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Abstract 

Using Interpretive Phenomenological Analysis, I conducted six in-depth, one-to-one 

interviews of culinary arts students to study the change in parents’ perceptions of the 

skilled trades, specifically, the chef profession. The aim of the study was to discover what 

communications prompted parents to overcome the stigma of the skilled trades in order to 

change other parents’ minds. By changing the perceptions and stigma that are associated 

with the skilled trades, we can provide additional career options and opportunities for 

youth, while helping to narrow the skills gap and addressing labour shortages. The findings 

showed that parents held expectations for their children around education, career and 

values that were unconsciously based on maintaining or gaining status. When the children 

did not follow these expectations, parents used fear tactics, such as messages and 

statements to create self-doubt, negative stereotypes, and low wages to enforce stigma. 

Despite these stigmatized actions parents used against them, their children were able to 

change parents’ minds through multi-faceted communications that included stigma 

management, awareness of the Red Seal accreditation, and demonstration of their chef 

skills. The thesis deconstructs the journeys adult children experienced from parental 

expectations, stigmatization, and changes in perception. The thesis also provides 

recommendations for parents, educators, government, and the skilled trades industry. 

 

 

 

 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  5 
 
 

Table of Contents 
Acknowledgements .............................................................................................................................................. 7 

Introduction ............................................................................................................................................................ 8 

Literature Review .............................................................................................................................................. 11 

Stigmatization Associated With the Skilled Trades .......................................................................... 12 

Parents’ Perceptions of Skilled Trades .................................................................................................. 15 

Youth’s Perceptions of Skilled Trades ................................................................................................... 17 

Additional Factors That Influence Youth’s Career Decisions ....................................................... 19 

Conclusion ........................................................................................................................................................ 21 

Method ................................................................................................................................................................... 22 

Research Design ............................................................................................................................................. 23 

Data and Data Gathering ............................................................................................................................. 24 

Data Analysis ................................................................................................................................................... 26 

Ethical Concerns............................................................................................................................................. 27 

Participants’ Profiles .................................................................................................................................... 27 

Participant One: Hannah ........................................................................................................................ 28 

Participant Two: Mark............................................................................................................................. 29 

Participant Three: Andrea ..................................................................................................................... 30 

Participant Four: Thomas ...................................................................................................................... 30 

Participant Five: Chris ............................................................................................................................. 31 

Participant Six: Mia ................................................................................................................................... 32 

Findings ................................................................................................................................................................. 32 

Theme 1: Participants’ Parents Held Specific Expectations for Their Children .................... 33 

The Importance of Acquiring a University Credential ................................................................ 33 

Choose a Secure and Comfortable Career ........................................................................................ 36 

Instilling the Value of Studying ............................................................................................................ 39 

Summary ....................................................................................................................................................... 40 

Theme 2: Participants’ Parents Used Fear Tactics to Enforce Stigma ...................................... 41 

Sowing Self-doubt ..................................................................................................................................... 41 

Negative Associations, Stereotypes and Low Wage ..................................................................... 42 

Low Wage ..................................................................................................................................................... 44 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  6 
 

Summary ....................................................................................................................................................... 45 

Theme 3: Participants’ Parents Can Overcome Stigma ................................................................... 45 

Participants’ Management of Stigma ................................................................................................. 46 

Validation through the Red Seal Accreditation ............................................................................. 49 

Demonstration of Chef Skills ................................................................................................................ 53 

Summary ....................................................................................................................................................... 55 

Discussion ............................................................................................................................................................. 56 

Theme 1: Participants’ Parents Held Expectations for Their Children ..................................... 56 

The Importance of Acquiring a University Credential ................................................................ 56 

Choose a Secure and Comfortable Career ........................................................................................ 60 

Instilling the Value of Studying ............................................................................................................ 63 

Theme 2: Participants’ Parents Used Fear Tactics to Enforce Stigma ...................................... 64 

Sowing Self-doubt ..................................................................................................................................... 66 

Negative Associations, Stereotyping and Low Wages ................................................................. 67 

Theme 3: Participants’ Parents Overcame Stigma ............................................................................ 68 

Participants’ Management of Stigma Communication ................................................................ 69 

Awareness of the Red Seal Accreditation ........................................................................................ 74 

Demonstration of chef skills ................................................................................................................. 76 

Summary ........................................................................................................................................................... 77 

Recommendations ......................................................................................................................................... 78 

Conclusion............................................................................................................................................................. 81 

References ............................................................................................................................................................ 84 

Appendix A: Invitation to Participate ......................................................................................................... 91 

Appendix B: Research Consent Form ......................................................................................................... 93 

Appendix C: IPA Interview Questions ........................................................................................................ 95 

Appendix D: Demographic Questionnaire ................................................................................................ 98 

 
 
  



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  7 
 

Acknowledgements 

  My sincerest appreciation and thank you to the six culinary art students whose 

openness and willingness to share their stories made this research and thesis possible. I 

respect your craft and passion. 

 I would also like to thank my thesis supervisor, Dr. Jennifer Walinga for her insight, 

patience, and excitement regarding the material.  Thank you to Dr. Tanis Farish, Holly 

Baines, Dr. Callegher and Dr. Martin Laba for their amazing input and enthusiasm around 

the subject matter. And, to everyone at Royal Roads University and Vancouver Community 

College, who supported my research and whose expertise I could not have done this 

without, I have so much respect and appreciation for the work you do every day in 

promoting the skilled trades. 

With the deepest gratitude to my family Mark, Eli, Julien, Mia, Kasey, Glen, Sherry, 

Jeff, Danielle, and to my dear friends, Kajola, Karli, Jen, Debs, Jessica, for their constant 

belief and everyday encouragement that made the biggest difference in completing this 

work. 

  



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  8 
 

Introduction 

A Maclean’s article from August 2016 stated that Canadian parents’ awareness 

regarding career opportunities in the skilled trades had increased greatly over the years, 

but the stigma and negative views towards the skilled trades have barely changed. A poll 

conducted for the Ontario College of Trades in 2016 by Ipsos Reid showed:  

95% of parents are supportive of their children working in a trade-related profession. 

But when it comes time for them to advise their kids on future career opportunities, 

only 38% of parents have had a conversation with their children about 

apprenticeships and the openings that exist in the skilled trade. (Vrbana, 2016)  

The above statistics demonstrate that although there is a growing understanding and 

support from parents about the skilled trades, a reticence exists in communicating skilled 

trade options to their children. 

According to the WorkBC Parents’ Guide (2016), parents are the main influencers 

when it comes to their children’s career choices. This thesis argues that the lack of 

communication from parents around the opportunities in the skilled trades, using the chef 

profession as an example of a viable career choice, is due to the stigmatization in our 

society due to a dominant ideology regarding social class. As Irwin and Elley (2013) stated, 

“Middle-class parents typically envisaged as a good job for their children a professional 

occupation and one which requires a university education” (p. 116). The research in this 

paper will show children are often encouraged by their parents to go to university where 

they may incur large debts. They may also miss out on job opportunities, and excellent 
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career choices in the skilled trades. Meanwhile, industries are struggling with a skills gap, 

labour shortages, and missed growth opportunities. 

The lack of qualified skilled tradespeople and the job skills gap is costing the economy 

in B.C. anywhere up to $7.9 billion in foregone GDP and about $1.8 billion in lost tax 

receipts annually, according to the Conference Board of Canada (2016). In addition, the B.C. 

Labour Market Outlook: 2019 Edition projects 41% (or 353,500) of the 816,000 job 

openings in B.C. from now to 2029 will require a diploma, certificate or apprenticeship 

training. And according to the Apprenticeable Trades Outlook 2019 report, 72,989 of the 

816,000 job openings will be in the skilled trades (p. 2). The Ministry of Advanced 

Education, Skills and Training’s British Columbia 2018 Labour Market Outlook forecasts 

there will be job openings for 11,486 cooks and professional cooks between the years 

2018-2028, the single largest need for positions requiring diploma, certificate or 

apprenticeship training. If the This suggests the demand for chefs and cooks is roughly 

around 15% of the skilled trades needed in B.C., which indicates a need to change 

perceptions.  

The overall purpose of research is to gather information from student chefs who 

experienced success in changing their parents’ negative perceptions of the skilled trades to 

positive ones. Through interviewing the research participants, the positive communication 

messages which helped to change parents’ mindsets are uncovered. This allows us to 

educate and encourage other parents to support their child in exploring a career in the 

skilled trades. Government, trades training colleges, and employers could all benefit from 

the research to aid in recruitment strategies for youth and young adults. My research 
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question is: what information or communications can help change parents’ perceptions of 

the skilled trades, in light of a stigmatization that prevents parents from discussing or 

encouraging their children to seek a career in the skilled trades? More specifically, my 

research questions are: 

• What knowledge, information or communications activity can change 

parents’ perceptions of skills training and skilled trades? 

• What did adult children communicate to their parents that may have altered 

their view or made them think differently about having their child pursue a 

career in a skilled trade?  

• What information can skills training institutions, government and employers 

provide to parents that will change their perceptions regarding skilled 

trades? 

To research this topic, I first reviewed the literature on stigma and career 

perceptions, and then conducted one-to-one interviews using Interpretive 

Phenomenological Analysis (IPA). This thesis paper begins with a literature review, then 

followed by a methodology section, a findings section, a discussion of the findings, and then 

recommendations. In the literature review section, I examine what factors contributed to 

parents’ reticence in discussing the benefits of skilled trades including the stigma 

associated with the skilled trades; what parents’ and youth’s perceptions are around the 

skilled trades; as well as other influences that factor into youth’s career decisions. The 

methodology section outlines how I gathered data using IPA to explore the lived 

experiences of six second-year culinary arts students whose parents were originally 
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resistant to their career choice to become a chef, but later changed their minds. IPA resides 

in the interpretive epistemological paradigm, which is concerned with an individual’s 

subjective experience and how the researcher interprets that meaning, without judgement, 

to gain knowledge. IPA is particularly helpful when studying people’s perceptions, and is 

used in health, and communications research. For this IPA study, I used a process outlined 

by researchers, Lindseth and Norberg (2004) to analyze the data using three steps: a naïve 

reading of the data, a thematic structural analysis, and a comprehensive understanding, 

which includes linking the findings back to the literature. The intention of the research is to 

pinpoint what specific information and communications attributed a change in parents’ 

perceptions, so that the information can be used to change other parents’ minds in the 

future.  

Literature Review 

The following literature review examines several factors that influence parents and 

children when making education and career decisions. I researched both academic 

literature and industry statistics on the following topics: stigmatization associated with the 

skilled trades; parents’ and youth’s perceptions of the skilled trades; and additional factors 

that influence youth around career decisions. I begin the literature review by looking at 

studies on how stigma works to discredit and devalue those who work in the skilled trades. 

By researching how stigma unconsciously forms negative stereotypes, which masquerade 

as truth, we begin to understand how these stereotypes become deep-seated into parents’ 

perceptions, which contributes to a reticence in parents discussing career choices and 

options in the skilled trades with their children. The final topic in the literature review 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  12 
 
looks at studies on what concerns youth have when choosing a career, in order to take into 

account all the factors that may influence their decisions.  

Stigmatization Associated With the Skilled Trades 

 Those who work in the skilled trades often experience stigmatization, a mark of 

disgrace that uses myths and stereotypes to feed into a prevailing ideology of social class. 

Stigma discredits and devalues people based on their type of work to create power 

inequities. The main reason for parents’ lack of communication to their children about a 

career in the skilled trades is the fear of stigmatization from being associated with a lower 

social class.  

The definitions of stigma have evolved over the years and the amount of research on 

stigma has exploded. The concept of stigma has become a popular field of study in the 

social sciences over the past 50 years, particularly in the areas of mental illness, sexual 

orientation, disabilities, and race (Link et al., 2014). The literature on stigma is vast, with 

no one theoretical framework or model (Lucas & Phelan, 2012). The research over the 

years has evolved from focusing on the stigmatized individual to how stigma operates in a 

social space (Yang et al., 2007). Although there are many definitions, stigma is “the ‘mark’ 

or ‘label,’ the linking of the label to negative stereotypes, or to the propensity to exclude or 

otherwise discriminate against the designated person” (Link et al., 2014, p. 51). The most 

popular definition comes from an influential sociologist and pioneer in the study of stigma, 

Erving Goffman (1963), who defined it as “an attribute that is deeply discrediting” (p. 3) 

and diminishes the individual “from a whole and usual person to a tainted, discounted one” 

(p. 3). Another helpful definition comes from researchers, Crocker et al. (1998) who said, 
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"stigmatized individuals possess (or are believed to possess) some attribute or 

characteristic that conveys a social identity that is devalued in a particular social context" 

(p. 505). In the case of skilled trade’s stigma, individuals associated with skilled trades 

work are devalued based on stereotypes developed over time in society. 

In relation to understanding the stigmatization of the skilled trades, I find 

researchers, Link and Phelan’s (2001) model, which is described in their article 

Conceptualizing Stigma, the most useful as it encompasses both the actions and outcomes 

of the stigma process. Cited more than 5,700 times, their model has made a significant 

impact on recent stigma literature and research. They identified the following four 

components coming together for stigma to exist: 

 [first] distinguish and label human differences, [second] dominant cultural beliefs 

link labeled persons to undesirable characteristics – to negative stereotypes, [third], 

labeled persons are placed in distinct categories so as to accomplish some degree of 

separation of "us" from "them", and [fourth], labeled persons experience status loss 

and discrimination that lead to unequal outcomes. (Link & Phelan, 2001, p. 367) 

The association of skilled trades to the lower social class is what is being stigmatized, and 

that stigmatization has influenced parents’ and society’s perceptions negatively.  

Researcher and vocational hair instructor, Sych (2016), examined the historical and 

autobiographical perspectives of the negative perception of vocational education and 

stated, “perceptions of the working classes and tradespeople coming from a lower social 

status has prevailed throughout history with the views of these people having the inability 

to negotiate complex thought and analytical cognition” (p. 45). The myth that the skilled 
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trades are for those students who are less intelligent or less academically focused is 

inaccurate. Skilled trades require a high level of academic skills, such as math, reading, and 

science. Myths are an effective way to carry ideology as fact. 

The stigmatization of the skilled trades in society is due to a prevailing dominant 

ideology pertaining to social class. In Link et al.’s (2014) article Stigma and Social 

Inequality, they summarized Phelan, Link, & Dovidio’s (2008) research where they 

reviewed 18 key models of prejudice and stigma to discover commonalities. They argue 

how ideology and stigma work together to benefit those who stigmatize others and found: 

Wealth, power, and high social status can be attained when one group dominates or 

exploits another. Ideologies involving stigmatization develop to legitimate and 

perpetuate these inequalities with the group designated as the one to be kept down 

being deemed to be inferior in terms of intelligence, character, competence and the 

basic human qualities of worthiness, and value. (Link et al., 2014, p. 55)  

It is of benefit to the upper and middle classes to view those in the skilled trades as inferior. 

In the same study, Phelan et al. (2008) proposed three functions of stigma and prejudice: 

“(1) exploitation/domination or keeping people down; (2) enforcement of social norms or 

keeping people in; and (3) avoidance of disease or keeping people away” (p. 362). Skilled 

trades, which is associated with manual labour and a lower social class, would fit into the 

first function of exploitation/domination, in this model. The researchers explained 

exploitation/domination as having, “some groups provide labor that is exploited by others 

or perform unpleasant or dangerous tasks that others prefer to avoid” (Phelan et al, 2008, 

p. 362). They argued, “that exploitation and domination, along with their corresponding 
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ideologies, are one basic function of stigma and prejudice” (Phelan et al., 2008, p. 362). 

Stigma is a powerful form of communication that works to punish the deviant through 

isolation with the purpose of establishing inequality, which results in deterring people 

from becoming part of the targeted group. With ongoing stigma against skilled 

tradespeople, it is understandable, whether consciously or not, that parents would be 

reluctant to suggest their children seek a career in the skilled trades.  

Parents’ Perceptions of Skilled Trades  

  Parents, a major influencer of their children’s career choice, are still reticent in 

discussing the skilled trades as a career path with them. Even though they are becoming 

more accepting of the skilled trades as a profession, evidence shows that parents prefer 

their children to attend university, especially if they themselves have attended university.  

Parents’ perceptions of the skilled trades have improved over the past decade, but 

evidence shows that parents are still not discussing skilled trades as a career option with 

their children. According to two Canadian Apprenticeship Forum surveys on parents’ and 

youth’s perceptions, “while parents say they encourage their children to consider the 

skilled trades as a career option, youth did not agree” (Canadian Apprenticeship Forum 

[CAF], 2014, p. 2). Sixty-two per cent of parents said they would recommend a career in the 

skilled trades to their child, but youth said only 32% of their parents had encouraged them 

to do so. The reticence appears to be a communication phenomenon due to the 

stigmatization of the skilled trades, and the stigma is due to a dominant ideology 

surrounding social class.  
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Understanding parents’ perceptions of skilled trades is critical to solving the 

problem of the lack of skilled tradespeople in British Columbia and elsewhere as 

overwhelming evidence suggests parents are the number one influencer of their children’s 

career choice, confirmed by both parents and youth (Agbenyo & Collet, 2014; Taylor et al., 

2004). As mentioned throughout the paper, parents’ perceptions have improved over the 

years; however, the lack of communication to their children regarding opportunities in the 

skilled trades is still an issue. The Canadian Apprenticeship Forum (CAF), a nonprofit 

organization that supports apprenticeship strategies through research, discussion and 

collaboration, conducted a quantitative study of 1,035 Canadian parents in 2014 regarding 

their perceptions of skilled trades. Results showed: 

Parents continue to view skilled trades’ careers and tradespeople positively. Skilled 

trade careers remain appealing to parents because of the job opportunities 

available, good pay and the opportunity to own a business. Despite these benefits, 

parents favour university as a postsecondary option. (CAF, 2014, p. 1) 

The study showed 57% of parents wanted their children to get a university degree over 

other credentials (e.g. a college diploma or Certificate of Qualification). About a quarter of 

the parents surveyed felt that trades were for weaker students and 52% associated the 

skilled trades with hard labour. Other findings showed 67% of parents understood how 

much money those with a career in trades could earn and 80% agreed that there is an 

opportunity to earn an income while being trained (CAF, 2014).  

Studies show parents base their perceptions on their own post-secondary and 

career experiences. Sych’s (2016) research stated, “Parents who have attended post-
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secondary institutions and who have earned degrees want their children to do the same” 

(p. 45) and “by contrast, children of parents from a vocational background have a higher 

enrollment in the vocational education stream” (p. 45). In addition, research shows there is 

a link between socio-economic factors and parents’ dreams for their children’s careers. In 

researchers Irwin and Elley’s (2013) qualitative study of parents from different economic 

backgrounds, they found that the “evidence shows very clearly how parents’ assumptions, 

expectations and aspirations are inseparable from the material social and economic 

contexts in which they are embedded” (p. 128). Although the parents’ perceptions of the 

skilled trades are slowly improving, their communicative actions and economic 

background have a greater influence on their children.  

Youth’s Perceptions of Skilled Trades 

Research shows that youth’s perceptions of the skilled trades is similar to parents’ 

perceptions, which could be due to the influence parents have on their children as they 

grow up. Today’s youth recognize the positive attributes of pursuing a career in the skilled 

trades, compared with youth from ten years ago; however, they are conscious that society 

views skilled trades in a negative light, believing it is for those less intelligent. In addition, 

youth still perceive a university education to be a better choice over a college or more 

applied or trades education.  

Studies show youth are aware that society perceives skilled trades occupations as 

being for those who are less intelligent. Atkins and Flint’s (2005) qualitative study on youth 

perceptions of skilled trades who were in a vocational training program found that the 

participants believed their training “will be readily exchangeable in the labour or higher 
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education market, despite also acknowledging a general lack of societal esteem for their 

programmes” (p. 44). The students surveyed referred to others as thinking they were 

‘thick’ – a term meant to suggest they were not as intelligent as their university friends or 

siblings (Atkins & Flint, 2005). Another study from the U.S.A. regarding college students’ 

perceptions of occupations also affirmed that the participants thought skilled trades did 

not require a high level of intelligence compared with other occupations. Panek et al. 

(2006) asked 100 participants to rate 60 occupations on the perceived amount of 

cognitive/intellectual, physical, sensory perceptual and perceptual-motor demands 

required for successful performance of certain occupations. The results showed skilled 

trades were perceived to require the least cognitive skills out of four occupational clusters, 

1) High Risk, 2) Professional, 3) Skilled Trades, and 4) White Collar/Middle Level 

occupations (Panek et al., 2006). Research on youth’s perceptions of the skilled trades has 

demonstrated that negative perceptions focus on the notion that the skilled trades are for 

those less intelligent. 

Although the statistics show the needle is moving in a positive direction each decade, 

trades training is still not as highly valued as a university education. CAF (2013) conducted 

a quantitative study of 873 Canadian youths aged 13-70 on their perceptions of the skilled 

trades, asking similar questions to the study conducted with parents, mentioned 

previously. Results indicated that 44% of the youths surveyed had immediate family 

members working in the trades and showed that participants have a more positive attitude 

towards a career in the trades in comparison to how youth felt a decade earlier (CAF, 

2013). 
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Specifically, 46% of the youths agreed they would be proud to work in a skilled 

trade, with high rate of neutral responses, which may indicate indecision among 

respondents (CAF, 2013). Other findings showed 53% of respondents identified a 

university degree as their first choice for post-secondary education, with 29% suggesting 

university as a “much better” option than the skilled trades (CAF, 2013). Although the 

youths showed a preference towards university, the study showed that 25% of them 

believe the skilled trades were ‘better than’, and 57% of youth thought skilled trades were 

the “same as”, other occupations (CAF, 2013). The two CAF studies show that both parents 

and youth (57% of parents and 53% of youth) choose university as a first choice for post-

secondary (CAF, 2014 and CAF, 2013). It is important to explore the perceptions of both 

youth and parents, as there is a commonality between youth and their parents’ perceptions 

in regard to how they will choose a future career. 

Additional Factors That Influence Youth’s Career Decisions 

In addition to parental influence, several other influences affect how youth make 

career decisions. Beyond stigma and parental perceptions of the skilled trades, research 

into other influences is helpful in providing a holistic view of how youth choose career 

paths. Research shows youth consider grades, job security, and career satisfaction, among 

other concerns, when choosing an education and a career pathway. For specifically learning 

about the skilled trades career options, research shows youth are influenced more by 

speaking directly with someone who works in a skilled trades profession, rather than 

through formal sources. Another major effect on influencing career choice is an individual’s 

socio-economic status. 
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Youth have several concerns in the high school years leading up to choosing a post-

secondary education and career. Code et al. (2006) used the Comprehensive Career Needs 

Survey to study how 6,481 high school students from Alberta, Canada perceived career 

concerns. The following main themes were identified: training and education (e.g. marks, 

finances), security and the ability to get a job, career satisfaction, failing and not reaching 

employers expectations, commitment of what they want to do, wrong occupational choice, 

and the pressure of having to make the right decision (Code et al., 2006). The themes show 

that high school students are concerned with grades, financial security, training/skills, and 

the knowledge to make the right choice for them to be happy when it comes to thinking 

about a career (Code et al., 2006). The research on youth career concerns confirms the 

need to have a more complete picture of career options available so that they may make the 

best decision.  

Therefore, remedying the lack of communication from parents regarding skilled trades is a 

critical factor when it comes to youth concerns and career choices. How do youth get 

interested in skilled trades? A 2017 Gallup study of 506 adults aged 18-65 conducted in the 

U.S.A. asked participants, who attended a trade or vocational program, who advised them 

about their field of study. Results from the study showed: 1) informal work-based sources 

such as employers, colleagues, or people experienced in their skilled trades’ field were the 

most helpful in providing them guidance; 2) those who received the guidance from these 

sources earned a higher wage than those who received guidance from other sources; and 3) 

workers in skilled trades were less likely to receive guidance from formal sources (e.g. high 

school counsellors)(citation). This study shows the important influence skilled trades 
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workers have when advising youth about careers in the skilled trades. Rojewski and Kim 

(2003) studied several other important influences that affected career choice. Using The 

National Education Longitudinal Study of 1988-1994 database to analyze career-related 

aspirations and experiences of work-bound youth during adolescence, following them 

every two years for six years in total, they sought to understand how socio-economic 

status, academic standing, work preparation, occupational aspirations, among other 

influences, affect decisions about future post-secondary options and occupations (Rojewski 

& Kim, 2003). They found socio-economic status had a “substantial effect on individual’s 

eventual transition path (post-secondary status)… [with]… two-thirds of work-bound or 

unemployed students were in the lowest two socio-economic status quartiles, while two-

thirds of all college-bound students were in the highest two socio-economic status 

quartiles” (Rojewski & Kim, 2003, p. 99). Social status and class are a major influence on 

education and career paths, and we must challenge perceptions and beliefs. Rojewski and 

Kim (2003) suggest there is a need to consider the role social class plays in career 

decisions, and that “the influence of discrimination or systemic patterns of educational 

placement and social expectation are also possible explanations of diminished 

postsecondary aspirations and attainment” (p. 106). As the research demonstrates, there is 

a power that comes from stigmatizing those from a lower social class, and that power has 

the ability to direct or redirect youth into certain career pathways. 

Conclusion 

With an increase in education regarding the benefits of skills training and trades 

over the last few decades, parents’ perceptions have slowly improved, but due to an 
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ideology of social class embedded in our culture that involves stigmatization, parents are 

unconsciously negating the skilled trades as a career choice for their children. Stigma, a 

powerful form of communication, punishes those associated with a lower social class with 

the purpose of creating inequality and domination. By perpetuating the myth that 

individuals choose a career in the skilled trades because they are not intelligent enough for 

university or other professions, ideology becomes fact, and negative perceptions develop in 

society, and in the minds of parents and youth. These perceptions are found throughout the 

career-decision journey, and limit youth’s career choices. Only by changing perceptions in 

the minds of parents (the greatest influencers of children’s career paths) can we start to 

solve the job gap found in the skilled trades and provide children with a wider range of 

career opportunities. To discover what it takes to unlock parents’ mindsets about the 

skilled trades, a research methodology was chosen to collect shared experiences from adult 

children whose parents’ perceptions of skilled trades was initially negative but became 

positive over time. 

Method 

For the research study, I used Interpretive Phenomenological Analysis (IPA) to 

examine the experience of six culinary arts students whose parents were initially resistant 

to their decision to train to become a chef. I investigated each of the participants’ journeys, 

from their parents’ resistance through to their perception change, by asking them for rich 

and detailed descriptions in face-to-face, semi-structured interviews. Once the interviews 

were completed, I analyzed the data, organized it into themes, and applied the findings to 

the literature. 
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Research Design  

 IPA is an interpretive epistemological paradigm as it uses exploration and 

interpretation of adult children’s experiences. IPA “is a suitable approach when one is 

trying to find out how individuals are perceiving the particular situations they are facing, 

how they are making sense of their personal and social world” (Smith & Osborn, 2007, p. 

55). The rationale for using an IPA approach for my research question is to understand 

how children experienced their parents’ perceptions changing from devaluing to valuing 

skilled trades through the telling of their personal stories and experiences. With the IPA 

approach, detailed telling and retelling by adult children who experienced a change in their 

parents’ mindset can provide insight into what experiences, education, or information may 

have attributed to that change.  

Phenomenology, first conceptualized by theorist Husserl in 1931, was a “way to 

study phenomena or ‘lived experiences’” (Alase, 2017, p. 10), through a descriptive 

interview process, using bracketing to identify and remove researchers’ bias. Philosopher 

Heidegger believed researchers could not help but bring their own bias and interpretations 

of their lived experience into the research method, which is why he developed a more 

interpretive method, called hermeneutic phenomenology or IPA (Mapp, 2008). As Smith 

and Osborn (2007) state, IPA captures authentic perception through: 

 detailed examination of the participant’s life-world; it attempts to explore personal 

experience and is concerned with an individual’s personal perception or account of 

an object or event, as opposed to an attempt to produce an objective statement of 

the object or event itself. (p. 53)  
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According to Langsdorf (1994), when exploring a communication activity, the 

phenomenological researcher focuses on four major concerns: first, constitution or “how 

social reality forms in human meaningfulness interaction with the environment” (p. 7); 

second, reflexivity, or how the researcher’s questions, impact the meaning; third, 

interpretation, or how the findings “must be arguably plausible interpretations” (p. 8); and 

finally, meaningfulness, or how to understand that situation “is culturally specified, morally 

attuned, socially negotiated, and locally applied” (p. 9). The goal is to understand, identify, 

and make meaning from the insights that may have led the parents to change their mindset. 

The information and knowledge can then be used to communicate and educate other 

parents through informed future messaging about vocational training and skilled trades. 

Through understanding the adult children’s experiences of when their parents resisted 

their choice, stigmatized them, and then changed their mindset, we can gain insight into the 

complete journey that led to the change in perception of the skilled trades. 

Data and Data Gathering 

Data collection involved interviewing six second-year culinary arts students, 

attending a college in Canada, about their experiences to become chefs. IPA sample sizes 

tend to be small due to the large amounts of data produced and because “the aim of the 

study is to say something in detail about the perceptions and understandings of this 

particular group rather than prematurely make more general claims” (Smith & Osborn, 

2007, p. 55). Smith and Osborn (2007) suggest using purposive sampling, a subjective way 

of locating participants that match the criteria to find a homogeneous sample. I visited 

eight second-year culinary arts classes and asked the students who fit the following criteria 
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to put up their hand: those students whose parents were initially resistant about them 

going into culinary arts, but are now supportive of them taking training and education in 

order to become a chef. The average class size was 12 with 1-2 students per class 

identifying with the experience outlined in the criteria above. I asked the students who 

were interested in volunteering in my study to meet me outside the classroom for more 

information. For those that followed me out of the class, I explained my study to them, 

conducted some additional prequalifying questions, and asked if they would be interested 

in participating in a semi-structured interview at a future date. I then emailed the 

volunteers with more information and scheduled interviews. 

I began the interviews a week later by first conducting a pilot interview with one of 

the participants to test my interview questions. As Reed, Harrington, Duggan & Wood 

(2010) recommend including relevant data from all interviews, I included the pilot 

interview as one of the six interviews for my research. I then collected data from another 

five participants who agreed to meet for face-to-face, semi-structured interviews. Semi-

structured interviews with a similar set of questions are required to delve deeper into the 

psychology and social environment of the participants (Smith & Osborn, 2007). The 

interview process took about 60-75 minutes per person and took place in an office space at 

the participant’s college, so they would feel comfortable with the surroundings. All 

participants signed a consent form and filled out a brief survey questionnaire to collect 

demographic information. The demographic questionnaire included questions regarding 

their age, sex, their parent’s educational background, their parent’s income and marital 

status, their parent’s occupation, and family make up (e.g. siblings). The demographic 
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factors were to help identify how homogeneous the sample truly was, and to create a 

picture of the parent’s socio-economic background, an important motivator of career 

choices. I audio recorded all the interviews to capture the participants experiences, and I 

kept notes in a journal to describe non-verbal clues as recommended by Dhar (2015). At 

the end of the interviews, I asked all participants if I could reach out to verify information, 

if needed, in the future. I sent the taped interviews for transcription by an online 

transcriptionist company, situated in Ontario, Canada to ensure as little bias as possible 

from the transcribing process, also recommended by Dhar (2015). Once the transcribing 

was complete, I began the data analysis. 

Data Analysis 

 There are many variations to conducting an IPA data analysis, but the basic IPA 

principles include: reading and rereading the transcript, developing initial themes, 

clustering themes, and ordering themes into superordinate themes (Smith & Osborn, 

2007). After listening to the audio recording and verifying the transcriptions, I began to 

analyze each interview wholly and independently before moving on to the next participant. 

As Smith and Osborn (2007) note, this ensures that themes are not inadvertently shared 

across participants.  

I applied Lindseth & Norberg’s (2004) version of IPA, which states, “in order to 

arrive at as truthful an interpretation of the text as possible the process of interpretation 

must be strict” (p. 152). The researchers’ process involves three in-depth steps: a naïve 

reading, which entails reading and rereading the transcript several times; a thematic 

structural analysis, where the text is condensed into meaning units, subtheme and themes; 
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and comprehensive understanding where themes are summarized in relation to the 

research question and relevant literature (Lindseth & Norberg, 2004). The results are 

intended “to help us and others gain insights about our world and ourselves and see our 

world and us in a new perspective” (Lindseth & Norberg, 2004, p. 151). By researching the 

participants’ experiences, I intend to help policy makers, educators and recruiters create 

messages or experiences that can educate parents and perhaps change the negative 

mindset of other parents.  

Ethical Concerns 

 I did not foresee any ethical concerns in my research; however, IPA did require my 

participants to reveal personal experiences in detail. The journey that the participants and 

their parents took in relation to their career planning included some sensitive topics 

relating to discussions around stigmatized actions and family relationships. In light of the 

sensitivities, I discussed the IPA method and the need for in-depth interviewing in detail 

with the participants ahead of time. In the end, I interviewed six culinary students, whose 

parents were initially against them taking the culinary program, but over time changed 

their mind and are now more receptive about their choice to train and become a chef.  

Participants’ Profiles 

An important part of conducting IPA research is to aim to understand each 

participant’s life experience through examining their personal stories in minute detail. 

Therefore, to provide context, I have provided a brief background on the participants’ 

individual family make up, ethnicity and the parents’ occupations, without providing 

details that may expose the participants’ identities. I also use pseudonyms for each 
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participant to keep their identities anonymous. I interviewed six students in their second 

year of a culinary arts program at a public sector college known for its high-quality trades 

training. I was able to get a well-rounded group of six participants, three female and three 

male, ranging in ages from late teens to late twenties, with diverse ethnicities. Four of the 

six participants were born in Canada, two were white, one was half-white and half-Asian, 

and the other three were Asian (from Korea and Vietnam).  

Participant One: Hannah  

Hannah is in her late 20s and is the older of two children. She is of Asian descent, 

born in Vietnam, but has been living in Canada for several years, and is currently working 

towards her Red Seal in culinary arts. Hannah’s parents are both teachers in Vietnam, and 

although they both grew up in poverty, they managed to provide their children with a 

middle-class experience, which they attribute to getting a good education. While growing 

up, Hannah was always a hard-worker, and academically strong student with top grades. I 

could see Hannah was bright, a high achiever, and could be successful in several 

occupations, but she struggled with finding enjoyment in office environments. Although, 

there was an expectation from her parents for her to become a doctor or teacher when she 

was growing up, Hannah began her post-secondary education at a top Asian university 

studying business. After graduation, she obtained a good job where she worked for a few 

years before convincing her parents to allow her to move to Canada with her boyfriend. 

The only reason they agreed to let Hannah go was because she was accepted into a master’s 

degree program for which she had secretly applied. On completion of the degree, she had 

difficulty getting a job in her field of study, so she took a job working in a restaurant to pay 
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her bills. Hannah discovered she enjoyed cooking and sought training to become a chef. The 

decision to become a chef also gave her a better chance of acquiring permanent residency 

in Canada. The decision to pursue chef training created conflict and upset her parents 

greatly. Hannah felt this might be because being a cook is not considered a suitable 

profession in Vietnam and therefore cooks are not valued.  

Participant Two: Mark  

Mark, born in Canada, is in his mid-20s and is half-white and half-Asian. He is the 

son of a successful businessperson, and stay-at-home mother who looks after his only other 

sibling. Mark was a good student with acceptable grades growing up, and I could see he 

was a highly articulate and intelligent person in the interview. During his childhood, Mark’s 

family lived around the world due to his father’s career. When it was time to make 

decisions about his education and career, Mark’s father suggested he go into business 

because of the great success he had experienced himself. Mark received a university 

education from both Canada and abroad but found it difficult to get interested in the 

subjects he was studying. After many separate attempts at university over the course of 

three years, he decided to take a break, and took a job in a restaurant. He discovered that 

he enjoyed cooking; he particularly liked the rush of the porters and working as a team. 

During his upbringing and travels, he experienced many different cultures and food, which 

he feels contributed to his love of cooking. Mark was excited to finally find his passion, but 

when he discussed getting further training in the culinary arts with his family; his father 

had a difficult time accepting his choice.  
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Participant Three: Andrea  

Andrea, a white Canadian, is in her early 20s, and has a younger brother. Her 

parents got divorced when she was young and, while growing up, she lived with her 

mother most of the time, visiting her father and stepmother on the weekends. Her mother 

works in an office setting, her father works in the skilled trades, and her stepmother works 

in an office. Andrea was a charismatic interviewee and has a strong and outgoing 

personality. In her teen years, Andrea stopped communicating with her father for about 

two years due to family issues and power struggles. During these years, she started to take 

some culinary classes at her high school, where she excelled and won a student chef award. 

In grade 12, she worked in a restaurant for about 6 months, and then applied to a culinary 

arts program at a college to become a chef. Although her mother encouraged culinary 

training, her father and stepmom had concerns about her career choice.  

Participant Four: Thomas  

Thomas is in his early 20s and is of Asian descent. He was born in Korea and moved 

to Canada as a small child. He has an older brother, who has not chosen a career path, and a 

much younger sister, not yet in elementary school. Thomas’s parents are married, his 

father works in the trades, and his mother works as a labourer. His grandmother has a lot 

of influence in his immediate family and across the extended family, and always 

encouraged the grandchildren, including Thomas, to go to university. He has always found 

academics boring and excelled in high school classes where he could use his hands to 

create things. He took extra academic classes in the summer, so that he could choose more 

hands-on electives during the school year. His first jobs were in restaurants or in similar 
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industries that required stamina. He was around 14 years old when he started to discuss 

culinary as a career option with his parents. Thomas spent several months trying to 

convince his parents about the worthiness of a culinary arts education and to allow him to 

take a culinary arts program offered at his high school. In the interview, I found Thomas to 

be an enthusiastic, highly intelligent person who knows what he wants and goes after it.  

Participant Five: Chris  

Chris is in his early 20s and is a first generation Canadian of Asian descent. His 

father works in a trade and his mother is a labourer, both have little education. He has an 

older sister who has some college education and works in business. Growing up his parents 

dreamt about him becoming a doctor or a lawyer. He depicts his family as a typical Asian 

family who are quite strict about education and encouraged studying throughout his teen 

years. Chris found academics boring but enjoyed cooking in school. Cooking came naturally 

to him and even though he had a tough teacher, he excelled in the class. For grade 12, Chris 

enrolled in the culinary arts program at his high school, with reluctance from his parents 

regarding his decision. After high school, he worked in restaurants for about 3 years, until 

he felt he needed a break from the kitchen. He was looking for a job that was more social 

and worked in retail for a while, but the lower wage was discouraging. He went back to the 

kitchen and took a job in a higher end restaurant, which reignited his passion for cooking, 

and propelled him into taking further training in culinary arts. Chris’ communication style 

was to use many analogies to express his thoughts. He was also the most open about 

explaining the negative stereotypes his parents held regarding the skilled trades, which 

were relayed to him during his upbringing. 
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Participant Six: Mia 

Mia, a white Canadian, is in her late teens. Her parents are married, and she has one 

older sister, who recently graduated from university. Her mother works in retail, and her 

father works in the public sector. In high school, Mia took a cooking program and during a 

parent-teacher meeting, her chef instructor mentioned to her parents how much promise 

she had as a future chef. Mia was surprised and proud, but her parents did not put too 

much weight on the comment. After high school, Mia’s parents took a strong role in her 

education decisions and signed her up at the local community college for a specific career 

program that promised decent job opportunities after graduation. At the end of the first 

year, she decided the program was not a good fit for her and found a job in a restaurant 

nearby while she took a break from school. Her older sister also got a job in the same 

restaurant and observed how quickly Mia moved up, gaining additional responsibilities in 

the kitchen. It was Mia’s older sister who informed their parents that becoming a chef may 

be a possible career for her. I found her to be a quiet, introverted interviewee, but a high 

achiever who has a passion for cooking. 

Findings 

Using IPA research methodology, I interviewed six culinary arts students about their 

shared life experience of choosing to become a chef. The participants all had parents who 

were initially against their decision to pursue a career in the skilled trades, specifically 

culinary arts, but later changed their minds. I queried the participants on three critical 

stages of information gathering and decision-making regarding their career choices. The 

major topics discussed were: 1) how they and their parents discussed education and career 
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choices while growing up; 2) how they came to pursue culinary training and the conflict the 

decision created with their parents; and finally, 3) how and when did their parents start to 

change their minds about their chosen career path. Exploring the participants’ experiences 

through these three life stages enabled me to answer the research question: what 

information or communication can help change parents’ perceptions of the skilled trades, in 

light of a stigmatization that prevents parents from discussing or encouraging their children 

to seek a career in the skilled trades? The participants’ shared experiences culminated into 

three major themes: participants’ parents held specific expectations for their children; 

participants’ parents used fear tactics to enforce stigma; and participants’ parents can 

overcome stigma. The findings are organized into three major themes which are then 

broken down further into sub-themes.  

Theme 1: Participants’ Parents Held Specific Expectations for Their Children 

The research revealed that participants’ parents communicated certain expectations 

around education, career, and values to their children while they were growing up, and 

these expectations contributed to the participants’ subsequent actions and decisions, to 

varying degrees. Three distinct parental expectation themes that stood out in the findings 

were the importance of acquiring a university credential, choosing a secure and 

comfortable career, and instilling the value of working hard.  

The Importance of Acquiring a University Credential  

Of the six participants, half of their parents expected them to attend university after 

they graduated high school, while the remaining parents were more open to other types of 

post-secondary education. Hannah, Mark, and Thomas all had pressure placed on them to 
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pursue a university education, specifically, while Mia and Chris were encouraged to go into 

post-secondary, in general (e.g. college, polytechnic, or university). Andrea could not 

remember any particular expectations regarding post-secondary education, which may be 

due to an estrangement during her teen years between her and her father. 

Hannah and Mark both ended up attending university due to their parents’ 

expectations, guidance, and persistence. Hannah spent six years at university, and Mark 

spent three years, only to feel disillusioned by the experience. Hannah’s parents said, “[they 

made] me believe that education is the only way, like, the higher university, the higher 

mark, you are going to get better job”. Hannah’s parents believed “a professional job in my 

parent's opinion is the job that require[s] [a] university degree.” Hannah ultimately 

completed a master’s degree, but she felt her parents misled her. She thought six years of 

going to university was a waste of time, she said, “[I] study …four year university [and] 

another two years university. So, six years in total plus the internship. So I waste[d] that 

much time." During Hannah’s high school years, her parents expected her to go to the ‘best 

rated’ university. Her parents told her that if you worked hard and got good marks you will 

be able to get a good job, she said, “When I actually go to university I change[d] my mind. I 

know that writing, studying is not enough…you need to be active. [You] need to volunteer, 

[and] need to do networking.” After graduating university she got a job in an office, but she 

did not enjoy being behind a desk all day. Mark’s experience was somewhat similar. 

Mark attended three different universities, locally and internationally in a span of 

three years, and was disillusioned with the university experience. He explained, “I was not 

really liking it, the combination of the courses and the people and all that, it just did not feel 
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good for me.” He lacked purpose, he continued, “Like, there was not any pride to be had 

with what I was doing.” During Mark’s upbringing, his parents said they would support him 

in any field he wanted to pursue, he told me, “it was always just…as long as you have 

something to work towards then we will be behind you. But, in retrospect, it was very 

much like, something traditional, going through the university degree program.” Like 

Hannah, university was the only educational choice offered to Mark. Thomas, however, 

discovered in his high school years that there were other post-secondary options. He had 

always been pressured to go to university, his parents would say, “just go to university, get 

an education, get a degree and then do, maybe, cooking as a hobby”. He did manage, 

eventually, to convince them into allowing him to participate in a full-time, first year, 

college-level culinary program offered at his high school for his grade 12 year. 

The reason Mark, Hannah and Thomas’ parents wanted them to attend university 

was the desire for a credential and the status that comes with it. Mark and Hannah both 

referenced the importance of getting a university credential. Hannah said, “they want 

certification, they want [the] degree", and Mark said, “as long as I get a bachelor's degree 

out of it and eventually a master’s, you know, then they do not really mind…I think they 

wanted that piece of paper.” In Thomas’ interview, he said his parents raised him with the 

belief that university and academics are the key to a comfortable life. They instilled in him 

that other post-secondary options, such as college, were ‘less than’ university, he said, 

"college [was] … a downgraded version like where people who are not smart, that is what I 

was led to believe." Thomas’ comment reflects how parents perceive status differences 
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between university and college and demonstrates the underlying bias in the expectations 

parents have for their children. 

Hannah and Mark, both expressed that university was not the right fit for them 

personally, and they experienced negative consequences by attending. Hannah was 

frustrated by all the time she wasted and expressed feelings of being lost. Hannah 

mentioned a few times throughout the interview how many years she felt were wasted. In 

reference to her parents suggesting she wait to sign up for culinary classes, “I do not want 

to wait anymore, I wait already six years.” After many years of going to university and 

taking different desk jobs, she expressed feelings of being lost, “I realized that this [is] 

totally not what I want, but I do not know what I really want. What I [am] good at… So, I 

was really lost.” Mark spent three years “flip flopping” on what majors to take at university. 

When he finally made the decision to leave university altogether, it caused conflict, and 

financial difficulties between him and his parents, he said, “[I] was not really on the best of 

terms with my family.” The parental expectation of acquiring a university degree for those 

that are not suited for it can mislead youth, and can have negative outcomes for the youth, 

or young adult.  

Choose a Secure and Comfortable Career  

I interviewed participants on their experience growing up with relation to 

discussions with their parents on their future occupation. I asked when career 

conversations were initiated by their parents so I could examine if there were any 

commonalities regarding parental expectations, and how those expectations may have 

affected the participants’ outlook. Almost all the participants identified that conversations 
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started while they were kids, with the usual questions adults ask children, such as, “what 

do you what to be when you grow up?” During those early years, participants’ parents 

suggested typical careers, such as doctors, teachers, and lawyers. Parents began to have 

discussions that were more serious when the participants were in grades 9 and 10, 

particularly during the selection of their next-year electives. A couple of themes emerged 

around key career attributes that parents discussed with their children, such as the desire 

for them to have job security and to choose a career with a certain level of comfort.  

Job Security. For half of the participants, job security was an important criterion 

emphasized by parents when choosing a career. Mia’s parents were highly engaged in 

choosing a specific career program for her at their local community college right out of high 

school, she said, “because I was guaranteed a job right after graduation”. Mia said she was, 

"always being persuaded to do something more like, I guess, safer”. Mia left her program 

after the first year, realizing the program was not a good fit for her. Another participant, 

Andrea, found it difficult to talk to her dad, in general, during her teen years, but when they 

did discuss expectations around career options, she said, "I think they just want me to go 

into, like, a career where I will be able to support myself." In Hannah’s case, her parents 

suggested she find something in a union, she said, “job security [is a] good thing, before 

maybe something union like [a] school [teacher], anything that has job security.” Along 

with job security, parents wanted their children to choose a comfortable career. 

Comfortable Career. A comfortable career refers to two different types of 

expectations parents want for their child’s career. Parents suggest careers to their children 

that they feel comfortable about or knew what to expect. In addition, parents did not want 
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their children to take jobs that will cause unnecessary hardship. The findings showed that 

the participants’ parents wanted their children to choose the same career they chose (if 

they had a positive experience), and to choose a physically comfortable career. It seems if 

the parents experienced a certain level of success, and comfort, they wanted their children 

to follow in their footsteps, or if the parents did not enjoy their occupation, they steered 

their child away from following in their footsteps. Initially, Hannah and Mark’s parents 

both wanted them to choose the same professions they chose, by suggesting each of them 

to go into a career in teaching, and in business, respectively. Hannah said, "At the 

beginning, my mom and dad wanted me to be a teacher, too". Hannah’s parents grew up in 

poverty and credited hard work and an education for moving them out of poverty and into 

a higher class and income bracket in Vietnam. They were proud of their accomplishments 

and were determined to see Hannah continue on the same trajectory they experienced. 

Similarly, Mark expressed, "My father really wanted me to go into business because that is 

what he had done." His father had a mentor who steered him out of the arts and into a 

business career at a young age, which proved to be a very successful path over the years. 

On the other hand, both Thomas and Chris were encouraged not to follow their parents’ 

example, wanting them to avoid becoming a labourer.  

Thomas and Chris both had mothers that worked as labourers and their mothers did 

not want the same for them. Both participants are first generation Canadians and were told 

that the opportunities in Canada were much better than what their parents experienced in 

their home countries. Chris said, “My mom talk[s] about how, like, we came here [to 

Canada] and obviously it is like you want to like take advantage of what is out there.” Chris 
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went on to explain, “Yeah, because obviously she works a labour job and with any mother 

or father, like, they obviously want the best for their child. If they are not particularly 

happy with the work they do, why would they want their son or daughter to do the same 

thing, right?” Both Chris and Thomas’ parents suggested they choose the typical career 

options, such as doctor or lawyer, while growing up. Thomas’ parents suggested he get an 

office job, one with “nice air conditioning’’. Chris said, “my parents very strongly did not 

want me to take like a labour job, very strong." In addition to the parents’ expectations for 

their children to choose a career with job security and comfortable career, parents also 

instilled the value of working hard. 

Instilling the Value of Studying 

 The majority of the interviews revealed that parents instilled certain values in their 

children as they grew up. There was an expectation for their children to “be their best”, to 

“work hard”, “get good grades”, and to have a “purpose in life”. One participant, Chris, 

expanded further on the importance of why he needed to work hard; it was to ensure he 

would make something of himself, so he would “not be a nobody”.  

Hannah’s parents instilled the importance of education, working hard and she 

recalled if she did not “get an A+, you cannot eat dinner [and] you go into the corner.” 

Mark’s parents instilled the value of working hard through being role models, by showing 

him how hard they worked every day. He said, “They wanted me to have a purpose no 

matter what it [would] be”. Thomas said his parents told him, “whatever, you would always 

have to have good grades.” Mia’s parents said, “work hard to show…you got something to 

show for it, I guess. Just always do your best, sort of thing”. Almost all the participants 
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brought up the same or similar messaging of the importance of working hard, doing your 

best, and making sure to get good grades.  

Chris expanded on the consequence if he did not make the effort to work hard, he 

said his parents, “pushed me to study harder and, you know, work harder in school and if I 

do not, then I am going to be nothing”. He further describes in more detail warnings his 

parents used if he did not work hard enough, he said: 

Sometimes they would be, like, ‘look at the people on the street’; you are going to be 

like a person on the street. I, kind of, like, worked really hard because I am, like, this 

is my future if I work hard now, I am not going to be a nobody. It is those words, that 

my mom told me. Just going to end up on the street. If you are going to do this, you 

have to be the best. That is something they have told me time, and time again. 

The above statement is a prime example of what parents say to their children to motivate 

them to work harder.  

Summary 

Parents communicated certain education and career expectations to their children 

throughout their informative years that had varying degrees of effect on their child’s future 

action and choices. Half the participants’ parents, for instance, desired a university 

credential for their child, regardless of if it was the right fit. The findings showed that the 

pressure on some participants led to unintended consequences that included family 

conflict, sense of disillusionment, feeling of being lost, and frustrations of wasted time. 

When it came to parents’ expectations regarding career choices, they preferred that their 

children choose a profession that had job security and guaranteed employment and one 
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that they were familiar and comfortable with and had a degree of physical comfort. Lastly, 

the findings showed that the majority of participants’ parents instilled the value of working 

hard, in order to avoid becoming a nothing, or, a nobody. 

Theme 2: Participants’ Parents Used Fear Tactics to Enforce Stigma 

 The second major theme that emerged from the findings was how parents used fear 

tactics and created self doubt to enforce stigma regarding their children’s choice to pursue 

a chef profession. All participants’ parents were initially against their children going into 

culinary arts training due to stigmatization, including negative perceptions of the skilled 

trades as being associated with a lower social class. During the interviews, I explored the 

parents’ perceptions of the chef profession through the messages parents relayed to their 

children while they were making a decision to apply for culinary arts training. The three 

fear tactics that parents communicated to their children to enforce stigma was to tell them 

‘you don’t have what it takes’ to succeed as a chef; the use of repetitive negative 

associations and stereotypes; and warning of the low pay they would receive. 

Sowing Self-doubt 

Four of the six participants’ parents told them in some form or another that they did 

not have what it takes to be successful as a chef. That negative messaging and dissuasion 

tactic created both fear and self-doubt in the minds of the participants. Mark explained, 

“basically my dad was questioning, he was, like, I don't think you are cut out for that. He 

actually said I do not think you will last.” Mark attributed this comment to both his “flip 

flopping” about university, as well as to the “popular image of chefs in the media where 

they are yelling and throwing stuff around, the classic Gordon Ramsay-type behaviour.” 
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Mark found this to be ironic because he was familiar with intimidating behaviour from his 

own father, and felt he would have no problem handling it, he said “so, I mean honestly I 

thought I was prepared for that because I mean he raised me in that, but yeah, so I never 

had issues.” Other participants experienced receiving similar comments, both Thomas and 

Chris’ parents also expressed concerns about their sons’ ability to succeed or handle a 

career in the culinary arts. When I asked Thomas how he knew his parents were against 

him going into culinary arts as a career choice he said they told me, “I do not think culinary 

is the right choice. They said, um, I do not think you will be successful in culinary”. Chris, 

referring to his mother, said, “She did not think I would be able to handle it, kind of thing.”  

 Andrea’s father and stepmother questioned her on the reality of reaching her 

dream of opening a restaurant one day; she said, “I [would] like to be able to open a 

restaurant. It is, like, anytime I brought that up, they just be like...” she continued her story 

with an imitation of her parents in a patronizing tone, “well, you know it takes a lot to open 

a restaurant. I just kind of answer[ed] like, I know, I am trying to learn about it.” Andrea 

explained to me that she is not planning to open a restaurant now, and she understood how 

difficult it is, due to the amount of planning and savings required. Attending culinary school 

was a way she could learn about it. Those comments reinforced that her father and 

stepmother “do not trust me with that stuff.” The participants’ parents used messaging to 

create fear and self-doubt in an effort to dissuade their children from pursuing a career in 

culinary arts. 

Negative Associations, Stereotypes and Low Wage  
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Participants’ parents all had negative perceptions of the chef profession and used 

those associations, repetitively, to discredit the profession as a career choice for their 

children. Hannah attributed her parent’s concerns to how cooks are perceived in Vietnam, 

she said:  

Because in Vietnam, cooking [is] not… professional. Like, cook[s] in Vietnam, … do 

not even need to go to university you, ….[do] not even [need to] graduate high 

school and [you] can get a job as a cook. There is no professional training or 

credential needed to become a chef. 

Mark described what his father’s perceptions were of him becoming a chef as, “working in a 

greasy kitchen for the rest of your life”, and “flipping burgers”. His father questioned why 

he would need to take further training, he asked Mark, “if you [already] work at a 

[restaurant] job, why do you have to go to school for it?” Andrea described her father’s 

reaction about her wanting to become a chef: 

[I] never really felt like my dad was proud of me. So I think that made it hard...I did 

not think he was going to be proud of me for wanting to become a cook. The silence 

and the kind of the look. He never really looked upset but just the, like, the uncertain 

look. 

Thomas’ mother suggested that he cook only as a hobby. He also revealed, rather hesitantly 

and awkwardly, what his parents thought about the skilled trades: 

 I do not think, they said culinary was not like [a] good…Yeah, they just said, um, I 

don't think culinary would be the right choice because it is not going to be, because 

like... their thoughts of trades was like, it was like those, I don't want to say bums. 
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Growing up, Chris’ mother used scare tactics in general about possibly winding up on the 

streets, he said, “Sometimes they would be, like, look at the people on the street; you are 

going to be like a person on the street. They use those kinds of tactics to like scare me.” 

With respect to him telling her the news about his desire to go into the culinary arts 

profession he said, “my mom was more, was kind of like, you cannot do this.” For Mia, it 

was her parents’ lack of communication and enthusiasm that signaled to her they did not 

approve of her choice initially. Even when Mia’s chef instructor in grade 11 parent-teacher 

interviews raved about her potential as a chef, she said they did not really take the praise 

as seriously as she did. She said, “….as a cook, I think they would see it as a little bit lower”. 

When the participants went to their parents with plans to become a chef, all the parents 

discredited the chef profession as a low-level job, with no need for training and one parent 

said it was for ‘bums”. 

Low Wage 

Another subtheme revealed in the interviews was how parents discredited the chef 

profession by discussing the low pay or wage their children would make. In addition to 

inferences of low wages mentioned in the subtheme negative associations and stereotypes, 

(e.g. parents commented on their children ending up on the street, or that skilled trades are 

for ‘bums’), four of the six participants’ parents commented directly on the subject with 

their children. Hannah explained one of the reasons her parents had such negative 

perceptions about cooks was, “because in Vietnam cook is low pay job skilled trades.” 

Andrea’s stepmother was also concerned about the low pay. Andrea said, “Then my 

stepmom…instantly was just, like, you know they [chefs] do not make much money. It is 
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always been about they do not make much money and then it is just, it is never really about 

anything else. It was always about the money...”. Chris’ mother, who was more against his 

decision to go into culinary arts compared with his father, described her concerns, he said, 

“She more so just gave, like, what she knows about it and her side and, you know, do not do 

it, it is low pay, it is hard, it is this, it is that.” Almost all the parents held the perception that 

the pay is low and tried to use this as a deterrent to their children becoming a chef.  

Summary  

The participants’ parents tried to dissuade their children from going in the culinary 

arts education and training by using fear tactics and sowing self doubt, in order to enforce 

stigma. The parents told their children that ‘they did not have what it takes’ to become a 

chef, and communicated negative perceptions and associations of the chef profession by 

perpetuating common stereotypes and myths, such as: ‘flipping burgers’, ‘greasy kitchen’, 

becoming a ‘bum’, or ‘ending up on the street’. They also brought up low pay as a reason to 

try to prevent their children from choosing to become a chef. Although parents used some 

or all the phrases mentioned above to try to dissuade their children from becoming chefs, 

after a time, there was a considerable shift in parent’s thinking that is demonstrated in the 

final theme. 

Theme 3: Participants’ Parents Can Overcome Stigma 

 The final major theme investigates how participants’ parents changed their minds 

and overcame their negative perceptions of the culinary arts. This section seeks to answer 

the research question: What communications, experiences, and information took place to 

change the participants’ parents mindset. In the one-to-one interviews, I explored how the 
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participants’ personal experiences and communications with their parents led to a change 

in their perceptions of the chef profession. Three subthemes emerged, participant’s 

management of the stigma; the importance of a credential; and the demonstration of chef 

skills. 

Participants’ Management of Stigma 

In the interviews, I explored the communications and other activities that took place 

between the time the participants approached their parents to discuss their desire to 

pursue a career as a chef, and when they saw a noticeable change in their mindset. It was 

apparent that the dynamics of each participant’s family and their interpersonal 

communication were unique, individual, and difficult to theme. As this study is about 

communications, and is not a research project on family dynamics, change theory, or 

sociology, I limited this section to the discussion around the similarities of how the 

participants managed the stigmatized messages that they received from their parents. The 

six participants managed stigma in three main ways, through secrecy, withdrawal, and 

education.  

Secrecy. Hannah was elated at the realization that chef training and becoming a chef 

(something she enjoyed) was also a way for her to stay in the country she loved. She knew 

that her parents would not accept her choice, so she secretly applied to a culinary arts 

program before they could say anything. She explained her tactic a few times throughout 

the interview, she said, “I do it secretly”, and continued, “I just want to take the Red Seal as 

fast as I can. And my mom and dad cannot change anything because I already apply for it, 

[and I] already got chosen”. After she employed this tactic, and later informed her parents, 
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they cut off all communication with her. Hannah eventually convinced her parent’s 

neighbor to speak to her parents on her behalf to open the lines of communication.  

Education. Thomas knew he wanted to become a chef in grade 11 and had to 

convince his parents in order to get their signature to enroll in the first-year, college-level 

culinary arts program offered at his high school for his grade 12 year. Thomas educated his 

parents on the salaries chefs made, he provided firsthand information from chefs about 

labour demand, and he discussed other job opportunities in the hospitality industry. He 

explained, 

Well because um, at the point where I was, like, I want to do this, this is fun. I did 

more research, like um, I would, like, sometimes when I have time, just browsing, I 

was, like, about the culinary things and I just talk to a couple chefs I met. Then, when 

I actually found out the truth cooks are in very high demand and those type of 

things. I, kind of, led them on, I would tell them about the things I would let them 

know what the average salary blah blah blah is. Then, I think um, at that point, they 

had a better understanding of what trades actually was. 

Thomas persevered every day having as many as 75 small conversations with his parents 

to get them to agree. 

In Mark’s case, when he chose to pursue formal training in the culinary arts, he 

called his parents and discussed the decision over a long and difficult conversation for 

about an hour and a half. Mark told them about the “hiring prospects”, but he educated 

them on how much becoming a chef meant to him. He said, “I was going more for the appeal 

to [their] emotion[s].” He continued: 
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With this…I did not go into this blind and just, you know, by the seat of my pants go 

for it. I had a sort of plan where I wanted to make them understand that, like up, 

until this point, I had never really wanted to do much, right? … It was, like, this is the 

first time in like 21, 22 years that this is really what I want. This is something that I 

can be good at and that I want to develop right. 

At the end of the long phone call, he said, “the conversation ended on sort of, not really a 

sour note, but it wasn't a happy ending. It was very much like I said my piece and they had 

accepted that this was what was happening.” He felt “drained”. Mark said it took his father 

five days to call him back, to offer him financial support. He was surprised it took so long 

for him call him back, he was sure he would call back in a day or two. 

Withdrawal. Andrea’s parents are divorced and she lives with her mother. During 

her teenage years, she stopped talking to her father for almost two years. She explained, “if 

my dad doesn't really like something, he kind of gets all grumbly about it”, which 

characterized his reaction when she talked to him about her decision take culinary arts 

training. Andrea partially attributed his acceptance to her decision out of fear that she 

would withdraw from him again. She said, “I think my dad just does not really want to lose 

me, which might partially be why he has kind of come to accept it.”  

 Chris used a combination of tactics when he chose to go into the high school culinary 

arts program. He did not let his parents know initially that he applied to the program 

(secrecy). He also used the potential threat of withdrawing from his parents, he explained, 

“overall, my parents, you know, like, do not like to nag me too much because, like, I distance 

myself from my parents sometimes.” The tactics he employed, along with consistent 
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reassurances over time and promises to work hard, helped them realize he was serious 

about becoming a chef.  

Validation through the Red Seal Accreditation 

The research uncovered that the Red Seal accreditation was a significant factor that 

contributed to parents changing their minds about their children training to become a chef. 

Not only was the Red Seal accreditation an important validator to parents, but the 

participants also expressed how much it validated the culinary arts training and industry 

for themselves, as well. The Red Seal is a Canadian endorsement and acknowledgement of a 

skilled tradesperson’s provincial and territorial certification, which allows them to work 

anywhere in Canada without further examination. The certification represents a standard 

of excellence that requires experience on a jobsite, as an apprenticeship, along with theory 

and training in a classroom. In order to qualify to get the ticket (or certification), 

individuals must have accumulated a certain amount of hours in their skilled trade and be 

able to pass exams. Each skilled trade has different requirements and there are several 

levels of training that need to be completed.  

For Hannah, the Red Seal immediately elevated the culinary profession for her, 

personally, and for her mother, she said, “a Red Seal…certificate can prove I am a 

professional. I am not just some guy [or] just [a] cook in the kitchen.” Hannah explains how 

in Vietnam cooks are a low pay, low skill trade, and are not recognized professionals. She 

said, “when I read about Red Seal I know…..the Red Seal at least [has] government support 

to show that this is professional. Because if you do not have a Red Seal then my mom say 

anyone can be a cook, right?” Hannah explained that once she was able to provide her 
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mother with more details about what Red Seal meant, she finally got the acceptance she 

was looking for, she said, “from that moment, my mom still not agree but at least because 

[of] the Red Seal she is like okay, give it a try.” She confirmed, “without that, I think my 

mom would never say yes.” 

Mark explained what the Red Seal meant to his parents, especially because they did 

not understand why he needed go to school to become a chef when he already had a job in 

a restaurant. He explained, “I was, like, well the potential for growth, the likelihood for me 

to get something more than some medial second line cook job is a lot higher if I got, you 

know, a piece of paper that says I [have] done it.” When I asked if he was going to work 

towards getting the Red Seal, he said, “yes, no absolutely, that was my plan from the get go.” 

For him, it was a validation of the work chefs do, he said, “Yeah. From the moment that I 

saw that ITA [Industry Training Authority] has that accreditation thing and they have 

everything sort of laid out on their website, and I saw that there was a progression, I was 

like well there we go.” Similar to Hannah, the Red Seal accreditation validated the 

profession for Mark. He explained:  

You know, because that is one of the main draws to it. You have that system of 

accreditation and at the end you get your Red Seal. If you have it, everyone knows 

what you had to do to get there because it is a standardized thing. So, that to me 

speaks a lot better [then, just], I have worked ten years in, like, this restaurant. 

Andrea’s father acquired his Red Seal in a different skilled trade and understood the 

significance of it; so, when she discussed her plan to get it, it signaled a seriousness with 

her father in her decision to become a chef, she said: 
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 They did not really take it that seriously, but once I started going, you know, I want 

to go into, like, culinary school, I want to continue this, like, I want to get my Red 

Seal someday. I think that, kind of, was the realization for them that, oh, we need to 

talk about this. 

Andrea further reflected on the time that her father and stepmother began to accept her 

decision to go for further training to become a chef, she explained,  

My memory is hazy but that might have actually been, kind of, when they started to 

like look more as though it might not be such a bad thing. When I, kind of, was like I 

want to aim for my Red Seal and want to get to a higher point. I am almost 

wondering if maybe what I told them they might have thought that it is like, oh, I just 

want to work as a cook somewhere. But it is like, no, I want to someday, if I could, I 

would like to learn as much as I can. 

Thomas was interested in culinary since the age of 14, but his parents did not really 

take him too seriously. When he had the opportunity to take the college-level culinary arts 

curriculum in grade 12, Thomas learned about the Red Seal accreditation through his 

research for the first time. He told me how he explained the Red Seal to his parents: 

Red Seal is a title basically. What you get after you finish your schooling. For 

example, I explained to them [is] if trades were academic course, PC1 [first year 

Professional Cook] would be, like, if you were doing this as a medical way, it would 

be, Red Seal would be a doctor. PC1 [first year Professional Cook] would be an 

associate or intern sort of things…So I would be, like, um, if uh, doctor is a final step 

for the thing, I would say Red Seal is the final step for the trades. 
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When I asked him if he thought that conversation made a difference to how they feel about 

culinary training, he said: 

Yes because um, when I told them about Red Seal, they kind of had an 

understanding, not an understanding they have heard of Red Seal. They kind of 

knew it was kind of important thing, important title and then when I explained to 

them further about Red Seal that is when they were like, oh, this could be an actual 

career. 

Chris plans to get his Red Seal mainly because he has already accumulated the large 

amounts of hours in the kitchen that are required for the accreditation. He acknowledged 

that the Red Seal has a good reputation, but he was not as impressed as the other 

participants were. He said, “Having your Red Seal does not automatically mean, it is not like 

your Master’s or your PhD. It is nothing in comparison. It is more like just like you did 

school and you, you know, did certain things.” When it comes to his mother though, it is 

important to her. I asked Chris if his mother cares either way about him getting the Red 

Seal and he said, “Actually yeah, she thinks that if I get my Red Seal…it automatically means 

that I am going to get a better job.”  

For Mia and her family, getting her Red Seal is also important. I asked Mia if the Red 

Seal accreditation ever came up when choosing a culinary school. She affirmed it had and 

said, “Yeah, they want me to get my Red Seal and I do too.” When I asked her why, she 

explained, “it is basically the way that we all see it, you want to finish and you want to have 

an end goal, something to work for. If you finish your PC1 [first year Professional Cook] or 

your PC2 [second year Professional Cook], you do not have anything to show that you have 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  53 
 
done it.” All six of the participants acknowledged the importance of the Red Seal 

accreditation for their parents, and themselves.  

Demonstration of Chef Skills 

Another important finding from the research that contributed to a positive change 

in parents’ perceptions of the chef profession was the variety of ways the participants 

demonstrated their chef skills to their parents. Almost all the participants either sent 

photos of the dishes they created to their parents, prepared meals for their parents, or 

participated in skills competitions. Parents were educated firsthand on the high level of 

skill needed to become a chef by witnessing these displays of skills over a period of time. 

Sending Photos. Most of the participants alluded to the significance that sending 

photos had on their parents’ sense of pride. Hannah spoke about the various reasons why 

she sent photos of the presentation of her meals to her parents. She said, “Yeah, I think that 

make my mom [happy, proud], like, every week…if I make something beautiful, I send it to 

my mom and dad, and say, I made this.” She explained, “I also take picture[s] because I 

want my mom and dad to see…the artist[ry], the creativity.” Mark explained how he knows 

his parents are happier now about the choice he made to go to culinary school, he said, “So, 

and like now, a year later, I know for a fact they, really….are happy, asking how school is 

going, that kind of stuff, send us pictures.” When Thomas spoke about sending photos to his 

parents, he said, “They are always amazed…all of the stuff I make here and learn here. I like 

to once a week send it (photos) to them. Just to see what I am doing and how I am doing it. 

It is always, like, very positive feedback.” Andrea said, “Every once in a while I show them 

pictures. If I have any, I would show them things from my work. Like, I made this today or 
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we are doing this.” Mobile phones make it easy for participants to share what they are 

doing in class or at work, so parents can get a true sense of what they are learning, even if 

they are far away from their parents.  

Preparing meals. One of the other ways the participants demonstrated their skills 

to their parents was through the preparation of meals. Andrea impressed her stepmom, 

who was initially outspoken about her career choice. She said:  

I mean, my stepmom actually pointed out my knife skills the last time I went for 

dinner. Probably one of the things I am quite proud of actually. I am good with my 

cuts. She actually pointed out and complimented me, which was crazy because we 

have been getting along a lot better now. I have started to actually enjoy being 

around her. 

Chris has a similar experience with his mother, who recognized his level of skill, he said: 

Obviously as the time went [on], we actually had a conversation and she talked 

about how she has seen my improvement and, like, the way I do it, she can tell I 

know what I am doing…she obviously saw more technique and just organization 

and skill. That to me was something that I was astonished that she was, really, she 

paid attention to the little details. 

Thomas explained that his parents were surprised and impressed, probably because in his 

culture food presentation is different, he said:  

In Asian culinary you do not have this high-end plating, it is always in a bowl or it 

was very simple. But they [have] never actually seen fine dining where, like, little 
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plating, little decorations, and garnishes, and when they saw that kind of plating 

they were very impressed and interested.  

When I asked Thomas at the end of the interview what he thought was the main reason, 

information or experience that changed his parents mind about culinary, he said, “I think it 

was actually, when they came and tried the food and [saw] the food we made. Like, how it 

could be elevated.” Thomas’ comment demonstrates the significance of how the 

participants’ display of chef techniques contributed to changing parents’ negative 

perceptions. 

Skills Competitions. Each year skills competitions promote skilled trades’ careers 

to parents and educators, as well as highlight students’ abilities in their respective skilled 

trade. Held regionally, provincially, nationally, and internationally, colleges and trades 

schools choose their top students to compete against each other with the top three winners 

moving up to the next regional level, finally representing their country at the World Skills 

competition. Hannah’s chef instructor chose her to represent her school and she felt 

strongly that the participation in the competition had an important influence on her 

parent’s acceptance of her career choice, she said, “I was lucky because I was chosen for the 

skills competition. So [it] show[ed] my mom that I [was] really commit[ted] to that.” She 

added, “My mom and dad see that, oh, she is serious.”  

Summary 

Parents can overcome the stigmatization associated with the skilled trades. This 

section demonstrates how parents were able to change their negative perception of the 

chef profession and start to take pride in their child’s choice. Parents changed their mindset 
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in three main ways: 1) through the participants’ management of the stigmatized messages 

from their parents by hiding information (secrecy); by threating to stop communicating 

with them (withdrawal); or by providing new information about themselves or the 

program (education); 2), by participants making their parents aware of the Red Seal 

accreditation; and 3), through witnessing the demonstrations and displays of their 

children’s chef skills, which included sending photos, preparing meals, and participating in 

skill competitions. In the next section, I will delve in deeper to the findings discussed above 

and apply them to the literature. 

Discussion  

The discussion section expands on the findings outlined in the results section above 

and relates them to the literature. At the end of the discussion section, I provide a list of 

recommendations for parents, high school counsellors, communicators in government, and 

industry employers to assist others in the effort to reduce or overcome stigma surrounding 

the skilled trades. 

Theme 1: Participants’ Parents Held Expectations for Their Children 

 Parents had three major expectations for their children: the importance of 

acquiring a university credential; choosing a secure and comfortable career; and instilling 

the value of working hard. I will explain below how some of these expectations 

unconsciously contributed to a desire for status and a stigmatized view of the skilled 

trades. 

The Importance of Acquiring a University Credential 
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Five of six participants’ parents expected their children to take some form of post-

secondary education, with three of the six participants’ parents specifically steering their 

children towards acquiring a university credential. Hannah, Mark and Thomas all 

experienced pressure from their parents to pursue a university education, even after it 

became apparent it was not the right choice for the participants. The Parent Perceptions of 

Careers in the Skilled Trades survey found that 57% of parents surveyed preferred a 

university education for their children despite knowing about the many benefits of skilled 

trades careers (CAF, 2014). The findings matched the literature, Lehmann (2009) said, 

“Reviewing data on educational aspirations, Davies (2005, p.151) found that 57% of 

Canadian parents expected their offspring to attend university and only 12% did not 

foresee any post-secondary education in their children's future” (p. 138). According to 

researchers, Andres et al. (2007), in their paper titled Educational Expectations, Parental 

Social Class, Gender, and Postsecondary Attainment, the reason parents desired a university 

credential for their children could be due to status attainment. The researchers found in 

their literature that many researchers argued a “postsecondary education is needed to 

secure middle-class social status, social prestige, and respect” (Andres et al., 2007, p. 235). 

Parents want a university education for their children because of the conscious or 

unconscious desire for a higher social status. 

There are differing degrees of social hierarchy depending on the particular 

university attended; the better the reputation of the university, the higher level of social 

status the adult child and family attains in the eyes of society. Two participants, Hannah 

and Thomas, explained how important the type of university was to their family. Hannah 
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said, “when I took the university exam, [there was] a lot of pressure because if I did not get 

to the [top university in Asia] it is not good enough for my mom and dad. I had to get [in]to 

the best university there.” Similarly, Thomas said, that it was “not even just university, but 

it had to be a type of, like, the names of the university [was] even important to her.” These 

comments demonstrate how parents wanted their children to acquire a higher social status 

in order for them to have the best opportunities and to avoid the consequences of a lower 

social status. Link (2001) said, “It is important to note that lower placement in a status 

hierarchy can begin to have effects of its own on a person's life chances” (p. 373), and 

“lower status itself becomes the basis of discrimination” (p. 373). Skilled trades training 

resides in the lowest placement on the status hierarchy for education. Based on Link’s 

observations and the knowledge that a credential from a top university provides a promise 

of a higher status in the social hierarchy order, it is understandable that parents become 

active stigmatizers to prevent their children from choosing a skilled trades education. 

Status symbols, like university credentials, work to value and credit individuals, 

creating hierarchies, inequalities and power structures, while stigmatization is used to 

devalue and discredit individuals. Stigma uses myths and negative stereotypes to reinforce 

and maintain inequalities. One common myth regarding the skilled trades is that they are 

for students who are not strong academically (Sych, 2016, p. 45). My research found that 

both Hannah and Mark were strong academic achievers throughout their high school and 

university years. Although they both did well academically in university, they did not enjoy 

attending university for various reasons. Hannah did not want a job that required her to sit 

behind a desk all day; and Mark was not able to find his purpose at university, he said, “I 
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never really struggled with much academically because I guess I had good habits as a 

teenager but um, I just was not really enjoying it at all. Like there was not any pride to be 

had with what I was doing.” The participants in my study, who did not enjoy university, and 

chose instead to go into the skilled trades, did not support the myth that skilled trades 

were for those not academically inclined.  

Using British Columbia as an example, there is a misalignment in post-secondary 

education between what the B.C. Labour Market requires over a 10-year outlook (from 

2019-2029) and the current full-time equivalent (FTE) student enrolment. The percentage 

of job openings that require college training (Diploma, Certificate, and Apprenticeship) is 

41% (or 353,500 openings) and the percentage of job openings that require university 

(bachelor’s graduate or professional degree) is 36% (or 307,600 openings) (citation for 

stats?). Whereas, according to the statistics taken from the Post-Secondary Central Data 

Warehouse, current percentage head count of students enrolled in colleges is 29.7% and 

the current percentage head count of students enrolled in universities is 70.35% (Ministry 

of Advanced Education and Skills Training, 2021). If these enrolment statistics are any 

indication of what the next several years will look like, university graduates will face less 

career opportunities. Irwin (2018) paraphrased researchers on this subject and noted: 

The sustainability of graduate employment opportunity and reward is unclear, and 

some see a looming crisis linked to growing ‘social congestion’ (Brown, 2013) in the 

graduate labour market. Although the relative returns to a graduate education have 

been sustained through periods of expansion this is unlikely to be sustained into the 

future. (Blundell et al., 2016, p.244)  



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  60 
 

There also could be additional costs to pressuring young adults to attend university, 

when the fit is not appropriate. The findings showed that Hannah and Mark, the two 

participants who attended university, both experienced negative effects for many years 

after their parents pressured them into attending university. Some of the issues they 

brought up in the interviews showed the pressure, and subsequent experience, resulted in 

family conflict, financial stress, frustrations of wasted time, and the feelings of being lost. 

They felt a profound disillusionment of what their parents promised university would be 

like versus the actuality. Hannah and Mark’s stories show strikingly similar negative 

experiences that suggest possible future investigation into this subject would be 

worthwhile.  

Choose a Secure and Comfortable Career 

There is a lot at stake for parents when their children choose a career. Parents and 

children’s identities are intertwined with each other, and a child’s career decision can 

reflect positively or negatively on their parents.  

Most of the participants could not provide many details on the specific occupations 

that were expected of them by their parents. Lehmann (2009) summarizes the literature 

from Bourdieu (1977, 1990), and Hodkinson and Sparkes (1997) regarding career 

decisions and explained that they are “neither determined nor completely rational. Instead, 

they are based on personal experiences (e.g. through employment or other exposure to 

occupations) and advice from others” (p. 139). Although most of the participants’ parents 

did not choose a specific career for them, the findings showed two general attributes 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  61 
 
parents expected the participants to consider when choosing a career. They wanted their 

children to have job security and a certain level of comfort.  

On the surface, these two parental expectations seem logical; however, on closer 

examination these are unconscious messages based on an underlying fear related to a loss 

of societal status. Both lack of employment or job insecurity, and labour intensive work or 

dirty work (uncomfortable jobs) carry a much lower status and are often stigmatized by 

society. I discuss job security and comfortable career themes, in more detail below. 

Job security. Most of the participants’ parents expected their children to choose a 

career that will provide them with job security and guaranteed employment. Aside from 

my research findings, I was unable to find additional literature on the importance of job 

security to parents, but the literature showed job security was important to youth. 

According to Code et al. (2006), “junior high students appeared to wonder about their 

future job security and financial stability” (pp. 166-167). In their paper, Adolescents' 

Perceptions of Career Concern, they found that “individual responses of discouragement 

relating to the ‘security’ theme included concerns about ‘job opportunities,’ whether they 

‘will be able to find a job,’ and ‘if there are enough job[s] available.’” (Code et al., 2006, p. 

167). The desire for job security is an understandable and a logical expectation to have 

when choosing a career, however, there are unconscious social fears involving status that 

are a hidden part of that expectation, as mentioned earlier.  

Job insecurity, or the lack of employment leading to poverty and homelessness, is 

the lowest rung on the social status ladder. If parents cared only about job security, they 

would encourage their children to include skilled trade’s occupations to consider along 
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with other career options because of the high demand in almost all the skilled trades’ 

industries; and participants would not have experienced such resistance about their 

decision to become a chef. I suggest the desire for higher social status is more important to 

parents than job security. Therefore, we can conclude that job security in and of itself is not 

the only expectation parents have for their children when choosing a career. Parents are 

also looking for job security in occupations that have more social status, which I have 

themed as comfortable careers.  

Comfortable Careers. The participants described several career attributes parents 

wished for them that fit under the theme of comfortable careers. Parents wanted their 

children to choose occupations that: parents were familiar and happy with (e.g. following in 

their footsteps); did not contain dirty or hard physical work (e.g. becoming a labourer); and 

had a pleasant environment (e.g. “air conditioning”). The message from parents was to 

avoid ‘dirty’ work, the work that is often stigmatized. Kreiner et al. (2006), summarized the 

literature on stigmatized occupations in their article titled Identity Dynamics in 

Occupational Dirty Work and cited Goffman (1963) and Hughes (1951, 1958), “who 

speculated on three ways that an occupation could be considered stigmatized: through 

physical, social, or moral taint” (p. 620). Parents’ concerns that their children will choose 

an occupation that will devalue them in the face of society is a real fear, but somewhat 

distorted, according to Hughes (1951, 1970) and Meara (1974) who pointed out, “that 

virtually all occupations at times involve some form of dirty work.” (Kreiner et al., 2006, p. 

620). Doctors, for instance, have many unpleasant and dirty parts of their job but are still 

regarded as one of the highest valued occupations. Parents’ expectations of their children 
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choosing a comfortable career communicates a specific and narrow view of work and does 

not provide children with the numerous possibilities of occupations, including those in the 

skilled trades. 

Parents communicated two important expectations for their children when 

choosing a future occupation: look for a profession with job security and one that is 

comfortable (i.e. does not require physical labour, or dirty work). On the surface the 

expectation seems like common sense, however, the underlying fear points to the possible 

consequence of stigmatization by society if participants choose a career that does not fit 

these narrow attributes. 

 

Instilling the Value of Studying 

The final expectation parents had for their children was the desire for them to study 

harder, and to be the best at whatever they chose. Instilling the value of studying hard is a 

common and universal parental expectation that most of us are familiar with growing up. 

Chris elaborated on the possible consequences of not working hard, he was told that he 

would end up on the street and be ‘a nobody’. In order to motivate him to study harder, 

Chris’ parents presented him with the worst-case scenario of being devalued by society. His 

parents perpetuated a common stereotype and stigmatized message, by suggesting he 

could become ‘a person on the street’. The statement “involves a label and a stereotype, 

with the label linking a person to a set of undesirable characteristics that form the 

stereotype” (Link, 2001, p. 369) in order to devalue and discredit certain people. 

Individuals who are homeless or ‘street people’ (the label) are seen as lazy or do not work 
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hard (the stereotype) and are ‘a nobody’ or nothing (devalued) to the rest of society. 

Homelessness is much more complex than the statement suggests. In order to deconstruct 

the myth and stereotype of homelessness, researchers Heinze et al. (2012) studied 103 

homeless youths in their paper, Reasons for Homelessness: An Empirical Typology and found 

17 reasons for youth becoming homeless, which included: safety, lack of family support, 

rules and conflict, and lack of resources. There were no specific findings that laziness, or 

not studying hard enough contributed to becoming homeless. The parental expectations of 

working hard, once examined and deconstructed, demonstrates the myths parents use to 

motivate their children.  

Theme 2: Participants’ Parents Used Fear Tactics to Enforce Stigma 

Once the participants communicated to their parents their decision to train to 

become chefs, the findings showed that the participants’ parents used a variety of fear 

tactics and sowed self-doubt in their children to enforce stigma. The parents were averse to 

their children going into a career in the culinary arts because of the negative perceptions of 

the skilled trades due to society’s stigmatization of it being associated with a lower social 

class. As soon as the parents became aware of their children’s interest, or decision, they 

used various fear tactics to enforce stigma in an attempt to change behaviour and correct 

their children’s path, which is in line with the literature. Irwin (2018), wrote,  

Over the years, as their children grew up, the data reveal very starkly how parents’ 

involvement became strongly directional if their children appeared at risk of 

diverging from a valued pathway. Parents reflected on their children’s evolving 
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capacities, interests and expectations for the future, and intervened at key moments 

mobilising resources which kept children ‘on track’. (p. 246) 

The parents became the stigmatizers and used their power status in the relationship 

in an effort to dissuade their children from becoming a chef. In Conceptualizing Stigma, Link 

(2001) explained the importance of power and explained how: 

Stigma is entirely dependent on social, economic, and political power – it takes 

power to stigmatize. In some instances, the role of power is obvious. However, the 

role of power in stigma is frequently overlooked because in many instances power 

differences are so taken for granted as to seem unproblematic.” (p. 375) 

 Rather than protecting or supporting the children’s decision, the parents used their power 

to redirect the children back to the original expectations they had for them. 

The parents demonstrated established stigma responses, such as fear, anger, and 

(less so) disgust, in order to motivate their children by ‘keeping people (the child) in’ to 

enforce social norms and to follow their parental expectations of choosing a career with a 

higher status. In Link and Phelan’s (2014) paper on Stigma Power they said that 

“stigmatizers have strong motivations to keep people down, in or away and that they best 

achieve these aims through stigma processes that are indirect, broadly effective, and 

hidden in taken-for-granted cultural circumstances” (p. 24). The participants’ parents 

employed similar communication tactics and messages to dissuade their children, which I 

categorized into three subthemes: the sentiment of ‘you don’t have what it takes’ to 

succeed as a chef, the negative associations and stereotypes of chefs and cooks, and the 

probability of the low pay they would receive.  
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Sowing Self-doubt 

The majority of the parents sowed self-doubt in their children when they discussed 

their decision to enroll in chef training. They were told ‘you don’t have what it takes’, ‘you 

are not cut out for it’, or ‘you won’t be successful as a chef’. In this section, I deconstruct 

these messages below in more detail and examine the literature.  

Upon hearing statements, like ‘you don’t have what it takes’, the participants were 

incredulous that their own parents thought they were not capable of becoming a chef. The 

statement used shock to gain attention and implied there is a chef ‘type’, and they do not fit 

that ‘type’. Researcher R.A. Smith backs up this discovery in her paper, Language of the 

Lost: An Explication of Stigma Communication. She asserted, “Stigma communication needs 

to provide content that gains attention quickly, encourages stereotyping and perceived 

entitativity of a stigmatized group, and provides reasons and emotional reactions for 

barring access of stigmatized groups from society to protect the community” (Smith, 2007, 

pp. 467-8). At the same time, statements like ‘you don’t have what it takes’ create fear and 

self-doubt for the receiver. By insulting the child’s capabilities, parents want their children 

to reconsider and change their decision. Smith (2007) said, “disgust, fear, and anger 

motivate actions to remove a social threat and they also may encourage cognitive 

reactions” (p. 472). She also explains how the power of stigma messaging attributes form 

fear and self-doubt (in this case) to motivate certain behaviours, she stated, “One reason 

why stigma messages are so powerful is that the features of stigma messages—marks, 

group labels, responsibility, and peril—make attitudes accessible, encourage attitude 

formation, and automatically predispose certain behavioral reactions” (Smith, 2007, p. 
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468). Beyond shocking, insulting, fear-producing, and motivating, statements, such as, ‘you 

don’t have what it takes’ contain another message. 

The statement puts the child in the position where they must prove that they have 

what it takes to go into the skilled trades, something they are not required to do if they had 

chosen an approved, academic path. Thomas said, “okay well when I told them I wanted to 

go into culinary like culinary as a trade, well they didn't think much of it. They were just 

like, okay, if you really wanted to go, and then prove to me that you are going to do what it 

takes.”  

‘You don’t have what it takes’ is an example of a stigma message the parents said to 

their children to shock and gain their attention. The message invoked fear and created self-

doubt with the intention to dissuade the participants from going into the skilled chef trade. 

It also set up a situation where the participants needed to prove they do have what it takes 

to become a chef.  

Negative Associations, Stereotyping and Low Wages 

The findings demonstrated that the participants’ parents held negative perceptions 

of chefs and expressed those negative associations and stereotypical views to their 

children. Parents perpetuated the following stereotypes: individuals do not require any 

skills or training to become a chef (i.e. flipping burgers, you do not need high school); a 

chef’s job is dirty and unpleasant (i.e. greasy kitchen); and chefs are in a lower level 

profession with low pay. Stereotypes or group generalizations are a critical part of the 

stigmatization process with the intention to devalue individuals. Link (2001), in 

Conceptualizing Stigma, said: 
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 An almost immediate consequence of successful negative labeling and stereotyping 

is a general downward placement of a person in a status hierarchy. The person is 

connected to undesirable characteristics that reduce his or her status in the eyes of 

the stigmatizer.” (p. 371)  

Upon hearing participants’ decisions to train to become a chef, parents became the 

stigmatizer. By negative stereotyping, the parents’ aim was to create fear in their children 

that they will not be valued in society, this was an effort to motivate their children into 

changing their mind. It is also reasonable to presume that the participants’ parents may 

also have been concerned that their own status would be lowered, by association.  

Another fear tactic parents used to enforce stigma was telling their children about 

the low wages chefs make. As with all professions, when you are starting out, wages begin 

low and increase over time. Like many occupations, additional experience, expertise and 

responsibility increases a chef’s income. According to job website, talent.com, the average 

salary for chefs in Canada is $40,000 a year, with executive chefs at five-star restaurants 

receiving a salary of $100,000 a year (talent.com, 2021). Depending on how 

entrepreneurial a chef is, or if they own a restaurant, the income has an even higher 

potential. 

Theme 3: Participants’ Parents Overcame Stigma  

The six participants in the study all experienced stigmatization responses from their 

parents when they announced their desire to become a chef, as discussed in the previous 

section. The final major theme seeks to answer the research question: What 

communications, experiences and information took place to change the participants’ parents 
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mindset. The following three subthemes emerged from the research and were critical in 

changing their parent’s mind: participant’s management of stigma communication, the 

awareness of the Red Seal accreditation, and the demonstration of chef skills.  

There was no single way parents were convinced to change their mindset, the three 

subthemes worked alongside each other over time to change parents’ minds. The literature 

says in order to overcome stigma, “any approach must be multifaceted and multilevel… to 

address the many mechanisms that can lead to disadvantaged outcomes” (Link, 2001, p. 

381). Before I discuss the findings, I would like to note that although the criteria for 

participation in the study stipulated the parents needed to have a positive change in their 

mindset regarding the skilled trades, I found there were differing degrees of change, and 

that some parents would revert to their old thinking. More than one participant used the 

word ‘resigned’ to describe how their parents seemed when I dove deeper into questioning 

about how and when their parents showed a change in mindset. Hannah said, “I think, even 

until now, like last week when I called my mom she says, you really think you want to do 

this?” Mark thought the word ‘resigned’ better described his parents’ feelings regarding his 

career choice. With that acknowledgement, I begin by discussing how the participants 

responded to the stigmatized messages from their parents. 

Participants’ Management of Stigma Communication 

Participants managed the stigma messages from their parents in one or more of the 

following three ways: through secrecy (e.g. hiding actions from parents); withdrawal (e.g. 

threating to withdraw contact with parents); and education (e.g. providing parents with 

information about chef profession). Stigma message effects are discussed in the 
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Encyclopedia of Communication Theory  which states, “Bruce Link and colleagues have 

argued that those labeled as members of a stigmatized group attempt to cope with the 

stress of impending devaluation, social rejection, and discrimination through three 

different communication activities: withdrawal, secrecy, and education” (Littlejohn et al., 

2009, p. 932). My research purposely did not extend into other disciplines such as family 

communications, or sociology. Therefore, I did not assess if a specific parent-child 

relationship dynamic contributed to the participants’ choice of stigma management. My 

discussion focuses only on the similarities and themes found in how the participants 

managed their stigma communication with their parents and how the participants 

internalized those strategies.  

Most research on stigma responses and management is specific to the area of study, 

such as, obesity or mental health, however; Meisenbach (2010), developed a general theory 

and model for Stigma Communication Management (SMC) that can be applied to any 

stigmatized group to help categorize strategies and the management of their identities to 

reduce suffering from stigma. Her model maps the initial responses and reactions of the 

stigma messages, the types of stigma (e.g. physical, social, moral), the individuals’ attitudes, 

response strategies, and the outcomes and consequences (Meisenbach, 2010). Meisenbach 

(2010) said, “Stigma management can occur as a reaction and response to receiving a 

stigmatizing message” (p. 276) and suggested it could be applied to a range of stigmas, 

including within the family. SMC strategies use two main criteria, “(a) the individual’s 

attitude about challenging or maintaining public perception of the stigma, and (b) the 

individual’s attitude toward the stigma’s public applicability to him or herself” 
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(Meisenbach, 2010, p. 277). The two criteria are then broken down further into if the 

stigmatized individual either challenges the stigma or accepts the stigma as status quo 

(Meisenbach, 2010). The framework then attributes several strategies such as, accepting, 

avoiding, evading responsibility, reducing offensiveness, denying, and ignoring/displaying 

into these four categories (Meisenbach, 2010). Using Meisenbach’s SMC strategies 

framework, I applied and categorized the findings of the six participants’ stigma 

management in relation to their parent’s stigma messages to determine what their 

attitudes were regarding the stigma.  

Table of participant’s responses to stigma messages 

 Stigma Communication Strategies 

Participant Management 
and 
reaction to 
parent’s 
stigma 
messages 

Accept public 
understanding 
of stigma 
 
 
Accept stigma 
applies to 
self 

Accept public 
understanding of 
stigma 
 
 
Challenge that 
stigma applies 
to self 

Challenge 
public 
understanding 
of stigma 
 
Accept stigma 
applies to 
self 

Challenge 
public 
understanding 
of stigma 
 
Challenge that 
stigma applies 
to self 

Hannah Secrecy   

e.g. Hannah 

secretly signs 

up for chef 

training 

Accepting 

-Passive (silent) 

acceptance 

-Isolate self 

   

Mark Education 

e.g. Parents 

don’t know 

what 

they are talking 

about 

   Denying 

Logically- 

Discredit 

discreditors 

Provide 

evidence/info 
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Highlight 

logical fallacies 

Andrea Threat of 

withdrawal 

from seeing her 

father 

Accepting 

-Isolate self 

   

Chris Secrecy 

e.g. Signed up to 

culinary 

program in high 

school 

 

Threat of 

withdrawal 

 

Accepting 

-Passive (silent) 

acceptance 

 

 

-Isolate self 

 

   

Thomas Education 

e.g. doctor 

analogy 

 

 Avoiding 

-Make favorable 

social 

comparisons 

 

 

 Denying 

-Provide 

evidence/info 

Mia Withdrawal 

e.g. Sister 

expresses Mia’s 

desire to 

become a chef 

Accepting 

-Passive (silent) 

acceptance 

   

 
The table based upon Meisenbach’s SMC strategies framework expands on the three 

communication activities (withdrawal, secrecy, and education) conceptualized by Link and 
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others (Littlejohn et al., 2009), to show a more fulsome picture of how the stigma messages 

were perceived internally by the participants. The table demonstrates that the majority of 

the participants, Hannah, Andrea, Chris, and Mia’s management of their parent’s 

stigmatized messages fell under the categories of ‘accepting the public’s understanding of 

stigma’ and ‘accepting that the stigma applied to themselves’, and Mark and Thomas, 

managed the stigma messages by ‘challenging public understanding of stigma’ and 

‘challenging that stigma applies to self’. Whether the participants’ SMC response strategy 

was accepting (withdrawal, secrecy), or avoiding, denying (education), the outcome, or 

management of the stigma contributed to a change in their parent’s mindset.  

The stigma communication management strategies that the participants used to 

cope with the stigma messaging had persuasive and possibly manipulative qualities that 

were an important part of changing their parents’ mindset. Hannah and Chris, for example, 

both secretly applied to take culinary arts training. Hannah explained the effect of signing up 

secretly as a way to stand up to her parents, she said, “I do it secretly”, “my mom and dad 

know that when I sign up already they cannot change my mind, so they know.” Andrea, who had 

been estranged from her father for two years, felt the possible threat of withdrawal contributed to 

changing her father’s mind, she said, “I think my dad just does not really want to lose me, 

which might partially be why he has, kind of, come to accept it”. Thomas educated his 

parents to change their perception and correct stereotypes of the chef profession: 

Then, when I actually found out the truth [that] cooks are in very high demand, and 

those type of things. I, kind of, led them on, I would tell them about the things I 
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would let them know what the average salary blah blah blah is. Then, I think um, at 

that point, they had a better understanding of what trades actually was. 

In addition to educating his parents, Thomas made favorable social comparisons to other 

industries that his parents respected to elevate the chef profession. He said: 

For example, I explained to them if trades were [an] academic course, PC1 

(Professional Cook 1, which is the 1st year of chef training) would be, like, if you 

were doing this as a medical way, it would be, Red Seal would be a Doctor. PC1 

would be an associate or intern sort of things.  

Other stigma researchers have pointed out that the tactic of using favourable comparisons, 

similar to Thomas’ analogy of the doctor’s journey, is common for those that avoid or deny 

a stigma that applies to them. In SMC theory, Meisenbach (2010) said: 

 Individuals who accept that a public stigma perception exists, but do not accept that 

it applies to them, will engage in avoiding strategies, including: hiding stigma 

attributes, avoiding stigma situations, stopping stigma behavior, distancing self, and 

making favorable social comparisons. (p. 282)  

The SMC model illustrates that participants internalize stigma messages from their parents 

in different ways and respond with one or more strategies (e.g. secrecy, withdrawal, and 

education) to manage those messages. The management of the stigma messaging not only 

helps the participant cope with the stigma, but also is an important contributor to changing 

their parents’ minds set. 

Awareness of the Red Seal Accreditation 
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One of the most significant findings that contributed to changing parents’ 

perceptions of the skilled trades was the awareness of the Red Seal accreditation, a 

certification for skilled trades in Canada. All six of the participants interviewed planned to 

acquire the Red Seal accreditation for chefs after they completed their second year of chef 

school. I asked Mark if the Red Seal accreditation was important for all his classmates and 

he said, “No… It is not universal, which didn't really make sense to me, because I was, like, 

why would you bother going half way, right?” The Red Seal is the credential parents are 

looking for in absence of a university credential. The accreditation elevates the training and 

profession for both the parents and children. Power (2001) stated, “Members of the middle 

class largely depend on credentials bestowed by the educational system in order to acquire 

or hold on to their position” (p. 197). I suggest the Red Seal is a significant game changer to 

the parents who stigmatize the skilled trades, in particular. 

 The Red Seal credential for professional cooks helped to reverse the stigma parents 

held for the skilled trades by valuing and crediting the skills of the participants. A 

credential (or a credit) is the opposite of stigma (the discrediting). Hannah said it best, “the 

reason is we have a Red Seal…certificate can prove I am a professional. I am not just ‘some 

guy’ [who] just cook[s] in the kitchen.” The words ‘some guy’ Hannah refers to in her quote 

suggests a devalued or discredited person, ‘a nobody’. The Red Seal, issued through the 

provincial government, is recognized across the world, and values the skills that the chef 

profession requires. It provides both parents and participants the credential, or ‘piece of 

paper’ they desire. As Hannah said, “when I read about Red Seal I know that, okay, the Red 

Seal at least we have government support to show that this is professional.” The value in 



CHANGING PARENTS’ PERCEPTIONS OF THE SKILLED TRADES  76 
 
parents and youth knowing about the Red Seal cannot be overstated, but there is a lack of 

awareness and understanding about how the accreditation works.  

Difficulty in Understanding the Red Seal. Many people, including parents, are not 

familiar with or aware of the Red Seal. Even if they have heard of the credential, they are 

unsure of the steps needed to acquire the accreditation. Adding to the confusion, each 

skilled trade profession has different levels and requirements. The participants mentioned 

the difficulty in understanding the steps to achieve the credential, Hannah said, “Yeah, it 

took me a lot of time to understand.” According to the Canadian Apprenticeship Forum’s 

survey titled, Parent Perceptions of Careers in the Skilled Trades, the lack of communication 

from parents to their children regarding occupations in the skilled trades may be due to the 

lack of awareness of the Red Seal (2014). Based on the discovery of how critical the Red 

Seal is to changing parents' perceptions of the skilled trades, the lack of awareness is a real 

issue. 

Demonstration of chef skills 

The final contributing factor to come from the findings that helped parents 

overcome stigma was the participant’s demonstration of their chef skills. The children 

displayed their newfound expertise to their parents by sending photos, preparing meals, 

and taking part in skills competitions. The majority of participants routinely showed 

photos of the food presentations they made in class, or at the restaurants where they 

worked. Many of the participants also prepared food at home, where they were able to 

demonstrate the high level of knife and butchery skills they acquired from culinary school. 

One participant, Hannah, proved the level of her skill, and her commitment to becoming a 
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chef to her parents through the participation in the provincial skills competition. It was an 

achievement that her chef instructor chose Hannah to represent her school and region. 

This honour helped to both educate her parents, and break down negative stereotypes, 

thereby contributing to her parents overcoming stigmatized views of chefs.  

Whether it was the displaying of knife skills while preparing dinner, or a photo 

showing the sophistication and creativity in the presentation of a dish, these 

demonstrations removed stereotypes parents held for the chef profession. Common 

negative stereotypes that were communicated by participants’ parents included, low pay 

(e.g. “you won’t make any money”), no skills needed (e.g. “flipping burgers”, “why go to 

school for training?”), dirty work (e.g. “greasy kitchens”), bad working conditions (e.g. 

“Gordon Ramsay-type behavior”). Stereotypes are one of four main components that 

ensure the existence of stigma, according to Link’s (2001) conceptualization of stigma, he 

said, “stigma involves a label and a stereotype, with the label linking a person to a set of 

undesirable characteristics that form the stereotype” (p. 369). Stereotypes alone are not all 

bad because they help us to communicate common thoughts quickly. Link (2001) said, 

stereotypes “are used in making split-second judgments and thus appear to be operating 

preconsciously” (p. 369) and Penn (1999) said stereotypes “are especially efficient means 

of categorizing information about social groups” (p. 766). The demonstration of craft, 

whether through displaying knife skills, sending photos, preparing meals, or taking part in 

skills competitions all contributed to educating, and changing negative stereotypes to 

improve parents’ perceptions of the chef profession.  

Summary 
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The literature supported the findings of the research that showed parents had 

expectations for their children’s education, career decisions, and values and that these 

expectations were unconsciously entrenched with attaining status. Once the participants 

failed to meet these expectations, parents used fear to enforce stigma to motivate them to 

change their minds. They used statements to shock and create self-doubt; and negative 

associations, stereotypes, and low wages to devalue the chef profession. The participants 

were able to overcome the stigma messages in a variety of ways: through stigma 

management communications that helped them cope and change their parents’ minds; 

through the awareness of the Red Seal that provided credibility; and through the 

demonstration of chef skills, which challenged parents’ perceptions and stereotypes. 

Recommendations 

Several recommendations came out of the research study that could assist multiple 

groups, such as, parents, government agencies (e.g. Industry Training Authority), educators 

(high school counsellors), and industry employers to help positively promote occupations 

in the skilled trades, and the chef profession for youth, by removing the stigma associated 

with it. 

• Conduct further research with parents on what specific skilled trades 

information would help them. Red Seal certification can be difficult to understand. 

Further research is needed regarding what information is helpful to parents when 

understanding the Red Seal certification, as well as other information about the 

skilled trades. 
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• Design a career package for parents and youth in grades 9 and 10. The 

provincial government, through the Industry Training Authority along with industry 

employers should ensure parents and high school counsellors are aware of the 

different pathways to career success and opportunities in the skilled trades, (e.g. 

business ownership, future instructor) through a take home package when youth 

choose electives. Parents, guardians, and those who support youth in career 

decisions need to be able to provide well-rounded career advice and learn to be 

conscious of status acquirement. My research showed the best timing for those 

discussions with youth to occur were in grades 9 and 10, particularly during the 

selection of their electives for the following year.  

• Have skilled tradespeople represent their industry directly to youth. Invite 

skilled tradespeople from different industries to attend career fairs, and other 

career info sessions at high schools. Studies show the important influence skilled 

trades people have when advising youth about careers in the skilled trades. Youth 

who spoke to skilled tradespeople about their career paths made a higher income. 

• Educate and demonstrate the different paths to success. Show parents that 

there are many different paths to success (e.g. skilled tradespeople become business 

owners) and many different types of success (e.g. becoming a master chef). Explain 

the sense of satisfaction that comes from critical problem solving, honing skills, 

being creative, and having something to show from one’s expertise. 

• Conduct further research on the consequences of pressuring youth into 

university. Future research on the negative effects and unintended consequences, 
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such as mental health, financial and family conflict, when pressuring youth to attend 

university, specifically when the fit is not right, would be worthwhile for parents 

and career advisors. 

• Create and implement an engaging Red Seal awareness ad campaign. Launch 

an engaging and integrated marketing ad campaign with links to provide 

information for parents, youth, and high school counsellors. The information needs 

to be straightforward, with clear explanations regarding the Red Seal credential and 

its prominence across Canada and the world.  

• Celebrate Red Seal certified students. Honour Red Seal certified students at 

graduation and convocation ceremonies. Currently Red Seal certification 

achievements are not a part of convocation ceremonies from the training 

institutions. Celebrating Red Seal certification recipients at graduation events could 

help more parents and youth become aware of the pathway of skilled trades 

occupations. 

• Provide opportunities for parent to attend demonstrations. Demonstrate skills 

to parents for specific skilled trades at accessible events (e.g. Parent teacher night, 

Career nights, Skills competitions). Colleges and training institutions would benefit 

from providing opportunities for parents to attend ‘show and tell’ events and info 

nights, so they can witness the level of skill involved (e.g. meet and greet instructors 

and have students create appetizers).  

• Set up a photo staging spot in the culinary labs. Mobile phones make it easy for 

students to photograph and send pictures of their food to parents and friends. 
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Schools could make a spot with proper lighting a fun way to showcase students’ 

creations. 

Conclusion  

At the beginning of my research study, my first interviewee, Hannah told me, “My 

mom [said] that maybe the job chose me, not I chose the job. That what she always [says].” 

The comment sums up the complexity of how parents feel about their children choosing the 

skilled trades, part acceptance, part resignation. Although the research title Changing 

Parents’ Perceptions of the Skilled Trades: 

Overcoming Stigmatization suggests that parents overcame stigma, it is clear that for many 

participants’ parents it is an ongoing, evolving process. With that caveat, this study explains 

the multi-faceted approach needed for parents to shift and change their perceptions. 

 I conducted six in depth, one-to-one interviews using IPA methodology to study 

adult children whose parents were originally against them going into a skilled trades’ 

profession (specifically, the chef profession), but later changed their perceptions and are 

now happy about their child’s decision. The aim of the study and research question was to 

find out what information or communications made a difference in helping the parents 

overcome the stigma of the skilled trades in order to use this information to help other 

parents change their perceptions. By changing the perceptions and stigma that is 

associated with the skilled trades, we can provide additional career options and 

opportunities for youth, while significantly narrowing the skills gap and addressing labour 

shortages.  
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 In order to answer my research question, I began by investigating what types of 

expectations parents had for the participants while they were growing up. I discovered 

three major parental expectations themes: the preference of a university credential; the 

desire for a safe and comfortable career; and the expectation to work hard. On closer 

examination these expectations were, sometimes unconsciously, about the desire for the 

participants to gain, or maintain, societal status. Therefore, when the participants told their 

parents they wanted to go into the skilled trades to train to become a chef, their decision 

did not meet their parents’ expectations and in response, the parents became the 

stigmatizer. They used three main fear tactics in an effort to motivate the participants to 

change their decision: using statements, like, “you don’t have what it takes” to become a 

chef; repetitive negative associations and stereotypes; and by warning them of a low wage 

chefs make.  

Although all the participants experienced the stigma messages, it was not enough to 

deter them from pursuing their path. Instead, the participants communicated in a multi-

faceted approach that helped to change their parents’ perceptions of the skilled trades. 

First, they managed the stigma, using secrecy, withdrawal, and education (depending on 

how they internalized the stigma) that not only helped them cope with the stigma, but also 

ended up contributing to a partial change in their parents’ thinking. Second, all six 

participants provided an awareness of the Red Seal accreditation, an official government 

recognition in Canada that demonstrates a certain skill level and achievement in the skilled 

trades. The Red Seal offered the credibility and “piece of paper” that parents desired. Third, 
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the participants displayed their chef skills by sending photos, preparing meals, and 

participating in skill competitions.  

This study shows it is possible to overcome the stigmatization of the skilled trades; 

and perhaps with the implementation of the recommendations mentioned in the study, we 

can offer youth more career opportunities and different paths to success that will also 

support the labour demand and the economy.  
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Appendix A: Invitation to Participate 

LETTER OF INVITATION  

(Sent by email or said verbally over the phone after participants have contacted me either by 

phone or electronically to inquire about the study.) 

 
[Date here] 
 
Dear [Prospective Participant], 
 
Thank you for your interest. I would like to invite you to be part of a research project that I am 
conducting. This project is part of the requirement for a MA in Professional Communications, at 
Royal Roads University. My name is Karen Wilson and my credentials with Royal Roads 
University can be established by calling Dr. Jennifer Walinga, MA Professional Communication, 
250-391-2600 x 4869. 
 
The objective of my research project is to research parents’ perceptions of vocational education 
(trades training), and skilled trades through the eyes of their children. Specifically, I am 
gathering research of experiences that have changed parents’ perspectives from those who were 
initially against vocational training and skills trades to now being receptive and accepting of this 
training and career choice for their adult children. My sponsoring institution is Vancouver 
Community College. In addition to submitting my final report to Royal Roads University in 
partial fulfillment for a MA in Professional Communications, I will also be sharing my research 
findings with Vancouver Community College and possible publishing in trade journals, articles, 
newspapers, etc. 
 
The research project will consist of Interpretive Phenomenological Analysis (IPA) which means 
asking participants open-ended questions, semi-structured interview questions about your 
experience which is foreseen to last about 60-75 minutes. The foreseen questions will refer to 
participant’s experiences with their child’s journey in choosing education institutions, and the 
child’s career decisions, as well as the parents’ background in their education and career choice.  
 
Your name was chosen as a prospective participant because you fit the following criteria: 1. you 
are currently enrolled in a skilled trades training program in Vancouver Community College. 
2. your parents were initially reluctant or opposed to skilled trades as an occupation, but have 
since changed their mind. 
 
Information will be recorded in hand-written format, and audio taped. At no time will any 
comment be attributed to you unless your specific agreement to attribute that comment has been 
obtained beforehand.  
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An electronic copy, with no public access, will be held for a period of one year at Royal Roads 
University, unless the participant has indicated the report is to be returned for confidentiality 
reasons.  
 
Please feel free to contact me at any time should you have additional questions regarding the 
project and its outcomes. After the interviews have taken place, I will go over the transcripts with 
the participants to ensure clarity. 
 
I am an employee of Vancouver Community College (VCC), by speaking with parents of 
students from VCC, I have no ability to affect students’ academic standing and all information 
will be kept confidential from instructors at VCC. My employment has to do with the service 
side of the college and not academics. 
 
You are not compelled to participate in this research project. If you do choose to participate, you 
are free to withdraw at any time without prejudice. Similarly, if you choose not to participate in 
this research project, this information will also be maintained in confidence.  
 
If you would like to participate in my research project, please contact me at: 
Name: Karen Wilson 
Email: kwilson@vcc.ca  
Telephone: 604-612-2653 
 
Sincerely, 
Karen Wilson 
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Appendix B: Research Consent Form 

RESEARCH CONSENT FORM  

 
My name is Karen Wilson, and this research project is part of the requirement for a MA in 
Professional Communications at Royal Roads University. My credentials with Royal Roads 
University can be established by telephoning Dr, Jennifer Walinga at XXXXXXXXX.  
 
This document constitutes an agreement to participate in my research project titled: How 
parents’ changed their mind: Overcoming the stigmatization of vocational education and the 
skilled trades. The objective of which is to research parents’ perceptions through the eyes of their 
adult children of the skilled trades. Specifically, I am gathering research of experiences children 
whose parents’ were initially against skills trades to now being receptive and accepting of this 
training and career choice for their children. 
 
Anticipated benefits of this research for government, industry, vocational institutions and society 
are an increase of people going into a career in skilled trades. Parents are a major influencer of 
their children’s education and career path, by getting a better understanding of what 
communications change parents’ minds about the skilled trades, we can reduce the stigmatization 
that exists. 
 
The research will consist of Interpretive Phenomenological Analysis (IPA) which means 
asking participants open-ended questions, semi-structured interview questions about your 
experience which is foreseen to last about 60-75 minutes. The foreseen questions will refer to 
participant’s experiences with their journey in choosing education institutions, and their career 
decisions, as well as the parents’ background in their education and career choice. In addition to 
submitting my final report to Royal Roads University in partial fulfillment for a MA in 
Professional Communication, I will also be sharing my research findings with Vancouver 
Community College and possible publishing in trade journals, articles, newspapers, etc. Results 
will be available to you by asking me for a copy, once the research has been completed. 
 
Information will be recorded in hand-written format, and audio taped. At no time will any 
comment be attributed to you unless your specific agreement to attribute that comment has been 
obtained beforehand. Audio/media will be used after the initial session to be transcribed and 
audio will be destroyed/erased after one year. If you do not agree to audio, alternate 
arrangements can be made (such as a transcriber). 
 
All documentation will be kept strictly confidential, password protected and will be anonymous. 
Any data collected will remain confidential; interview results and questionnaires will be kept in a 
locked cabinet, with only specified individuals will have access to raw data or identifying 
information. The use of code numbers or pseudonyms to identify the results obtained from 
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individual participants will protect anonymity. The participant’s name will not appear on any 
final documentation (whether the report is published or unpublished). 
 
An electronic copy, with no public access, will be held for a period of one year at Royal Roads 
University, unless the client has indicated the report is to be returned for confidentiality reasons.  
 
I am an employee of Vancouver Community College (VCC), by speaking with students from 
VCC, I have no ability to affect students’ academic standing and all information will be kept 
confidential from instructors at VCC. My employment has to do with the service side of the 
college and not academics. 
 
You are not compelled to participate in this research project. If you do choose to participate, you 
are free to withdraw up until the data becomes an anonymous data set. Similarly, if you choose 
not to participate in this research project, this information will also be maintained in confidence.  
 
I do not foresee any harm or cost to participating.  
 
You will receive a $25 coffee card at the end of the interview session as a token of appreciation 
for your participation. 
 
If you, the participant, completes and submits an online or paper questionnaire, it is assumed that 
consent has been given. 
 
By signing this letter, you give free and informed consent to participate in this project. I am 
happy to answer any questions before signing this document. 
 
Name: (Please Print): __________________________________________________ 
 
Signed: _____________________________________________________________ 
 
Date: _______________________________________________________________ 
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Appendix C: IPA Interview Questions  

 IPA INTERVIEW QUESTIONS 

 

Tell me about your education and career journey? 

What was the process for choosing a career and then a training institution/post-secondary?  

 

Theme 1: Parent’s attitude about careers 

What did your parents discuss with you about your future when it came to working or 

getting a career? 

What do you know about your parent’s own career exploration? 

What experiences did your parents that you think may have affected your own career 

exploration? 

 

Theme 2: Your career journey 

How old were you when your parents began to discuss education and possible careers for 

you? 

When your parent’s spoke about careers and educational institutions while you were 

growing up, what conversations did they have with you? What attributes in post-secondary 

did they care about and wanted you to look for in an institution? 

What were your parent’s thoughts on post-secondary education? (prompt: how important 

was it to your parents that you go to a post-secondary?) 

What did your parents think about you going to University?  
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What did your parents think about your child College/Vocational institutes? 

Tell me how you became interested in the skilled trades. (prompt: what led you to look into 

vocational training) 

What conversations did you have with your parents about applying to a trades training 

program? 

What specific information did you use to help you make a decision?  

How involved were your parents in deciding about an institution? 

What information (if any) did you share with them? 

What were the discussions you had about the information shared, if any? 

 

Theme 3: Change in mindset in Skilled Trades  

Part of the criteria was that your parents were against skilled trades, can you tell me how 

you know they were, what types of discussions led you to believe this? 

How/when did you start to discuss skilled trades as a choice (with your parents)?  

What were their reaction to you taking a skilled trade/Culinary training? 

How did you know your parent/s were against Culinary /skills trades training for you? 

What was the point in time when you feel you witnessed them change their mind about you 

going/being in the skilled trades? What was the conversation? What was the body 

language? What was the journey that you witnessed that you felt you saw a change in their 

thinking? How did this manifest? 

What were you doing exactly when you witnessed them change their mind about you going 

into trades training? 
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What was your reaction? What were the conversations you were having together? 

What do you think was the main reason, info or experience that changed their mind about 

the skilled trades? 
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Appendix D: Demographic Questionnaire 

BRIEF DEMOGRAPHIC QUESTIONNAIRE 

 

Name:  

What is your age? 

18-24 years old 

25-34 years old 

35-44 years old 

45-54 years old 

55-64 years old 

Over 65 

Ethnicity origin: Please specify your ethnicity. 

Caucasian 

Indigenious 

Asian / Pacific Islander 

European 

Latin American 

Other ___________________________ 

Q. What is the education background of both your parents? If currently enrolled, highest 

degree received. 

Father 

No schooling completed 

Some high school, no diploma 
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High school graduate, diploma or the equivalent (for example: GED) 

Some college credit, no degree 

Trade/technical/vocational training 

Associate degree 

Bachelor’s degree 

Master’s degree 

Professional degree 

Doctorate degree 

Mother 

No schooling completed 

Some high school, no diploma 

High school graduate, diploma or the equivalent (for example: GED) 

Some college credit, no degree 

Trade/technical/vocational training 

Associate degree 

Bachelor’s degree 

Master’s degree 

Professional degree 

Doctorate degree 

Household/Family Composition 

Q. What is the marital status of your parents? 

Single, never married 

Married or domestic partnership 

Widowed 
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Divorced 

Separated 

Q. How many siblings do you have? ____________ Draw a family tree of immediate family on 

back. 

M or F, Brother, sister? 

age for each. 

Q. If applicable, what are the school/occupations of each siblings? 

Q. Employment Status for both parents:  

Employed  

Self-employed 

Out of work and looking for work 

A stay at home mom or dad 

A student 

Military 

Retired 

Unable to work 

Q. What is the occupation of your: 

Father__________________________________ 

Mother_________________________________ 

If retired, what did they do? 

Q. What is your parent’s approx. household income:  

Less than $20,000 

$20,000 to $34,999 
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$35,000 to $49,999 

$50,000 to $74,999 

$75,000 to $99,999 

Over $100,000 

Or  

Lower income_____________________ 

Middle income_____________________ 

Upper income_____________________ 
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