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Abstract 

The purpose of the present study is to explore the perceptions of school teachers about 

their attitudes or beleifs regarding bullying and how they prevent, recognize, and handle 

incidences of bullying in their school environment. It is hoped that this research will be helpful 

to determine teachers’ knowledge, perceptions, and attitudes toward bullying are essential 

because of the vital role that teachers play in a student’s academic, social, and emotional 

development. The responses were structured into the form of closed questions and Likert scale 

responses, which measured the teachers’ perceptions towards bullying. The sample consists of 81 

classroom teachers from two inclusive schools of the Punjab, India. The results of the study 

implied that some teachers perceived bullying to be problematic while others did not. The 

teachers were uncertain whether they are able to identify the bullying incidents or enough 

capable to cope with such incidents. Lastly, most teachers reported that they are enough 

responsible and know about training programs, bullying interventions regarding bullying and 

they are successful in keeping to their students aware about the school policy or rules against 

bullying. 

Key words: Bullying, Children, School teachers, Special needs. 
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Chapter One: Introduction 

The inclusion of children with diverse needs in a classroom can create various challenges 

in which the teachers’ and students’ safety in the school environment needs to be considered 

immediately. It is important to see what measures the school authority or teachers take to provide 

and maintain a fear-free environment for students, especially ones with special needs. According 

to Hinduja and Patchin (2007), over the decades, the significant proportion of the research has 

focused on the school bullying. Whether the bullying is happening on the school premises or 

through the internet, it is a serious problem in schools. Bullying does not stick to any specific 

gender; however, bullying is a social phenomenon that influences girls and boys inside and 

outside of school. Bullying is recognized as a social downside both by academic researchers and 

in the “real world” by the media and by anti-bullying charities.  

Background  

One of the Scandinavian studies was the first study to talk about the development of 

bullying in schools (Olweus, 2012). Olweus was the first researcher to research bullying and to 

outline it, claiming that “a person is being bullied or victimized when he or she is exposed, 

repeatedly and over time, to negative action on the part of one or more persons” (Olweus, 1993, 

p. 9). He calculated the characteristics of bullies and victims and designed a self-report 

questionnaire to find the bullies and the victims with his first notable publication, Forskning om 

Skolmobbning (1973; English translation 1978). Since then, researchers from across the world 

have dedicated additional attention to school-related bullying and its impact, and most of the 

studies start by considering Olweus’ pioneering work. 
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Before understanding the situation or incident of bullying, one must start with its 

definition. As defined by ‘The Ontario Ministry of Education’ for the purpose of developing and 

implementing policies regarding bullying, the Ministry has defined bullying as follows:  

Bullying is typically a form of repeated, persistent, and aggressive behavior directed at an 

individual or individuals that is intended to cause (or should be known to cause) fear and 

distress and/or harm to another person’s body, feelings, self-esteem, or reputation. 

(Ontario Ministry of Education, 2007, p. 3). 

According to Olweus (1993), bullying consists of repeated physical, verbal, or 

psychological attacks in which a person or group exercises an act of power over another person 

or group with the intent of causing fear or harm.  

The three key characteristics of bullying cited in both definitions are repetition, harmful 

intent, and power imbalance. Repetition presumes that victimization is not a one-time isolated 

incident, but it continues over time. Power relates to the imbalance of power intentionally 

generated between the bully and the victim, in which the victim seems unable to protect him or 

herself easily. Intention can be a problematic concept to demonstrate, even though it claims to be 

linked with repetition.  

The bullying had its own trend over the duration of a few decades. Earlier, it has been 

known as traditional bullying, but due to the advancement in technology, a new form of bullying 

is added into it, which is known as cyberbullying.  

According to Luxenberg, Limber, and Olweus (2015), bullying statistics show nearly 

77% of children experience bullying at least one of three ways: mentally, verbally, or physically. 

Out of the total report responses, nearly 15% of high school students and 22% of elementary 

school children report being bullied (Luxenberg et al., 2015). Moon & Morash (2012) described 
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that children who experience bullying often suffer both physical and psychological problems 

including depression, anxiety, suicidal ideation, dropping out of school, and learning 

deficiencies. 

Bullying in schools affects the quality of educational experience students receive and 

may further lead to violence both in the classroom and outside of it. Teachers need to think 

wisely and must find out yielded solutions so that students learn better and can bring positive 

academic outcomes without the fear of peer victimization or bullying. Clearly, something more 

must be done, perhaps considering the teacher training level, to address the issue of school 

bullying and the negative outcomes associated with it. Bullying is always painful and damaging 

to the person who is targeted. It is not something a child should be worried about. No one can 

solve this issue on their own. It is not only the responsibility of teachers or parents; rather it is 

important for caregivers, teachers, guardians, parents, authorities, counsellors, and psychologists 

to work together and notice signs of bullying and act immediately and appropriately. 

Bullying in Indian Schools 

Bullying is neither a new concept nor a new word in the Indian context. Bullying traces 

its roots back to the many different cultural societies of India. One can find literature regarding 

bullying in ancient texts like Ramayana and Mahabharata (Jaishankar, 2007). Bullying has 

different names in the urban and rural regions of India. It is called as ragging in cases  

where senior students bully the junior students and Eve teasing in cases where girls are bullied 

by boys, both with sexual and without sexual connotations.  

Compared to other countries, India has not fully grasped the seriousness of the problem 

of school bullying (Jaishankar & Sankary, 2006). In Indian schools, bullying incidents have been 

perceived and accepted as a common behaviour of school students in many cases. Unfortunately, 
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in India, parents and even teachers fail to understand the severity of bullying. Most of the 

bullying incidents have been negotiated by the teachers. Alongside the teacher, some cases of 

bullying have been settled by the parents or elders, and they take steps like warning the bully and 

reporting about bullies’ actions to their parents. Besides this, most schools have declared their 

own norms, which include discipline and punctuality as the most important. If students show bad 

behavior to others, especially teachers, in some schools, there is a greater chance that students 

will be expelled due to a violation of these standards. 

Bullying in the schools by peers or classmates is considered as very normal behaviour of 

childhood. The perpetrator is treated as “spoilt child,” “arrogant,” and even “funny” when he 

constantly makes fun of others on their physical appearance or response to the teacher or other 

friends, but never “hostile” (Jaishankar, 2007). The reason behind bullying is believed to be 

mainly due to exposure of the children to violence in television shows. Sometimes, the home 

environment is also possible for bullying incidents when parents do not notice the behaviour of 

children such as a victim of bullying usually shows an introverted, timid, or shy nature. 

There has been enough talk about the reasons for bullying, the mental state of the 

children who are being bullied, and even the need of school counselling. But nowhere the need to 

create an anti-bullying law or uniform school policies is mentioned. As a result, the problem of 

school bullying has increased to a dangerous level (Jaishankar, 2007). 

Research related to bullying is extensively done in western countries, whereas, in India, 

there are fewer studies related to bullying. This is because the word “bullying” is not a focused 

term in India, and it is dominated by words such as ragging or Eve teasing or just teasing. 

Although research is scant, the government and school authorities have been closely watching 

the issue of ragging and teasing due to the seriousness of its occurrence, which has led to many 
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deaths of school children. Special laws or policies have been adopted by the government to 

mitigate ragging and teasing. 

Purpose of the Study 

This study addresses the topic of the bullying of children with or without special needs in 

schools in the Punjab, India. Bullying has become an increasingly growing problem, placing the 

health and safety of the students at risk. Bullying presents one of the greatest health risks to 

children, youth, and young adults in our society today. Bullying typically happens through 

interaction and communication such as speech or body language that occurs between two or 

more children. This study will be looking for the teachers’ knowledge and attitudes regarding 

bullying who are dealing with children with or without special needs in inclusive schools of 

India. 

The present research was conducted in two inclusive schools in Punjab, India. The reason 

for choosing to do this research in India is that bullying is more prevalent there as compared to 

other countries. A recent study conducted in 2017 in India, “Bullying, Cyberbullying and Pupil 

well-being in Schools: Comparing European, Australian and Indian Perspectives,” showed that 

77% of school children in India experienced online or offline bullying compared to 50% of UK 

and 65% in France (Mohan, 2017). Bullying is less prevalent in the Netherlands (11%) and 

Germany (16.5%), whereas it is 25% among school children in Australia and 36% in Thailand 

(Mohan, 2017). This study has brought the attention of many countries to look for ways to 

combat this issue. All these statistics indicate that there is an urge to search for ways that can 

minimize this emergent issue in Indian schools if it seems impossible to eradicate. 

As a researcher, my purpose behind shaping this study is to see what the teachers know 

about the bullying concept, its different forms, and what different kinds of approaches they and 
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their school authorities consider in eliminating this alarming issue. Determining teachers’ 

knowledge, perceptions, and attitudes toward bullying are essential because of the vital role that 

teachers play in a student’s academic, social, and emotional development. Therefore, the purpose 

of this study is to evaluate teacher knowledge and perceptions about the development and 

management of bullying among children with or without special needs.  

The Significance of the Study 

Bullying is a major concern in schools throughout India and a key part of addressing it is 

being able to identify bullies. Teachers are the first responders and critical in combatting 

bullying problems in school, as they interact directly with students and play a central role in the 

prevention and management of bullying in schools. Learning more about what influences their 

responses to incidents of bullying is essential to determine how to address the issue better. The 

research believes that this study will fill the gap of barriers faced by school authorities and 

teachers while dealing with bullying incidents. This study will also potentially add to the body of 

the research by focusing on teachers’ awareness of bullying and their perceptions and attitudes 

about this phenomenon.  

Research Questions 

The research questions for this study are designed to gain an understanding of inclusive 

school teachers’ knowledge, perceptions, and attitudes regarding bullying among children with 

or without special needs. 

Question 1. What are Indian school teachers’ attitudes or beliefs about bullying? 

Question 2. How confident are Indian school teachers currently in recognizing and 

handling the issues of bullying? 
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Question 3. How do Indian school teachers perceive their role in preventing or 

responding to all kinds of bullying incidents? 

Operational Definitions 

 Aggressive Behavior. Aggressive behaviors are those that are hostile and violate other 

people’s rights. 

Bully. A bully is someone (or a group of individuals) who intentionally 

exposes another to negative actions continuously and over a period with the intent of 

inflicting injury or discomfort utilizing words, physical contact, psychological and emotional 

means (Olweus, 2012). 

Bully-Victim. The bully-victim is someone who experiences bullying by others and 

becomes a bully himself or herself perpetrating similar bullying abuse on others. 

Bullying. Bullying occurs when an individual or group intentionally exposes another 

individual who may be less powerful repeatedly and over time to some negative action that could 

include verbal, physical, and/or psychological injury or other uncomfortable harm to the victim 

(Olweus, 2012). 

Bystander. People who do not get involved, do not take a stand, and do not participate 

actively as a bully or defender. Also referred to as a disengaged onlooker (Olweus, 2012). 

Cyberbully. A cyberbully is a person who uses technology and electronic devices to 

bully their victims. 

Eve-teasing. The act of annoying a woman or women in a public place, for example, by 

making sexual comments (Jaishankar, 2007). 

Inclusive School: An educationally inclusive school is one in which the teaching and 

learning, achievements, attitudes, and well-being of every young person matter. Effective 
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schools are educationally inclusive schools. This shows not only in their performance, but also in 

their ethos and their willingness to offer new opportunities to pupils who may have experienced 

difficulties (Ofsted 2000, p. 6). 

Ragging. Any disorderly conduct whether by words spoken or written, or by an act that 

has the effect of teasing, treating, or handling with rudeness any student, indulging in rowdy or 

undisciplined activities that cause or are likely to cause annoyance, hardship, or psychological 

harm or to raise fear or apprehension thereof in a fresher or a junior student and that has the 

effect of causing or generating a sense of shame or embarrassment so as to adversely affect the 

psyche of a fresher or a junior student (Jaishankar, 2007). 

Teachers’ attitudes. Teachers’ attitudes are beliefs concerning the social norm a teacher 

may hold about the bullying concept. 

Conclusion 

This chapter focused on describing the research topic. This chapter covered all the 

aspects that explain why this topic is important to consider. With the motive of having a better 

understanding to the reader regarding bullying, the researcher shed light upon the reason behind 

conducting this research specifically in the inclusive schools of Punjab, India. The next chapter 

will provide the research base to support bullying. Chapter Two provides an in-depth overview 

of the existing literature on the topic of school bullying as it relates to this quantitative study. It 

focuses on a broad definition of school bullying and its nature and extent. Furthermore, it also 

reviews teachers’ perspectives and experiences of bullying and the prevention, recognition, and 

intervention thereof. 
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Chapter Two: Literature Review 

 The following chapter provides a review of the bullying literature, including a discussion 

of how to define bullying and its relation within types of bullying. This study explored the 

perceptions of school teachers and how they prevent, recognize, and handle incidences of 

bullying in their school environment. This chapter contains the conceptual framework, the 

relationship between traditional bullying and cyberbullying, followed by sections that detail 

bullying among children with special needs and finally, what bullying is from teachers’ 

perceptions. The goal of this literature review is to provide a comprehensive overview of 

bullying among children with or without disabilities. This endeavour will be best accomplished 

by reviewing research studies that have considered the perspective of teachers about bullying.  

Review of the Literature 

 Bullying among school children is commonly believed to be a normal part of growing up, 

has emerged in the past two decades as a potentially serious threat to school safety and to the 

psychological and physical health of children (Smith, 1997). The students who are bullied in 

school have problems such as depression, slipping grades, and in some cases, victims could 

resort to drug use to mitigate the consequences of the bullying they experience (Kaltiala-Heino, 

Rimpela, Rantanen, & Rimpela, 2000). This research responds to the need and immediate 

importance to explore an intervention to stop bullying before it ends up taking the lives of other 

children. This chapter is also focused on different studies, which are purposed at looking at the 

differences between traditional bullying and cyberbullying perspectives of teachers regarding 

bullying, and the bullying rate among children with disabilities. 

 Past research on bullying. In the 1980s and early 1990s, bullying research among 

children was limited to physical and verbal forms of bullying; however, the scope of bullying 
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broadened to social exclusion in later years (Wang & Iannoti, 2012). As the topic of bullying 

continued to evolve into a much broader topic, Olweus (1993) found that bullying needed a 

formal definition. Olweus (1993) defined bullying or victimization in the following general way: 

“A student is being bullied or victimized when he or she is exposed, repeatedly and over time, to 

negative actions on the part of one or more other students” (p. 9). 

 Bullying is a type of abuse that occurs at the hands of peers that can take on different 

forms at different ages. Thus, bullying is defined as a repeated aggression in which there is a 

power differential between the victim(s) and the perpetrator(s) (Juvonen & Graham, 2003). 

  Negative actions not only included physical and verbal attempts to impose harm or 

discomfort upon others but also included socially excluding others (Olweus, 1993). Over the 

years, researchers and bullying prevention program specialists continued to mould their research 

and programs around Olweus’ bullying definition and other similar definitions. Each of their 

“definitions of bullying involves repeated acts of aggression, intimidations, or coercion against a 

victim who is weaker in terms of physical size, psychological or social power, or other factors 

that result in notable power differences” (Ross & Horner, 2009, p. 748). 

 Current views of bullying. Most recently, bullying research tends to identify the effects 

of bullying on the perpetrator, victim of bullying, and the community at large. Currently bullying 

research focused on it is associated with school and can be expressed in the form of verbal 

bullying (teasing, name calling), physical bullying (hitting or punching), sexual bullying (vulgar 

gestures, unwanted touching, sexual intentions), emotional bullying (hurtful gestures, exclusion 

from the class) and cyberbullying that not only occurs in the school setting, but also in the cyber 

world. The researcher has observed that a growing number of research studies have indicated an 

increase of bullying among school-aged children (Dempsey et al., 2009; Li, 2007; Mishna et al., 
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2009; Pergolizzi et al., 2009; Ybarra & Mitchell, 2004). While bullying is reported 

internationally, much of the research involving bullying in school is found in countries other than 

India. One speculation for the dearth of studies conducted in India can be that schools suspect 

that their strategies against bullying behaviour are enough to address the bullying behaviours 

because there are, so few bullying reports given to school administrators. For the purpose of this 

research, this study focused on specifically on bullying research findings from studies across the 

world because there is so little empirical information about bullying in schools in India. 

Types of Bullying 

Traditional bullying. Shedding light upon traditional bullying, it is associated with  

school and can be expressed in the form of verbal bullying (teasing, name calling), physical 

bullying (hitting or punching), and emotional bullying (hurtful gestures, exclusion from the 

class) (Beaty & Alexeyev, 2008; Nansel et al., 2001; Raskauskas & Stoltz, 2007; Smokowski 

& Kopasz, 2005) and it has occurred in school hallways, bathrooms, and buses where adult 

supervision is minimal (Kowalski, Morgan, & Limber, 2012).  

Verbal bullying. This kind of bullying can be referred to as a traditional form of bullying 

because it typically occurs in person. As the name describes, it is “verbal,” which means words. 

We know that words do have power that can hurt someone’s emotions. Verbal bullying refers to 

verbal comments or making negative remarks toward another person with the intent of doing 

harm such as yelling, cursing, name calling, teasing (Law, Shapka, Hymel, Olson, & 

Waterhouse, (2012).; Rivers & Cowie, 2006). Verbal bullying is verbal attacks; these attacks can 

be highly personal or reflect a sexual nature and can be directed at the child’s family, culture, 

race, or religion (O’Moore, 2010).  
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Physical bullying. Physical bullying involves physical harm toward another person. 

Physical bullying is generally not the first form of bullying a victim is subjected to, but once they 

are, the incidents become increasingly more aggressive (Olweus, 2012). While each type of 

bullying behaviour leaves its own scar, physical bullying is regarded as a more serious form of 

bullying, leaving victims upset, both physically and mentally.  

Relational bullying. This type of bullying includes activities such as ignoring 

somebody’s existence and regularly excluding a child, activities that can be difficult to 

recognize. It also includes spreading rumours, not being allowed to join a conversation, 

aggressive looks, sighing, rolling their eyes, frowning, pulling faces, and sniggering (Olweus, 

2012). This form of bullying that can easily go unnoticed by parents and teachers. Relational 

bullying is silent and invisible, yet also powerfully destructive for those who experience it. This 

type of bullying is more common among girls and generally is about emotions that youth are 

often unable to cope with. Children who experience this type of bullying are usually impractical 

as to what is happening; they internalize their feelings, experience self-blame, and look within 

themselves to try and find out why this is happening (Eisenberger & Lieberman, 2004). These 

victims rarely reveal their experience with adults. For these reasons, it can be difficult to identify 

and combat relationship bullying.  

Cyberbullying. Technology is considered a double-edged sword. Yet, while many 

technological advances have been helpful, technology now provides unlimited and uninhibited 

exposure to those near and far. Technology has given rise to crimes such as hacking, virtual 

human trafficking, and cyberbullying, and it has altered the technology from a tool to a weapon. 

Cyberbullying has been defined as willful and repeated harm inflicted using computers, cell 

phones, and other electronic devices (Hinduja & Patchin, 2007).  
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Cyberbullying incidents are usually occurring within the youth and adolescents because 

of their ready and excessive use of social sites, emails, and text messages (Shetgiri, 2013). 

Patchin and Hinduja (2010) also found that 15-35% of students have been victims of 

cyberbullying, while about 10-20% of students admit to cyberbullying others. Cyberbullying 

which was first coined by the founder of Bullying.org is bullying conduct which occurs via 

electronic communication and interaction (MacKay, 2012). The consequences of these acts are 

long-lasting, and its effects can be seen through the victim’s whole life. 

Comparing Traditional Bullying and Cyberbullying 

 School bullying is neither a new concept nor a new word. Over the past few years, the 

increased use of social media among children has led to cyberbullying and is becoming a 

significant issue. Cyberbullying and traditional bullying have similarities, but there are aspects of 

each that make them different (Slonje & Smith, 2008). The most significant differences that 

define cyberbullying are anonymity, infinite audience, inability to observe the victim’s reaction, 

and the absence of time and space constraints (Bauman & Pero, 2010). Conceptually, the term 

cyberbullying is a phenomenon or sub form of traditional bullying with the use of electronic 

tools or devices (Gradinger, Spiel, & Strohmeier, 2010).  

 The study by Kowalski, Morgan, and Limber (2012) looked for the relationship between 

bullying and cyberbullying and described the gender differences in these relationships. 

According to this study’s findings, most of the responses reported on the greater rate of 

traditional victimization and perpetration as compared to cyberbullying victimization or 

perpetration. Individuals who were somehow involved in traditional bullying as the bully or 

victims do not like to be a part of perpetration/victimization of cyberbullying. However, the 

relationship between traditional perpetration and victimization was stronger for females than 
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males. Males perpetrated traditional bullying more frequently than females, while females were 

victims of cyberbullying more frequently than males (Kowalski, Morgan, & Limber, 2012).  

Kowalski, Morgan, and Limber’s (2012) findings are similar to the claims made by 

Cassidy, Jackson, and Brown (2009), who found that 64% of respondents from grades 6 through 

9 indicated their personal experience with cyberbullying began at school, often offline, then 

continued online once they got home. The study also described the correlation between 

traditional victimization and traditional perpetration being stronger for females than males.  

 The study by Kowalski et al. (2012) was further extended to look for the relationship 

between traditional bullying and cyberbullying. Previous studies (Hinduja & Patchin, 2008; Li, 

2005, 2006; Ybarra & Mitchell, 2004) discovered the existing relationship between bullying and 

cyberbullying by defining some common features. For example, in the study conducted by 

Raskauskas and Stoltz (2007), 94% of cyberbullies were school bullies too, and 85% of cyber-

victims had a victim profile at school. One year later, Juvonen and Gross (2008) published 

results revealing similar inclinations: among the 1,454 adolescents, 85% of those involved in 

cyberbullying were also involved in school bullying. In addition to this, other surveys have 

discovered that students who are victims of school bullying were also involved in cyberbullying 

as bullies, often attacking their school aggressors in cyberspace (Konig, Gollwitzer, & Steffgen, 

2010). The fact that more than half of all cyberbullies or cyber victims are the target of bullying 

in schools further supports the idea of extension (Ybarra & Mitchell, 2004). According to 

Kowalski et al. (2012), the cyber victimization and traditional perpetration are stronger for 

females as compared to males. This gender difference indicates that while developing strategies, 

one should not overlook the extent to which specific types of bullying affect the specific gender. 

It is also suggested by Erdur-Baker (2010) that a one-size-fits-all model is not always best for 
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prevention and intervention efforts. There is a need to develop different prevention and 

intervention strategies for males and females. 

 According to Kubiszewski, Fontaine, Potard, & Auzoult, (2015), for a minority of 

students there is an overlap between cyberbullying and school bullying, accompanied by a 

weakened psychological adjustment that contrasts with the findings of the study by Raskauskas 

and Stolz (2007). Therefore, cyberbullying is a form of aggressive behavior that is quite distinct 

from school bullying. These two forms were differentiated both from the perspective of 

prevalence and from the perspective of the psychosocial problems associated with the different 

profiles. The extent of adverse effects of both types of bullying on the psychological condition of 

the students highlights that schools need to look for prevention strategies against such incidents, 

primarily understanding the concept of bullying, which supports my purpose of conducting this 

research. 

 According to Waasdorp and Bradshaw (2015), psychological effects can be seen in both 

bullying and cyberbullying. The same concern is highlighted in research by Li (2006) and 

Salmivalli, Sainio, & Hodges (2013). Waasdorp and Bradshaw (2015) highlighted that 

cyberbullying is a bullying problem occurring in a new area. This, of course, requires that 

educators be fully able to recognize cyberbullying that is occurring (Cassidy, Brown, & Jackson, 

2012). Besides this, parents should be more aware of their children’s affect and behaviour at 

home, especially while using electronic communication devices.  

 All the studies reviewed here, mentioned that school bullying and cyberbullying 

considerably overlap and have shown that victims in schools tend also to be victims in 

cyberspace and cyberbullies are often students who perpetrate bullying at school. Regardless of 

which type of bullying is most predominant, the children who experience bullying, whether as a 
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bully or a victim, may suffer more of the darker sides associated with the behavior. An ample 

number of studies have recognized the terrible result of bullying, narrating adverse ramifications 

for all players involved in bullying incidents, irrespective of their role. For instance, victims of 

bullying may experience negative consequences includes lack of concentration in the classroom, 

declining academic performance, missing school, psychosocial problems, frustration, anger, 

sadness, emotional distress, anxiety, shame, and social phobia (Beran & Li, 2007). Involvement 

as a bully or bully-victim has also been associated with adverse outcomes on self -esteem 

(Patchin & Hinduja, 2010). The studies’ results also suggest that bullying intervention should 

address both traditional and cyberbullying in an integrated way. 

Bullying among Atypical School Children 

 Although bullying is experienced by most school children, when it comes to children 

with special needs it takes its worst form, and it is evident that children with any kind of illness 

or disability are more likely to be bullied as compared to their healthy and nondisabled peers 

(Pinquart, 2017; 2016). Many studies such as Carter (2009), Maag and Katsiyannis (2012), 

Peters and Bain, (2011), Rose Espelage, Aragon, and Elliott (2011) and many more show high 

rates of bullying in children with disabilities; these are most informative when there is a well-

matched comparison group. Some reasons for children with disabilities being more involved in 

bullying incidents are as follows: having fewer friends and lower quality friendships; negative 

peer perceptions and social rejection; lacking some social skills that would help in avoiding or 

coping with bullying; and some characteristics of a disability, such as clumsiness or a stammer or 

poor hearing, may make someone an easy target for those who enjoy bullying others (Hinduja & 

Patchin, 2007).  
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 Students with intellectual/learning disabilities. The study by Didden, Scholte, 

Korzilius, Moor, Vermeulen, O’Reilly, Lancioni, (2009) explored the characteristics and 

frequency of cyberbullying in a sample of youth (12-19 years old) with intellectual disability 

and/or developmental disorders. This study found significant associations between cyberbullying 

and IQ, type of disorder (ADHD, ASD), self-esteem and depressive feelings, and frequency of 

computer use. There was a negative correlation between being a victim of internet bullying and 

self-esteem and a positive correlation between being a victim of internet bullying and depressive 

feelings. That is, the more often a student was victimized via the internet, the less self-esteem 

and more depressive feelings they reported.  

 This study’s findings demonstrated that cyberbullying is prevalent among students with 

an intellectual and developmental disability in both inclusive and special education settings. 

Didden et. al. (2009) highlighted that dealing with bullying and cyberbullying in a school for 

students with developmental disabilities may be challenging. An approach is needed in which 

students, teachers, and parents work together. Teachers should become more aware of the issue 

of bullying via electronic tools for students with developmental disabilities. Programs should be 

developed for the identification, remediation, and prevention of cyberbullying in special 

education schools. It appears that these students are especially in need of specific programs in 

which they are being taught how to navigate the internet and other electronic tools.  

 Obese children. Bacchini, Licenziati, Garrasi, Corciulo, Driul, Tanas, and Valerio 

(2015) researched how often overweight children are victims of bullying. They found that there 

was a high involvement of children with serious obesity in the dual role of bully-victim, which 

has the greatest psychosocial consequences among the bullying roles. This study gave an insight 
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into how physical appearance is associated with incidents of bullying. It highlighted the need to 

fight biases which can lead to bullying among children.  

 Students with autism. According to Carter (2009), students identified as having needs 

associated with autism and associated spectrum disorders face numerous challenges related to 

social interpretations, interests, and varied learning styles. Additional challenges are related to 

how they are or are not accepted by their peers. Carter (2009) found that 65% of parents reported 

peer victimization of their child with Asperger syndrome characteristics. Other situations of 

victimization included physical abuse, being ostracized by not receiving invitations to parties, or 

by being the last one picked for team participation. 

 In similar fashion, Sterzing, Shattuck, Narendorf, Wagner, and Cooper (2012) examined 

the impact of bullying and autism spectrum disorders for students 13-16 years of age and found a 

prevalence for the victimization of 46.3%, perpetration usually associated with fighting back at 

14.8%, and both victimization and perpetration at 8.9%. The study points that students 

characterized by autism spectrum abilities may more likely to experience bullying incidents in 

their life as compared to the other children.  

 Gifted learners. High academic achievers and gifted learners might also serve as targets 

for incidents of bullying at similar rates (Peters & Bain, 2011). Peterson and Ray (2006) 

examined responses of 432 eighth graders and concluded that 11% were repeatedly victimized at 

the hand of a bully, with most of the incidents occurring during their sixth-grade year. They 

reported their more common experiences were related to name calling and being teased about 

their appearance. This study also indicated that gifted males were bullied 10 times more often 

than gifted females. Researchers hypothesized five themes associated with incidents of bullying 

and bullying victimization. In summary, these themes are related to a unique vulnerability, 
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perceived external factors, and assumed responsibility towards resolution, associated distress by 

nonphysical bullying, improved coping strategies developing over time, and the possibility for 

gifted bullies to change their behaviour.  

Bullying from Teachers’ Perspectives 

 According to Koo (2007), how one perceives bullying is based upon one’s character, 

family background, community, or the times. Perceptions are also influenced by one’s definition, 

an expectancy of how bullying victims behave, and the assumption of normal developmental 

social reactions or the so-called “rite of passage” that might otherwise be thought of as bullying 

(Mishna, Pepler, & Wiener, 2006). To this point, this literary review about the prevalence of 

bullying has been based on research studies providing the point of view of students and parents. 

Researchers now turn to teacher perceptions of bullying compounded by existing variables in 

their learning environments.  

 The study by Eden, Heiman, & Olenik‐Shemesh (2013) perceived the perceptions, 

beliefs, and concerns of teachers about cyberbullying as well as the influence of their 

professional background on their attitudes towards cyberbullying. Findings of this study 

indicated that around 72% of educators were concerned regarding cyberbullying. In the study’s 

findings, there was a noticeably low level of teachers’ confidence in their ability to manage 

cyberbullying problems. Other findings of the study showed that around 86% of teachers 

suggested that schools need a strict policy regarding cyberbullying and specified a strong desire 

by teachers to learn in depth about cyberbullying. Many teachers reported that students complain 

to them about cyberbullying and some highlighted that they were themselves bullied in 

cyberspace.  
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 The current research was designed to view the bullying scenarios in inclusive classrooms 

through the teachers’ lens. Troop-Gordon and Ladd (2015) explained that examining teachers’ 

views regarding aggression and bullying is critical as there is a correspondence between 

teachers’ beliefs and the strategies they implement in the classroom. Apart from the direct 

emotional-social impact, bullying has an impact on the learning process, thus it challenges 

teachers as well. Consequently, teachers and educators are on the front line in dealing with many 

forms of adolescent aggression, including bullying. So, the teachers’ understanding level of these 

issues set their efficacy to respond to it and prevent bullying.  

The study by Williford (2015) also highlighted the same concerns related to bullying 

from the perspectives of certified and especially non-certified staff members. It was the primary 

study to look for non-certified teachers’ attitudes towards bullying. It concluded that non-

certified staff are largely excluded from schools’ anti-bullying training that makes them 

incapable to respond to bullying incidents. According to Williford (2015), another concern was 

regarding the negative outcomes of bullying incidents. It is important to develop an intervention 

at school. Prior to this, there is a need to train teachers, particularly noncertified staff so that they 

can effectively respond to bullying among students. 

Conclusion 

 This chapter provided a review of the literature about the bullying phenomenon in 

schools. The researcher discussed all types and prevalence of bullying. The types of bullying 

differ greatly; however, the effects of the behaviours are very similar. Due to the impact that 

bullying has on society and schools, there are specific responses by society, schools, 

administration, parents, teachers, and students that the literature proves to be beneficial and 

harmful. The literature regarding the bullying rate among school children provided an overview 
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and reason to why the researcher chose this topic for research. To conclude, although bullying is 

a very challenging issue that has greatly impacted the development of children in both the school 

and home context, it has the potential to be eliminated if schools, teachers, parents, and society 

members work together against it. The next chapter will explain the research methodology used 

to further this research. 
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Chapter Three: Methodology and Methods 

This chapter explores the selected research design, displaying how the research study was 

fulfilled. Information presented includes a description of the participants and the recruitment 

process. In this section, the method of data collection in the study is considered. Furthermore, 

detailed descriptions of the operational measures are described. The chapter concludes with a 

brief explanation of the statistical methods employed to analyze the data.  

Purpose and Rationale of the Study 

The aim of the present study was to learn more about teachers’ perspectives about 

bullying. This study focused to explore their attitudes or beliefs, the way they recognize and 

handle, and how they prevent the incidences of bullying in their school environment. It is a 

quantitative survey study that examines the perceptions of teachers and other support staff, such 

as education assistants, in inclusive schools across India, with respect to their opinions about 

bullying among school children with or without special needs. This study has investigated 

teachers’ attitudes or beliefs about bullying, teachers’ ability to identify whether bullying 

incidents occur as well as teachers’ ability to cope with bullying by using current bullying 

prevention, treatment programs, and strategies with diverse students with or without disabilities, 

regardless of academic standing. 

Research Design 

This investigation used a survey research design to examine the perceptions of school 

teachers in India, regarding the bullying behaviours of students. In this study, only one 

population was studied/surveyed. This study attempted to address the following primary research 

questions: 

Question 1. What are Indian school teachers’ attitudes or beliefs about bullying? 
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Question 2.  How confident are Indian school teachers currently in recognizing and 

handling the issues of bullying? 

Question 3. How do Indian school teachers perceive their role in preventing or 

responding to all kinds of bullying incidents? 

Survey research was selected in order that inferences to the larger population of teachers.  

 A quantitative approach such as online survey was an appropriate method for this study 

because it makes it easy to understand this phenomenon. The use of an online survey with 

respect to school teachers also allowed for many individuals from the population to be studied 

across the nation in an inexpensive and rapid manner, due to its cost-effectiveness and enhanced 

confidentiality and security. The researcher purposefully selected individuals and sites in this 

study. By using this approach, it was easy to collect and analyze the data.  

Instrument Design  

A survey instrument was used for the participants to answer the research questions. The 

survey is mentioned in the appendix A. The rationale for selecting this instrument was that the 

surveys are a very common method for assessing large sample groups like teachers to ascertain 

personal opinions and beliefs. The survey was made by using Google Forms. The first portion of 

the survey included a questionnaire that solicited demographic information: current position, 

years of experience in the current position, and geographical location of the school district (i.e., 

urban, suburban, rural). The second section of the survey contained questions pertaining to 

school teachers’ perceptions regarding the current bullying awareness. The survey contained 

five-point Likert questions; (Strongly Agree, Agree, Neither Agree nor Disagree, Disagree, 

Strongly Disagree); and three-point Likert questions; (Yes, No, Maybe/Not sure). Similar 

bullying surveys have been developed to assess teacher and student perceptions of bullying by 
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Rigby and Olweus. Besides this, this survey was developed by the researcher based on the 

objectives of the current research and the knowledge she has drawn by reviewing the literature in 

the field of the bullying research. Participants were requested in the survey to complete 

demographic information and to answer questions about bullying. The survey contains 26 

questions and responses are based on a Likert-type scale. Data were collected using the Likert-

type scale and were analyzed using Pearson correlation and a one-way ANOVA.  

Content Validity 

Evidence of content and construct validity for the instrument was provided. Content 

validity has been considered a significant factor to consider when developing an instrument, as it 

provides the researcher with a method of understanding how well a set of items measures the 

complexity of a concept or variable that is being studied, as well as information regarding how 

well the instrument adequately measures the intended perceptions of the respondents (Nardi, 

2006). The following process was followed to establish content validity (Robles-Pina et al., 

2004):  (a) the items were aligned to the literature on bullying, and (b) the items were sent to one 

professional in the field of bullying for expert opinion. Suggestions from expert were 

incorporated into the instrument. To establish construct validity, the structure of the 26 items was 

identified using factor analysis. The survey questionnaire was administered to the participants by 

sending them through email.  

Reliability/Validity   

 Regarding content validity, items were modified or added to the survey based upon the 

literature review contained in Chapter Two. The Vancouver Island University Instructional 

Review Board and the university professor who was assigned as helping hand for this study also 

assessed the content and face validity of this instrument and any recommended changes by the 
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committee were made to the final survey format. These procedures were helpful for making the 

results more reliable as well as valid.   

Human Subjects Approval 

The Vancouver Island University Instructional Review Board considered the proposed 

survey and all research procedures. A human subject’s letter of approval granted permission to 

conduct this research on October 17, 2019 (refer to Appendix F). The letter of approval can be 

found in Appendix D. 

Data Collection Procedures 

Over the course of two semesters and under the supervision of a university professor, the 

researcher collected data for this study. This study applied a quantitative methodology in data 

collection and analysis. The survey was mailed electronically to selected schools’ principals in 

India. Prospective survey respondents received soft copies of the survey (see Appendix A), as 

well as the participant consent form (see Appendix C). The participant consent form introduced 

the researcher, outlined the purpose of the research, provided an approximate time (10 minutes) 

it would take to complete the survey, and provided contact information for the researcher if the 

respondents had any questions or concerns. All the participants were able to access to the web-

link of the survey. The participants were informed that the process was completely voluntary, 

and that no compensation would be given to individuals who participated in the study. The time 

frame for data collection occurred for approximately three weeks (i.e., Oct 2019 to Nov 2019). 

Once the time frame that permitted participants to have access to the instrument was no longer 

available, the researcher reexamined the survey settings. This precaution was to ensure that the 

platform would no longer allow additional responses to be submitted. 

Sample (Population) 
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The target population was comprised of classroom teachers and educational assistants in 

India. The selection for the sampled population was determined by counting the number of 

teachers who were teaching in the inclusive schools. This total count included 81 classroom 

teachers and education assistants. The school teachers were surveyed through sending an email, 

including a web-link of the survey to the official site of the schools. 

Data Analysis 

 At first, the collected data were appropriately coded and entered into an excel sheet. First, 

the data were analyzed to reflect the frequency distributions and percentages describing the 

individuals who returned the survey. Besides this, the frequency distributions and percentages 

were presented for each and every statement that was asked in the survey. Second, the analysis of 

the data was done using SPSS (Statistical Package for Social Sciences, version 23) software. 

Simple percentages were calculated to analyze the survey results. We also disaggregated data on 

basis of location of the school, participants’ occupation, and years of experience to determine the 

relationship of bullying with different demographic variables. Lastly, Pearson correlations and 

ANOVA were run and analyzed in order to answer the research questions. In order to measure 

the correlations among pairs of variables the Pearson product-moment correlation coefficient 

was carried out. Applying one-way analysis of variance was one of the best options to analyze 

the collected data because in this study there were more than two groups. Using ANOVA, it was 

easy to compare their mean scores on a continuous variable. This study has applied between-

groups ANOVA which is used when the data has different cases in each of the groups.  

Conclusion 

The purpose of this quantitative study was to obtain information about the perceptions of 

school teachers in India regarding their knowledge of bullying behaviours among students. The 
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survey was distributed to the teachers electronically. Validity and reliability levels were 

enhanced in this study by following the recommendations made by the thesis committee. A 

detailed discussion of the results is presented in Chapter Four. 
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Chapter Four: Findings  

The aim of the present study was to examine the perceptions of teachers and other 

support staff, such as education assistants, in inclusive schools across India, with respect to their 

opinions about bullying among school children with or without special needs. This study has 

investigated their attitudes and beliefs whether they are able to identify bullying incidents and 

can cope with them by using current bullying prevention, treatment programs, and strategies with 

diverse students with or without disabilities. This chapter is organized around three research 

questions that are stated as below: 

 Question 1. What are Indian school teachers’ attitudes or beliefs about bullying? 

Question 2. How confident are Indian school teachers currently in recognizing and 

handling the issues of bullying? 

Question 3. How do Indian school teachers perceive their role in preventing or 

responding to all kinds of bullying incidents? 

The survey contained two sections. The first section of the survey (questions 1-5 of 

survey) collected the demographic information of the participants.  Demographic data included: 

(a) years of experience as an educator; (b) current position; (c) years of experience in the current 

position; (d) location of the school; (e) the grade to which the participant teaches. Section two 

(questions 11-28 of survey) consisted of Likert scale questions that were categorized into three 

constructs. These three constructs were named on the basis of the statements falling under 

respective construct. To illustrate, the first construct named as ‘Teachers’ attitudes or beliefs 

regarding bullying’; that is the statements under this construct were acknowledging the teachers’ 

perception about bullying which was the actual objective of the first research question. Similarly, 

the construct named as ‘Teachers’ ability of recognizing and handling incidents regarding 
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bullying’; covered the main motive behind the second research question and the construct named 

as 3) ‘Teachers’ role in the prevention of bullying’; met with the purpose of the third research 

question.  

Response Rates 

For the purpose of data collection, an email that contained the link for online survey was 

emailed to the official sites of the schools. After that, the school administration or principals 

have forwarded that email to the school personnel to fill out the research survey. As reported by 

school administrations, there were 140 teachers (classroom teachers and education assistants) in 

those schools at the time of the research conducted. Among total of 140 teachers, around 58% 

completed surveys were received (N=81).  

Demographic Data 

The survey was divided into two sections. Section I of the survey, questions 1 through 

5, contain the demographic data requested of the survey respondents. Demographic data 

included: (a) years of experience as an educator; (b) current position; (c) years of experience in 

the current position; (d) location of the school; (e) the grade to which the participant teaches. 

There were 81 participants who sent the survey back. There were four independent variables in 

the study: current position, experience in current position, school location, and teaching 

experience. The gender information was not collected. Section II of the survey, there were 20 

statements based on the three research questions to get teachers’ perception on bullying.  

The experience in current position was removed as a variable of consideration as there 

was not much considerable difference as compared to their teaching experience. Also, the 

participants who were on education assistant position were considered as the classroom teachers 

as there were only eight education assistant respondents in comparison to the 73 classroom 
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teachers’ respondents in the sample. The information collected about the grade to which 

participants teach was eliminated because that information did not bring any enough useful 

correlation or results with the research questions. The reason behind this was the inappropriate 

depiction of the grade mentioned by the participants. For example, a participant mentioned that 

he/she is teaching to 4th to 8th grade whereas another participant stated he is teaching to 6th and 

9th grade. Due to variation in the responses it was hard to categorize the data into groups. Thus, 

teaching experience, and school location served as the independent variables under review in this 

study. 

Years of Experience as an Educator 

This study also collected data about the years of experience of administrators, school 

counselors, and school psychologists. Specifically, respondents were asked how long they had 

been employed in a school setting and were given the following response options: 1–5 years; 6–

10 years; 11–15 years; 16–20 years; 21–25 years; and 26 or more years. The frequencies and 

percentages for the demographic variable of years of school experience are reflected in Table 1. 

Table 1 

Frequency and Percentage of Occurrence for Years of Experience in Schools 
Years Employed in a School 

Setting 
Frequency 

 
Percent 

1-5 years                                                                      
6-10 years    
11-15 years    
16-20 years    
21-25 years    
26 or more years 

55 
15 
7 
2 
2 

N/A 

67.9% 
18.51% 
8.64% 
2.46% 
2.46% 
N/A 

 

Interestingly, among total respondents the highest number of respondents in the 1-5-year 

category, indicating that they had been in the school setting for that length of time.   

Current Position of the participants  
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The survey also elicited responses in which participants were asked to specify the 

length of employment in their current position. The participants were given the following 

response options: Classroom Teacher and Education Assistant. The data showed that the greatest 

number of respondents (90.12%) reported that they had been employed as Classroom Teacher 

whereas the lowest number of the respondents (9.87%) reported that they had been employed as 

Education Assistant. The frequencies and percentages for the demographic variable of current 

position of the participants are reflected in Table 2. For the data analysis, both participants’ 

groups were combined as one because the Education Assistants who respondents were minimal 

proportion of the total responses. Therefore, both groups were emerged as one.  

Table 2 

Frequency and Percentage of Occurrence for the Current Position in the School Setting  
Current Position in a School 

Setting                     
Frequency 

 
Percent 

Classroom Teacher 
Education Assistant   

73 
8 

90.12% 
9.87% 

 

Years of Experience in Current Position 

The survey also elicited responses in which participants were asked to specify the 

length of employment in their current position. Respondents were asked how long they had been 

employed in their current position and were given the following response options: less than one 

year; 1–3 years; 4–10 years; 11–15 years; and 16 years or more. The frequencies and percentages 

for the demographic variable of age are reflected in Table 3. 
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Table 3 

Frequency and Percentage of Occurrence for Years of Experience in Current Position 
Years Employed in Current Position     Frequency                                    Percent 
Less than one year      27    33.33% 
1-3 years       25    30.86% 
4-10 years       17    20.98% 
11-15 years       8    9.87% 
16 or more years      4    4.9% 

 

Interestingly, among all the respondents the highest number of respondents in the less 

than 1-year category, indicating that they had been in their current position for that length of 

time.  

The Location of the school 

To add to it, respondents were also asked about the location of the school(s) where they 

served. Response options included: in an urban or city area; in a suburban area; or in a small 

town or rural area. The frequencies and percentages for the demographic variable of school 

district location are reflected in Table 4. 

Table 4 

Frequency and Percentage of Occurrence for the Location of the School 
Location                      Frequency                                    Percent 
In an urban or city area  28    34.56% 
In a suburban area    33    40.74% 
In a small town or rural area   20    24.69% 

 

Data analysis procedure  

For the purpose of data analysis, the constructs were made based on the research questions. 

The three constructs were made representing to the three ideas based on the three-research 

questions. The first construct referred to the compiling the six statements those represent to the 

Research Question I that highlighted the idea of ‘Teachers’ Attitudes or Beliefs regarding 
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Bullying’. So, for the reader to make easily understandable the first construct was named as 

Attitudes/Beliefs. All those six statements are listed below. 

1. I feel that Bullying is a problem at my school. 

2. Bullying is normal, adolescent behavior.     

3. Physical Bullying is a problem at my school.   

4. Verbal Bullying is a problem at my school.               

5. Relational Bullying is a problem at my school.          

6. Cyberbullying is a problem at my school.          

Similarly, the second construct represented to the assembling 10 statements regarding the 

Research Question II. The second construct emphasized on ‘Teachers’ ability of Recognizing 

and handling incidents regarding Bullying’. For the analysis and presentation of the data, it was 

named as “Recognizing Bullying’. All the 10 statements listed below: 

1. I have seen students bullying in my classroom.          

2. I know that who the bullies are in my class.     

3. I observe more bullying among boys.                         

4. I observe more bullying among boys with special needs.  

5. I observe more bullying among girls.                         

6. I observe more bullying among girls with special needs.                    

7. I feel that it is important for a teacher to help victims.  

8. My colleagues have talked to me about the student who bully others. 

9. I have referred students who are bullied to the counselor.  

10. I have called the parent of the bully.                           
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In the same fashion, mentioned to the amassing 4 statements regarding the Research 

Question III.  The third construct give emphasis on ‘Teachers’ Role in the prevention of 

Bullying’. For the analysis and presentation of the data, it was mentioned as ‘Preventing 

Bullying’. All the 4 statements listed below: 

1. I have independently researched bullying as concerning to my grade level student. 

2. My school has a bullying policy.                               

3. My school has offered/provided training for implementing its bullying prevention 

programs and bullying policies.                                

4. I have made my students aware of school policy regarding bullying.  

Converting the statements to the corresponding constructs made it easy to apply Pearson 

correlation and ANOVA to find out if there is any significant correlation among variables or 

groups. 

Teachers’ Attitudes or Beliefs regarding Bullying 

Research Question 1. What are Indian school teachers’ attitudes or beliefs about bullying? 

Hypothesis I: The attitudes of Indian school teachers regarding understanding the mechanisms 

of bullying. 

Research Question I was answered by using responses to the 6 perception statements (1-6) 

contained in the Section II of survey instrument. As mentioned earlier, for the data analysis 

process, it was named as ‘Attitudes/Beliefs’. Respondents were asked to respond to those six 

statements which considered their attitudes regarding bullying among school children. Responses 

on a Likert scale ranged from 1 = Strongly Disagree to 5 = Strongly Agree. For this research 

question to be answered we have to look at the frequencies of the teachers’ answers related to the 

6 perception statements of the questionnaire (See Table 5).  
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Table 5 

Teachers’ Attitudes or Beliefs Regarding Bullying           N=81  
                                                                                              SD      D     None      A      SA     NR 

1. I feel that Bullying is a problem at my school.           8      38        21        10        1       3 
2. Bullying is normal, adolescent behavior.   3       33        19        11        2       2  
3. Physical Bullying is a problem at my school.            4       52        14         8         0       3 
4. Verbal Bullying is a problem at my school.               3       36        17        21        2       2 
5. Relational Bullying is a problem at my school.         5       59        12          3         0      2 
6. Cyberbullying is a problem at my school.                 10      52        10         6          1     2 

Note: SD (Strongly Disagree), D (Disagree), None (Neither Agree nor disagree), A (Agree), SA 
(Strongly Agree), NR (No Response) 
 

The teachers’ findings were mixed concerning the perception that bullying was a problem 

at school. Overall, nearly 59% teachers agreed (disagree=38, 8=strongly disagreed) that bullying 

was not a problem and 25% were undecided, agreed, or strongly agreed with the perception of 

bullying being a problem at school. This finding revealed that a major proportion of all teachers 

are reported that there is not any bullying at the school.  

Acknowledging teachers’ perceptions regarding types of the bullying they observed most 

frequently (see table 5). Verbal bulling emerged as the most common type of bullying observed 

by teachers at all levels followed by physical, cyberbullying and relational bullying.   

Teachers’ ability of Recognizing and handling incidents regarding Bullying 

Research Question 2. How confident are Indian school teachers currently in recognizing and 

handling the issues of bullying? 

Hypothesis II: The ways and ideas the teachers have adopted to identify and handling the 

incidents of bullying. 

This research question was answered by using responses to the next 10 perception statements 

(7-16) contained in the section II of survey instrument. This was named as ‘Recognizing 

Bullying’. Respondents were asked to respond to those ten statements which considered their 

perception or knowledge regarding recognizing and handling the bullying incidents among 
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school children. Responses on a Likert scale ranged from 1 = Strongly Disagree to 5 = Strongly 

Agree. For this research question to be answered we have to look at the frequencies of the 

teachers’ answers related to those 10 perception statements of the questionnaire (See table 6).  

 
 
 
Table 6 

Teachers’ Ability of Recognizing and Handling Incidents Regarding Bullying           N=81  
 SD D Neither A SA NR 

1. I have seen students bullying in my 
classroom.          

2. I know that who the bullies are in my 
class*.     

3. I observe more bullying among boys.                         
4. I observe more bullying among boys 

with special needs.  
5. I observe more bullying among girls.                         
6. I observe more bullying among girls 

with special needs.                   
7. I feel that it is important for a teacher to 

help victims.  
8. My colleagues have talked to me about 

the student who bully others. 
9. I have referred students who are bullied 

to the counselor.  
10. I have called the parent of the bully.                           

8 
 
 
 
2 
2 
 
5 
5 
 
4 
 
3 
 
3 
 
0 

34 
 
 
 

22 
27 
 

43 
36 
 
8 
 

26 
 

29 
 

20 

13 
 
 
 

17 
23 
 

17 
20 
 
4 
 
7 
 

12 
 
8 

24 
 
 
 

32 
21 
 

14 
14 
 

47 
 

43 
 

31 
 

41 

0 
 
 
 
6 
6 
 
0 
4 
 

18 
 
2 
 
6 
 

12 
 
 

3 
 
 
 
3 
2 
 
2 
2 
 
0 
 
0 
 
0 
 
0 

Note: SD (Strongly Disagree), D (Disagree), Neither (Neither Agree nor disagree), A (Agree), 
SA (Strongly Agree), NR (No Response) 
 
There was one statement for which responses were collected on Likert Scale ranged from 1= Yes 
to 3= Not Sure (See Table 6.1).  
 
Table 6.1 

Teachers’ Ability of Recognizing and Handling Incidents Regarding Bullying             N=81  
 Yes No Not Sure NR 

*I know that 
who the bullies 
are in my class 

36 28 14 3 
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The overall perceptions by teachers are that they believe that they strive to create a bully 

free environment for their students. In total 53.8% teachers agreed (disagree=34, 8=strongly 

disagreed) that they did not notice any bullying incident in the classroom and 46% were 

undecided, agreed, or strongly agreed with the perception of observing bullying incident in the 

classroom. Teachers reported that they know the bullies in their classroom with 46% yes 

responses over 36% no responses. Coming to gender analysis, Interestingly, school teachers 

identified boy students to be bullies more so than girls. This perception was same when it comes 

to the boy and girl students with special needs.  

Nearly 80% of teachers perceive it is important to help victims of bullying. Over half of 

the teachers surveyed (45/81) reported that they talked about the student who bullied others. 

Counselor referrals for victims of bullying were considered as a significant step by teachers as 

45% of teachers have directed victims to the school counselor. The total of 65% teachers have 

called the parents of a student who have bullied (12 strongly agreed and 41 agreed).   

Teachers’ Role in the prevention of Bullying 

Research Question 3. How do Indian school teachers perceive their role in preventing or 

responding to all kinds of bullying incidents? 

Hypothesis III: The strategies that Indian school teachers have adopted to prevent and handle 

the incidents of bullying. 

This research question was answered by using responses to the 4 perception statements (17-

20) contained in the section II of survey instrument. This was named as ‘Preventing Bullying’. 

Respondents were asked to respond to those six statements which considered their perception or 

knowledge regarding bullying among school children. Responses on a Likert scale ranged from 1 

= Yes to 3 = Maybe. In order for this research question to be answered we have to look at the 
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frequencies of the teachers’ answers related to those 4 perception statements of the questionnaire 

(see Table 7). 

Table 7 
 
Teachers’ Role in the prevention of Bullying                          N=81 

 Yes No Not 
Sure 

NR 

1. I have independently researched bullying as concerning 
to my grade level student. 

2. My school has a bullying policy.                               
3. My school has offered/provided training for 

implementing its bullying prevention programs and 
bullying policies.                                

4. I have made my students aware of school policy 
regarding bullying.  

50 
 

37 
 
 

40 
 
 

62 

31 
 

27 
 
 

26 
 
 

19 
 

0 
 

17 
 
 

15 
 
 
0 

0 
 
0 
 
 
0 
 
 
0 

 

Interestingly, more than half of the teachers responded that they are able at creating a 

bully free environment because they search for the bullying intervention by their own when they 

are concerned. About 45% of teachers have reviewed school policy. Further, almost 50% of 

teachers feel that the administration has provided them bullying training to cope with the 

bullying incidents. Most interestingly, a majority of teachers have reviewed school policy with 

their students which is developed for bullying prevention.  

Pearson correlation  

As SPSS was carried out for the collected data analysis, in order to measure the 

correlations among pairs of variables the bivariate Pearson Correlation was the best method to 

apply. Here, the considerable pairs of variables were Teaching Experience of the participants and 

the three constructs. The relationship between Teaching Experience and ‘Attitudes/Beliefs’ and 

‘Recognizing Bullying’ was investigated using Pearson product-moment correlation coefficient. 

Preliminary, analyses were performed to ensure no violation of the assumptions of normality, 
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linearity, and homoscedasticity. The results of the Bivariate Pearson Correlation are shown in the 

below table. 

Table 8 

Pearson Correlations 
Scale Years of 

Experience 
Attitudes/ 

Beliefs 
Recognizing 

Bullying 
Preventing 
Bullying 

Years of 
Experience 

1 -0.74 0.83 -0.35 

Attitudes/ 
Beliefs 

 -- 0.679* .192 

Recognizing 
Bullying 

  -- 
 

.004 

Preventing 
Bullying    

   -- 

Note: *p<0.01 
  

As in the table shown above, the Pearson correlation coefficient (0.679) indicating a 

positive correlation ‘Attitudes/Beliefs’ with ‘Recognizing Bullying’. Though, there is a large 

correlation between the two variables because the value of Pearson correlation coefficient is 

above 0.01, suggesting quite a strong relationship between ‘Attitudes/Beliefs’ and ‘Recognizing 

Bullying’.  

In a nutshell, there was a strong and positive relationship between the two variables, r = 

0.679, N = 81, p <0 .01, the attitudes or beliefs of teachers associated with the more awareness 

level of the teachers regarding bullying and handling these incidents.  

A One-way Analysis of Variance (ANOVA) 

Applying one-way analysis of variance was one of the best options to analyze the 

collected data because in this study there were more than two groups. Using ANOVA, it is easy 

to compare their mean scores on a continuous variable. This study has applied between-groups 
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ANOVA which is used when the data has different cases in each of the groups. It was surprising 

that applying ANOVA has brought up some unexpected findings.  

Here, one-way between-groups ANOVA was used for one independent variable that was 

the Location of the school with three groups; Group 1 (urban or city area school) Group 2 

(suburban school), Group 3 ( small town) and the dependent continuous variable were the three 

hypothesizes (Attitudes/Beliefs, Recognizing Bullying, Preventing Bullying). One-way ANOVA 

was helpful in finding whether there are significant differences in the mean scores on the 

dependent variable across the three groups. The exact value of those differences was found by 

using Post-hoc tests.  

The presented table of ANOVA (See Table 9) was about the between groups and within 

groups sum of squares, degrees of freedom and mean squares etc. Here, the considerable thing is 

the Sig. value. For all three groups the value of Sig. (p) is less than .05 which means there is 

significant difference somewhere among the mean scores on dependent variable for the three 

groups. This statistical significance of differences between each pair of groups is provided int the 

table 10 labelled Multiple Comparisons which gives the results of the post-hoc tests.  

Post-hoc Test 

As in overall ANOVA, we found a significant difference that is the Sig, value was less than 

.05. The table of post-hoc tests (See pp. 71) describes exactly where the differences among the 

groups occur. In that table, we found that the mean difference is significant at the 0.05 level. In 

the results presented above, only group 1 (urban or city area) and group 2 (suburban area) are 

statistically significantly different from one another. That is, the location urban or city area group 

and suburban area group differ significantly in their responses towards the three main objectives 

of the study (Attitudes/Beliefs, Recognizing Bullying, Preventing Bullying) 
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Calculating Effect Size 

Eta squared =sum of squares between groups/ total sum of squared 

The resulting value for the construct ‘Attitudes/Beliefs’ was 0.1, for ‘Recognizing Bullying’ 

was 0.1, and for ‘Preventing Bullying’ was 0.079. According to Cohen’s terms (1988, pp. 284-7) 

would be considered as a small effect size. Cohen classifies 0.1 as a small effect, 0.6 as a 

medium effect and 0.14 as a large effect.  

Overall, A one-way between-groups analysis of variance was the good way to explore the 

impact of the location of the school in relation with ‘Attitudes/Beliefs’, ‘Recognizing Bullying’, 

and ‘Preventing Bullying’. The participants were divided into three groups, according to the 

location of the school (Group 1: an urban or city area, Group 2: suburban area, Group 3: A small 

town or rural area). There was a statistically significant difference at the p < .05 level in three 

groups for ‘Attitudes/Beliefs’  is F (2, 74) = 4.14, p = 0.2, for ‘Recognizing Bullying’, is F(2, 75) 

= 4.19, p = 0.1, for ‘Preventing Bullying’ is F (2, 78) = 3.3, p = 0.4. Despite reaching statistical 

significance, the actual difference I mean scores between the groups was small. The effect size 

calculated using eta squared was for ‘Attitudes/Beliefs’ is 0.1, for ‘Recognizing Bullying’ was 

0.1 and for ‘Preventing Bullying’ was 0.07. Post-hoc comparisons using Tukey HSD test 

indicated that the mean score for ‘Attitudes/Beliefs’ for group 1 (M = 2.27, SD = .39) was 

significantly different from Group 2 (M = 2.64, SD = .594). Similarly, for ‘Recognizing 

Bullying’, post-hoc test showed significant difference between Group 1 (M = 2.70, SD = .484) 

and Group 2 (M = 3.14, SD = .685). In the same fashion, for ‘Preventing Bullying’, post-hoc test 

demonstrated considerable difference between Group 1 (M = 1.80, SD = 554) and Group 2 (M = 

1.45, SD = .544). For all three constructs, Group 3 did not differ significantly from either Group 

1 or 2.  
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Conclusion 

In summary, this chapter presented the demographic results as well as the results of teacher 

perceptions about preschool bullying. The teachers’ answers in the present questionnaire implied 

that the teachers have different opinions regarding the mechanisms of bullying. More 

specifically, they consider verbal bullying as more serious than physical bullying, relational 

bullying, and cyberbullying. This is an interesting finding and calls into question the notion of 

bullying mostly being physical in nature. They reported that they are capable in identifying the 

bullies in their classroom. When it comes to the gender, most of the teachers were disagreed to 

the probability of bullying incidents among both girls and boys. To add to it, mostly teachers 

responded that they do not frequently find any bullying activity specifically with the children 

with special needs. Similarly, the most preferred methods of dealing with the bullying situation 

were on the individual level, and they were informing their students about bullying prevention 

programs on their own. It was found that teachers are updated with any information such as 

training programs, bullying interventions regarding bullying and they are able in mentioning to 

their students on the subject of the school policy or rules against bullying. All of these highlights 

indicate that Teachers’ enough knowledge regarding bullying and following school anti-bullying 

policy, they are able to make their school environment free of bullying and providing the safe 

environment to the students. 
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Chapter Five: Conclusion  

In the previous chapter were stated the results as outcomes of the questionnaire data 

considering the teachers’ attitudes towards the crucial issue of bullying. In this chapter, the reader 

will find some critical discussion on the research results and rethinking of the present study in 

relation to existing research. This chapter is organized around three research questions that were 

presented in previous chapters. The chapter discusses the significant findings of this study while 

comparing the results to the related literature. Furthermore, the limitations and strengths of the 

study, as well as suggestions for further research, will be discussed. 

Discussion of the Findings 

The three research questions for this study examined aspects of bullying at school from 

teachers’ lens. The first research question includes information about the teachers’ attitudes or 

beliefs regarding understanding the mechanisms of bullying. The second research question 

includes information about the ways and ideas the teachers have adopted to identify and handling 

the incidents of bullying. The third research question includes information about the strategies 

that school teachers have adopted to prevent and handle the incidents of bullying. Here by, the 

results of each research question will be discussed in detail and an insight will be provided how 

those results are significant.  

Research Question I 

The first research question examined the attitudes or beliefs of Indian school teachers 

regarding bullying. It was hypothesized as the attitudes of Indian school teachers regarding 

understanding the mechanisms of bullying. This was named as ‘Attitudes/Beliefs’. Based on the 

survey findings, around 59% of school teachers felt that bullying is not a problem at their school. 

This finding is substantial because around 44 % of the school teachers were undecided about 
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their response regarding the statements which were acknowledging their awareness level 

regarding bullying. The significant number of teachers (36/81) consider bullying is not a normal 

or adolescent behavior. Not only this, among four kinds of the bullying, verbal bullying was 

emerged as the most observed type of bullying followed by physical, cyberbullying and 

relational bullying. Verbal bullying may include but is not limited to intimidating threats, put-

downs, cruel joking, teasing, or name calling. Some teachers may have indicated verbal bullying 

as a common form because it was the easiest to identify.  

Research Question II 

The research question two examined the confidence level or ability of the Indian school 

teachers in recognizing and handling the incidents of bullying. It was hypothesized as the ways 

and ideas the teachers have adopted to identify and handling the incidents of bullying. This was 

named as ‘Recognizing Bullying’. Based on the findings, around 52 % of the school teachers 

were undecided about their responses to the statements which were acknowledging their ability 

to identify the bullying incidents and the way they used to cope with such incidents. It was 

reported that equal number of the school teachers were disagreed and agreed with proposal of 

judging their ability towards bullying concept which is around 24 %. The data showed that most 

of the teachers did not consider bullying as a problem at their school so they might have not 

experiencing frequent cases of bullying in their classroom or school, which make them uncertain 

that what they would do if face any such incident. Interestingly, school teachers recognized boy 

students to be bullies more so than girls. This perception was same when it comes to the males 

and females’ students with special needs. Overall, we had only 11 participants who had more 

than 10 years’ experience of teaching. This small percentage could be the reason that it did not 

bring considerably result.  
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Research Question III 

The research question three investigated the role of the Indian school teachers in the 

prevention of school bullying. It was hypothesized as the strategies that Indian school teachers 

have adopted to prevent and handle the incidents of bullying. This was named as ‘Preventing 

Bullying’. Remarkably, more than half of the teachers responded that they are successful at 

creating a bully free environment because they search for the bullying intervention by their own 

when they are concerned. About 46 % of teachers have reviewed school policy. Further, exact 

half percent of the teachers feel that the administration has provided them bullying training to 

cope with the bullying incidents. Most interestingly, a majority of teachers (76 %) have reviewed 

school policy with their students which is developed for bullying prevention. Most of the 

responses depicted that teachers are updated with any information such as training programs, 

bullying interventions regarding bullying and they are successful in mentioning to their students 

on the subject of the school policy or rules against bullying. The findings of this section have 

supported the findings under ‘Attitudes/Beliefs’ where we found that teachers don’t consider 

bullying as a major problem at school. This could be based on the school policy against bullying.  

Pearson correlation 

 The relationship between Teaching Experience and ‘Attitudes/Beliefs’ and ‘Recognizing 

Bullying’ was investigated using Pearson product-moment correlation coefficient. As in the table 

8, the Pearson correlation coefficient (0.679) indicating a positive correlation ‘Attitudes/Beliefs’ 

with ‘Recognizing Bullying’. Though, there is a large correlation between the two variables, r = 

0.679, N = 81, p <0 .01, suggesting quite a strong relationship between ‘Attitudes/Beliefs’ and 

‘Recognizing Bullying’.  
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Unexpected Finding 

The analysis of variance (ANOVA) was made to find out the differences in teachers’ 

attitudes and anti-bullying strategies of teachers from geographical areas. Although, geographical 

differences were not mentioned as a relevant variable anywhere in the literature review or the 

research questions, however, this analysis has brought up significant geographical differences.  

Besides this, overall ANOVA found a significant difference among group 1 (urban or city 

area) and group 2 (suburban area). That is, the location urban or city area group and suburban area 

group differ significantly in their responses towards the three constructs regarding bullying. The 

detailed illustration of the results has described in the Chapter Four. The visual illustration of 

ANOVA analysis is presented as table of ANOVA (See table 2).  

Limitations 

The limitations of the study included a disproportionate amount of teacher participation 

from both schools. Three teachers did not complete the portion of the survey regarding Teachers’ 

ability of Recognizing and Handling incidents regarding Bullying. This information may have 

greatly impacted the findings under ‘Recognizing Bullying’. In Chapter Two, a recent study 

conducted in 2017 in India, “Bullying, Cyberbullying and Pupil well-being in Schools: 

Comparing European, Australian and Indian Perspectives,” showed that 77% of school children 

in India experienced online or offline bullying compared to 50% of UK and 65% in France 

(Mohan, 2017). However, this study has brought quite different results from the prevalence 

reported by Mohan (2017). One rationale for the different results of both studies can be that the 

current research was limited to just two schools of India. The results might have shown the 

similar results as reported by Mohan (2017), if the more schools would have participated from 

the different geographical areas of India. The reason behind this can be the differences in the 
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methodologies used in the two studies. If a different method of selecting participants had been 

utilized, one that would have captured an equal number of participating teachers per school site, 

the researcher believe that the results could have been more conclusive concerning teachers’ 

perceptions of bullying behavior. However, it is very unlikely that any other method of 

participant selection could have been used. Out of necessity, participants were recruited on a 

voluntary basis. Gender information was not collected. If gender-based data would have been 

collected, data analysis would have shown more clearly the dichotomy of gender. The length of 

the survey may have deterred participation. Teachers may have chosen not to participate in the 

survey because of the completion time involved. It was evident because few teachers have not 

completed some portion of the survey which has greatly impacted overall results. 

Recommendation for Further Research 

The present study produced significant and non-significant findings that can provide 

insight for future studies. While the current study did not take gender of teachers into 

consideration, gender of teachers could possibly influence their perception regarding bullying. 

The researcher suggests that further research be done to determine if teachers’ gender influences 

their perception of bullying. Convenience sampling would be necessary. Understanding teacher 

perceptions of bullying at schools in the context of teacher gender deserves an in-depth 

investigation as indicated from the findings of this study. A comparison study of teachers’ and 

students’ perceptions of bullying is also recommended to find what the two distinct groups 

perceived to be accurate concerning school bullying.  

Recommendations for Practice 

 The aim of the present study was to learn more about teachers’ perspectives about 

bullying. This study focused to explore their attitudes or beliefs, the way they recognize and 
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handle, and how they prevent the incidences of bullying in their school environment. The present 

study contributes to existing literature focusing on the bullying phenomenon. This research also 

adds a new extent to the body of literature, especially to the Indian literature of bullying, as there 

were very few studies recovered that studied the perspectives of Indian teachers in reference to 

bullying. Specially, findings of this study fill in gaps within the literature as this study 

emphasized Indian teachers solely, and their perspectives of bullying. This empirical study also 

included a diverse participant pool from India, which is another distinctive and discriminating 

feature of the research generated. Results from the current study provide implications for future 

research and for incorporating teachers across another nations into bullying intervention and 

prevention methods. 

Conclusion 

Bullying occurs at every school and in every grade. No school is exempt. It was 

necessary to survey a school or more from Punjab, India to understand the perception of bullying 

in a complete fashion by teachers of Punjab, India. It was not surprising to find that some 

teachers perceived bullying to be problematic while others did not. Teachers with different 

teaching experience agreed and disagreed that bullying was a problem. The results of the 

‘Recognizing Bullying’ were not significant, indicating that teachers were ambivalent whether 

they are able to identify the bullying incidents or enough capable to cope with such incidents. 

The results of ‘Preventing Bullying’ were very interesting. Most of the responses illustrated that 

teachers are enough responsible and keep themselves updated with any information such as 

training programs, bullying interventions regarding bullying and they are successful in keeping 

to their students aware on the subject of the school policy or rules against bullying. At last, I 

would say I am not convinced with the results of the ‘Recognizing Bullying’, if I consider their 
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responses towards ‘Awareness/Knowledge’ and ‘Preventing Bullying’ which indicates that they 

know what Bullying is, they reported verbal bullying as common form among four types of the 

bullying as well as their schools have policy or rules against bullying. 
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Appendix A: Survey 

Perceptions of Teachers regarding Bullying Behaviours among Students 

Section I: Demographic Information  

Please answer the following questions: 

1.  How long have you been employed in a school setting? (Check ONE response) 

o 1-5 years 

o 6-10 years 

o 11-15 years 

o 16-20 years 

o 21-25 years 

o 26 or more years 

2.  What is your current position? (Check ONE response) 

o Classroom Teacher 

o Education Assistant  

3.   How long have you been employed in your current position? (Check ONE response) 

o Less than 1 year 

o 1-3 years 

o 4-10 years 

o 11-15 years 

o 16+ years 

4.  Is your school located….? (Check ONE response) 

o In an urban or city area 

o In a suburban area 
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o In a small town or rural area 

5. What grade do you teach? ________ 

Section II 
 
Please circle your answer using the provided scale 
Strongly Agree (SA)   Agree(A)         Neither agree nor disagree          Disagree(D)      
Strongly Disagree(SD) 
 

1. I feel that bullying is a problem at my school 
 

SA   A  Neither agree nor disagree  D  SD 

 
2. Bullying is normal adolescent behaviour. 

 

SA  A  Neither agree nor disagree  D  SD 

 
3. Physical bullying is problem at my school. 

 

SA  A  Neither agree nor disagree  D  SD 

 
4. Verbal bullying is problem at my school. 

 

SA  A  Neither agree nor disagree  D  SD 

 
5. Relational bullying is problem at my school. 

 

SA  A  Neither agree nor disagree  D  SD 

 
6. Cyberbullying is problem at my school. 

 

SA  A  Neither agree nor disagree  D  SD 
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7. I have seen students bullying in my classroom. 
 

SA  A  Neither agree nor disagree  D  SD 

 
8. I know that who the bullies are in my class(es). 

 

SA  A  Neither agree nor disagree  D  SD 

 
9. I observe more bullying among boys.  

 

SA  A  Neither agree nor disagree  D  SD 

 
10. I observe more bullying among boys with special needs.  

 

SA  A  Neither agree nor disagree  D  SD 

 
11. I observe more bullying among girls. 

 

SA  A  Neither agree nor disagree  D  SD 

 
12. I observe more bullying among girls with special needs.  

 

SA  A  Neither agree nor disagree  D  SD 

 
13. I feel that it is important for teacher to help victims of bullying.  

 

SA  A  Neither agree nor disagree  D  SD 

 
14. My colleagues have talked to me about the student(s) who bully others. 

 

SA  A  Neither agree nor disagree  D  SD 



BULLYING AMONG STUDENTS WITH OR WITHOUT SPECIAL NEEDS                                       
  

 
 

61 

 
15. I have referred students who are bullied to counselor. 

 

SA  A  Neither agree nor disagree  D  SD 
 

16. I have called the parent of the bully.  
 

SA  A  Neither agree nor disagree  D  SD 

 
17.  I have independently researched bullying as concerning to my grade level student. 

 

Yes       No 

 
18. My school has a bullying policy. 

 

Yes    No   I don’t know/not sure 

 
19. My school has offered/provided training for implementing its bullying prevention 

programs and bullying policies? 
 

Yes    No   I don’t know/not sure 

 
20. I have made my students aware of school policy regarding bullying. 

 

Yes       No 
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Appendix B: MAIL SURVEY INVITATION COVER LETTER 
Aug 3, 2019 

Dear School Professional, 

My name is Mandeep Kaur and I am a Master program candidate in the Special Education 

Program at Vancouver Island University, Nanaimo, BC, Canada. I am currently conducting 

research on the bullying practices amongst school children, the effectiveness of anti-bullying 

programs with this population, and how the administration handles discipline in these cases. This 

topic is critically important to learn about the aspect of bullying and provide recommendations 

for future study. 

I am requesting the participation of your school and school personnel (classroom teachers and 

education assistants) to complete the online survey that will include questions about their 

perceptions of bullying. This survey will take approximately 10 minutes of your valuable time.  

If you decide to participate, the following process will be followed: 

• You will provide a short letter to me indicating your agreement to conduct the study in 

your school. 

• Once this project has been approved by the Research Ethics Board of Vancouver Island 

University, then you will send the electronic survey link that will include consent form on 

the first page to the school personnel.  

Taking part in this study is voluntary and your responses will be kept confidential. If you agree 

to participate, you will not receive any compensation for participating in this research. However, 

your participation is very much appreciated because your responses could provide a service to 

improve overall student well-being and safety in the future.  

If you have any questions or wish to know more about this research project, you may telephone 

me, Mandeep, at XXX-XXXX or contact me by e-mail: email@email.com 
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Additionally, my dissertation advisor’s name is Dr. Nancy Norman and she can be reached at 

XXX-XXXX or contact her by e-mail: email@email.com 

Thanks for your assistance with my research project. 

Sincerely, 

Mandeep Kaur 
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Appendix C: Participants’ Consent Form 

Date: 2019/10/20 

Application No: 100080 
Please consider joining us for this important study! 

Please note: This form is for your information only; you do not need to sign it or send it 

back to me. 

Project Title: Teachers’ perceptions regarding bullying among school children with or without 

special needs. 

Investigators:  Dr. Nancy Norman Email: email@email.com Phone: XXX-XXXX 

                          Mandeep Kaur Email: email@email.com Phone: XXX-XXXX 

Department:  Education 

Date:  20 Oct 2019 

Dear school teachers, 

We are conducting a research study investigating teachers’ and education assistants’ knowledge 

and perceptions of bullying among diverse school children in Punjab, India, and would like to 

invite you to participate in this important work 

Purpose: 

This work concerns the safety of school children in the school environment. Bullying has 

become an increasingly growing problem, placing the health and safety of the students at risk. 

Bullying presents one of the greatest health risks to children, youth, and young adults in our 

society today. I am looking for teachers’ knowledge and perceptions regarding bullying who are 

dealing with diverse children in inclusive schools of Punjab, India. My purpose behind shaping 

this study is to see what the teachers know about the bullying concept, its different forms, and 
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what different kinds of approaches they and their school authorities consider in eliminating this 

alarming issue.   

Participant recruitment and selection:    

In order to participate in this study, you must be over 20 years of age and be either a current 

classroom teacher or an education assistant at an inclusive school in Punjab, India. 

What will I be asked to do? 

Participants in this study will go through this consent form first so that they can have an idea 

about the purpose behind conducting this study. I have provided a brief overview of the study, 

review the nature of research in terms of your rights as participants and the confidential nature of 

the collected data through online questionnaire.   

It is expected that the completion of the online survey will take approximately 10 minutes to 

complete. The location of the filling out the online questionnaire will be at your organizations in 

India or you can choose the location that works best for your schedule.  

Your Participation: 

Participation in this research study is completely voluntary and you will be free to withdraw at 

any time until the time questionnaire is not submitted and for any reason without penalty.  

You can make changes to your responses until the time you do not hit the submit button. Please 

be aware that once you have submitted your questionnaire, your withdrawal from the study is no 

longer possible. Refusal to participate or withdraw/drop out after agreeing to participate will not 

have an adverse effect or consequence on your employment.  

As it is just stated that your participation is voluntary, you can skip any question(s) that you are 

not willing or don’t feel comfortable to answer. 

The data collected during the survey completion may be used in the research findings. 
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In addition, your participation in this study is confidential. If you consent to participate in this 

study, you have not waived your right to legal recourse in the event of research-related harm. 

What type of personal information will be collected? 

You will be filling an online questionnaire, so anonymity and confidentiality will be mandated, 

and your participation will not be known to others outside of your school personnel. You will not 

be asked to fill out your any personal information such as age, nationality etc. The identifiable 

name of your school and region of the school will be kept anonymous in the findings of the study 

or in the publications. 

The information we collect will be securely stored in a password-protected computer file. In 

addition, all data collected for this study will be destroyed after a period of two years (July 

2021). 

Are there benefits if I participate? 

It is expected that there may be indirect benefits to the school authorities and school teachers as 

this study will add to their knowledge concerning bullying among school children.  

Are there risks if I participate? 

The risks of participation are expected to be none or minimal. In addition, in order to maintain 

confidentiality and your privacy as participants, all data will be managed by only the Principal 

Investigator (Nancy Norman) and Co-investigator (Mandeep Kaur). It is unlikely that you will 

experience any harm or discomfort while participating in the study; however, as participation is 

voluntary, you may answer some or all the questions and are free to withdraw from the study at 

any time before you submit your questionnaire. 
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What happens to the information I provide? 

The results will be utilized by the researcher to write the masters’ thesis.  The primary data will 

be kept for two years in a password-protected computer file. After the completion of the data 

collection process, all data will be securely destroyed. 

We expect to provide presentations describing the findings. As well, you will be provided access 

to any published research materials (articles/book chapters). 

Alternatives to Participation for Similar Benefits   

If you choose not to participate in this study, you will be able to access the study’s written 

publications.   

Privacy and Confidentiality: 

Google Forms (https://www.google.com/forms/about/) is being used to collect your survey 

responses. Questionnaire data will be stored on Google Forms’ Spreadsheet whose server is in 

California, USA, and thus is subject to Google Forms data privacy policies and foreign 

legislation. For information on Google Forms privacy policy, see 

https://policies.google.com/privacy?hl=en-US.   

Although there will be no identifiable information collected from or about participants on the 

online questionnaire, all data collected will be deleted from Google Forms within two years after 

completion of data collection. Further, no personally identifiable information regarding the 

computer used to participate in the questionnaire will be collected, including Internet Protocol 

(IP) addresses.  

Google Forms stores data on servers located outside of Canada; data provided by the participants 

will not be protected by Canadian privacy legislation and may be accessed by foreign 

government/s in accordance with its/their laws. 
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Involvement in this study is confidential in terms of consent to participate.  

All data collected will be kept confidential. Completed consent forms, the filled questionnaires 

will be kept in a password-protected computer file.  

The data will be kept in a password-protected file for two years until the data will be destroyed. 

Anything that you say or do in the study will not be shared with anyone else. If the researchers 

report on this study through presentations or published articles, no names or identifiable 

comments will appear as part of these reports or articles.  

Statement of Potential Conflict of Interest 

There are no known conflicts of interests between the researchers, the research collaborators, or 

potential participants.   

Persons to Contact 

If you want to talk to anyone about this research, please contact the principal investigator, Nancy 

Norman, at email@email.com If you have concerns about the participants’ rights or treatment in 

this study, please contact the Scholarship, Research, and Creative Activity Office at XXX-XXX-

XXXX or Chris Turner (Research Ethics Officer) at XXX-XXX-XXXX. 

Acceptance of this form: 

Your participation in this research study is completely voluntary. You have the right to withdraw 

from the research study at any time before the completion of the survey. 

This consent form explains the research study you are being asked to join. You are not required 

to sign or send this form back to the researchers through any means. It is just for your record. In 

case, in future if you want to access the publications of the present study then you can easily 

contact to the investigators through the information provided above.  
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Table 9 

One-way ANOVA 
  Sum of       

Squares 
       df Mean                

Square 
         F         Sig. 

Awareness/ 
Knowledge 

Between 
Groups 
Within 
Groups 
Total  

2.050 
 
18.306 
 
20.356 

        2 
 

74 
 

76 

   1.025 
 

.247 

     4.144         .020 

Recognizing 
Bullying 

Between 
Groups 
Within 
Groups 
Total  

3.019 
 
27.003 
 
30.021 

2 
 

75 
 

77 

1.509 
 

.360 

       4.192         .019 

Preventing 
Bullying 

Between 
Groups 
Within 
Groups 
Total  

1.929 
 
22.452 

 
24.381 

2 
 

78 
 

80 

      .965 
 

        .288 

       3.351         .040 
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Post Hoc Tests 

Dependent 
Variable 

(I) Location (J) Location Mean 
Difference (I-J) 

Std. 
Error 

Sig.   

        
Awareness/ 
Knowledge 

1.0 2.0 -.371* .131 .016   

  3.0 -.134 .150 .645   
 2.0 1.0 .371* .131 .016   
  3.0 .237 .144 .233   
 3.0 1.0 .134 .150 .645   
  2.0 -.237 .144 .233   

Recognizing 
Bullying 

1.0 2.0 -.434* .158 .021   

  3.0 -.386 .178 .084   
 2.0 1.0 .434* .158 .021   
  3.0 .048 .171 .958   
 3.0 1.0 .386 .178 .084   
  2.0 -.048 .171 .958   

Preventing 
Bullying 

1.0 2.0 .357* .138 .031   

  3.0 .179 .157 .494   
 2.0 1.0 -.357* .138 .031   
  3.0 -.178 .152 .474   
 3.0 1.0 -.179 .157 .494   
  2.0 .178 .152 .474   
          

* The mean difference is significant at the 0.05 level. 
 

 


