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Abstract 

With the increasing diversity of our classrooms and changes in inclusive practices and policies, 

many educators are feeling inadequately prepared to support their diverse learners. Social 

constructivism provides a theoretical framework that supports inclusive education. British 

Columbia’s redesigned curriculum is a competency-based curriculum that can be used as a 

framework for inclusive education in conjunction with Universal Design for Learning (UDL). 

UDL is an inclusive framework that teachers can use to meaningfully include and provide access 

to the curriculum for all their learners. Engaging and meaningful professional development 

opportunities provide teachers with knowledge about inclusive theories and practices, affecting 

positive change. 

 

Inclusive Education and the Curriculum Presentation: 

https://prezi.com/view/1AbqKVwE0RbldKzA2fDw/ 

Respecting Diversity (RD) Program Presentation: 

https://prezi.com/view/IgEw3RvFhXViGrzDqBMr/ 

Universal Design for Learning Presentation:  

https://prezi.com/view/k443QCNffpSbOiSdIckU/ 
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Chapter 1 

Introduction  

In my role as an educator I am committed to the practice of inclusive education and full 

heartedly believe in its value as both a human right and a learning model. Inclusive education is a 

recent practice in Canada as it began with the induction of the Canadian Charter of Rights and 

Freedoms in 1985. Legislation states:  

Every individual is equal before and under the law and has the right to the equal 

protection and equal benefit of the law without discrimination and, in particular, without 

discrimination based on race, national or ethnic origin, colour, religion, sex, age or mental 

or physical disability. (Government of Canada, 1985, p. 3) 

As education is a provincial responsibility in Canada, Ministries of Education across the country 

created inclusive education policies and guidelines to uphold the national legislation. Every 

province words their definition of inclusion differently; however, they all hold similar meaning. 

In British Columbia (B.C.), inclusion is defined as a “principle that all students are entitled to 

equitable access to learning, achievement and the pursuit of excellence in all aspects of their 

educational programs” (British Columbia Ministry of Education, 2016, p. 2). Recent statistics 

have indicated that inclusion for students with disabilities is not yet a reality and still just a goal 

(Sokal & Katz, 2015). One significant barrier to inclusive education is that it is still based on a 

deficit view of special education which creates segregation and discrimination (Braunstiener & 

Mariano-Lapidus, 2014). Sokal and Katz (2015) discussed how the legislation for equality rights 

in 1985 was developed within an infrastructure where segregation was still accepted. To break 

down barriers, there must be a profound shift in thinking. I believe a social constructivist 

approach to developing inclusive education is useful to support this shift in thinking as it shows 
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the value that diverse learners bring to a classroom and community. Secondly, another 

significant barrier to attaining inclusive education is that of the experience, knowledge and 

training, or lack thereof, of general education and special education teachers (Ainscow, 2005; 

Braunsteiner & Mariano-Lapidus, 2014; Gal, Schreur, Engel-Yeger, 2010; Katz, 2013; Pivik, 

McComas & Laflamme, 2002; Sokal & Katz, 2015). Furthermore, B.C. has recently 

implemented a redesigned curriculum that focuses on personalized learning. Personalized 

learning is achieved through quality teaching which encompasses a provision of choice for 

students and flexibility in multi-modal learning opportunities (British Columbia Ministry of 

Education, 2015).  

Equity 

As determined above with B.C.’s definition of inclusion, an important aspect on inclusion 

is equitable access. Equity is giving students access to the same curriculum, but acknowledging 

that different students need to access the curriculum in different ways. Personalized learning 

supports equity in inclusive education. While designing learning environments, teachers need to 

acknowledge the different characteristics of each learner in their community and teach to them. 

Equity is creating “inclusive educational experiences that find common ground for each unique 

constellation of students and support their learning trajectories” (Kozleski & Waitoller, 2010, p. 

664). In layman’s terms, fair is not equal. Curwin (2012) discussed in his article, Fair Isn’t 

Equal: Seven Classroom Tips, the definition of fair. He indicated that treating everyone the same 

is not fair, in fact, treating all of your students the same is the most unfair way to treat students 

because students are not the same. Students have different needs, motivations, goals and causes 

for behaviours. Personalized learning allows teachers to treat and teach students differently based 

on their individual needs to access the curriculum.  



INCLUSIVE EDUCATION AND B.C.’S REDESIGNED CURRICULUM       3 
 

 
 

Social Constructivism 

Teachers often practice their profession without clear theoretical frameworks, however, 

the benefits of theoretical frameworks are that they help to understand the processes of children’s 

learning and development which then provide guidance for programming (Mallory & New, 

1994). Social constructivism is a learning theory that supports inclusion. Social constructivism is 

the idea that human knowledge is created through social interaction. The theory was first 

presented by Lev Vygotsky who believed that understanding how children, especially those with 

disabilities, learn is an important aspect of human development to understand (Mallory & New, 

1995). Higher forms of psychological functions are developed within human’s collective social 

spheres. These higher functions are formed during social development amidst co-operation and 

relationship building within the social sphere (Vygotsky, 1993). Vygotsky (1993) indicated that 

if you isolate an atypically developing child from their social collective it will impede the 

development of their social relations and therefore their higher psychological functions.  

Including students with exceptionalities in a general education setting provides them with the 

social environment to gain and create knowledge. A child’s ability to imitate others’ behaviours 

is connected to their understanding of new skills and knowledge. Within the collective social 

sphere, for example, an inclusive classroom, with the use of imitation and adult support, a child 

is able to understand much more and move towards independence (Vygotsky, 1993). Social 

constructivism has the potential of making special education instruction more holistic and 

relevant by emphasizing the knowledge of the individual child and their strengths (Trent, Artiles 

& Englert, 1998).  
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Barriers to Inclusion  

In order to address the barriers to inclusion indicated above, three main frameworks are 

presented and discussed: Social Constructivism, the redesigned B.C. curriculum and Universal 

Design for Learning. A specific tenet of the redesigned curriculum that supports diversity and 

inclusive education is the notion of personalized learning. Personalized learning acknowledges 

that not all individuals learn successfully in the same ways or at the same rate. It involves high-

quality and engaging learning opportunities meeting all students’ diverse needs (British 

Columbia Ministry of Education, 2015). This teaching model recognizes that students learn in 

different ways and at different paces and supports individual learning plans for students based on 

their learning styles, prior knowledge, skills and interests (Morin, n.d.). Personalized learning 

requires teachers to change their teaching practices away from a one-size-fits-all model and 

provide more individualized instruction and assessment to students. It is important to note that 

personalized learning is not a replacement for special education, rather an inclusive practice 

teaching model (Morin, n.d.). Essential to personalized learning are the accommodations, 

supports and accessible learning strategies. When personalized learning is done well, all students 

are engaged and struggling students will receive the help and supports that they need (Morin, 

n.d.). Personalized learning shares the same qualities as Universal Design for Learning (UDL), 

which is an inclusive framework noted in the redesigned curriculum (B.C. Ministry of Education, 

2015). UDL is a proactive inclusive education practice where teachers design their lessons with 

all their students in mind. Strategies such as using assistive technology and teaching social 

emotional learning are used with the idea that they benefit all students and not only those 

designated with special needs (Katz, 2012).  
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In the B.C. Ministry of Education’s (2015) document introducing the redesigned 

curriculum, it is stated that, “British Columbia promotes an inclusive education system in which 

students with special needs are fully participating members of a community of learners” (p. 10). 

Inclusive education is supported by the new curriculum with a set of cross-curricular 

competencies. These competencies are important to assessment, reporting and graduating as a 

central part to life-long learning (British Columbia Ministry of Education, 2013). The redesigned 

curriculum is competency-driven and defines competencies at two levels, curricular and core 

competencies. Curricular competencies are more subject-specific and are all connected to the 

core competencies (British Columbia Ministry of Education, 2016). “At the heart of the 

definition of the cross-curricular competencies is the principle that education should lead to the 

development of the whole child—intellectually, personally, and socially” (British Columbia 

Ministry of Education, 2013, p. 3). They are a set of skills, strategies, and processes that span the 

curriculum that all students develop in order to engage in deeper learning and represent a holistic 

and unifying approach to learning (British Columbia Ministry of Education, 2013). The 

development of the whole child as mentioned above, intellectually, personally, and socially are 

encompassed within the three core-competencies: thinking competency, personal and social 

competency and communication competency, creating the conceptual framework of the 

competency-driven curriculum (British Columbia Ministry of Education, 2013). 

In her book, One Without the Other: Stories of Unity Through Diversity and Inclusion, 

Moore (2016) described three inclusive purposes or themes that all students negotiate as they 

occupy various physical spaces throughout their days. Moore (2016) stated that the “spaces that 

kids go to become meaningful once they begin to have purpose” (p. 19). Myers (as cited in 

Moore, 2016) concluded that:  
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Within every physical place—whether it is a classroom, the hallway, the land, or a 

playground—are multiple purposes that individual can negotiate. The personal, the social, 

and the intellectual purposes complete a trifecta of establishing how to bring meaning 

into places by considering purposes within settings. (p. 20) 

These three inclusive purposes, personal, social and intellectual, coincide with the 

redesigned curriculum’s core competencies, thus the curriculum creating a framework for 

meaningful inclusion. In the same way that the competencies span the curriculum, the three 

inclusive purposes do not stand alone, everyday students are negotiating their purposes between 

the three areas (Moore, 2016). These inclusive purposes can help guide our planning, creating a 

proactive, rather than reactive process which coincides with the proactive framework of UDL. 

Universal Design for Learning (UDL) 

Katz (2012) quoted poet Carl Sandburg, who when asked what he thought was the ugliest 

word in the English language, answered exclude adding “Everyone wants to belong” (p. 3). UDL 

is an educational design based on the field of architecture that allows for inclusive education for 

all learners (Katz, 2012). It is analogous to the modern universal approach to architecture of 

providing optional means of entering a building; people can choose their preferred means of 

entry to arrive at the same lobby. In the same way, a ramp may have been initially built for 

wheelchairs, however, others may benefit from the ramp, such as people with strollers or 

suitcases (Katz, 2013). Education researchers have identified the practices that can be used as 

‘ramps’ for teaching and learning the curriculum. Different practices include inquiry-based 

learning, differentiated instruction and assessment, and cooperative learning (Katz, 2013). UDL 

answers the big question: “How do we provide accessibility to the learning, the curriculum, and 

the social life of the classroom for diverse learners without taking away from the experience of 
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those who can step up onto the curb?” (Katz, 2012, p. 13-14). Katz and Lamoureux (2018) 

defined their vision of inclusion as “creating learning communities that honour the diversity in 

all our students” (p. 53). Within the UDL framework, Katz (2018) included The Respecting 

Diversity (RD) Program, which goals “are to develop specific components of self-awareness, 

social awareness, and respect: self-efficacy; goal-setting; emotional resiliency; perspective-

taking; empathy, valuing diversity; and creating a positive, inclusive classroom environment” (p. 

82). The RD program uses the concept of multiple intelligences (Gardner, 1995) for students to 

understand their strengths and challenges and to respect those of others. 

Gardner’s theory of multiple intelligences broadens the definition of intelligence. The 

nine different intelligences offer different ways in which people process information. All people 

possess intelligence in all areas at varying degrees of strengths and aptitude. The knowledge of 

multiple intelligences allows educators to increase the accessibility of learning to all students 

(Edutopia, 2013). As students learn about their own intellectual abilities and strengths, as well as 

the diversity of their peers they begin to appreciate the diversity of the classroom community and 

develop acceptance of both themselves and others (Katz, 2018). 

Statement of the Problem 
 

In Charlie Naylor’s (2005) report, Inclusion in British Columbia’s Public Schools: 

Always a Journey, Never a Destination?, inclusion is not yet a reality in B.C., one of the barriers 

being a lack of inclusive training and knowledge for general education teachers. Inclusive 

education has highlighted the gaps in Canadian classrooms in regards to teachers’ knowledge 

and expertise in meeting the learning needs of a more diverse student population (McCrimmon, 

2015). In order to explore this problem, this project explores the question: How can we build the 
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capacity of educators and support the efficacy of inclusive education using the framework of 

UDL in conjunction with B.C.’s redesigned curriculum?  

Henteleff (as cited in Naylor, 2005) provided an analysis and consideration of systemic 

factors which he believed to be essential in making inclusion a reality. Henteleff provided four 

systemic factors considered crucial to the success of inclusive approaches: 1) manageable class 

size; 2) adapted curriculum to meet diverse needs; 3) pre-service and in-service teacher training; 

and 4) availability of specialists to support classroom teachers (as cited in Naylor, 2005). My 

project will address two of the four systemic factors: adapted curriculum to meet diverse needs 

and teacher training, specifically in-service training.  The flexible nature of the redesigned 

curriculum creates subjective understandings of teaching practices as well as subjective practices 

of inclusion. Every teacher views and practices inclusion differently. Pivik et al., (2002) 

concluded that most teachers are in support of the principle of inclusion given that they are 

provided with adequate resources and training.  

Overview of the Project 

This project addresses the question: How can we build the capacity of educators and 

support the efficacy of inclusive education using the framework of UDL in conjunction with 

B.C.’s redesigned curriculum? The purpose of this project is to explore the above question and 

provide teachers with support and guidance while navigating the redesigned curriculum within 

inclusive classrooms. 

Butler and Schnellert (2012) conducted a case study of a community of inquiry where 

teachers worked and learned collaboratively. The authors stated that professional development 

models position teachers centrally in change efforts with an emphasis on the benefit of 

collaboration. Meaningful changes are sustained by engaging teachers in locally situated, 
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inquiry-based and critical examinations of practice. Borko (2004) indicated that there is a 

demand for professional development opportunities for teachers to enhance their knowledge. By 

creating a series of professional development in-services, I will provide knowledge and 

opportunities for application of practice to educators and a platform for discussion and inquiry, 

whilst creating a professional inquiry learning community for educators at my school. The three 

professional development presentations will focus on: the redesigned curriculum; highlighting 

the core competencies; teachers as inquirers; and, UDL and the RD program, all in regards to 

inclusive education. Monthly Reflective Lunches, will allow teachers the opportunity to 

continuously reflect on their growth and practice and provide a safe space for discussion as this 

platform for discussion is central to teacher’s professional intellectual development (Schnellert, 

et al., 2015).  These in-services are intended to create a professional collaborative inquiry 

learning community amongst teachers and provide a framework and strategies for inclusive 

education, promoting diversity and an inclusive school climate and to promote the redesigned 

curriculum as an inclusive framework. Teachers will participate in these in-services and 

Reflective Lunches in groups of professional inquiry learning communities. Each group will 

consist of classroom teachers and their respective educational assistants and Resource teachers. 

The first in-service will take place in September and set up the professional inquiry learning 

community, where teachers will develop an inquiry question in relation to their classrooms and 

practice. Schnellert et al. (2015) indicated that when their educators developed an inquiry 

question together, specific to their students, they were able to inquire more deeply as a 

community. There will also be an overview of the redesigned curriculum, focusing on the core 

competencies in relation to Moore’s (2016) trifecta of meaningful purposes which are: personal, 

social and intellectual. In this first session teachers will also reflect on their inclusive pedagogies 
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and practices thus far and what their goals for their students are. The second in-service will take 

place in October and will be an adapted RD program for the staff and an overview of the RD 

program for their students. The third in-service in November will be an introduction to UDL as 

an inclusive framework in conjunction with the redesigned curriculum. The in-services will take 

place in the first week of every month, followed by Reflective Lunches during the third week of 

the month where all teachers will gather to discuss and reflect on their changing practice. After 

November, it is intended that teachers will continue with the Reflective Lunches where I will be 

available to facilitate. 

 Borko (2004) further indicated that the facilitator is crucial to the success of the 

professional development by valuing inquiry and establishing a community of learners where the 

facilitator structures the learning experience. I view my role as the facilitator and expert during 

these in-services as an important one to creating a positive inclusive school climate amongst staff 

and students, understanding that adaptations will need to be made for specific groups.  

This project will provide knowledge, experience and value to the staff of participating 

schools by providing insight into the redesigned curriculum and UDL and the RD program. The 

in-services will provide teachers with the opportunities to learn, reflect and grow as professionals 

and provide direct instruction on inclusive frameworks to better the inclusive needs off all 

students in school communities. Furthermore, the in-service can be facilitated by and shared with 

various educators throughout B.C. to provide an inclusive framework and training for all school 

communities in B.C. 
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Chapter 2 

 Literature Review  

The review of the literature will begin with an attempt at a definition of inclusion and the 

aspect of equity within it. Next, an overview of social constructivism is given as the theoretical 

groundwork to support inclusive education. An overview of the British Columbia (B.C.) 

Ministry of Education’s curriculum website and supporting documents is provided to gain insight 

into the redesigned curriculum and its potential as an inclusive education framework. Next, 

literature is reviewed in regard to the challenges and barriers of inclusive education. The lack of 

teacher training, knowledge and experience are discussed, as well as different inclusive teaching 

practices such as, Universal Design for Learning (UDL), differentiated instruction (DI) and 

inquiry-based learning. Studies that focus on the aforementioned inclusive practices and their 

potential are summarized along with studies on teachers’ attitudes towards inclusion. Lastly, this 

chapter concludes with an overview of the project and research supporting the need for 

professional development for teachers in regards to inclusive education and the redesigned 

curriculum, including research on effective professional development. 

Overview of Inclusive Education 

In 1929, Fiorello La Guardia exclaimed “There is nothing more repulsive to me and 

nothing more unwarranted than to single out little tots, under 12, put them in a separate room and 

label them” (as cited in Cook & Schirmer, 2003, p. 200). What La Guardia has described is 

exclusion to the fullest extent of the word. Inclusion on the other hand, particularly inclusive 

education, is more difficult to describe. Moore (2016) discussed the question, What is inclusion? 

and recognized that even in the same school or community, we all understand inclusion 

differently.  
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Defining inclusion. In researching a definition of inclusion and inclusive education in 

search of a comparatively powerful statement as La Guardia’s, many descriptors as illustrated in 

the “inclusion” word cloud (Appendix A) stood out. However, the most common word used 

when describing inclusion, although small in print, is very powerful in practice: “all”.  

In 1994, participants representing multiple governments and international organizations 

met in Salamanca, Spain, to further the objective of education for all. At this meeting of nations, 

The Salamanca Statement and Framework for Action on Special Needs Education was created. 

The Salamanca Statement reiterates that every child has a right to education as proclaimed in the 

Universal Declaration of Human Rights (UNESCO, 1994). Inclusion is not only beneficial to all 

students’ learning, it is a fundamental right. “The fundamental principle of the inclusive school is 

that all children should learn together, wherever possible, regardless of any difficulties they may 

have” (UNESCO, 1994, p. 11). Katz (2012) described social and academic inclusion separately 

as two processes that merge together for overall inclusivity. Social inclusion encompasses the 

need for belonging and providing opportunities to be accepted and participate equally. Academic 

inclusion is the education of all students together, providing high quality education for all 

learners. In the context of my research, an inclusive classroom is defined as a community of 

learners where all students share a sense of belonging amongst their peers while having equitable 

access to the curriculum. Federico Mayor, the former director-general of UNESCO stated it best 

in the preface of the Salamanca Statement, “All concerned must now rise to the challenge and 

work to ensure that Education for All effectively means FOR ALL, particularly those who are 

most vulnerable and most in need” (UNESCO, 1994, iv). 

Equity. Kozleski and Waitoller (2010) indicated in their study that inclusive education is 

a global movement and a response to educational equity concerns for diverse students. The 
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authors have further determined that while the technicalities of teaching, such as lesson planning 

and classroom management, are important, it is more important to acknowledge the nature of 

culture and identity and its impact on practice. We have determined that all students are different 

and learn at different rates and in different ways. These different ways are due to cultural 

histories, intellectual experiences and psychological characteristics that make up an individual’s 

identity. Heick (2015) noted in her article that equity is based on the idea of access to a shared 

area with open pathways in order to access a mutual currency. In regards to education, the shared 

area refers to schools with the mutual currency being knowledge and the curriculum. Open 

pathways refer to the different ways students as individuals gain access to the curriculum. To 

achieve equity in education, in terms of fairness, access and inclusion, educators need to meet the 

increasingly diverse needs of a global population. This can only occur at the local level, “this 

student in this home in this community, with the school functioning as an extraordinary support 

system” (para. 3). Equity is at the student level. All students share the commonality of needing to 

acquire knowledge, however, what is distinct about them, be it race, gender, socio-economic 

status or learning differences, is an individuality that requires different ways of accessing the 

curriculum. Equity is achieved through acknowledging the individuals’ needs for accessing the 

shared need of knowledge (Heick, 2015). 

Social constructivism. The major underlying premise to social constructivism is “that 

mental activity is inextricably bound to its social context” (Mallory & New, 1994, p. 325). This 

premise is void without inclusion as inclusion provides the social context for all our learners; 

being excluded from the classroom excludes learners with disabilities from its social context, 

severing that connection for mental activity. Thus, social constructivism provides a strong 

argument for inclusive education.  
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The three main features of social constructivism are the importance of the sociocultural 

context of learning, the role of social activity, including instruction and learning, and the 

contributions of the active learner to their own development (Mallory & New, 1994). Young 

children are apprentices in their learning, meaning that they practice and advance their skills and 

understanding through participation in activities with their community of learners (Rogoff, 

2008). In other words, children in a classroom are active in their learning by observing and 

gaining knowledge from their peers. Part of the framework of social constructivism is guided 

participation, where individuals and their peers mutually participate and communicate in a 

structured activity (Rogoff, 2008). Through guided participation students learn from interacting 

with their peers. Through these interactions with more skilled peers, all children, including those 

with disabilities, internalize shared understandings and increase their independence (Mallory & 

New, 1994).  

Vygotsky (1980) noted a link between mental process and the influences of social 

contexts in which those processes are developed. Being in a social context with peers gives 

students the opportunity to observe and approximate new behaviours and skills with the help of 

more capable peers. Children identify and learn from the more knowledgeable members of their 

social community and will imitate their behaviours. It is through this imitation that higher 

psychological functions begin to develop. Imitation in the social context happens before 

understanding and independence. Vygotsky offered the example of language development. 

Children emulate and use language before they understand it and it is then through the continued 

use of language that they begin to understand and acquire meaning and knowledge about the 

language. It is important for all students to be provided with the opportunity to emulate and learn 

from their collective social sphere. 
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 To conclude, as knowledge is constructed in particular sociocultural contexts, it is not 

appropriate to set standard universal practices to apply to diverse settings and populations 

(Mallory & New, 1994). This is important for teachers as practitioners to acknowledge. Social 

constructivism provides a theoretical framework to understand how young children, including 

those with disabilities, learn to inform one’s teaching practice and the importance of inclusive 

education. Various inclusive teaching frameworks, such as UDL and inquiry-based learning 

work as springboards for planning and informing practice, however, teachers ultimately need to 

know their individual students and change or adapt their practices accordingly.  

British Columbia’s redesigned curriculum. Canadian education has undergone 

significant reforms (Katz, 2012; Moore, 2016). British Columbia in particular has recently 

introduced a redesigned curriculum. The Kindergarten to Grade 9 curriculums were fully 

implemented in the 2016/17 school year, with the Grade 10 curriculum following in the 2018/19 

school year. Full implementation has taken effect with the Grades 11 & 12 curriculums in the 

2019/20 school year (British Columbia Ministry of Education, 2018). This change is therefore 

very current for both students and teachers alike. The previous education system was “modelled 

on the very different circumstances of an earlier century—when change was much more gradual 

than it is today” (British Columbia Ministry of Education, 2015, p. 1). The redesigned 

curriculum is responding to the constant world of change we are a living in today and the high 

demands of the world our students are entering (British Columbia Ministry of Education, 2015).  

Todd Rose quoted in his book, The End of Average, “When I left Harvard, it was clear to 

me that if you want to design something for an individual human being, the average was 

completely useless” (2016, p. 3). Rose emphasized that the error in trying to fit all students in a 

standardized curriculum is that it makes the curriculum static when our students are malleable. In 
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reality, nobody fits into a one-size fits all standardized curriculum that is based on the averages 

of multidimensional people, where striving to be like everyone else but better (2016). Rose stated 

that the flaw of this system is the assumption that you could understand individuals by ignoring 

their individuality; group averages would only be valid if humans were all one-dimensional and 

identical (2016). Rose indicated three concepts that should be adopted to transform the average 

based architecture of our existing education system into a system that values the individual 

student: a) grant credentials, not diplomas; b) replace grades with competency; and c) let 

students determine their educational pathway (2016). B.C.’s redesigned curriculum in 

conjunction with a UDL framework adopt these concepts, specifically with UDL allowing 

teachers to create multiple means of engagement and assessment to support affective learning by 

tapping into learner’s interests (Jiménez, Graf, & Rose, 2007) and the overarching core 

competencies (B.C. Ministry of Education, 2015).  

Moore (2019) noted in her video, “Inclusion 2.0: Teaching to Diversity”, that our 

classrooms are getting more diverse and not less and that the previous standardized retrofit 

model of curriculum does not work. It is important that we teach to the differences and celebrate 

the strengths. B.C.’s redesigned curriculum has shifted away from standardization towards a 

standards-based curriculum which allows for the flexibility and responsibility that our diverse 

classrooms need. With a standards-based curriculum, students will fall in a continuum of growth 

and not be assessed on averages (Moore, 2019).  

“British Columbia’s redesigned curriculum honours the ways in which students think, 

learn, and grow, and prepares them for a successful lifetime of learning where ongoing change is 

constant” (British Columbia Ministry of Education, 2015, p. 1). MacKenzie and Bathurst-Hunt 

(2018) indicated that previously our education system relied on memorization and performance 
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of routine tasks, and with the ongoing changes of the education system, that is no longer good 

enough. Inclusive education has allowed our classrooms to become more diverse and therefore, 

there has been more research about how our diverse students learn. There is now a need for a 

competency-based learner-centered curriculum, where curiosity, creativity, empathy and critical 

thinking are fostered rather than a focus on rote learning methods (British Columbia Ministry of 

Education, 2015; MacKenzie & Bathurst-Hunt, 2018). The redesigned curriculum brought about 

a positive change for our present classrooms and the classrooms of tomorrow. It embodies two 

important features agreed by educators to be essential to 21st century learning: a concept based 

approach to learning and a focus on the development of competencies in order to foster deeper 

more transferrable learning. A focus on an active engagement of students, as deeper learning is 

better achieved through doing, connecting students’ learning to the real world (British Columbia 

Ministry of Education, 2015). At the heart of the redesigned curriculum are the three Core 

Competencies: Thinking, Communication and Personal and Social, iterating that all students 

need to develop these skills, strategies and processes for success in life beyond school (British 

Columbia Ministry of Education, 2015). In regards to Special Education, a common goal for 

students with exceptionalities is for them to be independent and successful in life beyond school. 

Moore (2016) indicated that there are three big inclusive purposes or themes: a) the personal; b) 

the social; and c) the intellectual. These three purposes for inclusion complete a trifecta of 

bringing meaning into the physical spaces in which our students spend their days at school. 

These inclusive themes help identify goals and purposes for students in classrooms and schools 

creating meaningful inclusion. The curriculum’s core competencies can be developed in any area 

and align with the three inclusive themes (Moore, 2016) and therefore, the redesigned curriculum 

is designed to be an inclusive framework for all learners. Various tenets of inclusive education 
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were considered during the creation of the redesigned curriculum, including valuing diversity, 

supporting diverse learners, differentiated instruction, and UDL (British Columbia Ministry of 

Education, 2015).  

Emerging Issues 

The overall identified emerging issue is that inclusive education has not been fully 

attained and is still just a goal; within this context various emerging issues or barriers are 

discussed. As previously mentioned, inclusive education, in Canada, was born over three decades 

ago, through The Canadian Charter of Rights and Freedoms. Inclusive education has been a goal 

and not a reality for over thirty years:  

in spite of mounting research attesting to the positive effects of inclusion for all students 

and of the demonstrable willingness of teachers to include students with disabilities in 

their classrooms, real concerns remain over lack of training, classroom management, 

general and special education collaboration, and a perceived lack of support and 

resources. (Bennett, 2012 as cited in Katz, p. 161) 

A major barrier to attaining inclusive education is that of the experience, knowledge and training 

of general education and special education teachers (Ainscow, 2005; Braunsteiner & Mariano-

Lapidus, 2014; Gal et al., 2010; Katz, 2013; Pivik, McComas & Laflamme, 2002; Sokal & Katz, 

2015). One of the keys to attaining successful inclusive education is by creating an inclusive 

school climate. When teachers are trained in this area there is an improvement in accommodation 

efforts, teacher confidence and inclusive participation (Pivik et al., 2002). Teachers are the ones 

who are spending the most time working with students and implementing their learning 

programs, whether it is an Inclusive Education Plan (IEP) or early intervention strategies. A lack 

of training and experience leads to a lack of confidence which creates a barrier to inclusive 
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education for all. “Clearly, more needs to be done to equip and empower educators with the 

competence and confidence required to teach all students, including those with exceptionalities, 

in the same classroom” (Katz, 2012, p. 161). 

Frameworks That Support Inclusion 

 The redesigned B.C. curriculum is a positive step in the direction of inclusive classrooms. 

One of the significant barriers indicated is negative teachers’ attitudes towards inclusive 

education due to a lack of training and knowledge in the field of inclusive teaching practices. 

Katz (2012) indicated that when working with teachers and asking what the most difficult part of 

their job is, they respond that it is teaching to the range of students and delivering a complex 

curriculum to students with diverse academic abilities. Inclusive practices noted in B.C.’s 

redesigned curriculum are UDL, differentiated instruction and inquiry-based learning or 

personalized learning. These instructional frameworks offer teachers guidance on how to practice 

inclusive education. All of the following instructional frameworks are interwoven in an inclusive 

learning community. 

Universal design for learning (UDL). Hitchcock, Meyer, Rose and Jackson (2002) 

examined “access, participation, and progress in the general education curriculum …and 

present[ed] the Universal Design for Learning (UDL) as a framework for curriculum reform” (p. 

8). Hitchcock et al. (2002) highlighted four important aspects of a UDL curriculum: a) goals that 

provide appropriate challenges for all students; b) materials that are flexible supporting multiple 

representations of students’ learning; c) methods that are flexible and diverse providing 

appropriate learning experiences for all students; and d) assessment that is flexible to provide 

teachers with accurate information in order to adjust the instruction as needed to maximize 

learning. UDL is designed to provide access to the curriculum for all students by considering 



INCLUSIVE EDUCATION AND B.C.’S REDESIGNED CURRICULUM       20 
 

 
 

how students all learn in different ways and at different paces, therefore offering a range of 

options for accessing the curriculum (Rose & Meyer as cited in Hitchcock et el., 2002).  Katz 

(2013) claimed that shaping the vision of inclusive education are two themes, social and 

academic inclusion, and that the two constructs indirectly affect one another. To achieve social 

inclusion, students must have a sense of self-worth, belonging and involvement in meaningful 

interactions. To be academically included, they must be challenged cognitively, participate 

meaningfully in academic tasks and have opportunities to encounter other perspectives and ideas 

through peer interactions (Katz, 2013). The key principle of UDL is that instructional practices 

can be designed to allow all learners to enter the general education classroom and participate in 

learning without requiring a separate program for each child with special needs (Katz, 2013). 

According to Katz (2013), the big ideas of UDL are its three blocks: a) Social and Emotional 

Learning; b) Inclusive Instructional Practice; and c) Systems and Structures. Embedded is also 

the knowledge of multiple intelligences and differentiated instruction and that it is important to 

teach to all intelligences as students don’t just encompass one or another, and that different 

intelligences are both strengths or challenges for students. People have a range of intelligences, 

and a strength and/or weakness in one area cannot predict strengths and/or weaknesses in other 

areas. It is important to use the knowledge of multiple intelligences and your students’ strengths 

to individualize and pluralize your teaching (Strauss, 2013). UDL encompasses multimodal 

assessment and instruction, the practice of teaching in a variety of ways and providing students 

with choice in demonstrating their knowledge (Katz, 2012). Katz (2018) offered a strategy to be 

implemented within the UDL framework called The Respecting Diversity (RD) Program which 

helps students understand their strengths, their challenges and improve classroom climate. The 
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program helps students appreciate the benefits of a community of diverse learners while 

developing emotional resiliency and acceptance (Katz & Lamoureux, 2018).  

The RD program connects to the redesigned curriculum in regards to Social and 

Emotional Learning and its three interrelated competencies: a) positive personal and cultural 

identity; b) personal awareness and responsibility; and c) social responsibility (“Social 

Responsibility,” n.d.). Students who are socially responsible members of society demonstrate 

both care and responsibility. They demonstrate effective collaborative skills and support 

diversity (“Social Responsibility,” n.d.). This is further emphasized with the four facets of social 

responsibility: a) contributing to community and caring for the environment; b) solving problems 

in peaceful ways c) valuing diversity; and d) building relationships (“Social Responsibility,” 

n.d.) which connect with the aspects of well-being of the RD program such as self-awareness, 

self-regulation, respect for diversity, perspective-taking, collaborative and cooperative skills, 

belonging, generosity, class culture and positive relationships (Katz & Lamoureux, 2018). 

Personalized learning and inquiry-based learning. Similar to UDL, “personalized 

learning acknowledges that not all students learn successfully at the same rate, in the same 

learning environment, and in the same ways” (British Columbia Ministry of Education, 2015, p. 

2). Mackenzie (2018) stated that he encourages colleagues to use the Types of Student Inquiry as 

a guide when transitioning from traditional classroom models to a more personalized approach:  

Inquiry-based learning is a process where students are involved in their learning, create 

essential questions, investigate widely, and then build new understandings, meanings, and 

knowledge. That knowledge is new to the students and may be used to answer their 

essential question, to develop a solution, or to support a position or point of view. Their 

knowledge is usually presented to others in some sort of public manner and may result in 
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some sort of action. (Alberta Focus on Inquiry as cited in MacKenzie & Bathurst-Hunt, 

2018, p. xvii)  

In all aspects of our lives there are many valid options and pathways to achieving the same 

outcomes, dependent on individuality. There is no single normal pathway for human 

development (Rose, 2016). Similar to UDL, inquiry-based learning is personalized to the 

individual learner by providing multiple means of representation, expression and engagement, to 

reach all learners (MackKenzie & Bathurst-Hunt, 2018). Personalized learning gives students 

choice in how they learn, enhancing their engagement which leads to lifelong and self-directed 

learning. Students and teachers work together in a personalized learning design, to create student 

learning plans based on their interests, needs and goals (British Columbia Ministry of Education, 

2018).  

Differentiated instruction (DI). As has been determined through the exploration of 

inclusive education, not all students are alike. DI gives students multiple options for accessing 

and processing information (Hall, 2002). DI is a teaching theory based on the premise that 

instruction should vary and be adapted to meet the needs of individual and diverse students (Hall, 

2002). Tomlinson (as cited in Hall, 2002), claimed that three elements of curriculum can be 

differentiated: a) content, multiple elements and materials used, aligning tasks to learning goals, 

instruction is concept focused and principle driven; b) process, flexible grouping and classroom 

management; and c) products, initial and ongoing assessment of student readiness and growth, 

students are active and responsible explorers and vary expectations and requirements for student 

responses.  
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Inclusive Frameworks’ Studies 

Ross-Hill (2009) believed that the success and failure of granting access to the regular 

education classroom for all hinged on the knowledge and attitude teachers portray in the 

inclusive classroom. Teachers are apprehensive towards inclusive practices because of their 

perceived inability to accommodate students with special needs; these attitudes signify a need for 

both training and models for the educational community (Ross-Hill, 2009). The study indicated 

that general education teachers accept inclusion and are confident in teaching students with 

special needs when they have the adequate training to meet their needs. The value of this study is 

that it impacts social change by offering awareness that teacher attitudes and training are critical 

to the success or failure of inclusive education. 

Gal et al., (2010) claimed that teachers’ attitudes to disabilities and to inclusion have 

proved a crucial variable in the success of inclusive education frameworks. Many characteristics 

of teachers, such as contact or experience with people with special needs and amount of teaching 

experience, are variables that could affect teachers’ attitudes to disabilities and therefore their 

attitudes towards the inclusion of children with disabilities in their classes (Gal et al., 2010). The 

purpose of this study was to determine whether teachers’ attitudes towards inclusion of children 

with disabilities in their classes were affected by their various personal characteristics as 

mentioned above. The participants of this study were preschool teachers in Haifa, Israel who 

attended a workshop designed to raise awareness of children with special needs and of the 

services available to them. The study revealed that teachers who had past proximity with people 

with disabilities had a more positive attitude towards children with special needs (Gal et al., 

2010). The results of the study showed an overall positive attitude towards inclusion. Various 

teachers’ characteristics, such as, age, years of experience and working conditions (classroom 
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size and composition), proved significantly correlated with their attitudes to inclusion. This study 

contributes to the growing body of research regarding teachers’ attitudes as a barrier towards the 

goal of inclusive education. 

Campbell, Gilmore and Cuskelly (2003) stated that in Australia, educational authorities 

advocate for inclusive education. However, advocacy alone cannot ensure that inclusion is 

accepted by classroom teachers who are responsible for its effective implementation. Growing 

concerns of teachers, regarding inclusive education, include the amount of individualized time 

students with exceptionalities require, lack of adequate support and service and deficiencies in 

their own training and preparation in the skills required to support inclusive education practices 

(Campbell et al., 2003). The purpose of this study was to explore how preservice teachers’ 

attitudes towards disability and inclusive educational practice could be favorably modified 

through university programs. More specifically, the study addressed the question of whether 

raising awareness of one disability, in this instance, Down Syndrome, could lead to changes in 

attitudes towards that particularly disability and disabilities in general (Campbell et al., 2003). 

The participants of this study included 274 preservice education students in an Australian 

university enrolled in a Human Development and Education course. Coursework included formal 

instruction on human development with a strong focus on diversity and inclusive education 

presenting information about atypical development, including Down Syndrome. The findings of 

this study showed an increase in knowledge about Down Syndrome and a considerable decrease 

in stereotypical views of children with Down Syndrome. Perceptions about the benefits of 

inclusion of a child with Down Syndrome for other children in a general education class revealed 

a significant difference with participants having more positive attitudes than before. Participants’ 

attitudes towards disabilities in general changed significantly showing less discomfort, 
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uncertainty, fear and vulnerability and greater coping (Campbell et al., 2003). This study offers 

an understanding of teachers’ attitudes towards inclusion and that training and experience are 

crucial to promoting inclusive practices.  

It is important to understand the attitudes of our teachers who are in the frontlines 

implementing inclusive practices. If we do not understand their attitudes and provide them 

with opportunities to challenge those attitudes then we cannot support them and therefore 

cannot adequately support our students. A correlation has been found between positive teacher 

attitudes towards inclusive education and training and experience with inclusive practices. The 

three previous studies are each unique because they have been conducted in different parts of the 

world. Inclusion is becoming a global effort and it is beneficial to observe that teachers are 

facing the same challenges worldwide and to recognize that inclusive education will remain a 

goal until we are able to provide teachers with the supports, training and experience that they 

need. 

Coyne, Pisha, Dalton, Zeph and Smith (2012) indicated that achieving the goal of 

improved literacy skills for children with significant intellectual disabilities has remained 

elusive. It is believed that UDL, a framework learning design that scaffolds and provides 

multiple ways to access information and knowledge, multiple ways to approach strategic tasks 

and multiple ways of being engaged in learning, can use technology to improve literacy skills for 

children with significant intellectual disabilities. There has been a growing body of research on 

the ways in which technology can be used to provide scaffolds directly within digital text to 

support reading (Coyne et al., 2012). At the beginning of an academic year, the researchers 

collected pre and posttest data on 11 quantitative reading and language measures from 16 

participating students. All teachers attended an introductory workshop on Literacy by Design 
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(LBD), a UDL instructional approach to literacy using multimedia e-books embedded with 

supports for successful balanced literacy instruction (Coyne et al., 2012). Teachers in the 

intervention classrooms using LBD received an additional day of training on how to teach with 

the LBD software packages. Both the control and intervention groups participated in a 90-minute 

literacy block for seven months. The control teachers followed their usual literacy program 

(Coyne et al., 2012).  The study revealed that the classrooms using the LBD intervention, on 

average, made significantly higher gains in comprehension than the control classrooms, 

suggesting a strong effect of the intervention (Coyne et al., 2012). This study adds to the growing 

body of research demonstrating the potential value of comprehensive literacy programs using 

technology within a UDL framework, for children with significant intellectual disabilities. 

Spooner, Baker, Harris, Ahlgrim-Delzell and Browder (2007) explained that how 

students have access to the general curriculum has been unclear, particularly for students with 

significant disabilities and that individualized instruction is the quintessential guide to modifying 

the curriculum for all students. They claimed that one reason for potential failure of students with 

disabilities in a general education setting is related to lesson planning, as many general education 

teachers are uncertain of what inclusion entails and doubt their teaching abilities in regards to 

students with disabilities (Spooner et al., 2007). They believed that a possible solution to assist 

teachers in developing lesson plans that accommodate diversity is Universal Design for Learning 

(UDL), “a blueprint for creating flexible goals, methods, material, and assessments that 

accommodate learner differences” (Spooner et al., 2007, p. 109). Intervention consisted of a 

lecture on UDL and how to modify lesson plans for students with disabilities using the three 

components of UDL, representation, expression and engagement. Participants were also asked to 

create a lesson plan focusing on the components of UDL for one general curriculum goal as a 
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means to include a student with a disability. The researchers found that the instruction on UDL 

enabled teachers to develop lesson plans that involved a student with a disability and suggests 

that teachers need to be informed about UDL to develop lesson plans for all learners in all 

environments. This study adds to the research on the impact of UDL on improving access for all 

to the general education curriculum. 

 Katz and Porath (2011) indicated in their study, “Teaching to Diversity: Creating 

Compassionate Learning Communities for Diverse Elementary School Students”, that they 

believed that students learn best in diverse communities interacting with their peers and teachers. 

Students are able to bring with them their own values and family teachings to their learning 

community to the benefit of all. This has become more and more apparent as our classrooms 

become increasingly diverse. For all students to learn, their diverse needs are to be recognized in 

a classroom that has been created for all students to develop a sense of belonging within a safe 

learning environment. The purpose of this study was to evaluate and assess the Respecting 

Diversity (RD) program, a theoretically derived social competence program based on multiple 

intelligences designed to increase students’ self and social awareness and respect, key factors in 

the development of social and emotional health (Katz & Porath, 2011).  The RD curriculum 

provides teachers with a nine-lesson script which is flexible in its implementation - the 

curriculum is meant to be differentiated to fit the unique context of each classroom, while still 

maintaining particular concepts/skills. The study investigated the extent to which the RD 

curriculum facilitated the development of students’ self and social awareness and respect in 

classrooms of diverse learners (Katz & Porath, 2011).  

This study showed that with the implementation of the RD program, students’ definitions 

and feelings of self-awareness and respect changed significantly as students described how 
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exploring their strengths and challenges impacted their sense of self and felt encouraged to set 

goals, take risks with learning, and persevere through challenges, allowing students more 

comfort to expose their challenges and ask for help. Teachers believed that the RD program 

positively increased students’ self-esteem and understanding of their unique learning profile. In 

regards to their thinking of others, students expressed a growing awareness of their peers’ 

different strengths and challenges which positively impacted their attitudes and behaviour 

towards others and were able to empathize with diverse learners. Teachers were positive with the 

outcomes of the RD program, particularly with exploring disabilities, it impacting students’ 

understanding and behaviour related to students with exceptional needs. The RD program within 

the UDL framework is significant in creating positive inclusive classroom climates; “The RD 

program provides a vehicle for teachers to develop an inclusive, respectful learning community 

for diverse learners at the start of the school year” (Katz & Porath, 2011, p. 10).  

Teacher Professional Development for Inclusive Education 

 As previously mentioned, B.C.’s redesigned curriculum is very current and therefore 

there is little research on its implementation. It has been ascertained that the redesigned 

curriculum can be viewed as a framework for inclusive education. Although it is understood that 

the goal of inclusive education is to be attained by teaching all students together in the general 

education classroom, it should be recognized that there is little research on how general 

education teachers, specifically in B.C., are responding to this paradigm shift. B.C.’s general 

education teachers are in the frontline with various levels of experience and expertise in both 

general and special education. Inclusive education has been a challenge to Canadian classrooms 

in regards to teacher competencies and capabilities. Even though it is widely known that teacher 

knowledge and experiences has a facilitative effect on inclusion the majority of teacher 
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preparation programs in Canada do not provide such knowledge and experience. In Canada, 

research has indicated that teachers do not feel adequately equipped or experienced to effectively 

teach in an inclusive environment (Katz, 2012; McCrimmon, 2015; Naylor, 2005). Professional 

training and development are fundamental to ensuring students with exceptionalities receive 

appropriate instruction (McCrimmon, 2015). 

In order for inclusive education to be successful in B.C. schools, teachers need to be 

trained and educated about the redesigned curriculum and how it can be used as an inclusive 

framework along with UDL. Providing professional development in-services is a step in 

overcoming these barriers towards inclusion being a reality in our schools. By having in-services 

delivered in a format that creates a professional inquiry learning community for educators, 

teachers will be able to benefit more from their colleagues, fostering teacher learning and 

instructional improvement. It is important for professional development leaders to build and 

establish trust among teachers and facilitate critical dialogue (Borko, 2004). This is evidence of 

why the RD program is important for not only students but staff as well, “we cannot expect 

teachers to create a community of learners among students if they do not have a parallel 

community to nourish their own growth” (Borko, 2004, p. 7). Research has indicated that 

engaging teachers in inquiry, promotes shifts in practice and development and that teachers 

construct knowledge by reflecting on their practice (Butler & Schnellert, 2012). This is 

supported by the inquiry and reflective aspects of the in-services where opportunities are created 

for teachers to draw on resources to inform sustained inquiry and reflection on action.  

 Through their research, Birman, Desimone, Porter, and Garet (2000) indicated effective 

staff professional development approaches such as, collective participation, active learning and 

coherence. Collective participation suggests that participation of teachers from the same 
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department, such as the groupings of teachers, educational assistants and resource teachers that 

will be created beforehand, allow for opportunities of active learning and to be more coherent 

with each other’s’ experiences, and enables teachers to discuss concepts and problems. Active 

learning suggests that teachers have opportunities to become actively engaged in a meaningful 

analysis of teaching and learning (Birman et al., 2000). The in-services will provide reflective, 

inquiry and planning activities for the staff, which will encourage staff to be engaged in 

meaningful discussion and planning. Coherence suggests that the professional development 

opportunity encourages ongoing professional communication by incorporating experiences 

aligned with teachers’ goals and standards (Birman et al., 2000). The professional inquiry 

learning community format and Reflective Lunches designed in my project encourages 

professional communication and will incorporate experiences consistent with teachers’ goals. 

The focus on inclusive education and the redesigned curriculum aligns with B.C.’s provincial 

standards. In conclusion, the professional development in-services encompass all of the aspects 

of successful professional development approaches indicated. 

 This project will provide insight into the question: How can we build the capacity of 

educators and support the efficacy of inclusive education using the framework of UDL in 

conjunction with B.C.’s new curriculum? Through the professional development in-services 

teachers will be a part of a safe collaborative learning community where they will be provided 

with training and knowledge in regards to inclusive education and the new curriculum, therefore 

there will be value in creating these in-services that incorporate the redesigned curriculum and 

the core competencies, UDL and RD, and inquiry in facilitating an inclusive school climate 

where inclusion can be a reality. Chapter Three provides a description of the three in-services 

which presentations were created using Prezi, an online presentation tool. Furthermore, Chapter 
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Three will establish the research findings on inclusive education, B.C.’s redesigned curriculum 

and professional development that informed the creation of these in-services.   
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Chapter 3 

Considerations for Implementation of Inclusive Education and B.C.’s Redesigned 

Curriculum Workshop Series 

Project Overview 
  
 The professional development in-service series titled, “Inclusive Education and B.C.’s 

Redesigned Curriculum” encompasses three separate in-services with accompanying monthly 

Reflective Lunches. The three in-services are titled, respectively: “Inclusive Education and the 

Curriculum”, “The Respecting Diversity Program”, and “Universal Design for Learning”. These 

in-services are intended for elementary schools’ staff working together in classroom-specific 

teams. Teams consist of the classroom teacher (CT), the resource teacher (RT), and educational 

assistants (EA). It is understood that resource teachers and educational assistants support 

multiple classes in their schools and therefore it is recommended that these individuals are placed 

in groups together with the multiple classroom teachers they support. Theses in-services provide 

a professional development framework for transforming theory to practice and are intended for 

future use. Currently they have not been delivered, however, it is intended to be delivered to my 

colleagues as I professionally grow as an educator.   

Detailed Description of Sessions and Recommended Sequence and Timeline  

  Session one: Inclusive education and the curriculum presentation. The in-service, 

“Inclusive Education and the Curriculum” is intended to be delivered during the first week of 

school in September, using the web-based platform, Prezi. This presentation will be the first of 

three professional development in-services for a school staff in B.C. Participants are asked to 

form their professional inquiry learning groups beforehand, consisting of a team of educators 

(CTs, RTs and EAs) supporting a single class. The presentation examines the practice of 
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inclusive education, B.C.’s redesigned curriculum and establishes the professional inquiry 

learning community. 

 Defining inclusion. Participants are encouraged to reflect on their teaching practice and 

what they currently think inclusion looks like in their classroom and what they believe inclusion 

should entail. Participants are first asked to discuss in their groups what inclusion looks like and 

means to them in their classrooms, being asked to note any key terms that come up in their 

discussion. 

 Inclusion word cloud.  After the discussion on what inclusion currently looks like for the 

participants, a word cloud (Appendix A) incorporating vocabulary found when examining 

various definitions of inclusion is presented. Multiple sources regarding inclusive education such 

as journal articles, Canadian government policies and special education guides and statements, 

where a definition of inclusion or inclusive education was provided, were examined. Powerful 

vocabulary, such as empowering, diversity, acceptance, belonging, dignity and respect often 

appeared in these definitions. However, the most common word used in the definition of 

inclusion is the word all. This sets the understanding that inclusion is for all of our students no 

matter what barriers we face. 

 Personal definition of inclusive education. I present my personal definition of inclusive 

education, “A community of learners where ALL students share a sense of belonging amongst 

their peers while having equitable access to the curriculum”. This definition is based on the 

theory of social constructivism, the idea that human knowledge is created through social 

interaction (Mallory & New, 1994). Including all students in the same learning community 

provides a social learning environment for all students to gain and create knowledge and 

emphasize individual’s strengths (Trent et al., 1998). The definition is further based on Jennifer 
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Katz’s (2018) Respecting Diversity (RD) Program, which goals are to develop personal strengths 

and create a positive inclusive classroom climate. Buchanan-Rivera (2019) indicated the need for 

identity safety, an inclusive space for students and a person that validates their identity. I believe 

that the RD program creates this space and is a first step in acquiring equity in the classroom as 

equity is about acknowledging students’ identities, their needs and the different ways that they 

learn best.  

 B.C. Ministry of Education. The policy of inclusion by the B.C. Ministry of Education 

(2016) is provided to establish B.C.’s commitment to inclusive education. It also highlights the 

importance of education for all and meaningful participation.  

British Columbia promotes an inclusive education system in which students with special 

needs are fully participating members of a community of learners. Inclusion describes the 

principle that all students are entitled to equitable access to learning, achievement, and the 

pursuit of excellence in all aspects of their educational programs. The practice of inclusion 

is not necessarily synonymous with full integration in regular classrooms, and goes beyond 

placement to include meaningful participation and the promotion of interaction with others. 

(p. 1) 

Fair is Not Equal. Curwin and Mendler (1988) offered examples in their work to teach 

students the concept of equity, the concept of fair not being equal. It is important for students to 

understand why themselves or their peers are treated differently, to understand that being fair is 

about giving access to students by giving them what they need. Not everybody needs the same 

supports to be given access to the same curriculum. The idea of fair is not equal is something 

educators should keep in mind when lesson planning, to think about their individual students and 

what they need to access their learning and the curriculum. In this section examples provided by 
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Curwin and Mendler for teaching students about the concept of fair not being equal, will be 

given and discussed. 

 B.C.’s redesigned curriculum. B.C.’s redesigned curriculum is aimed for student success 

through curriculum transformation. It is intended to prepare students for the future in a rapidly 

changing world. The curriculum honours the ways students think, learn and grow, by being 

learner-centered and flexible (B.C. Ministry of Education, 2015). This section of the presentation 

begins with Moore’s (2018) video, “The End of Average!? Disrupting the green of education!” 

The video uses a Todd Rose (2016) metaphor about fighter plane pilots whose cockpits were 

designed based on the average dimensions of pilots, a standardized fit, which did not actually fit 

any of the pilots. This metaphor is used to discuss previous standardized curriculums that were 

meant to fit all students based on averages. The error of this type of curriculum is that no one 

fits, when based on averages. Rose indicated (as cited in Moore, 2018) that an adjustable cockpit 

for pilots was created based on a range of dimensions of pilots, rather than an average. The same 

can be done with curriculum, instead of looking at the average, it is important to look at the 

range of our learners and create an adjustable curriculum for all students to be successful. B.C.’s 

redesigned curriculum is an example of an adjustable curriculum that is responsive to all our 

learners. 

 Curriculum model. A focus on B.C.’s redesigned curriculum highlights the “Know-Do-

Understand” curriculum model and the three core competencies at the heart of the curriculum: a) 

Thinking; b) Communication; and, c) Personal and Social (B.C. Ministry of Education, 2015).  

B.C.’s redesigned curriculum consists of three main elements: a) content, what students are 

expected to know; b) curricular competencies, what students are expected to do; and c) big ideas, 

what students are expected to understand (B.C. Ministry of Education, 2015). This model 
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enables a personalized, flexible and innovative approach to teaching. Educators can combine the 

three elements and teach them in ways that work best to personalize learning in their individual 

classrooms (“Curriculum Orientation Guide,” n.d.). Participants are given a copy of the B.C. 

Ministry of Education’s (n.d.) Orientation Guide (Appendix A) for a quick reference to the 

different aspects of the redesigned curriculum. 

 Core competencies and Moore’s (2016) trifecta. The redesigned curriculum is a 

competency-based and competency-driven curriculum which is embedded with three main core 

competencies: a) Thinking, which includes creative and critical; b) Communication; and c) 

Personal and Social, including positive personal identity, personal awareness and responsibility 

and social awareness and responsibility (“Curriculum Orientation Guide,” n.d.). The core 

competencies encompass intellectual, personal, and social and emotional proficiencies which 

promote engagement in deeper learning. The connection of the core competencies to Moore’s 

(2016) trifecta of inclusive purposes is highlighted in the presentation. The inclusive purposes 

are used to create meaningful participation for all students. They are meant for educators to guide 

planning and be proactive for students requiring additional support. Creating inclusive goals for 

our students based on these three purposes enables meaningful participation for students to be 

successful members of their communities. 

 Inclusion in curriculum design. The B.C. Ministry of Education (2015) took great care in 

ensuring that the redesigned curriculum supports diverse learners. It is indicated that B.C. 

educators strive to support all their learners to be meaningful participants in school and to obtain 

knowledge, skills and attitudes for a successful future. Inclusion and valuing diversity along with 

the inclusive practices, differentiated instruction and UDL, which are all mentioned in the 
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introduction to the redesigned curriculum (2015) are highlighted with a brief description in the 

presentation. 

 Setting the vision. The first in-service concludes with an activity that asks participants to 

create goals for their professional selves and their students and discuss the barriers they might 

face in achieving these goals. The activity is adapted from Katz and Lamoureux’s (2018) activity 

in regards to setting school plans for well-being. It is important for teachers to know and 

understand why their teaching practices are changing, they need to see the connection between 

the new programming and the needs for themselves and their students. Participants are asked in 

their groups to think about their current class of learners and to develop an inquiry question in 

regards to inclusion, which frames their learning for the duration of the “Inclusive Education and 

B.C.’s Redesigned Curriculum” professional development opportunity, thus establishing a 

professional inquiry learning community. The question is to be about what they are wondering 

about inclusion in regards to their current students and their diverse needs. Having an inquiry 

question specific to their students and practice engages participants to inquire deeply about their 

practice and allows for change (Schnellert et al., 2015). Inquiry-based professional development 

leads to critical examinations of practice and construction of knowledge, promoting shifts in 

practice (Butler & Schnellert, 2012). 

Reflective lunch one. The first Reflective Lunch, held during the third week of 

September, two weeks after the first in-service presentation, asks participants to share their 

inquiry questions with the larger group providing background knowledge on their classroom of 

students. In their small groups, participants further discuss their own question and what changes 

they have already made in their practice, what they have learned from addressing the questions 

and possible barriers they may be facing. Valuing inquiry and establishing a community of 
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learners fosters teacher learning and instructional improvement, by establishing their own 

inquiry-based community of learning, teachers will better be able to do the same in their 

classrooms (Borko, 2004). 

Session two: Respecting diversity (RD) program. The second in-service Prezi 

presentation delivered in the first week of October provides an overview of Jennifer Katz’s 

(2018) RD Program. It begins with participants engaging in the team building RD program for 

staff to initiate the building of staff culture and an overall understanding of the RD program. As 

with our students, it is important to develop a positive climate and for all participants to develop 

a sense of self-worth and belonging, allowing for opportunities to learn and grow. Participants 

are introduced to the nine multiple intelligences (MI): a) verbal-linguistic; b) visual-spatial; c) 

logical-mathematical d) bodily-kinesthetic; e) musical-rhythmic; f) interpersonal; g) 

intrapersonal; h) naturalistic; and i) existential. Participants complete a MI survey (Appendix B) 

to establish and discuss what type of learner they are and therefore, naturally what type of 

teacher they are, in regards to MI. Next, participants add their strengths based on the survey, as 

well as their self-identified curricular expertise, such as technology, science, art or reading 

intervention, to a community brain. A discussion about different careers and eminent people 

ensues to establish the notions that all learning profiles are valuable to the community. Next, 

participants play an online Kahoot! quiz (Appendix B) about different famous people and their 

MI’s. This game is engaging for learners and offers a different medium for delivering content. 

Participants are able to turn to the community brain when they are looking for guidance in 

particular areas that are not their strength and create opportunities for collaboration. All groups 

then choose a slip of paper with a MI on it and participate in a role play of what the world and 

education would look like if everyone’s strengths aligned with that particular MI. This activity 
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again offers a different mode for delivering and accessing content. Role playing can also be used 

as a multi-modal form of assessment. Groups are then presented with a case study (Appendix B), 

derived from the work of Dr. Mel Levine (1994) where at first, participants will try and develop 

strategies only using their randomly selected MI. Participants then develop strategies for their 

case study with no restriction to MI, reflecting on what the strengths of the student in their case 

study are. Lastly, a brief overview of the brain and disabilities is given, working through each 

intelligence and associated disabilities. “Working through multiple intelligences is more than just 

pedagogy. It represents finding windows into the souls of children and ways to reach them in 

powerful and meaningful ways” (Katz & Lamoureux, 2018, p. 83).  

 Next, after participating in the staff building RD Program an overview of the nine lessons 

of the RD program (Appendix B) for their students is given. The lessons consist of: a) What 

Does “Smart” Mean?; b) Who Am I as a Learner?; c) Community Brain; d) Diversity, 

Intelligences, and Careers; e) Interdependence in Learning Teams; f) Valuing Diversity; g) Goal-

Setting; h) Social Influence; and i) The Brain and Disabilities. This overview provides teachers 

with a framework for creating a respectful and safe learning community within their classrooms. 

The Well-Being Foci, such as self-worth, self-awareness, sense of purpose, belonging and 

generosity, provided for each lesson will be discussed in regards to their connection with the 

redesigned curriculum. 

The RD programs goals are to develop self-awareness, social awareness and respect. 

(Katz & Lamoureux, 2018). The goals of the RD program coincide with the core competencies 

of the redesigned curriculum which focus on thinking, communication and personal and social 

awareness and responsibility (“Curriculum Orientation Guide,” n.d.). The RD program increases 

students’ respect for themselves and others, and by understanding their strengths and challenges, 
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improves the climate of the classroom (Katz & Lamoureux, 2018). Students will understand the 

advantage of having diverse learners in their learning community and develop emotional 

resiliency and acceptance (2018).  

Reflective lunch two. The second Reflective Lunch held in the third week of October 

focuses on the RD Program and MI. Participants are asked to discuss how thinking about MIs 

changes their views about inclusive education and their teaching practice. What changes have 

participants made in their practice since learning about MIs and how they hope to implement the 

RD program into their classrooms. 

Session three: Universal design for learning (UDL) presentation. The final in-service, 

delivered in the first week of November, is a Prezi presentation providing an overview of the 

UDL inclusive framework. 

 Why we need universal design. UDL is based on architecture’s universal design model 

that provides optional means of entering a building for all people. Architects are proactive in 

their building design, including accessibility options such as ramps and automatic doors, rather 

than costly having to retrofit buildings (Katz, 2012). This in-service begins with a video of 

Michael Nesmith’s (2016) TEDx talk, “Why We Need Universal Design”. He discussed that 

everyone has a disability, whether it be physical, cognitive, emotional or temporary. Universal 

design “is the design of products and environments to be usable by all people, to the greatest 

extent possible, without the need for adaptation or specialized design” (Ron Mace as cited in 

Nesmith, 2016). Nesmith explained that when you achieve universal design, everyone benefits 

from it even if you do not share the same disability, and that disability drives innovation and 

forces new solutions. UDL took this concept and designed an educational framework that makes 

inclusive education work. UDL offers a solution to proactively designing lessons to teach the 
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curriculum to all students. It diversifies the curriculum, instruction and assessment so that all 

students can experience meaningful participation (Katz, 2012). 

 The three-block model of UDL. Katz (2012) broke down UDL into three blocks: a) 

Block One: Social and Emotional Learning; b) Block Two: Inclusive Instructional Practice; and 

c) Block Three: Systems and Structures. This presentation mostly highlights Block Two, 

however it is important to have insight into the other two blocks. 

 Block one: Social and emotional learning. Research has indicated that strengthening 

students’ sense of self increases their motivation to learn and their aspirations for academic 

success (Zins et al., as cited in Katz, 2012). When students are stressed and unhappy they are not 

able to fully engage in learning. Social and emotional learning improves students’ attitudes, 

behaviour and academic performance. As educators, it is important to provide a safe learning 

environment for students under stress, thus allowing them to better pay attention, remember and 

enjoy learning (2012). The RD Program overviewed during the previous in-service builds 

students’ self-awareness and creates a safe learning environment to best students’ social 

emotional well-being to better support their learning. Katz (2013) indicated that there are two 

important aspects to inclusion, social and academic. Social inclusion is about recognizing and 

valuing diversity, involving all students and giving them a sense of belonging. Similar to the 

theory of social constructivism, social inclusion allows students to form social relationships 

where they can learn from each other’s strengths. This connects to academic inclusion, which 

allows all students to gain access to the curriculum and learn together through interaction. 

Academic inclusion is more than just allowing students into the physical space, if we decide for 

our students what they cannot learn, we are denying them access to the curriculum (2013). 
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 Block two: Inclusive instructional practice. The main idea around inclusive instructional 

practice is that it provides access to the curriculum for all students. UDL gives multi-modal 

forms of both instruction and responding. It is important to present content in a variety of ways 

and for students to be able to show their knowledge in a variety of ways. It is equally important 

to differentiate both instruction and assessment allowing students to show their knowledge 

through their strengths (Katz, 2012). Inclusive instructional practices are further discussed in the 

latter part of the presentation with an overview and hands on experience with the UDL 

Guidelines: a) engagement; b) action and expression; and c) representation (Center for Applied 

Special Technology, n.d.). 

 Block three: Systems and structures. Katz (2012) discussed the debate around inclusive 

education, on whether schools should reflect or create society. She has stated that she believes it 

is a choice, either choosing to follow society’s current path or making the choice to be a leader of 

change. The changes towards inclusive education, and therefore an inclusive society, begins with 

a commitment from all for inclusive education. The commitment to inclusive education begins 

with the policies and practices in ministries of education. B.C.’s special education policy is that 

“all students should have equitable access to learning, opportunities for achievement, and the 

pursuit of excellence in all aspects of their educational programs” (BC Ministry of Education, 

2016, p. 1). The redesigning of the B.C. curriculum to a competency-based curriculum and the 

inclusion of inclusive frameworks within it, supports B.C.’s special education policy and 

demonstrates a commitment to inclusive education. Next, districts need to demonstrate a 

commitment to inclusive education. A district that is committed to inclusive education will 

provide support through professional development, public education, budgeting, staffing, and 

resources (Katz, 2012). The Richmond School district, where I currently work as a Resource 
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Teacher, “is committed to providing an inclusive environment that is safe and supportive for all 

students and staff” (Richmond School District No.38, 2009). At the school level, schools need to 

create a vision of inclusion that starts with the administration. Principals need to be educational 

leaders that set the vision and high standards for inclusion, develop capacity amongst their staff 

and implement a school culture of inclusion (Katz, 2012). Support and vision from above makes 

it easier for teachers to make the same commitment. Teachers need to make the choice to build 

their own capacity and implement inclusive frameworks and strategies, such as UDL, into their 

classrooms. Classroom teachers and resource teachers need to work together to support their 

diverse learners as a shared responsibility.  

 UDL guidelines. This section begins with a video, “UDL At A Glance” from the Center 

for Applied Special Technology (CAST), “a nonprofit education research and development 

organization that works to expand learning opportunities for all individuals through Universal 

Design for Learning” (n.d.), that gives an overview of UDL and its guidelines (Appendix C). It is 

important in UDL to provide multiple means of engagement, action and expression, and 

representation. The presentation provides an overview of the three guidelines and the different 

ways to provide options for students within them. The guidelines offer concrete suggestions that 

ensure all learners can access and participate in all learning opportunities (Center for Applied 

Special Technology, n.d.). 

Participants then watch a video of a Grade One math lesson using the UDL framework, 

participants discuss the different areas of UDL demonstrated. Lastly, participants are asked to 

create their own lesson using the UDL guidelines and the B.C. curriculum with their groups. 

Lesson planning begins with the two questions mentioned in the “UDL At a Glance” video, 

What is my goal? and What are the barriers for my learners? A UDL Lesson Planner (Appendix 
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C) along with Key Questions to Consider When Planning Lessons (Appendix C) is provided to 

aide lesson planning. Participants are encouraged to access the CAST website and UDL 

Guidelines during their planning. During this process, I am circulating to provide support during 

lesson planning 

Reflective lunch three and onwards. The third Reflective Lunch will be held during the 

third week of November where participants will share their UDL lesson plans and discuss the 

UDL guidelines used. A fourth reflective lunch will be held in January, where participants will 

be asked to discuss how the professional development opportunity, “Inclusive Education and 

B.C.’s Redesigned Curriculum” has changed their thoughts and teaching practices around 

inclusive education. It is hoped that participants will still continue to meet and reflect while 

creating dialogue about inclusive education and their teaching practices. 

Rationale for the in-service sessions is to build the capacity of educators and support the 

goal of inclusive education in B.C. using the framework of UDL within B.C.’s redesigned 

curriculum. This project addresses two systemic factors indicated by Henteleff (as cited in 

Naylor, 2005), as necessary for making inclusion a reality. The two factors being, an adapted 

curriculum to meet diverse needs and teacher training and in-services. The in-services provide 

knowledge of UDL to build the capacity of educators to practice inclusive education and focus 

on a newly introduced curriculum. Katz (2012) indicated that the transition to inclusive 

education happened without providing teachers with the appropriate training for teaching diverse 

learners. It is necessary to build the capacity of teachers to be able to teach all their learners. The 

presentations will support the creation of safe inclusive classrooms for all of our learners. 

Professional inquiry learning groups of classroom teachers (CTs), resource teachers (RTs) and 

educational assistants (EAs) are encouraged to incorporate the inclusive strategies they have 
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reviewed into their practice. This project contributes knowledge to the educational community, 

making steps towards inclusive education being a reality in B.C. The presentations can be used 

for professional development in all schools in B.C. working with the redesigned curriculum. 

 I believe this to be important as our classrooms are becoming more diverse every day and it is 

the right of all our students to be adequately educated and have a sense of belonging. I believe in 

the phrase “knowledge is power”, by strengthening our knowledge as educators we can 

strengthen the knowledge of all our students to be successful in which ever paths they choose to 

take in life, and to be kind and caring members of society who respect and appreciate the 

strengths of diversity.  
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Chapter 4 

Reflection  

While presenting about inclusive education at TEDxLangleyED, Shelley Moore stated, “I 

kinda got it [inclusion], but I didn’t get it enough to defend it” (TEDx Talks, 2016). This 

statement really resonated with me because I have always supported inclusion and knew at some 

level it was important for our students with exceptionalities. However, I did not know enough 

either to support it or defend it during discussions with colleagues and friends. Through our 

coursework over the first part of the Master’s program I realized that the topic of inclusion and 

inclusive strategies was frequently discussed. I began to realize that this is a topic that needs to 

be discussed and addressed. With the increasing diversity of our classrooms and the changes in 

education, our increasing knowledge about how children learn and the ever-changing world of 

educational technology, I believe it is important to support the efficacy of inclusive education for 

all. B.C.’s curriculum changing from a standards-based to a competency-based curriculum offers 

an inclusive framework and an opportunity for making inclusion more realistic. I believe that 

Universal Design for Learning (UDL) is an inclusive framework that can be seamlessly 

connected with the redesigned curriculum given that teachers have adequate knowledge and 

training. 

After receiving feedback from my respected second reader, an aspect of inclusive 

education for all that I would like to take more time to explore is the concept of equity. I have 

sprinkled the idea and importance of equity to inclusion in my project because I agree and 

believe that it is important to be there. Equity is about fair not being equal, it is about knowing 

our individual students and giving them the supports that they need based on their individual 

strengths and challenges to access the curriculum. Equity in education covers a broad range of 
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inequalities in our education system from gender, race, socio-economic status to learning 

differences. Research into equity in education could be an entire applied project on its own, to 

which I have decided not to further expand on it in my project, but to leave it as a sprinkling and 

a wonder for myself to pursue as a professional.   

 Working on this project has coincided with my first year as a Resource Teacher at an 

elementary school in B.C. using the redesigned curriculum. Through my experience, I have 

found that all three blocks of Jennifer Katz’s UDL framework are essential. I have spent a lot of 

my year focusing on the first block, Social and Emotional learning with the classes that I support. 

Our students, especially the ones with exceptionalities are not ready to learn until they are 

socially and emotionally able to regulate. Block Two, inclusive instructional practices, is key to 

making inclusion work. A lot of the classroom teachers I support have little knowledge about 

inclusive practices and do not feel prepared to teach to the diversity in their classrooms. I think 

that all pre-service teachers, not just specialized special education teachers, should be trained on 

inclusive education. In my practice, I have begun sharing knowledge about different aspects of 

UDL with the classroom teachers that I support. The third block, systems and structures, is 

beginning to be apparent in my district. Inclusive policies are in place and most educators and 

administrators are demonstrating support for inclusion. The next step is committing to it by 

providing more engaging and meaningful professional development opportunities about 

inclusive education and for general educators to take the initiative to take these opportunities to 

educate themselves. 

 Co-teaching and collaboration between general education teachers, special education 

teachers and educational assistants, is something I was not able to include in my project and 

something I would like to further gain knowledge on. I believe these relationships are important 
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to making inclusive education work and that, in my district at least, there is not a lot of 

collaboration time to support them. I have found it very challenging as a Resource Teacher to be 

able to sufficiently connect with all the classroom teachers that I support. For inclusive education 

to work, I think that it would be more ideal if every class had a dedicated specialized resource 

teacher and that they were provided with more time for collaboration. 

 Through the completion of this project I feel that I am more knowledgeable about 

inclusive education and I am able to support and defend it. In my role as a resource teacher with 

my acquired knowledge and expertise in social constructivism, UDL, teaching to diversity and 

inclusion as a bigger picture, I hope to be able to further facilitate inclusion in my practice. This 

project has allowed me to take an in depth look at B.C.’s redesigned curriculum, especially the 

core competencies, and how to use them along with Moore’s meaningful purposes, to translate 

theory into practice. My view of education and inclusive education has changed in the manner 

that I now more truly believe in and strive for it. I believe everybody has a right to an education 

and that it is our role and responsibility as educators to support all of our students by providing 

them with access to knowledge and the curriculum. B.C.’s redesigned curriculum supports the 

idea of inclusion and offers the building blocks for it, especially with the core competencies. 

However, I still think that we are a long way from true inclusion. For inclusion to work, 

everybody needs to make a commitment to it, not just teachers.  Administrators, government 

ministries of education, political parties, stake holders and every single person in the community 

needs to make a commitment on a personal level. There is not enough money, time, and 

resources to make this commitment a reality. I am completing this reflection during a historic 

event where I am witnessing first-hand a shift in education during a global pandemic. The entire 

world is experiencing remote learning at the same time. Sitting at my computer at home I can’t 
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provide all of my students what they need to access the curriculum. I can’t ensure that every 

student has a device and is connected to the internet. I can’t help my students with autism follow 

a structured routine at home that meets their sensory needs. I can’t provide every student in need 

with a meal to make sure that they are not hungry while trying to learn. Unfortunately, society, 

during a global pandemic or not, is not only unequal it is also unfair. Inclusion is about providing 

individual students what they need in order to gain access to the curriculum. Try as we might by 

following inclusive frameworks, implementing strategies, getting to know our individual 

students and their individual social-emotional learning and academic needs, we can’t provide for 

all what is needed. 

 I have come to realize that change happens slowly and gradually. Even though inclusive 

education is not fully a reality, we have come a long way since the induction of the Canadian 

Charter of Rights and Freedoms in 1985. I can’t make inclusive education a reality overnight or 

globally, but I do know how I can do my part to make a difference. I can stay committed, I can 

share my knowledge and expertise by delivering my in-services, I can get to know my individual 

students and their needs and provide them with the supports that they need to access the 

curriculum, to learn and grow and find success. 

I am happy that through this project I have been able to solidify my commitment to 

inclusion and that I have been provided with knowledge, theory and practices that I can share 

with my colleagues, as we support inclusion as a community. 

 I think about Ellen Javernick’s (1990) children’s book What if Everybody Did That? The 

story follows a young boy causing minor mischief, such as speeding though the grocery store on 

a shopping cart, calling out in class, and littering. With every action he is faced with the 

question, “what if everybody did that”? It would of course lead to chaos! The story ends with the 
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boy giving his mom a hug, and when faced with the same question, the answer is now, 

“everybody should”. I think of myself doing my small part to support inclusive education as 

myself giving the education system, inclusive education and all students a hug, and I wonder, 

what if everybody did that?  
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Appendix A 
 

Inclusive Education and the Curriculum 
 

https://prezi.com/view/1AbqKVwE0RbldKzA2fDw/ 

Slide 1: Inclusive Education Main Page 

 

 
• Introduction to myself: I am Natalie Ingham, a masters of special education student at 

Vancouver Island University. I am happy to share with you my three in-services around 
inclusive education and B.C.’s redesigned curriculum 

• Overview of three in-services: My series of in-services will begin today introducing ideas 
around inclusion and a brief overview of B.C.’s redesigned curriculum. The second in-
service will focus on Jennifer Katz’s Respecting Diversity program, setting up an 
inclusive climate in your classrooms and lastly, the final in-service will give an overview 
of Universal Design for Learning. Throughout we will be having Reflective Lunches 
where we can reflect on our learning and inclusive teaching practice within a safe inquiry 
environment. 
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Slide 2: What is inclusion?

 

 
• I have asked you to arrange yourself into inquiry groups consisting of classroom 

teachers, resource teachers and educational assistants. These are the groups you will be 
working, inquiring and reflecting with consistently throughout these in-services. At this 
time, I would like you to sit with your groups if you are not already. 

•  With your groups discuss, what is inclusion? What does it currently look like in your 
classroom? In an ideal world, what would inclusion look like to you? Note down on 
sticky notes any key terms your group uses and place them up in our “inclusive parking 
lot” (chart paper on the wall) 

 
Slide 3: Inclusion Word Cloud 
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Throughout my research I looked at many different descriptions and definitions of inclusion. 
These are some of the terms that stood out to me. Did your groups come up with any similar 
terms? Different ones? In my research the word ALL, was the most frequently used word when 
defining inclusion. 

 
Slide 4: Personal Definition of Inclusive Education 

 

 
 
“A community of learners where all students share a sense of belonging amongst their peers 
while having equitable access to the curriculum”. We will soon explore that inclusion is about 
providing access to the curriculum for all our learners and providing all learners with a sense of 
belonging. 
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Slide 5: B.C. Ministry of Education 
 

 

 
 
What stands out to you about B.C.’s inclusive education policy? Do you resonate with any of it? 
What would you want to change and/or add? 
 

 
Slide 6: Fair is Not Equal- Equity 
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This is a quote from the authors of Discipline with Dignity, “There is nothing as unfair as 
treating unequals as equals”. Take a moment to think about that and discuss with your group 
 

• Now I have a scenario for you derived from the same book mentioned before, 
• Imagine that I am the parent of two children. The first is a successful lawyer who has an 

annual income of over $100,000. He has found his dream house and needs $10,000more 
than he has in his savings for the down payment and asks me for a $10,000 loan. At the 
same time my second child, who is a college dropout and works in the local show factory, 
has decided to go back to school. He needs $10, 000 for tuition and asks me for a loan. 
He has been accepted and his excited about getting his life together. 

• I only have $10,000 to loan. Who do I give the money to? Do I split it evenly, give all to 
one and none to the other, or make a different percentage split? 

• The authors not that when this example is given to students, most students give most if 
not all of the money to the second child 

• Being fair means giving what people need, and when different people have different 
needs, they are given different amounts. This is fair—it is not equal (Curwin & Mendler, 
1988, p. 68). 

• You can use this example to teach your students about equity, about fair not being equal. 
Another example from the same authors is about 10 patients in a doctor’s office with 
different ailments, different needs, a cold, a broken arm, pneumonia, poison ivy rash, 
sprained ankle, allergies, diarrhea, chicken pox, a splinter and an annual check-up. The 
doctor declares that all patients are to be treated equally and everyone will be give aspirin 
to solve their ailments. Even though the doctor is being equal, is he being fair? Is he 
giving his patients what they need? 

• Keep this idea about equity and inclusion, about fair not being equal in your mind as we 
discuss inclusion and dive into lesson planning further down the road. 

 
Slide 7: Transition 
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• Now we are going to take a closer look at the redesigned curriculum 
• Handout: Curriculum Orientation Guide 
• This Orientation Guide provides a snapshot of some of the main components of the 

curriculum. 
 
Slide 8: Shelley Moore, “The End of Average” video 

 
 

• Watch Video 
 
Slide 9: Video Debrief 
 

 
 

 
• I also strongly recommend reading Todd Rose’s book, “The End of Average”. 
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• What are your thoughts? 
• B.C.’s redesigned curriculum responds to the idea of having an adjustable curriculum for 

all students to be successful. Like the pilots mentioned in the video, no one actually fits 
into a standardized curriculum  

• Turn to your group and discuss the question: What are you already doing? 
 
Slide 10: Curriculum Model 
 

 
 
 
The curriculum is made up of three main parts, content, curricular competencies and big ideas. 
Content is what students are expected to know, curricular competencies are what students are 
expected to do and the big ideas are what students are expected to understand 
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Slide 11: Core Competencies 
 

 
 
 
 

• The Core Competencies are at the center of the curriculum. They are intellectual, 
personal, and social and emotional proficiencies that students need to engage in deeper 
thinking. 

 
 
Slide 12: Moore’s Trifecta 
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• Similar to the core competencies, Shelley Moore offers three inclusive purposes. 
• Handout: Inclusive Purpose Planner  
• When thinking about our diverse learners and meaningful inclusion, it is important to 

consider the intellectual, social and personal purposes for them being in various physical 
spaces. Moore has said that just physically being there without purpose is integration and 
not inclusion. 

• These purposes or inclusive themes, can help us guide our planning for our students with 
exceptionalities. 

• I will demonstrate this using Moore’s example of a student with developmental 
disabilities.  

• Handout: “Jack”  
• Taking a look at the Inclusion Planning Matrix for Jack, how did his teachers bring 

purpose to his physical spaces and create meaningful inclusion for him? 
• Moore’s trifecta of purposes connects to the curriculum’s core competencies which as 

mentioned before are sets of intellectual, personal and social and emotional proficiencies. 
They are embedded throughout everyday learning bringing engagement, purpose and 
meaning to all areas of learning. It is these core competencies that support inclusive 
education 

 
Slide 13: Curriculum Considerations 
 

 
 

 
 

• In creating the redesigned curriculum, teams considered many inclusive practices. 
Valuing diversity and supporting diverse learners were a main consideration, as well as 
the inclusive practices of differentiated instruction and universal design for learning. Both 
practices support all learners accessing the curriculum 
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Slide 14: Transition  

 
 
 
Now we will begin setting the vision for our inquiry into inclusive education 
 
 
Slide 15 Setting the Vision 
 

 
 
 

• Activity: First in your groups, on 10 sticky notes, write down key words answering the 
question: What do you consider the most important qualities for students to leave your 
class with? 

• Now sort your sticky notes into two groups, Social Emotional Learning/Mental Health 
and cognitive/academic outcomes. Which group has the most? Discuss with your group, 
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do our practices match our dreams? Is what you are doing in the classroom matching 
what you consider the most important qualities? 

• Now individually, write on ten separate sticky notes, what do you most want for yourself 
in your professional life? Who do you want to be as a teacher? 

• Now discuss with your group, your goals for yourself and our students: What are the 
barriers we face to achieving these goals? What are you doing well to achieve these 
goals? 

 
Slide 16: Inquiry 
 

 
 
 
Inquiry Question: With your group, think about your current group of learners. What are their 
strengths? What are their challenges? As individual learners and as a whole? Develop a question, 
considering your current group of learners and the range of diversity in your classroom, what are 
you wondering about inclusion in your classroom? 
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Slide 17 Conclusion 
 

 
 
 
That concludes everything for today, now we will take a quick look at what to expect next time 
 
Slide 18: Next Time 
 

 
 
 

• At our first reflective lunch, we will share our inquiry questions, discuss our current 
teaching practices and I will open the floor for any questions regarding this introductory 
presentation.  

• The next in-service in October will focus on Jennifer Katz’s Respecting Diversity 
program for both yourselves as a staff and inquiry team and for your students. 
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Inclusive Education and the Curriculum: Supporting Documents 
 

Curriculum Orientation Guide 
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Inclusive Purpose Planner 
 

 www.fivemooreminutes.com Shelley Moore, 2018Episode 2 Strategy

Community
Activities

What is the 
class goal for 
this activity?

What could this look like for ___________________
Intellectual 

Purpose
Social 

Purpose
Personal 
Purpose

Inclusive Purpose Planner for: ___________________

Targeted Community: ________________________ Place(s)/Context(s): __________________
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An Example: Jack 
 
Jack is a student in grade 7 with a developmental disability who is on a modified program 

entering high school. It was a priority for him and his family to stay connected to his peers and to 

be exposed to interesting topics and curriculum. Upon transitioning to his secondary school, 

Jack, his family, and his grades 7 and 8 teacher teams came together to develop a meaningful 

plan for his grade 8 entry year. They sat down and discussed interests and strength areas and 

possible places in the school where he could be meaningfully included. They drafted a list of 

classes that included phys. ed., humanities, art, and a literacy block to balance his personal, 

social, and intellectual needs.  

Once September arrived, his resource teacher discussed with Jack’s other three classroom 

teachers how these three goal areas could be addressed in each of his classes to ensure he had a 

meaningful role. They used an inclusion-planning matrix to assist them with their goal 

development. Jack’s Individual Education Plan (IEP) was developed from this brainstorming 

meeting. 

Once the goals were fleshed out, more detailed goals could be decided, for the official 

plan, but this initial planning document helped organize the team to ensure Jack’s plan was 

balanced and provided him a purpose in every place he was in. The teachers in each of these 

classes could then use Jack’s plan to build the skills he needed into lessons taught to the class as 

a whole so other students could benefit from these scaffolded supports. The added benefit to 

Jack’s plan was that his educational assistants now knew exactly what the goals were ahead of 

time and how to support Jack within his different settings (Moore, 2016, p. 21-22).  
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Inclusion Planning Matrix for Jack 

 

Subject Area Personal Goals Social Goals Intellectual Goals 

Phys Ed Arrive on time with gym 
shoes 

Ask to join in on an 
activity 

Unit: Basketball- bounces 
ball consecutively 3 times 

Art Arrive on time Ask for help when needed Unit: Watercolour 
paintings-background and 
foreground 

Humanities Arrive on time with 
supplies 

Take attendance for class Unit: World Religions-
identify 4 major world 
religions 

Literacy Arrive on time with 
supplies 

Take turns reading a book 
with a peer 

Unit: Print concepts-
identify and use pictures 
to understand meaning of 
text 

 

(Moore, 2016, p. 21-22) 
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Appendix B 
 

Respecting Diversity (RD) Program 
 

https://prezi.com/view/IgEw3RvFhXViGrzDqBMr/ 

Slide 1: RD Program Main Page 

 

 
Today I am going to introduce to you Jennifer Katz’s respecting diversity program. This 
program’s goals are to develop personal strengths and create a positive inclusive climate. 
 
Slide 2: RD Program Team Building 
 

 
 
First, we will begin with a Team Building version of the respecting diversity program 
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Slide 3: SMART 
 

 
 
 

• “It takes as much intelligence to survive in the jungle as it does to write a newspaper 
article”. Discuss with your group if you agree or disagree with this statement and why? 

• Let’s bring the discussion to the whole group 
 
Slide 4: Multiple Intelligences 

 
 
 

• The RD program uses Howard Gardner’s theory of multiple intelligences 
• He offers nine different intelligences listed here, as different ways in which people 

process information 
• Everybody possesses intelligence in all of these areas at varying degrees of strengths 
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• Our job as educators is to use this information to increase the accessibility of the 
curriculum to all learners 

• Now you will have the chance to discover which intelligences your strengths lie in 
• Handout: Multiple Intelligences: Adolescent and Adult Survey 

Once you have completed the survey, complete your Intelligence Profile, what are your 
intelligence strengths? Where do you need more support to strengthen your abilities in? 
 
Slide 5: Community Brain 
 

 
 
 

• Write down your intelligence area of strength, with your name on a yellow sticky note 
and put it up on our community brain (chart paper shaped as a brain) 

• Also write down your expertise areas, such a reading intervention, art, physical literacy, 
etc., with your name on a pink sticky note and put it up on our community brain 

• As you can tell from our community brain we have a diverse group of strengths and 
interests and now you know who you can turn to for help in certain areas 
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Slide 6: Careers 
 

 
 
 

• Look at these images of eminent people in history. Can you name any of them? 
• Each of these people represent one of Gardner’s nine intelligences 
• We are going to play an online quiz game, Kahoot! to see if you can match these people 

to their intelligence strengths  
• Write https://kahoot.it/ on the board and ask participants to go to this website using any 

of their devices 
• Click on link https://play.kahoot.it/v2/lobby?quizId=9d8e78c9-baa3-46cf-8175-

c9ad9fdb27cf to display pin number for participants and begin quiz 
• Play Kahoot! Quiz 
• As you can tell many people of different intelligence strengths find successful careers, 

there is no superior intelligence 
• Kahoot is an example of a different medium we can use to engage our students with 

content 
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Slide 7: MI Activity 

 
 
 

• We are going to do a role play activity to experience the different intelligences 
• Every group will select a MI from the basket 
• Ask yourselves the questions in regards to your selected MI, what if everyone were that 

intelligence? What would the world look like? What would school look like? 
• Role play a scenario in the outside world or at school, of what things would look like if 

everybody’s strengths were in that particular intelligence. 
• Ask a few groups to present, have audience guess the intelligence. 

 
Slide 8: Case Study 
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• Read the above case study, I have also provided handouts for easier reading and 
discussion 

• Can you think of strategies to support Terri that only consider the intelligence your group 
randomly selected?  

• Now consider what Terri’s intelligence strengths and challenges may be. What strategies 
would you use to support her knowing her intelligence strength and challenges. 

 
Slide 9: MI and Disabilities 
 

 
 
 
These are the nine intelligences and their related disabilities 
We all have strengths and challenges, but what would it be like to have a severe challenge in any 
one of these intelligences? 
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Slide 10: RD Program Main Page 
 

 
 
Now we will look at the RD program’s nine lessons to be done in your classes at the beginning 
of the school year to build a respectful classroom climate that values diversity 

• Handout RD Program Lesson plans  
 
Slide 11: Lessons 1-4 

 
 
 

• The first four lessons introduce the theory of multiple intelligences that we discovered 
together 

• Every lesson has Well-Being Foci, such as self-worth, which connect to the curriculum’s 
core competencies 
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Slide 12: Lesson 1, What does Smart mean? 
 

 
 
 

• The goal of this lesson is to expand students’ idea of what smart means 
• Brainstorm with your class “What does smart mean to you?” Group responses into 

intelligence categories 
• Ask, what other ways can people be smart? How do you learn best? 
• After all intelligences have been referred to, some you might need to have some 

prompting, for example as “Does anyone here play piano”? introduce the nine 
intelligences and discuss 

As you can see, each lesson offers Discussion and Journal reflection topics as well as tiered 
supports for students with significant disabilities 
 
Slide 13: Lesson 2, Who am I as a learner? 
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• Handout: Early Years Survey and Middle Years Survey  
• Have your students complete the MI survey and discover where their strengths lie and 

where they might have some challenges 
• For younger students, you might need to walk through the survey as a whole or in small 

groups 
• Emphasize that it is not a competition and that you’re not comparing results, this activity 

is about discovering what your own strengths and challenges are 
Ask students how they are feeling about their results? Are you surprised about anything? 
 
Slide 14: Lesson 3, Community Brain 
 

 
 

• The goal of this lesson is to develop students’ awareness of social relationships and skills 
to foster a sense of community 

• Work together as a class to create a plasticine community brain as seen in the picture 
• Students will write their name and dominant intelligence on a flag and place it into the 

brain 
• Explain to your classes, we all have strengths and challenges, so all of us will be helpers 

sometimes or ask for help at other times. When you need help in an activity you can look 
at the brain to see who has a strength in that intelligence 

You as the teacher can model this by using the brain to call on students to help you with certain 
tasks 
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Slide 15: Lesson 4, Diversity, Intelligences, and Careers 
 
 

 
 
 
 

• The goal of this lesson is to develop self-motivation and resiliency 
• Refer to your smart brainstorming chart from lesson 1 
• Brainstorm with your students different careers for each intelligence category 
• For extra support, you can have photographs of famous people and public figures, such as 

the ones from the Kahoot Quiz, that they would recognize 
• Discuss the careers and what their intelligence strengths and challenges may be 
• Emphasize, no matter what your strengths or challenges are you can be successful in 

whatever work or career you choose to pursue and train for 
The lesson plan offers some extension activities such as researching a person with a similar 
intelligence profile to them 
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Slide 16: RD Program Main Page 
 

 
 
We are now going to move onto the second half of the RD Program 
 
Slide 17: Lesson 5-9 
 

 
 
The last five lessons are all about building community and seeing the value in others’ strengths. 
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Slide 18: Lesson 5, Interdependence in Learning Teams 
 

 
 

• As children are naturally egocentric, the goal of this lesson is to help create social 
awareness of the value of diversity and develop a respect for others 

• Similar to the activity we did early, divide your class into nine groups and randomly 
select an intelligence 

• Have them role play using the same prompting questions, what if everyone were (e.g 
verbal-linguistic)? What would the world look like? 

• As groups present their role-plays and discuss, what are the pros and cons of everyone 
being the same? How does diversity benefit a community? 
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Slide 19: Lesson, 6, Valuing Diversity 
 

 
 

• This lesson will need to be done over a few days 
• Students will reflect on the advantages and disadvantages of working with others who 

may be similar or different to them 
• Students will develop social awareness and relationship management skills 
• For the first activity, divide your class into groups according to MI strengths, for example 

all the kinesthetic learners will work together 
• Assign a topic to each group based on the curriculum, show me what you know about 

(e.g magnets)? 
• Require groups to use at least two intelligences in their presentation, for example draw 

and write, or act and speak 
• After completing the assignment discuss, what were the advantages and disadvantages of 

working with people similar to you? 
• Re-arrange the class into groups of mixed intelligence and give the same assignment with 

a new topic 
After discuss, what were the advantages and disadvantages of working with people with different 
strengths than you? 
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Slide 20: Lesson, 7, Goal-Setting 
 

 
 

• This lesson develops students’ self-awareness and their ability to set goals to develop 
their strengths and challenges themselves in other areas 

• Discuss the importance of setting goals in both areas of strengths and challenges, how 
are you going to develop your talents? What do you want to get better at? 

• Have students set 2 goals, one in an area of strength and one in an area they find 
challenging. 

• In a class sharing circle, have students share their goals one at a time, then ask, how 
can we help you? Emphasize that everyone in the classroom community is 
responsible for supporting everyone to reach their goals 

 
Slide 21: Lesson 8, Social Influence 
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• This lesson is optional and intended for older students 
• The goal of this lesson is to develop an awareness of common misconceptions and 

explore societal biases 
• The task will be for your students to create their own MI survey 
• Pose questions that explore definitions of intelligence, which of the following activities is 

your favourite? Who do you think is smarter, Mozart or Shakespeare? 
• Your students will then survey a variety of people, friends, classmates, teachers, family 
• Tally and record results 
• Discuss with your students, what does this say about how we view intelligence and the 

distribution of intelligences? We think Einstein is smarter than Michael Jordan, but more 
people are bodily-kinesthetic than logical-mathematical. 

• Do you think the results would be different in another country or culture? 
 
Slide 22: Lesson 9, The Brain and Disabilities 
 

 
 

• This goal of this lesson is for students to develop social awareness and empathy for the 
challenges that people with disabilities face. 

• Similar to our discussion earlier, discuss with your students that we all have strengths and 
challenges, but what would it be like to have a severe challenge in any one intelligence? 

• Emphasize that if someone has a challenge in one area, that does not mean that they are 
challenged in all areas 

• If you are quadriplegic and in a wheelchair, does it mean that you are not intelligent? No, 
because you can be smart in these other ways 

• Have your students work in partners and role-play what it would be like to have a severe 
challenge in a selected intelligence area 

• Discuss and reflect with your students, if you had a severe challenge in one of the nine 
intelligences, what other activities could you do to prepare for a career? As a person 
without disabilities, what could you do to support community members with disabilities? 

• Remember to adapt activities and discussions to be suitable for your grade level 



INCLUSIVE EDUCATION AND B.C.’S REDESIGNED CURRICULUM       89 
 

 
 

Slide 23: RD Program Main Page 
 

 
Let’s look ahead to next time. 
 
Slide 24: Next Time… 
 

 
 

• At our Reflective Lunch, be prepared to discuss how thinking about multiple 
intelligences changes your views on inclusive education and how might it change your 
teaching practice? 

• At our final in-service next month, we will look at universal design for learning as an 
inclusive framework in conjunction with the redesigned curriculum 
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Respecting Diversity (RD) Program: Supporting Documents 

Multiple Intelligences: Adolescent and Adult Survey 

From Ensouling our schools: A universally designed framework for mental health, well-being, 
and reconciliation (p. 227-230), by J. Katz and K. Lamoureux, 2018, Winnipeg: MB: Portage & 
Main Press. Copyright 2018 by Jennifer Katz. Reprinted with permission. 
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Kahoot! Quiz 

https://play.kahoot.it/v2/lobby?quizId=9d8e78c9-baa3-46cf-8175-c9ad9fdb27cf 
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Case Study: Terri 

Terri is a seven-year-old girl who has been receiving special help in reading. She has had 

great difficulty "breaking the code." Initially, she was exceedingly slow to equate sounds with 

visual symbols. She received some tutoring. Even with extensive drill, she had trouble acquiring 

and retaining sound-symbol associations. Recently she has improved, but her father notes that 

when Terri tries to read individual words, she will often forget the first sound in a word while 

she is sounding out the final one. She appears unable to hold together in memory the various 

sounds in a word. Because Terri has to work so hard to identify even single words, it is virtually 

impossible for her to understand much of what she is reading. She relies strongly on context 

clues, but sometimes this tactic fails to work for her. Terri is performing at a very high level in 

arithmetic. She is also excellent at sports and dancing (Levine, 1994, p. 161). 

 

1. Can you think of strategies to support Terri that only consider the intelligence your group 

randomly selected? 

2. Now consider what Terri’s intelligence strengths and challenges may be. What strategies 

would you use to support her knowing her intelligence strength and challenges. 
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Respecting Diversity (RD) Lesson Plans 

From Ensouling our schools: A universally designed framework for mental health, well-being, 
and reconciliation (p. 86-99), by J. Katz and K. Lamoureux, 2018, Winnipeg: MB: Portage & 
Main Press. Copyright 2018 by Jennifer Katz. Reprinted with permission. 
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Multiple Intelligences: Middle Years and Early Years Surveys 

From Ensouling our schools: A universally designed framework for mental health, well-being, 
and reconciliation (p. 223-231), by J. Katz and K. Lamoureux, 2018, Winnipeg: MB: Portage & 
Main Press. Copyright 2018 by Jennifer Katz. Reprinted with permission. 
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Appendix C 
 

Universal Design for Learning 
 

https://prezi.com/view/k443QCNffpSbOiSdIckU/ 
 

 
 
Slide 1: UDL Main Page 
 

 
• Today I am going to introduce the UDL inclusive framework and how it can be used 

within the redesigned curriculum 
• As mentioned in our previous sessions, UDL was an inclusive education consideration in 

the designing of the curriculum 
 
Slide 2: Why We Need Universal Design? 
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In this video, Michael Nesmith, a deaf and native American Sign Language speaker, who works 
as a creative designer for amazon explains to us why we need universal design which will lead us 
into our discussion on universal design for learning 
 
Slide 3: Michael Nesmith Video 
 

 
 
Watch Video 
 
Slide 4: UDL Main Page 
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• Universal design for learning takes the concept of universal design and applies it to 
education 

• It originates from architecture’s universal design model where they are proactive in the 
designing of buildings to be accessible for everyone 

• Features such as ramps and automatic doors benefit everyone and is less costly when 
considered during the designing than afterwards and having to retrofit buildings 

• As mentioned in the video, products are designed to be usable by all people without 
having to adapt or specialize 

• UDL, therefore, is applied to lesson planning to allow access to the curriculum for all 
without having to adapt or specialize 

 
Slide 5: UDL: 3 Block Model 
 

 
 

• Jennifer Katz has designed a 3 Block Model for UDL incorporating inclusive 
instructional practice, compassionate learning communities and systems and structures 

• Interwoven into all of these are academic and social inclusion, meaningful participation 
and interaction, self-worth and belonging. 
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Slide 6: Block 1: Social and Emotional Learning 
 

 
 

• Social and emotional learning is essential to our students’ education as research has 
indicated a students’ sense of self increases their motivation to learn 

• If students are stressed and unhappy they will not be able to engage in learning  
• Our job is to provide a safe learning environment for all of our students and to focus on 

their social emotional well-being before we can focus on their academics 
• Research shows that one significant relationship, a supportive social network and feelings 

of success can all reduce anxiety and increase belonging and resiliency 
• These all support both social and then academic inclusion 
• The Respecting Diversity Program we covered last month contributes to social emotional 

learning and creating a positive learning climate 
 
Slide 7: Block 2: Inclusive Instructional Practice 
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• UDL inclusive practices offers multi-modal options for engagement, action and 
expression and representation that provides access to the curriculum for all 

• Deliver content to your students in various ways and allow them to have choice in 
demonstrating their learning 

• We will further discuss inclusive instructional practices and lesson planning using UDL 
later on in today’s presentation 

 
Slide 8: Block 3: Systems and Structures 
 

 
 

• In order for inclusion to work, inclusive policies need to be in place with zero exceptions 
• B.C.’s special education policy states that “all students should have equitable access to 

learning, opportunities for achievement, and the pursuit of excellence in all aspects of 
their educational programs” 

• The redesigning of the curriculum to a competency-based curriculum with inclusive 
considerations demonstrates a commitment to inclusive education 

• Other aspects important to inclusion being successful is the commitment to inclusion and 
leaders at the district level and by administration at the school level 

• Educators need to be provided with professional development opportunities in the area of 
inclusive education to be able to efficiently deliver an inclusive model 
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Slide 9: UDL Main Page 
 

 
 
Slide 10: UDL at a Glance 
 

 
 

• This video explains the concept of UDL and how to use it in your lesson planning 
• Handout: UDL Guidelines Educator Worksheet  
• Provide participants with link 

http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cas
t-about-udl to access interactive guidelines 

 
 
 
 



INCLUSIVE EDUCATION AND B.C.’S REDESIGNED CURRICULUM       130 
 

 
 

Slide 11: UDL Video 
 

 
 
Watch video 
 
Slide 12: Representation 
 

 
 

• Representation is the WHAT of learning 
• As you can see in the guidelines we can provide multiple options for perception, such as 

alternatives for auditory and visual information 
• If we click on alternatives for visual information we are given different ways of 

representing information visually such as, text or images and graphics, videos and 
animations, text-to- speech software 
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• Let’s go back and look at options for language and symbols, if we click on clarify 
vocabulary and symbols, we are offered strategies such as pre-teach vocabulary and 
symbols 

• All of the options for providing multiple means of representation provide strategies and 
suggestions when you click on them 

 
Slide 13: Provide Multiple Means for Action and Expression 
 

 
 

• This is the HOW of learning 
• If we go back to the interactive guidelines we are offered strategies for varying the ways 

our students can learn 
• Which option would you like to explore? Take suggestion from participants and click and 

explore 
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Slide 14: Provide Multiple Means of Engagement 
 

 
 

• This is the WHY of learning 
• Again, we can explore through the guidelines for various strategies 
• Take 10 minutes to explore the guidelines in your groups 

 
Slide 15: UDL Main Page 
 

 
 

• When using these guidelines, it is important to keep your specific students in mind and 
what type of learners they are 

• The What, How and Why of these guidelines align with the Know, Do and Understand of 
the curriculum model   
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Slide 16: You Try It! 
 

 
 
We will first watch a grade one teacher apply UDL to a math lesson. 
 
Slide 17: You Try It! 
 

 
 

• Watch Video 
• What different areas of the guidelines were represented? 
• Now I would like you to choose a learning standard from the curriculum to design a 

lesson using the UDL guidelines 
• Provide link to access learning standards https://curriculum.gov.bc.ca/ 
• Consider the questions mentioned in the UDL at a Glance video, what is my goal? What 

are the barriers? 
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• Handout: Key Questions to Consider When Planning Lessons, here are some questions to 
consider when planning a UDL lesson, think about how your learners will engage with 
the lesson, how information is presented to your learners and how they are expected to 
express themselves 

• Think about the idea of equity, what supports will you use to provide fair access to your 
individual students? 

• Handout: UDL Lesson Planner  
• This lesson planner can be used to help you with your planning. I will be circulating to 

provide assistance as well 
 
Slide 18: Reflective Lunch 
 

 
 

• At our next reflective lunch, be prepared in your groups to share your lesson! 
• Thank you for taking your time to learn and reflect with me. 

 
 

 
 
 
 
 

 
 
 

 

 

 



INCLUSIVE EDUCATION AND B.C.’S REDESIGNED CURRICULUM       135 
 

 
 

Universal Design for Learning: Supporting Documents 
 
UDL Guidelines Educator Worksheet 
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Key Questions to Consider When Planning Lessons 
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UDL Lesson Planner 
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