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Abstract 

The educational landscape in British Columbia has been shifting to meet the needs of the twenty-

first-century learner. In response, educators have begun to shift their own educational practices 

and leaders have had to navigate this new learning environment. This thesis is a personal self-

reflection of my journey from when I was first inspired by the Reggio Emilia approach as an 

educator and through to myself emerging as a leader. This journey highlights the importance of 

being a reflective educator and connecting to your students and colleagues. The self-study 

qualitative method was used in the form of reflective journaling over the course of two time 

periods. The data was coded and three significant themes emerged from my reflections. The 

three key themes were values, agency, and relationships. Values highlighted both the 

connections to the Reggio Emilia approach and how understanding your ‘why’ guides your 

leadership (Sinek, 2011). Agency brought forth the importance of empowering yourself and 

others. Relationships revealed how connectedness and listening build strong communities. The 

themes that occurred through my self-reflection highlighted my own educational journey which 

is rooted in my own pedagogical view based on values, agency, and relationships. These themes 

have allowed me to identify that my journey into leadership has been focused around 

transformative and pedagogical leadership. This self-study will encourage others to look at their 

own practice and focus on how transformative and pedagogical leadership are helping redefine 

leadership in British Columbia. 

 

 

Keywords: Reggio-inspired practice, teacher leadership, leadership, pedagogical leadership 
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Chapter 1 – Introduction 

Context    

 My journey towards discovering my own personal pedagogy started in the summer of 

2010 with the integration of full-day kindergarten. At the time I had been preparing to 

understand what the shift from half-day to full-day within my own kindergarten classroom would 

look like. I had been a fairly traditional educator (Martalock, 2013) up to that point, except that I 

included many play-based activities throughout the day. My instructional method was mainly 

teacher-centred with some choice times when students could control their own learning. This 

usually occurred during unscheduled periods throughout the day and was focused on toys and 

activities that I had laid out. The instructional activities were modelled by myself, and my 

students would then go and complete the task. This resulted in their end products being 

completed very similar or exactly the same from one another. There was very little choice or 

independent thinking occurring as a result.  

At the time, the traditional teaching method was what had been modelled to me as a new 

educator. I started reaching out to other educators in my district who had exceptional play-based 

environments: “play-based learning has been described as a teaching approach involving playful, 

child-directed elements along with some degree of adult guidance and scaffolded learning 

objectives” (Pyle & Danniels, 2017, p. 276). These educators within my district mentored me as 

a new teacher and assisted me in becoming an early learning educator. I started to rethink what I 

wanted to happen in my own classroom and started to shift away from always using teacher-

directed instruction and continuously looking at ways to implement play, discovery, and 
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independence into my classroom. I was unaware of the change both professionally and 

philosophically that was about to occur. 

Before My Pedological Shift. Becoming a teacher was a dream come true. I loved 

teacher education and I achieved the best marks I had ever received in my academic career. The 

lessons I was compiling for my practicum in grade 7 were well laid out and had been 

methodically planned. What was the teacher doing? What were the students doing? What was the 

end product that would accompany the lesson? Everything worked together and I completed my 

practicum and was hired immediately after graduation. It was not long after I completed my first 

year of teaching when I received my first contract and began teaching in a very traditional way. 

That is what I had always known and was comfortable with.  

After working for a year, I decided to further my education and to focus my studies 

around early learning, since I had been trained as an intermediate educator. I enrolled in a Post 

Baccalaureate Diploma in Early Childhood Education. I was introduced to various teaching 

practices and early learning academics that were very different from my previous education 

classes. I recall having a very negative mindset when I was first introduced to theories involving 

Early Childhood Education. An instructor introduced our class to the works of John Dewey 

(1938), Jean Piaget (Edwards, Gandini, & Forman, 2012b), Rudolf Steiner (1964), Loris 

Malaguzzi (1993) and Maria Montessori (1964) and many different learning environments. I 

vividly remember a discussion that I had with the other educators regarding our belief that the 

instructor was disconnected from what was happening in the public school system, as they were 

a preschool teacher. What I did not know was that I was about to discover that she was correct. I 

was very disconnected from what good teaching practices really were. 
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Becoming a Kindergarten Teacher. After I entered the kindergarten environment in 

2007, I realized that I was completely wrong, and the instructor from the university was 

completely right. While off on maternity leave in 2008, I started looking into different lessons to 

bring to my classroom. I fell into an educational trap of looking into what educators in the United 

States of America were teaching their students. Many of the lessons were worksheet based, 

focused on literacy and numeracy instruction, and focused on teaching to a test rather than 

student interest (Biermeier, 2015). The more I dove into the massive amount of teacher-prepared 

lessons, I started asking myself is this what I would want for my own children? Do I want my 

daughter to be learning through complacent lessons that teach compliance and repetition? The 

answer was “no” and this started me onto a whole new journey of play-based education and what 

I wanted learning to look like for my own children. 

In the fall of 2010, a new kindergarten position was created with the addition of full-day 

kindergarten. I was excited to have someone to collaborate with and navigate through the 

implications of full-day kindergarten. We both valued the importance of play-based learning and 

hands-on activities and were looking at different activities to help students navigate the long day. 

At the same time, my own daughter was about to enter preschool and I was very concerned about 

the type of education she was going to experience. These experiences are what ignited my 

interest to question and to reshape my own pedagogy. I was also introduced to Designs for 

Living and Learning: Transforming Early Childhood Education (Carter & Curtis, 2014), which 

assisted in shaping my view on what my learning environment was and how it impacted my 

student learning. At this time, my learning environment was still colourful, full of primary 

colours and plastic bins, but I was starting to become more conscious of what lessons I was 
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providing to my students and how much and what kind of play was being provided throughout 

the day. By the end of the school year, I knew that I would not be returning in September as I 

was going to have my second child that summer. 

After the birth of my son, I became invested in my own children’s education and what I 

valued for them. Throughout my time off, I started to immerse myself in the many different 

theories and philosophies to help redesign my kindergarten program. The British Columbia Early 

Learning Framework (Government of British Columbia, 2008) was an important document that 

helped me develop my own educational philosophy. At the same time, my children’s daycare 

facility was changing. I was looking into enrolling them in a public daycare program and away 

from a home care provider. While researching local daycare programs, my own personal values 

of what was important in education started to come into focus. During this time, I also met some 

amazing educators who helped define my values and beliefs and brought me to the mindset that I 

have today. Without their guidance, I do not believe that I would have made such a drastic shift 

in my educational practice. This shift brought me to reading about the Reggio Emilia schools in 

Northern Italy, where they valued childhood, whole-child learning, and the importance of 

learning being connected to the community (Edwards et al., 2012b). These values are what I was 

holding close to me and wanting for my own children as well as the children in my classroom. It 

was at that time that I began to implement and embrace Reggio-inspired philosophy into my own 

classroom. 

Discovering My Own Philosophy 

Throughout the next few years, my understanding of my own educational philosophy 

started to develop. I saw myself more as a teacher-researcher (Rinaldi, 2003) working alongside 
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my students to understand and question the world around them. Rinaldi sees this role as “highly 

evolved; that is, where the solution to certain problems leads to the emergence of new questions 

and new expectations, new changes” (Rinaldi, 2003, p. 3). This role is completely different for 

most educators to imagine when they are used to having prepared lessons and a plan of learning 

guiding them through a unit or lesson. I was discovering the activities I was providing my 

students needed to help probe them to think, instead of completing the task before them. Part of 

becoming a teacher-researcher was having someone to collaborate with and to experience the 

children’s learning together. 

I started to immerse myself in professional development that supported my new 

educational approach. I traveled to Portland, Oregon on three occasions to learn about Story 

Workshop (Opal School, 2015) and the innovative learning that was embraced at the public 

charter school, Opal School. Story Workshop was a way for students to take control of their own 

learning and to use “materials such as clay, paint, props, or blocks can play an integral role in 

language development, and strongly support children to see themselves as storytellers and 

authors” (McKay, 2013, p. 4). The integration of Story Workshop into my practice allowed me 

to see the power of student-centred learning and the role of story, even with our youngest 

students. 

This new way of teaching allowed for new opportunities to emerge for me. I was able to 

inspire many other educators in my district to try out the new approaches that I was having such 

a success in. As collaboration was a key component of Reggio-inspired practice I aligned myself  

with other educators who were making shifts within their own practices and we regularly met to 

collaborate. I joined a mathematics cross-district inquiry project, which allowed me to dive 
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deeper into a new way of teaching mathematics. This validated that Reggio-inspired teaching 

was inter-disciplined and fit into the redesigned curriculum (British Columbia Ministry of 

Education, 2014a). 

The transformation that was happening within my learning environment was also starting 

to spark an interest in other educational leaders. This interest was the start of me identifying 

myself as a leader and a person who was starting to create educational change. Berg (2019) 

wrote: 

When teachers are able to exchange expertise, challenge each other to meet high 

expectations, and support each other to meet them, they better serve their own students 

while also being a tremendous resource for improving the quality of each other’s 

teaching. They become teacher leaders. (p. 26) 

This exchange in expertise allowed for my own teaching practice to develop a strong educational 

philosophy and inspire other educators. 

The idea of leadership and of developing a sense of what an educational leader is, came 

in the spring of 2017 when educators from New South Wales, Australia came to my school to 

speak to us about educational change. During this time, I had already completed many 

presentations for educators both in my district as well as other districts across the Lower 

Mainland. The Australian educators recognized the unique impact that I was having on my 

students and they, in turn, invited my colleagues and I to speak at an upcoming conference in 

Australia. With overwhelming enthusiasm, we accepted the invitation and started to prepare a 

presentation for 350 Australian educators. It was not until after the presentation was completed 

and upon having a conversation with an attendee, that I realized for the first time, that I was now 
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an educational leader. This made me wonder; why did I not see myself as an educational leader 

before? When did this change occur within my own educational practice? These questions and 

more, are what I will uncover during my discovery into my educational career and the incredible 

journey which was ignited by a shift in my own pedagogy. The understanding of my own 

personal pedagogy has allowed me to develop a strong understanding of who I am as an 

educator. 

My Personal Pedagogy 

 My personal educational pedagogy is woven together from my deep connection to the 

Reggio Emilia philosophy. Inspired by the learning environment in Italy, I have drawn 

connections to my own beliefs connected to their values in their education system. My image of 

children is built on Reggio’s view that “all children have preparedness, potential, curiosity, and 

interest in constructing their learning in engaging in social interactions, and in negotiating with 

everything the environment brings them” (Gandini, 1993, p. 4). Children are curious, full of 

potential, strong and powerful, and most of all connected to the adults around them. I see my role 

as an opportunity to create knowledge, provide students with an opportunity to guide their own 

ideas, and control their own learning. Malaguzzi (1993) reminds me “each one of us needs to 

have curiosity, and we need to be able to try something new based on the ideas we collect from 

the children as they go along” (p. 94). 

My child-centred learning environment is connected to families, and it highlights the 

importance of home and school. It is a truly magical place where everyone is accepted and loved. 

My classroom has become a home away from home where children are allowed to explore and 

find comfort in the many areas that they can work in. The walls are not adorned with colourful 
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posters or an educational quote that have no connection to what we are learning. The walls show 

that the children are valued and their own work are the masterpieces. The information is 

connected deeply to student interest and learning and is mounted on neutral colours instead of 

the bright colours of years past. The elimination of bright colours supports the environment 

being the third-teacher, where the classroom is esthetically pleasing and a place for children to 

explore intelligent materials (Carter & Curtis, 2014). There is white space that allows for 

students to rest their eyes and feel peace. The environment is calming and welcoming and very 

reflective of the learners that live there. 

The environment goes beyond the physical appearance and honours the image of the 

child: “respect for the image of the child as rich, strong, and powerful is fundamental in 

preparing an environment that allows the child to be actively engaged in the process of learning” 

(Fraser, 2012, p. 113). I believe that students should be able to learn in an innovative learning 

environment (OECD, 2017) where all learners are valued and are active participants. This occurs 

through developing inspirational learning opportunities where students are able to take risks, 

which allows for deeper learning to occur. The development of “deeper learning is the process of 

preparing and empowering students to master essential academic content, think critically and 

solve complex problems, work collaboratively, communicate effectively, have an academic 

mindset, and be self-directed in their education” (Martinez & McGrath, 2014, p. 3). A 

collaborative learning environment is vibrant, engaging, and lively. Students who are talking 

about their learning develop strong communication skills. I believe when students are talking 

about their learning, they are able to make deeper connections and ask more meaningful 

questions that allow them to move their learning forward. When deeper thinking is happening, 
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learning becomes visible (Giudici et al., 2001) and is shared in a variety of ways. Using visual 

documentation, students are able to revisit their learning and to make connections to their 

learning. While uncovering my own personal pedagogy, I naturally discovered my teacher 

leadership style. I was curious about how the Reggio Emilia approach impacted my leadership 

identity. This led me to reflect on the journey of my own leadership and ask myself: How has my 

journey into Reggio-inspired education influenced my role as an educational leader? 

Purpose and Rationale 

Loris Malaguzzi’s view that all children have a hundred languages has been integral to 

the shift in my own practice. Malaguzzi’s (2012) poem, No Way. The Hundred is There. 

highlights how he sees all children as being full of potential. 

No Way. The Hundred is There. 

The child 

is made of one hundred. 

The child has 

a hundred languages 

a hundred hands 

a hundred thoughts 

a hundred ways of thinking 

of playing, of speaking. 

A hundred always a hundred 

ways of listening  

of marveling, of loving 

a hundred joys 

for singing and understanding 

a hundred worlds 

to discover 

a hundred worlds 

to invent 

a hundred worlds 

to dream. 

The child has 
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a hundred languages 

(and a hundred hundred more) 

But they steal ninety-nine. 

The school and the culture 

separate the head from the body. 

They tell the child; 

to think without hands 

to do without head 

to listen and not to speak 

to understand without joy 

to love and to marvel 

only at Easter and Christmas. 

They tell the child: 

to discover the world already there 

and of the hundred 

they steal ninety-nine. 

They tell the child: 

that work and play 

reality and fantasy 

science and imagination 

sky and earth 

reason and dream 

are things 

that do not belong together 

And thus they tell the child 

that the hundred is not there. 

The child says:  

No way. The hundred is there 

- Loris Malaguzzi, (Translated by Lella Gandini) (Malaguzzi, 2012, pp. 2-3) 

The purpose of this thesis is to reflect and deepen my own understanding of my personal 

pedagogy and how I have become an educator who sees all children with one hundred languages. 

This thesis is a self-study of the transformation of my own learning journey through the past 

seventeen years and the reflections of my transformative shift into educational leadership. 

Throughout this thesis, I will share reflections of my learning and leadership journey through my 

own inquiry into Reggio-inspired practice. Through my reflections, these writings will become a 

part of my journey to understand who I am as an educator, as well as a leader. I hope my journey 
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will not only positively impact other educators but will inspire them to bring change to their 

children’s learning opportunities.  

Research Question 

How has my journey into Reggio-inspired education influenced my role as an educational 

leader? 

Key Terms Defined  

Agency. “Agency implies a sense of responsibility to participate in the world and, in so 

doing, to influence people, events and circumstances for the better” (OECD, 2018, p.4). 

Pedagogy. “The method and practice of teaching by exploring ideas and issues and 

creating environments where learning and thinking can flourish. With this understanding, 

education and pedagogy are not about learning facts but are concerned with ethical questions of 

living in the world together” (British Columbia Ministry of Education, 2019, p. 13). 

Teacher-researcher. An educator in a Reggio inspired environment who is working 

alongside a child or a group of children to uncover wonders and curiosities initiated by the 

child/children. The teacher-researcher’s role is “to listen, observe and to document the work of 

children” (Santín & Torruella, 2017, p. 53). 

Summary of Study 

This thesis is a self-study that will look at my own personal educational journey in 

leadership. Through analysis of my own personal journals from my three separate visits to the 

Opal School in Portland, Oregon, and my reflection over the 2019 and 2020 School Year, I hope 

to better understand my own educational transformation. This thesis documents how the Reggio 
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Emilia philosophy influenced my own personal pedagogical shift into becoming a teacher leader 

and how this will impact my role as a future administrator. During my self-study, I will analyze 

and critique my own personal reflections with the assistance of a critical friend who will allow 

me to look critically at my personal reflections and allow me to identify who I am as an 

educational leader. In the end, I will be able to answer my research question: How has my 

journey into Reggio-inspired education influenced my role as an educational leader? These 

insights of my own journey will hopefully inspire and engage others in their own journey of self-

discovery.  
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Chapter 2 – Literature Review 

Introduction  

This chapter will focus on how a teacher’s philosophy or pedagogy can develop through 

strong educational practices and values. An educator’s pedagogy can be developed through an 

understanding of theoretical practices of education. The Reggio Emilia approach is a pedagogy 

that is rooted in the theoretical understanding of educational researchers, such as John Dewey 

(1938), Jerome Bruner (1964), and Loris Malaguzzi (1993) and is the educational philosophy 

reflected throughout this thesis. This understanding and study of this educational philosophy 

throughout the majority of my educational practice is what has transformed me into an 

educational leader. The development of rich practice allows for informal teacher leadership to 

develop (Danielson, 2007). The purpose of this literature review is to provide the essential 

research that guides my self-study with the intention to answer my research question: How has 

my journey into Reggio-inspired education influenced my role as an educational leader?  

Reggio Emilia Approach 

Geography. Reggio Emilia is a city located between Milan and Bologna in Northern 

Italy (Thorton & Brunton, 2005). The Emilia Romagna Region is a historical community where 

members come together as “a ‘civic community,’ in that its citizens come together by horizontal 

relations of social solidarity, reciprocity, and cooperation” (Edwards, Gandini, & Forman, 

2012a). Today the city of Reggio Emilia “is a growing city, a young city, and a racially diverse 

city, experiencing an influx of new families from around Europe and the world” (Edwards & 

Gandini, 2015, p. 90). The community sense of the Reggio Emilia region has been built by the 

community communing together. The history and “tradition of cooperative work is firmly rooted 
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in the Emilia Romagna region and is based on a sense of community and of solidarity” (Gandini, 

Etheredge, & Hill, 2008, p. 24). Many educational researchers have visited the community to 

study and observe what makes Reggio Emilia so special. Dahlberg and Moss (2006) reflected on 

how American psychologist Jerome Bruner admired the city: 

[He] has argued that you cannot understand the municipal schools if you do not 

understand the city from which they derive: the city of Reggio Emilia, he says, is ‘neither 

confusingly large nor suffocatingly small [and of a size that] favours imagination, energy, 

community spirit…’ (pp. 1-2) 

This construct of collaborations is carried on into the schools of Reggio Emilia. The formation of 

the cultural community that Reggio Emilia is today is connected in its historical past and its 

relationship with early education in the region. 

 History. Post-World War II the small city of Reggio Emilia began rebuilding their 

communities. The people of the community “pulled out the bricks from the bombed-out houses 

and had used them to build the walls of the school” (Gandini, 2012, p. 27). To develop economic 

stability they needed “to go to work and help rebuild the economy in their region, the women 

needed to care for their children. These women wanted not only child care but also rights for 

themselves and their children” (Fraser, 2012, p. 5). Loris Malaguzzi recalled his journey to Villa 

Cella in an interview with Lella Gandini. He stated:  

I had the honor of experiencing the rest of the story, with its difficulty, its petty 

stubbornness, and its enthusiasm. And it remained an uninterrupted lesson given by men 

and women whose ideas were still intact, who had understood long before I had, that 
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history can be changed, and is changed by taking possession of it, starting with the 

destiny of the children. (Gandini, 2012, p. 28) 

Inspired by the people of Villa Cella, Malaguzzi changed the community’s history and this was 

the start of educational reform in Reggio Emilia (Edwards et al., 2012b). 

Reggio Emilia Philosophy. Howard Gardner (2006) introduced us to the powerful work 

of Loris Malaguzzi in The Hundred Languages of Children (Edwards et al., 2012b) and wrote: 

Malaguzzi dedicated his life to the establishment of an educational community: a 

remarkable group of teachers of various stripes and specialties who have worked together 

for years even decades, with parents, community members, and thousands of children, to 

set up a system that works. (p. xiii) 

The founder and leader of the Reggio Emilia schools, “Loris Malaguzzi, who in 1963 inspired 

the pedagogy of the first municipal school in Reggio Emilia and who would guide the experience 

from that moment on for nearly 30 years” (Rinaldi, 2006, p. 53). His leadership cultivated a 

learning philosophy focused around the surrounding culture and the children who have value in 

creating this culture. Loris Malaguzzi is quoted in Making Learning Visible (Giudici et al., 2001) 

for declaring: 

We come from a culture and we are immersed in history, in doctrines, and in economic, 

scientific, and human facts with which we are openly engaged, at all times, in a difficult 

and arduous process of negotiation and a struggle for survival. (p. 28) 

Malaguzzi’s ideas and theories developed the guiding principles of the Reggio Emilia School 

(Gandini et al., 2008). His belief in children as knowledge builders helps define the culture in 

one’s community and developed his views of the school and children.  



MY LEADERSHIP JOURNEY        16 

 

 

 Bruner (2008) wrote, “the lively recognition that we don’t ‘receive’ knowledge by our 

exposure to the world, but we ‘create’ it by our way of thinking (and feeling) about what we are 

encountering” (p. 30). Loris Malaguzzi and the schools were built on this value that children 

create knowledge and the way the pedagogical thinking has continued to strengthen in the 

twenty-first-century. Reggio Emilia is a form of progressive education (Dewey, 1938) that has 

continued to meet the diverse democratic needs of today. An almost sixty-year-old educational 

philosophy that still has relevant pedagogical practices and is becoming widely accepted as an 

educational practice in North America (Fraser, 2012; Krechevsky, Mardell, Rivard, & Wilson, 

2013; Wurm, 2005). Professor Peter Moss of the University College of London has spent his 

work researching the schools of Reggio Emilia and Loris Malaguzzi. Moss (2016) stated:  

He helped to create a system of public (or municipal) schools in his home city of Reggio 

Emilia in Northern Italy that is, arguably, the most successful, most extensive and most 

sustained example of radical or progressive education that has ever been. (p. 167) 

This educational practice allows for children to be the drivers of their own learning and the 

educator is there to assist in facilitating learning and knowledge. This is an important aspect of 

the philosophy and is supported by “John Dewey’s view that learning is an active process and 

not transmission of pre-packaged knowledge” (Rinaldi, 2006, p. 9). 

The Reggio Emilia philosophies outlined in The Hundred Languages of Children 

(Edwards et al., 2012a) are as follows: 

A holistic and constructivist approach to understanding children and their development; 

the idea of multiple intelligences (hundred languages in Reggio Emilia); the importance 

of design and aesthetics of the physical environment; attention to participation and 
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engagement of families, citizens, and policy makers; attention to inclusion and 

integration, with respect to all aspects of diversity; striving for universal access to 

educational and care services for all children and families. (p. 10) 

The educators from Reggio Emilia have used these philosophies to create the principles to guide 

their work with children. These philosophical principles (Gandini et al., 2008) are: 

 The image of the child; Children’s relationship and interactions within a system; the role 

of parents: the role of space: amiable schools; teachers and children as partners in 

learning; not a pre-set curriculum but a process of inviting and sustaining learning; the 

power of documentation; the many languages of children; projects. (pp. 25-27) 

These values and principles are where educators have valued the learning and experience of 

these Italian children. The focus of “ the Reggio Emilia philosophy goes a step further (from a 

project approach) and includes abstract ideas and the process of co-constructing theories as an 

important aspect of learning and teaching” (Martalock, 2013, p. 11). Moss (2015) defined the 

pedagogy of Reggio Emilia as follows: 

A pedagogy of children and adults working together to construct knowledge – meaning-

making through processes of building, sharing, testing and revising theories, always in 

dialogic relationship with others. And it is a pedagogy that loves and desires the 

unexpected, the unpredictable, that values wonder and surprise. (pp. 10-11) 

This pedagogy allows for the child to be the focus of learning and learning is developed from the 

relationship with the children. 
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 Loris Malaguzzi’s view of children as capable and intelligent challenged the traditional 

model of education and designed learning opportunities for the individual child and not that of an 

institution. Malaguzzi (1994) declared: 

We can never think of the child in the abstract. When we think about a child, when we 

pull out a child to look at, that child is already tightly connected and 

linked to a certain reality of the world — she has relationships and experiences. We 

cannot separate this child from a particular reality. She brings these 

experiences, feelings, and relationships into school with her. (p. 52) 

This image of a child (Edwards et al., 2012b) with rich life experiences is what Malaguzzi built 

his main philosophy around the idea that all children are rich and capable. He stated, “we [in 

Reggio Emilia] say all children are rich, there are no poor children. All children whatever their 

culture, whatever their lives are rich, better equipped, more talented, stronger and more 

intelligent than we can suppose” (Cagliar et al., 2016, p. 414). When embraced by an educator, 

the view that children are rich and capable allows for a stronger relationship to be established 

with the children. 

 These relationships are seen as essential to building strength within the community and 

developing an educational program that is engaging and enriches the learning. When establishing 

learning intentions “it is important to reflect on the image of children because that perspective 

affects the decisions teachers make every day in their classrooms” (Martalock, 2013, p. 4). This 

idea of rich children led to developing a rich curriculum that was child-centred. Bruner wrote, 

“what struck me about the Reggio preschools was how they cultivated imagination and, in the 

process, they empowered the children’s sense of what is possible” (p. 28). Even the youngest 
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learners were cultivating deep inspirational work that is empowering them to develop a strong 

sense of culture and belonging.  

When connecting to the ideas and philosophies in Reggio Emilia, we see values and 

philosophies that encourage all schools to flourish and become rich communities. When 

developing learning communities “it is also important for the teachers to enjoy being with the 

other teachers, to enjoy seeing the children stretch their capacities and use their intelligences, to 

enjoy interactions with the children. Both parts are essential” (Malaguzzi, 1994, p. 53). When 

schools are built on strong relationships we see a shift in the way they are being led. The focus of 

“Reggio Emilia and its schools are inscribed with a strong and explicit set of values. These 

include subjectivity and uncertainty; a commitment to equality and a rejection of hierarchy” 

(Moss, 2015, pp. 11-12). This form of non-hierarchical leadership is what Malaguzzi sees as the 

success of the schools in Reggio Emilia.  

This non-hierarchical form of leadership has strength and is rooted in the strong sense of 

community and children, teachers and administrators working together to build enriching 

learning environments. When looking at models of leadership where we can see the idea of a rich 

child and “the core of the Reggio Emilia philosophy is its emphasis on building and sustaining 

relationships” (Biermeier, 2015, p. 72). The Reggio Emilia philosophy was one way North 

American educators were able to support the Italian program. With the openness to new practices 

and a different view on education it allows us to wonder: What type of leaders are needed to 

foster a relationship-driven educational pedagogy where children are at the centre?  The Reggio 

Emilia philosophy has been a part of my educational transformation that has guided my journey 
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into understanding my own pedagogical shift, furthermore it helped focus the development of my 

self-study. 

British Columbia’s New Curriculum 

Education is shifting away from the traditional industrial model and towards a more 

collaborative twenty-first-century model (Canadians for 21st Century Learning and Innovation 

(C21 Canada), 2012). The transformative shift in the educational landscape has been evident in 

the province of British Columbia since the implementation of the new curriculum in 2015: 

“British Columbia's curriculum is being modernized to respond to this demanding world. To 

develop new models, the Ministry consulted with education experts both locally and 

internationally” (British Columbia Ministry of Education, 2014d, par. 3). The shift that has 

occurred in the British Columbian curriculum allows the educator to take on a holistic approach 

that best supports one’s pedagogical views. This allows educators to support an educational 

practice, like the Reggio Emilia approach, that places the learner at the centre. In British 

Columbia it is important “to prepare students for the future, the curriculum must be learner-

centred and flexible and maintain a focus on literacy and numeracy, while supporting deeper 

learning” (British Columbia Ministry of Education, 2014d, par 2). This curriculum shift is 

important for instilling wonder and creativity which is at the basis of an approach like Reggio 

Emilia.  

The British Columbian curriculum is based strongly on the emphasis of instruction 

around big ideas and not specific thematic instruction. This form of instruction parallels the idea 

that instruction is responsive and child-driven. The incorporation of the core competencies 

(British Columbia Ministry of Education, 2014b) into daily instruction allows educators to 
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emphasize creative thinking, critical thinking, communication, and personal and social 

responsibility. The implementation of the “core competencies are sets of intellectual, personal, 

and social and emotional proficiencies that all students need in order to engage in deep, lifelong 

learning” (British Columbia Ministry of Education, 2014b, par. 1). These competencies are 

connected to the Organisation for Economic Co-operation and Development (OECD) and the 

OECD Learning Framework 2030, which indicates values, skills, and attributes for future 

learners (OECD, 2018). 

Educators are required to navigate through this educational change and find new ways to 

motivate and engage their learners to think more critically. To support these changes “students 

will need to develop curiosity, imagination, resilience and self-regulation; they will need to 

respect and appreciate the ideas, perspectives and values of others; and they will need to cope 

with failure and rejection, and to move forward in the face of adversity” (OECD, 2018, p. 2). 

These shifting values within the education landscape also allow for educators to evaluate their 

own educational values and develop their own shifting pedagogies. This transformative 

landscape allows educators to discover new avenues into their own educational practices. The 

Reggio Emilia philosophy allows for a way to incorporate a holistic child-centred approach. 

The British Columbia curriculum and the incorporation of the Core Competencies creates 

a connection to the Reggio Emilia approach. The development of the Early Learning Framework 

(British Columbia Ministry of Education, 2019) was developed to “to reflect on children’s 

enormous capacity for learning in the early years. The Framework is designed to support the 

development of tools needed to stimulate learning and create learning environments that build on 

each child’s unique potential” (p. 2). When focusing on the child we are supporting the views of 
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Loris Malaguzzi and the values and principles that make up the Reggio Emilia philosophy: “The 

concept of the image of the child, which emerged from the work in the Italian town of Reggio 

Emilia, is a key concept in the British Columbia Early Learning Framework” (British Columbia 

Ministry of Education, 2019, p. 3). This view and the development of specific tools to support 

young children are found throughout the document. The support for engaging the child and 

creating an educational program that develops engaged learning is also important for older 

children. The British Columbia curriculum document (British Columbia Ministry of Education, 

2014c) declared:  

British Columbia’s redesigned curriculum brings together two features that most 

educators agree are essential for 21st-century learning: a concept-based approach to 

learning and a focus on the development of competencies, to foster deeper, more 

transferable learning. These approaches complement each other because of their common 

focus on active engagement of students. Deeper learning is better achieved through 

“doing” than through passive listening or reading. Similarly, both concept-based learning 

and the development of competencies engage students in authentic tasks that connect 

learning to the real world. (sec. 2) 

This form of concept-based approach allows students to focus on big ideas rather than a specific 

subject focus. Students are then able to engage in their learning and encouraged to help develop 

learning plans that are supported by their own interests. This supports the Reggio Emilia 

philosophy that children are partners in the learning environment and are capable of extending 

their own learning opportunities. Through the development of my own pedagogy and the shift in 

my practice, I was able to share my new learning with others. My role within my school was 
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developing into a teacher leader, where I was sharing my new learning around the Reggio Emilia 

philosophy. 

Teacher Leadership 

Teaching is a complex and ever-shifting profession, where educators are juggling 

curriculum and best practices. Teachers who emerge out of the classroom and support other 

educators are seen as teacher leaders: “these teachers are doing more than teaching their own 

students (as brilliant as they may be in that work); they are influencing the larger education 

environment in their communities” (Danielson, 2007, par, 23). These teachers have the ability to 

support their schools and principals within them while continuing their role as a classroom 

teacher. Barth (2017) observed, “all teachers have the capacity to lead their schools down a more 

positive path, to enlist their abundant expertise and craft knowledge in the service of school 

improvement” (p. 444). These leaders are able to see past their classrooms and are looking at 

school communities as a whole. Charlotte Danielson (2007) wrote:  

Effective teacher leaders are open-minded and respectful of others' views. They display 

optimism and enthusiasm, confidence and decisiveness. They persevere and do not 

permit setbacks to derail an important initiative they are pursuing. On the other hand, 

they are flexible and willing to try a different approach if the first effort runs into 

roadblocks. (par. 11) 

These teacher leaders within the school communities naturally fall into this leadership, rather 

than being appointed by a principal or another official. 

 This informal teacher leadership role is in contrast to a formal teacher leadership role. 

The need for formal teacher leaders is imperative in many schools in “such roles as department 



MY LEADERSHIP JOURNEY        24 

 

 

chair, master teacher, or instructional coach. These individuals typically apply for their positions 

and are chosen through a selection process. Ideally, they also receive training for their new 

responsibilities” (Danielson, 2007, par. 8). Informal leaders develop naturally and are usually 

filling a void in their schools. Danielson (2007) stated:  

Informal teacher leaders, in contrast, emerge spontaneously and organically from the 

teacher ranks. Instead of being selected, they take the initiative to address a problem or 

institute a new program. They have no positional authority; their influence stems from the 

respect they command from their colleagues through their expertise and practice. (par. 9) 

These leaders have a strong sense and passion for how to improve school communities and their 

leadership is naturally built on relationships and working together. 

 The transformative nature of teacher leaders allows for collaborative working 

environments to develop. For teacher leaders to be successful they need to have administrators 

that are supportive and provide leadership opportunities. Berg (2019) declared three supports 

need to occur for teachers to emerge as leaders: 

1. They prepared teachers to lead through professional learning designed to help them build 

the knowledge and skills they needed to be influential beyond their classrooms.  

2. They placed teachers in formal leadership positions that gave them a vantage point for 

guiding their peers.  

3. They recognized teachers for possessing valued knowledge, skills, or dispositions and 

held them up as examples for others to follow. (p. 27) 

When these supports are put in place, teacher leaders are supported not only by administrators 

but by other educators who look for guidance and assurance. Even though supports are put in 
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place to assist the teacher leader, they need to occur with a strong network. Halbert and Kaser 

(2009) discuss the importance of building a network within the school communities to strengthen 

the outcomes of all learners. Within these networks “trust develops across schools as principals 

and teachers meet, talk, share resources and work together through a cycle of inquiry with a clear 

focus on student of learning” (Kaser & Halbert, 2009, p. 147). This network is strengthened by 

the natural non-hierarchal format of the work, similar to the collaborative framework of the 

Reggio Emilia schools. Teachers and leaders are working together, reducing animosity and 

authoritarian leadership. The goal is focused on the learners within the school and developing a 

harmonious school community.  

The need for teacher leaders is essential for creating strong supportive school 

communities. Barth (2017) wrote: 

But these teachers win something more important. They experience a reduction in 

isolation; the personal and professional satisfaction that comes from improving their 

schools; a sense of instrumentality, investment, and membership in the school 

community; and new learning about schools, about the process of change, and about 

themselves. And all of these positive experiences spill over into their classroom teaching. 

These teachers become owners and investors in the school rather than mere tenants. They 

become professionals. (p. 449) 

This empowering shift and understanding of one’s pedagogy and view of themselves not only as 

a teacher but as a leader is where change happens. Not only for the educator but for the whole 

system. This transformation is where the opportunity arises and leadership emerges.  



MY LEADERSHIP JOURNEY        26 

 

 

Leadership 

Education is shifting away from the traditional industrial model and towards a more 

collaborative approach (Milton, 2015). Educators are required to navigate through this 

educational change and find new ways to motivate and engage learners to think more critically. 

This shift is moving educational leaders away from a traditional form of leadership and into a 

relationship based leadership. The OECD (2009) highlighted this change by declaring “the 

associated research on school leadership have led to reforms of the principal’s role in many 

countries, from an emphasis on administration in terms of the school’s compliance with 

bureaucratic procedures to an expanded role which combines administration with instructional 

leadership” (p. 192). This is evident in the enormous amount of educational leadership research 

focused around supporting educators and becoming a listening leader (Safir, 2017). Merriam-

Webster (n.d.) defined leadership as “the office or position of a leader; capacity to lead; the act 

or an instance of leading”. In the book, Educational Leadership (Dimmock & Walker, 2005), the 

authors focus the reader on the awareness that the definition of leadership is endless and many 

academics in many fields continuously research the area. According to Dimmock and Walker 

(2005), “there seems to be general agreement that leadership involves setting the general and 

longer-term directions of the organization” (p. 12). In an educational context, leadership is much 

more than just worrying about the bottom line. The definition of “being a leader means having 

the opportunity to make a meaningful difference in the lives of those who allow leaders to lead” 

(Palestini, 2011, p. 27). Authors Murphy, Elliott, Goldring, and Porter (2006) identified three 

aspects of leadership: 

• Leadership is a process; it is not a personal trait or characteristic of an individual.  
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• Leadership involves influence; it requires interactions and relationships among people. 

• Leadership involves purpose; it helps organizations and the people affiliated with them—

in our case, schools—move toward reaching desired goals. (p. 1) 

The complexity of leadership is as transformative as education and the strength of schools 

depends on how leadership changes to suit this climate. 

Strong school communities are based on strong school leadership. Authors Leithwood, 

Harris, and Hopkins (2008), stated that the strength of schools depend on leadership maintaining 

seven key components that engaged in specific tasks: 

1. School leadership is second only to classroom teaching as an influence on pupil learning. 

2. Almost all successful leaders draw on the same repertoire of basic leadership practices. 

3. The ways in which leaders apply these basic leadership practices (not the practices 

themselves) demonstrate responsiveness to, rather than dictation by, the contexts in 

which they work. 

4. School leaders improve teaching and learning indirectly and most powerfully through 

their influence on staff motivation, commitment and working conditions. 

5. School leadership has a greater influence on schools and students when it is widely 

distributed. 

6. Some patterns of distribution are more effective than others. 

7. A small handful of personal traits explains a high proportion of the variation in leadership 

effectiveness. (pp. 27-28) 

The seven claims allow for leaders to draw on their own personal strengths and continue 

developing them while working in their school communities. These components of strong school 
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communities allow for leaders to work on the school values and collective efficacy of all 

involved. These philosophies are similar to Loris Malaguzzi’s leadership approach in the Reggio 

Emilia Schools, focused around ‘rich’ children and the community around them. Leadership 

needs to take on a non-hierarchical form and allow for everyone to be working together. Through 

the researchers synthesizes of the work of Gary Yuki (1989), Leadership in Organizations, and 

establishing it in an educational context, key connections are made by creating shared values and 

a clear vision within one’s school community. In connection with Yuki’s research, the idea of 

shared values supports the leaders’ role in “building a shared vision, fostering the acceptance of 

group goals and demonstrating high-performance expectations” (Leithwood et al., 2008, p. 30).  

Strong leadership is built on the capacity of having strong relationships with one’s team. 

Kaser and Halbert (2009) declared: 

It is our central belief that regardless of the innovative structures and new forms of  

schooling that are developed, the strongest forms of schooling will be characterized by 

trusting relationships and the development of outstanding learning by professionally 

connected and supported teachers. (p. 20) 

When building school capacities, the sense of belonging in a school community is built on these 

relationships of trust and guidance. Palestini (2011), highlighted this view“instead of catching 

people doing something wrong, our goal as enlightened leaders is to catch them doing something 

right. I would suggest, therefore, that in addition to a rational approach to leadership, a truly 

enlightened leader leads with heart” (p. 26). 
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Leadership Approaches 

By shifting away from an industrial form of educational practices and into a twenty-first-

century model, a new means of leadership will develop. Through these new approaches to 

leadership, TALIS - The OECD Teaching and Learning International Survey (OECD, 2009), 

identified five management behaviours that affect school leadership. They were as follows: 

“management for school goals, instructional management, direct supervision of instruction in the 

school, accountable management and bureaucratic management” (OECD, 2009, pp. 193-195). 

These behavioural indicators allow for administrators to identify their own leadership approach.  

 Instructional and administrative leadership styles are not exclusively the only approaches 

to leadership, although they identify how the shift is occurring in the twenty-first-century. The 

TALIS report highlights “this point of [school leadership] is reinforced by the idea of an 

evolution of school leadership and a move from competent administration to school management 

which includes an emphasis on instructional leadership and a stronger focus on student learning” 

(OECD, 2009, p. 196). Hallinger (2005) depicted instructional leadership as ‘culture builders’, 

supporting the idea of a collective school community. The research in Successful Leadership 

(Day & Sammons, 2013), declared effective leaders engage in specific tasks: 

(a) They prioritise. (b) They focus the attention of staff on what is important and do not let 

them get diverted and sidetracked with initiatives that will have little impact on the work 

of the students. (c)They know what is going on in their classrooms. (d) They have a clear 

view of strengths and weaknesses of their staff. (p. 7) 

The focus around the learning allows for instructional leadership to develop into different 

avenues of focus. Robert Starratt’s (2005) research on educational leadership focuses on what 
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type of leaders are needed in the future and for them to be a “multi-dimensional leader that 

understands the various dimensions of the learning tasks which schools must cultivate” (p. 124). 

His research focused on educational leadership around five domains; “responsibility as a human 

being, responsibility as a citizen and public servant, responsibility as an educator, responsibility 

as an educational administrator, and responsibility as an educational leader” (Starratt, 2005, p. 

125). His term responsible leadership focuses on the authentic learning environments and on the 

need for transformative change in formalized schooling. Starratt (2005) elaborated, “educational 

leaders must ensure that the structures and procedures that support and channel the learning 

process reflect a concern for justice and fairness for all students, while also providing room for 

creativity and imagination” (p. 133). This form of leadership becomes concerned “with the larger 

community of teachers and learners who are transforming the mundane work of learning into 

something that engages deeper meanings” (Starratt, 2005, p. 131). 

This global view of responsibility as a leader, rather than just a leader of one’s own 

school is similar to Loris Malaguzzi’s global view of the responsibilities of the schools in Reggio 

Emilia. These types of leaders “see the potential of the people in the school to make something 

special, something wonderful, and something exceptional” (Starratt, 2005, p. 130). Moss’s 

(2015) analysis of Malaguzzi’s view on education was “democracy and cooperation are also 

understood as values that should permeate all practices and relationships, an integral part of the 

culture of the schools” (p. 12). This is in line with Malaguzzi’s view that schools were, “living 

centres of open and democratic culture” (Cagliar et al., 2016, p. 180). Educational leaders 

focused on the community are on the cusp of transformative leadership, as echoed by 
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Malaguzzi's democratic view on education and the connection to Staratt's concept of responsible 

leadership. 

As Moss (2015) attempted to define the type of leader Malaguzzi was, he also redefined 

the structure of leadership in education. The idea that Reggio Emilia’s schools are based on “a 

commitment to equality and rejection of hierarchy” (Moss, 2015, p. 12) with an emphasis on the 

learner and the needs of the child. This emphasis is a type of leadership that is focused primarily 

on learning, the learning environments and the people within the environments. Palestini (2011) 

argued, “that strong educational leaders should not only focus on the formalities of their job but 

should “also be critical humanists and also lead with their hearts” (p. 33). These leaders are 

“critical because they are educators and are therefore not satisfied with the status quo; rather, 

they hope to change individuals and institutions for the better and to improve social conditions 

for all” (Palestini, 2011, p. 33). 

Transformative Leadership 

 The transformative shift in education calls for a change in the way we are leading 

schools. The twenty-first-century learning environment is requiring a leader that is able to meet 

the needs of the shifting landscape. Shields (2011) wrote:  

The metaphoric landscape of educational leadership in the 21st century is as convoluted 

and diverse as natural geography itself, it is important to carefully consider which 

elements, commitments, skills, beliefs, knowledge, and so forth are inherent in different 

leadership theories. (p. 1) 

The form of leader required for the shifting landscape needs to have a diverse range of skills to 

be able to support the various needs of one’s school community. Shields (2011) stated, 
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“transformative leadership emphasizes the need for education to focus both on academic 

excellence and on social transformation” ( p. 2).  

The original concept of transformative leadership emerges from Burns’ 1978 book 

Leadership, republished in 2012, and he suggests, “two basic types of leadership: the 

transactional and the transforming” (p. 26). He defined the idea of the transitional leader to 

someone who “approaches followers with an eye to exchanging one thing for another” (Burns, 

2012, p. 26). The complex view of the transforming leader is described by Burns (2012) as:  

Looks for potential motives in followers, seeks to satisfy higher needs, and engages the full 

person of the follower. The result of transforming leadership is a relationship of mutual 

stimulation and elevation that converts followers into leaders and may convert leaders into 

moral agents. (p. 26) 

These transformative leaders look more at the moral needs of the community and he continues to 

define this form of moral leadership as “emerges from, and always returns to, the fundamental 

wants and needs, aspirations, and values of the followers” (Burns, 2012, p. 27). This type of 

leader looks at transforming a community and is driven by the need for change. 

 Transformative leaders are those who are able to make changes within the system and 

focus on community needs instead of worrying about production. Fullan (2014) stated, 

“challenging the status quo includes the willingness and ability to question common practices, 

take risks, explore innovations, and not let rules slow down action” (p. 129). These leaders 

understand that “learning occurs in a social context that enables teachers to learn from each 

other, support each other and care for each other” (Sergiovanni, 1998, p. 40). This form of 

collaborative work environment reduces non-hierarchal leadership and emphasizes a team 
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approach to school leadership. It creates a caring and trusting environment where the emphasis is 

on the learners within a school. When the focus is on the learners, “leaders and followers reflect 

together, learn together and inquire together as they care together to construct a reality that helps 

them to navigate through a complex world” (Sergiovanni, 1998, p. 41).  

Pedagogical Leadership 

Focusing on transformative educational leadership, we are moving beyond instructional 

leadership or learner-centred leadership (Hallinger, 2005; Male & Palaiologou, 2012; Murphy et 

al., 2006) into the idea of pedagogical leadership. Pedagogical leadership is a leadership style 

focused on the building of relationships with the teachers, children and parents. It works on 

developing “human capital by helping schools become caring, focused and inquiring 

communities within which teachers work together as members of a community of practice” 

(Sergiovanni, 1998, p. 37). These caring communities are allowing schools to shift their 

management style and focus the need of the children and the community. 

The characteristics of leaders whose concern is the community have different elements 

than traditional leaders. Pedagogical leadership’s key characteristics are defined by MacNeill, 

Cavanagh, & Silcox (2005) as: 

• Focus on student’s learning. 

• Determined by the needs and interests of students. 

• Connected to examples drawn from real life/world. 

• Test results seen as one aspect of learning and informative of level of student 

understanding of concepts explored. 

• Predicated on teaching as a profession. 
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• Distributed leadership. 

• More about building a professional learning community. 

• Principal as leader of teacher professional learning. 

• Moral and facilitative in nature. (p. 5) 

These characteristics emphasize the unique perspective that pedagogical leaders hold. The need 

for a different form of leadership is outlined in Male and Palaiplogou (2012): 

Educational environments that encourage learning rather than a ‘product’ require, 

therefore, a leadership model different from those described as ‘learning-centred’. 

Behaviours associated with learning-centred leadership have often sought only to create 

the space for teachers to operate successfully, rather than for them to explore and develop 

their pedagogic capability. We propose an alternative approach to leadership that 

enhances the learning environment through the medium of pedagogy. (p. 111) 

As a holistic approach to educational leadership, the focus is on the culture, as well as the ‘rich' 

children that inhabit these environments. When a focus is on the pedagogy of one’s school 

environment, we are developing the constructs of “knowledge development” (Male & 

Palaiologou, 2012).  

This leadership shift between the instructional leadership and one that supports the 

holistic view of the whole-child and school community like pedagogical leadership is supported 

by the British Columbian Ministry of Education. The shift in British Columbia’s curriculum is 

developing a shift with the leaders of the province. The Provincial Leadership Development 

Framework (British Columbia Ministry of Education, 2017) is developing leaders in our 

province that are “great educational leaders that make a contribution to these student’s success 
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and well-being because they are effective organizational managers, talented instructors, moral 

leaders, and change agents” (British Columbia Ministry of Education, 2017, p. 7). The 

framework continues to outline the need for leaders to be able to shift and transform to reshape 

the provincial landscape. The Leadership Development Framework (British Columbia Ministry 

of Education, 2017) declared:  

Accelerated changes in educational policy and practice have increased the complexity 

and the demands upon educational leaders. Initial preparation may be sufficient for 

beginning leaders, but meeting the challenge of change requires the development of 

sophisticated capacities. Increasing expectations and evolving student experiences and 

challenges require intimate knowledge of the growing and rapidly evolving knowledge 

base devoted to learning, teaching, and leadership. (p. 8) 

The capabilities of a pedagogical leader that were outlined by MacNeill, Cavanagh, and Silcox, 

indicate many of the successful qualities needed in the province of British Columbia. This 

understanding of one’s pedological practice allows for the leader to continue developing their 

professional learning and support the needs of their school community.  

 The concept of knowledge development is the basis of pedagogical practice. In the book, 

The Power of Pedagogy, authors Leach and Moon (2008) wrote:  

Pedagogy is more than the accumulation of techniques and strategies, more than 

arranging a classroom, formulating questions and developing explanations. It is informed 

by a view of mind, of learning and learners and the kinds of knowledge and outcomes are 

valued. (p. 6) 
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This idea of educators and leaders needing to have a wide repertoire of knowledge is where 

critique lies in pedagogical leadership: “criticized on the grounds that it is an unrealistic 

expectation that headteachers should have expert knowledge in all areas of teaching and learning, 

particularly at the secondary level” (Day & Sammons, 2013, p. 11). This is then countered by the 

argument, that pedagogical leaderships’ strength is the ability to construct this knowledge. 

Spillane and Louis (2005) argued:  

Without an understanding of the knowledge necessary for teachers to teach well – content 

knowledge, general pedagogical knowledge, content-specific pedagogical knowledge, 

curricular knowledge and knowledge of learners – school leaders will be unable to 

perform essential school improvement functions such as monitoring instruction and 

supporting teacher development. (p. 97) 

Strong knowledge and understanding of current educational practices allow school leaders to 

support and engage in professional development. Kaser and Halbert (2009) stated, 

“knowledgeable leaders know what matters in teaching and learning (they can ‘walk the talk’) 

and as a result they are more able to deepen and extend teacher learning” (p. 81). Leaders who 

have a deep understanding of their own pedagogical practice will support their teachers and lead 

their school communities with trust, compassion, and understanding. 

Pedagogical leadership is the ability to identify that knowledge building occurs when a 

reciprocal relationship is occurring within the school community. Sergiovanni (1998) declares,  

“community building is a powerful way for school leaders to develop capital. The value of 

capital generated as schools become communities is more important in determining a school's 

success than are its physical and financial assets” (p. 38). The overall success of these 
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communities is when “pedagogical leadership adds value by developing various forms of human 

capital. It is about developing social capital by creating caring communities” (Leo, 2015, p. 462).  

The characteristics of leaders who possess the leadership qualities of a pedagogical leader 

have a strong moral purpose for leading their school communities. Sergiovanni (1996) identified 

nine essential tasks of pedagogical leaders which include: “purposing, maintaining harmony, 

institutionalizing values, motivating, managing, explaining, enabling, modelling, and 

supervising” (pp. 88-89). These tasks allow for leaders to unify school communities with clear 

and concise responsibilities for themselves and the educators within the school. Ensuring a 

shared vision allows for the moral purpose to be focused on and develops cohesiveness with all 

the stakeholders. Sergiovanni argued that if school communities striving to become like families 

then they need to look at how their schools are led. He (1996) stated: 

The models that we use to think about issues, plan for change, prepare school leaders, and 

evaluate the effectiveness of schools were originally designed for use in enterprise 

associations. If schools are more indeed more like civil associations than like enterprise 

associations, then we are using the wrong theories. (p. 187) 

A different type of leadership is required to move away from a business form and more 

into one which is connected to its community with heart. 

School leaders who have a strong sense of their own pedagogical awareness, have a 

direct effect on school communities. When a “principal’s role in school improvement can be 

linked to a pedagogical leadership that is often described from a holistic point of view, in which 

pedagogical leadership consists of the leadership and development process” (Leo, 2015, p. 463). 
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These administrators understand that education is a transformative process that is continually 

shifting to meet the needs of the community.  

Summary 

In this chapter, I discussed the connections between: the Reggio Emilia approach, the 

British Columbia curriculum, teacher leadership, transformative leadership, and pedagogical 

leadership. Educators who have a strong sense of their own pedagogical practices have the 

ability to lead with compassion and heart. These theories from ‘rich' researchers have supported 

my pedagogy development and are key components in uncovering my research question: How 

has my journey into Reggio-inspired education influenced my role as an educational leader? 

Safir (2017) reminded us to be “listening Leaders [who] use their ears and eyes to understand 

where people are coming from. They lead with questions more than answers, and they 

demonstrate care, curiosity, and regard to every person who crosses their path” (p. xxvii). This 

connection to others builds on the strength of the community and that leadership cannot be done 

alone. Pedagogical leadership is a facet that is supporting educators with strong pedagogical 

views to transform into leaders that they believe in. This form of leadership is built on 

relationships and supports Malaguzzi’s view of the ‘rich’ child. Learning communities built 

around relationships, trust and children at the centre, are supporting curiosity, imagination, and 

wonder. In chapter three, I will outline my research design as I answer my research question: 

How has my journey into Reggio-inspired education influenced my role as an educational 

leader? 



MY LEADERSHIP JOURNEY        39 

 

 

Chapter 3 – Procedures and Methods 

Introduction 

 The purpose of my research was to investigate my pedagogical beliefs and how they 

contribute to my definition of being an educational leader. In order to answer my research 

question: How has my journey into Reggio-inspired education influenced my role as an 

educational leader? I engaged in a self-study methodology to completely understand my 

experiences and to learn how learning and embodying a pedagogical approach can support 

leading others to do the same. This chapter provides an introduction and justification for the use 

of the qualitative research methodology of self-study. Furthermore, an explanation of my 

research, the form of data collection, and data analysis will be provided. Finally, the limitations 

are presented to ensure the shortcomings of my research are addressed. 

Methodology: Self-study 

The qualitative research methodology of self-study involves putting one’s “self into the 

research design, recognizing the self can contribute to our understanding of teaching and teacher 

education” (Hamilton et al., 2008, p. 17). LaBoskey (2004) reminded the researcher to “extend 

beyond the epistemological into learning theory, beliefs about the nature of teaching and moral, 

ethical, and political values regarding the means and ends of education” (p. 818). Self-study 

provides the means for researchers to uncover the deeper underpinnings of their own personal 

values and thus sharing of their own ‘knowledge base’ (Clandinin & Connelly, 2004; Hamilton 

et al., 2008). This allows for personal pedagogies to be understood and for researchers to uncover 

their own personal ‘whys’ in teacher education (Sinek, 2011). 
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Bullough and Pinnegar (2001) highlighted Ross Mooney’s 1957 research when they 

address, “research is a personal venture which, quite aside from its social benefits, is worth doing 

for its direct contribution to one's own self-realization” (p. 13). This is an important distinction 

from other research methods as the researcher is the sole participant. Dinkelman (2003) defined 

self-study as an “intentional and systematic inquiry into one’s own practice. Included in this 

definition is inquiry conducted by individual teacher educators as well as groups working 

collaboratively to understand problems of practice more deeply” (p. 8). The inquiry into one’s 

practice is echoed in the Reggio Emilia philosophy that highlights the need to see oneself as a 

‘teacher-researcher’ (Rinaldi, 2006).  

The understanding that an educator is conducting continual and meaningful research and 

professional development is an essential component of Reggio educators. Rinaldi (2006) stated: 

The term ‘education’ is strongly correlated with the term Values’, where ‘to educate’ also 

means—and for certain aspects primarily means—to educate the intrinsic values of each 

individual and each culture, in order to make these values extrinsic, visible, conscious 

and shareable. (p. 138) 

This concept of values is where the connection of meaningful research lies. When undertaking 

research, the researcher needs to understand their values and those of the system. If there is not a 

true understanding or curiosity about practice or knowledge, then the research is meaningless and 

not going to bring impact. Hamiltion and Pinnegar (2015) stated, “people immediately and 

falsely assume that this is an exploration of the self rather than recognition and owning of 

practice for understanding and improvement” (p. 182). The role of the research is in turn to 

understand one’s own thinking and reflections, and how it overall affects the system as a whole. 
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 Self-study research in turn “can strengthen our work and clarify questions that are for 

readers unfamiliar with this research genre” (Hamilton et al., 2008, p. 17). Using the researcher’s 

knowledge base allows for the development of new thinking to emerge. Hamilton and Pinnegar 

(2015) wrote: 

Strong S-STEP [self-study of teaching and teacher education practices] methodology 

turns back to the self and reveals understanding and thinking about practice along with 

inclusion of interesting and provocative answers to the ‘So what?’ questions. To do this 

they ground their research in ontology and interrogate our thinking as they dialogue and 

in the process of our study seek to create an organic educational theory. (p. 187) 

This curiosity pushes the researcher and deepens the self-study to emerge new thinking and new 

questions. To develop strong research questions that develop meaningful investigation the use of 

the Framework-for-Inquiry Planner (Pinnegar & Hamilton, 2009) allows the researcher to outline 

their research. Pinnegar and Hamilton (2009) proposed the following questions: 

• What am I interested in exploring? 

• How could I explore these concerns and issues? 

• What methods might I use? 

• What work in teacher education research (or other research fields) will guide 

my inquiry? (p. 39) 

This framework allows the researcher to layout their research and to look critically at the 

formation of their own thinking to ensure that it is meaningful and purposeful to the educational 

field. 
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Role of Critical Friend. Trustworthiness in self-study research is supported by critical 

conversations with a colleague who can assist the researcher in understanding their values. 

Samaras (2011) suggested, “critical friends are trusted colleagues who seek support and 

validation of their research to gain new perspectives in understanding and reframing of their 

interpretations” (p. 5). This trusted colleague allows for a new perspective on thinking and 

allows the researcher to have fresh eyes on their own research. When searching for a critical 

friend, the researcher is looking for “colleagues who are honest, supportive, collaborative, and 

committed to the goals of self-study is vital in the process of helping you consider and gain 

insight into your work” (Samaras, 2011, p. 7). When a critical friend is utilized, the research is 

less likely to be criticized. Overall, a supportive critical friend challenges the researcher through 

honest feedback, forces them to deepen their knowledge base, and ultimately brings additional 

trustworthiness to the research.  

Justification of Self-Study 

Reflection is a powerful tool for educators to use when looking critically at one’s work 

and the decisions that are being made. There are different lens that an educator will use when 

reflecting on their practice. These lenses can examine the learning occurring within the 

environment or focus on the professional growth of the educator. Reggio inspired practice has 

taught me to reflect on both the children and their learning, as well as my own personal 

experiences. These experiences have made my transition from teacher to leader a form of self-

reflection that empowers growth and evidence of the shift that has emerged. Self-study 

methodology supports the use of self-reflection and journaling. Focusing my research 

methodology on self-study allowed the “intentional and systematic inquiry into one’s own 
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practice to reveal knowledge about practice ” (Hamilton, Smith, & Worthington, 2008, p. 20). 

The use of self-study inspired me to reflect deeper on my own practice while challenging me to 

push my curiosities into a personal self-discovery as “the aim of self-study is to provoke, 

challenge, and illuminate rather than confirm and settle” (Bullough & Pinnegar, 2001, p. 20). 

Throughout my self-study, I reflected on my research question: How has my journey into 

Reggio-inspired education influenced my role as an educational leader? This focus created a 

deeper understanding of how my teaching practice has allowed me to approach leadership with a 

different mindset.  

The purpose of this qualitative self-study is to better understand my leadership identity 

and mindset that was emerging from my pedagogical practices. My self-study gave me the 

opportunity to revisit the moments and reflective practices I used along my journey to becoming 

an educational leader. I critically examined my reflections to identify the factors that led to my 

transformation from traditional to emergent educator and then to emerging as a leader. I became 

more curious about the path of my pedagogical development as I learned more about leadership 

practices. My strong views of education and the role that children play in the learning 

environment formed my leadership philosophies. Through my research, I utilized a critical friend 

to provide a deeper perspective on my personal thinking and to add value to my findings. 

Uncovering my stories provided insights into my leadership qualities that I had never discovered 

before and drew connections to the Reggio Emilia approach. 

The research contributed to my own personal knowledge of who I am as an educator and 

a leader. While uncovering my values and beliefs of my own pedagogy, I strengthened the view 

that was emerging from understanding my leadership identity. Discovering this emergence from 
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teacher to leader allowed me to understand the connection between classroom to school-

community relationships. This is where the learner (educator or student) is at the centre of the 

learning and the school leadership leads and responds to what the school community is requiring. 

My hope that school communities will deepen the connection and put the student at the centre of 

the learning. Clandinin (2006) stated, “I write out of passion and a deep hope that engaging in 

narrative inquiry will help me change the world, at least in some small way, a way that might 

help schools become more educative places for all children, teachers, families and 

administrators” (p. 53). My hope was to better understand myself through my experiences in 

Reggio-inspired practice and through this process to share with others the power of 

transformative education. 

Research Design 

This form of qualitative research inspired me to reflect upon my own educational practice and to 

use a critical lens to understand my own educational pedagogy which is supporting me to 

become an educational leader. An application to the Research Ethics Board was made and 

approval granted with the research file number 100596. This approval allowed for the 

recruitment of a critical friend (see appendix) and the beginning of the journaling process. The 

reflective journaling was organized into two data collection periods. The first, was past 

reflections of my time at Opal School in Portland, Oregon and the second, was a two-week 

period in April of 2020. The first period from my Opal School journaling was reflective of a 

five-year journey during a time that I was deepening my understanding of Reggio-inspired 

practice and who I was as an educator. These journals were read and coded to identify 

reoccurring themes and insights into my thinking during the transformation of my teaching 
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practice. I discussed these codes with my critical friend to deepen my thinking and to help 

support the connections I was beginning to see emerge.  

The second period was from April 6 to 17, 2020, and was during an uncertain time in 

education in both British Columbia and globally. Due to the global pandemic of Covid-19, in-

class instruction was suspended and educators in the province were beginning to provide online 

instruction from home. My original plans to reflect on educational leadership while visiting the 

schools in Reggio Emilia, Italy was interrupted by the pandemic. I shifted to reflect on the fear 

and uncertainty brought into education during this global event. These reflections, through 

journaling, formed my raw data. I coded my journal entries in April 2020 in the same manner as 

the Opal School journals identifying reoccurring themes. These themes were then discussed with 

my critical friend to continue to strengthen my understanding of who I was as an educator and as 

an emerging educational leader. 

After analyzing my data from two different times in my teaching career, I then analyzed 

them together to identify the common themes that guided my journey over my educational career 

and identified the connection between the Reggio Emilia approach and my leadership identity. 

Through one last critical conversation with my critical friend, I deeply analyzed my themes and 

identified an important connection my practice was having in shaping my own leadership 

identity. Through deep reflection and critical conversations, I uncovered the learning that 

impacted the changes into my own practice and my classroom environment. Through this 

process, I was able to identify my own unique leadership qualities.  

The support of my critical friend provided me with insights and trustworthiness in my 

research. We met three times during my research phase. During the first meeting, we critically 
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reflected on my journaling during my three trips to Opal School. On our second meeting, we 

investigated my writing during the two weeks in April 2020. Our third meeting, served as a 

review as we discussed the connections I made in my final analysis of all of my combined data. 

This research process made me further understand my own educational practice, to recognize the 

unique journey which I have experienced, and the significant learning opportunities that have 

shaped my values and beliefs as an educational leader. 

Data Collection 

 Qualitative data was collected, in the form of self-reflective journals and focused my 

research on the development of my own educational leadership journey in the Reggio Emilia 

approach. Data collection occurred during two separate learning periods, my Opal school 

journals and my April 2020 journaling. Investigating journals from different points in my career 

gave me the ability to see the transformation of my pedagogical beliefs over time. 

My first data set was my collection of Opal School journals. These journals were written 

during three different visits to Opal School in Portland, Oregon in April 2013, June 2015, and 

February 2017. These journals include only my personal reflections from the visits and do not 

include any information from the presentations, or observations of the classrooms. Reviewing 

these journals assisted me in identifying patterns and the shift in my pedagogical thinking over 

time between April 2013 and February 2017. By isolating my learning journey from 2013 to 

2017, I was able to identify themes independently from my current situation. 

The second data collection period was between a two-week span, April 6 to April 17, 

2020. During this time, I reflected on my personal experiences as an educator during online 

instruction. I recorded my personal experience during at-home instruction and recorded my 
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experiences each day and reflected upon what was challenging my thinking around leadership. 

These reflections challenged me to look at how my pedagogical view as an educator were 

shaping my thinking as a leader. I connected my strong pedagogical values with my emerging 

leadership views. I used reflective questions (Figure 1), to help support my reflections during 

this two-week span in April 2020. 

1. What challenged my thinking?  

2. What connections did I make and how does it impact me? 

3. What surprised me today? 

Figure 1. Reflection questions 

After each data collection period, I engaged in conversations with my critical friend 

during the process to increase the trustworthiness and richness of my study. These reflections 

inspired me to deepen my understanding of how my leadership identity was emerging from my 

connection to the Reggio Emilia approach. These reflections supported me in uncovering my 

research question: How has my journey into Reggio-inspired education influenced my role as an 

educational leader? 

Data Analysis and Coding for Themes 

My personal reflective journals were analyzed and coded for themes to focus the research 

and narrow my findings. The codes allowed for me to discover “the ‘answers’ that lie within 

their data are not always explicit and the methods that need to be employed in order to extricate 

these answers” (Blair, 2015, p. 14). The codes identify specific themes that allowed me to 

confirm insights into my own pedagogy. Understanding “content analysis is dependent on 

creating labels (codes) that can be applied to data in order to develop data into meaningful 
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categories to be analyzed and interpreted” (Blair, 2015, p. 16). Through this form of ‘open 

coding’, my reflective journals identified reoccurring themes to support the unearthing of my 

research question (Blair, 2015).  

The following indicates the steps of analyses of each of the data periods for both Opal 

School reflections and my current reflections. 

1. First reading Opal School. The reflective data was read for observations and to 

identify keywords that emerged. These words were then categorized and used to 

focus the second round of reading (Table 1). 

Table 1.  

 

Initial words and codes emerging in step one of the coding process, Opal School 

Initial Words Codes 

Growth mindset, researcher, voice Role of Educator 

Wonder, curiosity, imagination, questions, 

inquiry 

Role of the Child 

Engagement, joy, playful, inquiry, voice, 

guiding, emotional intelligence, risk 

Student-centred 

Communication, documentation, dialogue,  Communication 

Critical thinking, thinking, creative thinking Core Competencies 

Listening Became a Code 

Relationships, interactions, emotional 

intelligence 

Relationships 

Principles, beliefs Values 

Environment, culture, place Place 

2. Second reading Opal School. I utilized my initial seven codes (Table 1) 

identified from my first reading (role of the educator, role of the child, student-

centred, communication, listening, relationships, values). I identified that some 

codes were identifying the same topic and merged them together to identify four 

themes (agency, listening, relationships, values). I highlighted words or phrases 

connected to these new themes (Table 2). 
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Table 2. 

 

Identified themes within Opal School reflections 

Themes Example from reflections 

Agency (role of educator, the image of the 

child, student-centred) 

Boundaries are only established by teachers. 

April 2015 

What is going to draw kids in? June 19, 2015 

Playful inquiry. June 18, 2015 

Listening (communication) Letting questions just live. Feb2, 2017 

Listening together. Feb 2, 2017 

Relationships Experiences, connections and relationships. 

June 19, 2015 

Values Connections Feb 2, 2017 

Wonder April 2015 

Imagination April 2015 

3. Third reading Opal School. This round of reading allowed me to narrow down 

on the specific phrases and words that supported the themes as indicated in 

Table 2. 

4. First reading of current reflections. The reflective data was read for observations 

and to identify keywords that emerged. These words were then categorized and 

then used to focus the second round of reading (Table 3). 

Table 3.  

 

Initial words and codes emerging in step one of the coding process, current reflections 

Initial Words Codes 

Relationships, connections Became a code 

Listening Became a code 

Do, why, reflection,  strength, questions, 

lens, understandings,  

Values, finding your why? 

Time, space, slow down, patience Time and space 
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Support, guidance, responsive, transparent, 

compassion, share, impact,  

Agency 

Best practice, pedagogy practice 

Identity, discovery, move forward, heart, 

vulnerability, equity 

Self-awareness 

5. Second reading current reflections. I utilized my initial codes (Table 3) 

identified from my first reading (relationships, listening, values, agency, self-

awareness). I highlighted words or phrases connected to these new themes 

(Table 4).  

Table 4. 

 

Identified themes within current reflections 

 

Themes Example from reflections 

Relationships  Leaders build relationships with compassion 

and listening. April 6, 2020 

Listening  Listen to what is truly being said. April 15, 

2020 

Values Learning is focused around student-centred. 

April 14, 2020 

Agency Empowering others. April 8, 2020 

Self-awareness Transparency with others. April 15, 2020 

6. Third reading current reflections. This round of reading allowed me to narrow 

down on the specific phrases and words that supported the themes as indicated 

in Table 4. 

7. Merging two data collections together. The key themes that allowed me to 

identify specific examples of the themes in both my Opal School reflections and 

my current journaling. The merging of these themes (values, agency, 

relationships) then became the findings summarized. 
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The stages of coding and repeated reading of my journals, allowed me to develop a clear 

connection to both my past and current situations. After each coding analysis, I was able to 

discuss the codes with my critical friend, who brought an additional perspective and challenged 

my thinking to bring clarity to my findings. Understanding these themes allowed me to answer 

my research question and to identify my leadership identity.  

Limitations 

A limitation of my research was that I was focusing on one educational practice to define 

my leadership identity. The Reggio Emilia approach is a philosophy built on the view of children 

being capable and knowledgeable about the world around them. Due to this approach being 

research-based there is no formal training and one cannot be Reggio trained. Due to the current 

world pandemic of COVID-19, my trip to the city of Reggio Emilia, Italy was cancelled. My 

connection to the philosophy had to be based on my trips to Opal School and the breadth of 

reading material available on Reggio-inspired practice. I was fortunate enough to experience 

multiple trips to the Opal School which allowed me to engage in meaningful reflection on my 

own teaching practice. These repeated visits and resulting shifts in my practice gave me a better 

understanding of the Reggio-inspired approach. The impact of these experiences directly 

initiated a shift in my own approach to education. These opportunities encouraged me to develop 

a strong sense of who I am both as a teacher-researcher and an educational researcher that is 

inspired by the Reggio Emilia approach.  

Another limitation is the development of educational practice into leadership identity. 

This reflection between my development is a personal journey and identifies that I have 

emerging views of leadership. These views have encouraged me to develop a sense of identity 
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both as an educator and as a teacher leader. These unique insights allowed me to discover where 

my leadership identity has developed and how my views will continue to shape my practice as an 

administrative leader. 

Self-study is a methodological research practice with its own limitation as the sole 

participant is oneself (Dinkelman, 2003). This is a limitation because it only supports a look at 

oneself rather than the whole organization. Also, it is imperative that the reflections are my own 

thoughts and not that of others. The discussions with my critical friend offered trustworthiness 

because it ensured that my reflections were my own. The work with my critical friend allowed 

me to form a deeper understanding of my research question and drew connections that were 

richer than me trying to answer it alone. 

Summary 

I utilized the self-study methodology in order to support the uncovering of my research 

question: How has my journey into Reggio-inspired education influenced my role as an 

educational leader? Self-study was the best fit for my research as it allowed me to reflectively 

look at both my past and present journey, and it was consistent with the Reggio-inspired 

philosophy (Edwards et al., 2012b). Through discovering the many themes within my reflective 

journals and with the support of my critical friend, I was able to clearly articulate my insights 

and discover opportunities for growing into an administrative leader. I brought value to my 

research by maintaining a tight focus on myself through the systematic approach I took in 

interpreting my data. Through understanding my own personal values as an educator and as a 

leader, I will then be able to support the values of others.  
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Chapter 4 – Findings and Results 

Introduction 

 This chapter highlights my findings in relation to my research question: How has my 

journey into Reggio-inspired education influenced my role as an educational leader? This 

chapter explains the three key themes that emerged from the experiences that have developed 

from my three trips to the Opal School in Portland, Oregon and the two weeks of personal 

reflections in April of 2020.  

Findings 

Themes. Through the analysis of my Opal School journals and my reflections from April 

2020, three key themes emerged. These three themes confirmed my connection between Reggio-

inspired practice and my leadership identity. These themes were identified and explored with the 

support of my critical friend. The three themes; (1) values, (2) agency, and (3) relationships were 

crucial to assisting me in making a link between Reggio-inspired practice and my leadership 

identity.  

Key Theme One: Values 

The key theme, values, emerged as being very prominent while coding both my Opal 

School journals and my current day reflections. Values had a significant impact in the 

development of my own pedagogy and in my growth as a leader. Through the coding of my Opal 

School journals, it was very evident how these values were developing and how over the years 

they were directly impacting my understanding of who I am as an educator. My deeper 

connection to the philosophy of the Reggio Emilia approach allowed me to better understand the 
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values I was holding near to me. Understanding my core values allowed me to become a more 

reflective teacher, and ensured that I was teaching with clear intentions. The development of my 

values emerged through my visits to Opal School. With each visit, I further developed my own 

beliefs and practice and then reflected upon them. This growth was essential in developing my 

educational pedagogy and eventually seeing myself as a leader. With the support of my critical 

friend, I was able to better understand what I believed and how it was here that my leadership is 

rooted and my current pedagogical thinking lies. Unpacking this idea and conversations with my 

critical friend allowed me to identify values as ‘my why’ for teaching.  

What I noticed. In the beginning, my understanding of my pedagogical shift was very 

cursory. I was not able to dive deep into any true reflections as they were usually superficial and 

gave me very little insight into what I was thinking. I was very stuck on observations and wrote 

more about what I was seeing than what I was thinking. During the last two visits, I saw much 

more reflection on my own thinking and more connectedness to what was shaping my pedagogy. 

The values that I had started to develop were reflective of how I was starting to honour 

the whole-child, as I was beginning to see them as ‘rich children’. By my final trip, I was 

developing a deeper understanding of my educational pedagogy. My view of the child was 

changing and this is very evident in my documentation below: 

My values for students are: Students are valued, contributing members of the classroom. 

Students are able to develop thinking and reflective skills. Students are able to become 

independent learners. Students are safe to take risks. Students feel listened to. (reflection, 

February 3rd, 2017) 
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These values are imperative to how I see children today, although the values have emerged into a 

more defined definition. When I reflect on my values today, I am able to see the parallels 

between my past reflections and to my current thinking. My values in education were 

documented in the previous reflection below: 

I believe that every child has the right to enter a school and feel safe and nurtured. 

Learning is focused around being student-centred and is supported by the BC 

curriculums Big Ideas. Lessons are built on enriching and open-ended inquiry-based 

lessons are built on student schema and provide experiences that move learning 

forward. Learning environments are constructed to be visually appealing and focus on 

the learner who inhabits the environment. Learning environments are a celebration 

where all learners are valued and are active participants. Environments are built on 

strong relationships and where everyone feels welcomed and respected. They are rich in 

collaboration, are vibrant, engaging and lively. I believe I am on a journey along with my 

learners guiding them and supporting them to have the best learning opportunity 

available. (reflection, April 10, 2019)  

At the same time, I was identifying the importance of what my values were and why they 

were so important to me but I also found that a new struggle was emerging. A shift in 

educational practice was occurring in the province of British Columbia within a very short period 

of time due to the Covid-19 pandemic. I could feel this internal struggle, as I reflected on both 

my practice and how we were collaborating with each other. As I reflected, I noticed that one of 

my biggest fears was that education would go backwards to a pre-twenty-first-century model of 

worksheets and rowed desks. I wrote: 
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Today as I create my first week of lessons for online learning, I fear education is going to 

go backwards and back to worksheets and independent learning that is not connected to 

the needs of the students. I am making sure that my students are outside and exploring 

their backyards and are communicating their learning with each other but how is this 

going to continue long term. Relationships are essential to my program and how are we 

going to connect to one another? After shifting away from desks and worksheets within 

my classroom how can I make sure that I continue to practice a Reggio-inspired 

philosophy when we are not in our environment? I feel there are more questions than 

ideas on how we can connect to learning. (reflection, April 8, 2020) 

This perspective continued to impact my reflections and I continued to question how I would 

build a connection with others. As I was reflecting on my views of leadership and trying to dig 

deeper into my own identity, I knew that identifying my own set of values was important and 

that when my values were challenged, I felt very uneasy. It was becoming clearer to me that 

maintaining my values was an essential part of who I was especially as I moved into more formal 

leadership roles. As an educator, these values were developed by understanding my educational 

practice and by recognizing the importance of child-centred learning environments. As a leader, 

this was still essential and was guiding me into the leader that I was becoming. 

 Many of my reflections highlighted the need to be connected to the learners. 

Understanding my value of seeing children as intelligent and capable, is similar to the view of a 

child in Reggio Emilia. I wrote: 

The values of Reggio really resonated with me and what I want for children. Not only my 

own children but my students. This line is fuzzy. I teach the way I want my children to be 
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taught. Experiences to push their learning further and do their best is what will help them 

move forward in life. When you can think critically and discover who you are as a person 

it is more important than making a map (model) of our planets. (reflection, April 7, 2020) 

The students in our school system right now need to be challenged to think critically and 

solve problems, both past and present to ensure they are engaged in learning. Creating a 

system that allows us to be curious and critical about the world around us deepens our 

connections with one another. Through these conversations, we will be able to then look 

at others and understand more about them. These conversations enrich the learning 

opportunities. (reflection, April 8, 2020) 

Conclusions. Values play an important part in the journey into understanding how Reggio 

guided my practice into leadership. I hold my values tight to my beliefs in education. I was 

finding it hard to connect and needed to dig deep into my own beliefs around education and 

leadership. I believe this allowed me to be honest and really look at what matters to me in 

education, what the future will hold, and why leadership matters during a time of uncertainty. 

When my values are unaligned or challenged by someone else, I can feel resistance within 

myself. Learning how to effectively deal with this uneasiness is important for me to be aware of, 

especially as I move into an administrative role. I will discuss this further in chapter 5 as a 

consideration for the future. 

Key Theme Two: Agency 

Agency was a theme that ended up connecting a few of the sub-themes together. This 

theme was very powerful and came out of the discussions with my critical friend. They were able 

to challenge and question me on how this was occurring and why it was essential to 
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understanding my pedagogy and the connection to pedagogical leadership. Agency is a place 

where empowerment allows others to take charge and make a change for themselves and others. 

It is where I am able to step back and allow others to take charge. When we allow others time 

and space to develop, we are encouraging them to take charge of their own learning. The view 

that all children have a hundred languages plays a significant role in how I will lead in the future. 

Allowing myself to focus on the learning and what is best for children will challenge my views 

of leadership within a school to an equitable stance within the school community. The analysis of 

my views around children and leadership were supported through the help of my critical friend. 

Through conversations with my critical friend, they questioned me, why I did not see 

myself as a leader early on? This is where agency not only found a place within my practice but 

within myself. This was an important part of the discussion that was unravelling and why I did 

not see myself as a leader early on. I was not ready. I needed more time to uncover who I was 

becoming and developing into. This is definitely evident in the next few years of developing as 

an educator and as a teacher leader. There was a definable shift in my practice that was emerging 

slowly. Understanding the role that agency played in this shift from teacher to leader was 

imperative. 

Agency played an important role in understanding my journey in Reggio-inspired 

practice and furthermore in my leadership development. This theme provided three sub-themes; 

the role of the child, the role of the teacher, and the role of the leader. These three subthemes 

emerged throughout my reflections in both data collections. 

 Role of the child. Children who are agents of their learning are able to engage in 

experiences that allow for a deeper understanding which is where true learning occurs. The 
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Reggio Emilia philosophy is built on the idea that all children are capable and rich. My own 

journey was enriched by my understanding of the philosophy and by each visit to the Opal 

School. This is reflected in my journals: 

When I assume children are not capable and able to engage in learning opportunities, I 

stop allowing them to learn in a responsive manner. I tell them that learning is only 

important the way I show them or guide them. I need to leave my own assumptions out 

and allow children new ways to try things and how they find their own spark for learning. 

(reflection, April 2013) 

The term ‘playful inquiry’ resonated with me today as it seems like a term that empowers 

children to drive their own learning. (reflection, June 20, 2015) 

My current day journals also reflected the need for engaging children and connecting to 

their learning. I wrote: 

It goes beyond walking into a classroom of children and learning everything about 

them, way beyond. It’s the excitement they feel about changing their minds or figuring 

something out. It is raw authenticity when you are deeply engaged in learning. The 

excitement everyone feels when you are in the zone. (reflection, April 9, 2020) 

When I am teaching and students are engaged in their learning opportunities, I feel it and I want 

them to also. I wrote: 

 I need them to find their spark. (reflection, April 8, 2020) 

When this is occurring, it is not only the students that are engaged, it is also the teacher. The role 

we play is an important one in developing the spark in children but also finding that spark within 

ourselves to engage our teaching. 
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Role of the teacher. As the development of my role in education changed, so did the 

manner in which I saw myself: 

We need to define our own curiosities. Redefining ourselves as teachers allow us to 

develop a better sense of our students. If we don’t see the value of what the children are 

doing as learners we are not going to give value to their work. (reflection, June 20, 2015) 

My focus was shifted away from myself and onto the children in my classroom and what they 

were doing. How can we work together to better create an engaging and enriching classroom 

environment? This shift also guided me into becoming engaged in my own enriching practice. If 

I was not engaged in my own role, I would not have wanted to participate in three learning 

opportunities at Opal School or change my learning environment to focus on children’s learning 

and not my own. 

With this shift in my mindset, my true journey of leadership began, and I was empowered 

by my own curiosity of motivating others and allowing them to feel the empowerment of the 

Reggio Emilia approach. This is when the learning moved away from myself and when I was 

ready to approach new leadership opportunities. These shifts were given time to emerge and 

were strengthened by the development of who I am as an educator as well as a teacher leader. 

This began the development of my ‘whys’. I reflected: 

 Who is your why? ( Who is the learning for?) What is your why?  How do you let your 

why engage? (reflection, April 6, 2020) 

The answer to those questions confirmed that I was shifting away from the focus being myself to 

allowing agency for others. To let this happen I needed to allow myself to let go of my own 

inhibitions and know it was not about me. This is where the understanding of the pedagogy 
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supported me and the development of my own agency. When I took charge of my teaching but 

let go of conforming to what I thought I should be doing as a teacher. This opened the door for 

placing the child at the centre. 

As my critical friend suggested, I did not open up my heart and mind until I was ready. 

They asked me: What do I need to do in order to engage others? What is different when I am 

engaging students and adults? (critical friend, personal communication, May 30, 2020) 

These questions made me go back and look at the data to notice that agency was developing 

within me in two different ways; as the role of the teacher and the role of the leader. Throughout 

our conversations I suggested: 

When I became empowered I was then able to empower others. What empowered me? 

Understanding myself as a teacher and how I can support others, opened the door for 

seeing myself as a leader. (conversation with critical friend, June 14, 2020) 

When I saw the benefits in others, I found ways to encourage them. It needed to be done 

as collaboration and to help others by lifting them up. This is where my leadership 

became collaborative. My administrator at the time had allowed me to develop my own 

agency by encouraging me to try new things and provided me with opportunities for 

leadership. (conversation with critical friend, June 14, 2020) 

My critical friend offered the suggestion, “often we need the permission to let go and find our 

voice”. (critical friend personal communication, June 14, 2020) 

 Role of the leader. Through the conversations with my critical friend, they questioned 

me around ‘my whys’. Why I did not see myself as a leader early on? I really took the time to 

reflect on this question. I believe that time is where the answer lies and is uncovered in the 
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process of my journey within understanding the Reggio Emilia approach and my own leadership 

identity. The reflections in my writing started to share the identity of how I will lead: 

My beliefs are essential for me to deepen who I was as an educator and how can I 

support others in supporting their students to see the potential in them. What questions 

do I ask? (reflection, February 3, 2020) 

 How do we lead when we are feeling our values are not aligned? (reflection, April 10, 

2020) 

This question guided a conversation with my critical friend who confirmed that time, patience 

and calmness are present in my leadership. We talked about the need to find a balance to allow 

others to support each other and to allow them an opportunity to find their own way. Also, in 

order to ensure that we are engaging the ones who are needing support. I said in our 

conversation: 

When we allow others to develop our teams by empowering our work together. We need 

to let others shine. It’s is about emphasizing what others are doing. It is not about me. 

Leadership isn’t the I and what I can do but what we can do together or what I can do 

to lift you up. (conversation with critical friend, May 30, 2020) 

Needing to know who you are as a leader was essential to understanding the journey from 

teacher to leader. As this developed and I understood how agency was an important part, I 

reflected: 

Not the transformation of your classroom, it is the transformation of your thinking. 

(conversation with critical friend, June 14, 2020) 



MY LEADERSHIP JOURNEY        63 

 

 

This statement summed up the development of my journey as I have transformed from teacher 

into leadership. Through focusing on my intentions behind my thinking allowed me to realize I 

was looking at the bigger picture and not the four walls of my classroom. It was not about me 

and my classroom but the community as a whole. 

Conclusions. Agency was uncovered to play a critical role in the development of my 

emergence as a leader. I will continue to lead others in the same manner as I empower my 

students in their own learning. The encouragement I provide to others will be part of my next 

steps and will address the future of my leadership practices.  

Key Theme Three: Relationships 

Like in Reggio Emilia, relationships play an important role in both my connection to my 

students and to the people I work with. I write and talk about relationships being important to me 

so it was not a surprise that it is one of my key themes. What did surprise me was the role that 

listening and connectedness played within relationships. They also play an important and key 

component of my values and beliefs in education. Upon reviewing my reflections, it was clear 

that listening and connectedness were directly linked to the key theme of relationships. 

Listening. Listening is a key component of relationships. We are unable to truly listen to 

what someone is saying unless we are listening and connected to the person. A child will open up 

and connect with you if they trust you. I reflected:  

Listening is something I have been reflecting on often throughout my journey in the past 

year. Listening is a key component of Opal School and many of my reflections had 

resonated around listening and listening deeply. One phrase that resonated was 

listening to thinking (reflection, April 2013). 
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The connection between listening to thinking happens when we are able to open ourselves up 

and build a caring relationship with anyone, student or adult. When we are engaged in deep 

listening we allow this relationship of openness. This was also reflected earlier in values but is so 

connected to the idea that relationships are built on listening and vice versa: 

Relationships are essential to my program and how are we going to connect to one 

another? (reflection, April 8, 2020) 

Through conversation with my critical friend, we had a very rich conversation around listening 

and learning while we are listening. They asked, “what role does listening play in establishing 

relationships with other staff members? (critical friend personal communication, May 15, 2020) 

This question initiated a discussion around when sometimes others are needing to just be heard 

and are not needing a response. This connects to the building of relationships with children as it 

does with adults. Many times, both adults and children just need to be heard and listened to, 

rather than just being told how to do something. This listening allows connections to grow and 

trusting relationships to develop. 

Connectedness. The idea of connectedness was evident in my current reflections. It was 

revealing the need for connection to both my students and other staff members. During the time I 

was teaching from home due to Covid-19. I was feeling lost and disconnected. When I was 

reflecting on leadership and the values I was holding close to my heart, the understanding for the 

need for connectedness was starting to grow. I wrote: 

Leaders need to build relationships with compassion and listening. (reflection, April 6, 

2020) 
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Compassion is one of my values of my leadership. To be able to provide responsive 

learning opportunities for others. (reflection, April 6, 2020)  

When we build trusting relationships within our classrooms and schools, our learning 

environments shift to allow us to continue to guide each other. During the time of at-home 

learning, I became concerned about this connection to one another. I wrote: 

How can we create connections from distance learning? How can we connect to the 

staff? (reflection, April 9, 2020) 

These questions reflected my thinking about one another but also guided what I was doing to 

ensure that connection could be possible. It was essential for educators to be collaborating 

together more than ever. We needed to ensure that we were not alone and we are able to 

strengthen the relationships of our school community. I wrote: 

Deep connections that come from face to face conversations. It is evident when we see 

someone, we light up. (reflection, April 9, 2020) 

It is hard not to be at school and not being connected. I feel very lost without my team. I 

am such a collaborative social person. I feel like I am lost without them. I really feel this 

need to connect to others which is essential for growth. (reflection, April 14, 2020) 

This awareness of the need to be a collaborative speaks to my connection to others and the need 

for a relationship with my team. It was becoming very evident that teamwork and decision 

making occurs when we work together as a caring unit. Relationships are at the basis of this need 

for connection. 

Conclusion. Relationships are an important part of who I am as an educator and leader. 

This connection to one another happens through listening and building connected relationships. 
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The understanding of the Reggio Emilia philosophy allowed me to understand the importance of 

connecting to others. This learning will provide me with the strength of building stronger 

relationships with others. I have already seen the strength of my relationship through the years 

and the way it has allowed me to be connected to others. 

Summary 

The coding and analysis of my reflective journals, both of Opal School and my current 

reflections revealed three key themes; (1) values, (2) agency, and (3) relationships. These key 

themes directly influenced my personal journey through the Reggio Emilia approach and my 

emergence into leadership. I was able to identify the areas that have guided my journey and I 

have answered my research question: How has my journey into Reggio-inspired education 

influenced my role as an educational leader? The theme of values was an essential component of 

who I am as an educator as well as a future leader. Values are what I hold close to my heart and 

have shaped my views of the Reggio Emilia philosophy. Agency plays a significant role by 

motivating and empowering myself and others to do the best work possible. The strength of 

relationships is built on the need to connect and listen for compassion and not always for 

answering. I confirmed that these three themes were essential to assist me in analyzing and 

reflecting on my journey as an educational leader. The need to empower others will support my 

leadership style by ensuring that I am encouraging staff with new and innovative ways of 

engaging with our students. This view is connected to the need of creating strong relationships 

with others through a caring community of listening and connectedness. Reggio-inspired 

education provided a strong vessel of knowledge that has shaped me into looking at education as 

a pedagogy and a way of being. 
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Through this discovery, I was able to identify key components that will allow me to be 

aware of factors that will affect my leadership in the future. This self-study was an understanding 

of myself as I transition from teacher to formalized leader. In the beginning, I was finding the 

need to define myself as a specific style of leader. With a deeper understanding of leadership 

styles from my literature review and my reflective writing, I feel I am developing a unique 

leadership style with characteristics of a pedological leader. My understanding and beliefs from 

the Reggio Emilia philosophy has allowed for this unique leadership identity to emerge. The 

journey became a personal self-reflection of who I am as an educator and who I am wanting to 

be as a leader. The next steps will be addressed in chapter five. 
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Chapter 5 – Conclusions and Recommendations 

Introduction  

This chapter concludes the finding of my research question: How has my journey into 

Reggio-inspired education influenced my role as an educational leader? The following connects 

my findings with the literature to support my next steps. 

Discussion 

The use of self-study methodology allowed my reflective thinking to uncover an honest 

connection to my practice and my leadership identity. This discovery allowed me to answer my 

research question: How has my journey into Reggio-inspired education influenced my role as an 

educational leader? The uncovering of my thinking not only allowed me to understand both who 

I am as a pedagogical educator and leader but also enhanced my awareness of transformative 

leadership. These findings identified three specific themes (1) values, (2) agency, and (3) 

relationships. Without the understanding and practice of Reggio Emilia, I do not believe that I 

would be the leader that I am today. Throughout this research, I was able to identify the 

importance of understanding one’s core values and how they guide change in our school 

communities. The reflections created through this self-study pulled together how one’s pedagogy 

can help support them into leadership.  

The theme of values allowed for understanding an educator’s own intentions and 

motivations. The values and philosophies that are exhibited by educators of the Reggio Emilia 

approach are unique. Gandini (2003) shared this view: 

Educators in Reggio Emilia have no intention of suggesting that their program should be 

looked at as a model to be copied in other countries; rather, they consider their work as an 
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educational experience that consists of reflection of theory, practice, and further careful 

reflection in a program that is continuously renewed and readjusted. (p. 27) 

This uniqueness allows educators to look at the way that one approaches education and ensures 

clear intentions are developed and the needs of one’s community are the focus. A Reggio-

inspired educator sees leadership as a community and believes that it is because of this 

collaboration that we are all leaders (children, teachers and parents). Loris Malaguzzi never saw 

his role as a leader or strictly as an administrator, but as a multifaceted role who helped 

contribute to children’s learning. Moss (2015) reflected:  

Malaguzzi, by contrast, offers an alternative of democratic and participatory management 

inscribed with an ethos of cooperation and dialogue and practiced in close relationship 

with the frontline. He was constantly engaged with and contributing to the everyday lives 

of educators and children, working ceaselessly to involve children, educators and parents 

with his ideas and to learn with them. (p. 14) 

This understanding that his role was for the children has contributed to understanding both the 

values of Reggio Emilia and oneself as an educator.  

When leaders are able to immerse themselves in the learning environment and into what 

is happening on the ground, a more cohesive and successful school environment emerges. This 

lived experience comes from the success of the Reggio Emilia schools and the structures 

Malaguzzi created within them. Moss (2015) recalls Malaguzzi’s views when he wrote: 

He did not just plan new schools and ensure their sound administration; he was constantly 

in them once open, taking the pedagogical pulse, engaging with all and sundry, talking 
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and listening. When he spoke about education and schools it was from first-hand and 

current experience. (p. 14) 

The importance of listening to your community allows leaders to connect to what is happening 

within their schools. Safir (2017) reminds us “by listening deeply to our colleagues, families, and 

students, we uncover a moral imperative for change” (p. 189). This deeper listening nurtures a 

caring and connected relationship within our schools. 

 The theme of relationships draws connections between the philosophy of Reggio Emilia 

and the strength of pedagogical leadership. Malaguzzi highlights the relationship with his views 

that “all children are rich, there are no poor children. All children whatever their culture, 

whatever their lives are rich, better equipped, more talented, stronger and more intelligent than 

we can suppose” (Cagliar et al., 2016, p. 414). When relationships are put at the forefront we are 

allowing schools to become an equitable, caring place to be. Pedagogical leadership’s strength is 

based around the relationship’s educators have with their school community. This relationship is 

where the parallels to Reggio Emilia lie and “pedagogic leadership is based on dialogue, not 

monologue, and the learners are essential participants in the discussion” (MacNeill, Cavanagh, & 

Silcox, 2003, p. 16). When listening and connectedness are the driving force for school change, a 

deeper connection to the community is made. This allows for the needs of the community to be 

the focus of the school’s goals and a clear set of school values to be established. The focus needs 

to be on the community and not that of the leader or the school district. This is where 

transformative change can occur allowing for a refocus on who the learners are and the needs of 

the community. Safir (2017) reminded us: 
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Listening leaders cultivate fertile conditions in their schools: a relentless focus on equity, 

a climate of trust that supports deep adult learning: and a commitment to student and 

parent voice, distributed leadership, and collaborative inquiry. Creating such a space 

begins with listening. (p. xxix) 

Creating this form of transformative change needs to be based on the desire to see that change 

needs to occur. A leader who is learning alongside the classroom and supporting the teachers 

through collaborative inquiry is going to be able to develop a responsive plan that is built on 

equity. The leader is not worried about themselves but that of the needs of their community. This 

is where the power to make a change for the better is. The shift in power lies within the 

community and agency becomes the driving force.  

 The theme of agency allows for all stakeholders to work together to allow a school 

community to excel. This empowerment diminishes the view that “schools can be rigidly 

hierarchal places, but we need only look beyond our field to see the impact of leader-ful 

organizations” (Safir, 2017, p. xxx). This emergence for change seems to be the driving force for 

education in British Columbia. This transformation will occur with the empowerment of teacher 

leaders within our schools. Our schools can then become a large connected community where all 

learners are engaged. Kaser and Halbert (2009) remind us of the power of community: 

It is our central belief that regardless of the innovative structures and new forms of  

schooling that are developed, the strongest forms of schooling will be characterized by 

trusting relationships and the development of outstanding learning by professionally 

connected and supported teachers. (p. 20) 
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To support this transformative change required for the future, educators need to develop clear 

values and engage with their community through relationships built on listening and 

connectedness. 

Limitations 

Self-study methodology is not generalizable and this thesis reflects my own thinking. 

LaBoskey (2004) reminded us of this when she wrote “self-study researchers are engaged in 

developing and testing these theories about teacher learning is through the investigation of our 

own practice, our own efforts to facilitate such learning” (p. 819). The personal reflections and 

perspectives come from the lived experiences of the researcher and therefore cannot be 

generalized to education as a whole. Despite these limitations, educators and leaders might find 

value in reflecting on their own practice to provide insight on creating system change.  

Next Steps 

 Implications for myself. The development of my core values and beliefs has been 

something that has been emerging since discovering my practice as well as the emergence of my 

leadership potential. My values have always been focused on learners and the needs of learners 

within my classroom and school community. These values are not just for children but for adults 

also. When looking to support adults, I need to ensure that I am meeting the learner where they 

are. How can I meet them where they are at and ensure that I am moving their learning forward? 

When looking at this it reminded me of an image in the halls of the Education Department of 

Vancouver Island University. The statement was ‘Curiosity Before Judgement’. This statement 

has made a large impact on how I continue to work with others and has become one of my 

values. The curiosity reminded me that everyone is coming to this work at different stages. We 
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are all on our own journey and we need to honour and support that journey however it develops. 

If I had not had people honouring my journey, I would not have moved past my first visit to Opal 

and developed into the pedagogical leader that I am today. Others valued curiosity before 

judgement and allowed me to navigate my own Reggio journey. It is where I need to continue 

navigating others and allow them to develop their own pedagogy. 

Values emerged throughout my journey as an essential key to understanding who I am as 

an educator and leader. Two essential quotes provide a reminder and connection to both Reggio-

inspired practice and leadership. The poem of  No Way. The Hundred is There. by Loris 

Malaguzzi, connects the essential values and beliefs of Reggio-inspired practice to the educator. 

I remind myself continually while reflecting on these values and often asking myself; what is the 

intention of the learning and who is the learning for? These questions ensure that the learning is 

focused around the learner and what their specific needs are. The second quote is from Brené 

Brown and focuses directly on how we lead. “Daring leaders who dive into their values are never 

silent about hard things” (Brown, 2018, p. 184). Her quote is reflective in how I continually need 

to remind myself of what I view as important to me as an educator. Some days are going to be 

hard and as a leader, I need to remember that through hard times we find growth. 

The process of this self-study and the personal journey of self-discovery highlighted an 

important part of who I am as an educator and what I need to be aware of as I move into 

leadership. As part of understanding my own philosophy and the journey through the Reggio 

Emilia approach, it became very apparent that when my values are not aligned with others, I may 

struggle to find common ground. As a leader, I will need to be aware of this limitation and 

ensure that I am listening to others and ensure that I am putting curiosity before judgment. This 
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will allow me to truly listen and find ways to engage and to empower others instead of 

discouraging them. 

The literature review revealed that pedological leadership provides school administrators 

with a holistic view of their school communities. I see many of the characteristics of a 

pedagogical leader within myself. My vision of a school community is similar to the one that has 

developed as my classroom community. When we reposition ourselves to look at leadership with 

a different light, we see the school community as a whole. Sergiovanni (1996) suggests: 

Leadership for meaning, leadership for problem solving, collegial leadership, leadership 

as shared responsibility, leadership that serves school purposes, leadership that is tough 

enough to demand a great deal from everyone, and leadership that is tender enough to 

encourage the heart- these are the images of leadership we need for schools as 

communities. (pp. 184-185) 

His view is one that connects me to the roots of the community and finding joy and 

heart in what I do. I am also reminded by one of Loris Malaguzzi’s quotes, “nothing 

without joy” (cited in Rinaldi, 2013). The idea that we have to make sure that what we 

are learning and teaching brings both joy to the students and the teacher is essential. If 

we are not enjoying teaching then our students are going to be disconnected and 

disengaged. The connection to the literature allowed me to develop a better 

understanding of who I was as an emerging leader, but most of all who I want to be as a 

leader. That leader will guide others through the rich knowledge of what she values and 

how she views a school as being a connected place where all children have rich learning 

opportunities. 
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 Implications for other educators. Our shifting educational environment in British 

Columbia has allowed for educators, both teachers and leaders, to explore innovative ways to 

engage learners. British Columbia’s redesigned curriculum has opened the doors for educators to 

explore a variety of educational practices. The Reggio Emilia approach has become an 

educational practice that has allowed educators to develop a responsive program that is built on 

specific values and relationships with others. While building on Malaguzzi’s view that all 

children have a hundred languages we can discover an open inquiry-based approach to learning. 

This approach allows students to engage and to become agents within their own learning. The 

opportunities for students and teachers to engage in open conversations and connect to each other 

reinforces the importance of relationships and connectedness. This form of learning also allows 

for educators to develop a need to collaborate with other educators and to utilize administrative 

teams in different ways. The desire for teachers to develop new forms of instruction that engages 

the learner to develop learning strategies for an unknown future also requires leaders to redefine 

their leadership styles. Educational leaders who are moving toward a personal relationship based 

style are assisting their teachers in transforming our educational landscape.  

 The Reggio Emilia approach values collaborative non-hierarchal working environments, 

where decisions are made together. Pedagogical leadership provides a form of leadership that 

allows for open-door communication and focuses on the school community. Through strong 

relationships, an administrator can support their staff to work together on their school goals. The 

development of these goals will be supported by the administrator’s understanding of their own 

pedagogical views that are focused on the whole school community’s needs and not that of 

individuals. Through the research of this thesis into leadership identity and leadership, it was 
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evident that a shift in leadership was occurring. If schools are “meeting the needs of the 21st 

century the principal in primary and secondary school must play a more dynamic role and 

become far more than an administrator of top-down rules and regulations” (OECD, 2009, p. 

191). There continues to be a gap with what strong pedagogical educators provide as leadership. 

The reflections within this thesis may help support stronger communication within educational 

leadership to discuss the strength of pedagogical leadership. Together, educators will be able to 

share their strong values and views of children to strengthen their school communities. 

As educators, understanding our ‘whys’ is imperative to understanding our core values 

and beliefs. Sinek (2011) reminds leaders that “you have to earn trust by communicating and 

demonstrating that you share the same values and beliefs. You have to talk about your WHY and 

prove it with WHAT you do” (pp. 84-85). The process of reflecting on one’s practice supports 

the uncovering of one’s value system and the discovery of the ‘whys’. The use of self-study 

methodology allows educators to truly reflect on one’s why and deepen their understanding of 

who they are as an educator. This understanding allows for an awareness of the whole system 

and that we are on part of a very bigger picture. This thesis is very much a personal journey but 

highlights the importance of understanding your own educational values and the roots that they 

stem from. Other educators will be able to see the importance of self-reflection and be able to see 

that by reflecting on oneself we are able to support others along the way. 

Implications for further research. Further research in the area of pedagogical 

leadership and the connection to Reggio-inspired education would help support transformative 

change in schools in British Columbia. Understanding the different types of leadership required 

to support the changes that are occurring in our education system today, would allow for future 
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growth. As the shift in teaching practices occur and more educators adopt these practices, it is 

imperative that schools are led differently.  

A quantitative method of research would provide a statistical analysis of how the Reggio 

Emilia approach has impacted British Columbian educators and how many of those educators 

would identify themselves as a pedagogical leader. As for further research for myself, I can see 

conducting another self-study to further understand my own personal journey after being in a 

formalized leadership role. This research would allow me to further reflect on my own self-

discovery of my leadership but will also continue to draw on the connections on how Reggio-

inspired education has influenced me as a leader. 

Conclusion 

 The writing of this thesis was as much of a journey of self-discovery as the uncovering of 

the answers to my research question: How has my journey into Reggio-inspired education 

influenced my role as an educational leader? During the process, it has become very clear that 

the Reggio Emilia approach has become a way of life for myself and is naturally embedded into 

the way I think about children and education. As I look at my goals beyond the classroom, I 

know that the three key themes (1) values, (2) agency, and (3) relationships, will continue to 

guide the way I lead. The focus around the awareness of my core values and beliefs, empowering 

others through agency, and building strong relationships will guide my strength in future 

opportunities. Malaguzzi’s view of the goals of the school in Reggio was “to make a lovable 

school, industrious, inventive, liveable, documentable and communicable, a place of research, 

learning, re-cognition and reflection, where children, teachers and families feel well - is our point 

of arrival” (Values, n.d., par. 1). This view is the ideal image of school that I would like to be a 
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part of. It values the educator, the learner and the community that it belongs to. As I hope to 

move to the next level of leadership, I will continue to be inspired by the Reggio Emilia 

approach and help it to continue to guide the way that I lead. 
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Consent Letter 
 

 

My Leadership Journey into the Reggio Emilia Philosophy 

Principal Investigator 

Kelli Lundie, Student 

Masters of Education 

Vancouver Island University  

Faculty Supervisor 

Dirk Huysman 

Faculty of Education 

Vancouver Island University 

 

 

I am a student in the Master of Education in Educational Leadership Program at the Vancouver 

Island University (VIU). My research, entitled “My Leadership Journey into the Reggio Emilia 

Philosophy,” aims to analyze my implementation of the Reggio Emilia educational approach 

through the lens of leadership theory. The purpose of my research is to conduct a self-study 

which will allow me to better understand and develop my identity as a Reggio Inspired educator 

and leader within my school and district. The goal of this research is to identify leadership 

qualities that are supported and enhanced by the Reggio Emilia Approach.  

 

You are invited to participate in my self-study research as a critical friend. You will be asked to 

provide feedback, ask critical question, engage in conversations, and encourage further reflection 

regarding the findings I am identifying in my study. The study will occur over a two month time 

period. We will meet through Zoom Conferencing,( https://zoom.us/ ) three times during the 

study. Due to the current health concerns due to Covid-19, all meetings will occur through Zoom 

Conferencing to ensure social distancing and will adhere to the zoom privacy 

(https://zoom.us/privacy) and BC privacy laws. Your participation in this study is completely 

voluntary. I am inviting you to be a critical friend for this study because it will provide me with 

another perspective on my reflections and add value to my findings in my research. I recognize 

that we have a relationship as we are friends outside our profession, but ask you not to feel 

unduly influenced to consent. There will be no negative consequences if you decide not to 

consent to participate. 

 

Depending on the information you provide, there may be a risk that the information you provide 

might cause loss of social status and/or embarrassment and or privacy. To mitigate this risk, you 

can choose to be identified by a pseudonym in the products of the research, and will have an 

opportunity to provide or deny consent to be quoted. I will keep our conversations confidential, 

https://zoom.us/
https://zoom.us/privacy
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and you will have opportunities to review transcripts of our discussions, and to withdraw any 

comments you wish. There is a potential that others might be aware of your participation in the 

study. Depending on the information you provide, there is a risk that you may be identifiable to 

those who know you.  

 

With your permission our discussions will be audio recorded, and later transcribed. I will provide 

you with a draft of my write up including transcriptions, reflections, and findings. You will have 

the opportunity to change or withdraw any statements made, up to the day the thesis is submitted. 

Electronic data will be stored on a password-protected computer. Signed consent forms and 

paper copies of interview transcripts will be stored in a locked filing cabinet within my 

residence. Data will be deleted and shredded after completion of the study, approximately 

August 31st, 2020.  

 

The results of this study will be published in my Master’s thesis, and may also be used for 

conference publications, presentations, and published in peer-reviewed journals.  

 

 Your participation is completely voluntary. You may withdraw from the study at any time up 

until the day the thesis is submitted, for any reason and without explanation. If you choose to 

withdraw from the study, all information you provided during the discussion would be 

withdrawn from the study and destroyed.  

 

I have read and understand the information provided above, and hereby consent to participate in 

this research under the following conditions:  

I consent to the discussions/conversations being audio recorded. 

 

Yes                                     No               

I consent to being quoted  in the products of the research.  Yes                                     No               

I consent to/prefer being quoted by name. 

 

Yes                                     No               

I consent to being referred to by a pseudonym (or as critical friend). 

Choice of pseudonym ___________________________ 

Yes                                     No               

 

Participant Name ____________________ Participant Signature ________________________   

  

I, Kelli Lundie, promise to adhere to the procedures described in this consent form.  

Principal Investigator Signature __________________________ Date _______________  

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at 250-740-6631 or by email at reb@viu.ca. 
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