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Abstract 

Inclusion is a common theme in systems of education throughout Western Canada. However, 

professional experience and research has identified differences in service delivery models for 

inclusive education. By understanding the politics of student diversity and the bi-lateral 

relationship between education systems of inclusion and systems of inclusive practice (SIP) in 

Western Canada, there is a unique window of opportunity to discuss and understand how 

specialized settings operate and thrive when there are resources available to develop and 

maintain interprofessional and interdisciplinary collaboration. This study examines the factors 

and indicators of success for wraparound teams in human services providers (such as healthcare, 

social work, and government) to establish a platform to explore how school-based wraparound 

teams (SWT) are significant to students with complex learning needs (SCLN) in SIP. Outside of 

school, SCLN and their families benefit when interdisciplinary supports are included in 

transition plans for major life events; and the evidence for this success is surfacing to promote 

interdisciplinary, interprofessional and interagency collaboration in research related to SIP in 

Western Canadian education (WCE). To apply this knowledge on the front lines of WCE, a 

presentation has been designed for novice special education teachers. Novice special education 

teachers will have an opportunity to understand who the SWT is composed of and how 

collaboration with professionals from outside education is a key factor and indicator of success 

for student- and family- centered programming. 
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Chapter 1 

Introduction  

Background 

When considering the systems of inclusion and systems of inclusive practice, student 

support frameworks and policies are not uniform in design (Loreman, 2014). Both of these 

systems are active in Canadian education and by understanding their similarities and differences, 

we can be better prepared to explore the challenges of the complex needs learner and politics of 

student diversity. In any system, “[a] list of effective practices provides no real benefit to 

students with disabilities unless the practices are frequently and appropriately used” (Cook and 

Schirmer, 2003, p. 203). When teachers work with complex needs learners, how is teamwork and 

collaboration used differently and effectively to promote student learning? What do effective 

practices look like for teachers who support students with complex needs in systems of inclusive 

practice?   

Understanding youth and their learning needs requires an interdisciplinary and 

interprofessional methodology. “More important than the technology and administrative support 

was the overall commitment of the team of professionals and para professionals who [work] 

together to find ways for the children to experience success” (Erickson & Koppenhaver, 1995, p. 

687). Education professionals do not have all the answers, and the same can be said for social 

workers, behaviour analysts, and doctors. Inclusive education (in its different interpretations), 

calls educators to collaborate as a vehicle to achieve higher standards in meeting students’ needs. 

However, this practice tends to stay within the professional discipline of education – most of the 

collaboration that takes place on the front-lines occurs only between teachers and usually outside 

of times of instruction. For students with more typical development, learning needs are met 
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mostly through teacher-to-teacher collaboration. These efforts are commonly called Individual 

Education Plan (IEP) reviews, Student Learning Team (SLT) meetings, or grade team meetings. 

Collaboration in this context rarely takes place in the classroom while students are learning and 

when teaching is taking place.  

Definition of Terms 

Students with Complex Learning Needs (SCLN). The needs of students with life-long 

impairments that are attributable to mental, neurological and/or physical disabilities, are referred 

to as complex needs. An innumerable variety of complex conditions and needs exist for these 

students. Typically, students who meet these criteria have been diagnosed with intellectual 

disabilities, Autism Spectrum Disorder (ASD), Fetal Alcohol Spectrum Disorder (FASD), or 

severe physical disabilities. Such diagnoses are characterized by communication and self-

regulation challenges that require a specific type of support that is usually outside of teacher 

preparation training and education. SCLN can also be identified by their school district or 

jurisdiction when they present challenging behaviours in the learning setting. “Researchers often 

use [Emotional and Behavioral Disorders] EBD as an umbrella term that includes children who 

receive clinical or educational services due to chronic and severe maladaptive behaviors, as well 

as children who are considered at risk for identification through school or community-based 

systems” (Hollo, 2012, p. 112). Whether through medical diagnosis or system identification, 

individual program design is offered to these students to meet their unique needs. 

Human Services. This term refers to the private and public industries, agencies, and 

organizations that provide educational, social, and medical services to meet human needs. 

Wraparound. Traditionally, “the wraparound process is a tool for building constructive 

relationships and support networks among youth with emotional and behavioral disorders (EBD) 
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and their families, teachers, and other caregivers” (Eber, Sugai, Smith & Scott, 2002, p. 171). 

For this inquiry, the other caregivers are the professionals from outside of education who do have 

the answers from specific professional training and experiences to support educators with 

programming design for their SCN. School-based wraparound teams (SWT) support teachers, 

“with a very high degree of precision, which is a defining element of what makes special 

education special” (Landrum, Tankersley, & Kauffman, 2003, p. 153).  

Rationale   

In September 2018, the Canadian Broadcasting Corporation published an article entitled, 

‘Autistic boy locked naked in Sherwood Park school isolation room, lawsuit alleges’ (Canadian 

Broadcasting Corporation, 2018). Therein, it describes an incident where a SCLN was found by 

his father in a seclusion room without clothing and covered in feces. A lawsuit has been filed that 

names the student’s classroom and school staff, as well as divisional officials and the Minister of 

Education as defendants. The student was described as having a severe gastrointestinal illness 

and a diagnosis of ASD and Obsessive Compulsive Disorder (OCD) – just one example of the 

combination of complexities students have today. This article raises some important issues. 

Teachers and classroom support staff may not have the proper training to support SCLN and that 

they can be overwhelmed with challenging behaviours. This article is only one example of the 

end result when teachers do not have access to the knowledge and training they need to 

successfully support SCLN. The methods used to mitigate classroom behaviours were not 

student- nor family-centered in their implementation and with legal action already taking place, it 

is too late to look at staff training and professional development to facilitate proactive 

programming. 
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When we look at SWT as a way to support SCLN, teachers gain access to 

multidisciplinary knowledge that is just not found in teacher preparation training and education. 

The comprehensive approach from interdisciplinary teamwork forces informed decision-making 

that looks beyond academic development, and that understands the physical, social and 

emotional impacts of the support complex learners have access to in their learning setting. 

Suddenly, there can be multiple lenses teachers can use to examine student needs thoroughly to 

implement programming that safeguards all areas of development and that promotes learning. In 

this particular case, a seclusion room was used improperly according to the lawsuit filed 

(Canadian Broadcasting Corporation, 2018), and the ministerial order that was published soon 

after in February 2019 (School Act, 2019). This response to intervention was a legal measure put 

in place to ensure student safety, but it fails to address student learning.  

All spaces accessed by students in a public school are solely purposed to support 

learning; therefore, the plan to use this space effectively was not observed. Having separate 

space is often a great tool to be used when working with students who have behavioural 

challenges; however the effective use of this type of space relies on knowledge and skill-

development that was not made evident to public knowledge for this particular incident. 

Educational psychologists, behaviour analysts and occupational therapists (OT), for example, 

have the training necessary to support the proactive programming design that can promote (and 

not just protect) dignity for our SCLN. Implementing student-specific strategies that support 

SCLN “with a very high degree of precision” (Landrum, et al., 2003 p. 153), requires the 

interdisciplinary collaboration that occurs when teachers belong to the SWT.  

 

 



SCHOOL-BASED WRAPAROUND TEAMS                                                                            5 

 

 

 

Personal Context 

Some school divisions support SCLN with specialized classroom settings where students 

with developmental challenges can thrive with accommodated and modified learning. The setting 

I work in supports students with mild to severe ASD and cognitive delay. Outside of the 

classroom staff which includes two education assistants and a lunch supervisor, I also belong to a 

SWT. This team provides my students with quite a cushion of professional support that includes: 

an OT, two speech and language pathologists (SLP), an educational psychologist, a behaviour 

analyst, a physiotherapist, an educational strategist, and an educational specialist. At any time 

when I am working on classroom and individual program design, I have eight trained and 

certified professionals to collaborate with. When classroom staff experience unfamiliar student 

behaviours, there is a full team of interdisciplinary professionals who can ‘swoop in’ to support 

with the implementation of strategies that safeguard dignity and promote learning for students, 

and that provide training and development for classroom staff. The wealth of knowledge and 

support teachers can find in a SWT is yet to be thoroughly discussed in public education. 

However when we look at the research behind interprofessional education (Gilbert,  2005), 

interdisciplinary collaboration (Bronstein, 2003), and interagency collaboration (Johnson, Zorn, 

Young Tam, Lamontagne, & Johnson, 2003), we find that the professional areas of social work 

and healthcare have made such inquiries in the past to uncover some research and discourse that 

can be useful to better understand interdisciplinary, interagency and interprofessional 

collaboration in education. 

Teacher Collaboration and Wraparound Teams 

Politics and economics of the day tells us that Canadians are still struggling with class 

sizes. Most teachers are used to being the only professional in the classroom during times of 
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instruction; and working with a professional from another discipline during instruction is not 

common practice. The idea of collaborating with educational psychologists during teacher 

preparation time or at after-school meetings was addressed; however practicing with another 

professional during instruction time was a skill that I had to learn on-the-job. “Some studies 

suggest that teachers’ capacity for working with others is essential for dismantling overlapping 

and complex barriers to learning and participation in schools, yet such capacities are 

insufficiently developed as part of teacher preparation and professional development” (Pantic, N. 

& Florian, L. 2015., p. 342-343). My own experiences as a SWT member are unique and are not 

easy to support with education-based research. For most teachers, instruction time is shared 

between teacher and students. My general education colleagues usually do not understand the 

work I do with interdisciplinary professionals which motivates me to contribute to education on 

the topic of SWT.  

A SWT can vary in its composition to meet student needs. The ones I belong to cater to 

SCLN who have been diagnosed with mild to severe ASD and cognitive delay. While most team 

members are employed by the school board, I have had to collaborate with professionals from 

other agencies and organizations to support student achievement. Other SWT can cater to the 

learning needs of a cohort of typically developing students who have experienced an unexpected 

trauma, or to the needs of students who excel in an affluent community school. Belonging to a 

team of professionals from other disciplines provides countless opportunities for personal and 

professional development for teachers and for the implementation of strong individualized 

programming planning. 
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What Makes SWT Special for Special Education?   

Beginning this inquiry with what wraparound is and where it comes from will allow us to 

see where it has been useful in the past in education, and in other disciplines. Reviewing 

literature on topics that echo some of my experiences on a SWT can be helpful to understand 

how it is valued as a framework for service delivery, and how data is collected on 

interdisciplinary, interprofessional, and interagency collaboration.  

A review of literature that samples data from the spectrum of level-analysis can steer my 

inquiry towards the prevailing themes that make wraparound a successful service delivery model 

in areas outside of education. Finding some evidence of improved service delivery and 

individualized care through valued outcomes could help to understand where and when 

wraparound becomes a significant aspect of service or care for an individual. With a limited 

breath of research in education, understanding where data has been sampled in other areas of 

research can be helpful in the design of my own study. Looking at how data has been collected in 

government and healthcare systems will support my research here as I align what is currently 

known about interdisciplinary, interagency, and interprofessional practices in social work and 

healthcare systems with the System of Inclusive Practice (SIP). I mentioned the differences 

between a system of inclusion and a of SIP. By understanding how these are different ways of 

providing education, we can then get an understanding for the politics of student diversity and 

the implications these politics have for learning and teaching. Through this lens it should be a 

little easier to examine the value of wraparound in systems of inclusive practice where complex 

needs learners can access comprehensive individualized programming design that also considers 

family needs. Although beneficial and important in all areas of education, teamwork and 

collaboration is not free – all stakeholders need to work together and towards the goal of 
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individualized education. Compiling that with the challenges of working with SCLN, 

establishing a SWT can be a daunting task. Here we then ask, what makes SWT special for 

special education?  How does research justify this ‘add-on to the job’ and how is it useful for 

individualized program design for SCLN? 

Justification of the Study 

This project aims to examine how efficiently a SWT can be used to better support SCLN. 

Having access to variety of professionals on an interdisciplinary team has a cost associated with 

it. Can an examination of interdisciplinary, interprofessional, and interagency collaboration 

provide a city-center school board with data that reflects a worthwhile investment in the 

education of SCLN?  By analyzing the experiences of professionals engaged in wraparound in 

current research, can we find and describe the evidence that assigns value to SWT in education 

systems of inclusive practice?  Acknowledging the politics of student diversity, the focus of this 

research aims to find when and where wraparound is the most effective for the professionals who 

use it in their service provision and evidence that identifies if interprofessional, interdisciplinary, 

and interagency collaboration is valued by the education SIP.  
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Chapter 2 

 Literature Review  

Overview of Research 

Working in education requires collaboration and teamwork. In places where education is 

delivered in a SIP, human resources are deployed differently to support in specialized classroom 

settings. In some instances, interdisciplinary teams are formed to support special education 

teachers to design and implement student-centered programming that supports these exceptional 

needs (Eber et al., 2002). By looking at what SWT are and bringing educational context to 

literature from other disciplinary fields, an inquiry to answer my research question can begin: 

what makes SWT special for special education?  Conducting a review of interdisciplinary and 

interprofessional practices in areas such as medicine, healthcare and social work can provide a 

springboard to understand how collaboration between professionals from a variety of disciplines 

can better support complex student-centered learning in specialized settings. 

Overview of School-Based Wraparound Teams (SWT) 

The development of SWT can be traced back to the early 1990’s when mental health 

services were incorporated into the service delivery model for students with behaviour 

challenges (Eber, 1996). Wraparound teams provide student- and family-centered programming 

development to mitigate learning challenges in the classroom. Eber (1996) descried how a school 

district in the suburbs of Chicago implemented SWT to support learning for students with 

emotional and behavioural difficulties.  

Network teams facilitate strength-based plans between school and home, support 

and advocate for parents, and develop new resources for parents … teams focus 

on student/family strengths while developing plans that typically require 
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providing services differently in contrast to the traditional approach of providing 

progressively more restrictive services (Eber, 1996, p. 138).  

In simple terms, SWT are groups of professionals who collaborate to ‘think outside of the box’ 

to better meet individual student needs. Complex student needs often require support that is 

beyond the confines of an IEP or SLT; whereas collaboration with a SWT provides a “strength-

based and family-centered intervention process [that] requires careful attention to developing a 

unique team for each student; the team focuses on the needs of all stakeholders, providing 

supports to the teacher as well as to the student and [their] family” (Eber, Breen, Rose, Unizycki, 

& London, 2008, p. 22). Meeting the needs of SCLN requires expertise and pockets of 

knowledge that are outside of teacher training and professional development. For example, 

students with mild to severe Autism Spectrum Disorder often have sensory and communication 

needs that require specific knowledge and training that is found in the disciplines of occupational 

therapy and speech and language pathology. By working together with a team that includes 

professionals from these disciplines, teachers have area-specific support to implement multi-

discipline strategies in their programming design.  

As the team coordinators, teachers with wraparound support have more opportunities to 

design and implement student-centered programming for SCLN. “Professionals such as 

behaviour analysts, teachers, psychologists and other professionals involved in the education of 

the student work in collaboration, and provide supports and services, which are directed towards 

reducing the risk of the impact of the students’ behaviour on their academic performance” 

(Chitiyo, 2014, p. 106). SWT ask special education teachers who work in specialized settings to 

practice within a framework of collaboration that is not currently well-highlighted by political 

action or evidence that demonstrates its value in education systems of inclusive practice. By 
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looking at other professional disciplines, it may be possible to examine how wraparound teams 

contribute to better individualized human services delivery and how other disciplines have 

placed value on the interdisciplinary, interprofessional, and interagency collaboration that creates 

the foundation for SWT.  

Current Research 

Interagency Collaboration 

Research into interagency collaboration in a variety of human service fields has the 

potential to offer valuable insights for education. Johnson et al. (2003) conducted qualitative 

research with a goal of identifying effective factors that promote interagency collaboration on the 

front-lines in government agencies. Thirty-three participants from 12 government agencies in the 

state of Ohio were interviewed. All participants worked with children with disabilities and their 

families as part of their job duties. This particular study was guided by its literature review that 

informed the research process to allow for the categorization of participants and of the interview 

questions used. Themes that emerged from this research were centered on relational connections 

and administrative support and direction from management. The interview process did include 

open-ended questioning which created a list of 7 contributing factors that were not pre-defined at 

the beginning of research. Analysis of the data suggested that,  

interagency collaboration is multidimensional, interactional, and developmental. 

That is, there are many factors that contribute to the success of an interagency 

collaboration. Moreover, these factors are interactional in nature and interrelate to 

contribute to a successful or unsuccessful interagency collaboration (Johnson et 

al., 2003, p. 201).  
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Johnson et al. (2003), highlighted the developmental nature of interagency collaboration which 

provides context for research on the topic of SWT. Collaborative professional relationships take 

time to develop and further research specifically into the development of interagency 

collaboration within education may be limited for these reasons. This research measured the 

effectiveness of interagency collaboration through the lens of human service providers. 

Reviewing other literature that considers when interagency collaboration is a critical part or 

service provision, may fill the gaps that currently exist in the research that analyzes the 

effectiveness of SWT. 

Transitions 

Transitions for students with complex needs can provide an acute opportunity to research 

interagency collaboration. Flowers et al. (2018), examined the effect of interagency collaboration 

on student self-determination and IEP participation specifically in the post-school transition to 

adulthood. Referring to United States Federal Law, specifically the Individuals with Disabilities 

Education Act (1990 and 2004), American students with special needs are entitled to receive 

specialized support as they transition out of public school and into adult life. “It is clear that [the] 

Individuals with Disabilities Education Act (IDEA) intends for transition planning to be a 

collaborative effort between the school, the student, family, and adult service providers and 

should serve as the starting point for further IEP development” (Flowers et al., 2018, p. 211). 

The name of the service delivery model being examined is called, Communicating Interagency 

Relationships and Collaborative Linkages for Exceptional Students (CIRCLES). The participants 

for this study came from two states and 44 schools with sample sizes between approximately 300 

and 460.  
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CIRCLES is a transition-planning service delivery model designed to guide 

schools in implementing interagency collaboration at three teams, including 

Community Team (CT), School Team (ST), and the IEP team, with a focus on 

student involvement and leadership throughout the process” (Flowers et al. 2018 

p. 212).  

Participating schools were randomly engaged in research using a stratified restricted allocation 

procedure which either assigned participants to engage with CIRCLES interventions or 

‘business-as-usual’ (BAU) interventions. Versions of the American Institutes for Research Self-

Determination Scale was used to measure self-determination and a 5-point scoring system was 

used diligently by participating teachers to measure IEP participation. Power analysis and 

various analytic models were used to analyze the data collected which revealed that CIRCLES 

interventions had an overall positive impact on student learning when compared to BAU 

interventions. Further research is required to investigate the effects of so many team meetings, 

however, “students in CIRCLES schools were rated as being more involved in their IEP 

meetings. As a result, CIRCLES provides educators with a “two-for-one” strategy” (Flowers et 

al., 2018). With the CIRCLES framework, students had an opportunity to practice self-

determination as they increase this skill for their adult lives. Examining the acute nature of the 

wraparound service delivery during key-life transitions, provides education research with a 

deeper breath of data analysis and interpretation. This research gives context for the areas in 

education where robust data-collection for the value of SWT can be accessed. An examination of 

literature at different levels of analysis may reveal if micro-, mezzo-, or macro-analysis provides 

the best place to sample data for comparison to existing trends in research.  
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Levels of Analysis in Current Research 

Research at the macro-level. Sather and Burns (2016) conducted research to analyze 

macro-trends in the implementation of wraparound services for youth with complex behavioural 

and health needs, and the integration of that care throughout the United States in the year 2013. 

Their research was focused on the widespread use of wraparound services, the degree of their 

implementation, and associations between implementation standards and level of implementation 

support. Surveys were sent to the Directors of Children’s Mental health in each state, territory, 

and district in the United States of America. Surveys were completed by 89% the departments of 

children’s mental health they reported the following: quantitative estimates of unique initiatives, 

availability of wraparound services, which state agencies participate in wraparound service 

provision, and lessons learned from experiences with the implementation of wraparound. Both 

quantitative and qualitative data were analyzed to mitigate the research questions. All of the 

states that responded to the survey reported that wraparound services were available in that state. 

However, less than 2% of youth under 18 years of age who have social emotional behavioural 

challenges were reported to be the recipients of wraparound services. This figure increased to 

5.2% for those youth with complex needs who were Medicaid-eligible. In total, over 650 unique 

wraparound initiatives were reflected in this research. Relationship with stakeholders and 

funding where the most emergent themes discovered in the qualitative portion of this research. 

Although sampling represented a very large population of youth with complex needs, the 

limitations of the research was clear thorough its reliance on one or two representatives from 

each state. Verification measures where discussed in the methodology, however the 

disproportion of voice to the sample reflected in the data poses contextual challenges to verifying 

the qualitative data in preparation for thoughtful analysis. The significance of these findings 
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contributes to how wraparound can be analyzed for a vast population and provides an 

opportunity to explore how quantitative data is required to evaluate the effectiveness wrapround 

at the macro level. The emergent themes of relationship with stakeholders and funding as 

described by research at the macro level, seem to provide a bridge to examine wraparound 

research at the micro level. 

Research at the micro-level. When we begin to consider wraparound at the micro level, 

research takes place at specific agencies or organizations. Wraparound teams are intended to 

support service design to meet individual and family needs; such as those found in schools and 

other education agencies that support learners with complex needs. Bailey-Franklin (2019) 

provides my inquiry with an example of current active research that examines how teacher 

collaboration improves student achievement in the inclusive setting. Her qualitative analysis 

develops understanding for,  

the perceptions of intervention specialists in terms of collaboration with general 

education teachers in an elementary school inclusion classroom setting, as well as 

their perceptions on the actions taken at the administrative level in order to ensure 

effective collaboration is taking place between intervention specialists and general 

education teachers (Bailey-Franklin, 2019, p. 8). 

Early-on in her research, Bailey-Franklin defines intervention specialists as those specially 

trained-educators who support learning for students with complex needs. The perceptions of 

intervention specialists in collaboration with general education teachers and their view of 

administrative support drove this research to rely on qualitative data collection. Nine interview 

samples were coded, categorized and analyzed into six themes that could be extrapolated to those 

found in macro-level research. Examination of the findings highlighted the important role of 
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school administration and the importance of proper training and professional development 

opportunities for effective collaboration in inclusive classroom settings – findings that fall under 

the umbrella of stakeholder relationships and funding in education. 

The research in-between – the mezzo level. The politics of student diversity are visible 

at the divisional level of education. It is not difficult to find a school district’s policy of inclusion 

on its website, and district-wide development plans are common practice in Canadian schools 

from coast-to-coast. Looking specifically at outcomes for student participation, achievement and 

successful post-school transition, Loreman (2014), evaluates the dual system of inclusive 

education in Alberta, “meaning that a dual approach of both segregated and inclusive forms of 

education in Alberta has been maintained in policy and practice” (Loreman, 2014, p. 461). 

Making this distinction is important in my analysis of how SWT makes special education 

special. The evidence of teacher collaboration examined at the micro-level reflects current 

research for the inclusive classroom setting (Bailey-Franklin, 2019), however Loreman (2014), 

makes the distinction between forms of inclusive education quite clear. “While many children 

have experienced high-quality inclusive education, it has also been the case that segregated 

special education programmes have flourished, particularly in the urban areas of Edmonton and 

Calgary” (Loreman, 2014, p. 461). With this distinction for systems of inclusive practice, 

complex leaning needs can be supported in very different ways. Loremen et al. (2008) referred to 

inclusion’s ‘slow’ process of adoption in Alberta’s city centers. By framing the duality of 

inclusive education, Loreman (2014) examined outcomes of Alberta’s inclusive education 

system by measuring the end state of student participation, student achievement and the success 

of the post-school transition.  
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Fusing literature review and professional collaboration as his methodology, Loreman 

(2014) analyzed 57 articles with internationally recognized scholars in inclusive education who 

applied document analysis against international standards for inclusive education. With post-

school outcomes confirmed as one of the three critical outcomes that can be used to measure the 

success inclusive education, this seems to create an important link in research to better 

understand SW and the role it plays in the post-school transition to adulthood. Benchmark 

transitions are critical areas in education for students with complex needs, their families and the 

professionals who support them. Research that supports level analysis provides my inquiry with 

context for system design and the different ways resources such as wraparound can be deployed 

within different strains of inclusive education.  

Gaps in Current Research 

Wraparound is an emerging phenomenon that is inter-relational and developmental. Its 

analysis and examination in research emphasizes its value as a service delivery framework that 

promotes individualized care through various forms of collaboration. Specifically in education, 

the politics of student diversity are acknowledged in research through the design and 

implementation of systems of inclusion, and the implementation systems of inclusive practice. 

Current research suggests that the post-school transition to adulthood is a critical outcome to 

indicate the success of inclusive education as it is implemented throughout a ministry of 

education or in a school district (mezzo). In schools (micro), general education teachers and 

intervention specialists require administrative support and funding to promote collaboration and 

analysis of collaboration. Government agencies (macro) highlight similar themes to encourage 

collaboration between large agencies. The importance placed upon transitions in current 

wraparound research can provide educational research with a ‘place’ to collect data. Likewise, 
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similarities in the contributing factors for wraparound at micro- and macro-levels of analysis 

provide this study with research that links themes across service agencies and disciplinary fields. 

The relationship these themes have across different human services and at different levels of 

analysis helps to justify this inquiry into the importance of SWT.  

       A review of current research has provided some indication that occasions of wraparound for 

critical transitions periods of transition provide a strong focus point for data collection. The 

observation of macro-level trends in the United States revealed the challenging aspects of 

qualitative data analysis, yet the political and legal action for wraparound at this level aims to 

support the post-school transition as an important indicator for success in inclusive education. 

The post-school transition is a recurring topic in the literature and it appears across the spectrum 

on level-analysis. It seems to have contributed to the development of research for wraparound by 

providing a consistent ‘place’ to observe data collection.  

Recent research has examined some of the ways wraparound has become a more 

accessible aspect of service delivery in the United States, and how wrapround can have dynamic 

value as a tool for individualized planning development in human services. It is worthwhile to 

address accessibility for Canadian education in geographical terms. Looking at the Canadian 

healthcare system as an example of human service delivery, “[g]eographic access to health care 

services has been and continues to be an important area of research for health geographers” 

(Wilson & Rosenberg, 2008, p. 225). The distinction between education systems of inclusion and 

education systems of inclusive practice as discussed by Loreman (2014), seem to fit with the 

geographical distinction between rural (where there are less segregated special education 

programs) and urban (where there are more segregated special education programs) school 
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districts. Looking at these differences through a geographical lens underwrites the logistical 

aspects of human service delivery and the challenges for accessibility in Canadian education.  

Evidence in Other Areas of Research 

Teachers, Librarians and Interprofessional Collaboration. Collaboration between 

teachers and librarians contributes to the quality of education. Joron (2011) examines the factors 

that facilitate collaboration between teachers and librarians and their contributions to literacy 

education in Norway. In this case, the local municipality was also a stakeholder as the 

organizational manager of the public library (Jaron, 2011). Making notable mention of the 

extended time to complete this research provides its own context for factors that facilitate and 

inhibit collaboration between teachers and other stakeholders in literacy education. Through 

various modes of participation including observation, and interviews, data was collected to 

measure how effective interprofessional collaboration was to increase literacy education in two 

schools. This research provides an example of how collaboration has been relied upon to 

promote student learning and that there can be stakeholders outside of education.  

Literature from Government Agencies. Literature published by publicly funded 

agencies such as the United States Department of Education can provide insight towards how 

collaboration is already valued among teachers and the expectations placed upon them to be 

properly engaged in the process. As each Province and Territory in Canada has its own Ministry 

of Education, it is challenging to understand how collaboration is supported or encouraged at a 

national level. For the purposes of this research, it was necessary to look at what is taking place 

in the United States where collaboration has been written into policy where there is a 

foundational point of reference, instead of the developmental and relational research that is 

taking place in Canada. In accordance with US policy that encourages teacher collaboration, the 
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Department of Education provides a number of strategies that US teachers can use to promote 

collaboration in inclusive learning settings (Lee, 2002). As mentioned in the introduction of this 

study, teachers rarely collaborate while actively engaged in their practice. This document 

outlines a number of ways teachers can practice collaboration skills while engaged in various 

types co-teaching. Analyzing data to better understand the importance of wraparound teams may 

require an understanding for how teachers already collaborate within their own profession. 

Collaboration is a vital part of systems of inclusive practice and understanding departmental or 

ministerial expectations to collaborate within the profession may provide a clearer context in 

exploring how teachers navigate interprofessional and interdisciplinary collaboration. 

Social Work. Perspectives from other disciplines can also support a stronger context to 

investigate how SWT make special education special. Institutional expectations can be important 

indicators to research, however so are social expectations. Bornstein and Abramson (2003) 

examine the relationship between teachers and social workers as groundwork for collaboration in 

schools. By investigating similarities between the professions of teaching and social work 

Bronstein and Abramson (2003) determined that both professions rely more on values and 

beliefs rather than they do on formal training. “While teachers may value attention to individual 

learning plans, novice teachers report that their training is especially inadequate for teaching 

students with disabilities, those with limited English proficiency, and those lacking family 

support for learning” (Bronstein & Abramson, 2003, p. 325). Teachers are often tasked with 

performing the role of social worker in their classrooms and these similarities in roles allowed 

Bronstein and Abramson (2003) to argue that, “By viewing socialization as an ongoing and 

dynamic process rather than a one-time occurrence in professional training, school social 

workers and teachers can build on the strengths of the other’s profession to build stronger, wider, 
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and more creative bridges for collaboration” (Bronstein & Abramson, 2003, p. 329). Bronstein 

and Abramson (2003) emphasized the developmental nature of interprofessional collaboration 

and the factors that support its sustained implementation between teachers and social workers.  

Family-Centered Services and Existing Interprofessional Partnerships. Some 

research within education acknowledges that interprofessional partnerships already exist. A 

historical analysis of the interprofessional partnerships that exist within schools and higher 

education include the message that, “No single profession or institution can assume the full 

responsibility for creating the conditions that children need to flourish” (Corrigan, 2002). Policy 

makers and legislators in the United States have driven political action in schools, universities, 

health agencies, and human services organizations to make collaboration systematic (Corrigan, 

2002). Focusing on interprofessional training as the vehicle to achieve family-centered practice, 

implications for schools and professional preparation programs were analyzed. 

‘Projectitis’ was highlighted as a barrier to interprofessional partnerships as it relates to 

the funding model often given to a reform strategy (Corrigan, 2002). The interest in the reform 

strategy tends to last as long as its finite budget. This underscores the importance 

institutionalization plays in making interprofessional collaboration a sustainable factor that 

contributes to improvement in models for human services delivery. This study provides an 

example of how collaboration between professions has been measured in the past, and it also 

provides a foundational understanding for indicators to analyze its value in schools and higher 

education. Under the scope of interprofessional collaboration, schools become a more important 

feature of the community center where services are provided to people of all ages. 
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Healthcare. Gilbert (2005) investigates interprofessional education as the foundation for 

good patient-centered care. He suggested that medical professionals should be specifically 

trained and educated to collaborate with other professionals in the framework for service 

delivery. He makes recommendations based on the analysis of empirical research and looks at 

trends of medical students and their positive implications on patient-centered care to create a 

double-sided argument in-favour of curriculum change for human services education programs 

to include interprofessional collaboration as a mandatory training experience. “In addition, 

evaluation metrics have to be developed that will allow the assessment of long-term outcomes – 

for the client/patient, for the process of interprofessional practice, for individual professionals 

and for agencies in which collaborations are carried out” (Gilbert, 2005, p. 35). Again, Gilbert 

referred to previous research to articulate the phenomena medical students are experiencing to 

support his claim about the positive impact interprofessional training would have on patient-

centered care. The recommendations he made to approach interprofessional programming can be 

quite significant in my inquiry for SWT.  

The data would include, for example, assessment of the knowledge and skills 

needed to collaborate and work in teams; delineation of the roles and 

responsibilities of health and human service professionals in a team, that is, what 

those professionals actually do in their work lives; and evaluation of the benefits 

of [Interprofessional education] and collaborative care to patients or clients, to the 

practice of a profession and to an individual’s professional growth (Gilbert, 2005, 

p. 34). 

The recommendations here speak to the developmental and relational factors motioned in macro-

level data analysis (Johnson et al., 2003) and the “creation of interdisciplinary and 
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interprofessional centers and institutes on and off campus” (Corrigan, 2002) in healthcare 

professional training programs. 

Conclusion 

My research inquiry into the effectiveness of SWT has led to the development of a broad 

literature review. The narrow scope of my research topic is relatively new in inclusive education, 

therefore the broad parameters for my research were based on experiences I have had as a 

member of a SWT. All of the literature reviewed thus far has some reflection in my own 

professional practice as it relates to interprofessional, interagency, and interdisciplinary 

collaboration to meet complex student learning needs. As a recent phenomenon, SWT 

development and the experiences of its stakeholders is largely undefined in Canadian education. 

By examining examples of professional collaboration in a variety of professions and disciplines, 

and pin-pointing where current research samples the most data, has provided my research with 

some direction to examine SWT when they support students through critical transitions. How 

this is significant for inclusive education is the focus of my inquiry. Most importantly, 

understanding the relationships between factors at different levels of analysis through valued 

system outcomes will guide my research to understand how SWT make special education 

special. 
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Chapter 3 

Project Proposal and Plan 

Project Overview 

 This project is intended to promote the emerging topic of SWT in inclusive education. It 

is an opportunity to open the discourse about education in Western Canada to include a better 

understanding of the differences and similarities between education systems of inclusion and 

systems of inclusive practice. When these elements are considered, I would like this work to 

continue developing in proximity to novice special education teachers. Faculties of education are 

the training posts where gaps have been identified, and where it is most plausible to collect and  

evaluate data to illustrate current and future optics for the effectiveness of SWT in SIP.  

 To honour the teamwork that in-part inspired this research, the title for the project will 

be: “Inter-this, Inter-that: Inclusion in Western Canadian Education and Developing School-

based Wraparound Teams in Systems of Inclusive Practice.” This three-part presentation will be 

designed as by a guest speaker presenting at a faculty of education in Western Canada. 

Geographically, I think the research speaks to education in Western Canada where it is easier to 

categorize education systems of inclusion and SIP to promote this discourse, and to outline what 

interdisciplinary, interprofessional, and interagency collaboration and teamwork looks like 

therein. Teacher candidates will benefit from this opportunity to understand the professional 

qualifications and supportive role of clinical professionals, and how to coordinate these teams to 

improve and empower learning for our SLCN. 

Support for the Project 

 As the research shows (Eber, 1996), the need for student- and family-centered 

programming has been a part of education for SCLN for decades, and that proper training and 



SCHOOL-BASED WRAPAROUND TEAMS                                                                            25 

 

 

 

support from administration are important factors in achieving success with collaboration and 

teamwork (Bailey-Franklin, 2019). As faculties of education refine special education teacher 

training to reflect the realities of teaching SCLN, teacher training that focuses on a better 

awareness for SWT could become requirements in teacher training throughout Western Canada. 

Frameworks are being explored in other professional disciplines, as discussed in the literature 

review. Tourse, Mooney, Kline, and Davoren (2005), also outline a collaborative model of 

clinical preparation for social worker education. “The model also illustrates the discipline-

specific objectives designed to reach the common goal” (Tourse, et al., 2005, p. 463). This 

presentation would highlight the complexities of students who learn in specialized settings and 

the numerous areas of expertise required to develop and implement effective individualized 

programming plans. My programming design thrives with interdisciplinary support and 

guidance. 

 To begin, part one of the presentation will highlight some of the politics of diversity that 

have defined my experiences in a SIP. Referencing material from macro-level agencies such as 

Alberta Education and the Alberta Teachers’ Association can be used to ground a conversation 

with ministerial perspective on inclusion and how it is developed locally.  

Some school districts have interpreted this policy as meaning that segregated 

special education programmes are acceptable provided that due consideration is 

initially given to placement in an inclusive context. This interpretation has not 

been challenged by Alberta Education (the Alberta Ministry of Education) 

meaning that a dual approach of both segregated and inclusive forms of education 

in Alberta has been maintained in policy and practice (Loreman, 2013, p. 461). 
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School districts throughout Western Canada have defined their own brand or version of 

inclusion. In larger city-centers such as Calgary and Edmonton, specialized settings exist to 

support learning needs of students with medical, developmental and physiological diagnoses 

(Calgary Board of Education, 2020; Edmonton Public Schools, 2019). Novice teachers will 

benefit to realize that inclusion is still taking place in places such as Calgary and Edmonton, and 

that SWT make it possible for teachers to immerse in the relational and developmental work that 

takes place in these particular settings. 

 Part two of the presentation is rooted in my experience working with a student who has 

severe ASD and severe developmental delay; and the team of professionals who support me to 

support him. School district job postings illustrate the hiring criteria for my teammates, and 

mock reporting documents and consultation notes are samples of the supports SCLN may require 

in a SIP. Although video-clips from the work of Jennifer Schulmeister at the University of 

Alberta were included in parts one and three, they reflect the learning needs of my student and 

the process of developing a culture for AAC at school, at home, and in the community (Sennot 

and Masson, 2016.)   Part two illustrates learning needs with the working documents that follow 

our SCLN throughout their educational careers.  

 To conclude, part three explores some of the evidence-based research that supports the 

development of AAC in the classroom. The example of the Molder Study (Sennott & Mason, 

2016), is used to illustrate the front-line action set out by Erickson and Koppenhaver many years 

ago. “Instead of feeling overwhelmed by children with severe disabilities and the technology 

described in this paper, regular educators should realize they have a critical missing piece in the 

current educational programming or children with severe disabilities: literacy expertise” 

(Erickson & Koppenhaver, 1995, p. 683). Videos from Schulmeister demonstrate how this can 
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be done for our SCLN in a SIP. It is clear that the adults working with digital AAC in these 

videos believe that learning can take place; and novice special education teachers should also be 

invested to hold the same beliefs. Embracing our ageist society, it may even be beneficial to 

address the twenty-five years that have passed since Erickson & Koppenhaver began to advocate 

for digital AAC and the relevance of their work in the classrooms today. 

A Detailed Description  

 This will be a PowerPoint Presentation in design by a guest speaker at a faculty of 

education for special education teacher candidates. Its composition should lend itself to a large 

lecture-style presentation for hundreds of candidates, or it can be used in a smaller setting where 

content exploration is conversational. The first part of the presentation will be the grounding 

content that links the specific topic of SWT to historical and geographical content most teacher 

candidates are known to explore. Questions such as, “Where is inclusion in WCE,” and “Who 

experiences learning in a SIP?” will be asked to the audience. As the audience absorbs more 

content about geography and the politics of student diversity, they should be in good-standing to 

ponder the following: “Why do systems of inclusive practice exist where they exist,” and “Why 

is literature so ‘gung-ho’ or excited about the system of inclusion in some parts Western Canada? 

 The second part of this presentation will then look into the factors and indicators of 

success for SWT. An outline of my experiences as a special education teacher in a SIP and the 

divisional resources that I have access to will provide context into school- and divisional-level 

protocols and referral processes. Examples of student reporting documents will be created to 

illustrate the complex learning needs and the environmental supports required in the classroom. 

This is also where professional or clinical career descriptions will be included. By then, the 

audience can interact with question prompts such as, “What resources are required to 

successfully run a system inclusive practice,” and “Who might have access to all of these 
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resources consistently?” 

 The final part of the presentation would be a guided discussion about how this all works 

on the front line, in the classroom. “What management skill-sets do SWT coordinators need,” 

and “What is ‘missing’ from teacher preparation courses to close the gap in the experience of the 

novice special education teacher. The presentation would conclude with revisiting the prompts 

mentioned above. Teacher candidates should be able to recognize the geographical and 

demographical nuances of education in Western Canada and to discuss the bi-lateral nature of 

‘inclusive education’. If necessary this presentation could be designed to be presented in a one-

hour lecture to deliver content, and a one-hour later-on, to discuss the content. As I like to talk to 

a lot of people, my presentation will cover a two-hour, thirty-minute block of time, with two or 

three short breaks. 

Purpose  

 The purpose of the presentation will be to promote awareness about how SWT make 

school programming more successful for SCLN, and to provide teacher candidates with an 

opportunity to recognize how the experience of special education is not the same everywhere the 

word ‘inclusion’ is mentioned. Success of this work can be measured by the growing awareness 

novice special education teachers could have when they take their first post in a segregated 

specialized classroom program, and when there is evidence that faculties of education are closing 

the training gap with programming content and practicum experience to model the teacher’s role 

on the SWT. By presenting at a faculty of education, this work remains close to its data source, 

and it is positioned to mobilize further research into the effectiveness of SWT where the gap 

exists. The important content here is the potential feedback from teacher candidates about how 

this information contributes to their professional pathway, and how this type of training can close 



SCHOOL-BASED WRAPAROUND TEAMS                                                                            29 

 

 

 

‘the gap’. I hope this presentation provides teacher candidates with a new multidimensional view 

of inclusive education in Canada and that it highlights the politics of student diversity, the 

challenges it imposes on SCLN, and how collaboration and teamwork can mitigate for all 

stakeholders. 

 The goal of the presentation is to allow novice special education teachers to enter their 

profession with an understanding of ‘where they work.’ This presentation will focus on what 

teamwork looks like in a specialized learning setting where it is the tool of choice to accomplish 

authentic student- and family-centered programming for SCLN. The design of the presentation 

will balance knowledge and content delivery with opportunities to explore how this type of 

teamwork is facilitated by the teacher. Teacher candidates will be familiarized with examples of 

school-based and school division-based protocols that support teamwork that reminisce of the 

politics of student diversity (Loreman, 2014). In-line with the research on this specific topic, the 

goal of this presentation will be to strengthen the accessibility and implementation of SWT and 

to provide it with endurance in its emergent discourse.  
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Chapter 4 

Reflection  

Media and Pedagogy  

 Thank you for joining me on my journey to better understand how SWT make special 

education special. At the beginning of my journey as a researcher, I needed a better 

understanding of what inclusive education is in Western Canada, and why my experiences as a 

teacher in a SIP did not seem common throughout. The presiding brand of inclusion was 

unfamiliar to me, and the collaboration I rely on seemed to be buried under a universal façade   

that focused on group instruction. The examples of emergent digital alternative and augmentative 

communication in this research project are the actualities of in a SIP for SCLN, their classroom 

professionals, and their support staff. As highlighted in the CBC news article (CBC, 2018), it 

was clear that there are instances where these realities are unsafe and harmful to SCLN and their 

families. These instances can identify gaps in special education that jeopardize the culture of 

family- and student-centered programming design. Interprofessional training opportunities do 

exists in human services training outside of education; and our students and their families can 

benefit when interagency and interprofessional collaboration takes place to fill these gaps. This 

‘grey’ area in special education lends itself to the harsh realities of improper uses of teaching 

spaces and seclusion rooms, and the need for SCLN to have subject-matter experts participating 

in their programming design. Nearing the completion of this work, another media release 

reflected public response to how schools support SCLN. 

 In October 2019, Thandiwe Konguavi reported that a school board in Western Canada, 

“should focus more on proactive problem solving and less on restraints and seclusion rooms, 

which could be traumatizing kids” (Konguavi, 2019). Her article interviewed a clinical 
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psychologist who advocated for the importance of parent involvement in the process to develop 

education support plans that explore proactive strategies to avoid using risky reactive measures 

(such as seclusion rooms and restraints). The developing public culture for understanding the 

realities of special education, is exactly so – developing. This is reflected in the emerging 

presence of SWT in special education, and reoccurring missed opportunities to drive 

individualized student programming with proactive skills development. The shortage of teacher 

interprofessional collaboration skills, and the limitations of accessing (or accepting) support from 

other professionals needs to be explored. Therein could be the missed opportunities for the 

proactive programming development parents of SCLN are beginning to advocate for. When a 

school division is reporting on hundreds of incidences of seclusion and restraint; and parents are 

finding their children at school naked, covered in feces, and locked in a room, it is clear that our 

schools in Western Canada are struggling to support the needs of its most vulnerable learners; 

and that in some instances, the outcome includes a traumatized family.  

If this research can be reflected anywhere, may it be in my practice and my pedagogy. 

When faced with the challenges of teaching SCLN in a SIP, teamwork and interprofessional 

collaboration with members of the SWT have been the greatest mitigating force for all 

stakeholders. Admittedly, the relational and developmental investment is substantial, but the 

outcome is far more likely to support and promote student- and family centered programing.  

Non-Conclusion, the Next Steps…  

 When I was in my first year as an undergraduate student, I remember passing by the 

social clubhouse for graduate students – with their fancy glasses of red wine or scotch, talking 

about the next steps in their research. Some of these graduate students were scientists who were 

hashing through their latest methodologies and formulas; others were philosophers and historians 
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who planning their next trip to access primary research materials. I feel like I have earned the 

sophistication I used to gawk at, but the next steps for my own research are yet to be determined. 

By way of developing capacity for SWT within school divisions for school administrators and 

support staff, I hope that there are opportunities to bring this conversation to faculties of 

education throughout Western Canada. Teacher candidates also need access to better information 

about the realities of supporting SCLN and how inclusion is bi-lateral by design when we 

examine the politics of student diversity. I choose not to end my current work with a conclusion, 

because it will be revisited – either by an energetic novice academic, like I once was, or by the 

reactive forces of law and government to mitigate damages. In any event, the factors and 

indicators of success for SWT do require further exploration beyond this study to corroborate 

that SWT make special education special.  
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Appendix A 

Presentation Handouts 

 This is the link for the handouts presentation participants should review. 

https://drive.google.com/file/d/1r3LODOXlz_pUGlG34MVRLzgLp3FGpLrc/view?usp=sharing
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