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Abstract 

Successful inclusion of students with disabilities requires both teachers and students to have 

knowledge of specific skills and practices. The author designed an online course for K-12 

educators that includes teaching strategies, skills to teach students, and considerations for 

creating inclusive environments. This applied project explored the literature regarding teachers’ 

concerns about integrating students with disabilities in the regular classroom. The goal of this 

applied project is to create a greater understanding and awareness of inclusive practices in BC  

K-12 classrooms, while providing several practical ideas and resources for educators to apply. 

Teacher Training Course: A Path to Inclusion – Disability Awareness Course 

Keywords: inclusion, disability awareness 
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Key Terms  

Accessibility - Ensuring that all students have access to the course material, the building, and the 

same opportunities that other students have (BC Ministry of Education, 2016). 

Adaptation – Strategies or assessment methods that adapt the learning conditions to allow 

students with disabilities work towards the learning outcomes of a course (BC Ministry of 

Education, 2016). 

Assistive Device – The use of technology or a low-tech aid as an adaptation for a student with a 

disability (Ahmad, 2015). 

Collaboration - The act of working with others to share decision-making while working towards 

a common goal (BC Ministry of Education, 2016). 

Co-Teaching – A teaching method where teachers are paired together to plan, instruct, and 

assess students together as a team. Both partners take equal responsibility in the process (Benitez 

et al., 2017). 

Differentiation - A classroom method that promotes using ongoing assessment to assess 

students' readiness, interests, and learning preferences, while creating lessons and environments 

with these in mind (Tomlinson, 2017). 

Fixed Mindset - Occurs when one believes that an ability to do a skill is based on talent or 

intelligence and that improvement or growth is unlikely (Dweck, 2006).  

Growth Mindset - The belief that skills can be developed if one is flexible and open to 

challenges when it comes to learning (Dweck, 2006). 

Individual Education Plan (IEP) – A collaboratively created plan that documents the 

individualized goals, adaptations, modifications, and services that will provided for a designated 

student with disabilities (BC Ministry of Education, 2016).  
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Inclusion - An education system that entitles all students to equitable access to learning, 

opportunities for achievement, and the pursuit of excellence in all aspects of their educational 

programs (BC Ministry of Education, 2016). 

“People-First” Language – The use of language that is respectful to people with disabilities. It 

places the emphasis on the person, rather than one the disability one has (Burgdorf, 1991). 

Personal Learning Network (PLN) - The connections that teachers have with people and 

resources related to a specific educational interest (Atwell, 2007). 

Self-Advocacy - The ability to speak on one’s own behalf and represent their own personal 

needs and interests (Kotzer & Margalit, 2007). 

Self-Efficacy – Self-confidence or belief in oneself to succeed in a particular situation (Field et 

al., 1998).   

Students with Disabilities - Any student who has been designated or identified by a health 

provider as having a physical, intellectual, visual, auditory, sensory, or mental disability. These 

students are generally designated in schools allowing the school to receive funding if providing 

supports over-and-above that of students who are not designated (BC Ministry of Education, 

2016). 

Three Block Model – A teaching method that expands on the principles of Universal Design for 

Learning. It outlines the importance of teachers considering systems and structures, instructional 

practice, and social/emotional aspects of learning (Katz, 2013). 

Universal Design for Learning (UDL) – “Universal Design for Learning (UDL) is a framework 

to improve and optimize teaching and learning for all people based on scientific insights into 

how humans learn.” (CAST, 2018). 
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Chapter 1 

Introduction  

For the past few decades, the inclusion of students with disabilities in British Columbia’s 

(BC’s) classrooms has been an ongoing controversial topic. Educators often struggle with having 

the knowledge, resources, and support to appropriately include students with disabilities in their 

classrooms. In BC, even though the Ministry of Education states that the education of students 

with disabilities is a priority, many would argue that there is not yet adequate funding or 

professional development to properly educate and include these students. Research has shown 

that teachers are one of the most influential factors in the success of inclusion (Forlin, Cedillo, & 

Romera-Contreras, 2010; Sokal & Sharma, 2014; Sukkyung, Kim, & Shin, 2019; Timberley & 

Alton-Lee, 2008), so it is important to consider teachers’ views on the topic.  

Background 

Historically, educational inclusive practices were virtually non-existent and there was 

little collaboration between families, school administration, and teachers regarding the education 

of students with disabilities. It was not that long ago that students with disabilities were either 

institutionalized or educated in separate schools, so they were never present in BC’s public-

school classrooms. Until the early 1980s, inclusion was never considered an option (Siegel & 

Ladyman, 2000, pp. 8-9). Since then, there have been some great strides made to include 

students with disabilities, but Canadian schools still have a fair way to go before true inclusion 

occurs (Hutchinson et al., 2015; Katz, 2013; Siegel & Ladyman, 2000). 

Currently in BC schools, approximately 11% of students have disabilities (BC Ministry 

of Education, 2018, as cited by BCTF, 2019). From 1995 until now, the BC Ministry of 

Education has made it mandatory that “all students [be] entitled to equitable access to learning, 
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achievement and the pursuit of excellence in all aspects of their educational programs” (BC 

Ministry of Education, 2016, p. 2). It is also written in BC Ministry of Education policy that all 

BC school districts “must provide a student who has special needs with an educational program 

in a classroom where the student is integrated with other students who do not have special needs” 

(BC Ministry of Education, 2016, p. 2). Even with this policy in place, educators are still 

struggling with how to do this; just because students with disabilities are present in the 

classroom, it does not mean that inclusion is occurring (Lindsay & McPherson, 2012; Morrison 

& Burgman, 2009). 

Special Education and Inclusion 

Efforts to improve inclusion in Canadian schools are occurring both nationally and 

provincially. In June 2019, the Canadian House of Commons passed Bill C-81, the Accessible 

Canada Act, which is “helping to create a barrier-free Canada through the proactive 

identification, removal and prevention of barriers to accessibility wherever Canadians interact 

with areas under federal jurisdiction” (Government of Canada, “Making an Accessible Canada 

for Persons with Disabilities,” 2019, p. 2). Out of 13 provinces and territories in Canada it is 

astonishing that only three provinces have their own Accessibility Acts. In 2005, Ontario made 

accessibility law in the Accessibility for Ontarians Disabilities Act, stating that barriers for 

people with disabilities must be “identified, removed, and prevented” (Accessibility Ontario, 

2019, para.3). In 2013, Manitoba passed the Accessibility for Manitobans Act and in 2017, Nova 

Scotia passed a similar accessibility act. BC is set to follow suit in 2024. 

 Educators are also putting more focus on inclusion with increasingly easier access to 

training and information about Universal Design for Learning and other inclusive strategies.  

This will be covered in greater detail in the ‘Literature Review’ and ‘Recommendations ‘sections 
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of this paper. Locally, Dr. Shelley Moore is an excellent advocate and leader who is teaching 

others about how to create truly inclusive classrooms. Some examples of her work include a BC 

Ministry of Education video series about inclusion and inclusive practices, a book entitled “One 

Without the Other – Stories of Unity Through Diversity and Inclusion” (2016) and an online 

blog about inclusion. Hopefully with more research, like Dr. Moore’s , BC classrooms will be 

even more likely to “promote an inclusive education system in which students with special needs 

are fully participating members of a community of learners” (BC Ministry of Education, 2016, p. 

2). 

Purpose 

This project explored teachers’ concerns about inclusion, with the goal of using this 

information to help create more inclusive classrooms. Katz (2013) outlined several reasons why 

it is important for teachers to make the effort to be inclusive.  These include creating “positive 

outcomes for both students’ and teachers’ learning, self-efficacy, and [a] sense of community” 

(p.1). Inclusion, if implemented correctly, gives students a sense of belonging and acceptance 

(Koster, Nakken, Pijl, & Van Houten, 2009; Specht & Young, 2010) and it increases academic 

motivation and achievement (Brock, Nishida, Chiong, Grimm, & Rimm-Kaufman, 2008; Zins, 

Bloodworth, Weissberg, & Walber, 2004). There is a need for this project because as Porter 

(2008) states, “We need to identify and share best practices from research, and knowledge that is 

already available can be enriched and enhanced by local experience” (p. 64). 

Overview of Applied Project 

In order to address this issue, my applied project focused on this question: What are 

teachers’ perceptions of the concerns and underlying roadblocks associated with effectively and 

efficiently implementing inclusive practices in BC’s classrooms? 
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Through this applied project I have also increased my personal knowledge about 

inclusion in the classroom. I wanted to make a contribution to the field of special education by 

sharing this knowledge with colleagues through the creation of an online course for teachers on 

the topic of inclusion. Therefore, the course I created includes three units: 1) The first unit was 

created for teachers themselves, providing disability awareness activities and teaching strategies 

to create greater inclusion. 2) The second unit acknowledges that in order for inclusion to be 

successful, students also need to have specific skills and knowledge, so it gives teachers 

suggestions on how to achieve this with their students. 3) The last unit of the online course 

outlines the environmental considerations that one would address if wanting to create a fully 

inclusive classroom. To align my course with the W3C 2.1 web content accessibility standards 

(2018), I used the accessibility checker function in the Canvas learning management system to 

ensure that the course models appropriate accessibility practices. 

I chose the format of an online, self-paced course for several reasons. These reasons 

include that not only does an online course format provide accessibility and flexibility of 

learning; it also supports teachers’ very busy schedules because participants can work through 

the course on their own schedule. As well, with the unexpected onset of COVID-19 in March 

2020 and its necessary restrictions, having an online format just seemed to make sense. 

Additionally, online courses can reach most people anywhere, anytime, so it is my hope that 

through this online course I will be able to reach more people than if I used an in-person learning 

format. 

In conclusion, my dream is that true inclusion will one day become the norm and that the 

myths and stigma associated with having a disability will one day disappear completely. I think 

that educating teachers through an online course, such as the one that I have created, is one small 
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step towards fulfilling this dream. I want to inform others and make positive and lasting change; 

with the intention of creating a direct path to inclusion. 

In this chapter I have provided some of the background and history of special education 

in British Columbia, Canada. I have also outlined the purpose for writing this paper and provided 

an overview of my applied project, which is an online course for teachers on accessibility and 

inclusion. The next chapter will provide a review of literature covering the research that relates 

to teachers’ concerns about inclusion, including a summary of teachers’ concerns and some 

recommendations for how to alleviate those concerns. Based on what I have learned about 

teachers’ concerns from the research, I created the framework for my applied project, which is an 

online course focused on inclusive practice.  
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Chapter 2 

 Literature Review  

Introduction  

 In this chapter I will review the literature related to teachers’ concerns about the inclusion 

of students with disabilities in the regular classroom. With inclusion now being globally 

recognized, there are many local and international research studies that have been conducted on 

inclusion and the strategies for successful implementation (Katz, 2013). There is, however, 

limited research on teachers’ concerns regarding inclusion, especially in British Columbia, so I 

have drawn on international research to broaden my understanding of inclusion in education.  

This chapter begins with an overview of the challenges related to implementing inclusion 

and provides some introductory information regarding how teachers’ attitudes affect the 

implementation and outcomes of inclusion. Then I explore what is found in the literature 

regarding studies that have been conducted on the topic of teachers’ concerns about inclusion. 

The chapter closes with a review of the literature regarding how to best address teachers’ 

concerns about how best to implement inclusion in the classroom. 

Challenges of Implementing Inclusion 

There are many challenges that K-12 classroom teachers face when trying to meet the 

needs of both students without disabilities and students with disabilities that are present in 

today’s classrooms. Hogan, Lohmann, and Champion (2013) state that the main issues adversely 

affecting the implementation of inclusive practices include: 1) the fact that special education 

teachers are unfamiliar with the general curriculum, 2) the fact that general educators have 

limited knowledge of inclusive practices, and 3) the fact that there is infrequent communication 

between special education teachers and general educators. Mulholland and O’Connor (2016) 
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expand on this list of issues stating that time restraints, a lack of professional development, 

makeshift planning, and policy changes all greatly affect the success of implementation of 

strategies that support an inclusive classroom environment. Yadav et al. (2015) reiterate this idea 

when suggesting that “the success of the inclusion movement depends on many factors, 

including needed revisions and changes in policies, regulatory systems and administrative 

structures, and the availability of materials and resources” (p. 655). As well, of great importance 

to this study is the fact that “a growing body of research suggests that positive teacher attitudes 

toward inclusion are the most important factor governing the success of inclusive education” 

(McGhie-Richmond et al., 2013, p. 201). With the many challenges of funding, time, 

policymaking, teacher knowledge, and communication issues all being identified as roadblocks 

to successful inclusion, examining teachers’ attitudes and concerns regarding these issues could 

not be more important. 

Inclusion and Teachers’ Attitudes 

Hasan (2016) supports the importance of recognizing the effect of teachers’ attitudes on 

inclusion when saying that “attitudes and beliefs play an important role when implementing 

inclusion as an intervention for all students” (p. 209). For example, Specht (2016) found that pre-

service teachers had doubts “in their own ability, in the concept of inclusion, and whether or not 

all students are capable of being included” (p. 895) so this type of thinking would affect the 

success of inclusion. Inclusion requires teachers to be “comfortable with the use of appropriate 

pedagogy and [they need to] believe that all students can learn and should be included in 

heterogeneous classrooms” (Specht, 2016, p. 894). If teachers have low levels of concern about 

inclusion, they are more likely to be successful in using inclusive teaching practices (Bradshaw 

& Mundia, 2006).   
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Interestingly, several studies have indicated that while teachers may support the 

philosophy of inclusion, they may not be prepared to successfully implement it in the classroom 

(Boyle et al., 2013; Kauffman & Mock, 2002; Sokal & Sharma, 2014; Thompson et al., 2014). If 

this is what research tells us, what can be done to improve this? “By addressing teacher concerns 

through training, we posit that teacher attitudes and teaching efficacy in inclusive settings will 

also be affected” (Sokal & Sharma, 2014, p. 67). 

Teachers’ Concerns about Inclusion 

The literature outlines many different types of teacher concerns regarding the 

implementation of inclusion. Below is a summary of the international research , with the 

acknowledgement that many of the experiences can be related to the BC context. 

Classroom-related concerns.  

One of the main types of concerns that was found in the research is teachers’ concerns 

about what happens in their classrooms. These concerns include disciplinary concerns, bullying, 

worrying about negative attitudes of others, and the social acceptance of children with 

disabilities (Hutchinson et al., 2015; Majoko, 2015; Yadav et al., 2015). Discipline is amongst 

the biggest concern in several studies (Hasan, 2016; Hutchinson et al., 2015; Majoko, 2015; 

Yadav et al., 2015). Hutchinson et al. (2015) report that two of the biggest stressors for teachers 

are “working with students with inappropriate social behaviours and with students with poor 

attention span” (p. 58). Yadav et al. (2015) reported that classroom-related concerns were the 

biggest issue for teachers in India. Among their concerns related to the classroom were that they 

were most concerned with discipline issues arising from inclusion and “least concerned about 

lack of social acceptance of students with disabilities in inclusive education classrooms” (p. 

654). Even with Sokal and Katz (2015) “[advising] that social inclusion should be given more 
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precedence as a means to address social–emotional well‐being and to promote mental health in 

Canadian students” (p. 52), it is unfortunate that the social-emotional concerns regarding 

inclusion are often low on the list of teacher priorities when trying to implement inclusive 

practices in their classroom. 

School-related concerns.  

The literature suggests that the areas of concern regarding the school include 

infrastructure issues, school policy issues, lack of trained teachers, lack of resources and 

equipment, lack of funding, shortage of specialized personnel, and the lack of educational 

assistants (Hutchinson et al., 2015; Majoko, 2015; Yadav et al., 2015). In the study done by 

Majoko (2015), the participants’ biggest concern was “about clear and specific policy and 

legislation on inclusion” (p. 351). As well, just like teachers in the BC school system report, 

large class size is a major concern of teachers in the Majoko study. Yadav et al. found that “both 

principals and teachers were concerned about the lack of resources, the lack of funding and the 

lack of training to implement inclusive education” (2015, p. 654). Interestingly, teachers in 

Hutchinson et al.’s (2015) study stated that “their own limitations were compounded by the 

general lack of human resources” (p. 58) when working with students in-class. 

Self-related concerns. 

This area of concern relates to how teachers see themselves regarding working with 

students who have disabilities. Studies suggest that self-related concerns include having a lack of 

training; teacher stress; lack of knowledge about special education, inclusive practices, and 

disabilities; and a lack of practical strategies for teaching students with disabilities (Hutchinson 

et al., 2015; Majoko, 2015; Yadav et al., 2015). Sokal and Katz (2015) are strong advocates for 

“mandated teacher education and training for all teachers, both pre-service and in-service” (p. 
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52); but even with this emphasis on mandated teacher inclusion training, there are still many 

practicing teachers in Canada who have not had any instruction on how to effectively implement 

inclusion. Sokal and Sharma (2014) found that 43% of currently practicing Manitoba teachers 

reported having never been trained in teaching students with disabilities, and 38% of practicing 

teachers do not feel confident teaching students with diverse needs. Hasan (2016) also 

acknowledged this problem, stating that “many teachers feel that they are not prepared to apply 

inclusion in their classroom, [and] teachers feel that they are not knowledgeable in the area of 

special education and how to meet the needs of students with disabilities” (p. 210) 

Academic concerns. 

Several studies outlined the following as academic concerns about inclusion: curriculum 

implementation, evaluation/grades, instructional adaptations, meeting the needs of the other 

students, having adequate resources, and achievement of the students with disabilities 

(Hutchinson et al., 2015; Majoko, 2015; Yadav et al., 2015). Among the biggest concerns of 

participants in Hutchinson et al.’s study was how they would be able to “sustain an active 

learning environment for all students and be accountable for all students’ educational outcomes” 

(p. 58). Yadav et al. stated that “teachers need to be supported in their endeavor in meeting the 

needs of all students, not just in meeting the needs of a few high achieving students” (p. 

655).  Thompson et al. (2014) made the point that “having resources is paramount” (p. 10) in 

making sure that inclusion is successful.  

Interestingly, Hutchinson et al. (2015) reported that in their study “most participants 

indicated that an increase in knowledge about collaboration [between staff] would also have a 

moderate (31.4%) or significant (68.1%) impact on their effectiveness working with children in 

an inclusive classroom” (p. 50). Learning new ways to collaborate could help alleviate some of 



The contents of this document have been formatted to meet WCAG 2.1 accessibility standards                11 

 

 

 

teachers’ academic concerns because this would increase discussion about planning for 

instructional adaptations, curriculum implementation, and meeting the needs of all students.  

Management-related concerns.  

The literature identified concerns about time, scheduling, workload, lack of support from 

administration, and management of special education programs (Hutchinson et al., 2015; 

Majoko, 2015; Yadav et al., 2015). In the Yadav et al. study, “teachers were most concerned 

about inadequate resources and a lack of staff to support inclusion” (p. 655). In BC, this is also 

an on-going concern and Sokal and Katz (2015) “urge ministries to become more creative in the 

ways funding processes are organized” (p. 52). Adding to this, Thompson et al. (2014) made the 

good point that at all levels there needs to be a common definition of inclusion as when there are 

“potentially different definitions of inclusive education, facilitating change within schools is at 

times a tricky endeavor” (p. 17). Moreover, “teachers need to be significantly involved... in 

directing the changes necessary to enact inclusive policies” (Thompson et al., 2014, p. 18). By 

looking at the big picture and coordinating programs at all levels, many concerns related to the 

implementation of inclusion could be alleviated. 

Alleviating Concerns About Inclusion 

Although there has been extensive research done regarding teachers’ concerns about 

inclusion, much of it is international, so a local context-based study of teacher knowledge and 

needs is well overdue. As well, more easily accessible, on-going professional development in 

inclusion is required to help alleviate teachers’ multi-leveled concerns about inclusion in K-12 

education. 

The online teacher-focused training course that I created highlights three aspects that I 

believe have a significant effect on the success of inclusion: the teacher, the student, and the 
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school environment. The following section will outline suggestions that were found in the 

literature that will help improve inclusive educational practices in all three of these focus areas. 

Collaboration. 

Many researchers highlight the importance of collaboration between staff, students, 

parents, administration, and therapists in creating inclusive environments (Benitez et al., 2014; 

Hogan et al., 2013; Mulholland & O’Connor, 2016; Nishimura, 2014). The BC Special 

Education Policy Manual also recognizes the value of collaboration when trying to create an 

inclusive environment for students with disabilities as it states that “education is a shared 

responsibility” (BC Ministry of Education, 2016, p. 1) and goes on to outline the many 

professionals that share the responsibility. As well, Shelley Moore, a well-known BC inclusion 

consultant, makes reference to the importance of collaboration when stating that inclusive 

education relies on the “learning and interaction of each person in a community” (Moore, 2016, 

p. 7). She goes on to say that this community includes not only the students, but also the 

educators, support staff, custodians, bus drivers, and parents - something which she says Leyton 

Schnellert, another well-known BC author and educator, refers to as “the ecology of learning 

communities” (Moore, 2016, p. 7). 

 According to Mulholland and O’Connor (2016), classroom teachers consider there to be 

many benefits to using collaboration for inclusion. These include gaining/sharing information 

and resources, gaining access to other creative approaches for teaching, and supporting those 

who have disabilities, having different and additional views on how to plan and adapt 

curriculum, and getting an opportunity to try different teaching approaches such as co-teaching. 

Hasan (2016) asserts that “in order to assist students with special needs, the three fundamental 

stakeholders in the educational process need to cooperate together. These three parties would be 
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the school, including its administration and teachers, the family including the student, and the 

research institutions, or specialists in special education” (p. 211). 

Shared vision.  

Another important way of alleviating teachers’ concerns about inclusion is to have a 

shared vision. Kratochvílová (2015) emphasized that in order for inclusion to occur effectively, it 

must be supported by legislation and funding from all levels of government: national, regional, 

and local. Kratochvílová also made the point that the success of inclusion in schools is highly 

reliant on the systems that are created to support them. As well, Kratochvílová identified the 

importance of having laws that mirror the common vision of the institution. Indeed, “when 

schools, families, and communities embrace and commit to the mission of inclusion, they are on 

the path toward success” (Hasan, 2016, p. 209). 

Communication.  

The need for improved communication and involvement between all three parties 

(teachers, parents, and students) is something else that is mentioned in the literature as a way to 

create greater inclusion (Hogan et al., 2013; Lindsay & McPherson, 2012; Mulholland & 

O’Connor, 2016). The terminology one uses to talk about people with disabilities should also be 

considered and everyone should be taught to use person-first language (Clouder, 2019; 

Kratochvílová, 2015). Using greater communication to limit bullying is also crucial (Lindsay & 

McPherson, 2012). Peer support and networking for both students and teachers are other tools of 

communication that may help with inclusion because they create the sharing of new ideas and 

provide support when trying alternate approaches (Lindsay & McPherson, 2012; Mulholland & 

O’Connor, 2016). It is also crucial not to forget the importance of including parents in the 

inclusion process (Benitez et al., 2017). 
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There are many strategies for communication that can improve the implementation of 

inclusion in the classroom. Hogan et al. (2013) highlight this when saying that using good 

communication and collaboration strategies can help improve the education of everyone in the 

classroom, not only the education of students with disabilities. They suggest the use of 

communication logs, questionnaires, and reciprocal charts to collaborate on student progress and 

inclusion issues (Hogan et al., 2013).  

Co-teaching.  

Several articles identified the importance of creating partnerships between special educators and 

classroom teachers so that everyone is working together to make the most inclusive environment 

possible (Benitez et al., 2014; Hogan et al., 2013; Mulholland & O’Connor, 2016; Nishimura, 

2014). Having a strong partnership between the special education teacher and classroom teachers 

is essential for this to occur. Co-teaching and coaching of less experienced teachers are also 

recommended (Benitez et al., 2017). When co-teaching, teachers should strive to “focus and 

build on the strengths and capabilities of the students, with the necessary support and assistance, 

to give more room to their abilities in order to address their ’disabilities’ (Ahmad 2015, p.73). 

Professional development. 

Sokal and Sharma (2013) said it well when they stated that “adequate professional 

learning programs to in-service teachers [on inclusion] cannot be overstated” (p. 66). Hasan 

(2016) agreed when saying that providing teachers “with the knowledge they need about students 

with special needs through training sessions or workshops will help [with inclusion]” (p. 210). 

“Professional development opportunities need to be made available, especially for those general 

education teachers that lack training in special education” (Yadav et al., 2015, p. 661). 

Nishimura (2014) emphasized that all professional development for teachers on the topic of 
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inclusion should be hands-on using a coaching model, rather than just having information given 

out passively.  She stated that all-inclusive professional development should be set up to include 

the three key components of coaching, collaborating, and co-teaching, while embedding 

inclusive practices in everyday lessons (Nishimura, 2014). Hogan, Lohmann, and Champion 

(2013) also suggest using mentoring programs to create on-going professional development for 

teachers. 

Disability awareness. 

 This is a very important aspect of inclusion as it is the grounding information that all 

teachers should have. Lindsay and McPherson (2012) suggest that the student with disabilities 

should be involved in educating peers about disabilities. They feel that this will promote self-

confidence and self-advocacy skills while decreasing bullying and other unwanted behaviours. 

Kratochvílová (2015) makes the great point that there needs to be greater disability awareness at 

all levels: national, provincial, and local. 

Service delivery. 

 The way that programs and classrooms are planned and organized can have a great effect 

on the success of inclusion. It is important to use inclusive process evaluation, adaptations to the 

curriculum, and specialized inclusive programs when working with students who have 

disabilities (Benitez, Gomes & Domeniconi, 2017).  Katz (2013) makes the great point that 

parallel learning (where the student with a disability does totally different work in the same 

subject) is not “a mature form of inclusion” (Katz, 2013, p. 166).  

As well, the literature recognizes that “assessment should focus on the student’s learning, 

not on their deficits. [Student and teacher support should be given for] behavior management and 

applying different strategies in the classes such as, cooperative learning, peer teaching, and 
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preparing teachers, families and students for the inclusion process” (Hasan, 2016, p. 210). 

Regarding policy for supporting this process, Boyle et al. (2013) stated that “it is essential that 

teaching staff are involved in the implementation of the inclusion policy at school, local 

authority, and arguably also governmental level, if the policy is to be properly accepted and thus 

implemented effectively throughout schools” (p. 539). Further to this, Kratochvílová (2015) 

emphasized the need for more support in the classroom, as well as focusing on teaching 

strategies, curriculum, assessment, and technology use as tools for inclusion. 

One inclusion tool that has proven to be effective in BC classrooms is Universal Design 

for Learning (UDL). This method is a highly recommended classroom strategy for inclusion that 

“significantly increase[s] students’ engaged behaviour, particularly active engagement, and 

promote[s] social engagement through increased peer interactions, student autonomy, and 

inclusivity” (Katz, 2013, p. 153). Within Canada, Katz (2013) has expanded on the UDL ideas, 

creating the Three Block Model. This model includes considering the systems and structures, 

instructional practices, and social-emotional learning aspects of inclusion.  

             Learning environment. 

 How an environment is set up affects how well inclusion can occur. It is essential that 

teachers consider the organizational learning conditions, personnel conditions, content 

conditions, material conditions, and the spatial conditions when creating an inclusive support 

system in a classroom (Kratochvílová, 2015). Accessibility for all is essential when wanting to 

have equal access for all students. “Accessibility is a celebration of diversity, and a crucial factor 

in ensuring students’ participation in the learning process” (Ahmad, 2015, p. 73). Mullholland & 

O’Connor (2016) emphasize the importance of making sure that the classroom is accessible and 

always considering whether purposeful planning regarding inclusion has occurred. This 
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purposeful planning could include considering the safety, timetabling, personnel, terminology, 

professional development, funding, and overall inclusive planning (Benitez et al., 2014; Hogan et 

al., 2013; Kratochvílová, 2015; Lindsay & McPherson, 2012; Mulholland & O’Connor, 2016; 

Nishimura, 2014).  

Technology. 

Having knowledge about and access to various forms of technology is paramount when 

trying to increase inclusion in the classroom. Just because a student has been given a piece of 

assistive technology, does not mean that inclusion has occurred. On-going support of 

technology must be present. “Access to ... assistive devices and the necessary support services 

can help students with disabilities in learning at par with their non-disabled peers in the 

common classroom, breaking down all barriers which prevent them from having equal access to 

quality education” (Ahmad, 2015, p. 73). Clouder et al. (2019) found that “assistive technology 

addressed the invisibility of students with disabilities by promoting individual and collective 

student agency” (p. 134). Technology can also be used to increase communication between 

teachers, parents, and students. Technology programs, such as Freshgrade portfolio software, 

are a great way to increase communication and many school districts are experimenting with 

this. Software such as this allows everyone involved in a student’s education (teachers, EAs, 

fellow students, and parents) to be aware of the constant learning and the progress that is going 

on in the classroom, which increases engagement and involvement.  

Students’ views of inclusion. 

The way that students who carry a disability designation deal with their disability and the 

associated challenges is vital to the effectiveness of school inclusion (Hogan et al., 2013; 

Lindsay & McPherson, 2012; Nishimura, 2014). Teachers need to ensure that students have the 
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tools and strategies to be advocates for themselves in the school system. Several articles stated 

that in order for inclusion to be effective, students with disabilities need to be taught skills 

of self-advocacy, empowerment, and self-confidence (Kratochvílová, 2015; Lindsay & 

McPherson, 2012; Nishimura, 2014).  

Growth mindset. 

A final strategy for alleviating teachers’ concerns about inclusion that was found in the 

literature is the importance of promoting a growth mindset at all levels of the school community 

(Dweck, 2006; Gutshall, 2013). Teaching students to have a growth mindset can help students 

with disabilities face challenges whether in school or in life. Carol Dweck, a well-known 

researcher on the topic, has some great resources on how to do this. She stated that “mindset is 

an established set of attitudes held by an individual.” (Dweck, 2006, p. 21) People can either 

have a fixed mindset or a growth mindset. Carol Dweck (2006) stated that “in a fixed mindset, 

people believe their basic qualities, like their intelligence or talent, are simply fixed traits. They 

spend their time documenting their intelligence or talent instead of developing them. They also 

believe that talent alone creates success without effort” (p. 21). Students with disabilities may be 

more likely to have a fixed mindset because school activities can be a challenge for them. 

Dweck’s definition of growth mindset is as follows, “in a growth mindset, people believe that 

their most basic abilities can be developed through dedication and hard work and talent are just 

the starting point. This view creates a love of learning and a resilience that is essential for great 

accomplishment” (p. 21).  

Not only is it important to promote a growth mindset in students with disabilities; it is 

equally important to encourage growth mindsets in their teachers and administrators. Anne 

Gutshall (2013) found that “if teachers believe that ability is a fixed, stable, and unchanging trait, 
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when presented with an individual student scenario, they may be less likely to view the 

individual student's ability as fixed or unchanging” (p. 1082). This can have a great effect on the 

teacher’s interactions with the student, which can in turn affect the student’s mindset and 

success. Gutshall also made the great point that “school personnel and parents are consistently 

challenged by the need to balance the positive impact of labeling a child as special needs so they 

may get needed supports and the possible negative impact of labeling on the teacher's 

perceptions of the student's ability” (Gutshall, 2013, p. 1083). This statement, and the many other 

findings that have been outlined in the literature, have provided many important things to 

consider when planning for inclusion in our schools.  

        This section outlined some of the research that has been conducted regarding teachers’ 

concerns about implementing inclusive practices into the classroom. It also reviewed suggestions 

that were found in the research on how to alleviate teachers’ concerns about inclusion. These 

suggestions have been used as a basis for the creation of my applied project, which will be 

outlined in the next chapter. 

The following chapter will outline the topics and lessons that are included in the online 

course on inclusion that I created for teachers as my applied project. It will provide information 

about the research and activities that are used as the basis for the lessons. It will also identify the 

research that has been conducted that highlight the key components of a beneficial and 

successful online course for adults. In addition, the rationale for my applied project will be 

addressed. 
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Chapter 3  

Considerations for Implementation of Product 

Overview of Applied Project 

The research reviewed along with my own experiences, have led me to understand that 

there are three important factors that need to be addressed when trying to create inclusive 

programs: teachers, students, and the environment. I think that in order for inclusion to work, not 

only does the teacher need to make changes; the student with disabilities must also be open and 

ready to make the most of the changes that are being made. Katz (2013) confirms this belief 

when stating, “Inclusive leadership requires a building of the self-efficacy of both teachers and 

students” (p. 20). The environment or community that the student lives in also needs to be 

adaptable, accountable, and accessible. As Katz (2013) noted, it is crucial to create an inclusive 

environment as “students must feel safe, comfortable, and positive about themselves and their 

community for them to be able to stay focused, learn, and remember” (p. 12).  

Figure 1 shows the elements of an inclusive classroom and Table 1 outlines each of these 

factors which were the basis for the development of my online course. 

 

 

 

 

 

 

   

 

 

 
Figure 1. Making Inclusion Work - Elements of an Inclusive Classroom 
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Unit 1: Teaching Knowledge & Skills 

• What is Inclusion? 

• The Evolution of Inclusion 

• Barriers to Inclusion 

• Building a Knowledge of Disability Types 

• Using Appropriate Knowledge 

• Developing Collaboration Techniques 

 
Unit 2: Student Knowledge & Skills 

• Teaching Self-Advocacy 

• Teaching Students to Develop a Toolbox of Strategies 

• Promoting a Growth Mindset 

• Teaching Students to Use “Can-Do” Language 

• Teaching Students to Critique Positively 

• Teaching Students the Importance of Networking 

• Teaching Students to Set Practical Goals 

Unit 3: Environmental Considerations 
 

• Implementing Universal Design for Learning 

• Applying the Principles of Differentiation in the Classroom 

• Creating an Inclusive Classroom Space 

• Using Assistive Technology 

• Using Alternate Assessment Techniques 

• Developing Your Personal Learning Network 

  
 

Table 1.  A Path to Inclusion – Disability Awareness Course Topics 

Note: The course is entitled, “A Path to Inclusion – Disability Awareness Course” and it has 

been designed as a teacher-led, self-paced, asynchronous training course for teachers and 

teaching assistants. The course has three units. The table above outlines the unit themes and the 

topics within each unit. Please see Appendix A for an overview of the course highlights. 

   

Course introduction and overview.  

To set the stage for discussing inclusion, in the introduction to the course I have created a 

five-minute intro video (Lyon, 2020) that describes some of my personal experiences with 

inclusion as I went through the BC school system. These experiences are part of the reason why I 

wanted to create this course for my applied project. To increase engagement in the course, 
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students are led to explore reward badges that have been created using Badgr software. Course 

participants can collect the badges as they complete specific modules and activities in the course. 

Unit 1: Teaching skills and knowledge. 

The purpose of the first unit is to outline some of the necessary skills and knowledge that 

research has shown teachers should have. The first lesson starts by outlining various expert’s 

definitions of inclusion. A quote that aligns with my own personal view of inclusion is Shelley 

Moore’s (2016) statement that in inclusive classrooms "there is no other...We are diverse, all of 

us. We all have strengths, we all have stretches and we all need to get better at something. The 

difference in teaching to diversity, however, is that we don’t start with our deficits, we start with 

our strengths". Falvey et al. (1995) add to this, stating that “Inclusive education is about 

embracing all, making a commitment to do whatever it takes to provide each student in the 

community—and each citizen in a democracy—an inalienable right to belong, not to be 

excluded. Inclusion assumes that living and learning together is a better way that benefits 

everyone, not just children who are labeled as having a difference (p. 8).” The first lesson also 

outlines research regarding the benefits of inclusion and the key components of an inclusive 

classroom. Included in the lesson is the perspective of someone who has a disability, which is 

achieved by linking to an online article that I wrote about my experiences with inclusion, entitled 

"A Path to Inclusion" (Lyon, 2019). Throughout the lesson, an effort has been made to follow the 

Universal Design for Learning principles of Engagement, Representation, and Action and 

Expression as evidenced by giving video or text options for receiving the information, having an 

online jigsaw puzzle activity about what inclusion is, and including an assignment where course 

participants are asked to add to an asynchronous collaborative class book, giving their own 

personal definitions of inclusion. 
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The second lesson delves into the history of special education in British Columbia by 

providing an interactive timeline of important events on BC’s path to inclusion and a wonderful 

video created by Inclusion BC (2014). Again, the work of Shelley Moore is a big part of this 

lesson which uses a video (2018) she created which uses dot pictures to show the evolution of 

inclusion. Course participants are given an opportunity to practice the information they have 

learned in the video by doing an interactive online matching activity.  For the lesson’s 

assignment, course participants have the option of creating a Venn diagram or writing a one-page 

report about the evolution of inclusion. 

The third lesson introduces research done on the barriers to inclusion in schools. Course 

participants learn from the research that the main barriers to inclusion include that special 

education teachers are unfamiliar with the general curriculum, general educators have limited 

knowledge of inclusion practices, and there is infrequent communication between special 

education teachers and general educators (Hogan et al, 2013). Mulholland and O’Connor (2016) 

expand on this list of issues, stating that time restraints, a lack of professional development, 

makeshift planning, and policy changes all greatly affect the success of inclusion 

implementation. Along with the research, course participants are introduced to the idea that 

people’s attitudes are often the biggest barrier to inclusion. This message is emphasized in the 

three TED Talk videos that are included in this lesson, including “Under the Table - The 

Importance of Presuming Competence” (Moore, 2016), “How I Fail at Being Disabled” 

(Robinson, 2017), and “I'm Not Your Inspiration – Thank You Very Much” (Young, 2014). At 

the end of this lesson, course participants are asked to complete an asynchronous collaborative 

mind map assignment about barriers to inclusion and give possible solutions to these barriers of 

inclusion.  
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The purpose of the fourth lesson is to build knowledge about various types of disabilities 

and the BC special education designations funded by the BC Ministry of Education. BC Ministry 

resources are provided along with a summary chart (See Appendix A) that I created. The lesson 

goes on to discuss the pros and cons of using disability simulations and it gives some tips for 

using them appropriately in the classroom. Some of the concerns about disability simulations 

include that they may give people misleading information, reinforce stereotypes, or give people 

an unrealistic view of what having a disability is like (Silverman, 2015). Wright (1978) also 

made the point that one of the main dangers of disability simulations is that "the essence of life 

of people with a disability will be perceived in negative terms” (p. 182). On the positive side, 

simulations have been found to stimulate interest in a topic and the desire to learn more 

(Bredemeier & Greenblat, 1981). They have also been found to change perspectives, increase 

empathy, increase self-awareness, and increase tolerance for ambiguity (Bredemeier & 

Greenblat, 1981). This lesson’s assignment has been created so that course participants can 

explore a specific disability in detail, and it gives the option of doing a case study or creating an 

infographic on a disability of their choice. 

Another important skill for teachers to use when trying to create an inclusive classroom is 

to use appropriate language when interacting with and talking about people with disabilities. The 

fifth lesson in this unit outlines what “people-first” language is, and it incorporates an interactive 

matching activity for course participants to practice this. For this lesson’s assignment, course 

participants are given the challenge of finding photo or online examples of inappropriate 

language related to people with disabilities and course participants are asked to discuss this topic 

with their classmates in an asynchronous online forum. 
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The importance of developing collaboration techniques to create greater inclusion is the 

final topic outlined in this unit. Course participants are given an overview of the research which 

highlights the importance of collaboration in creating inclusive environments (Benitez et al, 

2014; Hogan et al, 2013; Mulholland & O’Connor, 2016; Nishimura, 2014) and course 

participants are reminded that the BC Special Education Policy Manual also recognizes the value 

of collaboration when trying to create an inclusive environment for students with disabilities, 

stating that “education is a shared responsibility” (BC Ministry of Education, 2016, p. 1). As 

well, the work of Shelley Moore is once again referenced as she stated that inclusive education 

relies on the “learning and interaction of each person in a community” (Moore, 2016, p. 

7).  Course participants are asked to explore the jigsaw teaching method as a way for promoting 

collaboration between students. The collaborative website of Padlet (Goel, 2012) is the basis of 

the assignment where course participants are asked to work together on a Padlet outlining 

different types of collaborative techniques that can be used in the classroom.  

 Unit 2: Student skills and knowledge. 

The purpose of the second unit is to provide course participants with strategies for 

teaching students the skills and knowledge that will help to increase inclusion in the classroom. It 

is especially important for students with disabilities to learn skills that will help them speak up 

for themselves and learn how to independently advocate for their own needs (Merchant & Gajar, 

1997).  

The first lesson in this unit is designed to give course participants the resources to teach 

students to advocate for themselves. Kotzer and Margalit (2007) define self-advocacy as the 

ability to speak on one’s own behalf and represent their own personal needs and interests. Field 
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et al. (1998) stated that self-advocacy is "a combination of skills, knowledge, and beliefs that 

enable a person to engage in goal-directed, self-regulated, autonomous behaviour" (p. 2). 

Merchant & Gajar (1997) emphasized the importance of having students with disabilities learn 

how to identify their learning strengths and to develop the ability to communicate learning needs 

and required accommodations. The lesson outlines Nancy Hutchinson’s (2014) self-advocacy 

Individual Education Plan (IEP) goal suggestions that could be used when creating IEPs (p. 345). 

Hutchinson suggests that students be taught to describe the accommodations and modifications 

that are in their IEP, describe their disability and its characteristics, explain what is challenging 

in school, and communicate what tools will help them succeed in school. The assignment for the 

lesson requires course participants to view several case study videos and make suggestions for 

what the learning needs, suggested accommodations, and suggested self-advocacy strategies 

would be for each case study. 

The second lesson of this unit is geared towards giving educators the skills to teach their 

students how to develop their own toolbox of strategies and accommodations. Just like learning 

self-advocacy skills, being able to recognize and articulate one’s learning needs is essential for 

success in school. VanSciver et al. (2009) emphasized this point when saying, "Allowing a 

student to express his or her own opinions of which accommodations are truly effective for 

learning, or assessment…can enable a student to feel ownership of his or her own education, 

thereby increasing the likelihood of the student reaching full academic potential" (p. 6). The 

FESTA model (Face the teacher, maintain Eye control, State the reason for the accommodation 

Thank the teacher, and use the Accommodation) is introduced, which provides a framework for 

educators to teach students how to ask for adaptations (Prater et al., 2014). As well, the ADAPT 

Strategy that was created by Hutchinson (2017) to provide a framework for how to provide 
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appropriate accommodations to students is also mentioned in this lesson. Course participants are 

asked to explore accommodations for students with various disabilities and they are given 

several resources to assist them.  

Another important skill for educators to promote is building a growth mindset. The third 

and fourth lessons are oriented around this skill. Lesson three begins by discussing the difference 

between a fixed mindset and a growth mindset and lesson four outlines how the language you 

use can affect one’s mindset. Research has shown that having a growth mindset can help a 

person succeed in life. People’s “mindsets—how they perceive their abilities—play[s] a key role 

in their motivation and achievement” (Dweck, 2015). Interestingly, for students who have a 

disability, a growth mindset may be even more important. In fact, one study showed that “one 

way in which to close the achievement gap for students with disabilities is [by]... promoting a 

growth mindset” (Froedge, 2017). Course participants are asked to self-assess their own mindset 

and they are given strategies for helping their own students explore mindsets. The assignments 

for these lessons include asking course participants to share a resource or a strategy that relates to 

promoting a growth mindset, discussing the topic with their peers in an asynchronous discussion 

forum, and practicing appropriate language for promoting a growth mindset.  

In the fifth lesson of this unit, course participants are taught how to critique positively 

and how to teach students to effectively critique themselves and their peers. The work of Berger 

(2014) is outlined, and his tips and strategies are integrated into the lesson. Course participants 

are asked to view an excellent video that was created by Berger (2015) called “Austin’s 

Butterfly”, that can be used as an exemplar for how to teach students how to critique positively. 

Berger’s book entitled, “Leaders of Their Own Learning” (2014), is also cited as a resource for 

this lesson.  
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Another skill that is a focus in this unit is teaching students the importance of networking. 

This lesson defines networking as an individual's support system for social interaction, resources, 

and emotional support. Identifying who supports us and then drawing upon these supports is 

important for everyone, but especially for those who have a disability. "In order to survive and 

develop in society, people need to have social interactions and exchanges of resources" (Wang et 

al., 2016), so if students can recognize the support network they have it will not only make them 

feel more included in society; it will also help them be stronger, more confident individuals. Liu 

(2018) found that "the social participation of the disabled people is unsatisfactory and low, 

[possibly due to] the disparate patterns of social interaction between the disabled people and 

abled people" (Liu, 2018). Some benefits of networking are also mentioned in this lesson. 

Suggestions for students on how to sustain relationships and building their support network are 

outlined as well. There is also a link to an article that I wrote in 2018, entitled "Parenting Out of 

the Abyss" (See Appendix B), that acknowledges the importance of students' parental support 

systems. Course participants are asked to make a support network web for the assignment in this 

lesson.   

The final lesson of this unit provides resources and strategies for teaching students how to 

set practical goals for themselves. There are many good reasons to teach students to do practical 

goal setting. Goal setting and planning are considered essential skills for self-determination 

(Wehmeyer et al., 2007, p. 8). As well, being able to set goals and to plan for goal achievement 

is essential to a person’s performance (Locke & Latham, 2006). Shelley Moore’s (2019) work is 

incorporated into this lesson as she has taken the idea of creating qualitative SMART goals and 

changed them to be more quantitative. Course participants are asked to view Shelley Moore’s 

video “See Ya Later SMART Goals” (Moore, 2019), that outlines her suggestions for changing 
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SMART goals to be more qualitative. For the lesson’s assignment, course participants are asked 

to practice changing IEP goals to Shelley Moore’s new version of SMART Goals. 

Unit 3: Environmental considerations. 

The theme of the last unit of the course is the environmental considerations one should 

think about when wanting to implement inclusive practices into the classroom. The topic of the 

first lesson is Universal Design for Learning (UDL). CAST.org (2018) defines UDL as "a research-

based set of principles to guide the design of learning environments that are accessible and 

effective for all". Similarly, Katz (2013) defines UDL as a model of inclusion "that promotes four 

pillars: self-worth, belonging, cognitive challenge, and social learning". The lesson goes on to 

provide an overview and examples of the three principles of UDL, which include giving options 

for engagement, representation, and action and expression (CAST, 2018).  One example of UDL 

that is provided for the course participants is a slideshow (See Appendix C) which outlines how 

UDL has been implemented in my applied project course. For the assignment, course participants 

are asked to take a lesson plan and state how they would implement the UDL principles in their 

plan. 

The topic of the next lesson is another popular method, called differentiation, that helps to 

increase inclusion in the classroom. Differentiation is defined as a classroom method that promotes 

using ongoing assessment to assess students' readiness, interests, and learning preferences, while 

creating lessons and environments with these in mind. Carol Tomlinson (2017) states that "in a 

differentiated classroom, commonalities are acknowledged and built upon, and student differences 

also become important elements in teaching and learning". Tomlinson states that the curriculum 

content, the learning process, the type of learning product, and the physical classroom environment 

should all be considered when differentiating. Course participants learn that differentiation and 
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UDL can be used together to improve the learning environment for students. They are also shown 

a Venn diagram that compares differentiation and UDL. This lesson’s assignment asks course 

participants to add on to the lesson plan from the previous lesson, giving details of how 

differentiation could be implemented in the plan. 

Lesson three of this unit covers how to create an inclusive classroom space. The lesson 

defines accessibility as ensuring that all students have access to the course material, the building, 

and the same opportunities that other students have. Ahmad (2015) states that “Accessibility is a 

celebration of diversity, and a crucial factor in ensuring students’ participation in the learning 

process” (p. 73). Course participants are shown an interactive hotspot diagram (Lyon, 2020) that 

provides several examples of inclusive practices that could be used to create an accessible 

classroom environment. Course participants are given the task of imagining their own highly 

inclusive classroom by filling out a template or by creating a diorama.  

Using assistive technology as a consideration for an inclusive environment is the next 

topic of this unit. Having knowledge about and access to various forms of technology is 

paramount when trying to increase inclusion in the classroom. “Access to … assistive devices 

and the necessary support services can help students with disabilities in learning at par with their 

non-disabled peers in the common classroom, breaking down all barriers which prevent them 

from having equal access to a quality education” (Ahmad, 2015, p. 73). Clouder et al. (2019) 

found that “assistive technology addressed the invisibility of students with disabilities by 

promoting individual and collective student agency” (p. 134). Course participants are guided to 

explore various types of assistive technology and they are given several resources for doing this. 

Some of the issues with assistive technology use are also discussed, including students having 

the feeling that they are cheating if they use technology or that students who use technology may 
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become too reliant on it. For the lesson’s assignment, course participants are asked to create a 

brochure on a disability and describe possible assistive technology choices that may be of benefit 

to a student with that particular disability. 

The purpose of the fifth lesson is to explore alternate assessment techniques that may 

help to promote inclusion in the classroom. Assessment is an integral part of creating an 

inclusive classroom, as it enables barriers to learning to be identified and reduced in order to 

increase participation from all people within the learning community (Booth, Ainscow, Black-

Hawkins, Vaughan, & Shaw, 2000). Course participants are shown a slideshow (See Appendix 

E) that I created for this lesson that outlines tips for using alternate assessment to promote 

inclusion. As a review of the terms and information outlined in this lesson, course participants 

are asked to do an interactive crossword (See Appendix F) that I created for the topic. Course 

participants are then asked to do a collaborative activity, where they share a resource and/or a 

strategy that relates to using alternate assessment techniques. 

The final lesson of this course has the goal of encouraging educators to develop a 

personal learning network (PLN) for learning more about inclusion and inclusive practices. 

Research has shown that there are many benefits of social networks for education including 

"information and resources sharing, professional learning communities’ creation, [and] 

improvement of school-wide communications with students and staff" (Ivanova et al., 2012, p. 

2). Atwell (2007) adds to this by stating that "the PLN concept realizes its true potential for 

supporting lifelong learning and continuous professional development” (p. 97). For the lesson’s 

assignment, course participants are asked to create a web diagram of what their PLN may look 

like.  
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Culminating activities. 

There are two main culminating activities in this course. The first activity is the 

completion of an e-portfolio, which includes course participant’s reflections and artifacts that 

they have collected as they moved through the course. The other activity is a review activity and 

course participants have the choice of doing the course review in the form of a quiz or as an 

escape game. The escape game activity has taken the same material that is reviewed in the quiz 

and put it into a game format where course participants must complete several tasks to “escape” 

the room. As outlined in the UDL guidelines, options for action and expression are important, 

therefore the review activity has two different options that may appeal to different learning 

styles. The course closes with acknowledgement of the many different agencies whose 

information and resources have been used as part of the course and course participants will 

receive their final badge for completion of the course. 

Rationale 

      Being a person with a disability, diagnosed with mild cerebral palsy and epilepsy since 

birth, I have had a lot of experiences that relate to the topic of inclusion. I am in the unique 

position of also being an educator who is passionate about inclusion, so I have experience from 

both sides - as a student with a disability and as a teacher working with students who have 

disabilities. I see so much potential for creating truly inclusive schools for students with 

disabilities, but in my opinion, we have a fair way to go before this occurs. 

One example from my own life that demonstrates the need to improve inclusion in our 

classrooms comes from one of my elementary school teachers. I was just starting school, so I did 

not know how to print yet. As I was a designated student, instead of giving me a chance to 

practice printing like everyone else in the class, my teacher gave me little alphabet stamps to use 
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whenever we were given something to print. She did not even consider that I may be able to 

learn to print like everyone else. I imagine she felt that the alphabet stamps were inclusive 

because I was still in the classroom with everyone else trying to do the same activity using those 

little alphabet stamps. Interestingly, because my fine motor was so poor, I couldn’t really work 

the stamps even if I wanted to, but my teacher didn’t even consider this. She was just trying to 

think of a quick way to ‘include’ me. This example shows the importance of improving training 

and addressing teacher’s concerns about how to be inclusive, as well as remembering to engage 

with the individual student to find out what the needs are. If this teacher knew more about 

disabilities and how to incorporate inclusion into the classroom, this experience could have 

easily been avoided.   

Sokal and Sharma (2014) outlined three main factors that they found contributed to the 

success of inclusive practices. These factors included teachers’ attitudes towards inclusion, 

teachers’ beliefs in their ability to change the environment and student behaviours, and teachers’ 

concerns. Sokal and Sharma found that with more professional development and funding, 

teachers’ attitudes, beliefs, and concerns about inclusion became more positive. Katz (2013) 

found that when implementing her Three Block Model of inclusion, which is designed to 

alleviate teachers’ concerns and create positive attitudes, “the model doubled students’ active 

engagement in their learning, and improved students’ self-concept and perceptions of school and 

classroom climate” (p. 20). In my own experience, having teachers who understood how to 

differentiate instruction and provide choices made all the difference. When I had teachers who 

believed in me, I tended to get better grades. If I knew that a teacher did not think I could do 

something, I tended to question myself and wonder if I really could succeed. Teachers’ beliefs 

and attitudes can be a very powerful part of inclusion. My experiences and the research relate 
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directly to my project because they show the importance of investigating and addressing 

teachers’ concerns about inclusion. 

Online Learning as a Tool for Teaching Educators About Inclusion 

The format of creating an online course for educators, rather than a face-to-face 

course, is backed by extensive research. As “online learning—for students and for 

teachers—is one of the fastest growing trends in educational uses of technology” (Means 

et al., 2009, p. 11), it is becoming more readily available and popular. Finch and Jacobs 

(2012) outlined several advantages to online learning including “reducing the time and 

costs for travel; increasing opportunities to access and collaborate with expert 

professionals in a global range; providing students with flexibility to access courses at 

their convenience; and allowing adjustments to subjects and content need” (p. 548). Sun et 

al. (2016) expand on this, stating that “an online learning community provides a potential 

environment that enables students to learn effectively through the growth of teaching, 

cognitive, and social presence” (p.165).  

There are several reasons for choosing an online format for my project. These 

include flexibility, accessibility, and access. Research shows that online courses can be 

very effective for teacher training. As Roddy et al. (2017) stated, “Accessing course 

materials online allows unprecedented levels of flexibility and accessibility for students 

from around the world and overcomes geographical barriers” (p. 2).  My personal 

experience has been that online courses have allowed me to excel as a student; whereas if I 

had to take courses in a physical classroom only, my epilepsy would likely make it 

difficult for me to attend in-person classes regularly. 
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Several studies have shown that online learning can be very effective. Means et al. 

(2009) found that online courses are at least as or more effective than face-to-face courses 

and that students generally have positive attitudes toward online learning. Another study 

conducted by Erickson et al. (2012) found that “special education teachers who 

participated in online professional development gained knowledge, increased personal 

capacity to apply research-based practices, and implemented research-based transition 

practices within their classrooms” (p. 22). 

Key Components of an Online Course. 

So, what should an effective online course include? Sun et al. (2016) argued that 

“effective online instruction is dependent upon 1) well-designed course content, motivated 

interaction between the instructor and learners, well-prepared and fully-supported 

instructors; 2) creation of a sense of online learning community; and 3) rapid advancement 

of technology” (p. 157). Every effort has been made to acknowledge these factors in the 

course that I created for my applied project, while ensuring that there are clear 

expectations for the course participant. Interactive activities are included to increase 

engagement, discussions are included to create a sense of community, and links to new 

technology such as Padlets (Goel, 2012) and Book Widgets (Kidmedia Inc., 2013) are 

integrated throughout the course. 

In order to be effective, research has suggested that online courses should be created so 

that they consider “communication skills, technological competence, provision of informative 

feedback, administrative skills, responsiveness, [how one will be] monitoring learning, [and how 

one will be] providing student support” (Roddy et al., 2017, p. 3). Zhen and Smaldino (2003) 



The contents of this document have been formatted to meet WCAG 2.1 accessibility standards                36 

 

 

 

reemphasized this idea when stating that an effective online course should be creating following 

these nine steps: “identifying instructional problems and specifying goals for designing an 

instructional program; examining learner characteristics that should receive attention during 

planning; identifying subject content and analyzing task components related to stated goals and 

purposes; stating instructional objectives for the learner; sequencing content within each 

instructional unit for logical learning; designing instructional strategies so that each learner can 

master the objectives; planning instructional delivery within three patterns for teaching and 

learning; developing evaluation instruments to assess objectives; and selecting resources to 

support instruction and learning activities” (p. 110). Zhen and Smaldino also emphasized the 

importance of focusing on “learner considerations, content organization, instructional strategies, 

and evaluation” (p. 110). In the development of my teacher training course, I have tried to 

include all these important aspects. 

Components of an Online Course for Educators on Inclusion. 

Although there are many studies done on best practices for online learning, there 

have been no studies conducted explicitly on what the content for an online course on 

inclusion for educators should include; so, the course I have created is based on the 

literature regarding teachers’ concerns about inclusion and how to alleviate these concerns. 

As mentioned earlier, the course is made up of nineteen lessons that directly teach the 

topics identified in the research as ways of alleviating teachers’ concerns about inclusion.  

In this chapter I have provided an overview of the online course for educators on 

inclusion that I created for my applied project. I provided a table with the unit topics and lesson 

titles and provided a rationale for why I wanted to create this course for my applied project. 
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Additionally, I outlined the research regarding the key components of an online course and 

explained how I have tried to incorporate these aspects into my course development.  

The next chapter will provide a reflection of my learning and provide some 

recommendations for improving inclusive practices in the classroom. Finally, I will identify 

limitations of my applied project and provide a conclusion to this work. 
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Chapter 4  

Reflection 

Leonardo DaVinci once said that “wisdom is the daughter of experience” (1478-1519, p. 

1150). Through my experiences in the master’s program, I have found meaning in this quote. My 

exploration on the topic of inclusion has rekindled thoughts about experiences that happened to 

me in the past and crystallized my view on inclusion, giving me more confidence to take action 

and try to make a difference. 

Key Learnings 

When theory and experience merge. 

The entire master’s program reiterated what I was already feeling about inclusion and I 

gained new knowledge about how to try to make inclusion a reality in our communities. I also 

acquired many new resources and strategies for teaching inclusively. For me, my biggest 

learning occurred when I tried out some of the strategies while working with students who have a 

disability. I think that the connections that I made with other people in the field of special 

education are as valuable as the new knowledge I have gained from this experience. It is said that 

the best way to learn something is to teach it yourself, and I found that this is true when creating 

my online course about inclusion for educators. I feel much more confident and ready to help 

others learn about this important topic. 

I believe that my research question of “What are teachers’ perceptions of the concerns 

and underlying roadblocks associated with effectively and efficiently implementing inclusive 

practices in the classroom?” was answered. I now have a good grasp of the concerns that 

teachers have about inclusion and I have learned many ways to help alleviate those concerns. I 

have also come to have greater empathy for the concerns that teachers have about inclusion and I 
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think that there are many valid reasons for being hesitant to fully implement inclusion in the 

regular classroom. 

I am left with two big questions about implementing inclusion in the classroom. My first 

question is how do you get teachers to fully ‘buy-in’ to the idea of inclusion and fully embrace 

all of the work that goes into creating a truly inclusive classroom? I think that maybe teachers 

need to first see inclusive practices working well in classrooms and see the difference it can 

make to the self-esteem and general well-being of ALL students. As well, it is also worth helping 

teachers to understand that inclusion isn’t all or nothing, and that inclusive practices should be an 

on-going part of their everyday teaching practice. The second question I have is more of a 

personal one. I am left wondering how I can use what I have learned about inclusion to make a 

difference in my community? I am still working through this question. I have started by trying to 

become involved in many different projects that promote inclusion. I am also trying to promote 

myself as an instructor of the course that I created or of a similar course in special education. 

Reconciliation with the past. 

As I have stated earlier, as a person with a disability, there have been several times in my 

life when teachers have not been inclusive. As I made my journey through the process of this 

master’s program, many of these experiences were brought back to the surface of my mind and 

put into the context of the new information I had gathered from the research …. There was one 

of my elementary school teachers that I already spoke about who was unaware how to provide 

adaptations. Then there was one of my middle school administrators whose definition of 

inclusion was putting all the designated students into one classroom to colour and do busy work 

all day. I will also never forget one of my middle school PE teachers who told me to do 

homework during PE class so that I would not slow down the rest of the class. While all of these 
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experiences gave me a sense of being undervalued, they pale in comparison to the lack of 

inclusion that I encountered in my Bachelor of Education practicum experience. It is important to 

note that I did this practicum through another university that was not Vancouver Island 

University. 

I started to get ready for my practicum program by trying to be proactive through setting 

up a meeting to let the supervisors know that I am a person with a disability. When I met with 

them, they stated that they were surprised that I was discussing my disability and they wondered 

why I was not trying to hide it. Knowing that I had no desire to be a classroom teacher, I asked if 

there was any way that I could do my practicum in a learning assistance role or an online setting 

and I was told that this was not allowed.  

After the meeting, one of my professors mentioned that after that first meeting the 

practicum staff had come to him and suggested that I be removed from the BEd. program 

because they did not feel I could do the practicum successfully. Fortunately, that professor 

suggested that the practicum staff first let me try doing some practice teaching of elementary 

students while in his classes; where I ended up doing really well, achieving marks of ‘A’ and 

‘A+’, so they did not remove me from the program. I did not hear anything else from the 

practicum staff until my practicum was about to start and I found out that I had been placed in a 

traditional school with an elderly teacher who had grown up in schools where people with 

disabilities were segregated or excluded completely. Despite this, I went in on the first day 

feeling confident and ready to learn.  

Within the first few hours of this experience, I was already feeling excluded. My mentor 

teacher spoke to me like I was a child, and she obviously did not value anything I had to offer.  I 

was being required to teach within the first few days, while my fellow classmates were all given 
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the first week to do observation. After just four days of this experience, I learned that the 

university practicum staff was terminating my practicum. This was total news to me because no 

one had mentioned beforehand that they had any concerns about my ability to teach or given me 

any guidance on things that could be changed. I discovered the news by being pulled from the 

classroom while I was working with students and I was then sent to the office like a child who 

had misbehaved.  

I pushed to have a second chance at my practicum at another school, but their minds were 

already made up so that was equally unsuccessful. I had been given no mentoring whatsoever, no 

suggestions for how to improve my teaching skills, and no time to even try to improve. I may not 

be suited to classroom teaching, but I will never know because I believe that I was never really 

given a proper chance.  

I ended up having to ask for permission to waive the practicum courses, which excluded 

me from getting public school teaching certification. I worked hard taking some extra courses so 

that I could have course specialty areas and I eventually earned Special Education and English 

Language Learning (ELL) subject-restricted teacher certification for BC’s independent schools. 

Looking back, I went into the program being very naive, thinking that the practicum staff would 

welcome the challenge to mold and showcase how a person with a disability can be a good 

teacher; but rather I found out the hard way how solid and unmovable some paradigms can be. 

This was when I knew that it was important for me to try to teach others about inclusion and 

disability awareness.  

A path forward. 

The work that I have been doing on my applied project to create increased inclusion in 

schools parallels my own struggle to be accepted as a teacher who has a disability. Until going 
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through this master’s process, I felt shame and embarrassment about my practicum experience, 

and I could not see any way forward. Now that I have more knowledge about inclusion, I realize 

that I should not feel ashamed; in fact, I have come to believe that there is no place in education 

for shame. “Shame corrodes the part of ourselves that believes we are ‘good enough’ and 

wrestles its captives into submission and stagnation, unable to see flexibility or fluidity in their 

identity outside the space of seeming deficiency, lack and hopelessness” (Brown, 2010, p. 42).  

Just recently, with my new-found confidence and knowledge of inclusion, I have come to 

the conclusion that nothing is going to change if I keep quiet and just accept that this is how 

things are. After being frustrated about seeing several online public school teaching jobs that I 

know I would thrive in but don’t have the certification to do so, I decided to try to change the 

system by writing a letter to the BC Teacher Regulation Board, requesting some alterations to the 

current teacher certification system to make it more inclusive to prospective teachers with 

disabilities. I am happy to say that the BC Teachers’ Council Teacher Education Program 

Working Group is now reviewing the following suggestions that I put forward to them, in hopes 

of creating more inclusion in the teacher certification and employment system. I suggested that 

there be: 

1. Creation of another type of teaching certificate that is for teaching online only and 

that does not require the completion of a practicum. The requirements for this 

could be similar to the Independent School certification requirements, where the 

teacher is certified temporarily until achieving one and a half years of full-time 

work and a satisfactory report from the principal. This suggestion is grounded in 

the idea that many people with disabilities do not have the stamina or the presence 

to be classroom teachers or to even complete the practicum; but they may have 
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wonderful unique skills, experiences, and knowledge to teach online. Not only 

would this give people with disabilities a more attainable option to teach in BC's 

schools; it would also help with the current shortage of teachers in BC. 

2. Promotion of the fact that there should be an employment preferences policy for 

teachers with disabilities in place in all BC school districts. This would be similar 

to the Aboriginal Employment Preferences Policy that is outlined by the Canadian 

Human Rights Commission. As stated in that policy, "Employers are 

... required to meet the representation targets for…persons with disabilities for 

their overall workforce" (CHRC, 2016, Section 8, Employment Equity). I think 

that there is a lot of education being done to make sure employers are aware of 

these policies for Indigenous people, but many districts may not be aware that 

there are similar requirements for teachers with disabilities.  

3. Mandated education to those working in teaching practicum departments and 

university admission departments about inclusive disability practices. In addition, 

that they be taught strategies to promote and assist with the employment of 

teachers with disabilities. 

The importance of having persons with disabilities employed as teachers. 

In a survey conducted in 2012 by the Canadian Human Rights Commission, it was found 

that “forty percent of persons with disabilities report that their disability has limited their career 

options” (2018). Although I have not been seeking employment for very long, so far I have 

found that this is unfortunately very true. It seems like such a shame that a fairly large portion of 

our society is being undervalued and forgotten. Many of us have valuable skills to offer despite 

our disabilities; and my devotion to the job would be very hard to match. 
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Although my applied project does not touch on this, I feel very strongly that teachers not 

only need to have the skills and knowledge to create inclusive classrooms; there should also be a 

representative presence of teachers with disabilities in the school system. As Sonia Sotomayor, a 

US Supreme Court Judge stated, “a role model in the flesh provides more than inspiration; his or 

her very existence is confirmation of possibilities one may have every reason to doubt, saying, 

‘Yes, someone like me can do this’ (2013, p. 178). I think that it would also benefit society in 

general because people would then see that a person with a disability does have value and can 

make a useful contribution to society. The more people see people with disabilities thriving in 

typical careers, the more likely that inclusion will become the norm. 

Putting knowledge into action. 

       Another thing that my experience with the master’s program gave me is the knowledge, 

ability, and confidence to accept an invitation to become involved in a five-year project that is 

being developed by the Cerebral Palsy Association of BC to increase disability awareness and 

inclusion. My involvement with this project has not only solidified what I have learned in the 

master’s program; it has also helped me come to terms with having a disability.  

We have only been working together for a couple of months, but in that time, I have been 

able to teach others about what I have learned about inclusion through my research and creation 

of my applied project. After lengthy discussion, we have created three informative ‘Belonging 

Matters’ posters (See Appendix G) that directly relate to what I have included in my online 

disability awareness course for educators. We will be using this information to develop resource 

kits, lead focus groups, and develop disability awareness programs. I feel very excited about this, 

because I feel like my voice is being heard and that I am making a difference. 
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           Finding clarity. 

Inclusion in the classroom has always been a complex and somewhat controversial issue. 

By exploring teachers’ perceptions of inclusion, the issues and concerns become clear. There are 

many levels of educational governance that need to be considered when trying to implement 

inclusion effectively. There needs to be a common vision and a collaborative effort to work 

towards the goal of true inclusion. As well, more funding and professional development are 

necessary to give teachers the background knowledge they need to implement inclusion 

successfully.  My online inclusion course for teachers is an attempt to bridge the gap that 

currently exists and to alleviate teachers concerns about implementing inclusion in the 

classroom. 

Recommendations 

The information that was gathered from the literature review has implications for 

teaching more effectively. Based on the inclusion strategies presented in the articles, I make the 

following recommendations to teachers who want to create more inclusive classrooms: 

Make collaboration a priority. 

Teachers should strive to make connections with the community that supports the 

students with disabilities in their classrooms and community. These people could include the 

child’s parents, siblings, peers, education assistants, integration support teachers, learning 

assistance teachers, therapy team members, administration, and community support people - to 

name just a few. Anyone who interacts with the child should be considered part of the team and 

someone who could be an asset to inclusion. Collaboration should be ongoing and regular. It is a 

good idea to set up systems to record and implement collaboration events.  
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Make professional development for inclusion a year-long event. 

Rather than short periods of professional development on inclusion, try to extend the 

learning over the full school year. It is best to make this learning experiential and hands-on rather 

than lecture format. Creating coaching, mentoring, and co-teaching experiences are a great way 

to make the learning meaningful. It is also useful to have a school-wide vision regarding 

professional development for inclusion. That way the learning is based on common values and 

principles.  

Promote disability awareness. 

Knowledge is power! Disability awareness should be a cornerstone of any inclusion 

program. Not only should teachers be made more aware about disabilities; students, parents and 

community members should also be educated. A great technique is to use the students with 

disabilities as experts to teach others about their particular disability or disabilities in general. 

Assess whether the policies that are in place reflect the beliefs about inclusion that the school and 

community may have. Encourage students, staff, and community to become involved in events 

related to disabilities.  

          Teach students with disabilities to own inclusion. 

          Students with disabilities need to take responsibility for promoting inclusion as well. They 

need to be taught self-advocacy skills and be empowered to have a voice. A good strategy for 

increasing confidence would include giving them opportunities to be leaders at something that 

they are good at. They need to feel valued and be considered an important part of the school 

community and society. Students should be taught to speak up about inequalities they 

experience. Often others are not even aware that they have not been inclusive so students with 
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disabilities need to be given the appropriate language and the support to know how to make this 

known. 

Decrease misinformation and stigmas related to disabilities. 

One of the best ways to decrease misinformation and stigmas related to disabilities is to 

simply spend time with people who have disabilities. The more time people spend working and 

playing together, the more comfortable they will be around people who have a disability, making 

it commonplace. Schools need to make a purposeful effort to create positive interaction and 

involvement between people with and without disabilities. Set up volunteering programs, create 

inclusive clubs, make peer mentoring programs - all of these things will help create 

understanding and empathy. 

Make inclusion part of everyday life. 

Incorporate inclusive practices in every lesson and every school routine. Always consider 

whether what you are doing as a teacher is inclusive or not. Consider the language that you are 

using when referring to people with disabilities. It should be person-first language, which 

emphasizes the person, not the disability. By putting the person before the disability, it shows 

respect and acknowledges that the person is the focus and the disability is just a label. As well, 

be specific when labelling students with disabilities. “Instead of saying ‘Johnny has a disability’, 

which can come with many preconceived ideas, try specifying how the disability affects Johnny 

by saying something like, ‘Johnny has mobility issues which limit his ability to climb the stairs’. 

These details can help one better understand what Johnny’s challenges are, rather than just using 

words like ‘disabled’ or ‘disability’, which can lead to all sorts of misconceptions as to what 

Johnny actually experiences” (Lyon, 2019). 
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Limitations 

          The length of my online course limited the amount of information that could be included. 

It would be beneficial to have another course that continues or expands on the topic of inclusion. 

Some topics that could be included in a future course include community supports, the Individual 

Education Plan (IEP) process, Response to Intervention (RTI) methods, and more in-depth 

information about assessment methods. It would also be nice to include some student vignette 

videos as examples of the topics that are being outlined. As well, if possible, having teachers 

who have gone through the course mentor other teachers about inclusion, would create some 

very valuable conversation and learning, while working towards common community goals.  

As the format of this applied project is an online course, there is always the limitation of 

internet availability, quality, and speed. Computer access and quality could also be an issue, 

although most teachers can access a computer at school if they do not have one at home. The 

length of the course may be a limitation for some as it will likely take 80-100 hours to complete 

the full course. It has been designed to be a year-long self-paced professional development event 

or a credit course at a college or university. Teachers could also access just parts of the course if 

a certain topic is of interest. The course learning management system is Canvas so updates to this 

software and other software used in activities in the course may be necessary. In addition, the 

course will only be beneficial if teachers have an interest in the topic and if they are willing to 

take the time and effort to complete it.  

Another limitation of my project is that it was based on research that was done mainly 

outside of Canada. It would be interesting to have similar research conducted in British 

Columbia. One area of research in particular that would be beneficial is investigating the 
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percentage of teachers in the BC school system that have a disability. This information would be 

useful in ensuring that there is target representation of teachers with disabilities in all school 

districts.   

A final limitation of this applied project is that it is designed for K-12 teachers and 

education assistants and it would be great to have similar training for everyone in society. Many 

people assume that inclusion happens more easily for people with disabilities once they graduate 

from high school because they have then learned all the strategies that they need to be successful 

in society. In my experience, not as much is expected of children with disabilities and when these 

children become adults, it can be a very non-inclusive world. I am not sure how to change this 

because even if one were to create a course similar to this one that is for the general public, it 

would be difficult to encourage people to take part in the course. Hopefully, with continued 

modeling of inclusive practices and through teaching those in the school system about inclusion, 

the knowledge and attitudes about those who have a disability will carry forward to the general 

population and future generations.  

Conclusion 

 I leave this master’s experience feeling gratitude for the wonderful experience that I had, 

with a heart and mind that are both feeling fuller than when I started. Not only have I learned 

more about teachers’ concerns about inclusion and the many strategies and resources available to 

alleviate these concerns; I have also learned more about myself and my own goals in regard to 

inclusion, while gaining some wonderful connections to people in the field.  

I have grown so much from this experience and I hope that the course that I created for 

my applied project will help others to grow as well. My applied project will hopefully add to 

teachers’ knowledge about inclusive teaching of students with disabilities in British Columbia. 
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Margaret Mead once said, “Never doubt that a small group of thoughtful, committed people can 

change the world. Indeed, it is the only thing that ever has” (Mead, 1982 as cited in Keys, 1982, 

p. 79). I am a strong believer in these words, and I think that if we all do our part to make our 

schools more inclusive, change will occur. Through my applied project and others’ efforts to 

improve inclusion in British Columbia, I think that we are definitely on the right path - a path to 

inclusion. 
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Appendix A  

Highlights of ‘A Path to Inclusion’ Disability Awareness Course for Educators  

Below is information about the course highlights. Please email m.lyon@telus.net to request a 

guest student login to access the course links below.  

 

 
 

Once you are logged into the course, you may want to look at my intro video, the course 

overview, and the list of modules to give you an idea of what the course includes. 

You may also want to check out some of the course highlights: 

• Every lesson is backed by research. References and resources are included (see the 

bottom of the linked page for an example). 

• The course has been designed using Universal for Design principles (UDL) - see the 

slideshow that gives examples of how UDL is used in this course. 

• Course badges are included to increase engagement. 

• Many interactive activities are included that were created using Book Widgets and 

Articulate Storyline. Here are some examples: Inclusive Classroom Hotspot 

Interactive, Growth Mindset Sorting Activity, The Evolution of Inclusion Timeline & 

Matching Game, Inclusion Jigsaw Puzzle, Assessments Crossword Puzzle 

• There are several collaborative Assignments. Here are some examples: What Is 

Inclusion? Assignment, Barriers to Inclusion Collaborative Mind-map, Padlet 

Activity,  Discussions 

• Self-reflection is an important aspect of this course. There is an E-Portfolio Culminating 

Assignment that emphasizes this. 

• There is the option of an Escape Game Review Activity 

• The course can also easily be transferred to other learning management systems, such as 

Brightspace D2L or Moodle. 
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Appendix B 

Exceptionality Grid of BC Ministry Designations 

For online version see https://drive.google.com/file/d/1qGBsU0Rh_sIwjX-uH7YkiL5himfwsyXe/view?usp=sharing 
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Appendix C 

Parenting Out of the Abyss – Article by Melissa Lyon 

My Early Life 

Being a person with a disability who is graduating from university soon, people often ask me 

how I have gotten to where I am today. I think that it is the usual things like having good focus 

and working hard. But even more than that, I think that my parents have made all the difference. 

I started as a premature baby who was later diagnosed with cerebral palsy and epilepsy. The 

doctors said that I would never walk and that I would be intellectually challenged. I didn’t talk 

until I was four. My severe mobility problems resulted in me having three surgeries, which 

helped a lot. 

My dad mentioned that when they found out that I was disabled it felt like they had fallen into a 

bottomless pit, but as they got more information things seemed brighter. When I was diagnosed 

my mom came across a little story called “Welcome to Holland” that talked about how having a 

child with a disability is like expecting to go to Italy and then arriving in Holland. The idea is 

that there are still good things about Holland, but you need to change your expectations to 

appreciate them. In the end I don’t think that raising me was all tulips and windmills; but my 

parents always met me at the level I was at and, as the story suggests, they changed their 

expectations. 
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Keep Moving Forward 

My mom has always been great at building on my 

strengths. For me my strength was reading. As a young 

child I remember Fridays as being very exciting because 

that was the day that I got to go to the library. We would 

bring home huge piles of books and I would spend the 

weekend devouring them. My mom even created books, 

each with a story and illustrations, where I was the star of 

the story. This was a great motivator for me and I will 

cherish these books forever! 

 

Another thing that I appreciate about my parents is that they 

have always followed their instincts, even when people in 

authority have made suggestions with which they don’t agree. 

For example, when I was in grade one my teacher said that I 

would never be able to learn to print. She gave me little alphabet stamps and told me to use them 

instead. 

My mom knew in her heart that this teacher was wrong, so she spent a few weeks teaching me 

how to print and now I do just fine! If my parents had listened to the teacher, I don’t know where 

I would be today! 
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Recently I was writing a research paper on the importance of having a growth mindset and I 

came across a video by Dr. Carol Dweck. In the video Dweck refers to a new word that has been 

created, called “NYET”. She says that this word is being used by teachers when students do “Not 

Yet” meet the standards. For me this was kind of an ah-ha moment because it was the mindset 

that I grew up with in my family, even without really realizing it. When I am having difficulties 

doing something my parents always reminded me that just because I can’t do something now, 

doesn’t mean that I’ll never be able to do it. They treated me no differently than a typical child 

and the expectation was always that I should never give up. My disability could never be used as 

an excuse for not doing something. I think that this mindset has made a big difference in how I 

think and feel about myself; as well as making me more likely to succeed. 

The Temporary Roadblocks of Life 

Although I had many successes as a child, there were also times when my parents and I had to 

accept defeat and redirect the focus. I tried to learn to ride a bike but because of my poor 

balance, I had to accept that a typical two-wheeler was just not for me. When I turned sixteen my 

parents went to great expense and effort to get me driver’s training. I passed the course and got 

my novice driving license; but much to our disappointment, I haven’t yet managed to achieve 

complete control of my seizures through medication, so it is currently unsafe for me to drive. 

One of the most important things that we have always done is to celebrate my accomplishments, 

no matter how small. Even the small accomplishments build up into larger successes, so my 

family has always put an emphasis on acknowledging them. For me a favourite celebration is 

going to Dairy Queen for the Blizzard-of-the-Month. Not only does this allow me to spend time 

with family and friends; every time feels just as special as the first time we went. 
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Success Over Prejudices 

Even though my family has put a lot of effort into setting me up for success; I find that one of the 

biggest challenges about having a disability is that people often assume that I can’t do things 

even before I start to do them. This issue seems to be more prevalent as I get older and as I go 

out independently into the community more. Many people don’t realize that just because 

someone is disabled, it doesn’t mean they have nothing to offer. One of my favourite speakers, 

Shelley Moore, has a great video about this called “The Importance of Presuming 

Competence”.  In this video she tells the story of a boy with autism that she initially presumed 

was incompetent, but later found that he had some outstanding skills. 

Whether I look back to when I was growing up or look forward to my adult life, I feel a profound 

appreciation for my parents. Many times they must have felt overwhelmed with the challenges of 

raising a child with disabilities, but they constantly started with the premise that I could achieve 

any goal and they stressed my strengths. They always believed I had potential. 
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Appendix D 

Universal Design for Learning (UDL) Slideshow 

 
For online version see https://docs.google.com/presentation/d/18xKzkenT-

RjYEHRqf06a5g97hmqnYuR2al5r8v_0z8M/preview?slide=id.p1 
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Appendix E 

Building an Inclusive Classroom Assessment Ideas Slideshow 

 
For online version see https://docs.google.com/presentation/d/1eMl1gJkRPqS3A3M5qV-GEj5z5KEbtVCyD-

miZhmcREU/preview?slide=id.p1 
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Appendix F 

Assessment for Inclusion Crossword Puzzle 
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Appendix G 

BC Cerebral Palsy Association ‘Belonging Matters’ Posters 
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