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Abstract 

Every student deserves the right to a quality education. For an individual with special education 

needs, the Individual Education Plan (IEP) is the gateway to a quality education. Pre-service and 

in-service teachers believe that they are inadequate at supporting students with special education 

needs and require professional development to gain the knowledge and skills to effectively 

engage in the IEP process. This project explores the essential components teachers require to 

effectively engage in the IEP process; specifically, in the development, implementation and 

progress monitoring of quality IEPs. The IEP Guide for Educators has been developed to aid 

educators to effectively use the IEP as a functional tool in planning, implementing, monitoring 

and reviewing educational practices to provide meaningful enriched educational experiences for 

the most vulnerable student population, individuals with special education requirements. 

Keywords: Individual Education Plan (IEP), IEP Development, IEP Implementation, IEP 

Progress Monitoring, Special Education, Special Education Programming. 
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Chapter 1: Introduction 

Every student deserves the right to a quality education. For an individual with special 

education needs, the Individual Education Plan (IEP) is the gateway to a quality education. 

An IEP identifies the student's specific learning expectations and outlines how the school will 

address these expectations through appropriate programming, as well as specific instructional 

and assessment strategies (Ontario Ministry of Education, 2017). An IEP is developed if a 

student is identified as an "exceptional pupil" (Ontario Ministry of Education, 2017). An 

exceptional student is a "pupil whose behavioural, communicational, intellectual, physical or 

multiple exceptionalities are such that he or she is considered to need placement in a special 

education program by a committee" (Ontario Ministry of Education, 2017, p. A3). An IEP may 

also be developed for a student that has been deemed by the district to require special education 

programs or services to attend school or to enter the learning to achieve curriculum expectations 

(Ontario Ministry of Education, 2017). 

To develop, implement, and monitor a quality IEP, an educator is required to have an in

depth knowledge of the learner, curriculum, special education policies and procedures, effective 

instructional practices, and good communication skills. If a student is deemed exceptional, the 

IEP process should be completed by an Identification, Placement, and Review Committee 

(IPRC) team, a team comprised of the classroom teacher, school administrator, school special 

education resource teacher, parents, and paraprofessionals who have tested the student or are 

providing services for the student (Lytle & Bordin, 2001). When a student does not have a 

formal identification, it is still recommended that a team is established to engage in the IEP 

process. A team is distinguished by the interaction among its members. When an IEP team 

moves beyond a group of people working, to having a collective purpose and/or goal, the team 
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becomes effective in accomplishing the set outcome. "Effective IEP teams show the following 

characteristics: identifiable roles, positive social support, proximity, distinctiveness, fairness, 

similarity and effective communication" (Lytle & Bordin, 2001, p. 40). The IEP process should 

focus on how the student will progress through the Ontario curriculum, with or without 

accommodations, modified curriculum expectations, and/or alternative programs. The process 

should also include how the student will transition year to year and/or detail any key transitions. 

Although the classroom teacher is supported by the IEP team, the classroom teacher is 

2 

the one responsible and held accountable for the development, implementation and monitoring of 

the plan (Ontario Ministry of Education, 2017). The Ministry of Education (2012) stated that the 

IEP is a critical tool in driving achievement and well-being for students with special education 

needs. As a result, the quality of a student's education is dependent upon the teacher and their 

ability to successfully partake in the IEP process. "Data from the work of Sanders and 

Colleagues (Sanders & Hom, 1998; Sanders & Rivers, 1996) suggest that spending several years 

being taught by less effective teachers can have devastating effect on achievement outcomes for 

students" (McLeskey & Billingsley, 2008, p. 295). 

Special Education in Canada 

Under the constitution of Canada, education is the responsibility of the provinces. In 

Canada, it is required that an individual program be designed and implemented for students 

identified as having special needs. Each province/territory has developed its own legislation, 

policies, standards and guidelines, but the essentials are very similar. Despite similar provincial 

IEP policies and guidelines, IEPs vary greatly across Canada. The research on IEP content raises 

a number of important implications for practitioners, researchers, and policy makers (Blackwell 

& Rossetti, 2014). The studies on IEP development as it relates to legal requirements and 
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procedures present concerning findings. It indicates that schools continue to struggle with the 

basic procedural and substantive requirements of the IEP (Blackwell & Rossetti, 2014). 

Consequently, it should not be assumed that students with special education needs are receiving 

the quality education that is outlined in provincial IEP policies and guidelines. Synthesizing what 

we know about IEP development can help inform educator practice at the district and provincial 

levels, and can inform future research agendas and policy making (Blackwell & Rossetti, 2014). 

Personal Context 

As an educator having worked in both the secondary and elementary panels, I 

experienced how difficult it is to navigate your way through special education. Throughout my 

experiences, Special Education looked significantly different in the secondary panel than in the 

elementary panel. The Secondary Department Head of Special Education develops and updates 

student IEPs. At the time, it seemed puzzling to me how the department head could create the 

IEP and identify the specific accommodations and/or modifications that were essential to the 

student when the department head was not present in classroom. Secondary teachers also 

believed that when a student transitions to secondary, their special education needs were met 

through the streaming of course levels; for example, many teachers believed that a student with 

an IEP should enter essential or applied level courses. In the secondary system in Grades 9 and 

10 there are three course steams; academic, applied, and essential. In Grades 11 and 12 the 

course pathways switch names to university level, college, and workplace. When students with 

IEPs transition to secondary school, many high school educators believe that these students 

should be enrolling in essential or applied level courses, as their belief is that there are too many 

learning gaps and in high school there is not enough time to close learning gaps when the 

educator has to get through the curriculum. However, the problem with this thinking is that many 
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students are capable of being successful in applied and they miss the opportunity to maximize 

their fu llest potential. When I was in the Secondary panel, at the beginning of my career, I did 

not understand the impact those beliefs and practices had on a student's academic experience 

during their secondary school years and in their future. Upon moving to the elementary panel, 

the beliefs and practice were ve1y different. Elementary teachers advocated for students on an 

IEP to enter the academic stream. The belief was that, for example, a student with a learning 

disability, with average to above average intelligence, was capable of succeeding in the academic 

stream if their learning requirements were met. In elementary schools I also noticed that the 

majority of classroom teachers wrote their own IEPs, with the assistance of the Special 

Education Resource Teacher (SERT) ifrequired. However, in both panels many educators and 

department heads struggled to develop, implement and monitor quality IEPs. While supporting 

teachers across the district it was evident that teachers' beliefs, knowledge, skills and practices 

with students with special educational needs varied. However, teachers from both panels were 

asking for help to better support their students with special education needs. They often 

expressed that they had never really understood how to develop an IEP or how to use it. Students 

with an IEP have specific learning accommodations and modifications that are essential for them 

to be successful at school. Without the foundational teaching strategies, these students, although 

capable, often cannot enter grade level expectations. In my experience, teachers often create an 

IEP with a modification by decreasing the student' s grade level expectations. Teachers believe 

that this level of programming explained the achievement gap and justified why students are not 

being successful with the grade level content. However, the purpose of the IEP programming is 

to close the achievement gap through specific goals, teaching strategies, and assessment 

methods, not to explain the gap. However, as teachers continue to create these types of IEPs they 



QUALITY IEP DEVELOPMENT, IMPLEMENTATION, AND PROGRESS 5 

are unable to provide the foundational teaching practices layered with specific programming that 

is outlined on the IEP. Over time, the achievement gap grows wider and students fall through the 

cracks, doors begin to close and their pathway changes. When teachers start with the core 

foundational teaching strategies such as Universal Design for Leaming (UDL) and Differentiated 

Instruction (DI), and implemented the general accommodations associated with these principals 

into their regular teaching routines, the vast majority of students successfully enter grade-level 

curriculum expectations. An IEP is not needed to direct this approach and these general teaching 

strategies to meet student needs. Some students require specific accommodations that are 

essential to their academic success. Those accommodations are written in an IEP. When an 

achievement gap is still present after general accommodations have been implemented and they 

are written with the purpose of closing the learning gap through intentional teaching and 

individualized accommodations the majority of students could enter grade level curriculum 

expectations. Some students would require accommodations that would be essential to their 

academic success. If the achievement gap was still present after accommodations were 

implemented, then the IEP team would create an IEP program page. The IEP program page 

would keep students working to meet expectations at their grade level, decrease the complexity 

so the teacher could write specific goals, teaching strategies, and assessment strategies to close 

the achievement gap. Instead, working with teachers across the district I would often see the 

following example: A student in the junior division has a decoding deficit in reading, the teacher 

would create an IEP Program Page in Literacy or Reading with a modification by decreasing the 

reading level; the grade level was often modified to one to two levels below the student' s 

placement grade, where the decoding benchmark was at. This form of programming limits the 

student' s learning. The IEP Program Page needs to be explicit in stating that the student will 
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complete the grade level expectations with a modification in decoding. This clearly 

communicates the learning gap the team is going to close. The programming would also entail 

the teaching strategies that will close the learning gap and the assessment methods that will 

identify when the learning gap has been closed. With the appropriate accommodations, the 

student can enter the remaining overall expectations in reading and literacy. With this method of 

specific programming, the achievement gaps do not widen and a student's pathway level will not 

be affected. This will promote opportunities for the student to maximize their fullest potential by 

aligning IEP goals to curriculum expectations. 

During a professional development workshop, a teacher stood up and stated, "Every 

teacher needs to participate in this learning; why didn' t we learn this earlier?" That statement 

inspired me commit to assist teachers in becoming more aware of the important tool the IEP is to 

inform their teaching and their student 's learning. Specifically, I want to support teachers to 

better understand and engage meaningfully in every stage of the IEP process, and for teachers to 

realize the significant impact, even at the early stages in learning, that their program decisions 

have on a student's life. I want to create a culture where we celebrate what the student can do 

and leverage student strengths to close learning gaps. I believe we can educate teachers so they 

have the knowledge and skills to meet all student needs. Teachers need to feel confident in their 

ability to engage in the IEP process daily. The Ontario Ministry of Education (2013) indicates 

that " student success depends on educators' clear understanding of their students' strengths and 

needs, learning style, readiness to learn in a given subject, and the kinds of learning tasks that 

will engage their interest and stimulate their thinking" (p. 8). This information will be the 

foundation to make programming decisions that promote high expectations. 
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Professional development in this field needs to be a priority. Teachers are legally required 

to program, implement, and monitor the effectiveness of IEP programming. Without building 

teachers' content knowledge, building self-efficacy and shifting attitudes towards an inclusive 

education system, change will not occur. Students will continue to fall through the cracks and 

their trajectories will be at stake. "We need to ensure that the greatest influence, the teacher, is 

optimized to have powerful and sensationally positive effects on the learner" (Hattie, 2003, p. 3). 

Rationale for Project 

The intention of this resource is to support educators to gain the knowledge and skills to 

better support students with special education needs in their classrooms. The resource is an IEP 

guide on how to align the development, implementation and progress monitoring of quality IEPs 

to Ontario policies and procedures. Through self-guided professional development of The IEP 

Guide for Educators, the learning platfonn, in the form of an online website, will provide 

opportunities for educators to access the guide, build content knowledge, engage in professional 

dialogue and continuous reflection that will shape teacher attitudes and promote self-efficacy 

pertaining to the IEP process. As a complement to the guide, I will also offer IEP consultation to 

educators that are interested in the service. It will allow educators to individualize their learning 

expenence. 

Provincial policies and regulations were created to ensure a consistent quality of 

education for students with special education needs. Yet the education that individuals with 

special educational needs receive, is far from consistent or equitable. The IEP is the conceptual 

and practical intersection of policy, schools, and families of students with disabilities. As such, it 

is the foundation for effective special education and related services. However, research states 

that there are many barriers that prevent this from effectively taking place. This Master of 
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Education project aims to provide a tool to address the prevailing number of teachers who feel 

that they are not equipped to engage in the development, implementation and monitoring of 

quality IEPs aligned to the Ontario IEP policy and regulations. This project will be of value to 

the field of special education by providing professional development opportunities to the 

educators that struggle to support our special needs population. In addition, it will support 

administrators to build knowledge and skills to effectively lead their school teams to actively 

engage in the IEP process and feel confident to deliver ongoing IEP professional development. 

As Hattie (2003) suggested: 

It is what teachers know, do, and care about which is very powerful in this learning 

equation ... I therefore suggest that we should focus on the greatest source of variance 

that can make the difference - the teacher. We need to ensure that the greatest influence 

is optimized to have powerful and sensationally positive effects on the learner. (p. 43) 

Teachers have expressed that they do not have the knowledge and skills to effectively 
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support the special education population through the IEP process (Brownell et al. 2005). 

Teachers in pre-service programs enter the profession without the capacity to support the most 

vulnerable students (Bannister-Tyrrell et al. 2018). Provincial and district learning opportunities 

for teachers throughout their profession are inconsistent and limited (Gregory, 2015). This 

project will provide learning opportunities that teachers have identified as an area of need and of 

interest. The learning is rooted in effective researched-based strategies. Teachers cannot be 

expected to effectively engage in the IEP process and support the needs of the students with 

special education needs if they do not feel that they have the capacity to do so. Every student 

deserves the right to great teacher, not by chance but by design (Hattie, 2017). Teachers have a 
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significant impact on a student's learning trajectory. This IEP resource will give educators the 

knowledge and skills needed to have a positive impact on the students learning. 

9 

My project outlines and shares best practices to meet the needs of students with special 

education needs through the development, implementation and progress monitoring of quality 

IEPs. I have selected to share this information through The IEP Guide for Educators. The guide 

will be published on a website. This platform will allow easy access for educators in Ontario but 

also from across the globe. Although educators across the globe will have access and benefit 

from the content, the modules will be aligned to the Ministry of Ontario's policy and regulations. 

Educators will have access to IEP development, implementation and progress monitoring 

professional development, where they can independently navigate self-d irected learning. The 

goal is that access to the professional development will have a positive impact on educators and, 

in turn, impact the quality of education we provide for students with special education needs. 

Project Guiding Questions 

The review of the research literature on effective IEP development, implementation and 

progress monitoring and the design of The IEP Guide for Educators and website components are 

guided by the following questions: (1) How can the resources be designed to support educators 

in the development, implementation and progress monitoring of quality IEPs that align with 

Ontario IEP policies and procedures? (2) How can the learning be designed to align with the 

Ontario provincial policies while meeting the needs of educators? (3) How can the learning be 

practical and easily implemented? and, (4) How can the website be designed so that educators 

can either access the resources quickly and/or engage in deep learning? 
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Chapter 2: Literature Review 

The purpose of this chapter is to review the literature and examine the research regarding 

quality IEPs and how teachers engage in the process. First, the history of Special Education in 

Ontario has been included to help the reader understand how Special Education has evolved over 

the years and how pivotal it is to continue to move forward. Next, the literature explores teacher 

self-efficacy and attitudes towards special education and its role in the teacher's ability to 

actively engage in the IEP process. The chapter concludes with an investigation of the literature 

on barriers and best practices in the development, implementation and progress monitoring of 

quality IEPs that a lign to Ontario Ministry expectations. 

History of Special Education in Ontario 

Special Education has changed a great deal throughout the decades. The main change 

pertains to moving from segregating individuals with special needs to including them in the 

regular classroom. Advocates fought for equal rights for individuals with special needs for many 

decades. Bill 82 was a movement that would change the future of education for students with 

special educational needs. The history of special education is imperative in understanding where 

we have come and how we will continue to chart our way forward. 

1950s 

During the 1950s, special education emerged in Ontario. The Hope Report was released. 

This document marked a significant expansion of special education programs to serve children 

w ith disabilities. During this decade advocates fought that individuals with disabilities deserved 

the opportunity and equal rights to education. 

1960s 
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In 1961 the Ontario Human Rights Code came into effect as well as the Robarts Plan. 

The Robarts Plan reorganized the secondary program. The plan streamed studies into three 

pathways including a two-year program that prepared students for jobs, a four-year program that 

included vocational training, and a more traditional five-year program. In 1968 the Hall-Dennis 

report was released. The purpose of this report "outlined a series ofrecommendations advocating 

numerous child-centered reforms (such as open classrooms, special education, and the abolition 

of corporal punishment)" (Clausen & Easton, 2015). It reinforced that eve1y individual has the 

right to have equal access to learning opportunities that best meet their needs. 

1980s 

Jn December of 1980 an Act to Amend the Education Act, Bill 82, came into effect in 

Ontario. Bill 82 was part of a movement towards providing all students with disabilities the 

opportunity of a publicly funded education. Bill 82 trailed after The Education for All 

Handicapped Children Act, which the United States of America passed in 1975. This Act was 

later named The Individuals with Disabilities Education Act (IDEA). Zegarac (2008) identified 

that the central component of Bill 82 required the publicly funded school system in Ontario to be 

responsible to meet the needs of exceptional pupils. For the first time, Ontario was required to 

provide special education programs and services or to purchase these services through an 

agreement with another publicly funded school board. "Bill 82 stands as a landmark in special 

education in Ontario, and its principal provisions remain in the Education Act" (Ontario Ministry 

of Education, 2013). Although it is a landmark, students with special education needs were still 

not guaranteed access to their local school, nor a mainstream classroom. Individuals with special 

education needs, although their needs were required to be met, they were still very much 

segregated. 
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1990s 

Throughout the 1990s the Ontario Ministry of Education made special education a 

priority. This was represented through legislation, regulations and policy statements. In 1991, the 

Minister of Education declared that wherever possible, with parent petmission, the integration of 

exceptional pupils into local community classrooms should be the nonn in Ontario (Zegarac, 

2008). Students with special needs now had the right to be an inclusive member of their local 

mainstream classroom. The Ontario Human Rights Code has also been an important factor in 

supporting students with special education needs in the Ontario education system. 

2000s 

In 2005 the Ministry of Education released Education for All: The Report of the Expert 

Panel on Literacy and Numeracy Instruction for Students with Special Education Needs, 

Kindergarten to Grade 6. "This document was instrumental in helping to improve achievement 

in literacy and numeracy among students with special education needs" (Ontario Ministry of 

Education, 2013, p. 3). Education for All, K-6 was supported by two projects. The first was 

Essential for Some, Good for ALL conducted by the Council of Ontario Directors of Education 

(CODE) from 2005 to 2008. The second project was The student Assessment Project, 

Kindergarten to Grade 4, conducted by the Ontario Psychological Association. These two 

projects significantly impacted educators and drove the Ministry of Education to develop a 

resource that would support educators in raising the bar and closing the achievement gap for all 

students, from Kindergarten to Grade 12 (Ontario Ministry of Education, 2013). There was an 

advisory group consulted throughout the development to ensure the resource aligned with 

ministry policies and initiatives. The document was updated in 2017 and now is included in the 

Special Education in Ontario, K-12 resource guide. The Special Education in Ontario, K-12 
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resource guide is a document to support school boards and schools in their effective delivery of 

programs and services for students with special education needs. It also provides comprehensive 

and current info1mation about special education legislation, regulation, and policy and is aligned 

with current Ministry of Education directions for special education programs and services 

(Ontario Ministry of Education, 2017). 

Special Education in Ontario Today 

The Ministry of Education (2017) stated that all students, including those with special 

education needs, require programs that provide them with the best possible opportunities to learn 

and to maximize their potential across Ontario. The Ontario Human Rights Commission (2018) 

also stated that there needs to be an emphasis on accommodations that promote integration and 

full participation for individuals with special education needs. Throughout the decade, thanks to 

many advocates and policy makers, Ontario has moved from a segregated education system to a 

full inclusion model that values all learners' rights. Although this is the way forward, it has not 

been an easy change for most educators. It places demands on educators to have the knowledge 

and skills to support students with varying complex special education needs. However, most 

teachers did not receive substantive pre-service or in-service learning and therefore struggle to 

meet the students' needs in an inclusive classroom environment (Jorgensen & Lambert, 2012). 

Blackwell and Rossetti (2014) stated that the IEP is the foundation for effective special education 

and related services which leads to positive student outcomes. However, the IEP is often viewed 

as a paperwork requirement by teachers (Blackwell & Rossetti, 2014). If the IEP is only viewed 

as a paperwork requirement, "this is a crucial opportunity for developing and implementing 

meaningful educational experiences for students with disabilities that will be missed and the 

intention of the IEP will not be fulfilled" (Blackwell & Rossetti, 2014, p. 12). 
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Teachers' Attitudes and Self-Efficacy Towards Students on an IEP 

A teacher's attitude and self-efficacy towards the IEP process has a significant impact on 

student success (Leggio & Terras, 2019). Teacher self-efficacy and positive teacher attitudes are 

essential qualities of effective special education teachers (Leggio & Terras, 2019). Students will 

make the most gains academically and behaviorally when they have a teacher who believes in his 

or her own ability to help students succeed and who have a positive attitude toward them (Leggio 

& Terras, 2019). 

Teacher Self-Efficacy and Attitude 

Self-efficacy is defined as a person's beliefs about their capabilities and a person's self

efficacy determines how they feel, motivate themselves, and behave (Achurra & Villardon, 

2012). Tschannen-Moran and Hoy (2007) identified that self-efficacy affects a teacher's level of 

effort, the goals one sets for themselves, teacher persistence and resiliency. Dibapile (2012) 

concluded that teacher efficacy promotes teacher effectiveness and improves productivity, which 

impacts student success. McLaughlin and Marsh ( 1978) were the first researchers to demonstrate 

the relationship between teachers' self-efficacy and student achievement. Since then, other 

scholars on the subject have confirmed this relationship (Caprara et al., 2006; Dee & Hoy, 2008; 

Dibapile, 2012; Muijs & Rejnolds, 2001; Ross, 1992; Skaalvik & Skaalvik, 2007; Wolters & 

Daugherty, 2007). 

The effectiveness of a teacher is affected by his or her disposition (Leggio & Terras, 

2019). Attitude is a component of a teacher's disposition. Therefore, the teacher's disposition on 

special education would have a substantial impact on the students they teach. Richardson ( 1996) 

stated, " attitudes and beliefs are a subset of a group of constructs that name, define, and describe 

the structure and content of mental states that are thought to drive a person' s actions" (p. 102). A 
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teacher' s attitude is a critical determinant of student success. Stronge et al. (2011) identified that 

the common denominator in school improvement and student success is the teacher. Teachers' 

attitude towards teaching and their self-efficacy regarding competencies as teachers begins to 

develop during their pre-service teaching program. However, students in Achurra and 

Villardon's (2012) research study did not reflect on their attitudes or self-efficacy after their pre

service field study placements. Achurra and Villardon' s (2012) research is important to note: 

Due to the enormous influence that this construct has on student teaching and learning, it 

is essential to create a high sense of efficacy from the teachers' initial training since, 

according to the authors, once the perception of efficacy is established, it tends to be 

stable and resistant to change. (p. 372) 

Achurra and Villardon (2012) also suggested pre-service teachers require more than self

efficacy to be effective teachers and stated that to be an effective teacher, one must believe in the 

need to engage in ongoing professional development. There is a magnitude of knowledge, skill, 

and responsiveness required when engaging in the IEP process. If teachers' perceptions were 

evaluated in the pre-service program faculties could better support teacher candidates before 

entering the profession. The study confirmed that taking undergraduate units of study that 

focused on inclusive education had a positive effect, not only on knowledge about disability and 

ability, but also on students' self-assessed competence and willingness to teach in inclusive 

education (Achurra & Villardon, 2012). All educators on the IEP team need to have inclusive 

attitudes and beliefs towards students with special education needs. A variety of studies have 

found that based on teachers' attitudes and self-efficacy towards special education, general 

education teachers do not receive sufficient training to successfully teach students with 

disabilities in an inclusive classroom environment (Monje, 2017). Monje's (2017) research used 
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Q Methodology and semi-structured interviews to examine general education teachers' attitudes 

and beliefs and perceptions about inclusion of students with disabilities in their general education 

classrooms. Fifteen middle school teachers with a wide variety of teaching experience 

participated in the study. Monje (2017) concluded that 46% of educators in his study identified a 

need for professional development on how to work with students with disabilities as well how to 

collaborate with special education teachers. In the same study, 42% of general education teachers 

had not received any professional development on inclusion of students with disabilities in the 

general education classroom. Even with the lack of training, the participants in the study 

expressed positive attitudes about having students with disabilities in their classroom, with the 

exception of when disruptive behaviours were presented in their mainstream classroom. 

Ewing et al. (2014) conducted a similar research study prior to Monje's (2017) research 

that aimed to extend previous research on the effect of teacher attitudes towards inclusion in 

classroom learning environments, and to explore perceived levels of support, stress, and 

willingness to include students with specific special needs. In the study, teachers "felt that 

behaviour students should be educated in a different educational setting as it was not fair to the 

other students in the classroom" (Ewing et al., 2014 p. 91). Ewing et al. 's (2014) research also 

concluded that the teachers in their study were least willing to include children with behavioral 

or multiple difficulties in their classroom. The study used the Teacher Attitude to Inclusion Scale 

(T AIS) and the Opinions Relative to Mainstreaming (ORM) questionnaire. The researchers 

adapted American spelling and wording and implemented an 8-point rather than a 5-point Likert

type scale. This study had more participants than Monje's (2017) study, with 95 teachers (21 

males; 73 females) and 2,514 elementary students. The researchers categorized teachers' attitude 

scores into "high," "medium," and "low." Findings indicated that there was no significant 
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difference between teachers scoring into the three categories, however there was a significantly 

large effect size in the age of the teachers between those with "high" and " low" attitude scores. 

Ewing et al. 's (2014) research identified that "teachers with 'high' attitude scores were 

significantly younger than teachers with 'low' attitude scores" (p. 119). The study also identified 

that years of teaching experience did not have a significant impact on "teacher attitude." 

Therefore, the study turned to previous research to help explain why older teachers were more 

reluctant to inclusion. Ewing et al. (2014) explained that older teachers do not want to be faced 

with additional challenges of students that will require support to meet their needs because this 

could reflect on their competency. However, teachers' positive attitudes towards inclusion 

increased according to perceived adequacy of support (Ewing et al. , 2014). It is important that 

teachers receive the available supports for teachers to mediate these effects. 

Sciuchetti and Y ssel (2019) conducted a study that explored the development of 

preservice special education teachers' self-efficacy as they identified that special education 

teachers with three or fewer years of experience were leaving the teaching profession. The study 

progressed through a four semester professional development sequence using exploratory 

methodology data that were analyzed using descriptive procedures guided by the elements of 

grounded theory and open and axial coding. The professional development series was 

strategically designed to align course work and field-placement experiences. The 13 female 

participants completed a 29-item Likert-type survey five times throughout their two-year 

program: once before the program started and once following each of their four field placements. 

Participants of Sciuchetti and Yssel's (2019) study tested teachers' self-efficacy following their 

first field placement within a special education setting. Findings indicated that teachers' self-

efficacy increased after their first special education field placement (Sciuchetti & Y ssel, 2019). 
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After each of the four field placements, between 50%-69% of "participants continued to express 

a need for training in evidence-based practices and strategies for addressing extreme behaviours" 

(Sciuchetti & Yssel, 2019, p. 19). "Special Education teachers who serve students with 

emotional and behavior disorders leave the field in high proportions when compared to teachers 

of students with other identified disabilities," and therefore it is essential that professional 

development is provided to educators to support them in addressing extreme behaviours 

(Sciuchetti & Yssel, 2019, p. 19). 

Teachers' attitudes and self-efficacy towards inclusive education and students with 

exceptionalities can be improved by identifying what teachers require in order to support and 

improve student's educational experiences and outcomes. Candidates from Zirkel and Hetrick's 

(2017) research expressed the specific concerns teachers had regarding IEPs: increased 

workload, excessive paperwork, insufficient support, and lack of adequate training. It is essential 

that teachers are aware of their attitude and self-efficacy towards special education and 

specifically the IEP process so they can articulate where support is required. Administration 

within districts should be gathering this primary data to drive professional development and 

allocation of available resources. 

Gourneau (2005) has identified five effective attitudes and actions employed by teachers 

that will have a positive impact on student well-being and achievement. The five effective 

teacher attitudes are: (I) Demonstrating caring and kindness, (2) sharing responsibility, (3) 

sensitively accepting diversity, ( 4) fostering individualized instruction; and, (5) encouraging 

creativity. Demonstrating caring and kindness, fostering individualized instruction and 

sensitively accepting diversity are three out of the five teacher attitudes that have a direct 

correlation between a teacher's attitude and their ability to effectively support students with 
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special education needs. One of the five essential attitudes Gourneau (2005) emphasized was the 

importance of developing a caring and respectful relationship between teachers and students. 

Teachers who feel more equipped to interact with students and create a learning environment of 

trust and mutual respect, achieve a greater perception of the learning acquired by their students 

than those with lower perceived efficacy in this dimension (Gourneau, 2005). Without 

developing this form of a relationship the educator will have a difficult time assessing the 

student' s abilities as the student will not feel comfortable to take risks in front of the teacher. 

Research tells us that a second area of focus in teacher professional development is in the 

area of attitudes towards individualized programming for students with special education needs 

(Gourneau, 2005). Policies also indicate that teachers are responsible to ensure all learners 

(including those with disabilities) make adequate yearly progress, i.e., continuous and substantial 

improvement (Clark, 2000). Similarly, the Ontario Ministry of Education (2017) identifies that 

teachers are " responsible for instructing the student and for assessing the student's learning in 

relation to the learning expectations identified in the student's IEP" (p. E7). When providing 

daily instruction for students with special needs, thoughtful planning is required (Goumeau, 

2005). Research reveals effective teachers focus on students' progress and involve the student in 

learning, while offering positive reinforcement for their effort and accomplishments (Etscheidt, 

2006). Yet, teachers feel that the IEP is not a useful tool in planning instruction for the student 

with special educational needs; "Teachers felt that the IEP has failed to become a working 

document," which was its intended purpose (Zirkel & Hetrick, 2017, p. 220). As a result, 

teachers require professional development to better understand the impact individualized 

programming has on student achievement. The third attitude that impacts a teacher's ability to 

engage in the IEP process is to sensitively accept diversity. It is critical for students to feel 
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positive about themselves as individuals in order to gain the self-confidence to take risks. Verbal 

praise could be a child's turning point for their self-esteem and confidence level (Gourneau, 

2005) Gourneau's (2005) findings of effective teacher attitudes confinns the importance of 

providing professional development opportunities to teachers in the specified areas. Support 

structures for preservice and experienced teachers create differences in self-efficacy over time 

(Boomgard, 2013). It will be important that teachers continue to strengthen their self-efficacy 

and change their attitudes through learning opportunities that increase their content knowledge, 

skills and competencies. 

Barriers and Best Practices in IEP Development, Implementation & Progress Monitoring 

Winterman and Rosas (2012) identified the intention of the IEP is to serve as the 

foundation of a child's academic program. When a quality IEP has been developed, it informs 

effective programming that will meet the diverse needs of a learner and close learning gaps. In 

past and current special education research the most prevalent theme is that teachers do not have 

the knowledge nor skills to engage in the IEP process to meet the diverse needs of students with 

disabilities, within the general education classroom (Blackwell & Rossetti, 2014). When 

educators do not have the knowledge to meet the requirements of students with special education 

needs, not only are the students with special educational needs placed at risk, but educators are at 

risk as well. Under the policy of accessible education for students with disabilities, education 

providers have a legal duty to accommodate the needs of students with disabilities in an 

education environment designed inclusively that promotes integration and full participation. 

(Ontario Ministry of Education, 2017). 

Blackwell and Rossetti (2014) competed a literature review to examine what we have 

learned from research on the development of IEPs, to begin charting a new direction for research 
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and practice related to IEP development. The review covered a 16-year period, and articles were 

only included if they considered a research question, presented a research design and 

methodology, and described study results. The 19 qualitative studies, 16 intervention studies, and 

seven mixed-methods studies were divided into four categories. The findings indicated that 

teachers do not typically engage in effective assessment practices that inform IEP development 

in curriculum and program development. Blackwell and Rossetti (2014) identified the areas of 

difficulty include: teachers identifying a student's present levels of educational performance; 

developing measurable, individualized IEP goals and objectives; as well as implementing 

instructional and related service supports to developing quality IEPs. Reported findings also 

raised concerns about the quality of IEP content as it relates to facilitating students to access the 

general education curriculum (Blackwell & Rossetti, 2014). Earlier, Jorgensen et al. 's (2007) 

conducted a study alike and raised concerns regarding the extent to which IEP content was 

individualized based on student needs. Each of these components influence a teacher's ability to 

effectively engage in the IEP process and directly impacts the quality of education students with 

special education needs receive. Given this information, it is important to examine what we have 

learned from research on the development of IEPs, and to begin charting a new direction for 

research and practice related to IEP development (Blackwell & Rossetti, 2014). When the IEP is 

viewed only as a paperwork requirement, then a crucial opportunity for developing and 

implementing meaningful educational experiences for students with disabilities will be missed 

and the intention of provincial policies will not be accomplished (Blackwell & Rossetti, 2014 ). 

Similar to Blackwell and Rossetti's (20 14) findings, La Salle et al. (20 13) found that 

academic focused IEP goals were more likely to include sufficient infonnation about links to the 

curriculum standards and progress monitoring strategies, but less frequently included sufficient 
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information about students' present levels of performance and the relevance of IEP goals to the 

students' educational needs. The purpose of La Salle et al.' s (2013) study was to investigate the 

quality of IEPs and their influence on academic achievement, in inclusive education classrooms. 

They had 130 teachers across many districts within a USA state participate in the study. Teachers 

had to submit one recent IEP of a student that had an identified disability and achieved the 

lowest proficiency on the statewide standardized assessment. Although the participating teachers 

in La Salle et al.'s (2013) study represented urban, suburban, and rural communities within the 

state, the participants were 94.6% white and 86% were female. It is also important to note that 

93% of participants had special education teaching credentials and 85.4% had obtained a 

Master's degree or higher (La Salle et al., 2013). Participants had to complete a Curriculum 

Indicators Survey as a report measure of access to the curriculum. An IEP analysis tool was 

developed to use in this study to rate the IEPs. This tool included four items that raters had to 

evaluate the extent to which each IEP goal (a) aligned with state standards, (b) provided data on 

presented level of performance, ( c) identified students' educational needs, and ( d) described 

methods for documenting student progress (La Salle et al., 2013). The findings of La Salle et 

al. 's (2013) research indicated that the quality ofIEP goals across grades did not differ, however 

there was more academic focused IEP goals with elementary students than with middle and 

secondary school. "This may be due to the difficulties of making middle school reading, 

mathematics, and social studies concepts accessible for students with disabilities" (La Salle et al., 

2013, p. 141). The study found that there was a very limited relationship between the quality of 

IEP goals to students' large-scale test performance, specifically, progress monitoring strategies 

was associated with lower performance on large-scale test perfonnance (La Salle et al., 2013). 

La Salle et al.'s (2013) findings are disconnected and do not promote standards-based IEPs as a 
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pathway to curricular access and improved student performance. The effectiveness of IEPs are 

evaluated on whether the IEP closes the learning gap (La Salle et al., 2013). La Salle et al. 's 

(2013) research results suggest there is a "limited relationship between IEP quality and test 

scores, the utility of this metric for evaluating IEP effectiveness is questionable" (p. 141 ). 

"Helping teachers utilize a variety of classroom-based assessment and data collection strategies 

(e.g., curriculum-based measurement, portfolios, anecdotal records) remains a challenge" (La 

Salle et al., 2013, p. 141). Similar to Blackwell and Rossetti's (2014) research findings, La Salle 

et al. 's (2013) findings pose a challenge in the development of the development of IEP goals that 

ensure access to general education, to the creation of targeted goals to individualize instruction 

that closes the achievement gap for the student, as well as to the monitoring of the IEP plan to 

ensure it is effective and serving its intended purpose. IEPs serve as the primary means of 

curricular access and student academic outcomes for students with disabilities. Educational 

systems need to provide professional development and IEP monitoring to ensure that the IEP 

program plan is monitored and implemented as indicated on the legal document (La Salle et al., 

2013). 

An IEP is considered a "working document," as it is revised and changed throughout the 

year in response to the student's progress and needs (Ontario Ministry of Education, 2017). 

Unfortunately, in many classrooms the IEP is not used as a "working document." The literature 

indicates that IEPs are often viewed as artifacts that are produced by special education teachers 

in order to be in compliance with federal and state regulations (Winterman & Rosas, 2012). 

There is a lack of connection between goals, objectives, and services developed in IEP meetings 

and what happens instructionally with students in the classroom (Hudson et al., 2001 ). Teachers 

find bringing the IEP to life difficult, especially when the IEP goals are vague (Byers & Rose, 
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2004). Vague goals then affect the planning and implementation process. When the classroom 

teacher is developing long range plans and daily lesson plans it is essential that the IEP document 

is referenced. Intentional programming is essential so all students can enter into the learning 

experience. Byers and Rose (2004) noted curriculum planning is the degree to which teachers 

perceive the IEP to be an aid: 

Short-term planning in respect of pupils ' changing individual needs and those precise 

strategies that will ensure access to the curriculum and achievement in response to 

learning opportunities should be seen as an ongoing requirement for all staff working with 

pupils with spefixcial educational needs. (p. 74) 

It is not a requirement to complete long range plans or daily lesson plans, however long 

range plans and daily lesson plans are essential to ensure differentiation and inclusion. King et al. 

(2018) identified in their research that there is a common thread that educators require more 

training to use the IEP as a functional tool in planning, implementing and reviewing educational 

practices. King et al. (2018) explored the impact of the post graduate courses had on teachers' 

ability to use the IEP as a functional tool in planning, implementing and reviewing educational 

practices two to four years after course completion. They conducted two phases of data 

collection. Quantitative data was collected in Phase One and involved the administration of a 

questiomrnire to 165 teachers, designed to elicit teachers' perceptions of their knowledge, 

understanding, and practices related to the IEP process. Qualitative data was collected in Phase 

Two, prioritizing individual stories of experiences of professional development. It was followed 

by case studies at four of the primary schools and one post-secondary school. After the 

professional development, changes were evident in planning, implementing and review of the 
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IEP process. Teachers reported an increased focus on assessment and clearer target setting were 

evident in documentary plans and observation of students to support teaching context. 

In an earlier study, Siegal and Allinder (2005) examined special educators' assessment 

practices related to curriculum and program development. The findings were less positive, 

indicating the teachers were less likely to engage in effective assessment practices that informed 

IEP development in these areas. The authors noted that there were not meaningful connections 

between assessment practices, IEP objectives, and instructional planning. Rowe's (2019) 

research recognized that educators must use data to make informed decisions about instruction to 

ensure positive outcomes for students with disabilities. The assessment process should be a part 

of the learning cycle whenever possible (La Salle et al., 2013). Byers and Rose (2004) 

commented, 

The relationship between assessment, recording, and reporting and all other aspects of the 

curriculum is a complex one and, for this reason, concentration upon any of these in 

isolation from the whole process of curriculum development is likely to lead to 

difficulties and frustrations. (p. 112) 

Etscheidt's (2006) research identified that the IEP team fails to develop or implement 

progress monitoring plans because they are improperly delegated to members of the IEP team. 

The IEP team does not plan or implement progress monitoring; the team uses inappropriate 

measures to determine student progress and the progress monitoring is not frequent enough to 

provide meaningful data to IEP teams. Etscheidt, (2006) indicated that: 

Progress monitoring is a vital component of an IEP and essential to evaluating the 

appropriateness of a child's program and by improving progress monitoring, IEP teams 
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will ensure that the educational programs developed for students with disabilities will be 

meaningful and beneficial. (p. 59) 

IEP Development Best Practices 

Zirkel and Hetrick (2017) recognized the IEP as an important aspect of special education 

as it details the annual goals and outlines the required services students with special education 

needs require. "The enumeration of specific goals and services enables all parties to monitor 

students' progress to ensure expected learning outcomes are met" (Zirkel & Hetrick, 2017, p. 

223). To develop detailed annual goals and specific goals on the IEP, it is essential that the 

classroom teacher develops the IEP with the team. The team works together to detail a 

comprehensive profile to ensure programming needs are met. Blackwell and Rossetti ' s (2014) 

and La Salle et al. 's (2013) research identified the areas of difficulty include educators knowing 

the students' present levels of educational performance. They also found that developing IEP 

goals and objectives in relation to present levels are difficult for educators. Capizzi (2008) 

specified assessment data provided on IEPs have been found insufficient for driving student 

need-based decisions regarding goal development and program planning. Jorgensen et al. (2007) 

and Hedin and DeSpain (2018) raised concerns in their studies about the extent to which IEP 

content was individualized based on student need. Hedin and DeSpain (2018) concluded, "Many 

IEP goals fall short in terms of individualization provision of sufficient detail, alignment with 

students' present levels of performance, or high expectations" (p. 101). IEP goals are not specific 

to current levels of achievement, nor individualized. Blackwell and Rossetti (2014) also raised 

concerns about the quality of IEP content as it related to facilitating students to access the 

general education curriculum. To develop a quality IEP, teachers need to use student assessment 
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data to drive the development of the IEP. Teachers need to ensure goals are allow students to 

enter learning without limiting their learning opportunities and therefore widening learning gaps. 

The IEP team and all individuals on the team are a necessity to ensure the best possible 

IEP outcomes. Descriptions of student strengths, needs, interests, and student's present levels of 

academic and functional achievement supports the team to establish goals and select appropriate 

interventions (Hedin & DeSpain, 2018). This information can be gathered from members of the 

team and/or from paraprofessionals that have completed assessments on the student. The 

classroom teacher is responsible for collecting present levels of academic achievement. Hedin 

and DeSpain (2018) recommend including quantitative and qualitative data. Quantitative data is 

related to a student's performance in comparison with that of same-aged or grade-level peers. 

Qualitative data covers a wide variety of items which could include: identify skills students have 

fully or partially mastered; observations of attention and/or engagement; parent comments; and 

peer interactions. Capizzi 's (2008) research recognized that team members are able to effectively 

engage in the IEP team meeting when there is a checklist that guides the IEP meeting and action 

items required. One limitation to the checklist is a section for the "student." Many students are 

active participants in IEP meetings and should be included on the checklist. 

Once the team understands where the students' strengths and needs are, Caruana (2015) 

identified that the use of Universal Design for Learning (UDL) principles and instructional 

strategies will provide all individuals equal opportunities to learn by providing varied access 

points to the grade level overall expectations. Based on the students' strengths and needs, the 

UDL instructional strategies support the student through the accommodation section of the IEP 

by providing options that allow for individualization and differentiation of instruction, 

assessment, and environment that is essential for the student (Caruana, 2015). 
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"Access to and assessment within the general cun-iculum should not require teachers to 

restrict instruction to reading and language arts, mathematics, and science. Indeed, to do so 

would deny individualization, a veritable cornerstone of the federal education law for students 

with disabilities" (Lynch & Adams, 2008, p. 36). IEP annual program goals and specific 

expectations need to be individualized and measurable. The goals should provide evidence of 

students' present level of achievement by including prompt level, number and/or prompt type 

(Caruana, 2015). This provides effective communication regarding student independence level 

and progress with parents and staff (Hedin & DeSpain, 2018). To avoid academic achievement 

gaps "the teacher should first consider state standards which link the IEP to the curriculum by 

using standards-based IEPs to assist each child to progress in the curriculum with functional and 

academic skills, appropriately reflecting the child's level" (Lynch & Adams, 2008, p. 37). It may 

be appropriate to develop IEP goals related to foundational skills for students working far below 

grade level, however these expectations are generally associated with primary curriculum 

expectations (Hedin & DeSpain, 2018). Caruana (2015) developed five steps for teachers to 

develop standard-based IEP goals which include: Present level of perfonnance, select curriculum 

standard, unpack standard, and analyze subskill, followed by develop the IEP goal. The 

scaffolded approach to IEP writing is a meaningful approach to guide pre service and in service 

teachers in IEP development. It will support teachers to engage in each essential steps necessary 

to develop a quality IEP. Giving teachers a concrete example of how each step is applied will be 

an effective resource that educators can reference throughout their career. Capizzi 's (2008) and 

Hedin and DeSpain's (2018) research studies both stated that educators find checklists to be an 

effective tool that aids them in developing IEP goals rooted in present levels of academic 

achievement and functional performance. There has been a widespread agreement in special 
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education that effective researched based strategies have been addressed to support a wide range 

of students with disabilities (McLeskey & Billingsley, 2008). Those strategies include teaching 

students in small groups, direct and explicit instruction, learning when, where, and how they 

apply strategies and ongoing progress monitoring of specific skills to ensure students learn the 

foundational skills to prevent learning gaps (McLeskey & Billingsley, 2008). "In spite of the 

development of these effective, research-based practices, many remain critical of special 

education" (McLeskey & Billingsley, 2008, p. 293). Unfortunately, McLeskey and Billingsley 

(2008) stated that there was little evidence to support the widespread use of these research-based 

practices and examined that research-to-practice gap is due to lack of teacher preparation (both in 

preservice and in-service). This illustrates true and is the reason why educators require more 

training and access to templates that can better support them in the development of IEP that are 

based on students' present levels, individualized, and are standard-based goals that provide 

opportunities for students to access grade level curriculum (McLeskey & Billingsley, 2008). 

IEP Implementation Best Practices 

In a research study conducted by Travis and Pollo (200 I), "experienced teachers found 

the actual teaching unit they developed to be somewhat useful, they found the process they used 

in developing the unit to be of greater value" (p. 7). Linear planning, specifically the backward 

design framework of lesson planning, yielded positive results related to student motivation and 

academic achievement (Travis & Folio, 2001). Lesson planning supports teachers to engage in 

the process from planning to implementation. This process allows the educator to be intentional 

in meeting all student needs by having an explicit plan that is aligned to the student's IBP. 

Lesson planning is essential for inclusion and differentiation. Differentiation is one important 

aspect of short-term planning, whether formal or informal, many commentators argue that 



QUALITY IEP DEVELOPMENT, IMPLEMENTATION, AND PROGRESS 30 

differentiation is the key to ensuring access to the curriculum for pupils with special educational 

needs. It scaffolds the planning process so the educator can review what accommodations and 

modifications are essential for the student to enter the learning opportunity (Travis & Folio, 

2001. It is also key to use evidence-based practices, as they are crucial for all students with 

disabilities (Leggio & Terras, 2012). Leggio and Terras (20 12) believed that teachers should 

have a general knowledge of evidence based strategies and, in addition, know when and how to 

apply the strategy. McLeskey and Billingsley's (2008) research proved that long range plans and 

linear planning equate to student success, yet it is not a practice educators commonly engage in. 

This is important information to support the educators in Ontario. There are research-based 

planning templates that educators can use to support them in the plam1ing and implementation of 

IEPs and also support them with inclusion and differentiation. If educators collaboratively 

engage in the learning with colleagues, together they will strengthen and build their self-efficacy 

and attitudes towards supporting students with special education needs. If the planning process 

occurs and the IEP components are reflected in the design down plam1ing, it will have a direct 

impact on student achievement (Travis & Follo, 2001). We need educators to see the value in 

taking the time to engage in the planning process. 

IEP Progress Monitoring Best Practices 

Preservice teachers often lack the skills needed to effectively collect and monitor student 

performance in relation to IEP goal achievement (Lavay et al., 2015). Additionally, in-service 

teachers also "struggle to develop assessment, recording and reporting formats that are 

informative and manageable while adequately meeting the needs of all pupils and members of 

staff'' (Byers & Rose, 2004, p. 112). Assessment is an integral part of the teaching and learning 

cycle. It essentially is a reflection of how effective the teacher is throughout a teaching block, as 
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it collects evidence related to what has been taught and what students have learned (Byers & 

Rose, 2004 ). Etscheidt (2006) stated that assessment "helps teams address any lack of expected 

progress toward the annual goals and make decisions concerning the effectiveness of curriculum 

delivery" (p. 59). It is also key information to moving forward, as the infonnation gained is to 

indicate progress and to identify areas for future learning (Byers & Rose, 2004). One method of 

progress monitoring is to have the student take ownership of self-assessment. There should be a 

working document which is regularly updated with ongoing communication between the student, 

educator and family, "this method develops independence and autonomy which cannot be 

achieved unless teachers enter into a partnership with their pupils and encourage them to take 

responsibility for their own learning" (Byers & Rose, 2004, p. 112). Lavay et al. (2015) believed 

progress monitoring is most effective and efficient when educators use technology for tracking 

student performance and IEP goals. A variety of technology apps will allow you to collect data 

in a user friendly way as well as collect a student portfolio with evidence of student learning via 

different modes of data collection. Progress monitoring is essential to evaluating the 

appropriateness of a child' s special education program. Teachers require support in monitoring 

student achievement and communicating outcomes with parents. Efficient methods of 

monitoring student achievement are a personal preference that will be left to the educator's 

discretion. However, educators need to select a method and monitor student's IEP goals and 

collect evidence of student learning. Professional development opportunities that will give an in

depth understanding of the importance of this step in the IEP process will aid in current practice. 

As we explore the many methods of progress monitoring, the goal is that each educator will 

select one that effectively collects assessment data to infonn the IEP updates as well as the 

provincial report card. 
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Conclusion 

The most significant trend among the research regarding teachers ' involvement in the IEP 

process is the need for professional development in all facets of the IEP process for pre-service 

and in-service teachers. Leggio and Terras (2019) stated that teachers' self-efficacy and positive 

attitudes are essential components of an effective special education teacher and that students will 

make the most gains when they have a teacher who believes in their own ability to help students 

succeed. Achurra and Villardon (2012) identified that teachers must also believe in the need to 

engage in ongoing professional development to be an effective teacher. La Salle et al. (2013) 

stated that teachers did not have sufficient information about students' present levels of 

performance and the relevance of IEP goals to the student's educational needs, which was 

similar to Blackwell and Rossetti's (2014) research findings. Blackwell and Rossetti (2014) also 

identified that developing measurable, individualized IEP goals and objectives, and 

implementing instructional and related service supports were additional barriers to developing 

quality IEPs. Byers and Rose (2004) identified the relationship between assessment, recording, 

and reporting and that one cannot be done in isolation as it must be completed as a process. 

McLeskey and Billingsley's (2008) research proved that long range plans and linear planning 

equate to student success, yet it is not a practice educators commonly engage in. Etscheidt's 

(2006) work specified progress monitoring as a vital component of the IEP and essential to 

evaluating the appropriateness of a child's program and by improving progress monitoring, IEP 

teams will ensure that the educational programs developed for students with disabilities will be 

meaningful and beneficial. Reported findings also raised concerns about the quality of IEP 

content as it relates to facilitating students to access the general education curriculum (McLeskey 

& Billingsley, 2008). Not only is there a lack of connection between IEP goals, objectives, and 
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services developed but there is a disconnect between what is documented on the IEP and what 

happens instructionally with students in the classroom (Etscheidt, 2006). It is evident through the 

literature review that there is a common thread in that educators require more training to use the 

IEP as a functional tool in planning, implementing, monitoring and reviewing educational 

practices to provide meaningful enriched educational experiences for students with special 

education requirements . 
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Chapter 3: Considerations for Implementation of The IEP Guide for Educators 

This chapter will introduce, outline the components and describe the implementation of 

the project. The project I have selected to complete is The IEP Guide for Educators. This 

resource will support elementary and secondary teachers to effectively engage in the necessary 

components of the IEP process and to build their self-efficacy and attitudes towards special 

education through self-selected professional development opportunities. "A common thread in 

all the aforementioned studies is the need for PD for all teachers to use the IEP as a functional 

tool in planning, implementing and reviewing educational practices" (King et al., 2018, p. 611) 

The goal of the project is to provide the specific professional development that supports teachers 

to use the IEP as a functional tool in plam1ing, implementing and monitoring IEP progress. 

Description of the Project and Design Rationale 

The project is intended to be an easily accessible resource that teachers can utilize as they 

engage in the IEP process. Pre-service teachers have identified that they enter the profession 

without the knowledge and skills to meet the diverse needs of students with special education 

and in-service teachers have also identified that they do not have the knowledge and skills to 

meet the diverse needs of students with special education needs needs (Bannister-Tyrrell et. al, 

2018). Teachers have identified that they require more professional development opportunities to 

be more effective in serving students with specialized needs (Frankel, 2004). Joubert and 

Harrington (2020) recognized that until recently, the lack of training and resources available to 

educators working with special-needs students was under-recognized. Frankel (2004) identified 

that there was a deficit in professional development in special education. Through my experience 

as a teacher, instructional lead and as a consultant in the Specialized Services Department, it was 

evident that there was a lack of training and resources available and therefore, teachers felt 
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inadequate. Debbag's (2017) research verified that prospective classroom teachers consider 

themselves inadequate at distinguishing the need for individualized education, students' 

performance and at evaluating, setting goals, collaborating with parents and school 

administrators, and making educational adaptations. McLeskey and Billingsley (2008) stated that 

there is little evidence to support the widespread use of these research-based practices and 

examined that research-to-practice gap is due to lack of teacher preparation (both in preservice 

and in-service). Therefore, this project will provide educators a resource where they can 

participate in IEP learning at a self-guided pace to close the research-to-practice gap. It will 

better equip teachers to participate in the development, implementation and progress monitoring 

of quality IEPs which will better support the students with special education needs. Research 

also stated that the majority of teachers have low self-efficacy when it comes to supporting 

students with special education needs within their classroom (Achuna & Villardon, 2012). A 

teacher's attitudes towards special education has a direct impact on a student with special 

education needs (Goumeau, 2005). Hattie (2017) identified that teachers have a significant 

impact on a student's learning trajectory. 

The IEP Guide for Educators will be added to the platform of a website as it allows the 

content to be updated as needed. A website also provides opportunities to present the information 

through multiple mediums that will engage and meet a diverse audience of educators. The 

website also allows teachers to come together to build an online community where learners 

engage in live chat pods. 

Means et al. (2010) stated: 

Online learning can be enhanced by giving learners control of their interactions with 

media and prompting learner reflection. Studies indicate that manipulations that trigger 
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learner activity or learner reflection and self-monitoring of understanding are effective 

when students pursue online learning as individuals. (p. xiv) 

36 

As teachers use the resource, teachers will strengthen their understanding and thus 

expand the quality of their teaching. Vrasidas and Zembylas (2004) stated, "Professional 

development is often cited as a key lever for moving education off dead center towards a better 

future" (p. 328). To create a better future, providing ongoing professional development 

opportunities to teachers is essential. The IEP Guide for Educators will be available online for 

educators to access. On the website there are various features that allow teachers to interact with 

other educators as well as request my consultation support. The website has also included a 

layer of self-reflection and ownership of learning. Wenger ( 1999) proposed four dimensions of 

learning: Leaming as doing (practice), learning as becoming (identity), learning as experience 

(meaning), and learning as belonging (community). Placing the guide online with the available 

interactive features mentioned above supports Wegner's (1999) four learning dimensions' 

framework. Vrasidas and Zembylas (2004) recognized that the use of technology that is 

consistent with constructivist learning can contribute to professional growth. 

An Online IEP Resource for Educators 

I have selected to create a user manual titled: The IEP Guide for Educators. The IEP 

Guide for Educators will be available online to facilitate access to educators across the province 

that are interested in self-selected IEP learning. The IEP Guide for Educators can also be printed 

as a PDF. The IEP Guide/or Educators includes four chapters that are divided into tl1e following 

titles: (1) The IEP, (2) IEP Development, (3) IEP Implementation, and (4) IEP Progress 

Monitoring. These four components are the major steps educators engage in throughout the IEP 

process. 
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The/EP 

The IEP is the first chapter within The IEP Guide for Educators. The chapter includes an 

Introduction to the guide, an outline of the IEP team roles and responsibilities as well as an IEP 

timeline checklist. The Introduction outlines the organization of the guide and includes the vision 

and purpose of The IEP Guide for Educators. An outline of all the IEP team roles and 

responsibilities is included as it is essential that educators understand their role in the IEP 

process. It also outlines how to establish a collaborative team approach when developing an IEP. 

There is a timeline with a checklist to help support educators complete the tasks in a sequential 

and timely manner that aligns with the provincial policy guidelines. Capizzi's (2008) research 

recognized that team members are able to effectively engage in the IEP team meeting when there 

is a checklist that guides the IEP meeting and action items required. 

IEP Development 

The IEP Development chapter beings with "Knowing the Leamer." This section supports 

teachers in collecting information from a variety of sources that depict the whole child and will 

support the educator in the quality and effectiveness of an IEP. Research findings indicated that 

teachers do not typically engage in effective assessment practices that inf01m IEP development 

in curriculum and program development. Blackwell and Rossetti (2014) identified the areas of 

difficulty include teachers identifying a student's present levels of educational performance. The 

IEP Resource Guide identifies examples of classroom assessments that can be completed by the 

classroom teacher that will give the educator evidence of the student's current levels of 

achievement within a subject. The chapter details the importance of collecting information from 

a variety of sources and the importance of making team-based decisions. The chapter 

summarizes how an educator would create a student profile as well as a class profile. These 
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profiles can be referenced when planning assessment and instruction and a tracking tool for 

monitoring progress, recording changes, adjusting instructional strategies, planning subsequent 

instruction or interventions, and sharing information with other educators and parents. The 

chapter then details how to complete the "Assessment Data" component of the IEP. Based on the 

information gathered from "Knowing the Leamer" the classroom teacher would enter the 

information they have collected regarding classroom assessments. The section outlines examples 

of content that should be included. There is also an example of what this could look like. The 

section also includes how to complete the "Strengths and Needs" section of the IEP. Again, 

based on the information gathered from "Knowing the Leamer" the classroom teacher would 

enter the information based on the info1mation they collated from their information sources. The 

information guide states what the educator should include and what the educator should not 

include in this section. The information listed in the "Strengths and Needs" should be driven 

from the assessment data that has been either collected from previous infonnation sources or 

recently identified from the classroom teacher. This information supports the teacher to know 

where the student' s current level achievement and how that relates to the curriculum 

expectations. Hedin and DeSpain (2018) recommend including quantitative and qualitative data 

which are listed in Information Sources, Student Profile and Assessment Data criteria. This 

information informs the classroom teacher of what learning gaps need to be closed. Descriptions 

of student strengths, needs, interests, and student's present levels of academic and functional 

achievement support the team to establish goals and select appropriate interventions (Hedin & 

DeSpain, 2018). Based on the students' strengths and needs, the UDL instructional strategies 

support the student through the accommodation section of the IEP by providing options that 

allow for individualization and differentiation of instruction, assessment, and enviromnent that is 
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essential for the student (Caruana, 2015). Included in The IEP Guide.for Educators is an IEP 

Programming Framework that outlines the various phases of programming based on the 

provincial special education programs. It is a visual representation starting with "Good for All," 

a teaching approach that is intended to meet the learning needs of the majority of learners within 

a class to the most intensive support "Necessary for Few," which is a modification to a lower 

grade level or higher grade level with the possibility of alternative program pages to meet needs 

of students with complex profiles. The IEP Guide for Educators is intended to help educators 

create IEPs that promote high expectations for students by creating curriculum focused program 

pages wherever possible. This will decrease the achievement gap for students with IEPs. "When 

developing IEP objectives, the teacher should first consider curriculum expectations which link 

the IEP to the curriculum" (Lynch & Adams, 2008). The Programming Page table details how to 

engage in creating Caruana's (2015) five-step standard-based IEP goals. The scaffolded 

approach to IEP writing is a meaningful approach to guide pre service and in service teachers in 

IEP development. The Program Page table includes examples of research based teaching 

strategies and assessment strategies outlined by McLeskey and Billingsley (2008). Such 

strategies include: list teaching in small groups, direct and explicit instruction, learning when, 

where, and how that apply strategies and ongoing progress monitoring of specific skills to ensure 

students learn the foundational skills to prevent learning gaps. 

IEP Implementation 

The IEP Resource Guide explores IEP Implementation in Chapter Two. Travis and Follo 

(2001) identified that experienced teachers found value in the process of developing a unit of 

study and that linear planning, specifically the backward design framework of lesson planning, 

yields positive results related to student motivation and academic achievement. McLeskey and 
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Billingsley 's (2008) research also proved that long range plans and linear planning equate to 

student success. Intentional planning allows the educator to meet all student needs by having an 

explicit plan that is aligned to the student's IEP. The IEP Resource Guide uses planning 

templates that scaffold the planning and implementation by breaking it into three steps. The first 

step is to "Know the Leaming and Learners." Educators will begin to plan a unit by unpacking 

the curriculum by dissecting the curriculum expectations. Educators will then cluster and connect 

similar ideas and consider teaching strategies that would best support the concept. Once the 

teacher has dissected the learning they will create diagnostic, formative and summative 

assessments. Educators will then "Know the Leamer" by considering the programming decisions 

and accommodations which will shape the way they program for all students within the 

classroom. The second step is "Developing the Leaming Plan." The IEP Guide for Educators 

includes a planning template to develop the long range unit plans and another planning template 

to plan the learning for cycles of instruction within the unit. There is a planning process for 

students with a modified program page that includes probing questions to guide the educator as 

they engage in the planning process. Differentiation is one important aspect of short-tenn 

planning; differentiation is the key to ensuring access to the curriculum for pupils with special 

educational needs. It scaffolds the planning process so the educator can review what 

accommodations and modifications are essential for the student to enter the learning opportunity. 

It is also key to use evidence-based practices, as they are crucial for all students with disabilities 

(Leggio & Terras, 2012). The third step is "Implement the Leaming Plan." The IEP Guide for 

Educators includes effective strategies to consider when implementing lesson plans. 

IEP Progress Monitoring 
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Assessment is an integral part of the teaching and learning cycle. It essentially is a 

reflection of how effective the teacher is throughout a teaching block, as it collects evidence 

related to what has been taught and what students have learned (Byers & Rose, 2004). The third 

step in The IEP Guide for Educators includes an assessment framework that outlines three 

assessment processes and five strategies. The three assessment processes are: (1) establishing 

where the learners are going in their learning, (2) establishing where they are in their learning, 

and (3) establishing what needs to be done to get them to where they are going. The five 

strategies are: (1) identifying and clarifying learning goals and success criteria, (2) engineering 

effective classroom discussions and other learning tasks that elicit information about student 

learning, (3) providing feedback that helps learners more forward, (4) through targeted 

instruction and guidance, engaging students as learning resources for one another, and (5) 

through targeted instruction and guidance, helping students understand what it means to 'own' 

their own learning, and empowering them to do so. The guide provides examples that teachers 

can explore and consider as a progress monitoring tool. There is also a section that outlines how 

to provide descriptive feedback through the triangulation of assessment to reduce the gap 

between a student' s current level of knowledge and the current learning. This will provide 

students with detailed information on what specific next steps they need to focus on to achieve 

their IEP goals. One method of effective progress monitoring is to have students track their own 

learning through self-assessment or peer assessment as "this method develops independence and 

autonomy which cannot be achieved unless teachers enter into a partnership with their pupils and 

encourage them to take responsibility for their own learning" (Byers & Rose, 2004, p. 112). The 

IEP Resource Guide for Educators provides examples of four key progress monitoring 

components that includes the do and do not with examples. The four key progress monitoring 
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components are as follows: (1) measuring student progress through data collection, (2) 

identifying a timeline for data collection of student progress, (3) identifying the location for data 

collection of the student progress, and (4) identifying a criterion for student progress. Educators 

should also consider online progress monitoring platforms, as they organize the data that is input 

and sends notifications to educators when there is a trend in the data. This would support the 

teacher is making decisions regarding the teaching and learning cycle based on the student's 

progress toward the IEP goal. The last component of the IEP Progress Monitoring chapter is the 

process by which educators will evaluate IEP goals and report on the provincial report card. The 

evaluation of an IEP program page aligned to the provincial report card comment with grade will 

be provided with details on the rationale of each step of the process. This will support educators 

to take progress monitoring data and use it to write the provincial report card. 

Dissemination of the Project 

I will share the resource with teachers across the district by sharing the link on our board 

website as well as on Twitter. On the website, there will be a feedback QR Code that links to a 

Google Form document. I will encourage teachers across the district to give feedback through an 

incentive. Teachers that give feedback within a given timeframe will be entered into a draw for 

teacher resources. Hopefully this incentive will encourage a wide variety of teachers across the 

district to participate. I will review the feedback and provide updates to The IEP Resource 

Guide.for Educators as well as the various components of the website, as needed. From there, I 

will share the resource via Twitter, The Ontario IEP Working Group, and at conferences and 

workshops that I present at in the future. I will continue to monitor the online chat pods as well 

as offer online consultative support for interested teachers. 

Further Considerations 



QUALITY IEP DEVELOPMENT, IMPLEMENTATION, AND PROGRESS 43 

Additional research studies are required to be conducted to better outline the SERT and 

classroom teacher's working relationship: How can the SERT effectively build the teacher's 

capacity in the IEP process? Research that outlines how a SERT maintains the 'support' would 

help clarify and strengthen these roles and ultimately enhance the students' learning experience. 

Additionally, further research should also be conducted to outline the role of the principal within 

the IEP process and how they can be most effective in building teacher and SERT capacity in the 

IEP process. Finally, research that outlines best practices on how the principal can best support 

the team of educators to meet the diverse needs of all students with special education 

requirements within the school. This information would help develop a consistent approach to 

ensure equitable special education services across the province. 
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Chapter 4: Reflection 

In the Beginning 

44 

When I applied to the Masters of Education in Special Education at Vancouver Island 

University, I was a few months into my new role as a Special Education Consultant. Entering the 

Specialized Services Department was much different from the curriculum department, where I 

had previously worked. In curriculum, there are no "curriculum emergencies" where you drop 

everything you are doing to support a team to ensure the safety and wellbeing of a child. I also 

learned that there was not always a black or white answer in special education. There was a new 

domain in special education called the "grey area." This area leads you to know the student, 

know the situation, know the policies, and interpret the scenario to make a decision that is in the 

best interest of the student. When working with teams to plan special education programs that 

best serve the student with exceptional needs, I felt that there was something missing at the 

planning table. The component that was missing was current research that explained to the team 

the "why" and the "how" to our plans. When I was in the curriculum department I was always 

sharing new research and current practices with teachers. This helped educators understand why 

these recommendations were being offered. There was research to prove that it has in fact 

impacted student learning in a positive manner. Of course curriculum and special education go 

hand in hand; however, sometimes our students with exceptional needs require something 

different, something more indiv idualized and targeted to close the learning gap based on the 

student' s exceptionality. I felt that I was missing a piece of the puzzle. How could I justify my 

beliefs, my best teaching practices w ith bits of special education research? As a Special 

Education Consultant I wanted to make sure I was giving recommendations that were rooted in 

research and would best support the student, family and educators involved. I wanted to make 
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sure I understood the rationale behind the recommendations and what the limitations would be 

for educators and students. It was important for me to understand the impact we have on the 

decisions we make for students with special education needs, both positive and negative. This led 

me to applying to a Masters of Education in Special Education at Vancouver Island University. 

Two Years at a Glance 

Throughout the first year of the program I engaged in the course work that was aligned to 

my current role as a Special Education Consultant. I explored various exceptionalities regarding 

how they relate to funding in education in relation to the DSM-5 across the provinces of Canada, 

researched the history of the RTI process, analyzed effective researched-based strategies for 

students with specific exceptionalities, and engaged in level B assessments, lEPs, transition 

plans, etc. As I dove deeper into the program, I reflected on best practices and how all the pieces 

worked together to provide the best education possible for students. However, what I read and 

what I saw in the field were two different things. Teachers were struggling to meet the student 

needs within their classrooms. Some teachers were pouring their heart and soul into detailed 

plans to best support their students with special education needs. While other educators did not 

feel that it was their responsibility to serve their complex needs, as this was the job of the Special 

Education Resource Teacher (SERT). However, the majority of teachers from both ends of the 

spectrum had difficulties engaging in the IEP process. Teachers were uncertain about the 

development of the IEP and were advocating for support. Teachers felt hesitant to ask questions 

about current practice, as they felt they did not know enough. Educators would receive IEPs each 

year and continue with the past plan, oppose to collecting their own assessment data, reviewing 

past programming and developing a up to date plan that meets the student's needs as it relates to 

their learning environment. Most teachers created an IEP as a method to explain the learning 
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gap, rather than as a way to close the learning gap. Another evident gap was in program page 

development. Educators were creating programming modification by changing the student's 

curriculum expectations in a subject to a lower grade level. They were making these significant 

programming decisions without exhausting each phase of programming interventions. Educators 

did not realize that by making these programming decisions that it could potentially change a 

student' s trajectory. Due to vague IEPs program goals that are not directly tied to current 

assessment data, monitoring IEP progress was next to impossible. Therefore, report cards are 

often not aligned to IEP program goals and therefore do not include the IEP goal achievement or 

the next steps the student needs to accomplish in order to achieve the goal. While working with 

many educators across the district, I was inspired to help them make sense of the IEP process and 

to help them understand the impact the program decisions they were making had on their 

students. My goal is to simplify the process, to support educators and for educators to see a direct 

link between the IEP process and the teaching and learning within the everyday classroom. This 

will alleviate teacher's current feeling of being overwhelmed by the process, seeing it merely as 

a legal obligation and ultimately allow educators to spend more time effectively supporting 

students. 

Project Development 

When I started to brainstorm ideas for my project, I initially wanted to create a 

professional development workshop series. However, throughout my first year in the program I 

created them through my role as a Special Education Consultant. As I continued to develop and 

present IEP workshops within the school district and at conferences, I felt that educators wanted 

more. Some wanted me to slow down, others wanted me to critique their current practice, while 

others wanted more learning. As I continued to reflect on the idea of a workshop series, I felt that 
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it would be hard for someone that does not have the content knowledge to take my workshops, 

present them and be able to answer the diverse questions educators had at the workshop. From 

there I shifted to an IEP Resource in the form of an Educators IEP User Manual. I wanted to 

create a short, user friendly, IEP guide that was easy to understand. As I began to create subtabs, 

and add content I felt compelled to add more and more content. As I continued down this path I 

felt that I was no longer serving the purpose of an easy to use Educators IEP Manual. From there 

I moved to an online website where the content could be posted for educator use. The website 

could be accessed at a self-directed pace by educators and be updated as needed. As I continued 

down this path I still did not feel it was serving the needs of educators. It was not in a sequenced 

method where educators could follow each step of the IEP process. It was set up more as a select 

what you need and learn more. From there I went back to the IEP Guide for Educators in the 

form of a user manual. The key component this time was that I found an interactive program that 

allowed me to add the detail in an organized format that is user friendly to the audience. The 

program also allows me to hyper link throughout the resource. Therefore, it will be online and 

educators will be able to access the links. Research states that a blended model of face to face 

and online learning is most effective for professional development learning. I am hoping 

educators use this user manual to generate conversation and collaboration in learning more about 

the IEP process. I am hopeful that The IEP Guide for Educators is used to spark learning with a 

teaching partner, small working group, school or district wide to help support educators better 

meet the needs of our students with special education needs. 

Where to Next 

I would like to start with having educators within the district I work use it throughout the 

2020/2021 academic year. As educators use the resource, I will reach out three times throughout 
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the year and ask them to make comments on the document through an online Google form. 

Educators will also be asked to include suggestions of how the resource could be changed to 

better meet their needs as they engage in the IEP process. Once the resource has been updated 

The IEP Guide for Educators will be added to a public website where any educator can access it. 

As the resource evolves an additional idea I would like to add to the resource is short video clips. 

The videos would include an educator explaining the content in The IEP Guide for Educators 

including examples and promoting educator conversation on the specific topic. Another idea is to 

add a chat pod forum. This communication platform will allow educators the opportunity to ask 

individualized questions and receive answers from a variety of educators. I am aware that the 

feedback I receive from users will inform, and may in fact change the direction of its evolution. 

Optimistically, The IEP Resource Guide /or Educators aids educators to support our most 

vulnerable student population. This learning journey has confirmed my calling to be an 

educator. I work hard each day to make a difference in the lives of students and educators. This 

experience has expanded my perspective and confirmed that we have work to do in special 

education, not only provincially but also globally. I look forward to the many possibilities of 

how I will improve education for students with special education needs. 
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Organization of the Guide 

The IEP Guide for Educators is divided into four main chapters: (1) The IEP, (2) IEP 

Development, (3) IEP Implementation, and (4) IEP Progress Monitoring. These four 

chapters contain the essential information and the major steps educators engage 

in throughout IEP Development, Implementation and Progress Monitoring. 

IEP Development: 

The chapter beings with ''Knowing the Learner." This section supports teachers in 

collecting information from a variety of sources that depict the whole student and 

will support the educator in the development of a quality and effective IEP. The 

chapter deta i ls the importance of collecting information from a variety of sources 

and the importance of making team-based decisions. The chapter summarizes 

how an educator would create a student profile as well as a class profile. The 

chapter then details how to complete the "Assessment Data", ''Strengths and 

Needs" and "Accommodation" components of the IEP. Included in The IEP Guide for 

Educators is an IEP Programming Framework that outlines the various phases of 

programming based on the provincial spec ial education programs. This resource is 

intended to help educators create IEPs that promote high expectations for 

students by creating curriculum focused Program Pages wherever possible. 

IEP Implementation: 

The IEP Resource Guide for Educators uses planning templates that scaffold the 

planning and implementation process by breaking it into three steps: Know the 

Learn ing and Learners, Develop the Learning Plan, and Implement the Learning Plan. 

The chapter identifies effective strategies to consider when planning 

and implementing curriculum for students with special education needs. 

IEP Progress Monitoring: 

The IEP Guide for Educators includes an assessment framework that outlines three 

assessment processes and five strategies. The gu ide provides examples that 

educators can explore and consider as a progress monitoring tool. This chapter 

also details the process in which educators will evaluate IEP goals and report on 

the Provincial Report Card which will support teachers to take progress monitoring 

data and use it to write the Provincial Report Card. 



INTRODUCTION 

Vision and Purpose of the IEP Guide for Educators 

The IEP Guide for Educators will support elementary and secondary teachers to 

effectively engage in the necessary components of the IEP process and to build 

their self-efficacy and attitudes towards special education through self-selected 

professional development opportunities. The goal of the guide is to promote and 

foster growth of confident, competent professionals and to assist them in 

professional growth. The aim is that this resource provides the specific 

professional development that supports educators to use the IEP as a functional 

tool in planning, developing, implementing and monitoring IEP progress of quality 

IEPs. As with all planning in education, IEP planning starts with referring to the 

corresponding Ministry Documents, Special Education in Ontario K-12, (2017). The IEP 

Resource Guide for Educators is meant as a guide that supplements the Ontario 

Ministry document and is to be referred to only after a thorough review and 

understanding of the Ministry of Ontario document. This guide takes the IEP 

development. implementation and progress monitoring and scaffolds the process 

in a clear concise manner. As educators use the resource, teachers will strengthen 

their understanding and thus expand the quality of their teaching which will better 

serve their specia l education student population. The IEP Guide for Educators is 

intended to be an easily accessible resource that educators can utilize as they 

engage effic iently in the IEP process while complying with Ministry standards. 

The key beliefs that drive The IEP Guide for Educators are articulated in the Ministry document: Special 
Education in Ontario K-12 (2017, p.5). These beliefs are designed to help all students improve their 
achievement and well-be ing and should be considered when planning for students with special 
education needs. 

The guiding principles: 

• All students can succeed; 

• Each student has his or her own unique patterns of learning; 

• Successful instructional practices are founded on evidence-based research, tempered by 
experience; 

• Universal design and differentiated instruction are effective and interconnected means of 
meeting the learning or productivity needs of any group of students; 

• Classroom teachers are the key educators for a student's literacy and numeracy development; 

• Classroom teachers need the support of the larger community to create a learning environment 
that supports al l students, and 

• Fairness is not sameness. 



TheIEP 
The IEP chapter includes an Introduction to the guide, an outline of the 

IEP team roles and responsibilities as well as an IEP timeline checklist. 

The Introduction outlines the organization of the gu ide and includes the 

vision and purpose of The IEP Guide for Educators. An outline of all the IEP 
team roles and responsibilities is included as it is essential that educators 

understand their ro le in the IEP process. I t also outlines how to establish a 

coll aborative team approach when developing an IEP. There is a timeline 

with a check list to help support educators complete the tasks in a 

sequential and timely manner that aligns with the provincial policy 

guidelines. 

Individual Education Plan (IEP)-What is it? 

AN IEP IS NOT 

• a description of everything that 
will be taught to the student; 

• a list of all the teaching strategies 
used in regular classroom 
instruction; 

• a document that records all of the 
student's learning expectations, 
including those that are not 
modified from the regular grade 
level curriculum expectations, and 

• a daily lesson plan. 

Adapted frorn Special Education in Ontario K-12, (2017) 



Individual Education Plan (IEP)-What is it? 

AN IEP IS: 

· a written plan describing the special education program and/or 
services required by a particular student. based on a thorough 
assessment of the strengths and needs that affect the student's ability 
to learn and to demonstrate learning; 

• a working document that contains the transition plan, a detailed and 
coordinated plan that helps to ensure that a student has supports in 
place to facilitate educational transitions; 

· a record of any accommodations needed to help the student achieve 
the learning expectations identified in the IEP. given the student's 
identified learning strengths and needs; 

· a working document that identifies learning expectations that are 
modified from the expectations for the regular grade level in a 
particular subject or course, as outlined in the Ministry of Education's 
curriculum policy documents. if modifications are required; 

· a working document that identifies alternative expectations, if 
required. in areas not represented in the Ontario curriculum; 

· a record of the teaching strategies specific to modified and alternative 
expectations and of assessment methods to be used to determine the 
student's progress towards achieving these expectations; 

· a working document that is developed at the beginning of a school 
year or semester or at the start of a placement and that is reviewed and 
adjusted throughout the reporting period. and 

· an accountability tool for the student. the student's parents. and 
everyone who has responsibilities under the plan for helping the 
student meet the stated goals and learning expectations as the student 
progresses through the Ontario curriculum. 

Adapt<~d from Special Education in Ontario K -12, (2017) 



Individual Education Plan (IEP)-What is it? 

REASONS FOR IEP: 

• Every student identified as exceptional by an I PRC 
must have an IEP; 

• Students who are to be assessed using modified 
expectations for reporting on the Provincial Report 
Card and/or alternative expectations on an alternative 
report form ; 

• OR students who regularly require accommodations 
for instructional, environmental, or assessment 
situations may have an I EP, and 

• Students in an EQAO year who regularly require 
accommodations must have an IEP in order for the 
those allowable accommodations to be used during 
EQAO assessment. 

ESTABLISH A COLLABORATIVE APPROACH 

The IEP needs to be developed collaboratively, both by those who know 
the student best and by those who will be working directly with the 
student. 

The members of an IEP team can and should vary according to the 
needs of the individual student. Members may include; for example, the 
student. the student's parents, the student's teachers, the guidance 
counsellor, the principal. appropriate special education staff and 
support personnel. and staff from community agencies, as appropriate. 

Regardless of who is coordinating the IEP process, decisions related to 
the program planning sections of an Individual Education Plan need to 
be made by the individual who teaches the student and prepares the 
student's report card - usually the classroom teacher. 

Adapted from Specia,l Education -in Ontario K -12, (2017) 



IEP ROLES & 
RESPONSIBILITIES 
All team members have important ro les and responsibilities i n the IEP process. The ro les 

and respons ibjljties of various t eam members in t he development, implementation, and 

monitoring of an IEP are outlined in Special Education in Ontario K-12, (2017) and 

displayed below. Th e li st attempts to cover all aspects of an IEP; however, responsibilities 

and tasks will vary depending on the circumstances of the individual student and may not 

all be required in each situation. All participants are expected t o coopera t e in the IEP 

process. 

• assigns to one teacher the responsibility for coordinating (not developing) thestudent's IEP; 
• facilitates collaborative planning, evaluation, and updating; 
• ensures that IEPs are completed within 30 school days of a student's placement in a special education program; 
• signs IEPs within 30 school days of a student's placement in the program; 
• ensures that IEPs are implemented and that, as part of implementation, the student's learning expectations are evaluated and 
updated at least once every reporting period; 

PRINCIPAL 
•ensures that the recommendations of the IPRC (with respect to special education programs and services such as support personnel, 
resources, and equipment) are taken into account in the development of the IEP; 

CLASSROOM 
TEACHER 

SPECIAL 
EDUCATION 

TEACHER 

• ensures that parents and the student, if the student is 16 years of age or older, are consulted in the development of the lEP; 
• ensures that consultation with community agencies and postsecondary institutions that he or she considers appropriate is 
conducted as part of the preparation of a transition plan for students who are 14 years of age or older and who are not identified 
solely as "gifted"; 
• ensures that a copy of the I EP is provided to the parents and to the student, if the student is 16 years of age or older, and 
• ensures that the current IEP is stored in the OSR, unless a parent of the student objects in writing. 

• contributes first-hand knowledge of the student's strengths, needs,.and interests; 
• fulfils the role of the key curriculum expert on how the IEP can be developed to help the student progress through the Ontario 
curriculum; 
• develops any modified or alternative learning expectations required to meet the student's needs, plans instruction to address those 
expectations, and assesses the student's achievement of the expectations. (Note: the special education teacher will take direct 
responsibility for certain aspects of the student's special education program, and will be responsible for developing, teaching. and 
assessing the expectations related to those areas); 
• develops and later implements teaching, and assessing, individualized teaching strategies that will help the student achieve his or 
her learning expectations; 
• reviews and updates learning expectations at the beginning of each reporting period. and 
• maintains ongoing communication with the student's parents. other teachers, and other professionals and support staff involved 
with the student 

• provides diagnostic assessments, as appropriate and if required, to determine the student's learning strengths and needs; 
• provides support to the student's classroom teachers by generating ideas and suggestions for developing modified expectations, 
alternative programs, or accommodations (e.g., individualized teaching or assessment strategies, human support, individualized 
equipment); 
• provides advice about materials and resources; 
• develops any modified or alternative learning expectations that fall within areas for which the special education teacher has direct 
responsibility; 
• plans instruction to address those expectations and assesses the student's achievement of the expectations, and 
• works with the classroom teacher(s) to maintain ongoing communic.ation with the student's parents and other teachers. 

• participate in the IEP process and serve on th.e IEP team, if requested; 
• help to determine the student's learning strengths and needs; 
• develop strategies for use in the school environment to assist the student in acquiring the knowledge and skills described in the 
learning expectations, and ta demonstrate that learning; 
• train staff to implement the strategies; 
• provide advice about materials and resources; 

PROFESSIONAL • provide technical assistance; 

PARENT 

• act as a resource for and support to the student's family; 
• maintain ongoing communication with the student's teacher and the IEP team, and 
• conduct assessments, as necessary; with informed parental consent. 

• provide up-to-date information about their child as it relates to the child's learning (e.g., recent assessment reports); 
• provide important information that will assist in the development and implementation of their child's educational program (e.g., the 
talents and skills their child demonstrates in the home and community; their child 's likes, dislikes, learning styles, interests, and 
reactions to various situations); 
• reinforce and extend the educational efforts of the teacher by providing opportunities for their child to practise and maintain skills 
in the home; 
• provide feedback on the.child's transfer of skills from school to t he home and community settings, and 
• maintain open communication with the school. 

Adapted fr-om Specicd Ed1u:at-ion in Unla.rio K-12, 2017 



IEP TIMELINE 

The IEP Guide for Educators includes a timeline that lists the necessary steps the IEP 

team is required to complete with a checklist attached. This has been developed to 
support educators to complete the I EP tasks in a sequential and timely manner that is 

in alignment with the provincial policy guidelines. The IEP is a fluid process that 
aligns with the teaching and learning process in relation to the reporting and 

evaluation dates. 

SEPTEMBER 

• 
• 
• • 

OCTOBER 

• 
• 
• 
• • 
• 
• 
• 
• • 
• • • 
• • 
• • 
• 
• • • • • • • 
• • 
• • 
• 
• 
• • • • 
• 
• 
• 

-0 ® 
IEP DEVELOPMENT 

0 Review the IEP 

O Gather Information from a variety of sources 

O Create a Student Profile and Class Profile 

0 Collect/Update Assessment Data 

0 Review Strengths and Needs 

0 Review and reflect programming phases 

0 Hold a IEP Team Meeting 

0 Review programming that will meet the student's individualized 

needs and promote high expectations 

0 Develop/Update Accommodations 

0 Develop the IEP Program Page 

0 IEPs must be completed within 30 school days of a students' 

placement in a special education program 

IEP IMPLEMENTATION 

0 Know the Learning: Unpack the Curriculum Expectations 

O Know t he Learning: Identify the critical concepts, skills, and 

vocabulary for the unit of study 

0 Know the Learning: Create diagnostic, mid-point, and summative 

assessments 

0 Know the Learner: Identify strategies and supports to help the 

learners in your class succeed 

0 Know the Plan: Chunk the concepts and vocabulary to create 

smaller cycles of instruction within the unit 



IEP TIMELINE 

• • • 
• • • • • • 
• • • • • • • 
• • • 
• 
• • 
• 
• • 
• • • 
• 
• • 
• 
• 
• 

JUNE 

IEP PROGRESS MONITORING 

0 Collect Triangulation of Assessment for learning 

0 Collect Triangulation of Assessment as learning 

O Collect Triangulation of Assessment of learning 

O Measure student IEP progress through Data Collection 

0 Identify timeline of IEP data collection 

0 Identify location of IEP data collection 

0 Create criteria for student progress data collection 

0 Adjust the IEP as necessary 

0 Record evaluation of IEP goals on Provincial Report Card 

O An IPRC review meeting must be held once within each school 

year, unless the principal of the school at which the special 

education program is being provided receives written notice 

from the parent dispensing with the annual review. 

A request for an IPRC review cannot be made more often than 

once every three months. 



I 
IEP Programming 

Cycle at a Glance. 

This chart serves as 

visual reference to 

detail the core 

components of the IEP 
programming cycle. 

~ How will yoo sop poet 
C the student in your class 

who have an I [ P with modi tied 
programm ing~ 

Conside1· the ta ll owing guestions to 
help gu ide your planning and 
im pl e me nta ti o 11 

MONITOR 

GATHER 
Knowing Our Learner 

, Review OSR 
, Studenl Profile 
• Assessment data 
, Student Voice 
• ParenVGuardian Voice 
, Transition Plan 
• School Intervention Team 
• SERT observation/consultation 

How do we know our teaching and learning 
cycle has impacted student achievement? 

• System Level Support PLAN 
Why this learning, for this student, at this time? 

• Classroom teacher monitoring 
• Collect classroom and intervention evidence of 

student learning 

• What learning expectations are most 
essential to close !he learning gap? 

• What classroom interventions are required to 
close the learning gap? • Collect student voice 

• Analyze targeted assessment data for evidence 
of closing the 1learning gap 

• Whal school based int.erventions are required 
to close the le-aming gap? 

• Make required adaptations to plan I MODIFIED PROGRAM .PAGE I 
IMPLEMENT 

• What addltional resources would support to 
close the learning gap? 

• What does this student require to feel safe 
and included ln the Classroom community? 

Why this instruction, for this student. al this time? 

• Instructional Strategies; What precise and targeted 
adjustments in teaching strategies required to enable the 
student lo learn and to progress through the curriculum 

• Environmental Strategies: Whal precise and targeted 
changes or supports in the physical environment of the 
classroom and/or the school 

• Assessment Strategies: Whal precise and targeted 
adjustments in assessment activities and methods required 
to enable the student to demonstrate learning 

Adapted from TriU1u11j Lake lands District School Board, 2019 



IEP 
DEVELOPMENT 

THE PURPOSE OF 
THE IEP IS TO 

CLOSE THE 
LEARNING GAP 

NOT EXPLAIN IT. 

IEP Development supports teachers i n coll ect ing informat ion from a 

var iety of so urces that dep ict the whole student and w ill support the 

teachers' in deve lop ing qua li ty IEPs. The chapter out li nes the Assessment 

Data, Strengths and Needs and the Program Page components of the I EP. 

Included in The IEP Guide for Educators is an I EP Programming Framework 
that out li nes the var ious phases of programming based on the provincia l 

special education programs. The Programming Framework is intended to 

he lp educators create IEPs that promote high expectat ions for students by 

creat ing curr iculum focused program pages wherever possib le wh ich w ill 

decrease the ach ievement gap for students w ith I EPs. 

KNOWING THE LEARNER 

INFORMATION SOURCES 

Jennifer Johnston 

The quality and effectiveness of an IEP will depend in large part on the 
gathering and use of relevant information from a variety of sources, and on the 
sharing of that information with all who are involved in the preparation and 
implementation of the plan. 

Examples of Information Sources: 
· the student's Ontario Student Record (OSR), including previous report cards 
and the previous IEP (when applicable): 
· classroom observation: 
· the student's current work: 
· information provided by the student, the parents, school and board staff who 
have previous experience working with the student, and other professionals 
and paraprofessionals, including information provided in various types of 
assessment reports and through diagnostic tests (to be used only with 
parental permission and as permitted under freedom of information 
legislation): 
· results of further assessments, if needed, undertaken in consultation with 
parents. 

Adapted from Special Education in Ontario K -12, 2017 



KNOWING THE LEARNER 

~ Doe,the 
0 student/ 

class profile serve as an 
i 11!0 rmati on -gatheri ne 
tool, a relere,nce tool:' 
an~ a tracking too l 2 

Does it help you plan 
etlective assessment 
an~ instruction tor all 
the students in tl1e 
class, monitor student 
progress, and provide 
timely interventions 
when needed2 

CLASS PROFILE 

STUDENT PROFILE 

Learner profiles should be created collaboratively with students 
and parents to help inform educators design instructional 
activities and materials to provide the necessary options their 
students need in order to effectively access the classroom 
curriculum. 

Examples of Student Profile Content: 
• formative assessments: 
• summative assessments: 
• student's interests: 
• learning preferences: 
• strengths; 
• needs; 
• examples of supports that have worked in the past; 
• relevant medical conditions : 
• the language spoken by the student at home, and 
• the student's enrolment history, last school attended, 

attendance patterns, school behaviour. and social skills. 

The class profile provides a snapshot of the strengths and needs, interests, and 
readiness of the students in the class. It is a resource for planning that conveys a 
great deal of critical information at a glance. It is a living document, in that it is 
both a reference tool for planning assessment and instruction and a tracking tool 
for monitoring progress, recording changes, adjusting instructional strategies. 
planning subsequent instruction or interventions, and sharing information with 
other educators and parents. 

Examples of Class Profile Content: 
· their learning styles and preferences (often referred to as a "learning profile"); 
• their current place in the learning, or "readiness to learn", with respect to the 
expectations of the particular subject and grade or course, as well as their 
learning strengths and areas in need of improvement; 
· their interests and talents: 
· their socio-affective characteristics, and 
· the challenges involved in meeting their learning needs, and the supports that 
are required to address those needs. 

Adapted from Special Education in Ontario K -12, 2017 



DEVELOPIN6 TH€ IEP 

Describing Strengths and Needs 

When describing the student's strengths, it is appropriate to include 
information such as the following: 
• learning styles and preferences (e.g., visual. auditory, kinaesthetic 
learner): 
· previously acquired learning skills (e.g. , organizational skills, 
time management skills), and 
• cognit ive processing and communication abilities (e.g., expressive 
language - speaking). 

When indicating the student's needs, it is appropriate to include 
information such as the following: 
• broad cognitive and/or processing challenges (e.g., in the area of visual 
memory), and 
· skill deficits that relate to the student's exceptionality and/or interfere 
with the student's ability to learn (e.g., in areas such as social skills, 
attention, emotional control. expressive language - writing). 

It is NOT appropriate to include information here about specific supports 
or services that the student may need or what the student needs to do. 
For example, do not indicate the need for: 
· a type or level of human support (e.g., "the student needs an 
educational assistant" or "the student needs one-to-one assistance"): 
• a specific program or service (e.g., "the student needs speech therapy"), 
and 
• improvement in a particular subject (e.g., "the student's math skills need 
to improve"). 

EXAMPLE-STRENGTHS AND NEEDS 

STRENGTHS NEEDS 

- Working Memory - Processing Speed 

- Kinaesthetic Learner - Auditory Learning 

- Expressive Language - Receptive Language , 

~ Does ,h1 d,wiptioo ,f ,h, 
0 student s needs identity 

the ,·easons why the student 
requi,·es a sJecial educatio n 

I . ?. program an / or services~ 

Does the description align with t he 
intormatio n listed in Assessment 
Data~ 

Adapted from Special Education in Ontario K -12, 2017 



DEVELOPINu TH€ IEP 

ASSESSMENT DATA 

ASSESS\IE~T 
DATA \\'ILL 
1,FOR~I TIIE 
PROGHA\1~11,G 
TIIROlGIIOlT 
TIIE IEP. 

Possible sources of assessment data include educational 
assessments (e.g., reading assessments. math assessments, 
benchmarks, provincial large-scale assessments), medical/health 
assessments (e.g., vision, hearing, physical, neurological 
assessments), speech/language assessments, 
occupational/physical therapy assessments, 
behavioural/psychiatric assessments. and psychological 
assessments. 

Assessment Data drives the IEP programming and must 
include: 
• Formal data assessment (SLP, Psycho education assessment, 

OT, PT); 
• Informal data assessment should be current and relevant. and 
• Data assessment should outline strengths & needs. 

INFORMAL ASSESSMENT 
EXAMPLE: 
Classroom Reading Assessment 

Fountas and Pinnell Reading Level: 

V - Independent 

W - Instructional 

Student demonstrates Excellent Comprehension. Accuracy and solid fluency at the 

independent level. 

Student reads for meaning and makes frequent self-corrections and. His/her fluency 

has really developed and he/she is more confident reading non-fiction and complex 

texts. He/she uses the text to answer questions to provide evidence 'within the text' an 

'about the text'. 
l 

He/she needs to continue to strengthen his/her fluency and further develop his/her \ 

comprehension 'about the text' and 'beyond the text' by inferencing. 

Adapted from Special Education in Ontario K -12, 2017 

~ Does th,, 
C intormation listed 

in t he Assessment 
Data ot the I [P 
communicate to t he 
educator/ 

I 
parent/ 
student what 
programmino is 
requ i1·ed in the l[ P? 



D€VElOPIN6 TH€ IEP 

The IEP Programming 

Framework outlines the 

various phases of 

programming based on 

the provincial special 

education programs. 

Review, reflect and 

exhaust each phase of 

programming before 

layering the next 

programming 

intervention. 

INDMDUAL EDUCATION PIAN 
Framework for Programming 

Assessments determine that 

ALTERNATIVE I the student requires 
EXPECTATIONS knowledge and skills that are 

not represented in the Ontario 
Curriculum. 

MODIFICATION: 
Aeao.,.,.. llrwinrine ebaidac ~-I 
notable- accea, ptc.Jevel overall 
~ -oudiidintbt:Onllrio -DIFFERENT 

GRADE LEVEL G'unicalbn,ttlkhequin: dlOditlcatmn ill 
level;., 

MODlFICATION: 
AT GRADE LEVEL BY 
lNCREASlNG OR 
DECREASING THE 
NUMBER AND/OR 
COMPLEXITY 

Assessments det.ennine that modifications are 
required for the student to access grade level 
overall expectations oullined in the Ontario 
curricnJum. 

Assessments detennine that accommodations are required for the 
ACCOMMODATIONS I student to access grade level overall expectations outlined in the 

Ontario Curriculum. I 
CORE INSTRUCTION 

Assessments detenninc effective teaching practices such as universal design, 
differentiation and enrichment to meet the individual needs of all students. 

D 001 B OT9 

61 Why this programming, for this student, at this time~ 



D€VELOPI/V6 TH€ IEP 

I The 

accommodations 
listed on the IEP must 

be specific 
and ESSENTIAL for 

the student to 
access the learning. 

Assessment Data and 
Strengths and Needs 

inform the 
accommodations. 

1 Does the 
Ac commodati ons li sted in 

the I EP renect th e in formation 
listed in the Assessment Data and 
Strength s and Needs~ 

I ACCOMMODATIONS I 
0 Effective teaching practices such as Universal Dcsigu Leaming, Differentiated Instruction and enrichment 

opportunities have been exhausted and did not meet the individualized needs of the student. 
Cl Assessment data identifies specific accommodations that arc essential for the student to access the overall 

expectations outline in the Ontario Curriculum. 

SPl<:CIFIC 1-:XAMPu:s: 

• f xplicit insh1J1:1ion or conc;epts 

• Ch<.'<:klist fo r multi-step math ta:sks 

• Visual aid.!\. (posters, pl11ce value & 
problem soh·ing gr:iphic organ i:r..ers. 
lists of procedures) 

• Pre-teach mt1th vocabulary and make 
concrete conncc11ons to real world 

• Distribl1tc<l prnctict: ;md re,,;cw dni1y 

• Opportunities to prncticc ~ skill 

• Reducc elements that ~/\n interfere 
with working m1,1rnory 

ACCOMMODATIONS 

SPECffl C ~~XAMPLES: 

• Strategic sc11tmg he::;iJc a prefcm!<l peer 

• Close proximity co visual aids 

• Quiet ~'Pace LO praclice ~kjlf 

SPECrtf!C EXAM PLtS: 

• SEA technology (Google Read & 
Write, speech 10 text. t,ex1 ro s:pcech, 
calculators, word proeessors. spell 
check devices. gr.1mmar check) 

• Grnph,c organiz~rs (plac~! value & 
problem solving) 

• Chunk ·1hc task amlio1 redu,e lhe 
amount ol' t1uestions 

• F.xtru time limits for assignment~. due 
dates and test comple1 ion 

Adaple1d from TriUiu ro Lakelnncls Distt'ict School Board, 2019 



D€VELOPI/V6 TH€ IEP 

I This chart is an example of an 

IEP program page with a 
modification by decreasing the 
number and/ or complexity of the 

grade level curriculum 

expectations. 

What overall expectations CAN 
the student enter? 
What programming is required to 

close the learning gap? Identify 

the overall expectation the 
student is not able to enter. 

~ Doosthe 
o prngi-amm ing ,-enect th e 

in tonnation listed in the Assessment 
Data~ 

Do Y,OU have evidence that tlw 
student cannot ente1· th e overa ll 
expectation(s), even when the 
accommodations have been 
implemented~ 

Is the programm ing spec itic and 
individuali zed to close 
the ac hievement gap~ 

MODIFICATION IN GRADE LEVEL IN NUMBER AND/OR COMPLEXITY 

IJ Accommodations have bten updated, revised and monitored and the student still requires SL1pport tn accessing grade level overall 
ex-pectatioru. 

IJ Assessment data itlentifies that the student cannot enter a grade level overall expectation(s} and requires a modi fit:ution in number 
andtor complexity 

ANNUAL PROGRAM GOAL 
Anm,a/ program goal,· are i111/ivitfm1li:,,ed by <i1ude11t need and will be d(ffere11t for each learner. 

• r dentify spetific curriculum subject 
• Idenrify grade level 

• Identify spccifii: curriculum subject 
Q Identify grade level 

• Identify 1he level of modification Q [dentify the level of modification 
• faplititly identify whieh overall expccta1ion(s) wil,I be modified 

in cnmplexity 
Cl faplicllly identify which overall cxpectation(s) will be n'IOdified 

Math faamp.le: Student wiJf compk1c 1hc Gmtlc 7 Number Senl.c and 
Nurnerntion. overall cxp1:cta1ions, with a 111odification by decreasing 
complexity on trcprcscnting and comparing numbc~ 11s well a~ 11dditio11 
and subtraction of fract1oos, dccirm1ls and integer$, 

Math Example: Student wm <.:Omplctc the Gmde 7 N1m1ber Scn~c and 
Nurncf"cltion overa ll expectation~. wilh an intensive focus on representing 
und comparing number~. addition and subtr,1ction of fracttons anJ 
upplyi ng a variely 1Jf computtu1onal str:ncgic~ to solve probli.:ms vl'ith 
whole nurnbcrs, 

Identify 1h11 tpedllc le11ml"g lhnl l$ f(!(IWed I" older to IICllleVe 
1he ~n111.,~l 1>r09t'MI gQ;'II, 

Student will select and JUStify the mosl appropriate 
representation Qf a quantity (i.e., Craction, decimal, 
percent) ror a given conl·ext. 

laf.1'\lify the eac,IJell teacnlng s.tra.tegl" that Will M.IPPlll'l lhe $pCCllie 
lll~mong of 111& eipecl,<)tion 

Comparing quantities dice and card games 

Direct instruction on representing quanbty as a fraction, 
decimal and percent using cuisenaire rods, number line 
and fraction strips to understand the inverse relationship. 

Guided instruction solving real world problems Involving 
fractrons and decimals 

Adapted from Trillium Lakelands District Schoo 

Identify 11\e asuu~1 me-thodi required IQ dooumen1 •tie 
ieomlng of 1he ~ectric skill 

Self assessment tracking checklist 

Convers-a~on and observation of the student 
reasoning and proving a solved math problem 
Involving fractions and decimals 



D€VELOPI/V6 TH€ IEP 

I 
This chart is an example of a 

IEP program page with a 
modification by decreasing the 
number and/ or complexity of 
the grade level curriculum 

expectations. 

What overall expectations CAN 
the student enter? 

What programming is required 
to close the learning gap, of the 
overall expectation(s) the 
student is not able to enter? 

~ Does ,h, rmarammi,g 
o renec t the in Fo rm ati on 

li st ed in Assessment Data? 

Do you ha ve evidenc e that the 
student can not ente r the overall 
expec tation(s), even when 
accommodati ons are impl emented2 

Is th e programming specitic to 
close the achi evement gap? 

I MODIFICATION IN GRADE LEVEL 

IJ Modification in grade level has been updated, revised and monitored and the student in s lill not able 10 eater a gmde level 
overall expectation 

• Assessment data ide111ifie-l. that the student requires a m<>dilicntion in grade level overall expectation(s) 

ANNUAL PROGRAM GOAL 
A1111ua/ program goals are individualized by ,\'t11Je11t ueed a11d ,vii/ be differe11t for em:/r learne,: 

• ldenrifies the grade level of the overall expectations the student will complete at grade level 
• Identifies curriculum subject 
• Identifies the specific overnll expectations that will be modified 
Q Identifies the grade level of modification 

Example: Student will complete the Grade 7 Mathematics curriculum with a modification ln Number Sense and Numeration. In 
Number Sense and Numeration tbere will be a intensive focus on representing and ordering whole numbers to IO 000, decimal 
numbers to tenths, and simple fractions, Studetit will use strategics to solve problems involving opera!ions of single• :ind multi•digit 
whole numbers aod decimal numbers to tenths-. (Modified Grade 4) 

Wh.11 i, tlie ,peclOc I earning lhn1 1.s reqLLlred In order 
to achieve the 111111u~J 11rogram goul'l 

Student wifl order 1ltr:imt1 l 11111nb~n, to u:nthb 

ldenli fy the rx1>licll tcurblng ~tratcg_ies that will suppor1 the 
sp«:i lic leamrng cif1he cxpecunion'.' 

Deci11JJ1l math ,lice gnmes 

Decimal Number Talks 

Oirc:~1 in~lru~ lfon on rc:prt.-se11ting d1!C:imul m1111bers I() tenth~ on 
a num~r line, 

Wha l llSSCSSDll'OI nu.•1bods arc re{jlllt~<l 10 d(l('ument 
the leamin~ or die specHic skill'! 

R~,1si_1n 11ml prove the urd~r t1rc1ecimol numbc;n; 
during Number Talk 

D~~imuls pls~'<d on number lil)c. 

Adapted from Trillium Lakelancls Dislricl SP.hool Board, 2019 

I 
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EXAMPLE-READING PROGRAM PAGE 

Outlined below is the process to develop an IEP reading Program Page. 

IDENTIFY THE AREA OF NEED 

Diagnostic Assessments, observations and conversations identify a learning gap in Reading. The Grade 5 

student comprehends the text when accommodations are utilized. The student has lagging skills in 

decoding to solve unfamiliar words. Student is currently benchmarking 4 grade levels below in decoding; 

therefore this significant gap in achievement justifies a 'modified at grade level' program page in reading, 

to close the achievement gap. 

REVIEW & UPDATE ACCOMMODATIONS 

Diagnostic Assessments, observations and conversations identify a learning gap in Reading. As we learn 

more about the learner, it is crucial that the educator reviews and makes updates to the accommodations 

as needed. As the student continues to learn, the accommodations that are essential for that learner will 

change and/or become more specifics. 

PROGRAM PAGE DEVELOPMENT 

Review the Overall Expectations. What overall expectations CAN the student enter? What overall 

expectations CAN'T the student enter? What achievement gap needs to be closed? 

READING 

OVERALL EXPECTATIONS 

By the end of Grade 5, students will: 

_ I 1. read and demonstrate an understanding of a variety of literary, graphic, and informational texts, 

V using a range of strategies to construct meaning; 

_ I 2. recognize a variety of text forms, text features, and stylistic elements and demonstrate 

V understanding of how they help communicate meaning; 

3. use knowledge of words and cueing systems to read fluently; 

_ I 4. reflect on and identify their strengths as readers, areas for improvement, and the strategies 

V they found most helpful before, during, and after reading. 



D€VELOPI/V6 TH€ IEP 

EXAMPLE-READING PROGRAM PAGE 

Annual Program Goal 
Student will complete the Grade 5 Reading curriculum with a modifi cation by 
decreasing complexity in using knowledge of words and cueing systems to read 
fluently. 

EXPECTATION/I 

Student will solve 

unfamiliar words 

using different 

types of cueing 

systems. 

• ~ en -.... :.:: 
c.:, • ..... 
:c 
c.:, 

• ..... = cc • a.. 
:E 
cc • = = = • = a.. 

Specific Expectations 
TEACHING STRATEGIES/I 

Model making connections between words by letters, 

sounds, or spelling patterns during guided reading and class 

read aloud. 

LLI Guided Instruction focused on using known words and 

word parts (including onsets and rimes) to solve new words. 

Direct Instruction and Independent Practice (Gamesc1t 

Literacy Stations, Daily on line Lexi a Practice & Review of 

Skill Practice, Guided Instruction, iPad App) exploring 

consonant and vowel sound-letter relationships (including 

blends and digraphs). 

ASSESSMENT 
STRATEGIES /' 

Lexia Assessment Report 

Observation dur,ing 

guided reading 

Running Record 

Fountas and Pinnell 

Assessment 

Ensure the Annual Program Goal is achievable by the end of the 
school year, reference 'Needs' from the catef ory of achievement and 
curriculum, and indicate a target grade leve (Annual Program Goal 
can change) 

Ensure there are specific expectations for each modified or 
alternative program/ ski 11 

Include specific teaching strategies and how goals will be measured 

Current level of achievement is included for Modified Program Pages, 
based on the previous June assessments and remains constant for the 
school year 

Baseline level of achievement is included (alternative) 

Ensure SEA equipment is represented and used in programming pages 



IE 

TATI 

IEP Implementation - Intentional planning allows the teacher to have 
and deliver an explicit plan that is aligned to the programming outlined 
in the IEP. The IEP Guide for Educators uses planning templates that 
scaffold the planning and implementation by breaking it into three 
steps. 

KNOW TH€ LEARNING AND LEARNERS 

Teachers w ill begin to p lan a un it by unpacking the curriculum 
by dissecting the curriculum expectat ions. Teachers wi l l then 
cluster and connect sim ilar ideas and consider teach ing 
strategies that would best support the concept. Once the 
teachers have dissected the learn ing he or she will create 
diagnostic. formative and summative assessments. Teachers w i l l 
then "Know the Learner" by considering the programm ing 
decisions and accommodations which w ill shape the way they 
program for all students with in the classroom. 

DEVELOP THE LEARNING PlAN 

The IEP Guide for Educators includes a p lanning template to 
develop the long-range unit plans and a second p lann ing 
template to plan the learning for cycles of instruction within 
the unit. There is a planning process for students with a 
modified program page that includes probing questions to 
guide the teachers as they engage in the p lanning process. 
Differentiation is one important aspect of short-term p lann ing; 
d ifferentiation is the key to ensuring access to the curr icu lum 
for pup ils with special educational needs. It scaffolds the 
planning process so the educator can revi ew what 
accommodations and modifications are essential for the 
student to enter the learning opportunity. 

IMPLEMENT TH€ LEARNING PlAN 

The thi rd step is "Implement the Learning Plan.'' The 

IEP Guide for Educators includes effect ive strateg ies 
to consider when implementing Lesson plans. 



UNIT PLANNING 
Using a Design Down Approach 

Tips! 

Know the Learning: Un pack the curriculum 

Using your professionaljudgement: 

• Locate the specific expectations related to the overall(s) Ii sted i n the 

Scope and Sequence (for other subjects. refer to those listed in your 

long-range-plan): 

• Locate similar expectations from the 2 grades below and the following 

grade. Note how the expectations change with t ime. This will help you 

understand your grade expectations and plan assessments, and 

• Identify the top ics and the verbs - the verbs give clues about how the 

students should be learning and i nteracting with the topic. 

• Print out the expectations so you can sort, highlight, underline. etc. 

• Embrace the messy! Consider using a blank piece of 11x17 paper for this step so you can record notes 
and ideas more easily. 

Tips! 

Know the Learning: Identifying the critical 

concepts, skills and vocabu lary for the unit 

Using your professional judgement: 

• Note what the expectations mean in friendlier language; 

• Cluster and connect similar ideas; 

• Consider models, representations, and other visuals that support the 

concepts and vocabulary. and 

• Identify underpinning Fundamental Concepts and Ski lls that are 

critical to or support th is unit. 

• Embrace the messy! Consider using a blank piece of 11x17 paper for this step so you can label, record 
notes, and jot ideas more easily. 

• Don't be afraid to pause and investigate some of the concepts and vocabulary (e.g. the curriculum 
glossary, the Guides to Effective Instruction in Math, and the Nelson teachers' guides, etc.) to help with 
this step. 

INCLUDED ISAN OPTIONAL RESOURCE FOR USE 
KNOW THE LEARNING: DESIGN DOWN PLANER 

Adapted from Trillium Lakelands District School Board, 2019 
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UNIT PLANNING 
Using a Design Down Approach 

Tips! 

Know the Learning: Create diagnostic, midpo int, 

and summative assessments 

Using your professional judgement: 

• Revisit your thinking from Step One and Two; 

• Generate criteria for what a student might need to know or do in order 

to be successful in this unit; 

• Select or create task(s) that allow students to demonstrate the 

criteria. and 

• Consider conversations. observations, and products. 

• Include content from preceding and upcoming grades, in addition to the current grade(s). Not only 
does this tell you more about a students' learning, it also means you can use the same assessment in a 
split grade. 

• Consider using a format that allows students to see what they know and need to learn from each 
assessment (diagnostic, midpoint, summative), not just a letter or numerica l grade. This helps them see 
their progress and set goals for their learning. 

Tips! 

Know the Learner: Identify strategies and supports 

to help the leaners in your class succeed 

Using your professional judgement: 

• Continue to engage in the gathering of information about students' 

strengths, preferences, and necessary supports; 

• Consider which programming decisions and accommodations will 

ultimately shape the way you program for ALL students in your class, 

and 

• Identify teaching strategies and supports you will incorporate into 

your practice given the learners in your class. 

• Having this information means that you can look for patterns and trends in the needs of your students 
to create one lesson with a variety of entry points instead of several d ifferent lessons. 

• Invest the t ime! Once you identify the needs, strengths, and supports for your learners, you can use 
the information again when planning upcoming units and strands. 

INCLUDED ISAN OPTIONAL RESOURCE FOR USE 
KNOW THE LEARNERS: MY CLASS AT A GLANCE 

Adapted from Trillium Lakelands District School Board, 2019 
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Step 4: Identify learmng needs, strengths, and relevanl supports for your learners. 

Know the Learners: My Class at a Glance 

Part A: learning Supports that are Necessary for Some, Good for All 

Ill notice • F<>llo•ing 11\11J\JCIJMs""' ,,1r,g 

I d h 
. dir«!lons 

s u eots aVtng • ,.,'""'9 ....,.,.,1 .. .isymbots 
difficulty_ • Cov~Mlldp,.W,,,,,,od 

h"'1-Q~ t•IR""'!l_,.,.odea,10l>f?11>'""9 
o,!ro<nlllta>_, 

lpl)ilCJbltl 

. ~ etal and written in1UUl'.tl()fl1 «llort 
and , ,mple, wrtli visual cuH . Pro,,de/mod~ the us, ol 
lll!l'll!l'IW~est.t!X'I stems . p., ,,sual _ .. ,..i "''"'""'"" •oltl ,.,1,o4,,~-•'\I-... , 

I could Ill- I • u.."""'mode~\fg..1"Phtfr -, ~ -
i,>obsl ID mate '""""'9 ol thri.W\D 

\cicle orhigh~ghl) 

• Se!Mg 14> 1ndllll 1TI1110gi~ mulll-<1!11 
prd>lfm10l""II 

• ffll)1"fflr"II rMlhaNlal 11,~ so 
lbit~ Oil) ... -..i-. ._.,,.,.,,d ...... 

• U""'J pcoc,,du1tt ,,J 1lgc,1,t,,.. 

. Elplicilly tmh prual•m ,ol•"'l processes 
(e.g., Polyis lou1•~'1' mrx!el, STAR 
pni>lem sol•"l• Jo 8oale<'• Millh""'IJcal 
Tlwil.1"11 Pro,:ru~ pJHl p!olll"" 5d'ling 
pro:w1Wcl,,c• l1~, ,..,,.,1...,,.,. 
uc~od'Mt . a.... 111_, l"'1nsm,.,,,.11,,b 
(e.g. o,gilluetovs 1"14 ,11111-.r p•rts rill 
dmllnts) . ProVidUUUCI\" l• 9, 3 port i...on 
pltnn1r,g slfuc1 .. ,) Wllh l,equenl bceab 
prO'lilled \\liffl lllk)Uod 

• Rem,mbtrll(J lnloonl!IOO 11,,y have jUII 
,.,n.,dhe,rd 

• $d'11r'9ffll.}1b'ttpftotfffll.S-tQllll'l9 t1tcl 
,,r,,.... .. .JrJ,_ , f.....,._"111111-

. Kttpo,al tnd wunM inst1uct1ons sho,1 
ar<I 1lmpk\w1lh'li..,,I cues . Co-aule IP"""'' moth relerenc, 
'"'"""' (1 g, p1oc,dures, ..,,111 
"'""'"'· .. ...,, .... ,,,., <lcl .... ..,. 
,,iu11ot.l.00drlrlr"'410S1111ttilrolod 
1.WS,rtffl . Post lol lli!U reg.All tel- 1ll 
1rtrl1<11 01 mah , .. mrng wd~ '""'°' 
ohan1, ond ..,,l walls lo<ue memo,y 
du11n9 '"''"'"°" and assesSlllell tnks 
(~g. I bll) d,a~ &tJal,gies. modols) 

• Esllm.atir,g o, COfflll'""9 vllll~ l•r,glhs and 1 • Rming mllh q•tulon, 01 p<olll,ms flu'"d.y 
d1S1>ncts • Ouiekly flu,ntl7 ind tttJa,ndy r.11,,.;r,g 

• 1Mde,(1Aling 8'd MOJ•"'"l Ille can!.-lMI ""'h lld • 
tr"""'9ol"ult",....-"'(•I , • i:c,-~,.•~•....,9~1,,-. .....,moi,_c!IW.11'••' 

. P!ll'lld, -.,ft'l'le and ml,ntionnl . c,,.i, word bt1f.t, 10chor ct..ns (e.q., p1ompts 
opportumies to"" man11M11M1ve, to lo sh01t moth 1Mrlr:ln9, steps lo prol:lem 
support leam"ll (e.g , ~• ,nd model• sol,,rg) ,no ltJm.ng .. 11, (e.g., stategies, 
stldent!tant1ofo&d Md«antirUd idm and modfi• ~ud,.i, ho,eg<nentedl 
1llalioMI ,odt 19"'1h ,,i,IICII portl•ho:. wdhtilrlt,tjslot,,<Mdd~"""IJCllOfl•o! 
,..._llOl'<l>9-I 11!Uiffl""7i' . C-codt_ .... .,....i., .. 9, . Allor,..,..,ol,calculllir-lllflooo111 
cctou1 fig,,e<111J1n,lo,m~1or,s to na1onto!TC)IA1hon 
hig~'rght movemetll) . Rl!lh.<t lhe NJmbd OI qu"1l0<1< !11111ddrw . Limrt vtsu~ cluner on instrur:1..,.1 ind th, ian-« ,krll 01 COllttpl 
assessment tasks as wtH u O!'Wblls ,ind 
wOfkspaces 

, Cteatta dm1oocn cuhuret1'11 ,.,,.., ,.,,.,.,...,nd "" of tool• (to .calculJtor~l••rwng .,,u~milllll"l•ll,.~to .._,po,1 l<amlll<]; wher• stud"1U fo,i """lorti!bl<nt1r,g lor heilf when lhtyhlVfdiffiarlty locu""'ll .i,,., 111)(!,ntsare "1<:00ra<Jed lo 
~llSICOllaborate, andulr .,_,11ons wher, s1ud<nts.-1N!111 le,,n"1Q. btha~or.1. aod•-• 

Ta 11•-"'"" .,..... f,,...,._,,,_.,._,..,._,....,..,...,,.., utllof1""~A/f..,,.,,,,,..lktl-r,,,»slll hq, J,11' ,ll~ 

Part B: Modifications & Other Considerations -Student Specific Considerations ia Addition to the Above Teaching Strategies 

Student 

Student 

Part C: Summary -What are a few key teaching practices that I can use to help all my students be successful? 

• Allempti~alasl•llen•""~''" 
• MlklllCJ & ff(o,emg ,_ "11itt, .. 
• T•1'"9• diff.,"11~rllf<J1111hr llt•Ull!ff\ll _,_ . 

• YJ'Ulf"'Plga:Jfl'fG'l~diJflCU\f•_, 
• Ce!ebtatir9 11Jccess 
• Slllnng ldm ..ioth, daa 

• Provldt-wffteienl wt1\ 1tl'M 
• u,r. think1>ai,-share 50 54ud"'ll c,n ,!fifarse 

what they mll)hl sajwdh 1partnor 
, IJsfthlnlr·alOl<istomad,1howw~ 

dilr""'1 p,<lll!oms 
, Elc:t..oinciudosludor1U'orl•1whent1n~r,g ,,_CM!i.,..,~ 
• tlw\o1SUaf D.1tst,gutDrt.Sll l f'On"'e'bll 

parlldpa 1on 1ools 
, ~el!> stud .. ts llentify and tl!4ftlllltl~ld,al 

le1m1ng preft1Mces 
• Pralie refltction and impro~entl'I (YJ-speed) 

• Create I dassroom cuftutt 1l~t vffluts risk 
l.t1n9a,dlYt""9-lll'O'lllolN 



UNIT PLANNING 
Using a Design Down Approach 

Tips! 

Know the Plan: Chunk the concepts and vocabulary 

to create smaller cycles of instruction within the 

unit 

Us ing your professional judgement: 

• Chunk the crit ical concepts, skills, and vocabulary and create learning 

goals for 3-7 day cycles of instruction; 

• Revisit criteria generated in Step Three; add add itional criteria and key 

understandings as necessary; 

• Identify man ipulat ives, tools , models, or representations, and 

• Consider resources that may assist with lesson plann ing for each of 

the smaller cycles of instruction. 

•Although practice should happen throughout, save a few days at the end of the unit that are more 
heavily focused on practice to allow additional application and opportunities for feedback, instruction, 
and correction. 

•Create unit summaries either throughout the unit or as an end-of-unit activity. Students can refer to 
their summaries during practice and application as well as in future months when they arc revisiting 
these concepts. 

INCLUDED ISAN OPTIONAL RESOURCE FOR USE 
PLANNING FOR CYLES OF INSTRUCTION WITHIN TH E UNIT 

WHERE TO NEXT? 

FROM UNIT PLAN TO LESSON PLAN 

• Use what you know about you r 

learners (through your My Class at 

a Glance sheet, Student Profi le, 

Class Profi le, etc.), your unit p lan 

featuring your cyc les of instruction, 

and you r assessment data to p lan 

fo r what the teaching and learning 

looks I ike day to day. 

• Instead of p lanning al l of your 

lessons at once, consider p lanning 

lessons one cyc le of instruction at 

a time so you can be responsive to 

the learners in front of you and 

adjust you r pl an accordingly. 

Adapted from Trillium Lakelands District School Board, 2019 
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Planning for Cycles of Instruction Within the Unit* 
(Unit At-A-Glance Planner) 

Unit: 

Underpinning Fundamental Concepts & SkiUs: 

leamTng Goal- Leaming Goal 

Approx# ol days: Approx # or days: 

Vocabulary: (cg r.cw, ,hollld know, eto.l Vocabulary. (1.0, n,,w, ,11ould ~110w,t1, f 

Critical Concepls & Skills Related to Goal: Critical Concepts & Skllt Related to Goal: 

Kov Understandings to look/Listen for. Key Understandings lo look/Listen for. 

M3nipuliUves g MOdels: Ma111pulatlws & Mode~: 

-~ille l.ttslllS:(e.<J .-.....,,.. Us•~ & ReSIIUICBS/Possible lessons: (e.9 l<llllook le!s>n;. bsltdeas. ?IC 

learning Goal: Leaming Goal: 

Approx # of days: Approx i of days-

Vocabulary: (e.9 new, sho1Ao 1,ra,, ,t<-) Vocabulary: 1e.a MIi, m,~~"""·•ie j 

Critical Concepts & Skills Related to Coal· Critical Concepts & S~lls Related to Goal: 

Key UnderstondlllfS to look/listen for. Key llnderstandillg$ to look/Listen hr. 

Manlputalim & Models: Manlpulatives & Models: 

Resources/Possible lessons: (o.q lexlbook lessons. 1as1c ,de,tt, e1c.1 Resources/Possible lessons: (t ~ lnlboo~ le,son~ , •• ~ <leas.etc.) 



IEP PROGRE 

ITORI G 
Assessment is an integral part of the teaching and learning cycle. 
Common practice in assessing student progress is to use data from 

formative assessments to measure progress on the 
academic, behavioural, and/or functional skill specified in the annual 

goal. The data collected can also be used to inform instructional decision 
making. Regular and systematic data collection and monitoring allows 

the IEP team to evaluate the appropriateness of the student's IEP. It also 
informs the teacher, when the student is not making progress, to make 

adjustments to the student 's IEP. The chapter also includes the process 
to align student evaluation to the Provincial Report Card. This will 

support teachers to take effective progress monitoring data and use it to 
write the Provincial Report Card. 

An Assessment Framework 
Effective assessment locates assessment for learning and as 
learning within a framework of three key processes and five 
strategies that teachers and students use collaboratively to 
support student learning. 

Processes: 

Strategies: 

· establishing where the learners are going in their 
learning; 
· establishing where they are in their learning, and 
• establishing what needs to be done to get them to 
where they are going. 

• identifying and clarifying learning goals and success 
criteria; 
• engineering effective classroom discussions and 
other learning tasks that elicit information about 
student learn ing; 
· providing feedback that helps learners move forward; 
• through targeted instruction and guidance, engaging 
students as learning resources for one another, and 
· through targeted instruction and guidance, helping 
students understand what it means to "own" their own 
learning, and empowering them to do so. 

Adapted from Specia l Education in Ontario K-7 2, 2077 
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Triangulation of Assessment 

Teachers use a variety of assessment strategies to eliuL 
information about student learning. These strateg ies should 
be triangulated to include observation , student-teacher 
conversations. and student products. 

Teachers can gather information about learning by: 

· designing tasks that prov ide students with a variety of 
ways to demonstrate their learning: 
· observing students as they perform tasks : 
· posing questions to help students make their thinking 
explicit. and 
· eng ineering classroom and small-group conversations 
that encourage students to articulate what they are thinking 
and further develop their thinking . 

Teachers then use the information gathered to adjust 
instruction and provide feedback. 

Feedback 
Feedback provides information to students and teachers 
about learn ing. It helps to reduce the gap between the student's 
current level of underst anding and/or performance and a desired 
goal. Feedback is an essential practice of assessment for learning as 
it helps students to learn by providing information about their 
current achievement (Where am I now?) with respect to a goal(Where 
am I going?) and identifying appropriate next steps (How can I close 
the gap?) 
Structure feedback to identify what was done well. what needs 
improvement. and how to improve. This information can be conveyed 
orally, in writing , or as a question that causes students to reflect. 

EXAMPLE-TRIANGULATION OF ASSESSMENT Observations 

• Checklists 
• Problem Solving group work 

Conversations 

• Peer Feedback 
• Classroom discourse 
• Student-teacher 

cont erences 
• Interactive Math 

Journal 

• Presentations 

Assessment is 
collected over time 

from all 3 sources to 
ensure it is reliable and 

valid 

l 

\ 

Adapted from Specia l Education in Ontario K-12, 2017 

Products 

• Notebooks 
• Quizzes 
• Projects 
• Photos 
• Graphs 
• Independent 

work 
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Developing a Progress Monitoring Plan 
To monitor student progress, I EP teams must make decisions about the 
nature of the data that will be collected and analyzed relevant to each 
annual goal. The most appropriate progress monitoring systems are those 
in which objective numerical data are collected frequently, graphed, 
analyzed, and then used to make instructional decisions. Students can 
also track their progress by collecting self assessment data. This can be 
used with the educators data. Anecdotal data and other subjective 
procedures are not appropriate for mon itoring student progress and 
should not be the basis of a progress mon itoring system. 

IEP Progress 
Monitoring 

Components 

Measuring 
Student Progress 
through Data 
Collection 

Student Progress 
Data Collection 
Timeline 

Student Progress 
Data Collection 
Location 

Student Progress 
Criteria 

DO 

Use objective measures 
Examples: 
• Behaviour observation 

checklists 
• Classroom assessments 

Measure frequently and 
systematically 
Examples: 
• Every 3, 5, 8 or 10 days 

Clearly identify each relevant 
environment or context the 
data will be collected 
Examples: 
• Math Instruction 
• On the playground during 

second recess 

Use criteria from annual 
program goal listed on the IEP 
Examples: 
• Complete skill wit h 80% 

accuracy during 3 
observations 

• Use a calming strategy after 
2 verbal prompts 

Adapted from IBIS Centre, 2019 

DON'T 

Use Subjective measures 
Examples: 
• Anecdotal reports 
• Teacher or student 

perceptions 

Measure inconsistently or 
infrequently 
Examples: 
• Three times a year 

(reporting period) 

Avoid identifying or 
describing the 
environment or context 

Use different performance 
criteria than stated in the 
IEP 
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Adjust the IEP as Necessary 

Ongoing assessment may indicate that the IEP needs to be 
adjusted. This may be done by: 

· developing new expectations or revising annual program 
goals if learning is proceeding at a faster rate than has 
been anticipated in the plan: 
· breaking expectations into smaller steps or adjusting 
annual program goals if learning is proceeding at a slower 
rate than has been anticipated in the plan, and/or 
· altering the teaching strategies, individualized equipment, 
or level of human support. 

It should be noted that any changes to the learning 
expectations for a current reporting period should be timed 
so as to allow the student ample time to prepare for the 
assessment tasks. 

Evaluation & Reporting 

ACCOMMODATIONS 

When subjects or courses have accommodations on ly, the provincia l curriculum 
expectat ions are not altered . Accommodat ions simp ly enab le the student to 
part ic ipate in the regu lar grade-level curr iculum and demonstrate learn ing. It is 
important that the approp riate assessment accommodations be readi ly avai lable 
to the student. Grades or marks should be based on the student's ach ievement of 
the grade -appropriate curr icu lum expectations and the descriptions of 
achievement levels provided in the curr icu lum policy documents. Comments must 
be re levant to the student's ach ievement based on the unmod if ied grade-level or 
course expectations. Information on the student's progress in subjects or courses 
identified as "accommodated only" must be recorded on the Provinc ial Report 
Card. It is not necessa ry, nor is it advisable. for the IEP box to be checked or for 
the statement rega rd ing modified learn ing expectat ions to be included (see the 
Special Education in Ontario K-12, 2017). The purpose of the report card is to 
report on the student's progress in achieving the regular grade-level 
curriculum expectations, not on the student's use of accommodations. 

Adapted from Special Education in Ontario K -12, 2017 



Evaluation and Reporting 

MODIFIED PROGRAMMING 

When mod if ied expectat ions are used in subjects or courses. p lanning for 
assessment of a students· learning shou ld be incorpo rated in the development 
of each modified learn ing expectation. Grades or marks for the achievement of 
modified expectations are determined on the basis of the ach ievement levels 
described in the appropriate curricuturn policy documents. 

For elementary students, the IEP box must be checked and the appropriate 
statement from the Special Education in Ontario K-12. 2017 must be inserted. 
The grade or mark reflects the level of the student's achievement of the 
modified learning expectations. 

For secondary students, if some of the students· learn ing expectations for a 
course are modified but the student is working towards a credit for the cou rse. 
it is sufficient simply to check the IEP box. If, however, the student 's learning 
expectations are modified to such an extent that the principal deems that a 
c red it wi l l not be granted for the course, the IEP box must be checked and the 
appropriate statement from the Provincial Report Card gu ide must be inserted. 

it is very important that the teacher 's comments include relevant 
information about the student's demonstrated learning of the modified 
expectations, as listed on the I EP, as well as about next steps for the student 
with respect to the particular subject or course. 

----------------------------------------1• 
ALTERNATIVE PROGRAMS AND COURSES 

The student's achievernent of alternative expectations are assessed using 
a variety of assessment methods, and the student should demonstrate 
learning independently with the provision of appropriate assessment 
accommodations. It is not required. nor is it advisable. for grades or marks 
to be assigned for the achievement of alternat ive expectat ions. The 
student's progress should be reported to parents through the Provincial 
Report Card. (Example: Self-Regulation and Social ski l ls are reported in 
the Learning Ski l ls section of the Provincial Report Card.) Alternat ive 
programs that are outside of the Provincial Report Card, are to reported on 
through an alternative report that is supplemented to the Provincial Report 
Card . A very small number of students who are unable to demonstrate 
even the most basic literacy or numeracy skil ls would require an 
alternative report to accompany the Provincia l Report Card. 

Adapted from Special Edil!:ctUon in Ontario K ~12, 2017 
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