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Abstract 

Fully-online and blended-platform educators face challenges as unique as their online teaching 

environments. Along with developing an engaging program for students, they must manage 

additional administrative challenges that contribute to an already heavy workload. Subsequently, 

many teachers report feelings of mounting time pressure and ongoing stress, which may lead to 

emotional exhaustion and eventually teacher burnout. In an attempt to address a complex issue 

facing the online teaching community,  my Critical Challenge Question,  “What supports can be 

developed to further strengthen the social/emotional well-being of teachers in order to maintain 

professional well-being  in an online/blended teaching environment?” has been the focus of a 

comprehensive literature analysis. The resulting research has guided development of pragmatic 

resources in the form of both Teacher and Parent Handbook websites, and streamlines the 

administration of enrichment funding for home learning families. Feedback provided by new and 

experienced online teachers lends support to the current iteration of the Major Project websites 

and will continue to inform future revisions.  

Major Project Websites (password-protected):  

https://navigatenides.wixsite.com/teacherhandbook21 

https://navigatenides.wixsite.com/parenthandbook21 

 

Keywords: attrition, blended learning, burnout, continuum, distributed learning, 

emotional exhaustion, Maslach Burnout Inventory (MBI), self-efficacy, teacher stress. 
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Chapter 1 – Introduction  

Purpose of the Major Project  

There are two themes that arise when it comes to teachers’ job stress and potential 

burnout: workload and student-related challenges. For the purpose of this Major Project, 

workload and an assessment of administrative support will be the focus. The reason for this is the 

result of a growing personal understanding of the need for a more pragmatic solution to better 

support colleagues in the Distributed Learning (DL) community. This is not to say that one is 

more important than the other; rather, it is an acknowledgement that my current position is more 

suited to administrative support and so my efforts are an attempt to seek out support 

opportunities where I am capable of making the most difference. 

Despite nearly ten years of professional experience as an educator, I found myself 

unprepared for the transition to a Distributed Learning Environment. While my self-efficacy as a 

teacher was high, the process of transferring the knowledge to an online environment was 

unfamiliar and overwhelming at times. Terms such as D2L, LMS, Summaries of Learning, and 

SLRF were flying about in the office, and I had to jump into learning plan meetings with new 

families without a clear understanding of all of the pieces that needed to fit into the puzzle that is 

online learning. It is likely comparable to the day that a new teacher walks into their first 

classroom: a mixture of excitement, apprehension, and overall the question of, “What have I 

gotten myself into?” What every new online teacher needs more of, myself included, is time. 

Time to learn the ropes of a digital learning environment, time for the additional administration 

the job requires, and time left over for a healthy work-life balance. 

There is no shortage of literature to speak to the ongoing and cumulative nature of 

teacher stress. This informal survey by Teach.com (2017) is one of many and further emphasizes 
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the time crunch placed on teachers as a stressor that is front of mind. 

Figure 1 

Top contributors to teacher burnout 

 

Note. Other causes of burnout, as submitted by survey-takers, included: lack of 

training/professional development for new initiatives, lack of training for using technology,  

and a lack of respect for educators. Teach100 Mentors: Teacher Burnout Causes, Effects, and 

Remedies. Frenzel, 2017. (Reprinted from https://teach.com/blog/t100m-teacher-burnout-causes-

effects-and-remedies/) 

A simple internet search yields thousands of images like this one, and many are graphics to 

suggest ways and means to make the profession more sustainable in the long-term. In addition, 

scholarly research in this area further underlines the need to reduce teacher workload (Skaalvik 

& Skaalvik, 2016; Szigeti et al, 2016) in order to allow freedom to do the things that foster 

https://teach.com/blog/t100m-teacher-burnout-causes-effects-and-remedies/
https://teach.com/blog/t100m-teacher-burnout-causes-effects-and-remedies/
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professional and personal well-being. The challenge, however, lies in a professional 

responsibility to fulfil an increasingly heavy workload in support of student learning, job 

administration, and collegiality. It may seem a monumental task, but the end goal should be 

focused on maintaining a reasonable work-life balance so that teachers are better equipped to 

handle the unexpected challenges that come their way.  

While I have been a teacher for over 10 years, I am a comparative newcomer to 

distributed and blended learning. In my first year, I was facilitating a solely online environment, 

with students ranging from K-9. Curriculum development in all of these grades, scraping 

together assessment, online meetings, and working within a learning management system were 

just a few of the tasks I had never encountered and I found myself on a steep learning curve as a 

result. While always up for a challenge, there was never enough time to ‘get it all done’ and I 

frequently found myself bogged down by the administrative aspects of the job. I wanted to spend 

more time with my students, their families, and at the end of the day, my family. Over the last 

two years, I have been fortunate to move into a new position with the benefit of experience as an 

online teacher, and as a result, it informs my practice. 

Consequently, the purpose of this project is to introduce supports designed to reduce the 

workload of the distributed learning teacher. This will be accomplished with the addition of a 

program-based teacher guide (online), parent guide (online), and an embedded student resource 

funding guide website. In addition, all administrative aspects of the program will be reimagined 

in a digital format in order to reduce the burden of unnecessary emails. It is clear from 

conversations with colleagues that there is a significant need for a practical program-

administrative resource that becomes a go-to for teachers and families. The desired result is that 

recovered time is better allocated where it matters most: student learning. 
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Critical Challenge Question 

“What supports can be developed to further strengthen the social/emotional well-being of 

teachers in order to support self-efficacy in an online/blended teaching environment?” 

Major Project Overview 

 In 2017, a partnership developed between a Distributed Learning school and a number of 

blended programs that needed a home. Out of this collaboration between teachers, administration 

and families, a province-wide program was formed and given the name, ‘Heartwood Learning 

Communities’ (HLC). It was during a transitional phase that the need for a guide for new-to-the 

program families became apparent. Beyond the traditional brick-and-mortar, the world of online-

learning-meets-face-to-face teaching was one that drew a lot of curiosity, confusion, and 

questions. As a true collaborative partnership between parent, student and teacher, a resource 

was needed to bridge the gap between these two educational platforms. The process of answering 

all the procedural questions that families had was a valuable, albeit time-consuming endeavour 

and for these reasons, in 2018, both Teacher and Parent Online Handbooks were developed in 

hopes to alleviate some of the workload for teachers.  

Figure 2 

Navigate HLC Teacher’s Handbook 
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Note. Screenshot of landing web page Version One, 2018.  

It became apparent over the course of the year that the Handbook, while well-intentioned, 

was inconvenient to teachers and was rarely used. Instead, the sometimes, onerous task of 

sending an email and waiting for a reply was the norm. Rather than a quick scan of an easy-to-

navigate online resource, one would have to search numerous drop-down menus that often 

produced text-heavy, time-consuming results. The net result was an unnecessary time burden on 

both educators and administration as they sought answers to questions that should be easily 

accessed in said resource.  

Research is clear; time pressure and workload have been identified as major contributors 

to teacher stress (Skaalvik & Skaalvik, 2016). Unchecked, teachers experience reduced job 

satisfaction, and eventually emotional exhaustion. In fact, according to another literature review 

by Skaalvik & Skaalvik in 2011, studies support the assertion, “...that time pressure was 

particularly strongly related to the emotional exhaustion dimension of burnout.” It isn’t 

inevitable, however, that attrition is the only outcome to ongoing stress in the profession.  There 
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are a number of factors that explain why some teachers eventually burnout due to workplace 

stress and why others do not, including self-efficacy and overall resilience. 

Key Deliverables 

1. An online Teacher Handbook, that will serve as a guide for both new DL and returning 

teachers. This includes access to all program curriculum resources and will be updated 

monthly. After initial launch, the FAQ section will be updated as needed. 

2. An online Home Facilitator Handbook, that will be a guide for both new and returning 

families. The goal of the Handbook is to familiarize website visitors with the world of 

Distributed Learning. This will include access to resources, free through the school, 

procedures for requesting student learning funds, all annual forms, and in addition, a 

FAQ section. 

3. Embedded in the Home Facilitator Handbook, a ‘Student Learning Resource Fund 

(SLRF) 101’ website that will guide the process of student enhancement funding. A 

major component of this section will be an offering of BC curriculum-aligned resource 

suggestions. For teachers, specific competencies and content will be available for each 

resource.  

4. Online forms for program-related funding: P-Card reconciliation, mileage 

reimbursement, cell phone reimbursement, vendor invoice templates, New Vendor 

Application forms, and online program learning resource fund reconciliation-for all 

administration of the DL and blended learning programs.  

5. Online forms for parents to access student-related funding: SLRF policies (K-9; 10-12) 

and SLRF request form 

Project Overview 
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 Utilizing the website builder platform Wix, I endeavoured to build, what is in essence, 

three websites: a Parent Handbook, for new and returning parents, a Teacher Handbook for new 

and returning teachers, and an embedded SLRF website (accessible from within the two main 

Handbooks). These websites are intended to be dynamic, meaning they will be updated on a 

regular basis, as need demonstrates. For example, the FAQ section may need to be updated 

weekly, sometimes even daily, while the policy guidelines will only be visited annually, as a 

precursor to fall registration. Every aspect of this project was approached with the goal of 

streamlining administrative processes and reducing unnecessary workload on teachers. 

 Included in the Handbooks is a series of videos. Some will introduce the website and 

overview basic navigation; others will walk users through potentially unfamiliar processes 

(SLRF request process and online form submission). Still others will help teachers with some of 

the trickier administrative aspects of the DL world as it pertains to accessing program funds for 

their blended classroom. The videos were produced using ‘Screencastomatic’, an online video 

production platform that captures the user’s screen as a means to demonstrate a concept to their 

viewer(s). This allowed me to highlight areas of the screen I want to draw attention to and add 

necessary links to videos that may be helpful. 

 Once feedback was gathered, revisions and omissions were applied to the websites. 

Feedback helped with, not only broken links or simple grammatical oversights, but the more 

important ease-of-use site navigation and whether or not the suggested resources have true utility 

for the audience they are intended to target. The websites are now live and will continue to be so 

as I will invite ongoing comments, concerns and suggestions. It is hoped that the end result is a 

resource that is the first stop for all users in their endeavour to find support for basic 

administrative aspects of the DL community. Building from that, it should free up time for 
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teachers to reallocate resources as needed for other priorities with the ultimate goal of a more 

sustainable work-life balance.  

Definition of Terms 

Attrition: Reduction of a workforce as employees leave or retire without being replaced 

Blended Learning: According to Horn and Staker (2015) “...any formal education 

program in which a student learns in part through online learning, with some element of student 

control over time, place, path, and/or pace” (p. 35). Students spend some time in a location that is 

not home with their teacher, and the program overall is designed to provide, “...an integrated 

learning experience.” (p. 35) 

Burnout: Maslach, E. Jackson & P. Leiter classifies burnout as “...a prolonged response 

to chronic emotional and interpersonal stressors on the job.” (2001) 

Continuum: From Collins Online Dictionary, “...a set of things on a scale, which have a 

particular characteristic to different degrees.” (2020) 

Distributed Learning (DL): In the BC Ministry of Education Legislation and Policy 

Glossary, DL is defined as, “A method of instruction that relies primarily on indirect 

communication between students and teachers, including internet or other electronic-based 

delivery, teleconferencing, or correspondence.” ("Legislation and Policy Glossary - Province of 

British Columbia", 2020) 

Emotional Exhaustion: The Maslach Burnout Inventory (MBI) includes emotional 

exhaustion, or,  “Feelings of being emotionally overextended and exhausted by one’s work” (p. 

194) as one of the central symptoms of burnout (Maslach, E. Jackson & P. Leiter, 1997). 

Fitts’ Law of Web Design: The amount of time it takes to select an object is directly 

related to how far the subject is away from the object as well as the size of the object” (Chi, C. 

https://www.collinsdictionary.com/dictionary/english/set
https://www.collinsdictionary.com/dictionary/english/scale
https://www.collinsdictionary.com/dictionary/english/particular
https://www.collinsdictionary.com/dictionary/english/characteristic
https://www.collinsdictionary.com/dictionary/english/degree
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n.d.). 

Heartwood Learning Community (HLC): A province-wide learning community with 

several locations that includes these defining student-centered characteristics: 

-individualized pace and schedule 

-learning beyond the four walls of a traditional classroom (anytime, anyplace) 

-optional face-to-face learning days with a B.C.-certified teacher   

Hicks’ Law of Web Design: “The time it takes to make a decision increases with the 

number and complexity of choices” (J. Yablonski, n.d.). 

Self-efficacy: “...the belief in one’s effectiveness in performing specific tasks…” 

(Zimmerman and Cleary, 2006) 

Student Learning Resource Fund (SLRF): Up to $600.00 in the current academic school 

year is available to registered full-time distributed learning students in order to facilitate and 

enhance a learner’s already personalized learning plan. The SLRF-acquired resources are tied 

directly to specific competencies/content from the new BC Curriculum, and students must be 

able to demonstrate their learning using these resources. 

Teacher Stress: Initially defined with specific reference to educators by Education 

Psychology professor Chris Kyriacou as, “...the experience by a teacher of unpleasant, negative 

emotions, such as anger, anxiety, tension, frustration or depression, resulting from some aspect 

of their work as a teacher.” (2001) 

The Maslach Burnout Inventory (MBI): “...designed to assess the three components of the 

burnout syndrome: emotional exhaustion, depersonalization, and reduced personal 

accomplishment” (Maslach, E. Jackson & P. Leiter, 1997). This 22-item inventory is written in 

the format of personal statements, such as, “At my work, I am confident that I am effective at 

https://www-tandfonline-com.ezproxy.viu.ca/author/Kyriacou%2C+Chris
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getting things done.” Participants are then invited to agree or disagree on a continuum. 

Third Party: A group or person besides the two parties who are primarily involved in an 

interaction. For the purpose of this paper, third party refers to a payee who will provide an 

educational service or resource to registered full-time distributed learning students. 
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Chapter 2 – Literature Review  

Introduction  

As budgets tighten and available resources diminish, demands on teachers increase, 

although time, owing to its finite nature, does not. Customarily, classroom educators wear many 

hats; Summit Public Schools CEO Diane Tavenner offers six: coach, mentor, tutor, curator, 

facilitator, and analyst (Hossfeld, 2015). In the world of blended and distance learning, teachers 

wear all of the above, plus that of the ‘online administrator’. This includes the addition of 

developing a robust digital program as well as supporting families with at-home resource 

selection. Year over year, it seems teachers are expected to do more with less, and this comes at 

a cost to an already stressful work environment. 

This literature review will focus on teacher burn-out as it relates to workload and how it 

relates to self-efficacy. The research undertaken will endeavour to support the need to further 

explore my Critical Challenge Question, “What supports can be developed to further strengthen 

the social/emotional well-being of teachers in order to support self-efficacy in an online/blended 

teaching environment?”  Despite extensive global research in this area, it appears little has been 

successfully implemented to mitigate the stressors teachers face in this profession. 

From my research, I expect to find that teachers are under considerable ongoing stress 

due to job demands, with resulting negative effects on feelings of self-efficacy. Based on 

keyword searches (online teacher stress; distance learning teacher stress) there seems to be some 

gap in the literature, however, and it appears to be two-fold: initial keyword searches suggest 

very little research is easily accessible on the additional job demands of an online teacher at an 

elementary school level, and even less on pragmatic solutions thereof. It is my goal therefore to 

http://www.summitps.org/
https://www.edsurge.com/diane-tavenner
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attempt to locate research relevant to the unique challenges of online teachers, preferably 

elementary level, in hopes to better inform my project. 

Blended and Online Teaching: A Unique Set of Challenges 

As previously noted, educators wear many hats in the course of their profession. Add to 

that staggering job description, blended and online teachers do it all with the added 

administrative duties that come with working in a digital format. For clarity, Tony Bates (2019) 

has offered a basic visual continuum to lay out the relationship between fully face-to-face and 

fully online teaching.  

Figure 3 

The Continuum of Online Learning 

 

Note. The continuum of technology-based teaching, adapted from Bates and Poole, 2003. 

(Reprinted from Chapter 9.1: https://www.tonybates.ca/teaching-in-a-digital-age/) 

The variations in modes of delivery are ever-changing as technology, resource 

development, and accessibility changes. In fact, some research suggests that this continuum 

evolves so much that eventually it will no longer exist (Palloff & Pratt, 2013). If we can imagine 

https://www.tonybates.ca/teaching-in-a-digital-age/
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most classrooms moving toward some form of blended learning model, then all teachers will 

need initial and ongoing professional development to better inform program build, delivery, and 

assessment in an online environment. For this reason, it is necessary to find sustainable strategies 

to support teachers working in this ever-growing network. It is not only the practical online how-

to’s that will be needed, but also the time-saving efficiencies that fellow veteran blended and 

online teachers have already been utilizing. 

For the purpose of this literature review, blended learning will be the catch-all for any 

learning that goes beyond the traditional face-to-face or simply technology-enhanced brick-and-

mortar classroom. According to Horn & Staker (2015), we must be clear what blended learning 

is and what it is not. It must be broad and varied, but explicit. They define blended learning as, 

“...any formal education program in which a student learns in part through online learning, with 

some element of student control over time, place, path, and/or pace” (p. 35). Students spend 

some time in a location that is not home with their teacher, and the program overall is designed 

to provide, “...an integrated learning experience” (p. 35). Blended learning does not include 

simply providing online access to lesson plans as an enrichment of a traditional face-to-face 

program, nor is it an enriched face-to-face program with online resources to provide 

differentiated learning (Horn & Staker, 2015). In British Columbia, to be considered a blended 

learning program, a majority of the learning takes place at a distance (Leaders in Blended 

Learning, n.d.). 

Why is there a need to single out online and blended teachers as those who need support 

to develop specific strategies to reduce time pressure and workload? Distributed Learning comes 

with its own unique set of challenges, and program administration is a significant additional 

burden on this already demanding profession. In the elementary online learning community, 
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teachers are required to develop and continuously revise learning plans for each one of their full-

time students, and most are teaching multi-age groups. In addition, teachers are expected to 

facilitate parent access and use of a learning enhancement fund. This fund is intended to enrich 

the home learning element of the student’s program, and may be used to purchase sports and/or 

recreation programs, music lessons, and/or other school-related resources.  From the Government 

of British Columbia (2017): 

If the Board of Education uses a third party to provide educational services or learning 

support, materials, or resources to learners, the board must do the following: 

● Pay up to a maximum of $600 per FTE in grades K-12 for reimbursements to third 

party resources and service providers 

The net result is ongoing consultation between home facilitators and families to vet additional 

enhancement opportunities, find appropriate learning standards that the resources will address, 

and then ensure the family shares their learning once the resource has been utilized. This takes 

additional time, on top of the day-to-day management of the student education. Consequently, 

online and blended teachers experience a workload that differs from traditional face-to-face 

programs. Whether or not this leads to eventual workplace burnout may be dependent on a 

teacher’s self-efficacy. 

Self-efficacy  

The social cognitive theory of self-efficacy was pioneered by psychologist Albert 

Bandura in 1977. Bandura postulated that perceived self-efficacy was a predictor of 

participation, effort, persistence, and overall belief of success (Bandura 1977). Since that time, 

its definition and application has permeated many areas of the social science field. For the 

purpose of this review, however, Zimmerman and Cleary’s definition of self-efficacy, or, “...the 



STRATEGIES TO SUPPORT TEACHERS                                                                                15 

 

 

 

belief in one’s effectiveness in performing specific tasks…” (2006) will serve as a foundational 

definition and anchor for exploration.  

Further, it is necessary to apply the above definition to the unique profession of 

education, and there are several interpretations. Overall, the common theme is that the definition 

must include a teacher’s own belief and judgement of their abilities to effectively execute the 

‘job of teaching’ (Skaalvik & Skaalvik, 2016; Klassen & Chiu, 2010; Tschannen-Moran & 

Woolfolk Hoy, 2001). This ‘job’ of teaching commonly includes, but is not limited to: student 

engagement, achievement of student learning goals, and student management. On top of the 

regular school hours, it includes the day-to-day duties of assessment, planning, professional 

development, and other administrative tasks.  

If there can be a general agreement that one’s own perception of their ability to execute 

their tasks at hand is of critical importance to being an effective teacher then equal attention has 

been given to the factors that influence this perception. Subsequently, it must be acknowledged 

that self-efficacy is, by its very definition, subjective, and as suggested by Skaalvik & Skaalvik’s 

literature on Bandura’s Theory of Self-Efficacy, “...people with low self-efficacy tend to magnify 

possible problems and threats and dwell with their shortcomings (2016, p. 3). The teaching 

profession, like many others, attracts a range of personalities and skill-sets; perceived self-

efficacy plays a significant role in their overall long-term satisfaction. Administrative duties of 

the typical online teacher are different than those of a face-to-face; these duties challenge even a 

seasoned educator, and those with a high-perceived self-efficacy should be less susceptible to 

job-related emotional exhaustion and potential burn-out. 

Of the many factors, ongoing stress is one that will be examined closely, owing to its 

well-documented effects on a teacher’s well-being (Parveen & Bano, 2019; Guay et al., 2012; 
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Klassen & Chiu, 2010) and perceived self-efficacy (Skaalvik & Skaalvik, 2016;  Collie et al., 

2012). Stress, when left unaddressed, can lead to emotional exhaustion, burn-out, and eventual 

leaving of the profession altogether (Skaalvik & Skaalvik, 2011). While it is generally 

understood that personal stress is a contributing factor to overall well-being, for the purpose of 

this review, work factors will be the focus for discussion, as it is most relevant to my project 

build.  

Teacher Stress 

‘Teacher stress’, first defined by Education Psychology professor Chris Kyriacou in 

2001, is, “...the experience by a teacher of unpleasant, negative emotions, such as anger, anxiety, 

tension, frustration or depression, resulting from some aspect of their work as a teacher.” Other 

definitions and models include pressure, demand, and strain as part of their definition as it relates 

to work-related stress (Kyriacou, 2001). According to Rankin’s 2016 ‘Teacher Burnout 

Statistics’, nearly all teachers have suffered from stress in the past two years with most 

attributing workload as the major factor. As stated earlier, not only are teachers required to plan, 

assess, report, and manage a classroom of approximately 30 students, they are expected to attend 

parent and staff meetings, coach students before and/or after school, and find sufficient time for 

professional development. 

Although there are significant student-related considerations, Skaalvik & Skaalvik’s 

(2016) research on teacher stress suggests two major factors that contribute to ongoing and 

significant stress in the workplace: 

Time Pressure and Workload  

According to their findings, published in Teacher Self-Efficacy as Predictors of 

Engagement, Emotional Exhaustion, and Motivation to Leave the Teaching Profession. “Time 

https://www-tandfonline-com.ezproxy.viu.ca/author/Kyriacou%2C+Chris
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pressure or workload strongly predicted emotional stress.”  This conclusion is a common thread 

in many comprehensive literature reviews and studies (Skaalvik & Skaalvik, 2016, 2011; Collie 

et. el, 2012; Fernet et al., 2012; Kyriacou, 2001). Preston and Preston suggest “...a lot of people 

complain about the overburden of work, overloading of assignments, under pressure working, 

meeting deadlines” (2019, p. 5). This comes as no surprise, as deadlines are a part of everyday 

life. The question becomes when is it too much and what can be done to mitigate unnecessary 

workload? 

It is an interesting note, however, that Skaalvik & Skaalvik found that time pressure was 

not a significant factor in perceived self-efficacy (2016). This means that teachers feel they have 

the competency required for the tasks at hand; there isn’t sufficient time, however, to get 

everything done. It is this that leads to ongoing stress and eventually job burn-out. This suggests 

the importance of providing the desperately needed time-saving measures to allow teachers to 

shift focus to other areas. It also suggests that by removing the feeling of time pressure and 

workload, teachers may experience reduced symptoms of burnout. 

Insufficient Administrator Support 

When teachers feel they have greater access to resources and administrator support, they 

experience less workload stress (Collie et al., 2012). Consequently, it is apparent that teachers 

need additional resources from their administration team. Fernet et al., would agree, and suggest, 

“...interventions to reduce demands or to increase resources should manage to modify teacher’s 

perceptions of the work environment, at least in terms of these aspects [classroom work]” (2012, 

p. 523). From an administrator, this could mean additional training; from a resource fund support 

administrator, it could mean streamlining the funding process so as to reduce teacher workload. 

In short, research lends further support to the belief that my proposed project is headed in a 
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direction that will positively affect the overall stress level and professional well-being of 

teachers, without impacting perceived self-efficacy.  

 It is evident that time pressure and workload stress, when left unaddressed, or improperly 

managed, will at some point, “...largely impact the performance of the teachers that later affect 

the students in the long run” (Parveen & Bano, 2019). Eventually teachers burnout, experiencing 

symptoms such as emotional exhaustion, depersonalization, and a reduced sense of personal 

accomplishment (Schonfeld & Bianchi, 2016). No matter the cause of stress, it is clear that 

teachers need additional support and resources in order to mitigate an unsustainable working 

environment. 

Burn-out 

 As defined by Merriam-Webster, burn-out is, “exhaustion of physical or emotional 

strength or motivation usually as a result of prolonged stress or frustration” (n.d.). Synonyms 

include collapse, exhaustion, fatigue, frazzle, tiredness, and weariness. In fact, as noted by 

Rankin (2020), “Even the dictionary understands burnout most often applies to teachers” (p. 2), 

given the subsequent sentence examples by Merriam-Webster: “Teaching can be very stressful, 

and many teachers eventually suffer burnout.” and, “...the burnout rate among teachers…” (n.d.). 

According to the American Psychological Association’s online publication, Psych Learning 

Curve, a teacher experiencing burnout is actually experiencing “work induced depression” 

(2018, para. 2). According to the author, C. Diaz, there is notable overlap between the two and, 

“...educators experiencing burnout simultaneously exhibit depressive symptoms including, but 

not limited to, loss of interest or pleasure in activities, mood swings, and fatigue” (para. 2).  

This begs the question as to whether the strategies in place for those in burnout are 

effective, as short-term solutions, such as summer vacation, are only temporary. Without 

https://www.merriam-webster.com/dictionary/collapse
https://www.merriam-webster.com/dictionary/exhaustion
https://www.merriam-webster.com/dictionary/fatigue
https://www.merriam-webster.com/dictionary/frazzle
https://www.merriam-webster.com/dictionary/tiredness
https://www.merriam-webster.com/dictionary/weariness
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pragmatic, long-term options, such as reducing workload, smaller teacher-to-student ratios, or 

additional administrative support, burnout may eventually lead to ineffective teaching, long-term 

absence, or eventually leaving the profession altogether. Diaz does suggest that one of the ways 

to prevent burnout is to ask administrators to consider the contributing factors (para. 5), with 

workload and ineffective administrator support being two.  

Teacher Attrition  

Unfortunately, teacher attrition rate is a global issue. Ongoing research suggests between 

19 and 30% of new teachers are leaving within the first five years of entering the profession 

(McCarthy, 2019), although some studies have found it to be higher than 40% (Rankin, 2016). 

The reasons are both personal and professional, however, new teachers are more vulnerable to 

negative feelings of self-efficacy, resulting from many factors, including poor student 

motivation. (Skaalvik & Skaalvik, 2016). Consider, however, their further findings that ‘school 

context variables’ indirectly motivated teachers to leave the profession, “...through emotional 

exhaustion and engagement.” (2016). Those findings indicated: 

Two main routes to teachers’ motivation to leave the profession:  

1) one route from time pressure via emotional stress and exhaustion to motivation to quit 

and 2) another route from lack of supervisory support and trust, low student motivation 

and value conflicts via lower self-efficacy and lower engagement to motivation to quit. 

(p. 1796) 

While Skaalvik & Skaalvik (2016) conclude the imperative need to reduce the time 

pressure on teachers to lessen stress, emotional exhaustion and eventually the potential burn-out 

and leaving of the profession, their suggestions to reduce teaching hours and/or the number of 

students in the classroom are unlikely to come to fruition. This leads to a need for other avenues 
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to not only attract new teachers to the profession, but to create the best possible set of conditions 

that will encourage them to remain. 

Conclusions  

 There is no shortage of research to support the need to reduce teacher stress in the 

workplace.  The causes are varied, but there are clear themes: a lack of student engagement or 

misbehaviour, time pressure and workload, and poor administration support are central 

(Skaalvik, & Skaalvik, 2016). This literature review has explored the Critical Challenge 

Question, “What supports can be developed to further strengthen the social/emotional well-being 

of teachers in order to support self-efficacy in an online/blended teaching environment?” and 

despite the gap in research focused solely on the stress of teaching online, it is apparent that there 

is a need. In short, it is critical to understand the daily and ongoing demands of online teachers in 

order to support their social and emotional well-being as it relates to their profession. The project 

phase of this critical challenge aims to address one aspect of this need as supported by research. 

On another note, online teaching has made it to the front pages of twitter feeds, 

Facebook, and news articles, owing to the recent changes face-to-face instruction (Safe and 

Healthy Schools, 2020). This has become a necessity, given the global pandemic crisis we find 

ourselves in. In the province of British Columbia, March 18, 2020, marked the date the 

government declared a COVID-19 province-wide state of emergency, resulting in the closure of 

all but the most essential services. To keep students and their families, teachers, and support staff 

safe, schools were part of the shut-down. While the Ministry of Education, BCTF, and 

administrators planned, teachers waited, and eventually learned of the move to online education 

for the students of British Columbia. Many traditionally face-to-face educators suddenly found 

themselves not only planning, but uploading lesson plans in mostly unfamiliar platforms, 



STRATEGIES TO SUPPORT TEACHERS                                                                                21 

 

 

 

arranging and hosting digital meetings, and navigating privacy concerns of the general public. 

This added to an already stressful set of circumstances. 

In consideration of the findings in this literature review, the current media attention may 

bring further light to the need to address the added workload and need for additional support for 

teachers already in, or moving to, an online position. In fact, according to a news article from the 

Winnipeg Free Press “...two researchers at the University of Winnipeg have launched a national 

study to analyze how K-12 teachers are coping with the stresses of distance learning. Their goal 

is to collect teacher responses to pinpoint best practices for both stress management and 

confidence in one’s ability to teach in disruptive environments.” (Macintosh, M. 2020, para. 5). 

As stated previously, the continuum of online learning is evolving so much so, that in time, it 

may no longer exist. If global health crises persist, post-secondary institutions may be forced to 

shift into a more active role in preparing teachers-in-training for facilitating an online classroom. 

This will help newly-certified teachers entering the profession to feel more prepared, and in the 

end, may result in reduced stress and emotional exhaustion, as well as a lower rate of attrition.  
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Chapter 3 – Procedures and Methods  

Major Project Development  

To address my Critical Challenge Question:  “What supports can be developed to further 

strengthen the social/emotional well-being of teachers in order to maintain professional well-

being  in an online/blended teaching environment? I developed a connected group of websites 

that streamlined the administrative aspects of both DL teaching and related student and program 

funding. The mission of these complementary websites was to provide teachers and home 

facilitators- both new and returning- a go-to resource for everything DL-related. Wix hosted 

what were essentially three sites: a parent handbook, a teacher handbook, and a student funding 

resource site (embedded as a link within the other two). The websites were dynamic and updated 

as needed dictates and time allowed, although in the future, some aspects will require frequent 

revisions (the FAQ section, for example); others will only need periodic editing (policy updates 

and revisions). These sites were free to use, hence ‘wixsite.com’ is part of the domain name; this 

could be removed should a premium package be purchased in the future.  As stated earlier in this 

paper, the need to reduce teacher workload and time pressure were paramount and so the 

development of these website resources aimed to streamline administrative processes and reduce 

unnecessary workload on teachers. 

 An initial design and development of the three sites occurred over 2019 through 2020, 

with a complete overhaul over the summer of 2020. The latest iteration of these Wix-hosted 

websites has been designed primarily with the Fitts’ (simplicity of design) and Hicks’ (intuitive 

navigation) principles of design. The Teacher Handbook can be found at 

https://navigatenides.wixsite.com/teacherhandbook21 (password: nides.2021) and the Parent 

Handbook can be found at https://navigatenides.wixsite.com/parenthandbook21 (password: 

https://navigatenides.wixsite.com/teacherhandbook21
https://navigatenides.wixsite.com/parenthandbook21
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parent.2021). The embedded ‘Student Funding: Parents as Partners’ resource website, while 

embedded in the Handbooks, is also accessible here: https://navigatenides.wixsite.com/slrf.  

Project Timeline 

Project Component Anticipated Due Date 

● Website redesign (Version 2) 

● development of FAQ sections in Teacher and 

Parent Handbooks 

● August 31 

● Google Forms survey to colleagues for 

feedback 

● October 23 

● Evaluation of feedback and recommendations 

● Implementation of feedback and ‘final’ 

website design 

● November 1-15 

● Completion and submission of process paper 

to VIU 

● December 1-15 

 

Design Considerations 

Overall Design 

With little understanding of web design, the first version (hereinafter referred to as 

Version 1.0) was initially completed over the Spring and Summer of 2019. Until my enrolment 

with Vancouver Island University (VIU) in the Online Learning and Teaching Graduate Diploma 

program (OLTD), the websites that held my attention utilized splashy graphics and fun fonts, and 

I hoped that this approach would initially engage users and keep them coming back. My learning 

in OLTD reminded me that I needed to consider overall principles of web design, as well as the 

intention (instructional/informative) and audience (parents/teachers). Thus, the goal was not to 

entertain and engage, but to deliver information in a clear, efficient manner. In fact, a busy 

website may discourage return visits.  

In the figure below, the background, while blurred, was distracting and, coupled with the 

title and logo, unnecessarily busy. This was my first attempt at a more custom website design 

https://navigatenides.wixsite.com/slrf
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and much of the final result was based on an overall misconception of how websites should look. 

Again, the focus should be on information delivery, and the look, while pleasing to the eye, 

should be minimal. 

Figure 4 

Navigate NIDES Teacher Handbook, Top 

 

Note. Screenshot of landing top half of web page Version Two, 2019.  

 It was a challenge to understand some of the design features of the Wix platform and 

centering graphics proved difficult at times. Below is the bottom half of the home landing page, 

an access point for passwords to subscriptions held by Navigate NIDES, which were updated 

monthly. Unfortunately, this look was not aesthetically pleasing as images chosen for the 

background are cut off, despite that they look whole in the blog edit dashboard. This was one of 
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the most challenging aspects of the first website iteration: the nuts and bolts of applying design 

concepts in a way that appeared ‘professional’ to visitors. 

Figure 5 

Navigate NIDES Teacher Handbook, Bottom 

 

Note. Screenshot of landing bottom half of web page Version Two, 2019. 

Overall Navigation 

 The home landing page of Version 1.0 immediately directed users to launch the resource 

through either a K-9 portal or 10-12 (Secondary only) portal. Understanding what I now know 

about Hick’s law, this approach led to an unnecessary layer as most of the information within the 

Handbook applies to all DL families and a single ‘Grades 10-12 funding’ tab would have been 

sufficient. I was concerned that teachers and/or parents might abandon the site due to the number 

of clicks needed to navigate the site. Subsequently, I applied the ongoing feedback and integrated 
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it with the learning during my time with OLTD and rebuilt the Handbooks to provide a cleaner 

user experience. 

Teacher Handbook 

 In developing the plan for the Teacher Handbook, Version 2.0, the first step was to pare 

down the essential content. There was some inspiration for this after a preliminary teacher 

handbook that housed an accumulation of DL administration knowledge was developed in 2018 

(see Chapter 1). Rather than a carefully curated (Gonzalez, 2018) selection of material, this 

initial attempt eventually became a firehose of information in a text-heavy format. In addition, 

there were drop-down menus that led to more drop-down menus, and the end result was a 

frustrating experience for teachers and parents. With time as a scarce resource, it became 

apparent that the solution for users was to call or email the perceived expert, rather than try to 

navigate the site. Parents would reach out to teachers, and teachers would reach out to 

administration, and in the end, everyone was spending their time currency in ways that were 

inefficient and unsustainable. 

The sitemap (Figure 6) demonstrates the latest curation of need-to-know content as 

determined by experience over the growth of the DL K-9 program as well as feedback from 

teachers and parents. Version 2.0 saw the addition of a search function as well as an FAQ section 

in hopes that all areas of need would be addressed. I realized that all users access the Handbook 

from various starting points. Some are internet savvy, while others have not spent much time on 

learning platforms other than traditional delivery methods of face-to-face in the brick-and-mortar 

classrooms they or their children have attended in the past. The goal of the FAQ section for the 

2020-2021 school year is to gather data and determine what may need a deeper focus in future 

versions of the handbooks.  
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Figure 6 

Navigate NIDES Teacher Handbook Sitemap 

 

Note. Adapted from Lucidchart Sitemap Generator, 2020. (Reprinted from 

https://lucid.app/documents) 

 In consideration of Hick’s Law, which asserts, “The time it takes to make a decision 

increases with the number and complexity of choices” (J. Yablonski, n.d.), a search function was 

added to improve the overall user-friendliness of the handbook. To elaborate, a new-to-DL 

teacher may enter keywords in the search function, rather than resort to clicking around in hopes 

they may run into the information they are looking for. If they are first-time visitors, an 

introductory video is also available, front-and-center on the home page. This video highlights the 

newest features to the website and encourages teachers to spend some time exploring the topics 

within as they are all, as stated earlier, carefully curated content.  

 Lastly, and equally as important, the decision to move all required forms online virtually 

eliminated the need to chase down hard-copy paperwork that cost teachers and administration 

valuable time. All needed forms are readily available and the procedure to use each one is clearly 

https://lucid.app/documents.


STRATEGIES TO SUPPORT TEACHERS                                                                                28 

 

 

 

laid out. Teachers are now able to reconcile their spending in real-time, scanning receipts and 

attaching as a PDF, before submitting to an accounts clerk for record-keeping.  

Parent Handbook 

Figure 7 is the site map for the current Parent Handbook; it is laid out in similar fashion 

to the Teacher Handbook, to make it easier for teachers to move back and forth between the two, 

guiding parents as needed.  The notable differences in the Parent Handbook include the 

elimination of the ‘PLRF’ tab-Program Learning Resource Fund (teacher-use only)-and the 

‘Other Form’ tab. In addition, the ‘Resources’ tab has only student-use subscriptions held by 

Navigate NIDES. The Parent Handbook version 2.0 also has a search function and FAQ tab, with 

hopes that it can be added to as need arises. 

Project Sitemap 

Figure 7 

Navigate NIDES Parent Handbook Sitemap 
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Note. Adapted from Lucidchart Sitemap Generator, 2020. (Reprinted from 

https://lucid.app/documents) 

Figure 8 

Navigate NIDES Student Funding: Parents as Partners Resource Sub-page Sitemap 

https://lucid.app/documents
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Note. Adapted from Lucidchart Sitemap Generator, 2020. (Reprinted from 

https://lucid.app/documents) 

 The primary goal of the ‘Student Funding: Parents as Partners’ sub website is to guide 

teachers and parents through the process of accessing enhancement funds for full-time DL 

students. Therefore, simplicity of design and clear navigation is paramount. As a result, the 

landing page is divided into two main sections:  

1) a step-by step walk-through of the online policy and request form 

2) a curated selection of by-subject resources that aren’t endorsed by Navigate NIDES, but 

have come across my desk frequently enough that they bear sharing 

Moving the funding request process to an online form has proved invaluable as I was able to 

eliminate nearly all of the back-and-forth emails, seeking missing details that used to be a regular 

https://lucid.app/documents
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occurrence. Additionally, there are no splashy graphics here, but careful repetition of icons and 

language that make it easier for viewers to become more comfortable with what can be a 

complex concept. The subject areas are mirrored so as to create familiarity, and as per Fitt’s 

Law, all is easily accessible for pain-free navigation.  

Major Project Summary 

 Version 2.0 is a direct result of my learning over the course of the last two years. 

Experience in my position as Curriculum and Resource Fund Support Teacher at Navigate 

NIDES as well as immersion in the OLTD program at VIU has driven me to understand the 

audience and purpose of the Teacher and Parent Handbooks. Subsequently, visitors to the site 

will no longer be met with vivid graphics and bright colours, nor will they find funky fonts and 

misaligned images. In its place is a clean design; the colour palette is muted, and the tabs are 

clear and informative (See Appendix A).  

The purpose of these websites is to inform and the mission is to present the information 

in a way that is timely and useful. If the initial experience is positive, it will encourage teachers 

and parents to return, and discourage the need to reach out to those other experts for a desired 

quick response. For example, in the Teacher Handbook, the clumsy subscription links at the 

bottom of Version 1.0’s homepage have been eliminated. Instead, all ‘free’ resources and 

monthly access links are located in the centrally located ‘Resources’ (see Appendix tab on the 

homepage). Figure 9 shows the homepage of Version 2.0. Note the ‘New’ graphic icon, a means 

to invite visitors within to investigate newly added resources. once inside, the same ‘New’ icon 

directs the eye to the updated information. 

Figure 9 

Navigate NIDES  Student Funding: Parents as Partners resource sub-page 
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Note. Screenshot of landing web page Version Three, 2020.  
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Chapter 4 – Field Testing and Major Project Revisions  

Major Project Implementation and Feedback Processes 

Field Testing/Feedback Call 

 The build of the Major Project Parent and Teacher Handbooks took place over a span of 

twelve months, with a major design and content rebuild over July and August 2020. A call for 

feedback (see Appendix B) using an anonymous Google form was sent to colleagues within my 

DL community. This community includes both blended and Distance-only teachers who work all 

over British Columbia. The review process continued over a span of seven days, and responses 

were collated and applied to the ‘final’ version of the Parent and Teacher Handbooks. 

Feedback Questions 

The anonymous Google form encapsulated three key areas of the handbook: Content, 

Navigation, and Design. The question set is provided below and a screen capture of the actual 

Google Form is included as Appendix D. 

Preamble 

Link to Parent Handbook: https://navigatenides.wixsite.com/parenthandbook21 

Password: parent.2021 

Link to Teacher Handbook: https://navigatenides.wixsite.com/teacherhandbook21 

Password: nides.2021 

Thank you for taking the time to participate in this short survey. Your ongoing support has 

driven the evolution of these resources and feedback here will provide further development. 

Responses are anonymous, and email addresses will not be collected while using this form. 

Background Information. Before we get started, tell me a little about you... 

 Your current occupation: 

https://navigatenides.wixsite.com/parenthandbook21
https://navigatenides.wixsite.com/teacherhandbook21
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● Teacher 

● Administrator 

● Other 

 Which grade groupings do you have the most experience with? 

● Kindergarten 

● Primary (1-3) 

● Intermediate (4-7) 

● Upper Intermediate (8-9) 

 How many years experience do you have in a blended or distributed learning 

environment? 

● Less than 1 year 

● Greater than 1 year, but less that 3 

● Greater than 3 years, but less than 5 

● 5 years + 

Handbook Content. Both the Parent and Teacher Handbooks are designed with the goal of 

becoming the 'go-to' resource for new and returning Distributed Learning (DL) Families. 

 Teacher Handbook: On a feedback scale of ‘Strongly Disagree’, ‘Disagree’, ‘No 

opinion’, ‘Agree’, or ‘Strongly Agree’, respondents were asked to rate the following: 

● Categories are clear and help direct me to where I need to go. 

● DL learning team: I understand what my roles and the roles of others are. 

● Communicating Student Learning: The examples and explanations help me understand 

my role as a DL educator. 

● SLRF: The walk-through was a helpful introduction. 
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● PLRF (if applicable); provides all I need to know and accompanying forms. 

● Other forms (if applicable) provided all I need to know and accompanying forms. 

● The FAQ section (in development) would be an asset. I'd like to see more of that. 

● The resources sections (both teacher admin and 'free-to-you' have been useful to my 

planning. 

 Any comments or suggestions for the content of the Teacher Handbook? These help me 

improve your experience. What would you like to see more of? 

 Parent Handbook: On a feedback scale of ‘Strongly Disagree’, ‘Disagree’, ‘No opinion’, 

‘Agree’, or ‘Strongly Agree’, respondents were asked to rate the following: 

● My families know how to access the handbook and I’ve suggested it as a resource. 

● Parents who have accessed the website still come to me with questions about resources. 

● Parents have reported they find the website helpful. 

Any comments or suggestions for the content of the Parent Handbook? These help me 

improve your experience. What would you like to see more of? 

SLRF resources:  On a feedback scale of ‘Strongly Disagree’, ‘Disagree’, ‘No opinion’, 

‘Agree’, or ‘Strongly Agree’, respondents were asked to rate the following: 

● The suggestions within have been helpful to me. 

● The suggestions within have been helpful to my parents. 

● The process to requesting resources (SLRF 101) is clear and easy to follow. 

● There are enough suggestions to give me an idea of what is an allowable resource fund 

purchase. 

Any comments or suggestions for the content of the SLRF Resources section? What are 

your parents saying to you about the site? What would they like to see more of? Less of? 
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Website Design. This section asks you about the overall design of both the parent and teacher 

handbooks.  

On a feedback scale of ‘Strongly Disagree’, ‘Disagree’, ‘No opinion’, ‘Agree’, or 

‘Strongly Agree’, respondents were asked to rate the following: 

● The Handbooks are pleasing to the eye. 

● Images are appropriate and fonts are easy to read. 

● The site is well-spaced and doesn't feel too crowded. 

● The amount of text in each section is appropriate. 

Overall, do you feel the design of the websites is successful? 

● Yes 

● No 

● Somewhat 

If you answered 'No' or 'Somewhat', what changes would you like to see to improve the  

website design? 

Website Navigation. This section asks you about the overall navigation of both the parent and 

teacher handbooks. 

On a feedback scale of ‘Strongly Disagree’, ‘Disagree’, ‘No opinion’, ‘Agree’, or 

‘Strongly Agree’, respondents were asked to rate the following: 

● The site is easy to navigate. 

● The headings and tabs are intuitive (they make sense.) 

● Once I'm inside a heading or tab, I can easily find what I'm looking for. 

Overall, do you feel the navigation of the websites is successful? 

● Yes 
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● No 

● Somewhat 

If you answered 'No' or 'Somewhat', what changes would you like to see to improve the  

website navigation? 

Final Words? Thank you for taking the time to provide valuable feedback regarding these 

handbooks. In an attempt to be concise, I may have missed an opportunity to gather important 

information from you. So it's your turn...and feel free to reach out any time. 

 Is there anything else you'd like me to know that would make the Handbooks more useful 

to you? 

Results of Project Re-Design in Relation to the Field Testing Findings 

 Thirty-three respondents offered feedback of the Parent and Teacher Handbooks. As a 

result of the anonymous Field Testing process, results in terms of these design and content areas 

have been considered and applied to a ‘final’ version of the Major Project build: 

● Additional resources for parents utilizing SLRF funds 

● More support videos for parents/teachers 

● Clarity of information 
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Chapter 5: Conclusions and Recommendations 

Summary 

My early experiences in an online learning environment were challenging and became the  

driving force behind the development of the Critical Challenge Question, ‘What supports can be   

developed to further strengthen the social/emotional well-being of teachers in order to maintain  

professional well-being in an online/blended teaching environment? Job-related  

stress is a common professional experience for teachers, owing to many factors, including a 

heavy-workload within a limited amount of time (Rankin, 2016). In my first year in a DL 

environment, I witnessed this firsthand and shared my concerns with colleagues, finding I was in 

good company. Despite a near-decade in the field of education, the transition to an online 

classroom was anything but seamless. Job administration was, in my opinion, disproportionate to 

the amount of time dedicated to actual teaching, and as a result, I became little more than a 

‘marking machine’ and ‘email manager.’ In 2018, after accepting the position of Curriculum and 

Resource Fund Support Teacher, I began to consider practical ways to support the DL teachers 

within my new role. 

Over the course of my time at VIU in the Online Learning and Teaching Graduate 

Diploma and subsequent Masters’ studies, I have learned skills that I’ve been able to apply to the 

development of my Major Project. In OLTD 503, I learned about the importance of curating, not 

collecting resources through online facilitation and collaboration. OLTD 511 enriched my 

understanding of the world of Blended Learning, a world I found myself living in, but provided 

the desperately needed pedagogy behind its evolution. OLTD 504 provided a deep-dive into 

learning platforms new and not-so-new, and helped me take the next steps in understanding the 

importance of web design. Each and every course added something to my toolkit and prepared 
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me to develop and launch the iteration of the Teacher and Parent Handbooks in use by our DL 

community today.  

Results of Project Design in Relation to the Literature Review 

In my attempt to address my Critical Challenge Question, I honed in on the need to 

reduce time pressure and workload on our already busy teachers. The support that I chose to 

develop was to meet the goal of maintaining professional well-being in an online/blended 

teaching environment, thereby further strengthening the social/emotional well-being of teachers. 

It is no surprise that the latest version of the websites have been welcomed by teachers and their 

families simply because these Handbooks address a need supported by research. Anything that 

requires little training to use, but will provide the benefit of reallocating time to better use, is a 

welcome thing.   

In addition, it is with emphasis that the 2016 findings of Skaalvik and Skaalvik are 

reiterated; time pressure was not established as a significant factor in perceived self-efficacy. 

This means that teachers know they can achieve the tasks at hand, however, unnecessary stress is 

felt by educators because they have too much to do in a limited amount of time. It should be 

stated again, however, that these aren’t the only factors that lead to teacher burnout. There are a 

number of other factors, including lack of administrator support, student behaviour challenges, 

student diversity, lack of student motivation and value conflicts (Skaalvik and Skaalvik, 2016). 

Because of the nature of my current assignment, I chose to focus on the factors that I felt I could 

address with some insight and possibly impact in a constructive way. As a result, this paper 

addresses the factors of time pressure and workload while acknowledging that there are several 

other mitigating factors that may contribute to emotional exhaustion and eventual teacher 

burnout. 
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Limitations of the Project 

Time 

If the Major Project Survey has taught me anything, it is that these Handbooks will never 

really be finished. As educators, we learn as we absorb information, we teach and facilitate with 

others, we reflect on what we find along the way, and we seek answers and further clarification. 

For these reasons, there will likely always be a need to continue to develop the content, 

navigation and overall design of the Teacher and Parent Handbooks. Despite my best efforts, the 

Handbooks cannot answer every question that comes across the minds of visitors to the site. 

Subsequently, I plan to gather and post every unique query to the FAQ section of each Handbook 

in an attempt to categorize by theme. This will take time.  

Through exploration of my Critical Challenge Question, research supports the belief that 

ongoing workplace stress can lead to emotional exhaustion and eventual burnout (Schonfeld & 

Bianchi, 2016), and this will affect students in the long run (Parveen & Bano, 2019). The irony 

isn’t lost on me that my desire to provide support to help reduce time pressure on teachers 

requires a significant amount of time resources that I simply don’t have. With the ongoing 

COVID-19 pandemic, the DL community has been hit hard and faces challenges associated with 

sudden and unprecedented growth. While my DL school has seen increases in registration year-

over-year, the K-9 registration for 2020-2021 has grown more than three-fold. As a result, the 

need for support to manage my curriculum and resource fund support position has also increased, 

and available support is not fully realized at the time of this paper’s submission to VIU. 

Consequently, there is no allocation of time dedicated to additional development of this resource, 

other than the usual ‘working off the side of my desk’.  

Access to Information Technology Support (IT) and Graphics Design 
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The OLTD diploma and subsequent Master’s program in Educational Leadership 

required the creation of two websites: the first as a portfolio to share and demonstrate course and 

program learning outcomes, and the second as a Major Project. I selected Wix, a free cloud-

based platform with few limitations to host both websites (although my Master’s Project 

culminated in the creation of two websites, with a third, embedded sub-site). Although Wix 

enables users to choose their domain name, their logo is embedded in the url. In addition, there is 

a small logo advertising Wix in the top left corner of the site. There are some storage limitations, 

owing to optimal user experience as it relates to speed of loading pages.  

Clearly, there are more efficient ways to build a site, however, without sufficient 

expertise in the field of website design and development, it is difficult to address issues such as 

static page limitations. As such, collaboration with our local graphics designer and programmer 

would be desirable for a few reasons: 

1) a second set of eyes to walk through the intent of the Handbooks and together, 

plan the next iteration with an even better visitor experience. 

2) rebuild the Handbooks to ‘match’ the design and navigation of the Navigate 

NIDES website for consistency and a more user-friendly experience. 

3) have more than one individual managing the function of the website so that if I, 

for any reason, was unable to continue to work on the website, it could be under 

the care and attention of another district employee. 

Following a recommendation by my administration team, I am pleased to announce a 

positive recent development in regards to the Parent and Teacher Handbooks via the school 

district’s offered use of a WordPress url and site. In addition, I’ll be able to collaborate with the 

Graphics Designer and Programmer who designed and maintains our current website. He has 
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recently been tasked by the district to rebuild all school websites, and so it is with great 

anticipation that I look forward to moving ahead with the next iteration of the Handbooks.  

Future Recommendations 

Over the next several months, I will continue to work toward the goal of providing 

additional support for teachers via ongoing development of the Teacher and Parent Handbooks in 

the hopes that it will further strengthen their social and emotional well-being in an online 

teaching environment. To achieve that, I will commence work with the Graphics Designer and 

transition the website to one that has the look and feel of our central Navigate NIDES website for  

consistency and improved overall user experience. The content will need to be updated on a 

regular basis owing to the ongoing feedback from teachers and parents regarding resources 

sought and/or purchased. 

 There are two major recommendations in regards to the next major update of the Teacher 

and Parent Handbook: 

1) A robust FAQ section needs to be further developed as there are a number of themes that 

appear when teachers reach out for assistance. First, they want to better understand what 

is and what isn’t an allowable SLRF resource for students as stated by the Ministry of 

Education. Second, they want even more resource suggestions, well-connected to the BC 

Curriculum, that they can share with their families. Third, they want examples of robust 

student learning posts as well as exemplars of teacher feedback for those posts. Providing 

a well-built FAQ section will save teachers precious time, and that is the goal of the 

Handbooks overall. 

2) Transition to Canadian-only resources. This has become increasingly important for a 

number of reasons. The most obvious is that the learning standards in the United States 
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don’t always align well with the BC Curriculum. After being requested by DL families, 

teachers often spend time trying to find solid connections in American resources when 

there are good Canadian resources available. In addition, the fluctuating value of the 

Canadian dollar means unnecessary spending on USD to CAD conversions, inflated 

shipping charges, and in the end, the possibility that families will be responsible for 

brokerage and duty fees upon receipt of said resources. Lastly, supporting local/Canadian 

businesses is good for Canada. They often have a better demonstrated understanding of 

our desire to support the perspective of First Peoples cultures in our curriculum. 

 The final recommendation is to provide additional clerical support to the SLRF 

department. If the DL community continues to grow, the need for additional support will not 

only be necessary, it will be unsustainable without it. Teachers have demonstrated the need for 

ongoing curriculum support, and it frees up time for them to do what they love: facilitate 

learning. The role of a curriculum and resource fund support teacher is evolving into its own 

department, but desperately needs resources allocated to make it be what it can be for both 

teachers and their families. 

Final Conclusions  

As stated previously, heavy workload and time pressure strongly predicts stress, and has 

been stated throughout comprehensive literature reviews and studies (Skaalvik & Skaalvik, 2016, 

2011; Collie et. el, 2012; Fernet et al., 2012; Kyriacou, 2001). It is perhaps an overwhelming 

thought to consider all that needs to be done in order to ‘fix’ the teacher stress crisis, but if we 

chip away at the things we can, perhaps we will find ourselves in a better position moving 

forward. As a curriculum and resource fund support teacher, I am unable to inject more funding 

into an already cash-strapped system, I know I cannot alter time to add more moments in a day to 
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get everything done, but what I can do is offer a resource that might shave a few minutes off an 

already hectic schedule. It is my not my goal to simply free up more time for teachers to cram in 

a few extra minutes of marking or planning; it is my goal to free up enough time to allow fellow 

educators to achieve a more sustainable work-life balance, and perhaps take some time to stop 

and enjoy the sun or a walk with a friend. 
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Appendix A 

Screen Capture of Major Project Website Home Page 
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Appendix B 

Screen Capture of Resources Landing Page 
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Appendix D 

Screen Capture of Free Resources Google Doc (a sample) 
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Appendix E 

Screen Capture of Google Feedback Form 
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