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Abstract 

Inclusive education demands collaboration between general and special education teachers in an 

inclusive classroom. However, the word collaboration is a complex task for teachers working in 

an inclusive setting. The author designed a workshop that include professional development 

strategies, problem solving techniques with stress releasing themes and time management tools 

to equip both general and special education teachers be competent and collaborate effectively 

with their colleagues. This project explored the critical factors affecting collaboration and 

developed strategies to solve the issues through a workshop. The purpose of this project is to 

address the relevance of better collaboration in an inclusive education setting and to endow both 

general and special education teachers with professional development strategies.  

 

Collaboration Workshop Presentation:  Collaboration Workshop For Inclusive Education 

Keywords: Collaboration, inclusive education, general and special education teachers 
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Chapter 1 

Introduction 

In an idyllic world, school is a place where students learn and shape their world at a 

suitable pace. The public education system has undergone tremendous changes over the past ten 

years (Robinson & Buly, 2007). The education system adopted inclusive education for ensuring 

safe school environments for students with exceptionalities which focus not only on developing 

academic skills but also on evolving self-sustainability in becoming a compassionate citizen. 

Lupart (2009) described inclusive education as a shift to deconstruct the concept of disability and 

ability along with the removal of all barriers which hinders an individual to achieve full potential. 

Nevertheless, inclusive education is an umbrella term that includes teamwork, collaboration, 

strategies, shared responsibilities etc. which makes the system more credible and feasible for the 

public education system.   

Inclusive education emphasizes the need for children with special needs to be more 

engaged in the public education system. Lupart (2009) recognized that student diversity is a key 

component in authentic inclusive classrooms. Historically, students with special needs were 

taught in separate classroom with their own special teachers but “mainstreaming” allowed them 

to be a part of the general education classroom where all students belonged and included. 

Children are diverse in all aspects and these similarities and differences pave a way to a more 

diversified classroom.  Therefore, the focus of inclusive education lies in delivering high quality 

education to all students in a diverse and inclusive classroom (Katz, 2013). Delivering high 

quality education to all students, including students with exceptionalities, is a challenging task 

for educators because they must give extra effort for students with special needs. It is difficult for 

general educators to focus both on general students and special children in an inclusive 
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classroom. As a result, special education teachers provide push-in support to assist the inclusive 

classroom teacher in delivering educational programing to students with special needs. Hence, 

the theme of one teacher to a classroom has shifted to a more collaborative team-based approach.  

This team-based approach to teaching brings general education and special education 

teachers together to work collaboratively to combine their professional knowledge and 

perceptions to support all students within an inclusive classroom (Suzanne, 1997). In an 

inclusive setting, collaboration involves special and general education teacher who works to both 

strengthen the academic skills of special needs children and minimize the gap between high and 

low achieving students. The inclusive classroom requires that teachers segment the role that has 

conventionally been individual: to share the goals, decisions, classroom instruction, 

responsibility for students, assessment of student learning, problem solving, and classroom 

management (Suzanne, 1997).  

The biggest change for educators is in deciding to share the role that has traditionally 

been individual (Suzanne, 1997). “Through collaboration, ideas can be shared, new and better 

strategies can be developed, problems can be solved, students’ progress can be better monitored, 

and their outcomes are evaluated effectively” (Lee, 2012, p. 2).  

In a collaborative model the classroom and special education teachers each bring their 

skills, training, and perspectives to the team. Resources are combined to strengthen teaching and 

learning opportunities, methods, and effectiveness (Suzanne, 1997). Friend and Cook (1996) 

identify several specific sides of successful collaboration including the following: parity, mutual 

goals, shared responsibility in decision-making, shared resources and accountability, and valuing 

of personal interactions. 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 3 - 
 

The collaborative model allows general and special education teachers to bring their 

skills, training, and perceptions to a group. These gathered resources are united to reinforce 

teaching, learning opportunities, and effectiveness of special education (Suzanne, 1997). The 

model is becoming so important in education that the term "Collaboration" is included in many 

school district vision and mission statements and educators are expected to collaborate with each 

other, with administrators, and with parents. In the general sense, collaboration happens when 

individuals are working together. This broad use of the term gives an impression that 

collaboration is an easy and natural process, when the opposite is true (Friend, 2000). In order 

for collaboration to be a successful process, individuals need effort, diligence, and training. In an 

educational setting, it is not simply working together, liking each other, or spending time 

engaged in a joint activity. Instead, collaboration is an interactive method that empowers 

teachers and educators with diverse proficiency to create inspired solutions to mutually defined 

difficulties (Idol, Nevin, & Paulocci-Whitcomb, 2000). Friend and Cook (1996) identify several 

specific indicators of successful collaboration including the following: parity, mutual goals, 

shared responsibility in decision-making, shared resources and accountability, and valuing of 

personal interactions.  

As education evolves, professionals find that they must work together and collaborate to 

meet the needs of all students (Robinson & Buly, 2007). Special education and general education 

teachers have been trained and educated in unique perspectives and theoretical backgrounds. 

These perspectives and backgrounds affect the teaching patterns and skills of both general and 

special education teachers. When professionals, with diverse perspectives themselves, team up to 

combine their professional knowledge and perceptions, they must determine how they will share 

the teaching role that has conventionally been individual. They will need to decide how to share 
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the goals, decisions, classroom instruction, responsibility for students, assessment of student 

learning, problem solving, and classroom management (Suzanne, 1997).  

Unfortunately, cooperation between general and special education teachers is often very 

limited; general education teachers report that special education teachers are not very involved in 

devising adapted work plans for pupils with special educational needs (Nilsen, 2017). Meanwhile, 

the special education teachers say that the classroom teachers are seldom involved in developing 

IEPs and do not refer to the IEP when devising adapted work plans. Both approaches limit the 

opportunities for coordinating the education for pupils with special needs (Nilsen, 2017). 

Personal Context 

The professional journey is a lifelong learning opportunity. As a social worker and as a 

researcher, my role is to collaborate with my clients to relieve their stress and solve problems 

through effective methods.  However, the teachers, counsellors, social workers, and 

administrators I have worked with have difficulty defining the term collaboration in their settings. 

Defining collaboration in special education is more critical because general and special education 

teachers must have effective collaboration skills to plan for diverse students and students with 

special needs.  

Issues and experiences. 

Currently collaboration in schools has been defined in terms of the learning process and 

implementation of the system. However, collaboration between special education and general 

education teachers is now essential to implementation of successful inclusive education. 

Inclusive education cannot be an individual effort, rather it must be a collective effort focused on 

increasing the potential of students with special needs. Within the inclusive classroom, 

collaboration is a challenging task that affects professional relationships and increases workload 
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pressure for both general and special education teachers. I have seen many educators where 

ineffective collaboration with other teachers has delayed the academics of students with special 

needs. Effective collaboration counts on positive interconnections between factors such as 

communication, planning, and cooperation between special and general education teachers. It 

becomes problematic when special and general education teachers fail to collaborate and 

communicate with each other in inclusive classroom or school.  

Statement of the Problem 

Collaboration is not just about working together but about effectively and efficiently 

cooperating in work. Therefore, the critical issue of collaboration cannot be termed as an 

individualistic issue or simply an issue between teachers. Instead, it is about the whole school 

and the inclusive education system. One of the major factors affecting collaboration involves the 

workload of both special and general education teachers. Similarly, lack of time for planning the 

academic objectives of special needs students also affects collaboration. General teachers focus 

on the regular and lengthy curricula of the whole class and they are often weighed down by their 

busy teaching schedules and administrative tasks (Al-Natour, Amr, Al-Zboon & Alkhamra, 

2015). This increased paperwork and responsibilities result in a workload that limits time for 

collaboration (Fonte & Arwood, 2017). Hence, it signifies that teachers as well as the 

educational authorities need to be more cautious of the curricula and administrative tasks when 

trying to plan for collaboration. 

Another variable to consider is that special education teachers often act as a subordinate, 

aide or interpreter to advise the classroom teacher as opposed to true collaboration. This makes 

some special educators frustrated and not satisfied with one teach- one assist system (Al-Natour, 

Amr, Al-Zboon & Alkhamra, 2015; Scruggs, Mastropieri & Mcduffie, 2007). Additionally, the 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 6 - 
 

subordinate role of the special education teachers may result in turf issues (Scruggs, Mastropieri 

& Mcduffie, 2007). As the general educator holds the ownership of the class, the special 

educator is supposed to be the part of the class by supporting the general teachers. These power 

and turf struggle adversely affect the collaboration in inclusive setting negatively affecting the 

academic life of students with special needs.  

There is adequate research on the benefits of fostering the collaboration between special 

and general education teachers in inclusive education. What is problematic is the readiness for 

teachers to refresh the present collaboration system with systematic strategies that can produce 

well-organized, efficient, and equipped teachers in inclusive education. Effective and meaningful 

collaboration requires a systematic and planned approach in which educators have compassion 

and a willingness to work in a shared environment. The goal then of collaboration is to foster 

professional development with shared collective knowledge.  

Overview of the Project 

In order to explore this issue, this project addresses this question: How can we, provide 

effective strategies for collaborating between general and special education teachers in inclusive 

education? 

The purpose of this project is to address this question and highlight the need for 

addressing the barriers to effective collaboration between general and special education teachers. 

This project will focus on creating three professional development modules to enhance 

collaboration, introduce problem solving techniques with stress releasing themes, and effectively 

use time management tools. This project aims to also provide professional reflection to facilitate 

professional and collaborative growth within school. 
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The three series workshop would enable teachers to become competent in developing 

professional relationships and learning how to tackle challenges using effective and systematic 

collaboration methods and effective time and stress management techniques. These modules are 

intended to provide authentic and meaningful strategies to promote inclusion. The second 

chapter reviews the literature on issues of collaboration in inclusive education. The third chapter 

explains the project design, workshop plan and modules. It also covers the total duration of 

project preparation and timeline.   
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Chapter 2 

Literature Review 

This chapter reviews the literature regarding collaboration and related issues. Insight 

from current and past research studies will be examined to provide philosophical and theoretical 

background for the project. Shared themes, meaningful strategies and limitations will be 

identified. The literature will provide useful background information and support the goals of 

this project.  

Collaboration 

Collaboration is essential in every organization and profession around the world; 

however, the biggest challenge to collaboration ensuring effective teamwork. Teamwork is 

effective only when people work together with mutual understanding and trust. However, there 

are certain barriers in inclusive education which hinders collaboration and hence it affects the 

overall output in a school.  

Barriers to Collaboration   

Lack of time and workload. 

In school setting, increased administrative paperwork and responsibilities lead to an 

overwhelming workload resulting in limited time for collaboration (Fonte & Arwood, 2017). 

General teachers are bound to teaching the academic outcomes to both students with and without 

special needs. The differentiated instruction increases the teacher’s workload making the job 

hectic. Special educators are also very busy as they are responsible for the assessment, planning 

individual factsheets and curricula formats, special training, monitoring, evaluation and follow 

up for special education students. The division of these roles make the processes individualistic. 

In addition, general education teachers and special education teachers planning varies according 
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to the special needs of the student which makes the process more complex and time consuming. 

“Having time set apart to collaborate” is a need identified by a participant in the Fonte and 

Arwood study which highlights the need for time management among general and special 

education teachers (2017, p. 100).  

The scarcity of collaboration time is a shared concern that preservice teacher candidates 

express before even beginning their teaching careers. Within educational literature, educators 

have indicated that there is limited time for collaboration due to increased paperwork, 

responsibilities, and activities (Fonte & Arwood, 2017). Leonard and Leonard (2003) explained 

that respondents bemoaned that lack of time is a major problem in their schools and one high 

school teacher attributed it to there being so many programs, activities, etc. that they were 

planning and conducting there was little to no time is left for professional collaboration. Graves 

et al (2016) highlighted that excess workload and lack of time among health professionals is a 

barrier for collaboration in telemedicine. Health professionals using Information and 

communication technology faces workload issues and it is obvious that teachers still using paper 

works undoubtedly has workload at school.  

Communication barrier. 

Another important factor that creates or ruins a relationship is communication. Effective, 

appropriate and sensible communications with colleagues make the professional rapport or 

relationship more meaningful. To be very precise, communication is an integral part of 

collaboration which is connected to planning, going along with the professionals and teaching 

process. Communication can be considered as the foundation for collaboration as it is about 

connecting and sharing two different themes to be unified and applied to one person or a student. 

As of now, communication barrier has become a critical issue in collaboration as such teachers 
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fail to share and join with other personnel on academic matters of students with special needs. 

Moreover, general and special education teachers need effective communication skills to work 

collectively by communicating and sharing perspectives, strategies and issues (Friend, 2000). 

There are few factors which creates a barrier in communication; firstly, negative attitude or 

adverse relationship with the teachers; Santangelo (2007) mentioned that mistrustful relationship 

among teachers and other staff members are a challenge in collaboration. Secondly, lack of time; 

Griffin et.al., (2008) reviewed that special education teachers rarely have time to collaborate and 

plan their instructional strategies with general education teachers. Moreover, they reported that 

this situation ended up in “isolating” special education teachers from other colleagues (pg.142). 

and finally, Griffin et al (2008) research evidence states that general education teachers do not 

communicate or show interest to communicate with special education teachers which contributes 

to strengthen the point- lack of interest in connecting with the teachers. These professional 

clashes make the system of collaboration more critical.  

Gaps in content knowledge. 

Mainstream teachers trained in curricula designed by a school system may not be aware 

of the different exceptionalities and their characteristics. Similarly, special education teachers 

may lack knowledge of whole class mainstream curricula instruction. These gaps in content 

knowledge may describe a lack of preparedness on content specific knowledge and 

Individualized Education Plan.  Both mainstream and special educators may be confused about 

their unique roles and responsibilities in an inclusive classroom. Teachers put forward the idea of 

creating information sheets as such fact sheet outlining the student characteristics based on 

disability category and an academic fact sheet that defines the academic goals of each student 

(Fonte & Arwood, 2017). Although preservice candidates expressed hope through a willingness 
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to learn from each-others and appeared open to learning and implementing new practices, 

preservice special education teachers talked about feeling unprepared on content specific 

knowledge. Beginning years of teaching experience make foundations for future and it enables a 

teacher to cope with future challenges and as teachers, fear or unpreparedness on content specific 

knowledge adversely affect their professional development and hence it results in poor 

collaboration. The study also found that teachers feared that they did not have the knowledge of 

general education class and content. Other candidates expressed fears around feeling unprepared 

to teach all students and not knowing enough about individualized educational programs (IEPs). 

Concerns about adequate content knowledge from preservice candidates make sense as they 

begin to consider their and their future colleagues’ preparation.  

Santangelo (2007) indicates that general education teachers do not choose appropriate 

interventions or interpret data for special needs students. His case study at Pleasant Valley 

Elementary School revealed that general teachers after collaborating with special education 

teachers, and other school professionals, they found effective result.  

Input-Mediator-Output (IMO) Framework 

In order to study effective collaboration, it is important to look at a system where it 

functions effectively. In the health care system, every single visit from a patient necessitates 

collaboration among a multi-disciplinary team including doctors, nurses, administrative staffs, 

patients and their loved ones. Multiple visits often involve collaboration between different 

clinicians. Ineffectual care coordination may result in a public health issue. Hence, an effective 

delivery of high-quality care demands reliable teamwork and collaboration within and across 

organizational and disciplinary boundaries (Rosen et al., 2018). The best research articles and 

strategies are found in the field of primary health care setting; interprofessional collaboration 
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ensures high quality patient care (Rosen et al, 2018), hence research focuses to frame new 

strategies to improve interprofessional teamwork or collaboration. These same strategies can be 

applied to the education system. 

In 2019, Iqbal et al. proposed a framework of approaches in developing competence in 

collaborative clinical practice in which they focus on social cognitive theory developed by Albert 

Bandura. This theory indicates a triadic relationship between the novice the environment called 

school and the novice’s behavior. The novice here indicates the special educator, his or her 

relationship with general education teachers, students and school. The relative influence of each 

factor such as general education teachers’ behavior, school environment, students’ behavior, 

work pressure from school varies for different activities, persons and conditions. According to 

this theoretical framework, the individual novice brings his or her personal knowledge skills, 

attributes and experience and learns and interacts dynamically with all others in the setting. In 

school setting, understanding of Bandura’s Social Cognitive theory can help teachers to 

understand their factors influencing and demotivating their performance. Furthermore, it 

facilitates both general and special education teachers to identify what and how the factors make 

it challenging    

Rosen et al., (2018) highlighted effective teamwork behaviors, competencies- knowledge, 

skills, attributes, teamwork interventions in health professions. Moreover, they mentioned that 

“learning from error is a critical organizational capacity requiring staff to be comfortable, 

recognizing, reporting and discussing challenging situations” (p. 436). Learning from error in 

school setting can help both general and special education teachers recognize and recollect their 

mistakes when implementing strategies. Discussing those topics through a non-threatening 

framework encourages teachers to learn from mistakes or errors. Furthermore, it paves a way to 
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adopt new strategies while simultaneously improving team dynamics. Team training is 

considered a valuable tool for acquiring teamwork knowledge, skills and attributes.  This occurs 

because team training has been proven as an intervention which improves efficacy at the 

individual level, team level and organizational level.  

The strategies practiced in the health profession is drawn as a framework model in Rosen 

and team’s article. The “Input-Mediator-Output” (IMO) framework is a team framework in 

which focuses on several different factors (Rosen et. al., 2018). Factor 1 focuses on 

organizational context factors (inputs) facilitating team efficacy. These would include teachers’ 

attributes such as personality and competency factors such as compassion, commitment, empathy, 

integrity, enthusiasm etc., also structure of the team, context of the school- external leadership 

and culture in an educational setting. Factors 2 and 3 aims to the factors know about effective 

inputs and processes (mediator). These would focus on interpersonal processes such as 

leadership, planning, conflict management, affective and cognitive states such as trust and shared 

situational analysis in an educational setting. Factor 4 focuses on how team processes are 

measured and factor 5 aims implement ways to improve inputs and mediators. Finally, factor 6 

transforms the evidence to outcomes. In other words, this framework focuses particularly on a 

team’s competency, leadership planning, conflict management and interdependence. The various 

inputs automatically influence individual attributes and skills which in turn result in professional 

development. Another framework called Multi team System (MTS) Interdependencies illustrates 

the idea of team interdependency within a group. In school setting, this framework reflects on 

creating “we feeling” within the school and it helps them not to be hesitant to collaborate and a 

sense of oneness fosters teachers professional relationship.   
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It is obvious that staff members would hesitate to accept new strategies in their profession 

until they realize the value of it. Hence it can be solved only by incorporating these strategies in 

the organizational unit or workflow (Rosen et al, 2018). The team training also includes 

Teamwork Competency Framework which illustrates the core competencies in health care 

profession. This framework is an exceptional idea to integrate in education system as 

collaboration is all about working together regardless of profession, but it makes a tremendous 

change in professional development of every single individual working in a team.  
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Chapter 3 

Considerations for Implementation of Project 

The approaches I have designed include three sequences of professional development 

strategies for educators which comprises:  

x Workshop Module one: “Professional development by building collaborative 

strategies”- 90 minutes,  

x Workshop Module two: “Problem solving techniques with stress releasing themes 

and time management tools”- 120 minutes and  

x Workshop Module three: “’How to make it practical”- 30 minutes  

These workshops are designed for general and special education teachers who furnish 

their expertise in an inclusive classroom in a school or school districts in British Columbia, 

Canada. It aims to equip both general and special education teachers to collaborate effectively in 

an inclusive classroom. The modules remain reflective throughout the process to allow teachers 

to gain professional and collaborative growth within schools. 

The first workshop begins with an introduction to the topic- Collaboration in special 

education setting and next slides called for what issues exist in present scenario (Figure 1). 

Rather than describing the topic, these workshop slides frequently ask questions to the audience 

to ensure active participation of teachers and, in another way, audience opinions. By doing this 

throughout the workshop, feedback can be recorded for future workshop development. As figure 

1 shown is a question, it generally urges both general and special education to consider issues 

existing in special education which can pave a way for healthy discussion within the group. The 

workshop aims to prepare both general and special education teachers, as such these discussions 
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and interactions encourage them to build professional rapport while helping both general 

classroom and inclusive teachers understand their perspectives.   

 

Figure 1. Introduction to the topic- need of open-ended questions 

The first workshop module called “Professional development by building collaborative 

strategies” emphasizes the importance of collaboration in professional development. It discusses 

the issues existing in collaboration such as lack of time, workload and communication barrier 

and emphasized the need of better collaboration and communication in special education setting. 

Further aspects discussed include the relevance of rapport building, professional development 

strategies that facilitates the theme of meaningful collaborative communication and professional 

relationship building. At this juncture, a framework named Input-Mediator-Output Framework 

(Rosen et. al., 2018), practiced in primary health care setting is portrayed in the project. It was 

developed in hospital setting and a group of authors reviewed its effectiveness in collaboration. 

These strategies inspired me to replicate it in a special education setting. This framework 

demands teachers to understand and reflect on their innate capabilities and encourages them to 

rejuvenate their own professional life. The factors inside this framework are rich in attributes and 
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skills that can equip teachers to become more confident in collaborating with their colleagues. 

Moreover, the need of communicating and maintaining their professional relationship is given 

priority throughout the workshop. 

 

Figure 2. IMO Framework 

Rather than writing the points, this workshop focuses on pictures and charts as a simple 

method to convey the ideas to teachers’ brain. Here, figure 3, the pictures were designed using 

canva online application and the points within the picture are the gist of the concepts followed in 

medical setting. To make it fit for education setting, I used classroom supplies like blackboards 

and notebook pages as the best way to portray the ideas for teachers. The goals in the framework 

such as teachers’ attributes, structure of the team, interpersonal processes, teachers’ 

competencies, team measurement and outcomes are given priority through the innovative 

pictures. Teachers attributes in personality such as competence, passion, commitment, empathy, 

integrity, enthusiasm etc. were illustrated in the slides. These elements altogether create the 

perfect professional development combo for both general and special education teachers.  
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Figure 3. Picture representation 

The second module called “Problem solving techniques with stress releasing themes and 

time management tools” focuses to eliminate the stress created as a result of excess workload of 

teachers and enables them to use time wisely with the idea of time management tools. The 

second module commences with Albert Bandura’s Social Cognitive theory (Iqbal et al., 2019) 

through a radial Venn diagram which helps teachers to recognize the factors troubling in 

collaboration in school.  In between, the workshop has interaction activities and open-ended 

questions that can be considered as an ice-breaking task for teachers. Furthermore, problem 

solving techniques illustrate the “learning from error” concept inspired from the article of 

medical setting collaboration; here, the slide begins with a description of how people learn to 

swimming. This illustration helps teachers to grasp the idea that we all learn from error and that 

mistake-based learning paves a way to do better. Multi team System (MTS) Interdependencies 

emphasize that teachers need to develop skills to work effectively with each other as a team 

using the Teamwork Competency Framework that illustrates core competency factors (Rosen et. 

al., 2018). The key points of MTS Interdependencies focus on creating the “we feeling” within 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 19 - 
 

the school and also highlights the idea of not being hesitant to collaborate with colleagues by 

demonstrating how doctors perform interdependence in a hospital setting. Teamwork 

competencies center on demonstrating the values to be followed in a profession that includes 

dynamics like mutual respect, integrity, better understanding of their roles and responsibilities, 

and teamwork. Non- technical skills including personal behavior, communication, mutual 

support and leadership support teachers in building their capacity to anticipate and support each 

other in the inclusive education.   

The United Nations Stress Management Booklet (1995) has been the foundation for stress 

releasing themes as they developed evidence-based strategies of stress management to United 

Nations Peacekeepers. The stress releasing themes used comprise constructive ventilation of 

emotions, peer-sharing, recognition of problem and remedial measures. The presentation covers 

both coping with stress and coping with burnout for teachers. These themes and techniques 

hopefully will rejuvenate teachers during the workshop and facilitate them to cope with stress 

due to excess workload. At the end of each workshop, teachers are encouraged to reflect on their 

perspective of collaboration and learning. 

The time management tools used in the presentation include the use of “established-

processes meeting” (Fonte & Arwood, 2017, p. 100) which is a potential strategy that nurtures 

teachers to be more competent in using collaboration time. Furthermore, the module emphasizes 

using standard processes for planning during collaboration meetings (Fonte & Arwood, 2017) 

and the strategy of What, How, Who approaches (Murawski, 2012) that strengthen the planning 

process. The three key questions make the discussions more precise which helps to save time.  

The stress releasing theme also incorporates yoga principles such as stress releasing and 

breathing (Pranayama) exercises. Nadi suddhi Pranayama and Kapalbathi pranayama can aid in 
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learning to relax one’s mind. The researcher has completed a Teachers Training Course in Yoga 

and this module was inspired from those lessons from yoga (Mohandas, K. P.).  

 

Figure 4. Stress releasing themes- Yoga practice 

In short, the workshop focus is to ensure both general and special education teachers 

become more competent and collaborative within the school. Here, general and special education 

teachers come together for the common goal of increasing collaboration and this workshop 

becomes an interactive, outcome-ensured workshop to facilitate that goal. I believe this inspires 

teachers to become more empathetic and compassionate towards their fellow colleagues in 

school which can end up in better collaboration.  

The three series workshop is a potential tool to facilitate teachers in developing their 

professional relationships and learning how to tackle challenges in collaboration through 

systematic methods with respect to effective time and stress management techniques. These  
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modules together reinforce teachers improving their group cohesiveness through authentic and 

meaningful strategies to promote better inclusion. These evidence-based strategies along with 

reflective sessions facilitates teachers to understand the significance of collaboration and 

professional development in special education.  
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Chapter 4 

Reflections and Conclusions 

 The word “Collaboration” in special education has always been a challenging issue in 

education setting. Even though Canada mandated the implementation of inclusive education, 

collaboration around inclusive education is still a challenging endeavor for schools and school 

districts. Excess work pressure from school districts makes things worse for both general and 

special education teachers. The hardships special educators encounter is compounded when 

general education teachers fail to collaborate with them. There are many articles reviewing 

positive teacher professional relationships; however, the effective collaboration level among 

teachers is still weak. As a result, researchers need to go beyond positive professional 

relationships to examine collaboration issues such as professional development and problem-

solving strategies. Rather than searching collaboration only in the education setting, this applied 

project broadens the horizon and applies collaboration strategies from other professions like 

medical settings, social work, and yoga. This applied project is an innovative attempt to find 

measures and strategies to tackle the crisis of collaboration in inclusive education setting.  

Reflections 

 Working together in a setting, irrespective of profession, experience, and skills, requires 

great commitment and a service-oriented mind. From the outset of this project, collaboration in 

the education setting in Canada has always made me curious about how teacher relationships and 

collaboration work between general and special education teachers. Articles that were read 

supported the position that collaboration is a challenging task in inclusive education. Examining 

ways to improve this collaboration motivated me to choose an applied project which may 

contribute to resolving the crisis in collaboration. As a social worker and as a special education 
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student, taking up challenging task and finding solutions to a problem encourage to flourish in a 

profession. 

 This applied project’s focus on teachers’ professional development through strategies to 

improve collaboration is important because most of the articles of collaboration in special 

education show limited professional relationship issues.  The applied project, however, is not 

only on professional development but also focuses on developing a positive attitude towards 

collaboration with colleagues by showing effective collaboration in other settings. Improving 

collaboration strategies is a crucial task because the ideas needed to be appropriate for both 

general and special education teachers. Exploring ideas beyond the education profession helped 

to find useful strategies. Michael A. Rosen and team’s (Rosen et al, 2018) on teamwork in health 

care inspired a lot of my ideas including the concept of IMO, multi team system 

interdependencies, learning from error, and core competencies in teamwork for developing 

collaboration. 

 A selection of canva online applications fostered to design innovative pictures were used 

to provide pictures for the presentation. Pictures are the best way to convey ideas and it 

encouraged me to combine my own contribution to the pictures. Planning, collecting, combining, 

and organizing ideas was challenging; however, the effort to combine those thoughts to a product 

made me feel that I made great contribution to teachers. I was especially pleased to incorporate 

yoga principles in the stress releasing themes. As individuals, our skills and experiences can also 

play key role in contributing to our initiatives. This applied project allowed me to express my 

creativity and the results enabled me to create an innovative product.  
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Limitations 

 A workshop always requires a facilitator to implement it with the audience and that is the 

limitation of this work. I will not always have control over the delivery of the content in the 

essence that it was created. A facilitator should be equipped with knowledge and experience to 

manage the audience. The facilitator may not have the experience with yoga or the content to be 

presented. In addition, the trainer should not simply read the slides, as there are activities and 

discussion items that enhance the presentation. As it is a four-hour workshop, time is another 

limitation, hectic school schedules and teachers’ workload may demand to shorten the time 

frame of workshop. Teachers and schools should have willingness and interest to attend the 

workshop, only then, the workshop becomes meaningful.  

Conclusion  

This applied project on collaboration between general and special education teachers 

focuses on creating a new learning approach for teachers to become competent in their 

profession which can in turn contribute to better collaboration. Major ideas of this workshop 

were drawn from primary health care setting, also added ideas from Yoga principle and United 

Nations Stress management tools. Hence, it is a combination of borrowings from different 

professions. I believe, this would be a great model for teachers as well as for school districts to 

prepare themselves for professional development. I assume that collaboration does not happen in 

one day with a workshop whereas it should be continuous effort without adjustments. Schools 

should make diligent efforts to review whether collaboration strategies made an impact or not. 

Ultimately, this is an attempt to make a difference in collaboration- to make teachers 

compassionate in their profession, therefore I hope to make the best with my product.  
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Appendix A. 

What is Canva? 

 

(From Wikipedia, the free encyclopedia https://en.wikipedia.org/wiki/Canva) 

Canva is an online graphic design platform founded on 1 January 2012 in Australia by 

Melanie Perkins, Cliff Obrecht and Cameron Adams. Canva helps users to create 

presentations, posters and other visual contents. It integrates millions of images, fonts and 

templates from different professions that allow users to develop and customize their ideas 

in presentation. It has a feature called drag and drop feature and layouts to design, share 

and print business cards, logos, presentations and posters.  

Canva provides free, customizable posters for users and it also has posters in categories 

like business, education, logos, medicine etc. It helps teams and individual users to create 

innovative business marketing materials. 
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APPENDIX B. 

Presentation Slides with Notes 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 30 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 31 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 32 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 33 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 34 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 35 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 36 - 
 

 

 

 

 

 

 

 

 

 

  



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 37 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 38 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 39 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 40 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 41 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 42 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 43 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 44 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 45 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 46 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 47 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 48 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 49 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 50 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 51 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 52 - 
 

  



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 53 - 
 

 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 54 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 55 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 56 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 57 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 58 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 59 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 60 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 61 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 62 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 63 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 64 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 65 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 66 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 67 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 68 - 
 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 69 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 70 - 
 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 71 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 72 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 73 - 
 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 74 - 
 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 75 - 
 

 

 

 

 

 

 

 

 

 

 

 



COLLABORATION WORKSHOP FOR INCLUSIVE EDUCATION      - 76 - 
 

 

 

 

 

 

 

 




