Scholar were particularly helpful as I focused my efforts on analyzing tourism-related 

journals that included scholarly secondary research on tourism higher education, for example, 
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the Journal of Hospitality, Leisure, Sport & Tourism Education. The keywords applied in the 

search engines were revitalization, reinvention, COVID-19, climate change, indigenization, 

revise, curriculum, pedagogy, higher education, British Columbia, and Canada. I used the 

same keywords to search the web for grey literature to find timely information, including 

British Columbia’s Strategic Framework for Tourism 2022-2024 report.   

Curriculum 

Curriculum is the process of developing quality learning in a way that is organized 

and intentional through considering what, why, how, and how well students should be 

expected to learn the educational materials presented (UNESCO, 2022). Tribe (2002) further 

defined curriculum as the entire “educational experience packaged as a degree program” 

(p.340). Broadly, a curriculum is crafted through establishing the necessary knowledge 

included in each discipline that is then used for communication in education (Tribe, 2000a). 

The curriculum is showcased through the various courses offered which are then detailed 

through the contents of each course (Tribe, 2002). Tribe (2000a) posited that through the 

generation of this knowledge, a curriculum can then be assembled for the student’s 

interpretation. Young (2014) highlighted that curricula enable topics to be made possible to 

learn that would perhaps be impossible to learn without a curriculum.  For example, 

cultivating an understanding of unchallenged beliefs that motivate problematic practices 

throughout the tourism industry, as demonstrated through TRU’s course offering titled 

Reflecting Philosophically on Tourism (Thompson Rivers University, 2022). Simply put, it is 

the curriculum’s primary role to be the “transmission of knowledge from one generation to 

the next” as time goes on (Young, 2014, p. 7). Curriculum is a multi-faceted concept that is 

not easily defined or explained (Young, 2014), though, it is of great importance to understand 

when exploring tourism higher education as the impact is central.  
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The development of tourism curricula includes discussions with a wide range of 

stakeholders, including higher education professionals and tourism industry leaders 

(UNESCO, 2022). Curriculum is oftentimes viewed as a “political and social agreement that 

reflects a society’s common vision while taking into account local, national and global needs 

and expectations” (UNESCO, 2022, para.1). Specifically, Dredge et al. (2012) explained that 

the creation of a tourism curriculum is socially constructed through the interactions between 

HEIs administration, faculty members, and leaders in the tourism industry. Once the 

curriculum is developed, a consistent review of the degree program is of extreme importance 

to ensure “that the program remains consistent with the organization’s current mission, goals, 

and long-range plan” (Degree Quality Assessment Board, 2017, p. 32). Most significantly, 

established program reviews also ensure the relevancy of the program as well as the quality 

of the learning outcomes (Degree Quality Assessment Board, 2017).  

The Government of British Columbia has established guidelines for program review 

and assessments for degree programs across the province (Degree Quality Assessment Board, 

2017). Each HEI must show evidence of the implemented program review procedure, which 

in addition to formative and ongoing reviews, must include a large summative review that 

normally takes place every five years (Degree Quality Assessment Board, 2017). This study’s 

research question and sub-questions explore how undergraduate curricula in tourism 

management programs in BC can be revitalized to address the education needs of students 

entering the tourism industry, while especially considering the changes witnessed throughout 

the industry, as well as the barriers HEIs are challenged with regarding curricula 

revitalization. 
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The Development of Tourism Curricula  

Tourism management graduates have a significant role in the advancement of the 

tourism industry. Through their education, tourism graduates may be able to explore and 

uncover pertinent information regarding the growth of the tourism industry and how the 

tourism industry may affect a particular community, as well as the world (Tribe & Airey, 

2016).  The intersection between higher education and the tourism industry offers a potential 

influence concerning the impact the tourism industry can have on social responsibility and 

stewardship (Sheldon et al., 2008). The development of the tourism industry and tourism 

higher education are linked. As Kunwar (2018) explained, the development of the tourism 

industry can contribute to the relevancy and purpose of higher education in tourism 

management.   

Tourism is a topic that is relatively new to education, though, the discipline has 

developed into a clear area of study over the past fifty years (Tribe & Airey, 2016). Tribe and 

Airey (2016) defined the concept of tourism higher education as gaining the critical 

understanding, skills, and knowledge required when referring to the study of travel. As 

previously mentioned, the significant interaction of various tourism stakeholders is important 

to consider when analyzing tourism curricula as there are many needs that must to be met to 

ensure students are prepared to enter the constantly evolving tourism industry. Though, as 

Fidgeon (2010) stated, there is often a debate regarding what tourism curricula should include 

and how it should be structured to meet the common goal of these various stakeholders. 

Tourism curricula should be crafted to ensure the needs of the tourism industry are met in 

terms of satisfying the guests as well as producing economic benefits; however, there are 

additional aspects to consider (Inui et al., 2006). Therefore, curriculum planners are in a 

challenging position when trying to balance the academic aspects of tourism higher education 
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outside of the work-related skills training necessary to achieve the development of well-

rounded graduates (Fidgeon, 2010).  

As noted in the study’s theoretical framework, Tribe (2002) identified two well-

defined curriculum typologies: vocational and liberal ends.  Kim and Jeong (2018) 

additionally explained the importance of experiential education throughout tourism 

management curricula. This discussion explores the typologies identified in scholarly studies 

and as evidenced in current tourism programs in BC.  The typologies are as follows: 1) 

vocational; 2) liberal ends; and 3) experiential education.  

Vocational training prepares students for the workforce, offering graduates an 

understanding of various practical business subjects such as marketing (Tribe & Airey, 2016). 

There is no recent literature advocating for more vocational training in tourism management 

higher education. In fact, Caton (2014) argued it has become common to “hear critiques of 

today's tourism curriculum as overly vocational, being bent toward the development of skills 

and competencies for handling tourism as a business activity, at the expense of providing 

students with the chance to explore their chosen field through a more liberal model of higher 

education” (p.26). Similarly, Tribe and Airey (2016) claimed that an excessively narrow 

business-focused curriculum, most frequently found in some tourism management programs 

in higher education, is a potential weakness amplified in times of crisis and change. This 

study explores the perspectives of faculty members from four different institutions and has 

provided insights regarding the priorities of four different tourism departments located in four 

different regions of the province.  

When referring to the curriculum typology with liberal ends, Tribe and Airey (2016) 

suggested that liberal ends embodies a much broader objective and intends to engage students 

in a more interdisciplinary academic analysis regarding tourism studies. Tribe (2000b) 
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identified the concept of liberal ends as one that incorporates reflection regarding the tourism 

industry, so students might consider and discuss their thoughts concerning the impacts of 

tourism, thus enabling them to be critically aware. Tribe (2000b) further noted that through 

critical awareness, a student can understand their influence and power, rather than accepting 

their role as a merely business-related one.  

The third curriculum typology, experiential learning, is explained by Kim and Jeong 

(2018) to be crafted to allow students to grasp a deeper understanding of real-life situations as 

opposed to traditional, lecture-based learning. Through this curriculum typology, the gap 

between the classroom and the real-world can be addressed accordingly through practical, 

hands-on experiences such as field trips and internships (Kim & Jeong, 2018). Consequently, 

the information that is taught in classroom can then be reinforced through practical 

experiences (Arcodia & Dickson, 2009). Arcodia and Dickson (2009) clarified that these 

experiences “can be either through observation and reflection (e.g. case studies, role-plays) or 

through active participation (e.g. work placements, field trips, and educational tours)” (p.36).  

Many tourism educators see value in experiential learning as it most adequately allows for the 

mirroring of the tourism industry operates in an educational setting (Kim & Jeong, 2018). In 

British Columbia, the Bachelor of Tourism Management program at Vancouver Island 

University requires cooperative education as part of the core degree requirements which 

showcases the importance of incorporating experiential learning within the curriculum (VIU, 

2022). As Winglfield and Black (2005) described, “the main emphasis of an experiential 

design is to provide students with practical knowledge, activities, assignments and experience 

they can apply to their futures” (p.121).  

Inui et al. (2006) stated that there must be a fine balance between the various 

curriculum typologies within tourism management degree programs. The continuous 
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reflection on tourism management curricula could be the catalyst in enabling a meaningful 

balance between the curriculum typologies. In addition to the three outlined, there are other 

potential typologies for tourism higher education, and this study may elucidate these.  The 

study explores faculty perspectives on tourism management curricula and recognizes that 

there are other stakeholders involved in the development of the content foci.  

Evolution of Tourism Curricula 

The evolution of curricula is critical to the collective success of tourism management 

higher education (Fidgeon, 2010). Tiwari et al. (2020) contended that there is a growing need 

for more sustainable practices throughout the tourism industry and that the development of a 

new curriculum, as well as new pedagogy within tourism programs, could reflect this need. 

The facilitation of tourism programs within HEIs often highlights terms like “international” 

and “global”, which repeatedly emphasize the need to establish growth in tourism 

destinations and businesses (Edelheim, 2020).  Edelheim (2020) declared that this approach 

to the growth of tourism is now dated, and tourism programs within HEIs need to be 

reinvented to prioritize attention to other core topics such as sustainability and security. 

Through a revitalization strategy, Minguez et al. (2021) argued that tourism programs within 

HEIs could create progressive learners who are focused on social action. The curriculum 

currently offered in tourism programs within HEIs in BC may be leading or lagging, and the 

study explores how faculty members perceive their current curriculum and the relationship of 

that curriculum to a tourism industry that is constantly evolving and adapting to the world 

around it (Minguez et al., 2021).  

HEIs across the globe embody many different schools of thought and varying 

worldviews that inform the study of tourism (Higgins-Desbiolles, 2020).  Even though 

tourism higher education has now reached a level of maturity, allowing it to compete across 



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 24 

HEIs with other similar disciplines, such as business, there are still critics who believe it 

should be combined with other subjects (Tribe & Airey, 2016). Prior to the COVID-19 

pandemic, throughout the past few decades, the study of tourism has shifted substantially 

(Wattanacharoensil, 2013). Tribe and Airey (2016) described these shifts as the curriculum 

broadening beyond the initial focus of vocational training.  Though, the broadening beyond 

vocational training has tended to focus on business topics, such as destination development. 

Therefore, a business focus is noticeably more present throughout tourism curricula than 

various social science foci, such as sustainability, heritage, and culture (Wattanacharoensil, 

2013).  

The core topics included in tourism programs could allow for the development of 

knowledgeable and skilled tourism graduates (Wattanacharoensil, 2013). Though, Tiwari et 

al. (2020) posited that the existing core topics included in tourism programs within HEIs 

must evolve.  Evolution suggested by Tiwari et al. (2020) included the introduction of 

emerging core topics such as health and safety measures related to the tourism industry, crisis 

management, and resilience. Through these core topics, the academic curriculum has the 

potential to advance accordingly (Tiwari et al., 2020). If these core topics are included in 

tourism programs within HEIs, students may be more likely to have an accurate 

understanding of crises, thus ensuring they can make critical strategic decisions (Tiwari et al., 

2020).  

Tiwari et al. (2020) stated that there remains a need for vocational skills to be 

included throughout tourism studies. By continuing to incorporate some key vocational 

elements within the curriculum, graduates will be better prepared to operate effectively as 

part of the tourism industry workforce (Tribe, 2002). Tiwari et al. (2020) explained that a 

combination of these themes would ensure the evolution of core topics to support tourism 
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graduates with the challenges they will encounter in a post-pandemic world and beyond. As 

highlighted, there are diverse outlooks regarding the scope and content of tourism 

management curricula. These perspectives are influenced by the history of tourism studies in 

higher education, the evolving tourism industry, different stakeholder perspectives and 

priorities as well as level of tourism credential, specifically certificate, diploma, associate 

degree, or degree. 

Curricula Revitalization and The Tourism Industry  

As Tiwari et al. (2020) noted, everything that impacts the tourism industry also 

impacts tourism higher education. Some variables that affect how the substantial changes 

seen throughout the industry are addressed in the tourism management curriculum, such as 

the timing of government-mandated program reviews, which have been previously stated to 

normally take place every five years. This study explores how the many substantial changes 

seen throughout the industry may need to be addressed throughout tourism management 

curricula to achieve the desired future curriculum inclusions and design model.  

The scale and impact of the COVID-19 pandemic on HEIs are unparalleled in today’s 

globalized world (El Masri & Sabzalieva, 2020). Brouder (2020) argued that the COVID-19 

pandemic could be a chance to reset and reinvent the tourism industry. From an education 

perspective, Tiwari et al. (2020) claimed that tourism programs within HEIs have vigorous 

transformative potential because of the COVID-19 pandemic. Edelheim (2020) suggested 

that the COVID-19 pandemic was a catalyst for curriculum review for tourism programs, and 

the need for significant change in the curriculum found throughout these programs existed 

prior to the pandemic. Minguez et al. (2021) highlighted that this opportunity for curricula 

revitalization could result in resetting tourism higher education to focus more on subjects 

such as sustainability, thus ensuring a better pathway for the future of the industry. Brouder 
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(2020), Edelheim (2020), as well as Tiwari et al. (2020) have all argued that the substantial 

impact of the COVID-19 pandemic has provided a chance for true transformation, allowing 

space for HEIs to ensure tourism students are presented with the chance to embrace 

transformative practices, such as critical and reflective thinking, throughout their studies and 

beyond. 

There is limited information regarding the known impacts of COVID-19 on tourism 

higher education. Higgins-Desbiolles (2020) stated that many tourism academics view the 

circumstances brought forward by the COVID-19 pandemic as an inspiring situation that has 

potential for transformational thinking. Nevertheless, even in a post-pandemic world, the 

tourism industry will likely never be the same, and Tiwari et al. (2020) posited that tourism 

higher education must reflect this substantial change. The opportunity for reinvention of both 

the tourism industry as well as the curriculum revitalization of tourism programs within HEIs 

can ensure a positive shift in this sector’s overall focus (Habib, 2020). In seizing this 

opportunity presented, Smith (2021) suggested that tourism programs must ensure the 

recalibration of pedagogical practices and curriculum to stay relevant, while allowing 

effective learning to occur.  

Wattanachoaroensil (2013) suggested that the focus on business topics like destination 

development must be reimagined and more timely topics like resilience, crisis management, 

and sustainability should be at the forefront of tourism curricula. Through this reimagination, 

tourism students can be encouraged to recognize the significance of understanding their 

values and how everyone interacts as one to make sense of the world, all with the hopes of 

ensuring tourism graduates can make a positive impact on the worldwide tourism industry 

(Edelheim, 2020; Tribe & Airey, 2016). One perspective presented by Edelheim (2020) is the 

importance of remembering that people live their lives in communities and not in economies 
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and though the education surrounding the tourism industry must acknowledge that the 

economic aspect of tourism is significant, it cannot be the sole focus moving forward, 

especially at the limitation of other key facets such as ethics and sustainability. This study, A 

Faculty Perspective on Future Directions for Tourism Management Curricula, explores 

faculty perspectives on the focus of tourism curricula, and the content of the desired future 

elements within tourism degree curricula in BC.  

Current Issues  

There is now a significant need for tourism students’ immersion in the bigger issues 

facing the tourism industry. Since Fall 2021, the Tourism Industry Association of BC has 

crafted a series of webinars to assist the tourism industry with information and resources on 

topics of significance to assist in the recovery from the COVID-19 pandemic (Tourism 

Industry Association of BC, 2022). This example showcases the rate of change that is 

presently taking place throughout the tourism industry in BC and demonstrates the need for 

tourism management students to learn and adapt to the current state of the industry through 

present-day insights (Tourism Industry Association of BC, 2022).  

Prior to the COVID-19 pandemic, the tourism industry in BC was the third largest 

employer and generated over $1 billion in tax revenue, supporting crucial provincial 

infrastructure including hospitals (Province of British Columbia, 2022). In addition to feeling 

the effects of the COVID-19 pandemic, the tourism industry in BC also witnessed the 

devasting and ongoing effects of climate change with extreme weather and natural disasters 

consistently negatively impacting the province (Province of British Columbia, 2022). 

Sustainable tourism considers the tourism industry’s current and future impacts 

related to economic, social, and environmental developments and practices (UNWTO, 2022). 

The concept of sustainable tourism has been included in tourism curricula in BC since 2007 
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(Province of British Columbia, 2007), though, the literature has now moved beyond 

sustainable tourism to regenerative tourism. Regenerative tourism embodies many different 

aspects, though for the purposes of this study, regenerative tourism is defined as tourism 

having the potential to leave a destination better than it was prior to visitation whereas, in 

comparison, sustainable tourism is defined as leaving the destination as it is and not causing 

any extra harm (Sheldon, 2020). Sheldon (2020) stated that “Indigenous people and cultures, 

and the wisdom and values they hold dear, play a particularly important role in defining a 

regenerative path for tourism” (para.13). 

In March of 2022, the Strategic Framework for Tourism in British Columbia 2022-

2024 was updated to include the new guiding foundational principles of the Provincial 

Government which outlined “putting people first; lasting and meaningful reconciliation; 

equity and anti-racism; a better future through fighting climate change; and a strong, 

sustainable economy that works for everyone” (Province of British Columbia, 2022, p.1). The 

approach to the strategic framework is centered around the people within the tourism industry 

workforce who are considered invaluable to the success of one of the province’s most 

dynamic industries (Province of British Columbia, 2022). Leaders within the tourism industry 

have been challenged to recruit skilled employees, therefore, the government is investing $2 

million in higher education to support students in British Columbia to enroll in tourism 

programs across the province (Ministry of Tourism, Arts, Culture and Sport, 2022). However, 

the tourism management curriculum in BC may need to be revitalized in consideration of 

these recent shifts outlined to successfully meet the needs of students entering the tourism 

industry which is the purpose of the study. The Minister of Tourism, Arts, Culture, and Sport, 

Melanie Mark, explained that this strategic framework is “about fighting for people, our 

planet and our shared prosperity, all of which are rooted in our commitment to reconciliation 

with Indigenous peoples” (Province of British Columbia, 2022, p. 1) 
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Indigenous tourism experiences flourished before the COVID-19 pandemic, with 

many tourists wishing to experience the culture and learn about Indigenous ways of life in a 

genuine, respectful way (Global News, 2022). Although the COVID-19 pandemic has 

naturally harmed this sector of the tourism industry, there is now significant growth within 

this sector which is supported partially by the pressing need for reconciliation (Global News, 

2022). The desire to understand the history of the devasting effects of colonization in 

conjunction with Indigenous populations is encouraging tourists to explore diverse 

destinations across Canada (Global News, 2022).  As Keith Henry, the CEO of the 

Indigenous Tourism Association of Canada, stated “tourism is a way to not only support local 

economy but sustain and revitalize our culture” (Global News, 2022, 1:38). Although the 

opportunity to utilize tourism as a force for good is present within the Indigenous tourism 

industry across BC, there may be a gap within tourism management degree programs 

throughout the province when referring to enabling students to become aware of the history 

and understand the weight of this subject matter in reference to the tourism industry. It is of 

great importance for tourism management graduates to understand the impact Indigenous 

tourism has as immersive cultural experiences which are largely operated and controlled by 

Indigenous communities. Though, effective indigenization throughout the entirety of tourism 

management curricula is just as pressing.  

Canada has only recently begun to recognize its colonial past and the lasting 

impression it has had on its Indigenous populations (Joppe et al., 2020). Through 

indigenization, which is the act of incorporating of Indigenous ways of knowing, being, 

doing, and relating into curricula, a more complete cultural understanding could be 

accomplished (Young & Maguire, 2017). Joppe et al. (2020) argued that tourism studies 

would be the obvious study area for highlighting traditional knowledge, although there is 

significant gap within the core curriculum because many tourism management programs are 
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largely business focused. Throughout Canada, there are some opportunities for students to 

register in elective courses focused on Indigenous tourism; unfortunately, these courses are 

rarely mandatory. Despite the technical inclusion of Indigenous content in elective courses, 

the Indigenous perspective and participation that should be rooted in the curriculum is 

lacking (Joppe et al., 2020). Although there is value in every indigenization initiative, there is 

still a lot of work to be done to ensure Indigenous perspectives are recognized and valued 

throughout HEIs (Indspire, 2019). 

Joppe et al. (2020) claimed that the curriculum showcased in tourism management 

programs across Canada does not adequately familiarize students with an understanding of 

the various Indigenous populations across the country and their varying worldviews and ways 

of life. This gap in the curriculum could lead to cultural appropriation and misrepresentation 

when students enter the tourism industry upon graduation as they are not provided with an 

appropriate understanding of how to approach Indigenous peoples and their culture 

respectfully and genuinely (Joppe et al., 2020). As argued by Young and Maguire (2017), 

indigenized curricula in tourism management programs can promote cultural understanding 

and enhanced educational outcomes for Indigenous tourism students. Furthermore, through 

efforts to indigenize tourism management curricula, the critical capacities of all tourism 

students can be accomplished (Young & Maguire, 2017). 

Summary 

Tourism degree programs can provide students with a concrete foundation of both key 

industry knowledge as well as hands-on learning experiences (Kim et al., 2008). For the 

education to be effective in the present-day tourism industry, it must reflect the current 

industry trends and developments experienced (Tiwari et al., 2020). Through the study, 

faculty perspectives on tourism curricula revitalization are explored to address the education 

needs of students entering or progressing their careers in the tourism industry. The 
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discoveries discussed in the literature review provide a foundation for the study regarding the 

development, evolution, and revitalization of tourism management curricula in response to 

the current issues facing the tourism industry. In the following chapter, the research design 

for the study is discussed.  
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Chapter Three: Research Design – Methodology and Methods 

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Through an exploration of the research question, this study explores faculty perspectives on 

the purpose, content, design, and delivery of curricula regarding the need for change in 

tourism management degree programs. This chapter introduces and explains the research 

design and the steps and decisions made by the researcher. 

Research Design  

This study employs a qualitative methodology to explore tourism faculty members 

perspectives on future directions of tourism management curricula. The objective of the 

qualitative study is to understand and explore faculty members’ perspectives regarding 

curricula revitalization. The characteristic of qualitative methodology that is most pertinent to 

the study design is its exploratory nature. 

Qualitative methodology was described by Creswell (2014) as exploratory research. 

The proposed research question aligns with an exploratory approach to research as its focus is 

on exploring the opinions and insights of faculty members teaching in undergraduate tourism 

programs across BC regarding the curriculum in tourism management undergraduate degree 

programs. It further emphasizes how the curriculum may need to be revitalized due to the 

rapid pace of change witnessed throughout the tourism industry as well as the significant 

events that have impacted the industry, including the COVID-19 pandemic and the growing 

devastations due to climate change. 
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As this study explores the perspectives of faculty members, implementing qualitative 

research allowed for the creation of an understanding of how they interpret tourism higher 

education from their personal perspectives and what meaning they attach to that interpretation 

(Merriam & Tisdell, 2015). Braun and Clarke (2013) explained that the basis of qualitative 

research is the use of words as the data. Furthermore, Merriam and Tisdell (2015) highlighted 

that through using words the data collected can be richly descriptive when analyzing direct 

quotes from the study’s participants transcripts.  

The design of this research is also an example of applied research “undertaken to 

improve the quality of practice of a particular discipline” (Merriam & Tisdell, 2015, p. 3). In 

this study, the discipline is tourism management. This research may be used by HEIs and 

educators across British Columbia to improve tourism management curricula (Merriam & 

Tisdell, 2015). 

Participant Selection and Recruitment  

Participants were purposefully selected and were required to meet certain criteria to 

take part in the study. Patton (2015) highlighted that through purposeful sampling, a 

researcher can explore issues of significance regarding the purpose of the study through 

emphasizing a comprehensive understanding of information-rich cases. Information-rich 

cases enable the exploration of a topic of central importance to the purpose of the study 

through learning a great deal from the study’s participants (Patton, 2015). Prior to participant 

selection, the attributes of the sample had to be established as the criteria established directly 

echo the overall purpose of the study (Merriam & Tisdell, 2015). The inclusion criterion for 

participants was faculty membership with teaching experience in a tourism undergraduate 

degree program in British Columbia, Canada. The reason for this was to include people who 

had an expert understanding of tourism higher education curricula through their teaching 
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practices. All participants included in the study are fulltime educators engaged in the day-to-

day oversight of their respective programs. Therefore, the perspectives of sessional or 

contract instructors were not included. Examples of qualified individuals included professors, 

associate professors, and instructors.  

The recruitment process was initiated through a presentation via Zoom at the Tourism 

and Hospitality Virtual Articulation Meeting on April 27th, 2022. Following the meeting, a 

formal invitation was sent via email to select individuals who met the participation criteria. A 

total of thirteen tourism faculty were invited and ten accepted. One person explained they did 

not feel as though they matched the participation criteria closely enough, two people did not 

respond, and ten people responded yes. In one interview, it was discovered that a participant 

did not meet the requirements to participate in the study; therefore, the data collected from 

that interview was not included in the data set. The sample size was a total of nine 

participants. There were three participants representing Capilano University, two participants 

representing Royal Roads University, two participants representing Thompson Rivers 

University, and two participants representing Vancouver Island University. Each participant’s 

length of time teaching and research backgrounds were varied which enabled a broad range 

of perspectives to be included in the study.   

Research Method 

Data collection was undertaken with semi-structured interviews. There were many 

advantages when utilizing this type of data-collection method. Semi-structured interviewing, 

as explained by Creswell (2014), enables the researcher to balance the line of questioning 

with the flexibility to best explore the interviewee’s insights into the subject matter. 

Furthermore, semi-structured interview questions allow the researcher to have considerable 

freedom in terms of the sequence and wording of the questions as well as the amount of time 
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and attention given to the various discussion topics (Merriam & Tisdell, 2015; Robson & 

McCartan, 2016). Through this flexible research tool, I was able to gather varying opinions 

and perspectives regarding the topic (Atkins & Wallace, 2012; Merriam & Tisdell, 2015). I 

found the flexibility this data collection method offered was extremely helpful to the data 

collection process and allowed me to investigate the insights provided by the participants 

more in-depth. 

As explained by Atkins and Wallace (2012), through utilizing qualitative semi-

structured interviews, I was able to engage and connect with the participants on an individual 

level which then created the opportunity for continuous dialogue to better understand their 

various perspectives. In addition, Merriam and Tisdell (2015) emphasized the opportunity 

presented to the researcher through being a human instrument because of the ability to check 

with participants for accuracy of interpretation of the answers provided in addition to the 

ability to explore unanticipated responses further. The semi-structured interviews generated a 

rich amount of data that reflected the distinctive perspectives of the nine tourism educators in 

BC from four different universities.  

In designing the semi-structured interviews for data collection, I implemented what 

Robson and McCartan (2016) described as a sequence of questioning that is commonly found 

throughout semi-structured interviews. I first started by creating a brief introduction that 

highlighted my gratitude to the participant for agreeing to take part in the interview and 

served as a reminder for the participant regarding the confidentiality standards in place. The 

introduction questions were easy, non-threatening questions with the intention of warming up 

the participants. For example, I asked how many years they have been teaching tourism 

management education and what their research interest and background is. Once the 

preliminary questions were set, I designed the main body of the interview which included 

questions covering the main purpose of the interview in a way that logically progressed from 
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question to question, each one building on the next. Although the flow of the questions was 

designed in a thoughtful sequence, as Robson and McCartan (2016) highlighted, using semi-

structured interviews as a data collection method allowed me to return to discussion topics 

that were missed or that could be elaborated on for further discussion. The last two questions 

asked were designed to serve as straightforward questions to wrap up the interview. From 

there, I crafted a conclusion that expressed my gratitude once again to the participant for 

agreeing to take part in the interview as well as provide the participant an opportunity to add 

any remaining comments that had not yet been shared throughout the interview. For the full 

list of prepared questions see Appendix D. 

As explained by Merriam and Tisdell (2015), when crafting questions for semi-

structured interviews they must be more open-ended as the objective is for participants to 

share their unique ways of knowing. The prepared questions include four preliminary 

questions and thirteen core interview questions. I asked the interview questions crafted to 

gather data on the following topic areas: 1) opinions regarding the current tourism 

management curriculum including its purpose, opportunities, and/or limitations of the current 

curriculum; 2) opinions regarding future directions for tourism management curricula 

including topics that need to be developed or revised if there are gaps or under-represented 

topics in the tourism management curriculum due to the recent shifts in the tourism industry; 

and 3) how tourism management curricula prepares students to enter the present-day tourism 

industry. Each interview question was matched with a research sub-question to ensure 

connectivity, as illustrated in Appendix E.  

Pilot of Research Method 

Before I began data collection, I completed a small pilot of the semi-structured 

interview. This pilot took place at the end of May 2022, after receiving approval of the ethics 

application. The main objective of this process was to ensure clarity of the interview 
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questions and reduce the risk of asking leading questions. In addition to the pilot interview, I 

tested the interview questions by submitting them to a colleague, a sessional instructor at 

Thompson Rivers University, to review and provide further feedback. Through her review, 

she provided additional feedback regarding the wording of questions which helped to 

minimize the risk of participant misinterpretation. Through this pilot, I was able to validate 

the data collection method and resolve the issues that were presented before conducting data 

collection. The interview questions were reviewed four times and Appendix D reflects the 

conclusion of that process.   

Interview Process  

The semi-structured interviews included thirteen interview questions to explore the 

research question and the research sub-questions. Upon receiving ethical approval from the 

university, data collection started on June 1st, 2022, and was undertaken on June 1st, 2nd, 3rd, 

6th, and 15th, 2022 with ten scheduled semi-structured interviews. The interviews were 

conducted using Zoom web conferencing and they were 33-75 minutes in length.  

Before each interview, I sent a Zoom meeting request, the participation information 

sheet, as well as the consent form to each participant a month prior to the interview dates. As 

per the requirement of the Royal Roads University’s Research Ethics Board, official consent 

was then given to me by all participants. At the beginning of each interview, every participant 

was reminded of their anonymity and at the end of the interview each participant was 

reminded of the timeline to withdraw their consent to participate, should they have wanted to. 

I sent each participant a copy of the interview questions the week of the interviews, in case 

the participants wished to reflect on the interview questions prior to our meeting. Although 

reviewing the interview questions was not a requirement for the participants, it was presented 

as an optional opportunity for them to reflect on the questions prior to trying to provide the 

most complete answer to the researcher. Over half of the participants mentioned their 
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appreciation for the interview questions being sent in advance so they had time to consider 

the most applicable answers. 

The recorded transcripts were reviewed in detail to ensure accuracy, and where the 

automatic transcription was unclear, I referred to the video recording, and edits were made 

accordingly to ensure the clarity of the transcript. In effort to achieve validity, each 

participant received a copy of their transcript via email after their interview, permitting them 

to make comments or clarify any components.  Upon review, one participant adjusted their 

transcript. 

Reflexive Thematic Analysis   
 

Thematic analysis (TA) was described by Braun and Clarke (2017) as a “method for 

identifying, analyzing, and interpreting patterns of meaning (themes) within qualitative data” 

(p.297). TA is a flexible research tool that can provide a comprehensive and complex account 

of the data (Braun & Clarke, 2006). There are different versions of TA which are labeled as 

1) coding reliability; 2) codebook; or 3) reflexive. To complete qualitative data interpretation 

reflexive TA was selected as it is theoretically flexible (University of Auckland, 2022a). 

There are various ways of approaching reflexive TA. The one that was applied in the study is 

classified as an inductive approach which means “coding and theme development are directed 

by the content of the data” (University of Auckland, 2022a, para.7). Through employing 

Braun and Clarke’s (2021) reflexive TA, I was provided the tools to navigate data 

interpretation which is outlined in the detailed phases of analysis below. 

Phase 1: Data familiarization. The first phase in the reflexive TA process was to engage in 

data familiarization. Due to the transcript being automatically transcribed through Zoom, I 

reviewed each transcript individually to ensure accuracy, a process which also allowed for 

deeper familiarization with the dataset. Once each transcript was reviewed for accuracy, I 

engaged in repeated active reading to aid in immersing myself in the data through reading 
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each transcript twice (Braun & Clarke, 2006). Through this active reading, I began to search 

for meaning within the data as well as potential patterns throughout the data corpus (Braun & 

Clarke, 2006). In addition, I utilized an online digital whiteboard (Miro) to record notes, 

initial observations, and ideas for coding prior to moving on to the next stage of analysis, 

coding (Braun & Clarke, 2006). 

Phase 2: Coding. The second phase in reflexive TA is the process of coding the data corpus. 

The coding process is essential to theme development as themes are outcomes of the codes 

established (Braun & Clarke, 2021). A code, as defined by Braun and Clarke (2021), is 

“conceptualised as an analytic unit or tool, used by researcher to develop (initial) themes” 

(p.340). To begin the coding process, I colour-coded each transcript highlighting similarities 

and contradictions present throughout the data corpus. I then utilized the colour-coded 

highlighted transcripts to generate codes. I decided to code to each specific research question, 

coding for as many potential patterns as possible (Braun & Clarke, 2006). Two code 

examples established under research sub-question #1, as seen in Appendix D, included 

“incorporation of social sciences” and “basis in business courses.” The coding process then 

led to the exploration of the patterns present throughout the data extracts.  

Phase 3: Generating preliminary themes. The third phase of reflexive TA was a creative 

and active process, a process in which the researcher is central to (Braun & Clarke, 2021). 

Themes have been described by Braun and Clarke (2019) as analytic outputs established 

through the creative work completed through the coding process. Furthermore, Braun and 

Clarke (2021) explained that “the analytic process involves immersion in the data, reading, 

reflecting, questioning, imagining, wondering, writing, retreating, returning” (p.332). This 

process requires time for inspiration to strike as themes are not located in the data, awaiting 

retrieval, instead they require analysing the patterns established through the coding process 

(Braun & Clarke, 2019). To facilitate this process, I organized the codes and the data extracts 
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into one complete document, separated by research question and research sub-questions. To 

illuminate further, the research question and research sub-questions acted as titles with the 

data extracts relevant to each question alongside the appropriate codes and, lastly, each data 

extract was separated by participant. The research question and research sub-questions acted 

as guidance while exploring patterns to generate the initial themes. An example of a pattern 

explored within the data corpus that impacted the generation of a preliminary theme was the 

evolvement of core curricula. Based on the various patterns found within the coded data 

corpus, there were six initial themes generated. An example of a preliminary theme was the 

importance of tourism management higher education remaining relevant to the tourism 

industry. These examples of a pattern and initial theme belong to a larger connected theme 

and is discussed further in chapter four.  

Phase 4: Developing and reviewing themes. The fourth phase provided an opportunity to 

reflect further on the preliminary themes generated. As defined by Braun and Clarke (2021), 

“themes in reflexive TA are patterns of shared meaning, united by a central concept or idea” 

(p.341). Throughout this phase, I analyzed the preliminary themes alongside the coded data 

and the dataset (University of Auckland, 2022b). Through this, I was able to determine if the 

themes were able to tell a persuasive story concerning the research questions asked 

(University of Auckland, 2022b). The six initial themes generated were developed and 

reviewed further. This step allowed for the emergence of one overarching theme, two themes, 

and three subthemes. As Braun and Clarke (2021) explained, which becomes evident in 

chapter four, themes can “draw together data that on the surface appear rather disparate” 

(p.341). 

Phase 5: Refining, defining, and naming themes. In the fifth phase of analysis, a detailed 

analysis of each theme was established, exploring how each theme is multi-faceted, however, 

returns to a central concept and addresses the research questions appropriately (Braun et al., 
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2022). As Braun and Clarke (2021) explained, themes are creative and interpretive stories 

centred around the data. Once the story of each theme was determined based on the data 

extracts, informative names for each theme was established (University of Auckland, 2022b). 

Phase 6: Writing up. Once the set of fully established themes were completed the final stage 

could begin. I started the sixth phase of analysis by creating a thematic map (Figure 1) of the 

themes established. From there, I began to weave together “the analytic narrative and data 

extracts” while “contextualizing the analysis in relation to existing literature” (University of 

Auckland, 2022b, para.3). This effort is explored in chapter four.   

Trustworthiness, Validity, and Reliability  

Qualitative research requires the researcher to be the data collection instrument and 

involves interpretation (Creswell, 2014). Patton (2015) explained that, when referring to 

qualitative research, the trustworthiness of the study is directly connected to the 

trustworthiness of the researcher. In efforts to ensure trustworthiness throughout the study, I 

engaged multiple strategies. First, I clarified my position as an insider researcher as Creswell 

(2014) argued that through self-reflection the researcher can create an honest conversation 

with the reader. Second, I engaged in “rigorous thinking” throughout the entirety of the study 

(Merriam & Tisdell, 2015, p.260). Through meticulously thinking about all aspects of the 

study, Merriam and Tisdell (2015) explained it can be executed with integrity as this concept 

also includes considering the ethical stance of the researcher.  

In addition to trustworthiness, I have ensured validity throughout the study by 

allowing participants to review their transcript following data collection, permitting them to 

make comments or clarify any components. Lastly, reliability has been attained through 

transparently sharing the various steps, phases and workings demonstrated throughout the 

research process in this chapter. Through these various components, I have been able to 

honestly present the study’s findings.  
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Ethical Considerations 

I received ethical review approval for research involving humans from Royal Roads 

University. I followed ethical research guidelines throughout the study which included 

informed consent, voluntary participation, confidentiality, right to withdraw, privacy, and 

information protection. Appendices A, B, and C reflect the efforts made throughout the study 

to guarantee ethical standards were attained.  

Summary 

The study employed qualitative methodology utilizing semi-structured interviews as 

the data collection tool to explore tourism faculty members perspectives on future directions 

of tourism management curricula. The objective of the qualitative study was to understand 

and explore faculty members’ perspectives regarding curricula revitalization through the 

research design employed. Nine participants were purposefully selected to take part in the 

interview process. Once the interview process was completed, reflexive TA was utilized to 

identify, analyze, and interpret the data obtained. In the following chapter, the findings of the 

study are showcased.   
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Chapter Four: Findings 

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Through an exploration of the research question, this study explores faculty perspectives on 

the purpose, content, design, and delivery of curricula regarding the need for change in 

tourism management degree programs.  

As noted in chapter three, data collection was undertaken with semi-structured 

interviews. The explored data collection questions are presented in Appendix D. On 

completion of the data collection, I applied a reflexive thematic analysis process. The data 

collection and analysis were completed to explore the following research question and sub-

questions:  

Research Question:  

How can undergraduate curricula in tourism management programs in British 

Columbia, Canada be revitalized to address the education needs of students entering 

the tourism industry?    

Sub-Questions: 

1. What are the current core elements of undergraduate tourism curricula in British 

Columbia? 

2. What curriculum design models would support future directions for tourism 

curricula? 

3. What has changed in the tourism industry that should be considered when 

contemplating future directions for tourism curricula? 

4. What is the desired future curriculum in an undergraduate tourism degree program?  
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5. What are the barriers to tourism curriculum revitalization? 

On completion of the reflexive thematic analysis across the data set, one overarching 

theme, two themes, and three subthemes were indicated. The study’s thematic map 

showcased in Figure 1 displays the various themes. The findings throughout this chapter are 

organized by research sub-questions one through five. The related themes and subthemes are 

outlined accordingly with an overview of the theme, description of theme, example from 

transcripts, subtheme, and codes described at the beginning of each section. The findings in 

relation to the overarching theme is showcased in the last section. 

Figure 1  

Thematic Analysis Map

 

  



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 45 

Multi-Disciplinary  

Table 1 

Research Sub-Question #1: What are the current core elements of undergraduate tourism 

curricula in British Columbia? 

 

Theme Description of 

Theme 

Example  Subtheme Codes 

A) Tourism 

management 

higher 

education must 

craft leaders 

who embody 

21st century 

skills 

Graduates of 

tourism 

management 

degree 

programs 

across British 

Columbia must 

be provided the 

tools to 

become leaders 

who embody 

not only hard 

skills but soft 

skills.  

For example, 

critical 

thinking. 

“We do blend 

quite a bit both 

the, you want 

to say, core 

business topics 

but we also 

augment those 

with a broader 

perspective 

from maybe 

social sciences, 

from 

humanities.” 

(Participant C) 

Multi-

disciplinary  

 

 

 

 

 

 

 

  

• Basis in 

business 

courses  

• Incorporation of 

social sciences 

• Humanities 

• Co-

op/Internship  

• Whole systems 

approach 

• Problem solving 

• Broad 

perspective  

• Interdisciplinary 

lenses  

• Change  

• Bundle of core 

elements  

 

Beyond Business  

Participants shared similar perspectives that related to the multi-disciplinary nature of 

the current core elements of tourism management degree programs in British Columbia. 

Participant D, when referring to curriculum, stated that because tourism is a global industry 

educators need to consider a systems approach to ensure the entire big picture is presented 

accurately to students. Participant D explained this through stating “…[tourism] does 

incorporate elements of so many different disciplines…business aspects…social 

sciences…environmental sciences…all of these different aspects of these different fields are 

brought into tourism.”  Over half of the participants highlighted the importance of the 
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incorporation of standard business courses in the core curriculum. Participant C provided 

further context stating that because tourism is not a disciplinary program the “broad and 

balanced approach, where we value everything” is the way the curriculum is maintained. 

Through augmenting broader perspectives from, for example, the social sciences Participant 

C also explained that this concept is what separates tourism degree programs from generic 

business degree programs.  

Participant E expressed that embracing a multi-disciplinary approach to tourism 

studies can enable wicked problems to be explored. Embracing interdisciplinary lenses to 

examine a particular problem can help to identify how tourism as a phenomenon can 

contribute to solving a problem (Participant E). Although this multi-disciplinary approach 

was largely celebrated by each participant, Participant E did also mention their concern with 

this approach as the curriculum tends to be quite wide in various areas but not very deep 

stating that “there are definitely some areas where we are shallower than I would be 

comfortable with.” The area Participant E highlighted was numeracy skills, for example, 

accounting and financial management. Participant C shared similar concerns regarding the 

lack of opportunity to develop sound numeracy skills explaining that there is a worry that at 

times graduates may not understand the information presented to them and enter the 

workforce naively:  

“If you say that I’m not an expert in this…I’ll trust what they tell me…that's a very 

dangerous place to be because then if there are negative impacts or whatever you'll 

say well it's not my fault, I didn't know what was going on.”  

Consistent Need for Renewal  

Participant J stated that the most important consideration for a tourism management 

curriculum is implementing a broad perspective in this multi-disciplinary approach as there is 

no way to rank any element within the curriculum over the other. This was largely attributed 
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to educators not knowing which sector of the tourism industry graduates will end up in or if 

they will even stay within the tourism industry. This sentiment was shared by other 

participants as well, Participant A explained that the tourism curriculum in BC encompasses 

many different elements as the expectation is that some students will move beyond the 

tourism industry. Furthermore, Participant J stated that there is “a bundle of critically 

important elements and that bundle changes over time. There is no one thing at the top or one 

thing at the bottom.” Although there is a collection of core elements, the significance of each 

evolves over time which implies the consistent need for renewal of the tourism management 

curriculum.  

Participant C explained that because tourism is not technically a discipline, it is one of 

the few programs within higher education where evolution and change is the norm. 

Moreover, Participant C spoke about the curriculum changing over time through consistently 

monitoring what is going on in the world, so, no one course is ever “set in stone.” Participant 

C hoped that the efforts of the current course inclusions are “somehow reflecting the world 

that our students are going to graduate into.” 

Work-Integrated Learning  

Lastly, work-integrated learning was another current core element that is significant in 

some tourism management degree programs in BC, though, not all. Vancouver Island 

University requires cooperative education (co-ops), and Royal Roads University requires 

career development internships as part of the core degree requirements, though, work-

integrated learning such as co-ops and internships are not a core requirement of every tourism 

management degree program in BC (VIU, 2022; Royal Roads University, 2022a). The topic 

of work-integrated learning is discussed at length in the following section of this chapter.  
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Work-Integrated Learning 

Table 2 

 

Research Sub-Question #2: What curriculum design models would support future directions 

for tourism curricula? 

Theme Description of 

Theme 

Example  Subtheme Codes 

A) Tourism 

management 

higher 

education must 

craft leaders 

who embody 

21st century 

skills 

Graduates of 

tourism 

management 

degree 

programs 

across British 

Columbia must 

be provided the 

tools to become 

leaders who 

embody not 

only hard skills 

but soft skills. 

For example, 

critical 

thinking. 

“Another focus 

or priority for 

our students is 

that work-

integrated 

learning piece.” 

(Participant B) 

Work-

integrated 

learning  

  

• Cooperative 

education 

• Experiential 

learning 

• Active 

learning    

• Industry 

experience  

• Employability  

• Applied 

research 

projects  

• Field 

experience  

• Connecting 

with industry  

• Cohort design 

model 

• Cohort 

bonding  

• Retention  

• Resiliency  

• Teamwork 

skills  

• Looking 

beyond 

vocational 

training   

 

Defining Work-Integrated Learning  

Most participants shared very similar perspectives related to the importance of work-

integrated learning as a future direction for tourism curricula. Work-integrated learning is as a 

type of “experiential education that formally integrates a student’s academic studies with 

quality experiences within a workplace or practice setting” (CEWIL Canada, 2021, para.1). 
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Work-integrated learning includes but is not limited to co-operative education, work 

experience, applied research projects, and field placements (CEWIL Canada, 2021). 

Cooperative Education 

When referring to cooperative education (co-op), Participant J stated that the inclusion 

of co-op is an “essential component” to the program while Participant A stated that there is a 

need to get students “into the trenches” so that they can see the workings of the industry 

firsthand. Participant E expressed that through participation in co-op, students become adept 

at problem-solving, and gain a high level of confidence as well as a high sense of care for 

people which is “what you want to produce in grads.” Participant I shared that co-op could 

lead to employability upon graduation stating that “a lot of those co-ops turn into jobs 

because they have that built connection, they've demonstrated that they can do what is needed 

in that position.” 

Participant E shared a similar perspective, explaining that by ensuring work-

integrated learning is a priority in tourism management programs, students have the chance to 

see the immediate application of what has been learned in the classroom. Participant E went 

on to state that if work-integrated learning was not a part of the program “our students would 

be lost; they would not be prepared. It is so vital…we see the growth.” 

Furthermore, Participant H explained that through applied research projects, students 

may become more prepared to contribute to the growth of the tourism industry in a 

meaningful way. Although almost every participant shared very similar perspectives that 

related to the importance of work-integrated learning, Participant C cautioned that the work 

experience requirement for their degree program can be “too flexible.” Participant C went on 

to explain the importance of ensuring this component of the curriculum is “meaningful and 

guided” by educators to guarantee the best outcome for the students.  
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The Field  

Participant D expressed the importance of tourism students experiencing more than 

classroom learning. Participant D explained that like the discipline of science where they 

have their “Bunsen burners” tourism has its own lab, the field:  

“Our lab is the industry, our lab is that ski hill, it's that resort, it's the museum, it's all 

of these attractions and services…we have to get our students out to these places and 

have them see things and experience tourists.” 

Through exposure to the tourism industry, students can also start to build their “network” 

with various organizations and destinations and start to “understand who they're going to be 

working with in the industry” (Participant D). Connecting with the tourism industry can show 

students how the “concepts…ideas…theories” showcased in the classroom “actually apply to 

real-life situations” (Participant D). In addition, Participant G highlighted the importance of 

field schools engaging with the tourism industry in addition to connecting with their peers. 

Participant G stated: 

“It can impact the students educational experience, both in terms of getting them 

exposed to the world that is so applicable for their particular degree program but also 

kind of the soft skills of connecting with others in the program and getting better at 

team working.”  

Participant G went on to explain that there is a “maturing” that can take place in students in 

addition to the opportunity for “cohort bonding” when these educational experiences are 

offered to students.  

Participant I shared a similar viewpoint to Participant G, outlining how cohort 

bonding can aid in student “retention” and can lead the students to become more “resilient.” 

Participant I also felt as though utilizing a cohort design model helps students “be more 
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successful.” Through students working alongside others who share the same interests and 

similar goals as each other in a cohort, a community of team members can be established.    

In addition to a cohort design model, Participant D expressed the importance of 

including a teamwork element in every course. This helps students learn how to work with 

people who have different perspectives, different cultures, and different ideas that teach them 

to work with diverse teams. Therefore, when students “get out into the real-world work world 

and they've already got experience” working with diverse teams (Participant D).  

Future Design Models  

Participant I explained that “a lot of engagement in the field and then a lot of active 

learning in the classroom” would support impactful future directions for the tourism 

curriculum. Though, Participant J stressed that regardless of which curriculum design model 

a tourism program implements, it must go beyond the vocational elements as that limits the 

students to only gain the knowledge to lead a particular component of the tourism industry. 

Participant J went on to explain that they “want to see something higher” within tourism 

management degree programs. Participant H shared similar insights and stressed the need to 

develop graduates who are “self-directed, critical thinking, problem solvers” and further 

stated that if they do not embody those attributes, students will only ever be “just a worker” 

which, Participant H believed, would result in being a waste of higher education.  
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Macro Changes  

Table 3  

 

Research Sub-Question #3: What has changed in the tourism industry that should be 

considered when contemplating future directions for tourism curricula? 

Theme Description of 

Theme 

Example  Subtheme Codes 

B) Tourism 

management 

higher 

education must 

be as dynamic 

as the tourism 

industry 

Tourism 

management 

degree 

programs 

across British 

Columbia need 

to be adaptable 

and able to 

pivot teachings 

consistently as 

the tourism 

industry they 

are providing a 

workforce for 

is constantly 

evolving and 

changing.  

“Sustainability 

has lost its 

meaning, it 

doesn't mean 

much 

anymore… 

we've been 

greenwashed to 

death, what is 

sustainability?” 

(Participant J) 

Macro changes  • Change  

• COVID-19 

pandemic  

• Climate 

change crisis 

• Sustainability 

• Regenerative 

tourism  

• Indigenization  

• Indigenous 

tourism 

course  

  

 

Recent Developments  

Figure 2 

 

Map of the Subtheme Macro Changes 
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When asked what has changed in the tourism industry that should be considered when 

contemplating future directions for tourism curricula, participants shared a range of issues, 

thus the subtheme macro changes was established. These macro changes are displayed in 

Figure 2 and include the COVID-19 pandemic, indigenization, and regenerative tourism, as 

these topics were the main contributors to the organization of this subtheme.  

The COVID-19 Pandemic 

Perhaps the most notable recent development that has shifted the tourism industry is 

the COVID-19 pandemic. Throughout each interview, the COVID-19 pandemic was noted by 

every participant as a significant change the industry has faced; however, most participants 

did not elaborate further than this. This may be due to the lack of capacity educators have had 

to reflect on the long-term effects the global pandemic has had on higher education and the 

tourism industry due to the “V-shaped recovery” the industry has seen (Participant A). When 

asked how the tourism program at their institution has responded to the changes the industry 

has been challenged with, in reference to the COVID-19 pandemic Participant G stated: 

“I don't know that we have yet…I think we're still processing those changes…I don't 

think that our program has had an opportunity to stop long enough to breathe…I don't 

think we've had a chance to really take broader stock on how we might need to 

change and thinking about, you know, how the way the world is changing.” 

Sustainable Tourism to Regenerative Tourism  

In addition to the COVID-19 pandemic, the ongoing climate change crisis was 

identified as a vital consideration when contemplating future directions for tourism curricula, 

and the importance of incorporating aspects of sustainability throughout the curriculum was 

highlighted by every participant. Participants B and C explained that sustainability has 

always been an important element throughout tourism programs in BC since created, though, 

Participants D, E, I, and J highlighted the need for this concept to be revitalized as they 
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believe sustainability is becoming ambiguous and lacks relevancy.  Participant J explained 

this further through stating that “sustainability has lost its meaning, it doesn't mean much 

anymore… we've been greenwashed to death, what is sustainability?” Participant D shared 

the opinion, alongside Participants E and I, regarding the importance of moving “towards the 

regenerative tourism and going beyond just sustainability.” This finding suggests that 

regenerative tourism could be the next phase of sustainable tourism and was mentioned by 

participants as how this aspect of the curriculum should be directed in the future.  

Indigenization  

Indigenizing higher education has been a topic of significance for some time in BC’s 

HEIs with a particular focus developing after the Truth and Reconciliation Commission of 

Canada’s calls to action for education were established. The education calls to action, 

established in 2015, were meant to “build an education system that serves Indigenous 

students well” and included a point stating the need to “provide the necessary funding to 

post-secondary institutions to educate teachers on how to integrate Indigenous knowledge 

and teaching methods into classrooms” (British Columbia, 2022, para.2). Every participant 

highlighted the importance of indigenization throughout tourism management curricula to 

work towards collective reconciliation nationwide. Participant D recognized the “need to do a 

much better job” in this regard as they stated that there were not enough Indigenous 

components included in the tourism management curriculum in their university. Through 

implementing indigenization across HEIs there is an opportunity to intentionally include 

“Indigenous people, as well as their philosophies and cultures, into strategic plans, 

governance roles, academics, research and recruitment” (Macdonald, 2016, para.4).  

Participant D shared that to effectively implement indigenization across HEIs there 

must be collaboration with the community. For example, when developing an Indigenous 

tourism course, it takes more time as there must be collaboration with the Indigenous 
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community (Participant D). Through collaborating with Indigenous communities, the efforts 

made to ensure indigenization across the HEI can be established fairly and appropriately 

(Participant D).  

Participant I explained that although there is an effort to incorporate more Indigenous 

tourism content, they were not sure if Indigenous students feel like they fully belong or like 

their perspective matters within the program at large. Participant I went on to state: 

“That's something we could work on as a program, and I suspect institutions across 

BC and Canada are still working on that trying to figure that out too.” 

According to an Indspire report published in 2019, some Indigenous students shared the pain 

of being a part of a HEI setting that did not value their Indigenous identity or their culture 

(Indspire, 2019). Though, those that did have positive experiences in HEIs across Canada felt 

as though their culture was treated as a priority as opposed to an accommodation necessary to 

meet the calls to action required by the Truth and Reconciliation Commission of Canada 

(Indspire, 2019).  

A specific example was highlighted by Participant A when they described a lack of 

Indigenous cultural integration regarding the explanation of the importance of land 

acknowledgements. Although domestic students may have an understanding behind this, 

international students may not be aware of the significance of land acknowledgements which 

might render this action meaningless to them (Participant A). Participant G explained how 

important it is for tourism management students in BC to understand that: 

“Most of us are settlers on Indigenous land and that everything we do we need to keep 

in mind the ground that we live on, and whose land that is and what people have 

suffered…in having their land taken away and having their livelihoods and culture 

completely changed…that's always a context that if we're working in any industry in 

Canada, that should be in our minds, all the time.” 



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 56 

The participants in this research emphasized the important topic of indigenization should be 

meaningfully considered when contemplating future directions for tourism management 

curricula due to its relevancy far beyond higher education or the tourism industry.  
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Tourism Management Higher Education Must Craft Leaders Who Embody 21st 

Century Skills  

Table 4 

Research Sub-Question #4: What is the desired future curriculum in an undergraduate 

tourism degree program? 

Theme Description of 

Theme 

Example  Subtheme Codes 

A) Tourism 

management 

higher 

education must 

craft leaders 

who embody 

21st century 

skills 

Graduates of 

tourism 

management 

degree 

programs 

across British 

Columbia must 

be provided the 

tools to 

become leaders 

who embody 

not only hard 

skills but soft 

skills. For 

example, 

critical 

thinking. 

“…more of a 

holistic view on 

things and 

trying to bring 

in that that 

broader 

perspective, 

understanding 

that what we 

do, has an 

impact far 

beyond 

tourism.” 

(Participant D) 

 N/A • Digital literacy 

and readiness  

• Communication 

skills  

• Teamwork 

capabilities  

• Integrity  

• Ethics  

• Adaptability 

• Reflection  

• Leadership 

• Pride 

• Impacts of the 

tourism 

industry  

• Critical 

thinking  

• Problem-

solving 

capabilities   

• Global 

viewpoint  

 

Defining 21st Century Skills 

Stone et al. (2017) broadly defined 21st century skills to include “digital literacy (e.g., 

computer ability), thinking skills (e.g., critical thinking, creativity), communication and 

relational skills (e.g., teaming, collaboration), and life skills (e.g., leadership, responsibility)” 

(p.69). In addition, Saavedra and Opfer (2012) acknowledged that problem-solving and 

adaptability were also 21st century skills that should be embodied by higher education 

graduates.  
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The Desired Future Curriculum Topics  

Participants D, E, and I highlighted the importance of ensuring graduates embody 

digital literacy, however, this 21st century skill was also a recognized gap within the current 

tourism management curriculum for these three participants due to rapid advances in 

technology. Participant D explained that the constant advances in technology pose a 

challenge in terms of effectively incorporating the most current technology within the 

classroom. Although it is challenging for HEIs to keep pace with the tourism industry 

regarding technology advances, Participant D explained that for tourism students to 

contribute in a meaningful way when entering the workforce, for example, by aiding with 

marketing initiatives, digital readiness must be learned in the classroom. 

Another fundamental 21st century skill Participants C, D, and G highlighted was the 

importance of ensuring graduates are good communicators. Participant G outlined the 

importance of communication from a guest perspective as tourism is such a “people-oriented, 

service kind of profession.” Participant D shared this notion from a different perspective 

explaining that, due to the multicultural nature of the tourism workforce, it is important to 

know how to communicate effectively with various cultures as “students are going to be 

working more and more with people from all around the world.” Moreover, Participants B 

and G stated the need for students to be strong collaborators embodying teamwork 

capabilities. Participant G explained how “students need to be able to be strong members of 

the team…to carry their weight on a team, to stand up when they see something going wrong, 

to blow the whistle if they need.” 

Participant G also highlighted the need for tourism programs to offer opportunities for 

students to explore their values, personal ethics, and morals encouraging them to embody 

“integrity.” Participant G explained that graduates should “not be the bystander to be the 

upstander who is going to alter the flag on the play when something isn't right.” Participant J 
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shared similar insights regarding the opportunity for tourism programs to enable students to 

cultivate “a sense of personal responsibility and ethical focus.” Participant G stated:  

“Students need to be skilled at personal reflection and ethical reflection…to be able to 

think about themselves and how their own decisions are going to have impact in the 

world… to be able to take an honest look at who they are and what they want and who 

that may or may not be good for.” 

Related to the concept of reflection is the importance of students becoming self-aware 

as future tourism industry professionals, Participant E shared that students need to learn 

“pride in what they do…the importance of what they do…the potential of what they do and 

our field to make positive impacts.” Participant E went on to explain that there is “a bit of 

inferiority complex about tourism” as it is not “a big D discipline in the university.” 

Participant E highlighted that there is still the sense of needing to justify what tourism 

professionals do and that tourism has always had to fight for its space to be understood. This 

understanding is becoming more important now than ever as Participant E explained: 

“Now we have some experts in the field that are paying attention and can go well 

that's what happens when you do it [tourism] poorly. You can ruin a community; you 

can ruin an environment; you can you detract from human well-being. And if you do 

it well, this is what it looks like over here, people thrive, communities thrive, 

economies thrive.” 

Participants B, C, and E shared a similar perspective that tourism as a force for good 

should continue to be highlighted within the tourism management curriculum. Though, 

Participant C outlined the importance of also ensuring students understand the true cost of 

tourism. Students must think critically of the impacts of tourism, as Participant E stated that 

although “tourism can be a force for positive change…it can be a force for downright evil” as 

well. Both aspects are important to highlight as Participant C explained that often when 
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tourism harms communities, the environment, and so on, it is done so unintentionally, 

“naively.” Therefore, it is important to ensure students understand the bigger picture of the 

tourism industry.  

Participants shared similar perspectives on the need for students to learn how to think 

critically throughout the degree program. Through utilizing a critical lens when discussing 

the impact of tourism in the classroom, students could be encouraged to make decisions that 

will aid in making a positive impact on the world around them. Participant C was hopeful that 

through embracing the curriculum topic of critical thinking when students are presented with 

the opportunity to help or harm through tourism, they will make the decision to help. Stone et 

al. (2017) explained that through the power of critical thinking, individuals can be 

empowered to effectively problem-solve and develop evidence-based arguments. 

Furthermore, Participant D stated the need for “more of a holistic view on things and trying 

to bring in that broader perspective understanding that what we do, has an impact far beyond 

tourism.” Participant C stated that tourism is “not static from one day to the next” therefore 

graduates must embody a global viewpoint and understanding of how everything is 

connected, and the decision made in one destination can have impacts across the globe. 

Though, Participant A stated, “that may be something that's missing…making students aware 

of the world around them.” 

Participant E explained that there must be tools within the curriculum “to advance 

tourism, but also be a force for positive change in the world.” Participant G stated that within 

the current tourism management curriculum “there's a lot of emphasis on training students to 

function in the world we have, as opposed to being leaders in making a different kind of 

world.” By providing students with the tools to cultivate leadership qualities within tourism 

degree programs, graduates can work towards creating “the kind of world they want, rather 

than just kind of serving in the world that exists” (Participant G). 
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Throughout their interviews, Participants A, D, E, and I highlighted the need for 

students to learn to be adaptable in the face of challenges as well, Participant E stated that 

there is a need for “equipping students for continual change.” What was shared by the 

participants aligned with what Stone et al. (2017) discovered, explaining that for today’s 

tourism management graduates to overcome major, nonstop challenges, higher-order thinking 

is required. Participants D and I highlighted the importance of students embodying flexibility 

and recognizing that the industry needs are continuously shifting. Participant D explained: 

“We will never predict where the industry is going to go. No one predicted or 

understood that we were going to get hit by COVID really or the implications, but the 

industry through adaptability, through modifying and changing their focus, was able 

to pivot and was able to change…they modified what they were focused on and how 

they did things. In the end the industry, for the most part, was able to survive.” 

Participant A described the importance of preparing students for repeated crisis outlining: 

“After a while it's not about being jaded, it is about being able to help and guide 

people into saying wait hold on we will get through this, so, what will be those steps 

that we will do to get through this…Students need to learn how to adapt correctly.” 

The Importance of Balance in Future Curricula  

Stone et al. (2017) shared that, although this is a challenging goal, there must be a 

balance between preparing students for the tourism industry and to develop higher-level 

thinking, as this will best prepare students for the workforce. This could be achieved through 

balancing hard skills training with the development of soft skills in graduates. Though, 

Participant I explained that tourism industry professionals have shared with HEIs how soft 

skills are now more important to learn throughout tourism management degree programs than 

hard skills. Participant I stated that professionals in the tourism industry have said that they 

can teach “students how to do X, Y, and Z… But I need them to be able to be confident, to be 
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able to think and work through problems and work well with the team.” Participant D shared 

similar insights highlighting the need to develop soft skills as “they can always pick up some 

of these basic things, just having that adaptability and flexibility and that creativity is 

something that they really need in order to be successful, as hard as we might we will never 

predict where the industry is going to go.” Participant I stated that this need has become 

clearer overtime when looking at climate change and post-pandemic recovery as “the industry 

has become more complex.” Participant I explained further: 

“We just we have more people moving throughout the world than we ever have. We 

have more attention on the impact of that movement than we've ever had…you need 

to think about these problems and recognize that the world is not black and white and 

there's lots of solutions to the problems…being able to justify your rationale and 

reasoning for how you arrived at your solution and not being afraid to take on those 

challenges.” 

Participant E cautioned this notion overall, though, stating that although faculty and students 

oftentimes like to engage in conversation over these big issues, at its core it is “a management 

degree and so these hard skills are vital as well.”  

Lastly, Saavedra and Opfer (2012) described that as critical as it is for graduates to 

embody 21st century skills, tourism educators must understand that for students to learn 21st 

century skills, 21st century teaching is required. Though, Participant I explained that 21st 

century concepts like problem-solving, collaboration, and embodying confidence are “harder 

things to teach.” Experiential learning offers students an opportunity in their course 

curriculum to experience and practice these 21st century skills in a safe environment, such as 

the university classroom. As highlighted by Participant I, it is “a lot easier to fail as a student 

than when you get out in the industry.”  
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Tourism Management Higher Education Must be as Dynamic as the Tourism 

Industry  

Table 5 

 

Research Sub-Question #5: What are the barriers to tourism curriculum revitalization? 

 

Theme Description of 

Theme 

Example 

(quote) 

Subtheme Codes 

B) Tourism 

management 

higher 

education must 

be as dynamic 

as the tourism 

industry 

Tourism 

management 

degree 

programs across 

British 

Columbia need 

to be adaptable 

and able to 

pivot teachings 

consistently as 

the tourism 

industry they 

are providing a 

workforce for is 

constantly 

evolving and 

changing. 

“You only have 

so many 

credits.” 

(Participant E) 

N/A • Limited 

credits 

• Bureaucracy  

• Slow 

approval 

process 

• Redundancy  

• Faculty’s 

lack of 

capacity  

• Faculty’s 

research 

interests  

• Faculty’s 

industry 

experience 

• Industry 

academy gap 

• Collaboration  

 

Bureaucracy  

In response to interview question #6, as seen in Appendix D, Participant A said 

simply: “Limitations? Bureaucracy.” Participant A explained further that although it is 

important to have a strategic plan, the process to make curriculum changes within tourism 

degree programs in higher education is slow and that there is a need to go through the process 

whether it is truly necessary or not. Participants C, H, and I also mentioned the process that 

must take place and how that process takes an extensive amount of time. Participant C stated: 

 “A change doesn't happen, like, overnight. There's an approval process…every time I 

put in a change it takes a year minimum to make its way through, and if it's a new 

course, new program, maybe two or three years.” 
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Simply put, Participant I stated that oftentimes “innovation is stifled by bureaucracy.”  

Limited Credits and Faculty Abilities  

Another barrier discussed throughout the interviews that was highlighted by 

Participants B, C and E is the challenge of the limited number of credits that are included in a 

degree as there are so many important topics to teach tourism students. Participant C 

highlighted educators “can't cram everything into a program.” While there are limited credits, 

Participant I cautioned that educators have received feedback from past graduates that the 

curriculum can be redundant. Participant B shared similar insights and explained that faculty 

need to work together to ensure “they are building on each other and not repeating each 

other.” Furthermore, Participants G, I, and J highlighted the importance of recognizing that 

faculty are all at various stages of their careers which is a significant barrier to curricula 

revitalization. Participant I explained further stating: 

“We have faculty that are nearing retirement… we have brand new faculty and so 

they've inherited a course and so they're not as inclined to be really innovative and 

redevelop a whole course as a new faculty with like four new preps.” 

When asked how often the curriculum is discussed or reviewed by the faculty at their HEI 

Participant J shared a similar perspective stating: 

“Probably right now not enough…we’ve had some turnover in the staff and in the 

teaching staff and what we’re getting is the new people coming in focus on different 

things because they have immediate industry experience.” 

Another dimension to this explained by Participants G and I is that there is a 

limitation to what can be provided to students due to the research interests and industry 

experience of each faculty member as tourism educators “can't be something we’re not” 

(Participant I). This perspective looks at what educators can teach within the tourism faculty 

they are a part of, as a lack of expertise in a certain area or a value in certain academic 
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concepts could easily create a gap within the tourism management curriculum offered at an 

institution (Participant G). Furthermore, Participant G explained that this potential gap is also 

dependent on how the material gets delivered as there is “that component to curriculum…it's 

like what's on paper and then what actually happens in the classroom.” In the following 

statement, Participant I explained another key constraint:  

“When push comes to shove, we're all busy…you start the semester and you put your 

head down and start teaching your four classes…even with some PD [professional 

development] time at the end of our semester and some time to prep before the 

semester starts, time is always scarce.” 

Industry Academy Gap  

Lastly, another significant barrier to tourism curricula revitalization is that “there 

continues to be an industry academy gap” (Participant I). Participant I explained that 

educators tend to ask a lot from the tourism industry; for example, asking professionals to 

enhance the curriculum through guest lectures. Nonetheless, there is often a gap in 

understanding as to what HEIs have to offer industry. The industry academy gap is an 

important issue to rectify as collaboration between HEIs and the tourism industry can greatly 

contribute to the success of the industry overall. Perhaps even more importantly, this 

collaboration greatly contributes the success of the students enrolled in tourism management 

degree programs as well.   

  



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 66 

The Overarching Theme: Collaboration 

Figure 3 

 

Collaboration Concept Map  

 

Figure 3 illustrates the connection between the overarching theme, collaboration, and 

the themes and the subthemes connected to each sub-question. This figure acts as a summary 

showcasing what was found in response to the research question and how each component of 
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the study is connected to the concept of collaboration. Multiple examples are highlighted 

throughout Figure 3 in effort to provide a complete understanding of the findings outlined.  

Collaboration with Industry  

In the interviews, Participants A, E, and J discussed the standard core curriculum 

present throughout tourism management degree programs throughout the province of British 

Columbia. As previously mentioned in the literature review, the most recent provincial 

review of tourism management degree curricula occurred in 2007, with a collaborative 

review of the knowledge and skillset students should embody upon entering the workforce 

after graduation (Province of British Columbia, 2007). Participant A highlighted that the 

creation of this core curriculum “many, many years ago” set the standard of learning that is 

still present today, fifteen years later. Having a core curriculum across BC is particularly 

meaningful because by maintaining a standard using the core curriculum, the qualifications 

and professionalism of the tourism industry are increased (Participant J). Participant E 

explained that it is important that there continues to be a shared understanding between HEIs 

as to what the core curriculum of tourism management entails while noting that the landscape 

of higher education and the tourism industry continues to evolve.   

Adequately acknowledging the evolvement of the tourism industry within tourism 

management curricula can be best accomplished by ensuring relevancy. As Participant A 

stated, “if we're not relevant and industry is not involved with what we do, why are we 

teaching it?” Participant A further explained that all stakeholders “benefit from a better 

relevancy to the curriculum.” Participant I highlighted that for the curriculum to remain 

relevant throughout the continuous changes faced, there must be a strong connection with the 

tourism industry.  

Participants A and J highlighted that to address the education needs of students 

entering the tourism industry, there must be ongoing collaboration with industry 
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professionals. Though, Participant J highlighted the importance of being careful not to only 

focus on what industry professionals have to say as that can lead to the issue of tourism 

management curricula becoming “too instrumentalist.” Through a failure to balance the 

foundation that the social sciences offer with the recommendations of the tourism industry 

professionals to include “hard skills”, the curriculum “just goes towards competency, as 

opposed to more complete understanding” (Participant J). Participant H stressed that through 

creating strong partnerships with the tourism industry and allowing them to be a part of 

shaping the curriculum, students could be more likely to become “job ready” and 

“employable” which they also viewed as very important. 

Collaboration across HEIs 

Related to the overarching theme of collaboration, Participants B and E shared 

admiration for the collegiality found within tourism management programs within HEIs. 

Participant E highlighted how the environment is not competitive, often sharing best 

practices, as well as open to learning from one another, stating that they “often feel, 

particularly in BC, that we've got something very special going on.” Participant J shared the 

importance of collegiality within a faculty further stating that “there is a problem sometimes 

with uncomfortable relationships…that can have more of an effect on what happens in a 

school and curriculum than anything else.” Participant J went on to explain that, within the 

faculty that they are a part of, there are partnerships present throughout and they have found 

in their many years of experience that a collaborative nature is a typical characteristic of a 

tourism department. 

Through embracing collaborative practices, Participant I explained that there is an 

opportunity for more inter-institutional partnerships throughout tourism programs in BC. This 

could include providing more opportunities for all tourism students in addition to educators 

learning from one another, Participant I explained:  
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“It's a lot easier to a host a student conference when you have four universities, 

helping plan, rather than one…there's a lot of value, I think, in these kind of student 

conferences and it broadens our network if we all are inviting industry partners and 

friends to come and contribute.” 

This notion also could allow for guest lecturing in each other’s programs in addition to 

discovering what is working in each other’s programs in terms of curriculum development 

(Participant I). Though, Participant I went on to explain:     

“It's hard because in some ways we're all competing for students, but I think if we can 

shift out of that mentality of competing to collaborating all of our programs will be 

better. There will be enough for everyone…there's billions of people in this world and 

I think if were more collaborative than competitive we probably all would actually be 

more successful.” 

The Missing Link 

In terms of collaborating on curricula revitalization, Participant E highlighted that 

since the 2007 resource handbook was created and published, HEIs now have greater 

autonomy. They went on to explain that there would be nothing stopping any tourism 

program in BC “from going completely the opposite direction of the rest of the province in 

terms of their curriculum” (Participant E). This could also mean that a smaller program at a 

smaller college could easily be “swallowed up by bigger business school, so, all of a sudden, 

tourism is just a subset of a BBA degree” (Participant E). Participant E went on to explain 

their concern “for the strength of the tourism learning system in BC and the lack of effective 

tools to better support it.” Participant E stated that the strong link that was once present 

between students, HEIs, the tourism industry, and the government has been weakened 

throughout the past five years due to the loss of Link BC. Link BC was the tourism and 

hospitality education network responsible for connecting various tourism and hospitality 
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stakeholders (Province of British Columbia, 2007). Participant E explained that, at the time, 

Link BC was not seen as valuable by some educators within academia, though, from a 

systems perspective it was crucial. Participant E went on to state: 

“When we lost that funding, and we lost that lead voice it weakened the strength of 

the whole… go2HR was the entity that was seen to hopefully take on the lead of that 

but that in itself lost funding… We don't have that same platform or space as a body 

of professionals, a community of practice, in order to connect industry, educators and 

students in an effective way. And that's a big problem, I think that is the fundamental 

core system problem we have going for the next five to ten years.” 

Participant E explained that although there are articulation committee meetings which are 

used for creating networks, building community, and connecting with industry, the meeting 

only takes place once annually which Participant E commented “isn't good enough, we're 

going to have to do better than that” to achieve effective collaboration across HEIs and 

beyond.  

Participant A explained that in British Columbia, tourism higher education and the 

tourism industry have always tried to work in collaboration with each other. Participant A 

explained that by connecting with the industry to discover their needs, educators can adjust 

courses to adapt to those new paradigms experienced in the industry. Participant A stated that 

the COVID-19 pandemic was a game changer in terms of how the industry functions and 

what the needs of the industry are in a post-pandemic world.  

All participants explained that as much as tourism programs across British Columbia 

want to aid in the sustainable recovery of the COVID-19 pandemic, especially in terms of the 

labor shortage crisis, Participant E outlined the lack of acknowledgement seen from the 

tourism industry in terms of what higher education can do to aid in the recovery. Participant 

E stated: 
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“I have not heard one industry platform voice speak to hey let's support our tourism 

training programs in the province…nothing about let's look at TRU, let's look at 

Capilano, let's look at VIU…how do we support these tourism programs, to give us 

the leaders that we need to make the recovery that we're arguing for. And Link BC 

would have been at that table making that argument and, instead, each of us 

individually are going hey what about us, don't forget about us.” 

Participant E noted that it is crucial to have a good relationship and healthy tension 

between higher education and the tourism industry, and further stated that through 

conversation between industry and educators exploring what the industry thinks they need 

from graduates in the future, and educators expanding on that through considering different 

ways of thinking about a certain topic could lead to the most successful development of 

future tourism leaders (Participant E). Though, Participant E was not convinced those 

conversations are happening in the way that they should be right now due to the lack of an 

effective mechanism and the fact that professionals are extremely busy and have limited time. 

Participant E explained further: 

“COVID has taken a strain on every organization, institution but the beautiful thing is, 

I know, within the group of programs there's a desire for that right, and I also know 

within the industry there's a desire for that so I’m hoping that once we all catch our 

breath a little bit from this frantic recovery mode. We will be able to sit down once 

again and go okay what have we learned, what’s the way forward, how do we 

collaborate more effectively.” 

This quote is of particular significance as the findings of this study indicate that one of the 

ways to achieve curricula revitalization to address the education needs of students entering 

the present-day tourism industry is through meaningful, intentional, and effective 

collaboration between all tourism stakeholders.  
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Summary of Findings  

In this chapter, an analysis of the qualitative findings was presented. Participants’ 

responses to the semi-structured interview questions were cumulatively analyzed to explore 

the themes related to the research question: how can undergraduate curricula in tourism 

management programs in British Columbia, Canada be revitalized to address the education 

needs of students entering the tourism industry?  

The three subthemes 1) multi-disciplinary; 2) work-integrated learning; and 3) macro 

changes were investigated first. In reference to the first subtheme, multi-disciplinary, 

participants explained the importance of drawing upon numerous academic disciplines when 

sharing their perspectives regarding the current core elements of tourism management 

curricula in BC. Participants also shared the need for consistent renewal of the core elements 

as change is typical throughout tourism management higher education as it is in the tourism 

industry. Regarding the second subtheme, all participants shared the same perspective 

concerning the importance of work-integrated learning being a part of the future curriculum 

design model for tourism management programs in BC. Thirdly, there have been macro 

changes that have affected both the tourism industry as well as tourism management higher 

education, which were considered when discussing future directions for tourism management 

curricula with participants. Most notably, the importance of indigenization was discussed at 

length by all participants.  

The two themes: tourism management higher education must 1) craft leaders who 

embody 21st century skills and 2) be as dynamic as the tourism industry were then explored. 

Tourism management higher education must craft leaders who embody 21st century skills was 

reflected in the desired future curriculum topics outlined by participants which included 

topics such as critical and reflective thinking. Furthermore, participants shared the 

importance of balancing hard skills training with the development of soft skills to prepare 
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students most effectively for the tourism industry. Secondly, although it was found that 

tourism management higher education must be as dynamic as the tourism industry, 

participants shared how challenging that can be with the barriers that are present throughout 

HEIs. These barriers include bureaucracy, limited credits, faculty abilities, and the industry 

academy gap.  

Finally, the one overarching theme, collaboration, was examined. Collaboration was 

found to be the solution to many of the issues raised in the study, though, participants shared 

that collaboration is currently missing both between HEIs and the tourism industry. The 

analysis presented summarized faculty perspectives on the purpose, content, design, and 

delivery of curricula regarding the need for change in tourism management degree programs 

in BC. 
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Chapter Five: Discussion 

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Through an exploration of the research question, this study explores faculty perspectives on 

the purpose, content, design, and delivery of curricula regarding the need for change in 

tourism management degree programs. Through the insights provided by faculty members 

across BC, this research explores the potential need for curricula revitalization throughout 

undergraduate tourism management programs in BC and this chapter provides a discussion 

on the findings.  

To effectively explore faculty perspectives regarding the research question, this 

discussion chapter is organized into the following categories: 1) proposed curricula purpose 

and content inclusions; 2) proposed curricula design and delivery; and 3) examples of 

curricula revitalization.  

Proposed Curricula Purpose and Content Inclusions 

The future tourism curriculum purpose and content inclusions must acknowledge the 

macro changes witnessed throughout the tourism industry which include 1) the COVID-19 

pandemic; 2) indigenization; and 3) regenerative tourism. To begin, in their discussion of the 

future of tourism higher education in a post-pandemic era, Edelheim (2020) and Minguez et 

al. (2021) highlighted the importance of tourism higher education to encourage students to 

come “together to tackle an issue, support other people, or improve their local area” and to 

contribute to the common good (Department for Culture Media & Sport, n.d., p.6). This 

emphasis on tourism higher education could be referred to as “social action” as identified by 

the Tribe and Airey (2016). Three participants in the study also found social action to be an 

important consideration for inclusion in tourism management curricula. With a particular 
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emphasis on preparing students for the 21st century, Stone et al. (2017) highlighted how, 

“…education should be about preparation for life and citizenship, not only employment” 

(p.68).  

Incorporating an ethical focus and critical and reflective thinking within the 

curriculum could aid in enabling graduates to understand the gravity of their impact as 

tourism professionals (Tribe, 2000b). Understanding the impact of tourism, both positive and 

negative, was emphasized by five participants in the study as an important discussion that 

must take place throughout tourism curricula in a variety of contexts. In a study discussing 

the inclusion of humanities in tourism higher education, Caton (2014) explained that tourism 

higher education must “be rooted in cultivating students’ capacities to question, to critique, to 

relate, and to engage with the tourism world from a standpoint of values and convictions 

honed through thoughtful consideration and exposure to the perspectives of others” (p.32).  

Indigenization was another key future component to tourism management curricula. 

Each participant of the study shared that, at this time, tourism programs in BC are not yet 

where they need to be in terms of the incorporation of Indigenous ways of knowing, being, 

doing, and relating. In addition, every participant mentioned how their tourism program is 

either in the developmental stages or early implementation stages of courses specifically 

focusing on Indigenous tourism. When questioned further, it was discovered that although the 

creation of these courses is viewed as a priority, once they are developed and offered, the 

courses are anticipated to be presented as elective courses, not required core courses. This 

finding aligned with what Joppe et al. (2020) claimed, in reference to their study exploring 

indigenization in the tourism curriculum in Ontario, that Indigenous tourism courses are 

rarely mandatory. As highlighted by an Indspire report published in 2019, many Indigenous 

students have felt as though HEIs have not effectively incorporated “Indigenous students, 
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their history and their culture into post-secondary courses” which, in 2022, should no longer 

be acceptable (p.15).  

Another curricula content inclusion discussed in both the literature and the findings 

was the need for the topic of sustainable tourism to move towards a more regenerative 

tourism lens. Sustainable tourism was discussed by participants as always being an important 

component within tourism management curricula in BC. Though, four of the study’s 

participants discussed the need to move towards exploring regenerative tourism within the 

curriculum, as the regenerative tourism conceptual lens is now considered to be the next step 

in the sustainable tourism movement (CBI Ministry of Foreign Affairs, 2021). When 

referring to either regenerative or sustainable tourism, participants explained how the 

COVID-19 pandemic provided an opportunity for HEIs and the tourism industry to pause and 

reflect on how tourism can come back better rather than the same. The findings suggested 

that participants are engaging with what Stone et al. (2017) described as “necessary 

expansion and evolution” needed throughout tourism management degree programs to 

address the changing needs of the tourism industry (p.80). For tourism management curricula 

to stay abreast of changing worldviews and paradigms, the transition from sustainability to 

regeneration appears to be a particular focus for BC’s tourism faculty. 

Proposed Curricula Design and Delivery  

Participants expressed the need for future tourism management curricula to be 

effectively and meaningfully balanced between 1) vocational; 2) liberal ends; and 3) 

experiential education, such as work-integrated learning. This aligned with the study 

conducted by Inui et al. (2006) which reconsidered what should be taught throughout tourism 

higher education stating that by providing students with a philosophical foundation they may 

be better prepared to successfully contribute to the tourism industry as professionals. This 

belief also aligned with the theoretical framework for this study, the philosophic practitioner 



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 77 

(Tribe, 2002). These two studies are now over fifteen years old, though, the findings of this 

study aligned by highlighting the need for there to be an equal opportunity between the 

various curriculum typologies within tourism management degree programs.  

The theoretical framework for the study, the philosophic practitioner curriculum 

framework, recognizes that tourism higher education should serve multiple purposes and that 

each purpose is equally significant (Tribe, 2002). A participant in the study mentioned this 

framework as a desirable way forward for the future of tourism management curricula as the 

balance between action and reflection as well as vocational and liberal could allow for 

curriculum equilibrium to be achieved. For example, the findings of this study outline the 

significance of the multi-disciplinary nature of tourism management programs that was 

discussed at length by every participant in the study and this aligns with the reflective liberal 

axis. As explained by Tribe (2002), this piece of liberal reflection will engage in discussions 

that critique how the tourism industry currently operates and compare it with the kind of 

tourism industry students wish to create, which was also highlighted in the study’s findings as 

an important quality to cultivate in students. Another example showcased is the concept of 

participating in achieving betterment through tourism by utilizing the liberal action axis. This 

aligns with the findings of the study as this concept relates directly to the topic of social 

action. 

The philosophic practitioner curriculum model is intended to cater to the needs of the 

labour market while also responding to the desires of the visitors and promoting economic 

welfare (Tribe, 2002). This curriculum model could allow for the development of a capable 

and reflective tourism workforce that is multifaceted and whose actions are meaningfully 

considered in the development of the tourism industry (Tribe, 2002). It is important to 

recognize that this could only be possible if the future of tourism management curricula also 
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includes aspects of experiential education, another vital curriculum typology outlined 

throughout the findings of the study.  

 Experiential education is a “philosophy that informs many methodologies in which 

educators purposefully engage with learners in direct experience and focused reflection in 

order to increase knowledge, develop skills, clarify values, and develop people's capacity to 

contribute to their communities” (Association for Experiential Education, 2022, para.2). 

Experiential education was discussed by participants of the study by explaining the 

importance of work-integrated learning in tourism management curricula, which is a type of 

experiential education. In addition to work-integrated learning, participants discussed applied 

research projects and field placements which are comprised in the curriculum typology that is 

experiential education as well. Moreover, through hands-on experience and meaningful 

reflection offered by incorporating experiential education, students are challenged with real-

life experiences which leads to learning and growing as tourism industry professionals 

(Association for Experiential Education, 2022). In summary, through incorporating elements 

of experiential education, this applied learning strategy could aid in ensuring students are 

prepared to contribute profoundly to the tourism industry.  

Tourism management programs in BC could offer a curriculum that aids in 

establishing the “students’ future roles in stewardship as well as employment” through 

embracing the foundation established by Tribe (2002) highlighted as the study’s theoretical 

framework, the philosophic practitioner framework (p.355). Additionally, the findings in the 

study highlighted that experiential education, for example, work-integrated learning, should 

also be a key inclusion in the future design and delivery of tourism management curricula to 

address the education needs of students entering the tourism industry. Therefore, this 

discussion serves as a potential pathway forward to the future of tourism management 

curricula.  
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Examples of Curricula Revitalization  

The timeframe required to modify curriculum in HEIs was identified by participants 

as lengthy due to the approval process that must take place and that could take a minimum of 

one year to be administered. The tourism industry can shift substantially very quickly, and as 

explained by participants in the study, graduates must be prepared to lead and navigate 

changes and challenges effectively.  

The findings of this study provide examples of curricula revitalization projects 

currently taking place which are linked directly to ensuring relevancy throughout the 

curriculum. In one example, faculty participants discussed revitalizing a course to move 

towards a more sustainable lens. The example shared was a Marine Tourism and 

Interpretation (Capilano University, 2022b) course that will now highlight a global viewpoint 

incorporating conversations about how to provide sustainable marine tourism experiences 

while respecting the waters. This course now explores the bigger picture, for example, 

discussions surrounding the displacement of marine wildlife due to international shipping 

lanes. Prior to the revitalization of this course, the focus was promoting and marketing 

activities like kayaking or boating to draw visitors to Vancouver.  

In a second example, faculty participants explained how there is a course titled 

Selected Topics in Tourism and Hospitality Management (Royal Roads University, 2022b) in 

which the course content changes every year to a select topic that is most current. Each year, 

this innovative course is taught by a different instructor who is an expert in the field. Through 

this unique course, the HEI can thus expose the students to new concepts and ideas. These 

two examples can encourage meaningful reflection regarding the curriculum inclusions found 

in other tourism programs.  
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Summary 

A curriculum is a plan for learning; however, it is difficult for tourism management 

programs in HEIs to plan for learning when the tourism industry is constantly evolving. In 

this chapter, the proposed curricula purpose, content inclusions, design, and delivery of the 

study was discussed alongside relevant literature. The literature and every participant in this 

study agreed that the tourism industry is subject to continuous change. The constant changes 

the tourism industry is faced with, alongside the slow, lengthy processes required for 

curriculum modifications throughout HEIs present obstacles to revitalizing tourism 

management curricula promptly, appropriately, and effectively. In the following chapter, 

conclusions and recommendations for the study are shared.   



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 81 

Chapter Six: Conclusions and Recommendations 

The purpose of this qualitative study is to explore the perspectives of faculty members 

teaching in undergraduate tourism programs across BC regarding curricula revitalization in 

consideration of macro changes that have occurred in the tourism industry worldwide. 

Through an exploration of the research question, this study explores faculty perspectives on 

the purpose, content, design, and delivery of curricula regarding the need for change in 

tourism management degree programs. This chapter describes the conclusions of the study 

followed by an explanation of the recommendations made by the researcher. 

Conclusions 

Faculty perspectives varied on how to revitalize undergraduate curricula in tourism 

management programs and what is needed.  Faculty discussed innovations regarding the 

purpose, content, design, and delivery of tourism management curricula and there was a 

shared interest in several content areas, such as indigenization across the curriculum as well 

as highlighting the importance of effectively incorporating work-integrated learning. Faculty 

emphasized their support for collaboration across HEIs in BC and the need to retain 

curriculum relevancy, regardless of the constant changes in the tourism industry. The 

discovered meaning of the findings, as well as my recommendations for action, serve as a 

potential pathway forward for tourism educators to utilize efforts to advance tourism 

management curricula. Most notably, the findings are significant to tourism management 

students as curriculum relevancy is critical to their success, both as students and as future 

tourism industry leaders. 

Recommendations 

 There are three recommendations concluded from the findings, discussion, and 

conclusions of the study. The recommendations that follow are 1) course content 



A FACULTY PERSPECTIVE ON FUTURE DIRECTIONS FOR TOURISM MANAGEMENT CURRICULA 82 

revitalization; 2) mandatory work-integrated learning; and 3) the renewal and maintenance of 

collaboration across institutions.  

Course Content Revitalization 

To begin, although varying faculty research interests and industry experience are 

known to create gaps in tourism management curricula, this study found that two areas that 

should be developed 1) Indigenous tourism and 2) regenerative tourism. Consequently, I 

recommend that tourism management degree programs should: 

A) Design Indigenous tourism courses as core required courses within the 

curriculum. In consideration of the curriculum redundancies that were mentioned 

by one participant in the study, there could be space for an important topic such as 

this to become mandatory within the curriculum. Furthermore, Indigenous ways of 

knowing, being, doing, and relating must be incorporated into the entirety of the 

future tourism management curriculum through the advancement of indigenization 

efforts.   

B) Include a regenerative tourism lens rather than merely discussions focusing on 

sustainable tourism. Through incorporating Indigenous ways of knowing across 

the entire curriculum, this could be directly possible as the key difference between 

sustainable tourism and regenerative tourism is the combination of Western and 

Indigenous knowledge systems regenerative tourism embodies (Bellato, 2021). 

Mandatory Work-Integrated Learning 

The findings additionally showcased the importance of incorporating work-integrated 

learning. Therefore, I recommend to:  

A) Include mandatory co-operative education, work experience, applied research 

projects, and/or field placements within BC’s future curriculum design model for 

tourism management degree programs.  
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To achieve this segment of curricula revitalization, it is suggested for HEIs across BC 

to evaluate their curriculum offerings while reviewing Tribe’s (2002) philosophic practitioner 

curriculum model, the study’s theoretical framework, alongside the key elements of 

experiential education to ensure the various curriculum typologies are properly balanced 

throughout the design and delivery in the future of tourism management curricula in efforts to 

produce well-rounded, career ready graduates.  

Renewed and Maintained Collaboration Across HEIs 

Throughout this study, I found that meaningful collaboration between tourism 

educators across the province is the key component of revitalizing and maintaining tourism 

management programs in BC to address the education needs of students entering the tourism 

industry. As it has been over fifteen years since the core curriculum content offered in the 

various HEIs across British Columbia has been explored collaboratively, I recommend the 

following:  

A) Renew the resource handbook or similar through a collaborative project between 

HEIs in BC offering tourism management degree programs. This project should 

be prepared for, as well as alongside, HEIs administrators, instructors, students, 

and tourism industry professionals alike. 

Through this revitalization project, the barrier of the industry academy gap can be 

acknowledged through HEIs and industry partners working collaboratively alongside one 

another to ensure relevancy in the future of tourism management curricula. Above all, the 

renewal of such a resource should be ongoing to ensure the timeframe between collaborative 

reviews is not over a decade again. This resource should be a growing document, changing 

and evolving consistently like how the tourism industry constantly is.  
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Summary 

Faculty in tourism programs within HEIs across British Columbia are determined for 

the curriculum to remain relevant regardless of changes in the tourism industry. The barriers 

highlighted by participants included differing research interests and industry experience of 

each faculty member, the industry academy gap, as well as the limited time and resources 

available to each faculty member to participate in curriculum reform. A vital conclusion that 

can be drawn from this is the importance of acknowledging these barriers while also 

establishing priorities for curricula revitalization and working both as an individual program 

as well as across tourism programs collaboratively to guarantee the education needs of 

students are met.  

Limitations  
 

The study included three main limitations. First, due to the COVID-19 pandemic and 

where I am located, I was not able to conduct the interviews in person. This could be 

considered a limitation as conducting these interviews through Zoom might not have been as 

effective as meeting in person when establishing a rapport with the study’s participants. 

Secondly, the data collection only included the nine participant’s perspectives regarding 

future directions for tourism management curricula; therefore, the findings were not inclusive 

of every faculty member teaching within the tourism undergraduate degree programs in 

British Columbia. However, through including faculty members from four different 

universities in BC, each of the four tourism undergraduate degree programs in BC were 

represented. Thirdly, there was limited previous research studies focused on tourism 

management undergraduate curricula in British Columbia, Canada. This means that some of 

the studies showcased have an international lens rather than a specifically focused local to BC 

lens. More studies such as this are necessary to ensure the education needs of students 

entering the tourism industry continue to be investigated and hopefully, in turn, met.  
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Recommendations for Future Studies  

The study explores the perspectives of nine tourism faculty members regarding future 

directions for tourism management curricula in BC. As noted in the limitations section, the 

study only included nine faculty member perspectives regarding future directions for tourism 

management curricula. Therefore, more interviews that are of a similar approach could be 

conducted in a future study to reach more faculty members across the province. In addition, 

exploring the perspectives of students and/or recent graduates or the perspectives of 

professionals working in the tourism industry regarding future directions for tourism 

management curricula is suggested for a future study as well. Lastly, another 

recommendation for a future study would be to explore indigenizing tourism management 

curricula more in-depth, as the subject matter was discussed at length by all participants and 

was an area that could be investigated further by a researcher who is a part of the Indigenous 

community. 

Conclusion  

The study explores the perspectives of faculty members teaching in undergraduate 

tourism programs across BC regarding curricula revitalization in consideration of macro 

changes that have occurred in the tourism industry worldwide. As the tourism industry is 

subject to constant change in addition to substantial disruptions and challenges, the 

discoveries present in the study serve as a potential pathway forward to ensure relevancy 

throughout tourism management undergraduate degree programs through embracing 

revitalization. The study’s findings are of significance to tourism management students, 

faculty members, and HEIs throughout the province of British Columbia. 
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Appendix A: Letter of Invitation 
 

Dear tourism studies professor/instructor, 

 

My name is Alyssa Piva, and I am a graduate student in the School of Tourism and 

Hospitality Management at Royal Roads University. I am also a sessional instructor at 

Thompson Rivers University. I am currently working on my thesis research project: A 

Faculty Perspective on Future Directions for Tourism Management Curricula. 

 

I am following up regarding my call for participants for my study which I presented at the 

Joint Tourism and Hospitality Virtual Articulation Meeting last week.  

 

The purpose of my research is to explore the perspectives of faculty members teaching in 

undergraduate tourism programs across British Columbia (BC), Canada regarding potential 

future directions for the curriculum in tourism management degree programs. The goal of my 

research is to explore tourism faculty perspectives on curriculum content most suited to 

educate students entering the tourism industry. Specifically, the study will explore 

perspectives on curriculum content in consideration of recent shifts that have occurred in the 

tourism industry. 

  

I invite you to contribute to this study by participating in an interview. In this interview, I will 

ask you to share your perspective on the purpose, content, design, and delivery of curriculum 

in tourism degree programs. 

  

To participate in this study, all individuals must be teaching within a tourism undergraduate 

degree program in British Columbia, Canada. The semi-structured interviews will last 

approximately 45 minutes and will take place via Zoom. Interviews are set to take place June 

1st – June 3rd, 2022, though there is certainly flexibility with these dates to accommodate your 

schedule if necessary. 

  

If you are interested in and able to participate in my study, please let me know which date 

and if there is a time of day that works best for you.  

 

Thank you very much for your time and assistance! 

  

Best, 

Alyssa Piva 
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Appendix B: Participation Information Sheet 
 

Dear Participant, 

 

Thank you very much for agreeing to be a part of my study! Please see the complete 

participation information sheet below regarding my thesis research project: A Faculty 

Perspective on Future Directions for Tourism Management Curricula.   

 

Your participation will consist of a semi-structured interview via Zoom and your involvement 

is foreseen to last approximately 45 minutes. The questions asked will refer to your personal 

opinions and perspectives regarding the current offerings within tourism management 

curriculum as well as your insights regarding potential future directions to ensure student 

success upon graduating and entering the tourism industry. 

 

The research results may be published in public outlets, including a thesis dissertation that 

will be published in RRU’s Digital Archive, Pro-Quest and Library and Archives Canada. 

The results might also be disseminated at public and academic conferences and 

presentations.  

  

Your participation is completely voluntary. If you do choose to participate, you are free to 

withdraw at any time without prejudice. Similarly, if you choose not to participate in this 

research project, this information will also be maintained in confidence. This study is being 

conducted primarily for the researcher’s (Alyssa Piva) academic requirements as the final 

academic step towards her master’s degree in Tourism Management. 

 

Interviews will be recorded digitally and summarized, in anonymous format, in the final 

report. Your comments will remain anonymous.  To ensure your privacy and confidentiality 

all the information will be kept strictly confidential in accordance with the privacy and 

confidentiality policy of Royal Roads University. The data gathered will be retained for a 

maximum of 1 year and stored on my password protected personal laptop. It will then be 

destroyed. Data will not be retained pertaining to an individual who has withdrawn at any 

time. 

 

If you participate in this interview, please note the following information regarding 

consent and withdrawal of consent: 

▪ Before the interview, you will receive and review a consent form for your agreement. 

▪ During the interview you can withdraw at any time. 

▪ On the completion of the interview, please advise me within 5 days if you wish to 

withdraw your consent.  

▪ Once the interview is transcribed the data will be anonymized.  At this stage 

individual’s data cannot be removed from the data set.   

 

Should you wish to verify my credentials with Royal Roads University, you are welcome to 

do so through contacting my Academic Supervisor, Rebecca Wilson-Mah. I truly appreciate 

your time and contribution to this study. If you have any questions or concerns, please be sure 

to reach out to me directly. I will be sending along a Zoom invitation link shortly.  

 

Best, 

Alyssa Piva  
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Appendix C: Participant Consent Form 
 

Dear Participant, 

 

Thank you very much for agreeing to be a part of my study! Please see the complete 

participant consent form below regarding my thesis research project: A Faculty Perspective 

on Future Directions for Tourism Management Curricula.   

 

Participant Consent Form 

 

I confirm I have read and understood the participant information sheet to participate in the 

semi-structured interview. 

 

I understand that my participation is voluntary, and I am free to withdraw at any time from 

any aspect of the study without giving any reason. My participation in this study is without 

any influence/pressure and I allow the researcher to collect the information as described in 

the above form. 

 

I understand the timelines for withdrawal as outlined in the Participant Information Sheet and 

I agree to these timelines. 

 

By replying affirmatively to this email, you are indicating your agreement regarding the 

above and, therefore, to participate in this project. 

 

If you have any questions regarding your rights as a research participant, please contact the 

Office of Research Ethics. 

 

Best, 

Alyssa Piva 
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Appendix D: Interview Questions 
 

Preliminary Questions: 

a.  How many years have you been teaching tourism management higher education? 

b.  What attracted you to teaching tourism studies? 

c.  What are your research interests/ background?  

d.  Can you tell me about one of the courses you really enjoy teaching and why?  

Core Interview Questions: 

1.  As this study is about curriculum, what are some thoughts or insights you 

consider when you think about curriculum and tourism studies? 

2.  Considering the curriculum included in the tourism degree program at your 

institution, are there any core topics, components, or areas?  

3.  Do these core topics emphasize any particular focus or priority for tourism 

education at your institution or school? 

4.  In your own words, can you share your perception of the broad purpose of the 

current tourism management curriculum at your institution? 

5.  What components within the current tourism management curriculum at your 

institution continue to be working well in preparing students for the tourism 

industry?   

6.  Do you see any opportunities or limitations in the current tourism curriculum 

offered at your institution?   

7.  How often is the curriculum within the degree program discussed or reviewed in 

your faculty?  

a.  Are there policies or procedures in place? If so, what are they? 

8.  There have been many changes throughout the tourism industry in the past five 

years. In what ways has the tourism degree program at your institution 

responded to these changes?  

9.  Given these changes, do you consider there to be any gaps or under-represented 

topics in the tourism management curriculum at your institution? 

a. Should these gaps be considered when referring to future 

directions for tourism management curriculum at your institution? 

If so, how and in what ways? 

10.  In terms of future directions for tourism management curriculum, are there areas 

that are developing or topics you would like to see taught more in the tourism 

program at your institution?  

a. If you were to introduce new courses or revise an existing course 

in the tourism management curriculum at your institution, what 

comes to mind and why? 

11.  What do students need to learn today from their tourism studies?   

a. Are you seeing any changes in this regard? 

12.  In what ways does the tourism management curriculum at your institution 

prepare students for entering the present-day tourism industry?  

13.  In conclusion, I am wondering if you have any remaining comments regarding 

future directions for tourism management curriculum that have not yet been 

discussed throughout this interview? Please share.  
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Appendix E: Interview Questions Addressing Research Sub-

Questions 
 

Core Interview 
Questions: 

Sub RQ 1: 

What are the current 

core elements of 
undergraduate tourism 

curricula in British 
Columbia?  

Sub RQ 2: 

What curriculum design 
models would support 

future directions for 
tourism curricula? 

Sub RQ 3: What has 
changed in the tourism 

industry that should be 

considered when 
contemplating future 

directions for tourism 
curricula?  

 
 

 

Sub RQ 4: What is the desired 
future curriculum in an 

undergraduate tourism degree 
program? 

 
 

 

 
Sub RQ 5: What are the 

barriers to tourism curriculum 
revitalization? 

1. As this study is about 
curriculum, what are 

some thoughts or 
insights you consider 

when you think about 

curriculum and tourism 
studies? 

   

 
 

 
 

 

2. Considering the 

curriculum included in 

the tourism degree 
program at your 

institution, are there any 
core topics, 

components, or areas? 

   

  

3. Do these core topics 

emphasize any 
particular focus or 

priority for tourism 

education at your 
institution or school? 

   

  

4. In your own words, 

can you share your 

perception of the broad 
purpose of the current 

tourism management 
curriculum at your 

institution? 

   

  

5. What components 

within the current 
tourism management 

curriculum at your 
institution continue to 

be working well in 

preparing students for 
the tourism industry?   

   

  

6. Do you see any 

opportunities or 

limitations in the 
current tourism 

curriculum offered at 
your institution?   

   

 

 

 

 

7. How often is the 
curriculum within the 

degree program 
discussed or reviewed 

in your faculty?  

 a. Are there policies or 
procedures in place? If 

so, what are they? 

   

  

8. There have been 

many changes 
throughout the tourism 

industry in the past five 
years. In what ways has 

the tourism degree 

program at your 
institution responded to 

these changes? 

   

 

 
 

 

 

9. Given these changes, 

do you consider there to 
be any gaps or under-

represented topics in the 
tourism management 

curriculum at your 

institution? 
a. Should these gaps be 

considered when 
referring to future 

directions for tourism 

management curriculum 
at your institution? If 

so, how and in what 
ways? 

   

 

 
 

 
 

 

 

 

10. In terms of future 
directions for tourism 

management 
curriculum, are there 

areas that are 

developing or topics 
you would like to see 

taught more in the 
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tourism program at your 

institution?  

a. If you were to 
introduce new courses 

or revise an existing 
course in the tourism 

management curriculum 

at your institution, what 
comes to mind and 

why? 

11. What do students 

need to learn today from 
their tourism studies?   

a. Are you seeing any 
changes in this regard? 

   

 

 
 

 

12. In what ways does 
the tourism 

management curriculum 
at your institution 

prepare students for 

entering the present-day 
tourism industry?  

   

 
 

 
 

 

13. In conclusion, I am 

wondering if you have 

any remaining 
comments regarding 

future directions for 
tourism management 

curriculum that have not 

yet been discussed 
throughout this 

interview? Please share. 
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