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Abstract 

This case study explores the conditions and motives that led to the formation of a 

local Chapter of environmental educators and documents the successes and challenges that 

occurred during the Chapter’s first year as the Salish Sea Environmental Educators 

Provincial Specialist Association (SSEEPSA). The thesis also explores the challenges 

experienced by the writer as a public-school environmental educator and highlights the 

learning and identity-forming experiences that occurred while she worked in collaboration 

with teachers who shared similar interests and passions. Details of the events that SSEEPSA 

organized offer best practices to implement when establishing a professional network or 

Chapter of a Provincial Specialist Association (PSA). In a year that was marked with 

additional isolation and challenges due to the COVID-19 pandemic, the thesis highlights the 

importance to teachers of professional communities in which to share their passions and 

knowledge and collaborate on projects and practices that extend beyond their classrooms. 

[150 words]  

 

Keywords: [Provincial Specialist Association (PSA), teacher collaboration, narrative 

autoethnography, autoethnography, case study, environmental education, Environmental 

Education Provincial Specialist Association (EEPSA), COVID-19 pandemic]  
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Glossary of Key Terms 

Agency: The power an individual has to act in any given situation. Collective agency refers 

to a collective power to act that a group of people have. 

 

Advocacy: To use one’s beliefs to support an idea or cause. In this thesis the author often 

uses the term advocacy to refer specifically to environmental advocacy in which she or 

others promote the idea that environmental awareness and sustainability practices should 

be more widely taught and practiced within the public education system. 

 

C2C (Classrooms to Communities) Network: A non-profit education network in BC that 

has the aim of connecting classrooms to their communities through place-based education 

and environmental literacy. The network hosts and annual conference each year in October. 

EEPSA is one of several major partners. www.c2c.org 

  

CBEEN (Columbia Basin Environmental Education Network): A non-profit organization 

located in the Columbia Basin that supports outdoor learning in the Columbia Basin and 

throughout BC through a variety of projects and programs. www.cbeen.org  

  

CAP (Creative Analytic Practices) Ethnography: An ethnographic writing practice where 

the writing process and product are viewed as equally important to the work rather than 

just emphasizing one or the other. 

 

EEPSA (Environmental Education Provincial Specialist Association): A union-

supported volunteer organization run by teachers that supports networking, curriculum 

support and leadership in environmental education. 

 

Efficacy: The beliefs a person holds about whether they can affect change.  

 

http://www.c2c.org/
http://www.cbeen.org/
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Ethnography: The study of culture in order to understand and interpret a way of life. In 

narrative ethnography the study is told through a narrative or story. Autoethnography is the 

study of the self in context to the culture they are embedded in. 

 

Liberating Conversations: A type of conversation that occur between two people with 

mutual respect and love for one another that frees one person from their own pain or 

confusion and allows them to find a new direction. 

 

Place-based Learning: Learning that is rooted in the local community that deepens the 

learners understanding of the place they live in and includes both the natural and cultural 

learning. This type of learning often occurs outside of the classroom in the community or 

natural spaces. 

 

ProD (Professional Development): Specific days within the school systems where 

educators devote time to personal learning and skill development rather than teaching or 

lesson preparation. Often these days have organized conferences for educators to take part 

in. 

 

PSA (Provincial Specialist Association): BC Teacher’s Federation supported Associations 

run by volunteer teachers that aim to support the practice of teachers in different subjects 

and specialties. 

 

Salish Sea Environmental Education Provincial Specialist Association (Salish Sea 

EEPSA or SSEEPSA): The local Chapter of EEPSA created by the author that is run by 

volunteer teachers from four public school districts on southern Vancouver Island. 
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1Prologue: (The Meeting Around the Table) March 12, 2020 

It is 4pm on March 12 and six teachers, most of the executive of the Salish Sea 

Environmental Education Provincial Specialist Association (SSEEPSA), are gathered around a 

tiny table at a Middle School library. I am in attendance as the current President of SSEEPSA, 

Dayna-Christ-Rowling, the Vice-President, Kiersten Brookes, Secretary, Greg Barmby, 

Treasurer, Lisa Lockerbie, Member at Large and Joanna Linger, Member at Large. Missing are 

Gillian Petrini, also Secretary. We are all public-school teachers who work in three local school 

districts, and all teach different age cohorts at the elementary, middle, and secondary levels. 

We are reconvening for one of our bi-monthly executive meetings for SSEEPSA and to reflect 

on our progress during the year since we began the process of forming a Chapter of the 

Environmental Educators Provincial Specialist Association (EEPSA). 

 It’s the Thursday before Spring Break and besides the Custodian, there is likely no one 

else in the school. The mood is light and chit-chatty—it’s been more than a month since we all 

connected for a meeting and we’re happy to see each other. Yet there is a tension in the air---

COVID-19, the disease caused by a type of coronavirus, has just today been declared a global 

pandemic. What will this mean for our schools, our community, our country? What will it 

mean for this small local community of environmental educators as we move forward with 

some of the plans for the Spring? The back of our newly printed Environmental Education 

Provincial Specialist Association (EEPSA) bookmark (Figure 1) lists some of the events we 

have planned for the Spring: to continue our recycling and waste “Critical Conversation” 

investigations in each of our Districts; to connect with municipal park teams over school 

stewardship initiatives, to partner with Indigenous educators over some common themes and 

 

 

1 Text Formatting 

Throughout the work, I use Cambria Italics to emphasize a change in writing style for the 

parts that are written using narrative storytelling. These sections are not cited as they were written 

as part of the thesis writing process. I also use Calibri Light font when quoting any of my research 

participants and Gentium Basic font when I quote my personal journal and reflections. Supporting 

literature is interwoven throughout the whole body of work and is written, with few exceptions in 

standard APA format.   
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to celebrate the year. We have much to celebrate already with several professional 

development sessions successfully completed, several community events hosted and a growing 

community of EEPSA members. We are all looking forward to what will happen next for our 

new Environmental Education Provincial Specialist Association (EEPSA) Chapter. 

In the end, unknown to us in this moment, the global pandemic will cancel or 

drastically alter almost all our planned events and test our adaptability skills as educators 

and as human beings. But in this moment, I feel only hope and gratitude for this group. As I 

listen to the conversation and push aside my own jitters about what might happen as a 

pandemic unfolds, I feel like I am among friends. Friends, all teachers, who care deeply about 

the Earth and all beings. Friends who, like me, are all attempting to embody practices, projects 

and systems within education that will enable us as humans to live more in sync with Earth’s 

systems. It feels great to be here. We’ve been squeezing in meetings just like this one for almost 

a year---in libraries, classrooms, pubs, and personal homes, after school, on Professional 

Development (ProD) Days and on our holidays. None of the others in the room would I have 

considered to be a friend, or even a colleague a year ago---in fact, I did not know most of them. 

We all teach at different schools, to different age groups and in three different Districts. But 

here we are!  

As I steer the conversation away from our personal lives and struggles and we turn to 

the more serious task of evaluating our goals, strengths and limitations, I think back on the 

circle of the year—to this same school library almost one year before when I stood nervously 

in front of a room of strangers with a man, a Vice-Principal, I’d never met but who also felt 

compelled to help start an Environmental Educators Professional Specialist Association 

(EEPSA) chapter. And I wonder, “How did this happen? How did this come to be?” and, “What 

else is possible?”  
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Figure 1. A bookmark produced by EEPSA with the addition of the Salish Sea EEPSA Chapter’s 

upcoming events for Spring 2020. 

 

Personal Rationale and Relevance of the Thesis 

This thesis is a story of the journey I took to create a ‘space’ within the public-school 

system to collaborate with other educators on environmental initiatives and to grow and 

find my place within the education system. Of most importance, it is a story of my attempt 

to do something for myself, for other educators, for students and for the Earth in order to 

be a better educator and a better human.  
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My personal story. 

I never thought as I was growing up that I would be a teacher despite being a child of 

a teacher, But I developed an understanding of parts of the teaching culture as I went on 

field trips with my mother’s classes and even marked her math tests. However, I actively 

disregarded suggestions from others that I might one day be a teacher or work with 

children. What I did know however, was that I loved the natural world more than the 

human world. Like many children, I found outdoor spaces were a place of exploration, 

sanctuaries from difficult emotions and human conflict, and opportunities to be physically 

and mentally alive. As I moved through my teens, this passion and love of Earth’s creatures 

did not abate. When many of my friends were more interested in malls, makeup, parties, 

and boys (not that I didn’t have some interest in some of these things), I fell in love with 

birds. And later, as I moved towards university, I discovered plants and ethnoecology. 

Biology and geography became the focus of my studies. I had no plans to teach or educate 

other people but hoped to get a science degree and spend as much time as possible in the 

wild learning more about the Earth. 

In the Spring of 2001, when I was almost 20, I began to work with children in a 

voluntary setting--as a leader for 11-18-year-old Girl Guides. These girls were in a special 

newly formed unit called Trex that focused completely on leadership, community service 

and skills developed through outdoor, experiential learning. What was most crucial to my 

transition as a budding educator was that these girls, like me, were interested in being 

outdoors and in caring for the Earth. And because they were keen, just as I was, they were 

interested in what I had to say about the plants, birds, and habitats I loved and the skills 

that would get them outside camping and adventuring. I discovered that I really loved doing 
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this volunteer work and it brought real meaning to my life. Because these girls listened, I 

learned how important it can be to be a teacher, to share knowledge with others and to use 

my voice to speak my ideas and emotions.  As I was entering my Master of Arts in 

Environmental Education and Communication (MAEEC) program in 2018, I wrote about 

this experience in a poem. 

My Manifesto (excerpt) 
I come at these questions via a kid- a tomboy 
Who would’ve been outside every day, every way 
Lost in the woods like Thoreau and Muir, listening for the sounds of the Northern 
Flicker 
Or trying to spot a Chocolate Lily---I whispered 
My love, my passion for all things wild and I wrote quiet letters expressing my 
Rage about Old Growth destruction--- 
But I used not 
My voice. 
 
Then I grew up---and one day I opened my mouth and pointed out 
A Cooper’s Hawk, a Chestnut-backed Chickadee---and the children 
Stopped---and they listened---and so I 
SPOKE LOUDER and more often 
I educated myself and I volunteered, and I worked 
Door-knocking, booth sitting, forest sitting, banner making 
Back-country hiking, canoeing, expedition leading 
I felt joy and purpose amongst the despair. 
And then my mother stood up and introduced me as “an environmentalist”-- 
So I became one. (C. Faught, July 2018) 

 

By 2004 my mental resistance to teaching had eroded. I had become slightly less shy 

as I worked my way through university and had begun to explore environmental activism 

on a small scale. Yes, science was still a passion and had a great importance in my life, but I 

started experiencing the importance of taking a more active role to protect the natural 

world against some of the egregious forms of habitat destruction such as the loss of Old 

Growth Forests around Vancouver Island. 
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It took me another five years before I tried teaching in a more formal setting. I had 

volunteered to work for a year in a junior secondary school for a year in Namibia in 2009 at 

age 26. What I discovered in Namibia was that I loved teaching! What I found amazing and 

compelling about teaching in Namibia and later in Canada was the diversity of activities and 

the variety of skills that must be employed in the average day.  

In 2010 when I returned to Canada from Namibia, I immediately enrolled in a 

teacher education program and within 23 months I was formally certified as a teacher. 

There were many challenges to face in my first years of teaching. I was a Teacher Teaching 

on Call (TTOC) and bounced through different schools for almost two years before I got my 

first regular teaching contract. During this period, I felt that within the school system I had 

not adequately deepened my own teaching practice or contributed much of my real 

passion---a love of biology, nature, and the outdoors—in any meaningful way. I discovered 

there were many parts of the system that I wanted to change, especially in terms of 

sustainability practices and curriculum but I had no idea how to go about even starting to 

work for these changes. 

Today, after taking three years off to have my two kids, I am now 39 and in my fifth 

full year of teaching. I have now moved through many temporary contracts into to one that 

is more permanent. As I became more established in my teaching practice, I started looking 

for connections with other teachers who shared similar philosophies about educational 

practices and about environmental education. This thesis follows the story of my personal 

journey to find other teachers to collaborate in environmental education and the result 

which became the Salish Sea Environmental Educator’s Provincial Specialist Association 

(SSEEPSA). 
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Study Genre and Orientation 

For the purposes of this thesis, I am simultaneously a researcher and a participant 

involved in the leadership and direction of the Salish Sea EEPSA Chapter. I am deeply 

embedded within the community that I study. Therefore, it was important in this work to 

include my own voice within the research and to use an autoethnographic approach as a 

component to the work. I employ storytelling, poetry, and reflective writing in the overall 

thesis presentation. 

 

 Mixed Method Approach: Case Study and Autoethnography. 

The thesis is a combination of a detailed case study and an ethnographic study. To 

illuminate the story or evolution of an organization, a case study approach can involve an 

examination its “process of change, of decay or improvement” (Gillham, 2000, p. 102). I 

choose narrative autoethnography as an approach to writing this case because I believed it 

was best suited to the complexity of my roles as both researcher and participant and 

allowed me to creatively express my own personal story. Using narrative autoethnography 

allows a “situated narrator” to also be a character in the story, allowing readers “to identify 

the consciousness which has selected and shaped the experiences” of the researcher 

(Tedlock, 1991, pp. 77-78). As a researcher, I examined the events and experiences that 

occurred in the formation year of the Salish Sea EEPSA Chapter (SSEEPSA).  

Autoethnography is a reflexive process in which I, as the researcher, engaged in a 

deep and personal narrative reflection of my own culture and situation. Like ethnography, 

which examines cultural groups in order to “understand, describe and interpret a way of 
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life” (O'Leary, 2017, p. 45), autoethnography aims to capture the way of life of the 

researcher within a sociocultural context. Although originally described as writing about 

the “personal and it’s relation to culture” (Hamilton, Smith, & Worthington, 2009, p. 22), 

autoethnography has been more recently described as “stories that feature the self or 

include the researcher as a character” (p. 22). 

 

 Key questions that frame the inquiry. 

These processes and my personal inquiry and actions were framed by the key 

questions outlined below.  

1. What key elements and conditions contributed to the formation and direction 

of the new local EEPSA chapter in the Capital Regional District (CRD)? 

2. Did my own perceptions and decisions affect the operation and direction of 

this chapter during its first year and if so, how? 

3. Did my own sense of agency and role as a teacher-leader evolve as I 

participated and guided the new EEPSA chapter during its first year? If so, 

how did that evolution occur?  

Many other questions are embedded within the three general questions listed above. 

Further stories emerged along the way, some practical and others deeply personal.  

On the practical side my first questions addressed specific details pertaining to the choices 

that I and my colleagues made between April 2019-December 2020 as we ventured to 

create and establish a local chapter of the Provincial Environmental Education Specialist 

Association (EEPSA). Second, on the personal side, I asked many questions about my 

personal motivations and the biases, perceptions, and stereotypes that I carried in 
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becoming a teacher-leader while starting a network and forming a chapter of a Provincial 

Specialist Association (PSA). A significant question concerned, “How has the culture in 

which I am embedded as a teacher, a white woman and a mother affected my choices and 

perceptions of who I am today?” While the practical side of my character sought to reflect on 

the goals, events, successes and challenges that the SSEEPSA chapter underwent in its first 

year, the more profound personal learning began to emerge as I wrote and discovered the 

value of critical reflection and introspection.  

March 12, 2020 brought a fateful twist to this story and to my questioning. A 

‘flashbulb’ like memory of the day the global COVID-19 pandemic was announced was 

burned into my psyche. The pandemic put in motion many changes to our daily lives. The 

ripple effect of these changes will take years to truly comprehend. As we, as a species are 

struggling through what will likely be years of change, I ask myself: What was my personal 

experience of the phenomenon of a pandemic and how did I and SSEEPSA adapt? As we 

headed into a new school year in September of 2020 with pandemic protocols in place and 

a high likelihood that these protocols and practices would change repeatedly throughout 

the 2020-2021 school year this question emerged as crucial to the future development of 

the Salish Sea EEPSA chapter. 

 Methods of inquiry. 

As the SSEEPSA chapter began and my thesis proposal was approved, my thesis 

supervisor Milt McClaren advised me to “treat everything as research data” (personal 

communication January 3, 2020) and to keep well organized records of everything. So, I did. 

I kept a personal journal that contained dates, tallies, speaking notes and reflections 

throughout the 2019-2020 research period and prior to the start of the SSEEPSA chapter. I 
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kept brainstorming papers from meetings and coursework, agendas, minutes, and event 

posters. I filed related emails separately for quick searching. Every document that the 

SSEEPSA chapter created was filed meticulously, an act that has been beneficial not only for 

the purpose of this thesis but also to the SSEEPSA Chapter as well. I also recorded a semi-

structured group interview with SSEEPSA executive members as part of a meeting on 

March 12, 2020 and between April and June 2020, a few semi-structured interviews with 

specific SSEEPSA and EEPSA executive members. These interviews were later transcribed.  

As I organized the records, I began to appreciate which might be important as data. 

However, I generally had no idea which could possibly be of use to me for research and 

what would be the best ways to find the most important material for this project. In the end 

I found my answers to these questions through the act of writing. One use of writing is to 

find clarity. Laurel Richardson describes writing as “a way of ‘knowing’--- a method of 

discovery and analysis” (2000, p. 923). The words and phrasing that come to mind when 

writing are an expression of culture and knowledge, a way to convey emotion and 

experience and a way to tap into the primary metaphors that exist within us. I found that 

deviating from conventional academic writing through poetry and storytelling was 

extremely important to me for analyzing my thoughts and for finding the key events, 

conversations and decisions that were important. Richardson has named the process of 

ethnographic writing as Creative Analytic Practices (CAP) ethnography where the “writing 

process and the writing product are deeply intertwined; both are privileged” (2000, p. 930). 

In other words, they give equal weight to using “writing as a method of data collection” or 

“writing to think” (Richardson & St. Pierre, 2005, p. 970) as writing to explain or analyze. 

Richardson and St. Pierre describe my own writing experience perfectly. 
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As I wrote, I watched word after word appear on the computer screen—ideas, 

theories, I had not thought before I wrote them. Sometimes I wrote something so 

marvelous it startled me. I doubt I could have thought such a thought by thinking 

alone (Richardson & St. Pierre, 2005, p. 970). 

 
I found that writing helped call forth others’ voices—important comments and ideas 

and parallels from the literature and lectures that I had attended. Some of the ‘voices’ that 

surfaced really surprised me. Until I wrote, I had only considered my research data to 

include the records that I had acquired through my journals and documents from SSEEPSA. 

But once I started writing, I realized that a lot of the data existed within myself. Stories and 

feelings from my childhood and adolescence emerged and even quotes from my own 

children’s storybooks. My own memory became not a source of bias but a way to find my 

own perspective; a way to find where I “fit” within my research. 
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Overview of the Structure and Organization of the Thesis 

This thesis is organized into four major sections: 

Part I: The Idea Forms 

Part II: Calling the Circle of Environmental Educators 

Part III: A Time of Change and a Global Pandemic 

Part IV: Coming Full Circle: Reflections and New Directions 

In Part I: The Idea Forms I detail the relevant events that inspired me to start a local chapter 

of the Environmental Educators Provincial Specialist Association (EEPSA) Chapter in my 

region and outlines my reasons and decisions as the Chapter came together. In Part II: 

Calling the Circle of Environmental Educators I detail and explore the key events and key 

learnings that the Chapter experienced from late August 2019 until March 12, 2020. Part 

III: A Time of Change and a Global Pandemic encompasses the time of mid- March 2020 

through the Fall of 2020. In this part, I explore my experience as an individual in a time of 

rapid change as the COVID-19 pandemic began, how the Salish Sea EEPSA Chapter adapted 

during this time and what the next steps were for the Chapter. In Part IV Coming Full Circle: 

Reflections and New Directions I revisited my original questions, drawing conclusions on 

events that had affected the formation and direction of the Chapter, my own personal 

influence on the Chapter and how this experience has shaped me. I also look briefly at the 

steps that I wish to explore next in my journey as an environmental educator and a teacher-

leader and possible future directions for research. 
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Part I: The Idea Forms 

July 16, 2018: The Conversation with a Professor 

Questioning is always part of learning and it has been a large part of my thesis 

journey. When a professor in a casual lunch conversation asked me, “Is there a network of 

environmental educators in Victoria?” I did not know. But it was a question that ultimately I 

could not answer and a question that has led me on this path of discovery. 

At the time, this question didn’t stand out as particularly significant although I knew 

it would certainly be useful to me as a teacher if there were others with whom I could easily 

connect. After I finished my lunch that day and I walked out into the brilliant summer 

afternoon, the question became lost in my head, joined with a myriad of other ideas and 

questions that my master’s program had brought to the surface.  

 However, later in the year, I started asking others about whether there was a 

network of environmental educators. I soon discovered that there was not one in my 

region. However, the question began a process of inquiry that allowed “magic” to happen. It 

was everyday magic to be sure—the magic of supportive friends, of personal networks and 

later, my own magic as I overcame the fear I held about doing something different. I decided 

to attempt to start the environmental educators’ network I had been searching for. 

 

The Need, the Situation, and the Context 

I didn’t speak to anyone further during the residency about the question or about 

the idea of finding or starting a community of educators— I didn’t even reflect on the idea 

at all in my personal journal. However, that casual question began to haunt me as I returned 

to my courses in the fall. Was there a network of environmentally conscious teachers out 
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there that I didn’t know about in my area? What did I really know about teacher collaboration 

and the education system anyway? Was there a way I could use the leverage of my master’s 

program to do something that I would otherwise be too terrified to try? After a while, I 

couldn’t keep my questions to myself, so I began to talk to others. 

 

 Situating myself within the project (Autoethnography). 

My personal motivations and needs as a newer teacher played an integral role in my 

decision to create the SSEEPSA Chapter. I believe that environmental teaching and learning 

should be combined with environmental action and that issues, such as climate change and 

habitat restoration extend to all classrooms and to all levels of the education system. I feel 

strongly that it is important to foster a deep love for our Earth in our students, to make 

them aware of current environmental issues, and to instill within them a sense of personal 

power and hope for the future. As a teacher, it is important to me that the school system is a 

place where students can find advocates, role models and systems that are working 

towards environmental change. It is crucial that students can critically examine the systems 

that are currently in place and destroying the ecosystems and the habitability of our planet. 

Further, it is important that there are teachers, and an education system can support them 

in taking actions that may be necessary to make positive change. Since I began my teaching 

practice in 2012, I have found that these values are not shared by all educators and I have 

experienced institutional practices that restrict me from employing the practices and 

methods I wish to use in my teaching. 

I have confronted two main challenges I have encountered as I have attempted to 

teach environmental education. These challenges have forced me to struggle with my 
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identity and direction as an environmental educator. The first challenge is my ‘loneliness’2 

within the profession as an environmental educator with the lack of regular teacher 

collaboration on environmental education. The second challenge is the difficulty in teaching 

environmental education in a holistic yet realistic manner. I believe teaching about the 

Earth today must include developing a student’s emotional attachment to the natural 

world, giving them a realistic sense of the environmental threats, and giving them skills and 

a sense of agency for change. My struggle with these two challenges led me to vow to do 

something to help myself feel like I was working towards a solution to these challenges. 

 Until recently I often felt isolated because I knew only a few other educators within 

my teaching circle who placed similar value on environmental education. I also felt 

frustrated that I wasn’t putting more environmental education or action into my teaching as 

I navigated all the challenges that come with being a new teacher. Additionally, I found 

there isn’t time in the school day to collaborate with those who do feel a similar desire, 

especially if they teach at different schools. I felt like I wanted to collaborate and learn from 

teachers within my school and District, but I wasn’t sure where to start. 

As a teacher you are pulled into many different fields---literacy skills, assessment, 

behavior management, universal learning, indigenous and cultural education ---

environmental education is merely one of a host of topics and areas each teacher must 

continuously improve upon. As a teacher I found it hard to advocate for inclusion of new 

environmental practices and keep my head above water with all the professional demands. 

 

 

2 I use loneliness here to express how professionally alone I felt with early in my teaching career with my 

interest in teaching outdoor, place-based and Earth based curriculum as it is not a currently a dominant pedagogy in 

most schools. 
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I wanted to make changes, but I had trouble connecting to others and often with very little 

time to devote to the changes. Kiersten Brookes, one the SSEEPSA’s executive members and 

a passionate environmental advocate and elementary teacher, shared my feeling when she 

described how difficult it was to teach and include outdoor learning and environmental 

advocacy in her teaching practices, “Stretched. That's the biggest challenge...I'm stretched.” (K. 

Brookes, personal communication, March 12, 2020).  

Being an environmental educator during a time when our Earth is under threat from 

our day-to-day human living habits as ‘Westernized Consumers’ means to be an educator 

who is attempting to challenge the status quo, to ‘buck the system’ so to speak. This type of 

education is advocacy and it is a call to action. It is impossible for me to really be an 

unbiased, ‘neutral’ environmental educator when so many habitats and species are being 

documented as under threat or being lost entirely (IPBS, 2019; Rosenberg et al., 2019) and 

when a looming climate crisis is threatening our ways of living (IPCC, 2015).  

John Dewey, an early educational reformer, wrote in 1938 about the importance of the 

student’s direct experience in learning: “It ought not to be necessary to say that experience 

does not occur in a vacuum. There are sources outside an individual which give rise to 

experience” (p. 34). If I only teach the facts to students, particularly about the climate crises 

and other environmental problems, without giving students reasons to care or tools to help 

affect change, I model apathy and complacency towards these environmental threats. 

Students who have been taught about environmental problems in this way often react with 

apathy and disengagement: “What avail is it to win prescribed amounts of information…if in 

the process the individual loses his own soul: loses his appreciation of things worthwhile, of 

the values to which these things are relative?” (Dewey, 1938, p. 50). Teaching with an 
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emphasis on facts and content leaves me without critical thinking or an application to that 

knowledge, leaves me, as a teacher, feeling helpless and like I have failed my students. I 

want to instill within them knowledge but also the confidence and skills they will need for 

their own futures. I want to provide them with reasons to cherish the living world and have 

hope for the future. 

These challenges made me question my own ability to engage in teaching methods 

that would allow me to share my passion for environmental learning and sustainability in 

my classroom. I also felt deep frustration when barriers to outdoor and environmental 

learning led me to contemplate the need for school wide philosophical or systems 

change…something that is not easily accomplished, especially by one person. I began to feel 

hopeless. Some teachers when faced with differences in institutional structure and 

philosophy simply “close their doors” ---that is to say, they teach their own ideas and 

pedagogies within the confines of their classrooms. This approach did not feel right for me 

or as the best way to work on environmental issues. I began to look beyond my own 

classroom and even my own school to find other teachers and educators who had similar 

ideas.  

  The significance of community in my value system. 

On the personal level, I asked many questions about my own motivations for 

becoming a teacher-leader and for starting a network and provincial specialist association 

(PSA) chapter. What was it that I wanted and valued that I felt was missing in teaching? 

The answer that came back to me time and time again was that I needed community. 

Community for me is all the people to whom I have a strong personal connection, who 

understand me or who share some portion of my own values or interests. Those within my 
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community are those that I can reach out to for help, whether emotional or technical and I 

know that I will receive an answer because of our connection. They include my immediate 

family and many members of my extended family, my long ‘suffering’ friends and those 

colleagues in work, whether paid or volunteer that I have engaged in at least one ‘liberating 

conversation’ (Da vila, 2011) where I felt my own thoughts had really been heard. 

In this way my need to find community in education drove me to find other like-

minded educators. Over the last four or five years I have started to find a few people, inside 

and outside of my school who shared my values in environmental learning and 

sustainability. Most significantly, when I started the Master of Arts in Environmental 

Education and Communication (MAEEC) at Royal Roads University (RRU) in 2018, I 

immediately felt a synergy arising from the connections among the members of my Cohort 

and with many of the instructors. The power of bringing together like-minded educators to 

share knowledge and best practices brought a new energy to my own heart and mind and 

allowed me to take on new risks and leadership roles.  

As part of my coursework for my Masters of Arts in Environmental Education and 

Communication (MAEEC), I wrote the following poem to describe the shift that has taken 

place within me as I have moved from being a solo and isolated teacher to becoming a 

teacher-leader in the context of a community of collaborative and supportive 

environmental educator in the Salish Sea EEPSA Chapter. 
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I am a teacher, a mom3, 
Mother Earth speaking 
Only human, 
Only one, 
And I feel alone. 
 
I am a teacher 
And I feel lonely  
I teach in a box and I feel caged 
I am buried by the intentions of a system to educate everyone to the same standard. 
I feel the weight of a 1000 test papers 
Assessment practices, curricular competencies,  
Lines of desks, chairs  
Humans lugging baggage 
On their backs and in their minds. 
Silos of steel in every classroom 
And my own conditioning, 
Makes me culpable. 
 
In a time of global environmental crisis 
When humans stand on a precipice 
Can we change to save ourselves? 
Can we unbind our minds enough 
So we can all feel the thrum of the Earth? 
 
And still in the school yard, the garbage is overflowing the bins 
And the grass desert that surrounds the school  
Calls to me, 
“Help me be something more, 
Help us help yourself.” 
 
I am a teacher and I came here with intention 
With an intention to make a better world 
To shift systems to be more holistic, more in tune 
To transform culture 
But I still need to mark this paper….just a minute 
There is no time, there is no time 
There is no time! 
Every time I start to really connect with someone else about this... 
The bell rings. 
 
FUCK! I want to yell! 

 

 

3 For a video of this SLAM poem see https://www.youtube.com/watch?v=ymS5c_xTypQ  

https://www.youtube.com/watch?v=ymS5c_xTypQ
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We are teachers, 
We are beings of Earth. 
We are the ancestors of the future! 
 
So I gather all the courage and whisper out the question 
“Is there anyone out there that feels the same?” 
And human networks snap and crackle in wonderful ways……... 
And one day there is 2 
There is me...and there is you. 
 
And somehow 2 cuts through the loneliness  
And it is enough. 
It is enough to slice the shackles 
In my own head 
And I take hold of my heart and climb into the drivers’ seat…. 
And no one stops me. 
 
And 2, well it grows to 22 
And we open a space, 
We open a space for the Earth 
In our praxis, in our practice,  
Together 
We investigate, we ruminate, we create, we deliberate………. 
But most of all we just give space….. 
 
We hold metaphorical hands across 4 districts and as the next educational wave hits us... 
We float. And we hold on. 
 
So, what am I doing? 
I am throwing stones into the water 
I am throwing stones into the water and the ripples are traveling outward in many unknown 
directions 
Each ripple the seed of something new, 
Seeds of something new and it's up to me and you…to water them. 
 
This is not just about who I am but what I am becoming 
This is not just about what we did, but what we are doing 
I’m here.  
Come join me. (C. Faught, July 29, 2020) 
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Part II: Calling the Circle of Environmental Educators 

Please see Figure 2 for a timeline of the events relating to the formation and 

implementation of my idea of forming a Community of Environmental Educators in the 

Capital Regional District which later became the Salish Sea Environmental Education 

Provincial Specialist Association (SSEEPSA).  
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Figure 2. Timeline of Key Events for the Salish Sea EEPSA Chapter's Formation and First Year 

Fall 2018. Talking About My Idea: A Critical Step in Turning Vision into Action 

The conversation I had with a Royal Roads University professor during my master’s 

residency led to these critical questions and started me on a journey. Was there a network of 
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environmentally conscious teachers out there that I didn’t know about in my area? What did I 

really know about teacher collaboration and the education system anyway? Was there a way I 

could use the leverage of my master’s program to do something that I would otherwise be too 

terrified to try? Fortunately for me, these questions came at a point in my life when I was 

surrounded by supportive people, my professors and the members of my Master of Arts in 

Environmental Education and Communication (MAEEC) cohort. This group of people gave 

me the space and time to have deep conversations about my hopes for education and my 

longing for connection with other educators to help facilitate my own learning. As I 

continued my coursework learning throughout the Fall, I frequently returned to this to 

these questions and the pursuit of my idea only grew. 

Until recently, I did not realize how crucial the act of open conversation is for my 

own ability to process and grow my own ideas, to take risks and to try something new. My 

idea started from a personal desire to connect to other like-minded teachers. As my 

thoughts coalesced from a question to an idea where I imagined regional environmental 

educators working together, I can clearly track how my idea evolved through a few specific 

conversations with professors, colleagues in my master’s cohort and in my school. Each 

conversation allowed me to verbalize my passion, helped me synthesize my thoughts, and 

engaged me in a dialogue that helped me gain valuable connections and converge my ideas. 

After I had the idea to start a Community of Practice (CoP) or network of other 

environmental educators, I couldn’t let it go. In November 2018 I chose to create a vision 

plan for a CoP as part of a course requirement (Figure 3 is a sketch of my vision plan). 

Making this vision and telling others really ‘fired up’ my passion to make my vision a reality. 

In addition, my classmates gave me so much support for my idea and said things like “[Y]our 
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idea could have a huge impact on a Victoria school district!” (personal communication, October 

17, 2018). The support helped with my morale, but I was still terrified to attempt anything.  

 

 

.
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Figure 3: Storyboard of my first vision of a community of environmental educators. 
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After a little investigating I discovered there was no local network or group to 

support environmental educators, at least not any that was formalized by an organization. 

But there were School Districts in the province of British Columbia that did have such 

groups. I wasn’t alone in my desire to collaborate with other environmental teachers. 

Hooray! Right away, friends pointed me to the Environmental Education Provincial 

Specialist Association (EEPSA) which had local chapters in some School Districts, and to 

several similar networks or initiatives happening around the province including CBEEN 

(The Columbia Basin Environmental Education Network)4 and KBEE (Kootenay Boundary 

Environmental Education Initiative)5. 

As I continued to talk about my ideas, words of support turned into contacts: “You 

should totally talk to … or …” became a common reply to my ideas from my cohort friends 

Nick Townley and Sanne van der Ros. In other words, stop dreaming and take the next step! 

I wanted to do this, but it seemed like a huge step and a huge project to take on. The excuses 

started to roll through my mind: I have two little kids; I have courses to complete; No one 

knows who I am; I am just a junior teacher in the District. And so, I didn’t do anything 

more…for about three and a half months.  

But then I did do something. I don’t remember what prompted me, but I sent one 

email to a local Vice-Principal, Aaron Maxwell, who my friends had told me was supportive 

 

 

4 CBEEN, the Columbia Basin Education Network is a non-profit in the regional network in the Columbia 

Basin that connects teachers to community educators and helps fund them. CBEEN works collaboratively with 

EEPSA in many ways including through the C2C network. 

 
5 KBEE (Kootenay Boundary Environmental Education Initiative is coordinated by a committee of 

superintendents passionate about environmental learning in the Kootenay region of B.C. 
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of place-based environmental education and looking for people with whom to collaborate. 

He responded that we should talk.  After Aaron listened to my idea he simply stated, “So, are 

we going to start this?” (A. Maxwell, personal communication, March 1, 2018). OK, I thought, 

let’s try! It took one person who shared a similar vision to really push me. In that moment a 

conversation about the theoretical network or community became a possibility. All I had to 

do was to agree and a date, time and a location were set. I created an invitation to go out 

through our networks and now we were ready to see who might show up! What might 

happen next?? 

From December 2018 to February 2019, I took a systems theory course. I believe the 

systems course and systems theory has had a huge impact in shaping how important I now 

believe conversations between people are in community building and in shaping ideas. In 

systems theory, the importance of emotional dialogue to spark human creativity is clear. 

Humberto Maturana (1989) speaks of conversation as “a particular way of living the 

interbraiding of emotion and rationality so that we can solve our emotional and rational 

differences” (Maturana, 1989, p. 9). The word conversation means “to turn together” as 

people exchange ideas and engage in dialogue. Brown and Issacs (1997), who have based 

their business and research on conversational methods such as The World Cafe  (2020) 

argue that “talking is a form of action” and that the “network of conversations…determines 

the action” (J. Brown & Isaacs, 1997, p. 17). While I don’t believe that all talk leads to action, 

talking to someone who supports you certainly helped me to synthesize my idea. In this 

case, conversations encouraged me to continue working towards starting a chapter of 

EEPSA. 
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I believe that during this time that personally I and ‘my idea’ benefited immensely 

from liberating conversations with my community of friends and colleagues Coined by 

Ximena Da vila (2011), the term “liberating conversations” are particular conversations 

where the energy felt by engaging in conversation with someone with whom you share 

mutual respect and love and can bring you out of a place of pain or confusion into self-love 

and new direction. “A liberating conversation can only occur in the domain of listening-

seeing without prejudices, without demands and without expectations, that is the domain 

of love” (Da vila, 2011, p. 384). 

I believe that being with people who listened to me openly and deeply in 

conversations as I spoke about my concerns, hopes and dreams as an educator, allowed me 

to move from a place of loneliness and despair about environmental education to one 

where I saw possibility in my ideas because others valued both me and my ideas. 

Conversations, especially liberating conversations, became things that I quickly understood 

were important in my ability to move my ideas forward and act. I felt strongly that if others 

had not been supportive of my idea to form a community of educators and they had not 

pushed me to start something or to meet others, my idea would solely exist today in my 

mind. However, conversations with others revealed an opportunity for me to attempt 

something new and to create an environmental educators’ community. Later in the year, as I 

moved forward as the President of the SSEEPSA Chapter, I deliberately and consciously 

continued to make opportunities for open, supportive conversation as part of the 

environment within the Chapter’s meetings in hopes that providing opportunities for open 

conversations might foster a similar ‘liberating’ experience in others.  
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Spring 2019: Starting Something New 

April 25, 2019: The first meeting. 

It was now time to put myself out there and to call a meeting for other educators and 

see if anyone else would come. Here is where the theory ends, and I see if I have an idea that is 

worth developing…or not. I feel a bit like I am walking out of my imaginative dream-world, 

into the unknown…a metaphorical white mist veiled what might happen next. But I am ready 

to make it happen! 

I spent a lot of time contemplating what language and wording I would use to “call” 

these teachers together; I wanted to make my message specific enough to grab the attention 

of the right educators but also include ALL aspects of environmental education. I wrote in an 

email that the intention was to discuss “whether and how we should set up a Local Specialist 

Chapter of EEPSA” In an email I established my reasoning behind the need for this meeting. 

 
We know there are a lot of teachers, administrators and other staff doing amazing 

outdoor, environmental, or place-based learning in the school districts of the CRD. Often, 

we are doing this work in isolation or with a small network of collaborators within our 

school. We feel that it is time that we formed a network and community of educators 

within the CRD to help us build capacity in environmental education, to share, discuss 

and to broaden the scope of our practices. (C. Faught, April 5, 2019).  

 
This message, along with a date, time and location was sent out through our network. Would 

anyone come? 

On April 20, 2019, I entered into the school library that we had chosen for the meeting 

to find it starting to thrum: educators were entering and chatting, food was being prepared 

(thanks to our local Sierra Club6 educator who had let us use their meeting time to present 

our idea). In the end, 29 participants attended the proposed meeting: 21 teachers, two 

 

 

6 The Sierra Club of BC (2021) is a non-profit organizations which focuses on environmental activism and 

education in order to “defend nature and confront climate change, so families, communities and the natural world 

can prosper together. They have educator series that support teachers in their practice for grades Kindergarten to 9 in 

our region. 
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administrators and five persons from other interested organizations (for-profit and non-profit 

organizations). Everyone signed in when they arrived which allowed us to quickly collect 

names, school and district information and emails for future correspondence. I was pretty 

nervous but determined---I knew in the moment that this was the pivotal point –what we did 

and said might make a difference to whether my idea succeeded or failed. Or maybe not? 

Maybe I was walking into a room of teachers who were just glad someone had taken the 

initiative to start the conversation.  

Results of the April meeting. 

The first meeting was a joyful event. We went through introductions and spoke a 

little bit about what brought us to this point and about the potential of having a local 

chapter of EEPSA here. Then we asked teachers and the other educators to talk to each 

other about the following questions. 

1. What aspects of environmental education excite and inspire you? 

2. What challenges do you face in teaching, advocating, and practicing 

environmental education in your school or district? 

3. How do you see being part of a community of environmental 

educators might support you in your practice?   
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Table 1. Themes that emerged from three questions posed educators at the April 25, 2019 

meeting. 

Question 1: What 
aspects of 
environmental 
education excite and 
inspire you? 

Question 2: What challenges 
and barriers do you face in 
teaching, advocating, or 
practicing environmental 
education in your school or 
district? 

Question 3: How do you 
see being part of a 
community of 
environmental 
educators might 
support your practice? 
 

-Physical fitness and 
social-emotional benefits 
-Hands-on learning 
-Connection to place 
-Getting kids outside 
-More interest amongst 
educators and becoming 
more accepted as 
curricular 

-Access to wild spaces 
-Ratios for supervision and 
liability 
-Lack of support 
-School system structure and 
student buy-in 
-Time 
-Lack of ideas and mentorship 
support 
-Costs and funding 

-Build capacity amongst 
ourselves and all 
educators 
-mentoring opportunities 
-Advocacy and building 
on a broader vision 
-Resource sharing hub 

 

After the discussion roundtable there was a general agreement, indicated through a 

show of hands, to start a community of educators through the support and organization of a 

local EEPSA Chapter. The consensus at the meeting was that a Local Chapter of EEPSA 

would help a group of educators gain recognition and support for environmental education 

and environmental advocacy through provision of financial support, training, networking 

and mentoring, and advocacy opportunities offered by the provincial EEPSA Association.  

 

 What is the Environmental Education Provincial Specialist Association?  

The Environmental Education Provincial Specialist Association (EEPSA) is one of 32 

Provincial Specialist Associations (PSAs) in BC (BC Teachers' Federation, 2020). According 

to the BC Teachers’ Federation (BCTF), “PSA’s are channels for members to exchange ideas 

on research, teaching strategies, curriculum development, and other shared interests” 
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(2020). EEPSA describes itself as a “dynamic volunteer organization promoting networking, 

curriculum support, and leadership in environmental education” (EEPSAa, 2020).  

EEPSA as a PSA came into being on March 13-14, 1981 at an environmental and 

outdoor educator’s conference. Held in Vancouver, B.C. this conference was the initial event 

of the Environmental and Outdoor Education Association of B.C. At the conference “people 

affirmed the need to form a central organization which would facilitate sharing and 

discussion” on environmental and outdoor topics (qtd. in EEPSAc, 2017, p. 2).7 At some 

point later the word “outdoor” was dropped from the name and PSA was added.  

EEPSA has kept much the same purpose for the last 36 years, perhaps with a slight 

shift in language.  

Today’s Environmental Education (EE) is about place-based learning that helps 

teachers connect with community partners to introduce their students to their local 

physical, social, and cultural places, and get involved in a path of action forward to 

live wisely in those places. We strive to empower teachers to take their students 

outside of the traditional walls of the classroom to experience their learning in the 

context of their living ecologies. (EEPSAc, 2017, p. 2) 

 

In British Columbia (BC), the BC Teacher’s Federation (BCTF) has approximately 

45,000 members and 11,000 memberships in Provincial Specialist Associations. As of 

January 8, 2021, EEPSA membership count is 325 members. It appears that the overall 

membership has increased during the last two years (see Figure 4), but numbers have 

varied widely over time. According to Selina Metcalfe, EEPSA’s Local Chapter Liaison and 

 

 

7 This is a paragraph included from the 1981 Environmental and Outdoor Education Association of BC 

Newsletter, Volume 1 by Ruth Foster 
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Past-President, EEPSA has “typically been one of the smallest PSAs because we are 

interdisciplinary, teachers have to self-select outside of their teaching area to identify with 

us” (personal communication, January 8, 2021). In its policies EEPSA does allow for non-BC 

Teacher Federation teachers and other interested individuals to be a part of EEPSA as 

Associate Members8.  

 

Figure 4. A snapshot of EEPSA membership over the last 6 years, Fall of 2014-January 2021. 

(Data for the graph provided by Laura Jackman, EEPSA Membership Chair, January 2021). 

 

 

 

8 Teachers of independent schools, administrators, other school staff and other organizations and 

individuals can join EEPSA as Associate Members (subscribers). See https://bctf.ca/psa/join.aspx for more 

information. 

https://bctf.ca/psa/join.aspx
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Selina Metcalfe, the current EEPSA Local Chapters coordinator and Laura Jackman, 

current EEPSA Membership Chair, account for this jump in numbers over the last year to 

the growth of new Local Chapters, and a requirement for those registering in the 

Classrooms to Communities (C2C) conference to be a registered member of EEPSA and to 

partnerships with other organizations, such as CBEEN, that has allowed more opportunities 

for teachers to connect (S. Metcalfe, Personal communication , January 8, 2021). Many 

members from 2019 also renewed their memberships. In addition, the C2C conference in 

October 2020 had one of the largest registrations to date because COVID-19 restrictions 

pushed the conference to an online platform. The online conference did not have an 

attendance cap and people didn’t need to travel or book hotels, etc. There are some 

advantages to using virtual meetings.  

Around 2014 EEPSA shifted its model from a small Vancouver-centric PSA which 

produced a conference, a newsletter, and a few other events and incorporated a Local 

Chapter concept (Selina Metcalfe, personal communication, May 12, 2020). “A Local Chapter 

is a local, teacher-driven organization that helps teachers come together to collaborate, 

engage in professional development and influence curriculum.” (EEPSAc, 2017, p. 5). Local 

Chapters allow for collections of teachers in Districts or regions around the province to 

create Constitutions, form an Executive and hold their own meetings and events. The first 

Chapter was piloted in 2014 and many more followed in 2016, the first year that the 

Columbia Basin Environmental Education Network (CBEEN) held a leadership clinic (Selina 

Metcalfe, personal communication, May 12, 2020). As of the fall of 2020, there are 13 Local 

Chapters, and more are attempting to organize. EEPSA aims to increase its membership and 
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its network strength, aiming for more than 1000 members by 2030 (Selina Metcalfe, 

personal communication, January 11, 2021). 

I think EEPSA, probably, is about Place-Based learning now and about getting the average 

Grade 4 teacher to go outside one afternoon per week to use their schoolyard or to 

connect with their local indigenous community to talk about stories of place or to get 

involved in thinking about the recycling in their local community or something like that. 

So, I think it’s transitioned away from that traditional outdoor ed, and it’s changing now 

more to be inclusive. (S. Metcalfe, personal communication, May 12, 2020). 

 

For a more details on EEPSA Local Chapters, teachers can discover how to start a 

chapter by referring to the Local Chapters Guide (EEPSAc, 2017). 

 
Learning How to Start an Organization and Find Followers 

In a poem found in the section titled The significance of community in my value 

system (p. 32) I wrote about my experience starting the EEPSA chapter. 

“One day there was two/There is me and there is you….and two, well it grows to 

22/And we open a space/We open a space for the Earth” (Lines 52-54).  

 

This is what the idea of becoming an organization felt like to me. First, I was alone. 

Then, I shared my idea with one other person and suddenly that idea was everywhere. The 

idea was no longer mine alone and others were shaping and growing the idea into a real 

thing, an organization. I found literature that helped explained my experience of what 

happened to my idea as I began to make these first steps. In the ancient text of the Tao Te 

Ching of Lao Tzu it is written: 
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The Tao begot one. 

One begot two 

Two begot three. 

And three begot the ten thousand things.  

Ten thousand things carry yin and embrace yang. 

They achieve harmony by combining these forces.  

(Tao Te Ching--Lao Tzu--chapter 42, pp. stanza 1-2) 

 

This sentiment, written in “at least the fourth century B.C” (Lao Tzu: Tao Te Ching, 

2003) mirrors my own experience on how my idea became an organization. The passage 

quoted above speaks to me about the importance of finding a few other people who share a 

similar vision or who decide that their vision is something worth following. Those first 

followers are crucial to your idea becoming something more and from those first few, it can 

snowball into something more.  

 
The First Follower Principle. 

Derek Siver’s calls the act of finding others the First Follower Principle. He illustrates 

this idea using a Dancing Man video “It was the first follower that transformed a lone nut 

into a leader” (Sivers, 2010, p. 2:19). For me, one person—that first follower—helped 

support my idea in a way that enabled me to further develop my idea and to find others to 

join in. This was crucial. The additional network connections that my first follower 

contributed certainly brought a lot more people to our first gathering than my connections 

alone would have accomplished. 
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What drew other teachers to the first EEPSA meetings and to a leadership role? 

I knew I had ‘called the circle’ to bring together a collective of teachers to collaborate 

on outdoor, place-based, and environmental education. But what drew others to this 

meeting? I asked this question of the original executive members who decided to join me in 

founding the Chapter and who are still on the Executive for the 2020-2021 school year.  

Of the five executive members who responded, the reason most often cited for attending 

their first meeting was to find like-minded peers who shared their passion for 

environmental and outdoor learning. All five expressed the desire to connect to other 

teachers in a shared practice in some way. Joanna Linger encapsulates this sentiment 

well.  

“I loved the idea of connecting with other teachers to discuss outdoor learning and 

environmental education--two things I am passionate about” (personal communication, 

January 24, 2021).  

 

For Dayna Christ-Rowling, this desire for peers was driven from a sense of isolation 

in her school. 

At my comprehensive high school, I’m kind of on my own with these concepts. Many 

people support them, in a one-off way, but I am not in a community of peers. SSEEPSA 

presented an opportunity for me to meet other people who are like-minded (personal 

communication, January 22, 2021). 

 
Kiersten Brookes was driven to attend the founding meeting first and foremost because of 

her felt anxiety about current environmental problems, in particular climate changes and 

the impact they might have on future generations. 

“What drew me to the first meeting was the thought that we could make a real difference 

in awareness and support for environmental education in our areas…I must do all I can to 
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bring about awareness and care for our planet.” (K. Brookes, personal communication, 

January 22, 2021). 

 

Two members also expressed views that their personal connections with me also 

swayed them to attend their first meeting. 

The responses were more varied regarding what led these members to take the next 

step and join the Executive of SSEEPSA Chapter. Three expressed a sense that it was 

“something I could offer” (G. Petrini, personal communication, January 23, 2021) to the new 

organization to help the Chapter come to fruition and gain momentum. Lisa Lockerbie and 

Joanna Linger felt that other members in the Executive drew them in because they met 

people with similar passions. Joanna, who joined the Executive after SSEEPSA had been 

going for several months, was drawn in after attending a few SSEEPSA events. 

After attending a few meetings and meeting the current exec members I knew this was a 

group of people that I wanted to stay connected with and that I could learn a great deal 

from. I love collaborating with other teachers and this particular group and the items that 

were being discussed were a good fit with where my passions lie and the type of work I 

want to be more involved in. (J. Linger, personal communication, January 24, 2021). 

 
Whatever their reasons, these other teachers, initially an Executive of six, stepped 

forward to fill the required roles of the Executive, and thus enabled the new EEPSA Chapter 

to take the next steps towards becoming a reality. 
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Summer 2019: Taking on a New leadership Role, Establishing Goals and Structure  

August 29, 2019 

On my deck, in the height of a gorgeous summer day in late August, the newly ascribed 

executive members, teachers still on summer holiday, met to set a path forward for the 

chapter and for the year. This meeting had an air of a social gathering—we were a bunch of 

teachers enjoying the summertime heat and getting to know each other. And yet, we had a 

very important mission—to set in place the structures necessary to make the new chapter of 

EEPSA a reality—a budget, a constitution, a name, official membership checks---and to plan 

for the Fall. I had spent quite a bit of time over the summer months excited about the potential 

and mulling over how best to approach building a team and what goals we should attempt to 

tackle in the first year. There were so many different directions we could take! Although I had 

begun to take on leadership roles through different organizations in recent years, I felt much 

more responsible for the success or failure of this new chapter and for setting the right 

direction. I didn’t want to make any mistakes. After all, we were all teachers and I knew once 

the year got rolling, we’d be very busy and perhaps things would fall apart. I needed this 

meeting to go well! 

In the end, I didn’t need to worry. My leadership wasn’t by any means perfect and 

mistakes happened. But luckily, the right people had shown up; each new member of this team 

was already a passionate educator with skills, ideas, and a common interest. I was the person 

with the original vision yes, and I was organized, but right from the beginning I wasn’t solely 

responsible. Lisa had expertise in teaching nature kindergarten and in leading professional 

development. Kiersten had a lot of experience working with non-profits and in using advocacy 

to make change happen. Gillian was a Global Action Program teacher at a local middle school 

and beginning her journey as a teacher-librarian. Dayna had run high school outdoor 

education programs for many years. Greg was an experienced Wilderness First Aid instructor. 

I simply had to ‘steer the boat’. My job was to take all these different passions and distill out of 

them a set of goals and plans and organize these plans so we would follow through with our 

decisions. And in the end, I found it would be the relationships that would get us through some 

of the tougher times ahead more than anything else… 
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 Establishing personal relationships, a name, and a structure. 

Our initial summer deck meeting prior to the school year 2019-20 was crucial for 

setting in motion components of our organization which would carry us through our first 

year. There were three components of this meeting that stood out to me: 

1. We spent time building personal relationships 

2. We created an appropriate name to identify ourselves 

3. We established our initial structure, goals, and a fall action plan for SSEEPSA. 

 

Establishing personal relationships.  

In organizations, real power and energy is generated through relationships. The 

patterns of relationships and the capacities to form them are more important than 

the tasks, functions, roles, and positions. 

(Margaret Wheatley, Leadership and the New Science (1994)) 

 

Personal and professional relationships are something I value and something I was 

seeking within my teaching practice. Teachers are often bombarded with resources—

books, webpages, handouts—and while these are useful for the day-to-day lesson planning, 

resources alone do not cultivate a teacher’s practice or develop to a large extent the 

personal practice of a teacher. For that process it can be helpful to have colleagues and 

mentors to share common practices. Finding colleagues that shared my passion for 

teaching practices that connect humans to the Earth was a driving factor that led me to 

create SSEEPSA. 

Our August meeting was a time to get to know a bit more about each of us, 

personally and professionally, and to find out the areas of environmental education in 

which each of us were most interested. Except for one member, Dayna, who had been my 
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teacher when I was a high school student, all the Executive were new to me when I met 

them in April 2019. We were a mix of elementary, middle, and secondary school teachers 

from three different Districts. There was a lot that we did not know about each other. 

Instead of launching into goal setting, we began more casually with unguided, informal 

conversation. This sort of natural flow of conversation and the ideas and passions that we 

shared together has become an important practice that has reverberated ever since.  As 

stated by Kiersten later in the year, “I think our strengths so far are…being together and just 

sharing (K. Brookes, personal communication, March 12, 2020). Finding common ground 

and getting to know each other also builds trust, something super important for building a 

strong team (Lencioni, 2002).  

 One of the theories to which I had been particularly attracted prior to establishing 

the SSEEPSA Chapter was Etienne Wenger’s concept of Community of Practice (CoP) (1998). 

CoP theory builds on social learning theory and on situated learning which emphasizes that 

learning, knowledge and identity are all social processes (Swieringa, 2009; Wenger, 1998, 

2000; Wenger, McDermott, & Snyder, 2002). CoP theory is based on the following claims:  

1. Humans are social beings,  

2. Knowledge is a situated competence in valued undertakings, 

3. Knowing involves active engagement in such undertakings, and  

4. Learning ultimately produces meaning (Swieringa, 2009, p. 2).  

 

As I sat on my deck with this new group of people, I held these principles in the back 

of my mind—what I intended to make more than anything else, was a space for teachers to 

come together, be social and to participate directly in activities that brought greater 

meaning to our own teaching practices and lives. And, of course, to do it with the health of 
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Earth in mind. Words shared to me by Dayna Christ-Rowling emphasize how important 

these relationships in teaching can be for finding common practice. 

I think it’s so great to be around people who are passionate about the environment and 

about finding ways that we can bring authenticity into our classrooms regarding 

something that we feel strongly about. I probably would have never done it if you hadn't 

reached out to me. I was going through my old master's stuff last night and I found a 

sheet of my goals. I looked through the list and one of them was getting into a team that 

has people of similar interest and I was like...hey check! Thanks Chloe, thanks Chloe... (D. 

Christ-Rowling, Personal communication, March 12, 2020). 

 

Personal relationships and connections were something that, as President of the SSEEPSA 

Chapter, to which I was going to pay attention and one that I believed was crucial to our 

success. 

 

Branding: What’s in a name? The importance of language in organizational 

identity. 

 

“What’s in a name? A rose by any other name would smell as sweet.” 

~Line spoken by Juliet in Shakespeare’s Romeo and Juliet  

(1564-1616, Shakespeare, 1914, Ln 47-48). 

~ 

“I read in a book once that a rose by any other name would smell as sweet, but I've 

never been able to believe it. I don't believe a rose would be as nice if it was called a thistle 

or a skunk cabbage. ~Anne speaking in Anne of Green Gables 

 (1874-1942,  Montgomery, 1989) 
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A name can have a profound effect on what other people perceive about an object, a 

place or an organization through the metaphors, domains and frames that we use in 

language (Bunnel, 2013; Lakoff, 2009). In addition, a name can profoundly affect the 

audience you reach. Frames, including word choices and specific expressions, can access 

our primary metaphors9 and create specific meanings for a listener each time they hear a 

word. “Framing is about getting language that fits your worldview. It is not just language. 

The ideas are primary and the language carries those ideas, evokes those ideas.” (Lakoff, 

2004, para. 9).  

Use of certain words also preserves certain frames or ways of thinking. As well, the 

use of a new word can open to new understandings ---it distinguishes or “directs attention” 

(Krippendorff, 2006, p. 150) to certain ways of knowing and ways of being. In other words, 

sometimes we deliberately choose words or names to “speak” to certain people. Or we 

change words in an attempt to create new beliefs or emotional associations toward our 

ideas.  

Prior to establishing the Salish Sea EEPSA Chapter, I had a conversation with Duncan 

Whittick, Director of CBEEN10 about being intentional about word choice in environmental 

education in order to encourage more outdoor learning (personal communication, May 30, 

2019). As the local chapters in Duncan’s region developed new ways of supporting 

 

 

9 Primary metaphors are our some of the earliest metaphors we establish as humans through our own 

sensations and experiences. An example is how we learn “up” and “down” and how we use those words. Up or 

higher usually becomes thought of as better than down or lower. For instance, the perception of Heaven being in the 

clouds and Hell being underground play into the up and down primary metaphor in Christianity. 
10 CBEEN is the Columbia Basin Environmental Education Network and works collaborately with EEPSA 

by helping organize local chapter and in running leadership clinics. CBEEN and EEPSA also work collaboratively 

as founding partners with C2C (Classrooms to Communities). 



DEVELOPING AN ENVIRONMENTAL EDUCATION ASSOCIATION 56 

 

teachers, they wanted to change the perception that learning outside the classroom was at 

least as valuable as learning in the classroom. Therefore, they consciously changed their 

language from “field trip” to “field study” (D. Whittick, personal communication, May 30, 

2019). The hope was that using the word “study” for experiential education outside the 

schoolgrounds would make this type of learning more palatable to parents or school 

administrators who were hesitant about outdoor learning or field trips. 

 With these kinds of thoughts and conversations percolating in their minds, our new 

EEPSA Chapter Executive began searching for a name that reflected our values and that 

was: 

1. “Place-based” and honoured the place where we live. 

2. Easily remembered and recognized. 

3. Something to which environmental educators in all teaching areas could connect to. 

4. Not too cumbersome.  

After several iterations we came up with the Salish Sea EEPSA Chapter. The name 

Salish Sea originates from the name given officially in 2010 to the body of water that 

surrounds the southern part of Vancouver Island and encompasses both Canadian and 

American waters including the Puget Sound, the Strait of Juan de Fuca and the Strait of 

Georgia (CBC News, 2010). The name of these bodies of water as Salish Sea was a 

collaborative effort first brought to the Province of British Columbia by Stz’uminus elder 

George Harris in 2008 and supported by scientists in the USA and Canada, Indigenous 

peoples on both sides of the international border, and a number of NGO’s and other 

individuals (Vance, 2020). The Salish Sea waterbody was intentionally chosen to give 

recognition to the interdependent ecological system that spans the international border 
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and to “improve collaboration on conservation” towards the marine threats to the Orca 

(Orcinus orca) whales and associated species (Vance, 2020). We liked that the name already 

had a history of connecting local people to this place, to other beings that exist here and 

that the intention for the name was to help protect the rich biodiversity that exists in the 

region. 

 
This [water body] does not just belong to the two settler nations but belongs to the 

First Nations and it belongs to the non-human species. I really hope we see a 

reaching out if we are going to call it this shared space the Salish Sea, then we need 

to find significant solutions (Colby, 2020).  

 

We decided to keep the acronym EEPSA as part of our name as it seemed important 

to identify ourselves within the context of the larger body of Provincial Specialist 

Associations and I thought it could serve as a conversation starter. Thus, the Salish Sea 

EEPSA Chapter’s (SSEEPSA’s) name was born.  

As our organization unfolded the name has become an important part of my own 

identity and I have enjoyed observing how the organization’s name has evolved from having 

no known identity in the region, to one that now has meaning to other educators in our 

Districts. I believe that our name was well chosen and that it was helpful to select a name 

that would represent our values as a Chapter and our intention as educators to bring more 

holistic place-based learning to public education in our region. 

Initial Structure, Goals, and a Fall Action Plan 

Structuring SSEEPSA 

In our June 13, 2021 meeting we started by establishing our roles or positions 

within the Chapter and officially deciding to start a chapter of EEPSA. On August 29, 2019, 
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we spent time creating the Constitution for our Chapter including setting some overarching 

goals and deciding upon a name. 

When I began to think about establishing an EEPSA chapter in the spring of 2019, I 

had been resistant to some of the hierarchical and business-oriented language for Executive 

positions, such as the need to establish a President, Vice-President, Secretary and Treasurer 

and a constitution. I favoured a less hierarchical or circle practice where everyone is treated 

equally. I found that the circle or council practices better represented my vision of 

inclusivity in leadership. The circle “is an organizational structure that locates leadership 

around the rim and provides an inclusive means for consulting, delegating tasks, 

acknowledging the importance of people, and honoring the spiritual” (Baldwin, 1998, p. 

38). While in circle, anyone might be a leader or feel comfortable speaking their opinion. “In 

circle practices, there is room for everyone’s voice to be heard…where everyone takes a 

turn to speak from their heart…where only one voice can be heard at one time” (Leighton, 

2014, p. 334).  

However, I could not ignore my internal voice that knew that having some structure 

and organization might improve success in carrying out our plans. Having designated roles 

like such as Secretary and Treasurer may allow meetings to flow more seamlessly. Creating 

minutes, goals and action items guided us during our meetings and were crucial to the 

follow-through of plans and success in our goals. Fortunately, these structures were a 

mandatory requirements of EEPSA chapters (EEPSAb, 2019). I had been voted in as 
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President by those EEPSA and BCTF members present at the June 13, 2019 meeting11. It 

was my job now to ‘steer the ship’. In other words, to keep the meeting moving forward, try 

to keep everyone engaged and to keep things organized and on time. As the President I had 

a personal goal to practice circle leadership so that all members were involved. As I 

continue to pursue this balance, I am comforted by Christina Baldwin’s words regarding 

how the circle and the triangle (hierarchy) can work together in leadership. 

 
The triangle does not negate the circle…in fact, they are often found together. Both 

symbols live within us. We carry the circle and the triangle. Hierarchy offers an 

efficient means for organizing huge systems and for carrying out specific and 

repetitive tasks. Hierarchy is useful for parenting…passing on information, 

organizing data, and mass-producing goods. (Baldwin, 1998, p. 34). 

 
A further personal goal was to create a circle atmosphere, a circle of friends supported by 

an organized structure that would guide us. 

  
Initial goals and an action plan. 

At the August meeting the Executive also officially established our Constitution as a 

Chapter of EEPSA (Appendix 1: The Constitution of the Salish Sea EEPSA Chapter). The 

Constitution outlined our name, our operating area and our initial goals and affirmed that 

we would carry out our Chapter in accordance with certain by-laws established by the 

EEPSA provincial organization. Submitting this Constitution, along with the first set of 

 

 

11 The June 13, 2019 meeting was where we officially decided to become an EEPSA Chapter and then 

voted in myself as President and then the rest of the executive members for the 2019-2020 year. We then put 

together our constitution and name and made sure all executive were EEPSA members before we officially 

submitted the documentation after our August 29, 2019 meeting (K. Brookes, June 13, 2019 and August 29, 2019 

Meeting Minutes). 
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minutes from this meeting and the names and positions of our Executive members to the 

EEPSA provincial organization gave us official Chapter status and access to funds with the 

Provincial EEPSA.12 

In establishing the following initial overarching goals for SSEEPSA we agreed to: 

1. Share ideas on outdoor, place-based, and environmental education among 

educators. 

2. Get students and teachers learning outside more. 

3. Support the mental and physical health of students and staff within the 

education system. 

4. Engage larger community stakeholder organization and other non-teaching 

staff on relevant issues. 

5. Advocate for broader support for outdoor and environmental education in 

District goals and policies. 

6. Build EEPSA membership and connections within the School Districts of 61, 

62, 63 and 64 (Salish Sea EEPSA, 2019). 

These original goals established the interests that our current Executive believed to 

be the most important to teachers and ourselves and set our focus for the year. In addition, 

we discussed several immediate tasks or goals for the fall and winter of 2019/2020.  

We decided to: 

 

 

12 Funding for EEPSA Chapters is calculated through a base amount for each chapter and an additional 

amount for every membership that is paid from a teacher within the districts that we represent. 
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a. Accept an invitation to attend the Climate Teach-In being hosted in mid-

September in part by the Greater Victoria Teachers Association (GVTA). 

b.  Pursue attending the Classrooms to Communities (C2C) conference being held 

in Vancouver in late October 2019. 

c. Have themed environmental gatherings through the year called “hot topics” 

(later we changed the name of these gatherings to “critical conversations.”)  

d. Host a one-day workshop focusing on “Outdoor Place-based learning” during 

the Tri-District Professional Development Day for teachers on February 14, 

2020. 

e. To establish a Facebook™ page for communicating “events, projects and ideas 

to our network” (Salish Sea EEPSA chapter, 2019). 

After the meeting I felt energized. I had spent a summer afternoon planning and 

hanging out with other passionate educators and we had made some goals and a plan for 

the next steps. We knew each other a bit better, had created a name, goals and an action 

plan. Now it was time to launch into a busy school year! Looking back on our next steps and 

goals I can happily say that we carried forward the plans we set in motion during this 

meeting. I believe this early planning and framework really helped carry the work forward. 

 Fall: The Coalescence of our Team and First Steps 

September 23, 2019: The Climate Action Teach-in. 

Almost immediately after we formalized our Chapter and started the school year, we 

had an event on the horizon—the Climate Action Teach-In on September 23, 2019. We had 

decided to join this event, with only a few weeks to prepare as we supported initiatives by 

students, and local teachers’ unions to raise the issue about more action on the urgent need 

for emissions reductions. This was an event co-hosted by one of the local Teachers 
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Associations, the Greater Victoria Teachers’ Association (GVTA) and was meant to allow 

teachers to learn about climate action in our community and support the student-led 

initiative of “Fridays for Future” initiative by Greta Thunberg (Fridays for Future, 2021).  

The day of the teach-in arrived dark and stormy. Would it be rained out? I was worried 

about our set up—I had spent time working on a bookmark (Figure 1) to hand out and had 

corresponded with other members about materials and details-- but otherwise I was just 

showing up. What a surprise I was to find! I arrived to find a beautiful, covered tent, the 

smiling face of Kiersten and two of her family members (as volunteers), a plethora of 

resources to start discussions and a sign-up sheet to collect names and email addresses. 

Gillian’s class had made a banner and some signs to decorate the booth. It looked great 

(Figure 5: a photo of our booth set up) and the set up worked to our advantage. The covered 

tent was one of the few there, so it encouraged people to enter and have a conversation 

because it provided protection from the elements. The resources were welcome, especially 

since there were many new teachers and TTOCs in attendance.13 Our sign-up sheet overflowed 

with new names which was a success for us as a new Chapter as it provided access to more 

educators. We also got to meet other organizations who were climate educators---mostly 

external organizations and non-government organizations (NGOs) who might be potential 

partners in the future. Most importantly it was a test for us as a new team—could we work 

together quickly enough to put together something for the event that helped coalesce the 

identity Salish Sea EEPSA chapter and gain recognition? I am pleased to report that the 

answer was YES!  

 

 

 

13 The GVTA had provided funding for any Teachers Teaching On-Call (TTOC) from the Greater Victoria 

District to receive a full day of pay. This certainly made the event well attended despite the inclement weather. 
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Figure 5. Salish Sea EEPSA table at the Climate Teach-In, September 23, 2019. 

 

Learnings from the first event. 

Four of the Salish Sea EEPSA Executive members were able to attend and to pull 

together enough resources to give the Salish Sea EEPSA Chapter a defined identity. In the 

end, about 300 people attended the event and we received 50 new names for our email list 

(Brookes, 2019). We deemed this event to be a success for the launch of the SSEEPSA and 

learned a few things from this event. 

1. Promotional materials and a sign-up sheet are important. Having 

materials to create some sort of image and identity to the public was a crucial 

first step in gaining recognition. We had a home-made banner, and some 

EEPSA bookmarks that allowed people to familiarize with what EEPSA stood 

and served as served as a takeaway item. We also had a sign-up sheet that 

allowed for us to quickly collect names and email addresses. 

 

2. Events help teams emerge and group identity to form. The event forced 

us to quickly work together with a common purpose; spending time at our 
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table explaining who we were and what we represented helped us form an 

identity and share what we represented. 

 

3. A presence on Social Media is necessary for the Organization. Now that 

we were officially building membership, we needed our own email—up until 

this point I had been using my school email account. We had launched our 

FacebookTM page just prior to this event so we shared the Salish Sea EEPSA 

Group14 but we didn’t have an official email or webpage. This event 

encouraged us to create a separate Salish Sea EEPSA email account. 

 

4. Plan events that include materials and/or offer membership benefits 

for your organization. Building membership is about selling your 

organization’s identity to others. Having some takeaway items at events, 

whether in the form of lesson plans, notices about an upcoming talk, action, 

or social event or even door prizes can help people take the next step and 

decide to join. At this event we had materials to share but we lacked much of 

a schedule of other future events that would encourage further participation. 

Instead, we opted to send everyone a follow up email with our upcoming 

events. 

 

October 25, 2019: Coming together when attending the C2C Fall Conference. 

At the C2C Fall Conference15 our Salish Sea EEPSA Chapter had four members in 

attendance. We were mostly there to network, learn from others and to learn more about how 

 

 

14 Our Facebook group is Salish Sea EEPSA. see https://www.facebook.com/groups/463988577779418  
15 The Classrooms to Communities (C2C) Conference is put on by the not for profit Education Network of 

the same name with an aim of connecting British Columbia “classrooms and communities across the province to 

grow collaboration, teacher leadership and mentorship capacity for place-based education and environmental 

literacy” (C2C, 2020). EEPSA is one of its major partners as is CBEEN, HCTF Education, KBEE, LEAP, the 

Pacific Foundation for Understanding Nature Society, Science World British Columbia, Take Me Outside and the 

Outdoor Council of Canada (C2C, 2020), C2C is helping to connect the K-12 educators with environmental 

educators outside of public education.  

https://www.facebook.com/groups/463988577779418
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EEPSA and C2C are run. However, we were also asked to join a session, which involved 

members from many local chapters of EEPSA to share some key learnings and to bring an 

artefact that represented something significant to our chapter. Because we were the newest 

chapter, we were scheduled to speak first after initial introductions and our moment was 

entitled “Calling the Circle and pulling a group together” (S. Metcalfe, personal 

communication. October 21, 2019). Most of the other chapters had gathered with their 

artefacts (backpacks, signs, videos, etc.) but I had decided our “artefact” was my executive 

team--the physical presence of some of the members of the Salish Sea EEPSA Chapter.  

Unfortunately, due purely to the size of the university campus where the conference 

was held, the transition time was too short for some of the presenters at the more distant 

sessions to make it on time to the hall we were gathering. Other than me, the other members 

of the Salish Sea Executive didn’t make it in time for the session to start and I was left standing 

alone! I began my tentative introduction and then suddenly there was a shuffling, running and 

flapping of paper as the three other Salish Sea EEPSA Executive who were with me burst into 

the room with smiles and laughter holding our hand-made paper sign that declared “Salish 

Sea Teachers Support Climate Action” from our recent teach-in held in Victoria. In that 

moment, not only did I feel supported, but I was also grateful for the joy and vibrancy of my 

team. I felt that this moment truly highlighted the support we had for each other and I felt we 

really had begun our journey as a collaborating team. 

The Classrooms to Communities (C2C) Conference (2020) was an important event 

both for me in my new role as President of the new SSEEPSA Chapter and for four of us on 

the Executive team because the conference connected us face-to-face with the provincial 

networks and individuals doing similar work elsewhere. While some educators think of 

conferences as a place to learn about tools and resources within workshops, usually the 

most important aspects for me are the opportunities to network with other educators and 
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the inspirations they provide. Similar to the approach of the Open Space Technology16 

(OpenSpaceWorld.org, 2020) I find some of the “best results from conferences and 

meetings are in fact the spontaneous conversations that occur at coffee breaks and 

mealtimes” (H. Leighton, personal communication, July 29, 2019). These spaces are where 

communication and collaboration happen truly happen. 

 The C2C Conference was a chance to see some of the Provincial EEPSA Executive 

members in person for the first time and to make some deeper connections. It was a time to 

ask questions of other people from beyond our island who had run Chapters for longer 

periods and had had success in creating systems, events, and relationships in their Districts. 

For me, the best part of the conference format was that networking was built into the event 

so that not only did those conversations happen in the halls and in between sessions but 

also over food and drink with music later in the day. I wrote this in my journal as took the 

bus back to where I was staying after the networking session. 

I feel gratitude…. I feel gratitude for the hard work and dedication of so many other 

folks working in environmental education coming together. I have been thanked by 

Dayna in such a heartfelt way about how this community (our Salish Sea EEPSA 

Chapter) has brought her out of her ‘closed box’ of teaching in her class to the broader 

picture. Gillian was pleased with the EEPSA Chapter session where we heard and 

showcased our chapter as she realized the bigger picture. Kiersten keeps telling me 

how organized I am and how great it is to realize the political and network power of 

EEPSA. And me? I feel the power of connection to others growing my leadership 

abilities and potential for what the next steps will be. (C. Faught, October 25, 2019). 

 

 

16 Open Space Technology is an “intentional leadership practice” (OpenSpaceWorld.org, 2020) which has a 

fluid structure that allows those that come together to pick the topics that they wish to talk about. Those that choose 

topics often become the facilitators of those spaces and participants wishing to be a part of those conversations enter 

and move between them. Conversation, networking, and discussion are key components. 
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The powerful connections made at this event helped solidify our sense of identity as 

a team and members of the collective of environmental educators. It helped us feel like we 

were part of a bigger movement—a movement that could support us if we needed help and 

one where our small actions might help encourage change and support others in their own 

work, even if we were hundreds of kilometers a part. It certainly made me feel like this was 

the right choice for me. I had found a place to really belong within public education.  

 

 Winter: Lessons from Critical Conversations, November 2019, and February 

2020. 

Fired up from the conversations and passion I experienced at the C2C Conference, I 

launched into our next project—bringing educators together for discussions on different 

environmental topics. I named these discussions “Critical Conversations.” The objective of 

these gatherings is to bring educators together for conversations and potentially 

collaboration on potential next steps on environmental topics and problems that SSEEPSA 

members are passionate about. The goal of each “Conversation” was to bring together 

passionate educators within the public-school system and the broader community to 

discuss some of the bigger issues beyond simply teaching curriculum. Bigger challenges 

such as carbon emissions in schools, waste or re-wilding school grounds, are largely 

systemic issues that would be hard for one person or a small group of people to change. 

Although I had planned to do three or four of these on different topics, in the end the 

SSEEPSA Chapter hosted two during the 2019-2020 school year. 

1. Climate Action in Schools on November 12, 2019 
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2. Composting and Recycling: An Ongoing School Challenge on February 4, 2020  

 

November 12, 2019: Critical conversation on climate action in schools. 

This first critical conversation, Climate Action in Schools (for poster see Figure 6) 

attracted about 20 people and was chosen due to the momentum around climate topics by 

“Fridays for Future” events that were being hosted in cities around the world, including 

several recently in our city, Victoria, BC. (Fridays for Future, 2021). There were teachers 

from elementary, middle, and high school in attendance but fewer than we had hoped—

only about 10 who were not on the EEPSA executive. At the time I had hoped for more but 

just a few days before the event we had discovered that many schools in the area had their 

mandatory staff meetings at the same date and time. In the end, there were enough 

teachers there to interact with the other organizations that attended. What was surprising 

was the number of educators representing a variety of community organizations—almost 

as many as the number of teachers! Saanich Parks, the Royal BC Museum, the BC 

Sustainable Energy Association, Ocean Networks Canada, and the Sierra Club of BC all had 

representatives in attendance who were interested in talking with teachers about climate 

and in networking with teachers.  

After brief introductions, each organization or teacher had the opportunity to share 

what had brought them to the gathering and to introduce their programs or initiatives. In 

round table groups we then discussed some of the challenges and ways teachers and 

partner organizations could collaborate to forward climate goals in our schools. The round 

table sessions were followed with a group share out. Afterwards, those who wanted stayed 

for our local Chapter meeting.  
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Figure 6. Poster for the Critical Conversation on Climate Action in Schools, November 12, 

2019. 
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Lessons from the Critical Conversation on climate. 

 I believe there were some important teachings and successes that came from this 

critical conversation event and some logistical challenges as well. Here is what I wrote 

about what I learned from organizing the event. 

 
My facilitations skills are fine---but not strong. I chickened out on the intro that I wrote 

(with the territorial acknowledgement!). However, the two-minute share outs were 

great-- followed by discussion that could have gone on…I think new connections were 

forged and I hope that people will go home, and ideas and connections will percolate. 

The power of partnerships with organizations was loud and clear→they want to 

partner→ How? (C. Faught, personal journal, November 12, 2019). 

 
Partnerships with external organizations- opportunities and challenges. 

From the Critical Conversation on Climate I learned that partnering with other 

environmental organizations can provide many benefits to our developing Salish Sea EEPSA 

Chapter but there are challenges involved in these partnerships. There are many ways we 

could partner. Some organizations have access to funding and want participation and access 

to teachers. Some have built programs and are looking for ideas, while others have specific 

environmental knowledge and experience in the field. However, for me a question raised: 

Which organizations do we choose as partners given our limited time? Do I promote their 

events on our social media? Partnerships with organizations such as non-governmental 

organizations (NGO’s) and universities is what led to the creation of the Classrooms to 

Communities (C2C) Network, as an entity separate from EEPSA at the Provincial level but 

one in which EEPSA is a collaborative partner. As a small local chapter SSEEPSA is run 

exclusively on a voluntary basis by busy teachers.  I have found the process of partnering 
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and facilitating partnerships outside of the school system to be a bit overwhelming and I 

have struggled with this quite a bit in the first year. Still today I struggle with finding the 

best way.  

By February 2020, after agonizing over the topic of partnerships for some months I 

decided that it was not top priority to constantly vet and share information about 

organizations and external events to our members. I decided that this that was too big a job 

for me to handle successfully and that it was a distraction from our main task of supporting 

the teaching practices of our members. I concluded that it was more important to engage in 

dialogue with each organization that we came across in order to find out more about them 

and their interests and build relationships. Later, we might easily find partnerships where 

collaboration made sense. Just knowing the potential network that was available to us to 

reach out to for specific topics and events was important.  

Perhaps one day there will be a paid ‘community coordinator’ at the school level or 

through a non-profit network like the one CBEEN has created through their Wild Voices17 

program to help facilitate better partnerships so that teachers can have easier coordinated 

access to these groups, and to grants and programming. For now, I will share only the most 

relevant connections and events from other organizations to our members and use my 

knowledge of these organizations to reach out and partner and share knowledge when 

SSEEPSA has a shared interest or need (i.e., other EEPSA chapters pay and organize specific 

NGOs to come do training for teachers and the Chapter serves as the organizing host). I felt 

 

 

17 CBEEN, the Columbia Basin Environmental Network as a funded non-profit provides a very well-

supported platform through their Wild Voices program which allow teachers to connect with community 

environmental educators. https://cbeen.ca/wildvoices-programs/   

https://cbeen.ca/wildvoices-programs/
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gratitude that there were many organizations potentially willing to partner with us. I was 

encouraged by the Critical Conversation on Climate event to continue to offer opportunities 

for teachers to network and connect with other environmental organizations in our region. 

Overall lessons learned from the first Critical Conversation event. 

• I learned about the potential to network with educators in community 

organizations and discovered how powerful it could be to have allies and 

partners outside of the public-school system with whom to collaborate.  

• I learned the power of applying a loose conversational structure to a 

gathering. I discovered the value of an approach to group process in which 

my questions provided general guidance to the conversation while allowing 

time for deep conversations in small groups, conversations that took many 

directions. I believe this approach was effective and should be replicated in 

the future. 

Lessons that revealed areas of room for growth. 

• We discovered the need for better organization and checking of dates for 

planned events to make sure they do not conflict with major District 

meetings or events! 

• I discovered a need to build my personal confidence in public speaking: 

“confidence Chloe, confidence!” I have since been successful with my 

introductions and am growing more confident with how to start a meeting 

with new people.  
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February 4, 2020: Critical conversation on composting and recycling. 

There is a teacher at a school here that is frustrated and angry that his school doesn't 

really recycle (other than some paper) and doesn't compost. He is very environmental, so he 

finds and distributes all the compost buckets to the classrooms (public schools in Victoria ALL 

have access to compost pick up). A couple of weeks later he looks, and he can't find any 

compost buckets-- They've all disappeared! He finds them in the shed below the building. The 

janitor has put them there. The janitor, who deals with waste does not want the extra work of 

dealing with smelly and messy compost buckets. The contracts for janitors in Victoria do not 

have recycling (other than paper) OR composting in their written (contract) language so 

managing this waste is seen by some janitors as "voluntary" and "extra work." These systems 

(recycling & composting in a school) only work if local champions take on the waste challenge 

in the school and have kids doing it as a "club" or classroom activity...then recycling and 

compost systems often disappears when that local champion moves on. Agency to change, yes, 

but there is a rebound in the system that undoes your work as you go.... 

The districts have put out lovely documents about how to recycle but no one is in 

charge, no one is being held accountable and compost pickup is slightly MORE expensive to 

pick up than garbage.........so from a district perspective it is not worth the $$. So, go ahead, be 

the local champion--but you might be doing it alone for your own career or until you burn out. 

And BTW, that means standing in the back field with kids after school and a hose cleaning out 

yoghurt containers and compost buckets. Then go home and prep your lessons later! (Chloe 

Faught, personal communication posted to a Moodle Discussion forum, available to my 

Royal Roads University Graduate Level Course, July 5, 2020) 

 

This story, written to my grad school cohort to explain some of the problems with 

waste management as discovered by a Salish Sea EEPSA member, highlights some of the 

challenges that an eco-conscious teacher may face in a school when tackling an 

environmental problem alone.  
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On February 4, 2020, we convened a Critical Conversation on Composting and 

Recycling (Figure 7) and invited educators within the Districts as well as community 

educators to attend. In total, there were ten people in attendance: seven public school 

teachers who spanned all three school levels, one independent school Vice-Principal, 1 NGO 

representative from the Sustainable Energy Association and the Environmental Educator 

Liaison from the Capital Regional District (CRD).  

 

Figure 7. Poster distributed for the Critical Conversation Gathering on Composting and 

Recycling, February 4, 2020 
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We started the meeting with a sharing circle to share our own stories of about waste 

systems in our schools and attempts to reduce school waste. As we gave space to our stories 

and frustrations, I realized how big and systemic the waste problem still was. We spent the 

entire meeting sharing our challenges and limited successes that we had faced over the 

years, documenting for each school the status of recycling and waste. Our major findings 

were as follows. 

• Every school had different systems for composting and recycling, some schools 

doing a lot of sorting and composting, others doing none or very little. 

• The successful schools were ones where a local champion (teacher, 

administrator, or janitor) had actively worked to change habits OR where schools 

had decided to go ‘zero waste’. 

• Often the waste management systems deteriorate once a local champion retires 

or moves schools. 

• Evidence of attempts to better manage waste problems was described in School 

District documents and reports in by both the Saanich (Ages, Cole, Heinricks, 

McKenzie, & White, 2009) and Victoria (Healthy Safe and Caring Schools 

Program, 2013) School Districts. These documents provide guidelines for and 

give tips to educators on how to improve waste waste reduction strategies. 

However, the evidence we gathered from staff in the districts to date indicates 

that these systems are still not functioning well, and the guidelines are not being 

adhered to in many cases. 
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Results of the Critical Conversation. 

By the end of the meeting it was clear that this issue was going to need further work, 

possibly years of collaboration and advocacy. In later reflection I wrote: 

This investigation into waste in the tri-districts18 here in Victoria led our group to 

decide to take this one (problem) on a multi-year level because this is where the institutional 

system trumps the individual teacher agency...or at least majorly thwarts it.  HOWEVER, I have 

found this year that collective agency, if that is the word, is very much more powerful than 

individual agency, so maybe, maybe we can help send a little ripple that starts a wave! (Chloe 

Faught, personal communication in a Moodle Discussion forum, July 5, 2020) 

 
We were all keen to keep take the next steps as we hoped together, we could help 

influence the current system. See Table 2 for a list of our next steps and the results of our 

next steps. 

  
 

 

18 The Tri-Districts refers to the three Public School Districts in the Greater Victoria Area which include 

the Greater Victoria School District (School District #61), The Sooke School District (School District #62) and the 

Saanich School District (School District #63). Because these districts are geographically very close to one another 

there is often collaborative professional development, meetings, and projects between the different districts. 
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Table 2. Action items and results stemming from the February 4, 2020 Critical Conversation 

on Recycling and Composting. 

Action Item Results as of March 12, 2020 

Solicit other teachers to get a broader 
picture on the recycling and composting 
systems and issues in the schools. 

Completed a document which includes the 
waste, recycling, and composting (Refuse, 
Recycling, Rot) in the schools, next steps and 
useful links (see Appendix 2). 
 

Designate specific teachers to investigate 
each District’s policies and contracts with 
companies and report back 
 

Two district teams completed through 
research and connecting with Custodial 
Managers in SD 62 & SD 63. (see Appendix 2 ). 

Reconvene another meeting to discuss next 
steps. 

Never completed because of the COVID-19 
pandemic beginning March 12, 2020 
 

 

The Critical Conversation Gathering on Recycling and Compost really highlighted the 

sheer complexity of the waste problem in our society, in the education system and how 

little we as teachers knew as teachers about the policies and politics at the municipal and 

District levels around this topic. For Joanna Linger, one of my investigator collaborators, the 

challenge of fixing this problem became apparent. 

I think to when we had our meeting with our waste manager at the District....just feeling 

that he was supportive but knowing that there is no money to have someone overseeing 

waste management in schools. It just feels like there is all this kind of bureaucracy that it 

makes it hard to get stuff done and I think that can be challenging too. We talked a lot 

about having you know, teacher advocates at schools...and how it can't be a teacher’s job 

necessarily to manage all of it. (J. Linger, personal communication, March 12, 2020) 

 

What did I hope would come from the Critical Conversation on Recycling and 

Composting and our research? I hoped that perhaps we could connect with janitorial staff 

and find some common ground. Perhaps create a ‘best practices’ guide for the district and 
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use it to launch an educational program aimed at promoting reusable products and zero 

waste to families and District staff. Or that maybe something else might emerge. We started 

to make plans, when the COVID-19 pandemic hit. Not only did the pandemic halt all in-

person classes (and thus waste in schools) but it also created a paranoia about using re-

useable containers--the plastics industry saw a sudden surge in single use purchases due to 

fears of the virus being on surfaces. Because of how these two factors are still affecting how 

people around the world live and purchase items that will lead to waste, we hit pause on 

this project, hoping to return to it post 2021 when it would be clearer what our next steps 

could be. 

February- March 12, 2020: SSEEPSA Hits its ‘Stride’ 

February 2020 until the start of Spring Break was a busy time for the executive 

members of SSEEPSA. Not only did we host the Critical Conversation on Recycling and 

Compost and conduct further research on this topic, but February is also the month that 

three School Districts in our area host a Tri-District Conference. This year it happened to be 

themed on climate justice and there was a special call for environmentally themed sessions. 

Four of us worked together to create two separate sessions: Gillian and Lisa led one entitled 

“For the Love of Earth: Tools to Get Outside and Stir Hearts’ and Kiersten and I led one 

entitled ‘Antidotes to Climate Grief.’ Both workshops filled before the start day and were 

successful both at opening the discussion around tools for climate issues and outdoor 

education but also by connecting our participants to us and to SSEEPSA. We were surprised 

to find how few teachers knew about Provincial Specialist Associations when we collected 

our post-event surveys. We also had a booth at the event, and we shared our bookmarks 

and our sign-up sheet at both workshops as well. Afterwards Lisa expressed that she 
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believed that the conference workshops had “brought us together as a team…and it also was a 

good way to get EEPSA’s name out there” (L. Lockerbie, personal communication, March 12, 

2020).  

We took a breather for a couple of weeks, then held our next executive meeting on 

March 12, 2020. This meeting was a time to reflect on the year so far, our strengths and 

weaknesses and our goals. It was also intended to help us chart the next few months of 

events and projects; however, little did we know a world-changing event was about to 

unfold. 

 

 

Part III: Spring Equinox to Winter Solstice: A time of Change and a Global 

Pandemic 

Salish Sea EEPSA executive met on March 12, 2020 --the day after the global COVID-

19 pandemic was declared and one day before the Federal Government of Canada 

recommended to Canadians that they return from abroad and not travel (Trudeau, 2020). 

Schools were soon moved online and businesses, playgrounds, community centers and all 

non-essential businesses in most parts of Canada were closed. Every day we were hit by a 

barrage of new and frightening details about the virus spread, policy adjustments and 

health orders as top health officials became our leaders. Everything was uncertain. The 

effects of this whirlwind spiral of change felt to me like I had been walking through a forest 

only to emerge and find the path ended in a precipice. Everything beyond my next step had 

fallen away. Events that I had planned, whether they were EEPSA meetings, birthday parties 
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or my Master’s program in-person residency, evaporated---falling away, cancelled or no 

longer possible. Suddenly there was no daycare or in-person schooling for my children and 

no extra-curricular activities for them to do. No one had any idea what would happen next, 

and each day seemed ten times longer than before. 

To maintain some semblance of mental health, I had to stop working on my thesis 

and on the SSEEPSA and focus on my family, my close network of friends, and myself. It 

became vital for me to spend time each day exercising and relaxing, writing and reflecting, 

and getting outside to find the sunrise or to watch birds migrating. Every day I connected as 

much as possible to the present moment and the natural world. I needed to continuously 

remind myself that the Earth---the seasons, processes and beings---were continuing on as 

normal; it was only humans that were not. I was healthy and not in imminent danger. I was 

still alive and at least physically well. While I knew these things were true, I had to start 

each day again to try and bring myself out of my own anxieties and dread. For every human 

on Earth this process, albeit under different circumstances, was ongoing. It was a very hard 

time. It was and still is a very challenging time for human beings. 

Salish Sea EEPSA stopped all planned activities for over a month, and it took me 

more than eight weeks to do any work on this thesis. For eight weeks, this project sat inside 

me like a stone, feeling heavy and uncomfortable. Then, I decided to try to start again. I 

tried to set aside one hour, two times a week. The day that I first tried to start again was the 

first day since the pandemic started that I cried. As I checked my audio files, I cried for the 

loss of the events and projects we had been working on. I cried over how hopeful we had 

been and how hopeless and helpless I currently felt and then, I cried for all the suffering. I 

cried for my uncle, unable to go visit his dying son on another continent. I cried for the loss 



DEVELOPING AN ENVIRONMENTAL EDUCATION ASSOCIATION 81 

 

of family dinners, of playdates for my daughter, of future conference halls and parties full of 

people. I cried for all those trapped in Care Homes worried they may become ill and unable 

to hug or even see their loved ones. I cried for friends whom I had expected to see this 

summer who were now trapped on the other side of closed borders and where air travel 

had now become scarce or dangerous. I cried for humanity and all the challenges that were 

to come.  

And then I stopped crying. Although I knew that my challenges and my tears were 

not finished, it was time to carry on. The Earth still turned, the flowers bloomed, and the 

birds still sang. The pandemic had erased the future that I thought was going to happen, but 

it hadn’t erased the future. People now had time to reflect on the problems in our world and 

on the things that they held most precious. We had entered a time where it was much easier 

to let go of old structures that were not helpful or valuable, to try new things out of 

necessity and to hold on to what we knew in our hearts was important and valuable to our 

lives. What would this new world, this new story, allow for that couldn’t have happened 

otherwise? 

“Sometimes” I said, “You have to let one story end so the next one can begin.” 

“How do you know when that will happen?” asked Cole. 

“You don’t” I said. “Which is why you should always carry on.”   

From Finding Winnie: The True Story of the World’s Most Famous Bear  (Mattick, 

2015) 

 

Restarting in the Middle of a Pandemic 

At first it felt futile to restart. There was so much going on that we needed to attend 

to. As teachers trying to maintain connection to our students became a priority as well as 
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keeping some sort of home learning happening. The students, like teachers, were now all 

online and suffering different mental and social challenges and inequities. The pandemic 

was affecting those with lower socio-economic status more. More women and ethnic 

minorities lost their jobs than men. Ethnic minorities and women were also more likely to 

still be working in essential areas such as health care or grocery clerks where their chances 

of exposure were increased (Canadian Women's Foundation, 2020; Statistics Canada, 2002; 

UN Women, 2020). Inequities that had always existed were highlighted. Living with the 

pandemic became as much about social justice as being focused on the virus and disease 

and lockdowns. Large scale protests as part of “Black Lives Matter” erupted across North 

America. In the USA the National Guard was deployed in several states to quell these 

demonstrations (NPR, 2020). On top of the fear generated from the pandemic coping with 

the challenge of large-scale disruptions to the stability of our lives was disconcerting. 

Hopefully the illumination of some of these socio-economic problems might help spur 

systemic change for the better. All through this time I was very conscious of what I valued 

most and wanted to preserve and of what I hoped might change.  

Despite the continual shifting of the systems and practices I knew before the 

pandemic, I eventually started to feel ready to reach out again to organizations and to 

people that I had worked with like the SSEEPSA Executive. Originally, I had only been able 

to take care of myself and my close friends and relatives. However, I started to realize that 

maintaining, even in a small way, some of my connections to groups and people was an 

important part of my own ability to adapt to the reality we were now facing. Organizations 

that I have chosen to work with are part of my identity. I chose very intentionally to be a 

part of these organizations in a busy time in my life—as a mother with two young 
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children—because I derived joy and value from them and believed they served a purpose in 

my life and in other’s lives. The Salish Sea EEPSA Chapter was important to me. I had 

started it only a year before and had personally gained benefits socially as well as 

professionally. It was something that I wished to preserve in this time of change. In the 

theories surrounding how systems evolve, conservation and change is a central theme. Pille 

Bunnell, a systems ecologist, writes: 

Because we cannot predict all the possible consequences of our actions, it behooves 

us to consider what we wish to conserve.  Whatever we do conserve creates a space 

for other things to change around though we cannot foresee all the 

consequences.  However, if we conserve a way of being, then that way of being will 

interact with whatever continues to happen. (Bunnell, 2013, para. 2). 

 

As I had taken a systems course through my Master’s program, I became acutely 

aware of how my actions and choices to do something are an act of preservation—whether 

it is to preserve a relationship, a cultural belief, practice or way of being. Being very 

intentional, I chose to reach out to the Salish Sea EEPSA Executive once again, hoping to 

preserve the relationships and organization that had begun to emerge. It was time now to 

adapt. 

I began to think about my own and my community’s adaptive capacity, the overall 

ability for the system to adapt and be resilient as change occurs.  In C.S Holling’s (2001) 

model describing natural and cultural adaptive cycles is termed panarchy. He claims that 

there have always been cycles of stability and instability in all systems whether they are 

operating on minute scales such as the life of a single individual, or on large systems such as 

a population, an ecosystem or a biome. These periods of instability, termed the “release 
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phase” in the cycle, are natural periods, that occur after a period of conservation. During 

this period the system becomes rigid and less dynamic and therefore vulnerable. Once this 

occurs, uncertainty and change occur at a rapid pace and the system enters a period of 

reorganization where innovation occurs in “pulses or surges” and the system rebuilds in a 

different way (Holling, 2001, p. 396). With the COVID-19 pandemic altering every scale of 

human systems, I and the SSEEPSA were part of this ‘period of reorganization’. If we could 

succeed in rebuilding and carrying on in a new way, then our organization would have 

demonstrated some resilience and an ability to adapt. 

Folke, Biggs, Norstro m, Reyers, & Rockstro m (2016) take Holling’s concept of 

panarchy further, intertwining the adaptive capacity and cycles of both social and ecological 

systems and using the phrase social and ecological resilience. To them, “social-ecological 

resilience is the capacity to adapt or transform in the face of change in social-ecological 

systems, particularly unexpected change, in ways that continue to support human well-

being” (Folke et al., 2016, p. 42). What roles could our organization of teachers play in 

assisting our community in adapting to the changes the pandemic was still causing? How 

could we help preserve the most important things from the past and illuminate possible 

better choices and systems in education and in living? Could there be some benefits to this 

pandemic for our Earth? On April 22, 2020 Earth Day, I decided to reach out, writing an 

email to the Salish Sea EEPSA Chapter Executive members. 

Reconnecting to the SSEEPSA. 

To: The Salish Sea EEPSA Executive 

From: Chloe Faught  

Subject: “Happy Earth Day—What is the future of the Salish Sea during the pandemic?” 
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Hey my Earth lovers, 

 

Today I am taking solace that despite all the challenges we as humans are facing, the Earth is getting a 

breather—emissions are down, oil is slowing down, even the meat industry is slowing down (a major 

emissions producer). I hope you all get out for an aromatic walk in the rain today and breathe the fresh air 

in! 

 

Tomorrow I am going to be on a call with Provincial EEPSA. What should I tell them about us? I would 

love to reconnect and recalibrate…I imagine you are all struggling with the email/zoom load and figuring 

this out for your students.  

 

Please check in with a short email when you can and if you have any thoughts on the way forward for 

now. I miss you all and your passion and look forward to connecting. Let me know your thoughts. 

 

❤️♻️🙏 Chloe 

 

 
Here are some of the replies I received from my team. 
 
 
Hello all, 
 
You have all been in my thoughts, but I just haven’t put it into an email. Thank you, Chloe, for continuing 
to reach out! 
 
I would love to reconnect in the near future. Feeling like we, my household and myself, are starting to 
find somewhat of a rhythm. We are getting outside so much and trying to find the good wherever we can. 
 
Hope you and your loved ones are well!  
(G. Petrini, personal communication, 22 April 2020) 

 
~ 

Hey folks, 

 
We could have a meeting. I can invite you all to a zoom meeting. I could create a classroom and we can 
have a hangout. I've been well entrenched and engaged in this digital teaching. Today, I created a unit on 
geocaching. After work today, I went out and geocached, recorded myself, came home made a Google 
slides presentation with embedded video, and then created a soapbox lesson around this topic. Two 
weeks ago, all of this was new to me. It's been a steep learning curve! 

I'd love to have a meeting with a glass of Vino! In the meanwhile, enjoy the signs of spring. Love up your 
kids and enjoy the things that make you happy. 

Cheers, 
Dayna (D. Christ-Rowling, personal communication, April 22, 2020) 

~ 
Hi All, 
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Thanks so much for reaching out Chloe. It’s amazing how much has changed since our last meeting at 
Glanford! It’s also amazing to see the benefits to our planet in such a short period of time with regards to 
pollution, air quality etc. as we are forced to slow down. 
 
I would be up for a meeting as well and would love to connect with you all. 
 
I hope everyone is doing well! 
 
Joanna (J. Linger, personal communication, April 22, 2020) 
 

~ 
 
Thanks Chloe for reaching out! It was nice to open my email to all of you this am! I would be happy to 
meet any time. 
 
Take good care and looking forward to connecting. 
 
Best, 
Lisa (L. Lockerbie, personal communication, April 23, 2020) 

 
 
In reply, I gave options for a meeting date and wrote: 
 
Thank you all for your replies! I echo Lisa's sentiments--I saw most of your emails last night but was so 

heartened I marked them all as unread so I could read through them again! (C. Faught, personal 

communication, April 23, 2020) 

 

 
In late April 2020, the Salish Sea EEPSA executive members re-established contact 

and met through the online technologies of ZoomTM19. We expressed gratitude that we were 

all there and were buoyed early on by hopes that the pandemic was allowing for some 

positive environmental impacts to occur like reduced nitrous oxides and carbon dioxides in 

our atmosphere. Public health officials were also continuously highlighting the benefits of 

 

 

19 Zoom Video Communications Inc. is a company that has made a very strong online video conferencing 

tool. (https://zoom.us/) When the pandemic began this platform was not well known, however it has become the 

word used to describe any meeting that will be held online. “Zooming” with friends is how video conferencing is 

known right now although there is a plethora of other companies that have similar platforms. 

https://zoom.us/
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meeting in person outside rather than inside due to lowered risk of transmission. As 

environmental educators we could see that there might be some opportunities to highlight 

outdoor teaching and learning and some of the other benefits from outdoor learning. But it 

was hard to predict the future and teachers at this point were mostly teaching only online. 

We met officially again via Zoom™ on May 21, 2020 to chart out some next steps and to 

write our AGM Report (see Appendix 4). We didn’t hold an in-person AGM due to the 

pandemic and although we did have two more Executive members join, there was no need 

for elections as no one was competing for a position. We didn’t hold any other events in 

person or online as we felt teachers were still overwhelmed, but we did think to the future 

of providing opportunities in the Fall. 

 September 2, 2020: Reconnecting in person. 

It’s early September but due to the calendar, schools are not yet in session. The Salish 

Sea Executive has shirked Zoom in favour of an in-person meeting; a meeting like this, we 

know, is going to be rare in the future. We keep our distance, but it is wonderful to be out in 

the last of the summer sun together. We start the meeting by having more than 30 minutes of 

‘catch-up’ time; we haven’t seen each other since a brief forest walk in early June. This time is 

joyful! The sun is out, we have filled our souls with restful summer activities, and we are eager, 

albeit nervous, about what being a teacher will bring as we face a fall, winter and likely all of 

2021 where the COVID-19 pandemic will continue to affect our profession and all aspects of 

our lives. It feels a bit like we’re walking on a sand cliff by the shore…each step, each act seems 

challenging. The ground shifts under us…sometimes just a little bit, sometimes a lot…and we 

must regain our balance each time. Each major shift…a slide, means we need to stop, catch 

our breath, and climb back up the sand hill to keep going. It’s not easy, and we need to keep 

remembering that it’s not easy. We need to keep finding things that bring meaning and joy to 

our lives. 

 Personally, The Salish Sea EEPSA Chapter members and the work we are doing is 

something that fills me with joy. With all the challenges I’m faced with as I return to a building 
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and a school system that is filled with new rules, guidelines, restrictions and one-way 

hallways---the importance of having peers that you can grow and share your passions with is 

crucial. I have a deep love of our Earth and it brings me joy to share this with others and I gain 

strength from learning and being with others who feel the same. As said so perfectly in the 

children’s book by Monique Gray Smith “You hold me up. I hold you up. We hold each other up.” 

(Gray Smith, 2017, pp. 19-24). And we are in a time where we need to make sure we keep 

holding each other up. I need to make sure I keep doing it and to be able to do this, I need to be 

filled with joy…and hope. 

 As we walk through a shared community forest and fallow fields, talking about plants 

and wildflowers and their indigenous uses and admiring old apple trees full of fruit, we talk of 

our plans, and the new tools we’re collecting to get our classes and community groups outside 

this fall….not just because we believe environmental education is important but because it’s a 

healthier and safer place to be during the pandemic. Our public health officers say so, and so 

even administrators are saying so. Whereas last year some schools may have been told not to 

go outside unless you asked permission and had a specific purpose, regular outside learning is 

being encouraged. For us, this is an exciting time; a time that could lead to a major shift in 

educational practice and our relationship with learning about our world. And here we are, the 

Salish Sea EEPSA executive members, already holding each other up! I realize on this day, that 

we have something to share and knowledge to give to other educators of all levels.   

 As we sit down to our official business, I am immensely glad that we started this 

journey as a Chapter last year. We already have established goals and a network. We’ve 

developed a strong team and have developed some routines and social networking 

capabilities. This year we can hit the ground running! It is also time for me to ‘pass the buck’ –

give up some of my responsibility--so I pass around fake money with roles and ideas of how I 

think each person could start to carry forth the different aspects of our work---I may have 

started the chapter but I’m happy to say that I am simply one piece of the whole and I am no 

longer fully in control. “Happy 1st Birthday Salish Sea EEPSA” I declared. What will the future 

hold? 
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Adapting Our Goals for Fall 2020 

At the time of this writing great uncertainty was still very much a part of our daily 

lives because of the pandemic and the social and economic systems are constantly shifting. I 

was hopeful about the future for environmental education right now and for the 

continuation and strengthening of our local Salish Sea EEPSA Chapter. The following is a list 

of directions that we took in the fall of 2020. 

After our September 2, 2020 meeting, we decided our Executive meetings were to be 

held completely online for the immediate future. This decision was not made lightly as we 

enjoyed each other’s company and preferred to be outside and off screen, but the realities 

of a second wave of virus spread and the shortening days made our decision for us as we 

couldn’t envision standing in the dark and rain in November attempting to meet! Most of us, 

despite being inside classrooms and buildings starting in September, did not feel 

comfortable meeting indoors for a professional association meeting and the BC Teacher’s 

Federation (BCTF) was strongly discouraging it. 

The COVID-19 pandemic had certainly created a buzz around Environmental 

Education. While our current SSEEPSA Chapter goals included encouraging teachers and 

students to be involved in environmental activism and advocacy and to advocate and work 

with stakeholders on a District-wide waste reduction plan, we decided to focus this Fall 

almost exclusively on our first goal: Promote and Support Outdoor Education within 

our schools. Working on this goal aligned well with what teachers, administrators and 

other staff are asking for---ways to be outside more and tools, methods and activities that 

will allow students and teachers to do this successfully even as the weather becomes cooler 

and wetter. Professional development support for other teachers became one of our foci. 
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We also felt strongly that we should look for opportunities to reach out to Administrators, 

and School Boards to look for allies and to find support for outdoor learning.     
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From September-December 2020 achieved the following: 

1. We developed a written Letter of Introduction about SSEEPSA and support for 

outdoor learning and sent it to all District Administrators and School Trustees in 

three Districts. The letter’s goal was to bring awareness to others of the SSEEPSA 

Chapter and to our interest in helping formulate systemic changes to increase the 

frequency of outdoor and environmental learning. (Appendix 3: Letter to School 

District Trustees and Administrators). 

2. We created two infographics of ‘What you need to get your students outside’ and ‘Top 

ten tips for outdoor learning.’ These resources were sent to our network and the 

ProD representatives in each District, of which several sent it more widely to 

teachers in the Districts (see Figure 7 for one example). 

3. We started a series of Zoom™ hosted ‘Critical Conversations’ to allow for an 

exchange of ideas between teachers on related topics. The first one was held on 

October 1, 2020 and was entitled “Getting Outside” and the second on December 2, 

2020 and was entitled “A Critical Conversation with Enid Elliot: What Perspectives 

and Approaches Do We Take with Us When We Bring Children Outside?20 

 

 

20 The topic for this Critical Conversation was chosen by Enid Elliot and one that she is currently interested 

in. She has not published any specific work regarding the topic. For the introduction of the topic she wrote the 

following: 

 

I have been thinking about the different approaches we take with us into the forest. Our view of “nature” 

influences the children’s vision of the world outside. What do we tell children? There are multiple perspectives that 

we take with us into whatever ‘wild world’ we have—nature as a  resource for our benefit, nature as needing 

protection, nature for our pleasure or our health, or being connected with and intertwined with nature. How we speak 

of nature, how we view our relations of nature, and how we approach our time outside, gives children messages 

about how they should view it. Our attitudes and beliefs impact children. How can we become more aware of our 

approaches? (E. Eliot, personal communication, November 20, 2020) 
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4. We held a very successful in-person event: an exploration walk of the Colquitz River 

System. This event saw two non-profit organizations, Peninsula Streams and The 

Fisheries Trust and Saanich Parks join us to share their knowledge and restoration 

of the river system as we walked the lower section of the river. The event was so 

popular we had to create two groups departing 45 minutes apart to accommodate 

everyone while keeping COVID-19 protocols in mind. 

5. We began to develop our own logo. 

6. We said ‘Yes’ to hosting the 2021 Classrooms to Communities Conference (C2C) in 

Victoria, whether in person, blended or online for October 22-23, 2021. 
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Figure 8. First of two infographics produced to support and invite teachers to try 

environmental learning and to join the SSEEPSA. 
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As we attempted to help support teachers in outdoor learning during this 

challenging time, we received many positive responses from teachers interested in outdoor 

learning about the work that SSEEPSA is doing. We are also heard about all kinds of creative 

ways that teachers are doing outdoor learning and ways that teachers and parents are 

asking their schools to support new systems. For example: 

• Setting up pop-up or more permanent tents on site, that are bookable by classroom 

teachers. 

• Advocating for the assignment of a dedicated teacher to support outdoor learning. 

• Working with parents and Parent Advisory Councils (PACs) to get outdoor clothing to 

either share or lend to students who do not have it, 

• Advocating for improvement to their outdoor spaces---gardens, nature playgrounds 

etc.  

We hoped these initiatives continue and that the Salish Sea EEPSA would be there to 

provide support and a sense of connection and also to help share good ideas as we move forward.  
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Part IV. Coming Full Circle: Reflections and New Directions 

 
What we call the beginning is often the end 

And to make an end is to make a beginning. 

The end is where we start from. 

(Eliot, 1944/1972, p. 59) 

 

In the opening section of this thesis I posed the following questions that relate to my 

journey to establish an Environmental Education Specialist Association (EEPSA) chapter in 

my region. 

 
1. What key elements and conditions contributed to the formation and direction 

of the new local EEPSA chapter in the Capital Regional District (CRD)? 

2. Did my own perceptions and decisions affect the operation and direction of this 

chapter during its first year and if so, how? 

3. Did my own sense of agency and role as a teacher-leader evolve as I 

participated and guided the new EEPSA chapter during its first year? If so, how 

did that evolution occur?  

 
In this section of the thesis, I will review parts of the questions as I reflect on how my 

journey to establish the Salish Sea EEPSA (SSEEPSA) chapter was affected by the processes 

and decisions I made and how my perceptions of self, have been affected by my role in the 

SSEEPSA. 
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What Key Elements and Conditions Affected the Formation and Direction of SSEEPSA  

 

What affected the formation of the SSEEPSA? 

 The idea for SSEEPSA was sparked by my own the desire to create a more 

collaborative community of environmental educators in my region. I wanted to connect 

people and to build community within the teaching profession. However, this desire would 

not have developed into anything had I not been supported by the communities that 

already existed and that supported me. My Royal Roads University (RRU) community and 

the time I spent in conversation with like-minded students and instructors allowed the 

spark of an idea to grow and to be honed. Through these individuals I was encouraged, 

pushed, and connected to others in my community who might be able to help. While I was 

being connected and encouraged through my RRU community, I was being supported by my 

husband who let me run wild with my idea by taking care of the kids when I needed it. 

The well-established Environmental Education Provincial Specialist Association 

(EEPSA) also influenced the formation of the SSEEPSA Chapter as there was already a group 

of people to ‘answer the call’ when I began my search for this type of community. EEPSA 

already had a model for building and supporting local chapters and also a structure and 

guiding practice. I certainly was encouraged by the support at the provincial level from the 

larger EEPSA Executive, especially since I was told that they had been looking for a while 

for someone to start a Chapter in our region (S. Metcalfe, personal communication, May 9, 

2019). Likewise, there were other teachers in my region who felt a similar desire to connect 

and reach out and a few special persons who were willing to share the task of organizing 

and leading the establishment of this group. I simply ‘called out’ to see if there was anybody 
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who felt similarly and found willing followers. As I have said before, without all these 

people my ideas, would still be brewing in my head. 

 
What affected the directions of SSEEPSA? 

While there were a few factors affecting SSEEPSA’s direction, I certainly had an 

impact on the direction of the SSEEPSA chapter. I will elaborate on my roles in the next 

section. Aside from my personal drive to create, maintain and grow this community there 

were five other contributing factors.  

The first factor was the existence of the Environmental Education Provincial 

Specialist Association (EEPSA). As a local Chapter we were able to gain some funds from 

EEPSA to support us through a formula tied to local membership. As members we also 

gained access to support, which meant having access to leadership circles and networking 

sessions that allowed us to hear from educators around the province who had already 

started EEPSA chapters, to see models of how to run this kind professional community and 

to cultivate new relationships beyond my community.  

The willingness of the local community was certainly another factor in the 

development of SSEEPSA. One of my instructors from RRU told me a Daoist saying: “Call the 

dog when its moving towards you” (P. Norman, personal communication, June 26, 2019). To 

me this phrase meant that a good time to start something is when you can see that there is 

already support and momentum for the idea. It seemed to me that the timing was right for 

me to take my idea and begin to build an environmental educators’ community in my 

region. From the popularity of environment-related professional development, I have 

gained a sense that the interest in outdoor and environmental teaching had grown over the 
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last few years and was now continuing to expand even during the pandemic. I had no 

challenges in finding people to join our Executive and our lists of members and contacts 

grew throughout the first year and has remained steady in the second year. 

The third factor was our consistent follow through. Follow through helped with the 

success of the Chapter. Our ability to pull together and work as a team within the first few 

months of SSEEPSA’s existence has had a strong role to play in the Chapter’s success and on 

my motivation to keep the Chapter going. 

A limiting factor was the time executive members to devote to the SSEEPSA projects. 

This fourth factor is a constraint on what we can do outside of our regular teaching jobs 

during a busy school year. I think we have been strategic in choosing events and topics in 

which to participate and lead and that approach helped us work towards our broader goals. 

Our overarching goals have shifted since we first created them in August of 2019, and we 

have begun to put a little bit more emphasis on advocacy in future years. We also reduced 

and clarified the number of our goals to help us focus on the most important ones we 

wanted to work on. Table 3 outlines how our goals have shifted. 
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Table 3. A comparison of how SSEEPSA’s goals have shifted between August 2019 and August 

2020. 

Goals Created August 2019 Goals as of Fall 2020 

1. Share ideas on outdoor, place-based and 
environmental education amongst 
educators 

1. Promote and support outdoor, place-
based, and environmental education within 
our schools. 

2. Get students and teachers learning 
outside more. 

2. Encourage teachers and students to be 
involved in environmental activism. 

3. Increase the mental and physical health 
of students and staff within the education 
system. 
(N.B Goal #3 for 2019 was dropped in 
February 2020 not because it was not 
important but because we did not have any 
specific way to measure our success. 
 

THIS GOAL WAS REMOVED 

4. Engage larger community stakeholders 
and other non-teaching staff on relevant 
issues. 

3. Advocate and work with key stakeholders 
within our school district and region on 
larger systemic issues such as waste 
reduction, emissions and supports for 
outdoor education. 

5. Advocate for broader support for 
Outdoor and Environmental Education in 
District goals and policies. 

4. Advocate for broader support for Outdoor 
and Environmental Education in District 
goals and policies. 

6. Build EEPSA membership and 
connections within the school districts of 
61, 62, 63 and 64. 

5. Build EEPSA membership and connections 
within the school districts of 61, 62, 63 and 
64. 

Note: Two goals from the 2019 list were removed. Goal 2 because it is now part of Goal 1. 

Goal 3 was removed because although mental and physical health have been shown to be 

improved through outdoor education, we had no way to specifically measure whether we 

were having success. However, the importance of mental and physical health has become a 

very hot topic throughout the pandemic, and it may be one we wish to include when we 

next revisit our goals. We also added a new Goal 2 Encourage teachers and students to be 

involved in environmental activism as the executive wanted that to be one of our foci. 

 
As a final last factor, the COVID-19 pandemic has had an unexpected role to play in 

the direction of the SSEEPSA chapter. Throughout the spring of 2020 most of our planned 

events were cancelled. Our new plans have had to adapt to current COVID protocols, with 
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most events happening online instead of outdoors or in person as we had hoped. One 

challenge that we face is that online events have made it extremely difficult to include 

spaces that allow for natural conversations and social networking among the members in a 

group. However, the necessity to do more online has also brought some perks. It has 

introduced us to the online video-conferencing technologies, such as Zoom™, that has made 

it easier to have meetings, seminars, workshops, and webinars because we do not need to 

travel, and we can connect to some members or interested participants who are located in 

more remote locations or even across time zones. The pandemic has also allowed us to 

reflect on what is important. For me personally, the pandemic has emphasized the 

importance of the connections I am forging through the SSEEPSA. We’ve had to focus on our 

First Goal:  To promote and support outdoor, place-based, and environmental education 

within our schools, because the pandemic brought that need to the forefront. Moreover, 

having this focus has made it easier to plan activities in this challenging time. Some of our 

goals such as enhanced waste management investigation and even building EEPSA 

membership have been limited or put on hold during this time but hopefully, with time we 

will be able to re-engage with the broader community on these topics.  

 

My Personal Influence on the SSEEPSA’s Operation and Direction 

An element of the first question that I posed in the opening section of this thesis 

asked if my own perceptions and decisions affected the operation and direction of this chapter 

during its first year and if so, how. 

My influence on the operation and direction of SSEEPSA was profound in the 

Chapter’s first year. This is not unexpected since it was my passion and persistence along 
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with the right connections that led to its formation in the first place. It seemed natural to 

myself and my team for me to become the first President. Further, that decision enabled me 

to continue to influence the directions we have taken. I think every leader brings their own 

flavour to a leadership position and my focus has been on creating a Community of Practice 

with positive educator collaboration and community connections and on broadening the 

reach of the SSEEPSA Chapter. I tried my best to allow for other voices and interests to shift 

these directions but there were times when I made specific decisions without much 

consultation in order to allow for us to move forward with certain plans directly and in a 

timely fashion.  

I am also aware that my strengths, such as being organized, and my weaknesses, 

such as my trepidation about public speaking, have influenced the flavour of some of the 

events we have run. Also, my role as a researcher as well as a leader has influenced 

SSEEPSA’s operation. I am positive that my attention to my leadership and research work 

has been an asset to the Chapter. Through my reflections and writings, I paid deliberate 

attention to my own actions, to the rhythms of the school year and the dynamics within my 

team as they ebbed and flowed. As Peter Senge writes: “Learning to see slow, gradual 

processes requires slowing down our frenetic pace and paying attention to the subtle as 

well as the dramatic” (Senge, 2006, p. 22). Through the process of reflection, I have been 

able to identify strengths and challenges more easily and I have a vested personal interest 

in the success of the SSEEPSA Chapter.  
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The Evolution of my Sense of Agency 

As I have mentioned earlier, teaching young citizens about the climate crises and 

about environmental degradation can leave students and teachers feeling helpless and 

sometimes disengaged from the natural world. A sense of personal agency is something 

that most teachers want to instill in students and something we want to feel we express as 

educators. Personal agency is an individual’s ability to act in any given situation. Your 

agency to act is influenced by factors such as your skills and your understanding of the 

situations. The most important factor that supports personal agency, according to Social 

Cognitive Theorist Albert Bandura, is believing you have the ability to change something 

(Bandura, 2000). This is referred to as human efficacy. “Unless people believe that they can 

produce desired effects and forestall undesired ones by their actions, they have little 

incentive to act” (Bandura, 2000, p. 75). In other words, if I or other teachers believe we can 

change the education system, or the environmental practices that exist, we are more likely 

to act. 

 At the beginning of my teaching career, I did not believe I could affect change within 

my school. I was too overwhelmed by all the different aspects of teaching to join in many 

committees or search out professional communities. I felt dismayed by some of the systems 

within High Schools that prevent prolonged outdoor learning and by the lack of support I 

felt from other colleagues when attempting to put more environmental learning into my 

lessons. But I didn’t try to change them. However, I am an environmental educator and the 
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super-wicked21 problems like reducing our greenhouse gas emissions or our waste persist. 

I felt I was doing a disservice to my students teaching about these problems while not 

enabling their own sense of agency in regard to addressing these issues.   

 On my own, I certainly did not feel very powerful about being able to make effective 

progress on climate change or waste. I needed a team of collaborators who shared my 

frustrations and passions. Leesa Bonniface and Nadine Henley as well as Albert Bandura 

argue that instead of individual actions, which “instill in people beliefs in inefficacy” and 

powerlessness, humanity should be focusing on “solutions and interventions” (Bonniface & 

Henley, 2008, p. 346) that support a commitment towards collective effort. I completely 

agree with their proposal. When I work together with others, I feel less powerless and less 

alone. Taking a leadership role within a team looking for solutions to waste problems has 

helped with my sense of efficacy. It motivates me to act. Having the critical conversation 

events, as described previously, has made me feel that I do have agency and power to make 

a difference, one that might shift educational practices in some way. Each SSEEPSA 

gathering made me feel more connected to people in my region who are passionate about 

environmental education and who wanted similar changes. I feel empowered to continue 

the work that I am doing. I found within this community, not only a plethora of ideas and 

 

 

21 The concept of a wicked problem was first coined by Horst Rittel and Melvin Webber (1973). The key to 

a wicked problem is that it is not easily solved, there is not one solution, each problem is unique, and each is a 

symptom of other problems. Levin et al. expanded this theory to “super wicked problems” specifically to 

“characterize a new class of global environmental problems. Super wicked problems comprise four key features: 

time is running out; those who cause the problem also seek to provide a solution; the central authority needed to 

address them is weak or non-existent; and irrational discounting occurs that pushes responses into the future” (2012, 

p. 124). Although climate change is often cited most often as a super wicked problem, waste certainly is one too. 
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best practices to help my own teaching but a sense of solidarity and support for the issues I 

found important. My friend and colleague Dayna Christ-Rowling agree.  

I think most importantly, it gives us a sense of that we're not alone fighting these fights, 

right?  It actually has fueled me…locally in my school quite a bit. Things are happening 

because of this group (Personal communication, March 12, 2020).  

 
 In addition, Bandura (1993) demonstrated that in schools “when educators believe 

in their combined ability to influence student outcomes, there are significantly higher levels 

of academic achievement” (Donohoo, Hattie, & Eells, 2018, p. 41). When teachers 

collectively feel they have agency they can affect their students’ perceptions of efficacy. 

Bandura coined this belief as “perceived collective efficacy” (Bandura, 1993, p. 141). 

Donohoo, Hattie and Eells (2018) furthered Bandura’s research, demonstrating that 

“collective teacher efficacy is greater than three times more powerful and predictive of 

student achievement than socioeconomic status” (p. 41). “Success lies in the critical nature 

of collaboration and the strength of believing that together, administrators, faculty and 

students can accomplish great things. This is the power of collective efficacy” (Donohoo et 

al., 2018, p. 44). If my sense of personal efficacy can lead to improving students’ success 

and their confidence and sense of efficacy then it will help me achieve my ultimate teaching 

goal, that is, to help students feel they have agency to affect positive change in their 

communities. 

 

How Leadership has Affected my Perception of Self and my Sense of Agency 

My role as the developer of the SSEEPSA Chapter and member of the Chapter’s 

Executive has had a profound effect on my sense of agency. Over the past year and a half, I 
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have stepped into a small leadership role as the President of the of the Salish Sea EEPSA 

Chapter. It is not the very first leadership position that I have held but it is certainly one of 

the few for which I felt a great responsibility as the instigator of the Chapter. I am 

passionate about the need to grow community leadership in environmental education, and 

I have found my own personal strength emanates from within and is also inspired, 

encouraged, and activated by conversations and connections to other people. I have found 

that my role in SSEEPSA has shifted my perception of leadership because: 

•  I now see the importance of leadership within the teaching profession (in 

addition to the Administrators). 

•  I now identify as a teacher-leader and can see where my personal strengths 

contribute to my leadership role as well as revealing what areas I still need to 

develop.  

I elaborate below on these two important shifts in perception. 

 
The importance of leadership within the teaching profession. 

Early in my career I think I only saw the leadership roles performed by school 

administrators: the principals, vice-principals and district administrators who often led 

through what were often very hierarchical structures. However, as I began to lead a Chapter 

of a Provincial Specialist Association (PSA) I began to watch how leadership exists within 

the teacher community, through formally established union organizations and roles, school 

established committees and groups and informally through teacher mentorship, co-
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teaching and other hot groups22. Within the school structure there are often Department 

Heads, Committees and Staff Committee representatives that have a variety of roles that 

include soliciting other teachers who put forward problems and solutions to 

Administrators. Collaborative leadership often grows spontaneously through hallway 

conversations and friendships and can lead to teachers taking initiative to start different 

programs, events, field trips or even new courses within a school. Again, many of these 

roles are taken on voluntarily by passionate or willing teachers. I have noticed that the 

presence of these teams and leaders do have an impact on the environment within a school. 

I find that I am becoming a lot more attracted to some of these other roles and a lot of that 

has to do with how my perception of what leadership is has shifted. This attraction to 

leadership roles and my shifting perception of leadership I believe is the biggest change to 

my work that working with the SSEEPSA has brought about. I consider my role in education 

to be a more than a teacher of students but also a teacher-leader.  

 
The shift in my perception of leadership. 

Leadership and public speaking do not come naturally to me. I was a very quiet child 

and did not fully gain the ability to ask questions or raise my voice in group situations until 

I was in my mid-twenties. I never have felt the compulsion that some people feel to be “in 

charge” of something large and to have the power to make executive decisions. I have never 

 

 

22 A hot group is a group of usually highly motivated people that come together to complete a specific task. 

Usually these groups form, have a very specific task to perform which is completed over a short period of time and 

then dissolve. In schools these types of groups sometimes form around special events, when an issue is identified 

within the school that needs solving or when a motivated educator has an idea that captivates others that they want 

to change (i.e. the formation of a leadership camp for senior students) (J. S. Brown & Duguid, 2000). 
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been comfortable in being ‘the leader’ in a hierarchical structure. Yet, over time, I have 

discovered how important it is as an individual to speak up when you have a thought or an 

idea or to speak up when you see problems or injustices that haven’t yet been identified. At 

first and until I was nearly complete my first degree in university, I could barely find the 

courage to raise my hand in a large class to ask a question. As I was stretched and 

encouraged to take small public speaking or leadership roles through my education, Girl 

Guides of Canada, or other volunteer organizations these positions developed my 

leadership skills and initiated my journey as an educator and a leader. Only recently, over 

the last ten years both during and after my experience teaching in Namibia, have I begun to 

initiate projects and to share collaborative leadership. Surprisingly, although I still find 

public speaking to be nerve-wracking at times, I enjoy the challenges given and the skills 

that may be required and afforded through leadership roles. 

I now think what makes a good leader is to have strengths in a diversity of skills. 

While strong oration or public speaking is something that is always valued, my initial 

impressions of leaders as autocratic speech-making people who are good at making 

definitive decisions has made me, until recently, think that leadership could never be 

something that I could do. As I started to break down my own stereotypes surrounding 

leadership, I started to notice the varieties of leadership that can exist as shown by leaders 

who were compassionate, worked effectively with teams and had a diversity of strengths 

and personalities. As I took on small leadership roles within non-profit organizations such 

as Girl Guides of Canada, I began to see how I dealt with my own strengths and weaknesses 

and how to develop them. Below I list three skills that I think have helped me take on a 

leadership role within the SSEEPSA.  
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Leadership Asset 1: Being organized. 

Since the formation of the SSEEPSA Chapter, I have often been told that I am very 

organized. Being organized of course, does not automatically make a good leader but it 

certainly has enabled me to be more effective in the tasks I have taken on and in 

communicating with others. My organizational skills stem from my passions for planning 

and dreaming up new ideas, often referred to as ideation. Even in my teens I had a passion 

for ideation especially when it came to planning activities and trips as when I co-planned a 

week-long journey through Germany in 1999. I enjoy the process of creative thinking and 

brainstorming and later converging my ideas and making choices. I quickly learned that if 

you want to be effective at implementing your plans, then you need organizational and 

planning skills. Being able to take an idea and bring it to implementation is crucial in 

leadership—you need goals and specific targets to meet your goals. I feel that over time I 

have developed a somewhat intuitive sense of what steps and tools are needed to bring 

ideas and plans to fruition. As goal setting and targets are a large part of organizational 

success, continuing to build these skills is important and documenting these processes is 

also necessary. Proficiency in using online tools and technologies to easily record, share and 

document is also helpful. Again, I believe this is a personal strength. 

Leadership Asset 2: Strong communication skills. 

Strong communication skills are attributes that I have found to be essential to my 

leadership functions. Beyond the ability to make a strong public presentation, other forms 

of communication are equally as crucial to being able to share information. The first skill is 

strength in writing. The ability to write so that you are understood by the audience you are 

targeting, whether through promotional materials, email communications or press releases, 
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can have an impact on whether people decide to connect with your organization. Through 

my Master’s degree program, I have had the opportunity to take communication courses. I 

have started to appreciate some of the informal communication tools such as seen in the 

power of human networks created through developing personal connections. Effective 

language and word choices are also important in attracting the right audience. I am 

working to improve my communication skills and I have been encouraged by some of the 

responses that I have received about my written communications. 

Leadership Asset 3: Attention to networks and systems. 

“Systems thinking is thinking in circles rather than in straight lines. The connections 

between parts form feedback loops”. (O'Connor & McDermott, 1997, p. 60) 

 

I have learned how vital individual connections can be in building strong networks 

that bring together the right people and enable broader collective actions. Those 

connections cannot simply be made through emails and written communications and are 

difficult to make through online platforms. There is something vital about making direct 

personal contact with people that may make them more willing to step up to help you or to 

support your organization. Being conscious of the people who are involved and being aware 

of the passion that I can bring to a meeting has helped me realize how important these 

intangible social connections can really be. Direct personal connections are now difficult to 

make during the pandemic but nonetheless they are important. They can shape how people 

interact, build trust, and affect how each team works together.  

To develop my abilities as a systems thinker I’m constantly reflecting on my impacts 

on some of the smaller systems that exist in my life. In this context there are two main 

aspects that are having a profound effect on my thinking as a leader and facilitator.  
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1. Decision-making with a knowledge of how systems work 

2. Facilitation tools that open dialogue and conversation 

 

For each decision, I attempt to chart how my choices might affect the small systems 

around me. At the same time, I also pay attention to how larger systems around me such as 

the School District, the Public Education System, and the societal conventions within my 

community and my culture operate. I am always looking for opportunities where I might 

find the most effective leverage points (Meadows, 2008) that will allow for the biggest 

impacts. In the manner suggested by Peter Senge in The Fifth Discipline: The Art and 

Practice of the Learning Organization (2006), I think it is crucial to pay attention to both 

large and small systems to look for my own false assumptions and check for positive and/or 

negative feedback loops. Through these approaches I am attempting to chart the best 

course of action for the project or organization with which I am involved. During this year 

of action combined with reflection I am thankful for having the space to pay attention to 

these systems and to have developed this skill through the learnings that I have gained 

through my Master’s program. 

 

Future Directions: Personal Goals and Future Research 

As I reflect on my research, the formation and development of the Salish Sea EEPSA 

Chapter, and the learnings that I have personally been afforded, there are many ways in which to 

deepen the knowledge and understanding of elements within this case study. In addition, because 

my thesis has been a personal journey, some of that research will continue to be about myself 

through an autoethnographic lens and will involve continuing to look inward at how my own 
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perceptions of teaching and leadership evolve over time. I plan to use what I have learned about 

myself in this research to develop myself in new directions and to see where it may take me next. 

Future research. 

During my research, I discovered a number of areas where more research would be useful 

to understanding how teacher collaboration groups, particularly union supported Provincial 

Specialist Associations (PSAs), play their roles in public school education.   

So far, the literature demonstrates that very little research into teacher-collaboration in 

Canada and very little research about PSA work in British Columbia (BC) has been formally 

undertaken. Although there are 32 PSAs in BC that are loosely structured in similar ways, they 

are varied in their scopes, in how they operate and in what benefits and services they offer to the 

teachers who subscribe to them. It would be interesting to have more data about how EEPSA 

compares with some of the other PSAs in terms of membership, collaboration opportunities and 

in whether teachers find specific PSAs useful and helpful to their teaching practice. It would also 

be interesting to find out whether there are other effective outdoor and environmental teacher-

collaboration networks within BC. Beyond BC, a comparison of EEPSA with other similar 

networks within the rest of Canada, North America, or internationally would also provide a 

broader perspective about how environmental collaboration is undertaken by teachers. 

Second, it would be interesting to hear more personal stories from teachers who have 

sought to incorporate environmental or outdoor learning in their classrooms or have attempted to 

change the systems that operated within their schools. Did other teachers find strength and 

greater personal efficacy as I did through teacher collaboration? Another interesting comparison 

would be to research the experiences of others who decided to take on the challenge of starting 

their own EEPSA chapters or similar networks for teacher collaboration or Communities of 
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Practice (CoP). Each story would add to the body of knowledge on how professional 

communities shape individual teaching practices.  

Research into the perceived or actual effectiveness of EEPSA or other PSAs would be 

another area that would shed light on the usefulness of teacher collaboration in education. Do 

EEPSA members believe that belonging to a Local Chapter has a strong effect on their senses of 

agency and efficacy, their enjoyment of their work or their practices as teachers? Are there any 

measurable effects on student achievement, efficacy, or school culture when teachers collaborate 

through EEPSA or other similar networks? If there are, then what are these effects? These 

questions would help inform the PSA organizations, school administrators and other educational 

leaders and create a clearer sense of best practices. In addition, this research would provide 

useful information to teachers and pre-service teachers on why and how teachers should 

incorporate collaboration into their teaching practice. 

Goals for further personal and professional development. 

In terms of personal development and research, there are two areas in which I plan 

to continue my personal development: strengthening my interpersonal skills and 

researching how they change over time and acquiring a deeper understanding of some 

existing educational and leadership philosophies.  

I believe the most important skills that I need to further develop are in interpersonal 

relationships and communication. These skills can make me a better facilitator, public 

speaker, and decision maker. Public speaking or facilitating workshops are roles with which 

I am not completely comfortable. I plan to continue putting myself in leadership roles and 

to keep monitoring how I develop this aspect of leadership. I plan to continue to keep a 

reflective journal in order to strengthen my skills in this area. I also want to develop a 
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stronger sense of how my leadership style can be beneficial or less beneficial under 

particular circumstances and how I can adapt my leadership to better suit diverse 

circumstances. 

Understanding of various philosophies and practices in educational leadership. 

I plan to spend time deepening my understanding of educational and leadership 

philosophies. As someone who prefers to work within a team or as a facilitator rather than being 

“in charge,” I have begun to find a variety of theories, practices and models that emulate the 

types of leadership that I hope to be able to provide. One such area includes different non-

hierarchical leadership methods and principles. I hope to deepen my understanding of these 

approaches and to experiment using them in my classroom and in the organizations where I work 

in a leadership capacity. I plan to critically consider Circle  (Baldwin, 1998, pp. 27-28) and 

Feminist (Shuttleworth, 2004) models of leadership.  

 

Appreciation of indigenous pedagogies and philosophies. 

I acknowledge that my own background ‘framing’ stems largely from Western 

society and that my language and perspectives have been influenced by practices and 

philosophies that may have inherent prejudices or biases. As Paulo Freire and indigenous 

peoples around the world know well, education can be a tool for oppression or a tool for 

liberation (Freire, 2000). I hope to use my awareness of my own position of privilege to 

help guide me as an educator and as a leader to decolonize myself and the public education 

system. 

A shift in education towards more indigenous philosophies has already begun. 

Today, public educators are mandated to incorporate the First People’s Principles of 
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Learning (FNESC, 2021) and the Ministry of Education has instituted mandatory 

professional development and curriculum for all grades and subjects (Ministry of 

Education, 2020). I hope to develop my understanding of these principles and different 

philosophies further by finding ways to engage in relationships with indigenous peoples 

within my community.  

 

Tips and Recommendations for Educators Planning to Start Local EEPSA Chapters 

I have learned a substantial amount about the establishment of a collaborative 

professional community of environmental educators across several School Districts in 

British Columbia. While my some of my findings likely extend beyond those hoping to 

establish communities of environmental educators to other groups of educators or other 

Provincial Specialist Association (PSA) Chapters, I can only speak of my experience within 

the context of the Environmental Educator’s Provincial Specialist Association (EEPSA) in 

British Columbia. 

Here is my list of the ‘top ten’ recommendations to help any educator in BC who 

might wish to establish their own local chapter of EEPSA. 

 

1. Find one or two collaborators to help start the Chapter. 

While you may feel alone in your passion for place-based, outdoor, or 

environmental learning, there is a good chance there is someone in your school 

or District who is also interested in developing a chapter. Start talking to people 

to help find these people. If you are still struggling, reach out to the Provincial 

EEPSA executive as they can likely put you in touch with someone in your area 

who has EEPSA membership already or has participated in an EEPSA event. 

Trust that you are not alone and that two is enough to get ‘the ball rolling.’ 
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2. Use the Provincial EEPSA Executive and EEPSA’s organizational structure to 

help you. 

After I had learnt a little bit about EEPSA Chapters through the EEPSA website 

and friends, I still had many questions. I found understanding the structure and 

rules around Provincial Specialist Association (PSA) Chapters and Local 

Specialist Associations (LSAs) confusing and I didn’t understand how it might 

work specifically with my local context. I reached out to the EEPSA Executive and 

found these early conversations very helpful as they helped me figure out the 

steps I needed to complete, and they motivated me to pursue the establishment 

of the Chapter. 

  

3. Develop your own local identity, goals, and format that work for your region. 

While other Local Chapters in different regions can give you a good list of the 

types of goals, workshops, events and meetings that might be successful, think 

about your own geographic region and find out what your teachers and 

community need and want the most. A little bit of research can really help direct 

your efforts so that you meet with success. Then develop your own way of 

creating a rhythm to the organization that will work and adjust it as you learn 

more! 

 

4. Find partners and allies.  

Find your local school environmental champions, whether they are teachers, 

janitors, administrators, or other non-teaching staff. Finding allies within your 

School District can broaden the reach of your Chapter and help you understand 

the school system better (and you will need to understand it!) Local non-

governmental organizations, indigenous people, Municipal and Regional Parks 

staff and museums can also be helpful allies. All non-teachers can be Associate 

EEPSA members and be included in your social media and events even though 

they cannot vote or be on the executive. 
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5. Create realistic goals and start small.  

Remember that you are passionate and motivated, but you are also volunteering 

your time. You do not want to burn out and have the Chapter collapse within the 

first few years. Plan a few gatherings or organize a Professional Development 

(ProD) workshop with your executive. We settled on bimonthly meetings 

interspersed with outdoor and online learning events and small spontaneous 

meetings as needed. 

 

6. Work on developing a strong executive team. 

Allow enough time at meetings or events to get to know your executive and plan 

some fun learning and sharing opportunities. Having events to plan and work 

together towards also helps bring teams together. Even if your group is small, a 

lot can be accomplished, and others will want to join when they see you hosting 

interesting events! 

 

7. Develop social media tools and use events to help spread the word.  

Have a dedicated email and website or other social media platform (i.e., 

Facebook group, Twitter). One and a half years after our Chapter started, our 

Facebook page is finally starting to be used for networking and sharing ideas 

beyond just a news page. Every workshop you organize or create brings 

educators to you and is an opportunity to connect them to what your Chapter is 

doing and to become EEPSA members. Make sure there is some easy way they 

can stay in touch! 

 

8. Start creating your Chapter well before the beginning of the school year 

(September).  

I started organizing in April of the previous school year and it took several 

months for us to work out the details of the SSEEPSA Chapter before we could 

officially call ourselves an EEPSA Chapter. Funding is also determined in early 
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September based on the number of current EEPSA members in your District(s) 

so the more people you can get signed up before September, the more money you 

will have to budget with. 

 

9. Think creatively about when and where to host meetings. 

My favourite meetings have been the ones that happen at the end of the Summer 

before the school year begins as everyone is much more relaxed and energized 

and it is easy to meet somewhere outside. It is a struggle to host meetings or 

events in the afternoon of a regular school week as teachers are tired! When you 

do, what is it that will draw people in the most? An outdoor walk? A pub? Online 

because it is easier? Make use of the Professional Development (ProD) Days to 

host events so it is easier for teachers to choose to participate. 

 

10. Have fun and celebrate your successes! 

Remember that you are doing this to improve collaboration between educators, 

to share the importance of connecting to Earth and to work together to find ways 

to bring better practices to the school system. Find ways to celebrate these 

connections and successes. 

 

Conclusions 

When I look back on the last couple of years and at the new collaborative friends I 

have found, at the skills that I have learned and at the current list of workshops, meetings 

and events we are hosting and planning for, I am amazed and proud. All these things 

occurred because of the formation of the Salish Sea EEPSA Chapter (SSEEPSA). It is clear to 

me that a sense of connection to other like-minded educators was something that drove not 

only myself to create this chapter but also drew other educators to join me through 

SSEEPSA. The creation of this Chapter was sparked simply by one idea that I had that was 
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supported by my friends and colleagues and later by other educators in my region who 

were receptive to the idea. Creating the SSEEPSA has become much more than my thesis; it 

is a project that has shifted my focus and energy as a professional and will be a part of my 

teaching career for years to come. 

Several factors affected the direction of the SSEEPSA Chapter. Discovering that there 

already was a BC model for a collaborative community of environmental educators— the 

EEPSA was important. This organization affected how this group formed and it affected my 

own perception of education as I learned about the function of PSAs in teaching. Second, my 

leadership affected the Chapter as I became the President of SSEEPSA and helped establish 

the goals and plans for the Chapter. Lastly, the COVID-19 Pandemic has generated 

tremendous changes within our society. It has changed our priorities as well as the ways we 

currently interact with each other. This had implications for the SSEEPSA Chapter, but it 

also may have implications for the future of environmental education and for education and 

schooling in general. 

The relationships that we have formed as members of the SSEEPSA executive are the 

driving force that sustains us. Being able to make time in our practice for conversations that 

matter to us as we face looming crises is important. These conversations and topics often 

get sidelined in our day-to-day teaching practice. Through SSEEPSA we make space and 

time for them.  

I believe my personal senses of efficacy and agency have shifted profoundly. Within 

the teaching profession, I now feel like some of my ideas are supported by others. I believe 

this collaborative support provides me with a sense of collective agency and that has 

affected my own decisions over the course of the last year and a half. Personally, my 
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growing sense of agency in teaching has led me to explore my role as a teacher-leader in 

hopes that I may affect positive changes that will lead to a healthier Earth-oriented 

approach to education.  

As we move forward through this time marked by the pandemic, the SSEEPSA has 

supported us as we have striven to grow our connections within the community and to find 

other local champions for Earth. We have also been gifted the opportunity to host the 

Classrooms to Communities (C2C) conference for the Fall of 2021. I see this challenge as an 

opportunity to grow our presence further and to make new connections locally and 

provincially. I find working and interacting with the caring, passionate, and motivated 

educators that I have found within SSEEPSA and EEPSA to be an honour and an inspiration. 

I find collaborating with these educators helps me weather all the challenging and more 

difficult parts of being an educator and a human on Earth today. Things are happening now. 

I’m connected, and I no longer feel alone. 
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APPENDIX 1: LOCAL CHAPTER CONSTITUTION FOR SSEEPSA 
Local Chapter Constitution  
Dated August 29, 2019 

The name of this association shall be Salish Sea EEPSA Chapter (SSEEPSA), chapter of the 

Environmental Educators’ PSA. 

GOALS 

 

The goals of this association shall be to: 

 

-share ideas on outdoor, place-based and environmental education amongst educators 

-getting students and teachers learning outside more 

-increasing mental and physical health of everyone 

-engage larger community stakeholders and other non-teaching staff on relevant issues 

-advocating for broader district goals and policies that support Outdoor and 

Environmental Education 

-build EEPSA membership and connections within the school districts 61, 62, 63 and 64 

 

 

Base of operation 

The operations of the association are to be carried on in the Capital Regional District 

(CRD) SD 61, 62, 63 & 64 

 

By-Laws 

Article 1—Membership 

Membership shall be open to any person who is a member of the local teachers’ union 

and the 

PSA. The membership year shall be Sept 2019-August 2020. 

 

Article 2—Fees and Financial Records 

a. Membership fees shall be established by resolution at each annual general meeting of 

the association. 

b. The financial records of the association shall be maintained by the treasurer and shall 

be open to the membership and to the executive of the parent provincial specialist association. 

 

3—Officers 

The officers shall be president, vice-president, past president, secretary, treasurer, 

professional development chairperson, and membership coordinator. 

Officers shall be elected for a term of one year at the annual general meeting. 

 

Article 4—Committees 

a. The executive committee shall be the officers of the association. 

b. Committees may be appointed by the executive committee from among the members 

of the association. Such committees shall be responsible to the executive committee. 

c. Wherever a vacancy occurs in the executive committee through any cause, the 
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executive committee shall name a member to fill the vacancy until the next general meeting. 

 

Article 5—Meetings 

a. The annual general meeting of the association shall be held each year at a time and 

place to be designated by the executive committee. 

b. Other general meetings of the association shall be held from time to time as ordered by 

the executive. 

 

Article 6—Representations to outside agencies 

Any representations made by the chapter to an authority outside the local teachers’ union 

(on a local issue to the school board) or PSA (on a provincial matter to the Ministry of 

Education) should be conducted through the local teachers’ union or the EEPSA executive. 
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APPENDIX 2: SALISH SEA EEPSA CRITICAL CONVERSATION #2: 

CONVERSATIONS ON WASTE 

February 4, 2020 Colquitz Middle School Meeting and Follow Up 

1. Share of what is being done at the schools represented (or emailed in). Here is a table 
Synopsis 

 

School/District Refuse (i.e., Litterless 
Lunch, Zero Waste) 

Recycle Rot 

Stelly's SS (63) No program Paper/Cardboard only & 
returnables 

4 students and 2 
teachers 
championing 

Claremont 
(63) 

No program 3 recycling stations but 
likely most going to landfill 
(contamination) 
New student/teacher 
group heading initiative 

Limited to a few 
locations 

Parkland SS 
(63) we contracted in Pacific 

Mobile Depot a long 
time ago and have a very 
active recycling program 
among our students that 
includes plastics.   There 
is education for 
incoming International 
Students and new 
students each semester 
about how to use the 
bins.   This includes 
compost.    We have 
battery recycling in our 
Learning Commons and 
active promotion of 
battery-free devices. 

  
  

 we have signage on 
every garbage can in the 
school asking students 
about their waste 
use.   There are programs 
that run throughout the 
year in our school 
through textiles, science, 
and geography classes 
around refusing 
packaging and 
alternatives, clothing 
swaps, etc.   Our cafeteria 
offers a small discount 
for students who bring 
their own 
containers.   Our 
students are in the 
community several times 
a year talking to the 

 compost bins are 
readily accessible 
everywhere in our 
school and are 
always out for staff 
events.    All the 
scraps from our 
school garden are 
composted 
outside. 
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public about plastic 
reduction/alternatives. 

Colquitz MS 
(61)  

• One Planet 
initiatives 
underway with 
Municipality 

• Sept 2019 
Implemented 
“pack it 
in/pack it out” 
without buy in 
from parents 

• Litterless Lunch 
(zero waste) 
projects with 
gr 8. 

• Reduce Food 
waste projects 
with Gr 7 

 

• Paper 
• Glass/metal 
• Batteries 
• Refundable cans, 

juice boxes, 
plastic 

 

• Recent 
return of 
9 
compost 
bins to 
hallways 

• Garden 3 
bin 
compost 
system 
for Farm 
to School 
lunch 
fruit and 
veggie 
scraps + 
garden 
material 

 

Sangster Elem 
(62) 

No program plastic/paper & markers 
recycling 

Only happening in 
Nature Kindy room 
but bin picked up by 
CRD? 

Glenlyon 
Norfolk School 

Encouraged. Zero waste 
education and principles 
being taught and 
encouraged 

 
Staff agreement in place; 

EVERY CLASS has sorting 
bins they are responsible 
for and clear wall charts 
(Blue, Red, Black & Green 
bins) --classes responsible 
for washing to reduce 
contamination 

 
Also, batteries, Activism on 
Single Use Plastics  

Green bins 

Belmont (62) Zero waste happening in 1 
class 

Limited Limited 

Glanford MS 
(61) 

None None-discouraged if 
teachers try--bins taken 
away, not even paper 
recycling. Returnables 

None 
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done by EA + student per 
class 

Reynolds (61) Some initiatives 
surrounding the One 
Planet Initiative (see 
below). 

Semi-successful semi-
broken 
Waste audits done 

Yes, but issues 
remain 

Mount Doug 
(61) 

Want to see district 
leadership in supporting 
cleaning facilities and zero 
waste esp. plastic 

Leadership class takes care 
of; nowhere suitable for 
washing recyclables, cross 
contamination an issue 

Cross contamination 
an issue 

Spectrum (61) Individual champions 
(environmental science 
class) 

 
Awareness campaign 
starting soon! 

Local champions running 
washing/sorting with 
towers (soft plastics, 
metals, markers) 
returnables 

Exists, but 
participation is low 
even among teachers 

Lambrick (61) Worse than 10 years ago; 
no Zero Waste Principles 

Paper and returnables (by 
Life Skills class) 

2 bins-- Home Ec 
room and hall but 
lined with black 
garbage bags? 

Edward Milne 
(62) 

-small scale;  Recycling and composting 
but cross contamination a 
huge issue; not going well 

Small-scale in-house 
composting as part 
of garden program 

 

Main Challenges & knowledge of from the CRD on waste and recycling management: 

-waste removal and recycling are contracted out (not done by CRD) and there could be a plethora of 

different companies involved (we need to find out WHO to properly find out if it’s being recycled or 

disposed of properly---see action items) 

-inconsistent recycling and composting are happening but it is really by the will of the local school 

champions (teachers, students and other staff) and not with district support 

-litterless lunches have been rolled out in many schools; those mentioned tonight were with mixed 

results as they did not include much education on the parent or student level as to zero waste 

options. Education is a key component needed. Garbage cans on school property still encouraged 

students to just trash it 
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-Waste reduction is a school culture issue not that of a specific type of student or school 

 

2. Main issues/Needs 
-Clear Education Tools for ALL Schools & buy in (staff and student agreement) 

- Contractual agreements to deal with different R streams (employed person(s)) 

-Refuse best practices---there is a need to change the culture of schools and districts if we 

are to move to true Zero Waste policies and to reflect and model the Core Competencies of Personal 

and Social Responsibility  

-Audits of schools → District wide investigation into where waste, compost and recycling  

is currently going (see action item) 

-complacency is an issue--more and more as kids get older (high schools are worst) 

-where garbage cans exist, materials will go 

 

3. Next Actions 
 

• Members of different districts will be given a list of questions to investigate from their 
facilities management Contact in 61 

• Continue to investigate options for action to bring Administration and District level staff to 
the table on the issue (by invitation and by action) Continue to hear about other schools and 
how they are  

• Hold another meeting to discuss next steps 
 
 

Saanich School District Waste Investigation Interview with 
Sydney Portman, Custodial Services Manager & Community 

Use 

 
Tuesday February 25, 2020 

 
Teachers in Attendance: Chloe Faught (SIDES, Stellys); Joanna Linger (Claremont), Erin 
Stinson (Parkland) 
 
Key Findings 
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1. Waste Management (WM) has a contract for “all” true waste, cardboard, comingled 
(hard plastics, milk containers etc.) and organics until August 2021 and Saanich pays for 
amount, roughly $6000/month for whole district (40% waste, 30% compost, 30% 
recycling) 
2. Pacific Mobile Depot (PMD) comes and picks up from schools that have Styrofoam and 
soft plastics etc. as long as there are 6 bags. Comes when convenient to district and costs 
district ~$400/month 
3. If waste, or recycling is reduced, after a small lag time, reduces the # of pickups required 
to the school and this = SAVINGS to district. Currently there is a wide difference between 
schools for waste-- some (Deep Cove Elem and NS Middle getting garbage picked up 
1/4weeks and Stellys getting pickups 2x’s/week (ick) 
4. Custodians in contract only deal with Paper and Cardboard. When management in 2009 
asked them to do more, many resisted and refused as it wasn’t in contract as they saw it as 
putting more work on them. This is a major human-human issue that needs to be resolved 
and worked towards. Likely custodians are partially right if they were going to be asked to 
wash and sort contaminants. How can we approach this problem together as teacher-
student-custodian-admin teams? 
5. We have an ally in Sydney Portman; he is sympathetic and eager to help, he apologized 
for not doing something sooner but he is a one person manager. He has all the numbers and 
access to the management at meetings and will go to bat with us. He is currently bringing 
some of our questions forward and providing us with detailed breakdowns. 
 

Next Steps 
-Find out who the 2 school trustee “green” champions are (maybe Tim Dunford?) 
-Meet and chat with board at next meeting? (Wed. March 11) 
-Sydney and the board office has the costs and pickup schedules and we need to find a way 
to make school admin, staff and students AWARE of the costs and the direct impact by 
changing behavior 
-Severe need to mend and repair the relations between custodial staff and the board--bring 
them to the table. 
-Need to get benchmarks (costs, comparisons) out to trustees, schools (teachers etc.) to 
grow concern over the issue. 
 
Tri-district next steps: Reconvene a meeting to chart out problems, think about who 
has power and make a hierarchy of goals to work towards 
 
History and Why things are like they are now currently in Saanich 
In 2009 a great report was done by some BSc at Royal Roads University for a school 
project. Entitled “Greening of Waste Management in Saanich School District #63” RRU and 
ThreeSource Management. In 4+ schools were questioned, audited for waste, custodians, 
teachers COPACS of Saanich, Trustees etc. were all interviewed and all were keen to get on 
board. Key problems of washing/contamination, storage space, local champion running it 
all, custodians not responsible for anything, etc.…. All outlined and a 3 phase approach 
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identified.  However, no engagement occurred and since then the local champion burnout 
has become real. 
 
-Major reasons Saanich (some schools esp.) have backslid: 
 -local champions burn out 
 -lack of coordination at district level, lack of information on impact schools/ind. Can 
have on budget and on waste pick up 
 -WM dropped pick up of Styrofoam and soft plastics 
 -WM bought out refuse and so free compost drop off ended  
 
Waste amounts and costs 
-we were given detailed (school by school) pick up schedule-- which varies immensely 
depending on school garbage amounts.  SD pays monthly around $6400 per month: $2400 
for garbage, $1800 for organics ($18 per green can), $1400 for recycle on average. PMD 
picks up electronics, batteries, soft plastic, Styrofoam for ~$400/month 
 
-Syd will provide exact breakdown $$ to us for each school 
-Syd has some money available now to help with funding any new requested infrastructure 
to these programs. 
 
Custodians 
-there is nothing in the contract of custodial staff for recycling (beyond paper and 
cardboard). There was a major conflict with management in 2009 and many were adamant 
they didn’t want job description changed. There are some champions out there still. 
Relationship building will be key here.   
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APPENDIX 3: LETTER TO SCHOOL DISTRICT TRUSTEES AND 

ADMINISTRATORS 

September 2020 

 
Dear …  

We are the Salish Sea chapter of the Environmental Educators Provincial Specialist Association 

(EEPSA). We are a group of teachers from school districts 61, 62, 63 and 64, working together to 

help support and engage outdoor environmental education. The Covid-19 pandemic has created 

challenges for education and many educators are wanting to do more of their teaching outside. We 

are hearing from teachers and parents who are concerned about the ventilation systems in the 

schools and who have safety concerns surrounding cohort numbers and the lack of social distancing 

within the buildings. As Doctor Henry says, “Fewer faces and bigger spaces” is what is required to 

allow our school systems to stay safe.  What better way to find a bigger space with better 

ventilation and a healthy vitamin-giving, germ-killing environment than to take your class outside?  

 

Our Salish Sea EEPSA chapter would like to help you develop good systems to support teachers, 

staff, parents and students to get the most out of their education in a safe and healthy way, 

outdoors. We have lifelong environmental educators in our midst, and we have developed many 

strategies and resources for delivering lessons outside.  We would love to share these ideas more 

widely. If you are planning (and we hope you are) to spend money to provide teachers with tools 
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and infrastructure to help take students out of the classroom more, then please let us help you 

review those items so the money is spent on tools that will be useful to teachers. For example, 

outdoor seating and covered areas (both temporary and permanent), extra clothing stashes (boots 

& raingear) that can be checked out and providing tools such as backpacks or buckets with learning 

materials and safety gear for teachers or students are two things that are top of mind for us as 

educators. 

 

We are also working to provide professional development, resource documents and materials to 

help support teachers, including: 

• Top ten tips for getting students outside 
• Demos and examples of teacher backpack kits or student materials (i.e., waterproof 

buckets) 
• Activities to do in the school yard, or in your local community or park for all ages 
• Risk management tips and making a school-based outdoor safety plan 
• Links to outside organizations that have even more ideas!  

 

As an executive, we would like to have a conversation with you about items to be purchased, plans 

to develop further, and best practices for outdoor education.  We would like to work with you to 

make sure the resources and systems are in place that are needed at this time.  We are ready with 

our solutions. Please contact us through our personal school emails to begin a conversation of how 

we can support you during these unprecedented times. 

Warm regards, 

Salish Sea EEPSA Executive 

Chloe Faught (President):  

Kiersten Brookes (Vice President):  

Gillian Petrini (Secretary)  

Joanna Linger (Treasurer)  

Dayna Christ-Rowling (Pro-D Chair)  
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Lisa Lockerbie (Membership)  

Lara Kremler (Member at large)  


