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Abstract 

Some children with Autism Spectrum Disorder (ASD) are not receiving adequate education in 

our school system.  One of the main reasons for that is a lack of teacher efficacy.  Many teachers 

are not confident when educating children with ASD and not prepared in their teacher training 

programs.  One of the main factors correlated with teacher efficacy is education and experience.  

Two areas that are lacking for the majority of teachers.  For my project, I chose to create a 

workshop for elementary school teachers with the goal of raising their teacher efficacy when 

working with students who have ASD.  The workshop will include an overview of ASD, discuss 

evidence-based practices that they can try in their classrooms, preventative strategies for 

behavior management, and important ways to improve engagement.  The goal of this project is to 

improve teacher’s overall confidence level when interacting with children with ASD. 
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Chapter 1 

Introduction 

Purpose of Project 

 In Canada, the prevalence rate of children diagnosed with ASD has increased by 15% in 

the last 6 years (Centers for Disease Control and Prevention, 2018). ASD is a 

neurodevelopmental disorder that results in deficits in behavioral, social and communication 

skills (Cappe, Smock, & Boujut, 2016).  Children with ASD have immense difficulty when 

communicating their wants and needs which can result in inappropriate or challenging behaviors.  

These behaviors can be anything from refusing to do a certain task, to physical aggression. 

Children who have ASD have a wide variety of ways to express themselves and it is important to 

find the cause of the behaviors that are more challenging in order to discover ways to minimize 

them.  Additionally, children who have ASD have immense difficulty interacting with their peers 

appropriately.  They often struggle to develop positive relationships and have a difficult time 

processing non-verbal cues.  This can make it challenging in a classroom setting due to the fact 

that school requires a large amount of social interaction.  It is essential that we establish an 

inclusive environment in our school system to allow all students in our classrooms to succeed.  

Historically, children who have ASD were educated in segregated classrooms.  They 

were put into separate classrooms as their typically developing peers and educated by a special 

education teacher with an alternate or modified curriculum.  Recently, with the inclusion 

movement, more children who have behavioral, social, and communication challenges are being 

placed in inclusive education classrooms. This shift towards inclusion has brought on many 

difficulties for teachers due to the diverse needs in their classrooms, and the majority of teachers 

are not prepared to support students with these complex needs.  For children with ASD, 
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difficulties in the classroom can arise because they often get dysregulated, have difficulty 

communicating their wants and needs, lack inhibitory control, and have a hard time interacting 

with their peers.  If a child is dysregulated in the classroom, it is extremely difficult for them to 

be able to complete any task asked of them.  It is essential that we, as educators, are aware of 

their emotional needs and supply them with the necessary tools to best support them.     

With the shift towards inclusion, teachers in the school system are struggling with how to 

effectively educate children with ASD in their classrooms.  In a typical classroom environment, 

it can be extremely difficult to engage with children who have ASD.  It is challenging for 

children who have ASD to sit still for long periods of time during activities and participate with 

the rest of their classmates.  It has been found that children with ASD spend more than half of 

their time while in school dysregulated and not engaged in classroom activities (Sparapani, 

Morgan, Reinhardt, Schatschneider, & Wetherby, 2016).  Children who have ASD not being 

engaged in activities is a huge concern because it makes it extremely difficult for the students to 

learn the material being taught in class.  Low engagement can also cause students with ASD to 

feel disconnected in the classroom and isolated from the rest of the class.   

A critical issue identified resulting in low classroom engagement is a lack of teacher 

efficacy.  Teacher efficacy is a teacher’s belief in their own ability to help their students achieve 

success.  It is one of the key factors correlated with student achievement.  Past research has 

found that teacher efficacy and experience is directly connected to success for children with ASD 

in schools (Cappe et al., 2016).  Despite this, there is an abundance of teachers that have low 

self-efficacy. One reason proposed for this lack of confidence is an absence of training for 

current teachers and with pre-service teachers. Teacher training programs are not putting enough 

emphasis on the topics of special education and ASD.  Furthermore, many current teachers lack 
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education about modifying and adapting lesson plans and have had very minimal experience 

with children with ASD throughout their career.  With that in mind, it is essential that we 

understand how teachers feel about educating students who have ASD and what their self-

efficacy is.  

Justification for Project 

The goal for my research project is to improve the overall educational experience for 

children with ASD.  In my professional career, I have witnessed many classroom environments 

that included a child who has ASD.  Some of these environments were extremely positive, and 

others were not.  One of the main differences between these environments was the way the 

primary teachers interacted with the children who have ASD.  The majority of my professional 

career, as a Behavior Interventionist, has been centered around working with children with ASD, 

doing different types of interventions and helping with transitions into the school system.  I 

believe that it is extremely beneficial for students with ASD to be included in regular education 

classrooms.  However, the experience of children with ASD in our inclusive classrooms is not 

always positive.  It is my goal to improve the classroom environment for children with ASD.   

One major issue that I have witnessed while participating in classroom activities is a lack 

of interaction between the primary teacher and students with ASD in the class.  I spent a week 

assisting a seven-year-old girl, Anna (pseudonym), who has ASD in her transition to a new 

school and witnessed very minimal interaction between the primary teacher and the child.  The 

majority of the interaction occurred between the child and her educational assistant.  When I 

went back to the school 3 months later, the child still did not seem to have a relationship with the 

main teacher and seemed to be disconnected in class.  Alternatively, I witnessed another situation 

where a student with ASD, Ben (pseudonym), was in a regular classroom and the primary 
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teacher was very involved in helping the student understand concepts and planned many 

modifications and activities around the interests of that child.  This was a huge difference from 

Anna’s (pseudonym) classroom environment.  Ben was extremely engaged in classroom 

activities and had a very positive relationship with the classroom teacher.  The main difference 

between these teachers seemed to be their overall confidence when interacting with the child and 

the amount of effort they were willing to put in.  

Children learn best when they feel a sense of belonging in the classroom and have 

developed a positive relationship with their primary teacher.  It has been proposed that one 

possible reason for this lack of interaction, could be low teacher efficacy.  Past research has 

found that many teachers in our schools have low confidence when it comes to educating and 

interacting with students who have ASD.  One reason for this could be a lack of experience and 

training about children who have ASD.  Education in preservice teacher training programs about 

children with ASD is minimal and many do not include any direct experience with students who 

have difficulties in the classroom.  Additionally, teachers in British Columbia do not have 

enough planning time to adapt their lesson plans or resources to help support them.  The last 

critical issue that could be contributing to low teacher efficacy is a lack of collaboration with 

other school personnel.  Support from Resource Teachers and Administration would allow for 

teachers to feel confident about their abilities and allow them to share their ideas on how to 

handle challenging situations.   

In order to improve the school environment for our students with ASD, it is necessary to 

increase the amount of training and experience teachers have about ASD.  They need to feel 

comfortable and confident interacting with all children in their classrooms and it is our job, as 

teachers, to support them in that.  
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Improving Teacher Efficacy 

Education and experience. Education is a major factor on the confidence that teachers 

have.  The more education a teacher has, the more confident they are in their ability to help their 

students learn new skills.  In regard to educating children with ASD, it is necessary for teachers 

to have specific training about ASD.  In our teacher training programs now, there is very 

minimal coursework about special education, specifically ASD.  In order to improve the 

likelihood of our new teachers having high teacher efficacy, it would be extremely beneficial to 

incorporate education about various types of special needs throughout their coursework.  In 

addition, teachers generally have a higher sense of self efficacy the longer they have been 

teaching.  Exposure to various situations in classroom settings help teachers develop their skills 

and feel more comfortable in future situations.  With this in mind, if we included a practicum 

concentrated around special education in teacher training programs, teachers could have a higher 

self-efficacy when they begin teaching and be able to develop it over time. 

Resources. Resources are another aspect of our education system that is lacking in some 

areas.  Getting enough personnel to allow for teachers to have the right amount of support in the 

classroom can be challenging at times.  If schools had adequate support every day, we could 

schedule in time for teachers to plan their lessons with modifications and adaptations and allow 

for more one on one time with the primary teacher and specific students.  We could also afford to 

acquire specific technology to aid in students learning and support their communication. These 

strategies would allow for teachers to feel more comfortable as they would have more planning 

time and more resources in the classroom to help them succeed.  

Collaboration. Collaboration is key if we want to establish an inclusive environment in 

schools and is extremely beneficial when trying to increase teacher efficacy.  Collaborating with 
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colleagues who might think about situations in an alternative way than you do could allow for 

teachers to gain insight into problems and find different solutions.  Additionally, co-teaching in 

the classroom has been shown to be beneficial for teachers and students.  Students have been 

found to have higher academic success, and teachers who actively participate in co-teaching have 

reported a higher sense of self efficacy due to the support they receive in the classroom (Corona, 

Christodulu, & Rinaldi, 2017). 

Overview of Project 

Teacher efficacy has been shown to be low in many of the teachers in our school system.  

Due to this, the goal for my project is to increase teacher efficacy when working with students 

diagnosed with ASD.  Giving teachers strategies and the confidence to work with children who 

have ASD has the potential to help them work with many other students who have challenging 

behaviors.  In order to improve teacher efficacy when interacting with children with ASD, I am 

going to develop a workshop for teachers about ASD and different strategies they can use in the 

classroom.  The workshop can be implemented at school professional days to approximately 30 

teachers at a time.  It will be three hours long and include a background about ASD, an overview 

of evidence-based practices and multiple interactive activities.  By providing them with an 

interactive training workshop, with hands on activities, we will be able to increase their 

confidence level, therefore improving the classroom environment for children with ASD. 

Guiding Question  

How will educating teachers about children with ASD improve their efficacy in future 

interactions with students in a classroom environment?  

 

 



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

7 

What is Special? 

 This project is important for the field of special education because it has the potential to 

improve the learning environment for children who have ASD in our schools.  It is focused on 

improving the environment for individuals who have ASD rather than on trying to improve their 

challenging behaviors. If we set our classrooms up for success, we will be able to put more time 

into teaching all of the students in the class, and less time managing challenging behaviors. It is 

up to the teachers to provide all of our students with an inclusive environment that fosters 

maximum engagement and creativity.  The workshop I am developing has the potential to 

improve teacher efficacy and their ability to interact with the students who have ASD in their 

classrooms. It will focus on improving engagement for our students with ASD and the 

importance of creating a positive relationship with every one of their students. 

Definition of Terms 

Teacher Efficacy: the belief that a teacher holds about their ability to educate their students 

Pre-service Teachers: Individuals enrolled in teacher training programs. 

General Education Teachers: Teachers in charge of teaching general education classes. 

Autism: A neurodevelopmental disorder that results in deficits in behavioral, social and 

communication skills. 
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Chapter 2: Literature Review 

Introduction 

This literature review will be composed of two different parts, the theoretical framework and 

a literature review. It will highlight past research that outlines the need for the creation of a 

teacher workshop about children with ASD.  Past research will outline information about ASD, 

teacher efficacy, and the importance of training on the confidence of teachers.     

Theoretical Framework  

 The sociocultural theory states that people are products of their culture (Eun, 2008).  

Vygotsky stated that people are born with basic cognitive restraints that are shaped by the culture 

in which they live.  In regard to learning, the sociocultural theory stresses how adults and peers 

influence learning in addition to cultural beliefs and attitudes (Shabani, 2016).  The idea that the 

environment influences the learning of children is central to this project.  The goal of this project 

is to improve the classroom environment for students who have ASD.  If we are able to improve 

the thought process and beliefs of teachers in our classrooms, we may be able to provide a more 

enriching learning environment for our students.    

Literature Review 

This section outlines three aspects of this project: the challenges that children with ASD 

face in the classroom, why these challenges exist, and how we can improve them.  Students who 

have ASD face many challenges in the classroom, one reason for this is a lack of teacher 

efficacy.  It is important that we identify ways in which we can improve teacher efficacy about 

working with students with ASD. 

Autism in the classroom. ASD is very complex.  It includes deficits in a variety of areas 

including social skills, communication, and behavior.  Additionally, children who have ASD are 
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not all the same, they manifest the symptoms of ASD in very different ways (Cappe et al., 2016).  

Due to these complexities, having children with ASD in the classroom can be extremely 

challenging.  With the shift towards inclusion, teachers in the school system are struggling with 

how to effectively educate children with ASD in their classrooms.  In a typical classroom 

environment, it can be extremely difficult to engage children who have ASD in common 

activities.  Many classrooms are set up in ways that cause children with ASD high amounts of 

anxiety.  There are typically many activities with peers, activities that are highly stimulating, and 

activities that have time restraints. Activities which require group work can be extremely 

stressful for children with ASD.  Social skills are often lacking in our students with ASD, so they 

are likely to have trouble with cooperation, allowing others to express their opinions, and 

working as a team.  This causes anxiety for children who have ASD and ultimately can result in 

an unsuccessful classroom experience.  In addition, activities in the classroom can be extremely 

stimulating for some individuals.  If they include an abundance of movement or noise, this can 

cause a child to become dysregulated and unable to focus on the task being asked of them.  It is 

important for teachers to be aware of these challenges and ensure that they have these students in 

mind during lesson planning.  

Engagement. Many classrooms are not set up for a student who has ASD to succeed.  It 

can be challenging for children who have ASD to sit still for long periods of time during 

activities and participate with the rest of their classmates.  Sparapani et al. (2016), conducted a 

study where they looked at 196 students enrolled in kindergarten, first, or second grade and 

diagnosed with ASD.  The researchers were looking to see what their engagement was like in 

classroom activities.  After analyzing video tapes with the Classroom Measure of Active 

Engagement (CMAE), they found that participants spent more than half of their time while in 



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

10 

school dysregulated and not engaged in classroom activities (Sparapani et al., 2016).  Children 

who have ASD not being engaged in activities is a huge concern because it makes it challenging 

for the students to learn the material being taught in class.  Children with ASD do not have an 

inability to engage with activities in class, but they need to be set up for success.  Low 

engagement can also cause students with ASD to feel disconnected in the classroom and isolated 

from the rest of the class.   

Classroom teacher. Another issue presented in the classroom is that children with ASD 

have minimal interaction with their classroom teacher.  Typically, children who have ASD are 

assigned an education assistant to work alongside them in class which has the tendency to limit 

the time the student actually spends interacting with the primary teacher.  The education assistant 

can often be overpowering and act as the primary teacher, inhibiting that teacher-student 

relationship to form (Broer, Doyle, & Giangreco, 2005; Sparapani et al., 2016).  In a study done 

by Broer et al. (2005), they found that the amount of time a teacher interacts with students with 

disabilities is minimal compared to the rest of the children. Some teachers are not making a 

positive relationship with their students who have ASD.  It may require slightly more effort to 

develop a positive relationship with a child who has ASD in comparison to other children in the 

classroom.  However, it is important that the students who have ASD feel a connection to their 

primary teacher in order to establish a fully inclusive environment.  Having that positive 

connection with children allows them to feel a sense of belonging.  It gives children with ASD 

motivation to participate in activities and allows teachers to have a better understanding of what 

they need to do to provide appropriate activities to include all of the students in the classroom. In 

order for this to be the reality, it is necessary for teachers to be confident in their abilities to 

interact and educate children with ASD.    
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Teacher efficacy. This section will review teacher efficacy about educating children with 

ASD.  There are three main components that are important to know about self-efficacy; issues 

caused by teachers having low self-efficacy, why teachers have low efficacy, and what we can 

do to improve it. 

Having high self-efficacy is an important factor for teachers to make the most difference 

in their classrooms.  Self-efficacy is something that varies depending on your environment. 

Many teachers have a high self-efficacy when educating the majority of students in their class. 

However, when it comes to students with diverse abilities, the self-efficacy of teachers is not 

always as high.  When educating children who have ASD in particular, many teachers have a low 

self-efficacy (Accardo, Finnegan, Gulkus, & Papay, 2017; Anglim, Prendeville, & Kinsella, 

2018; Corona et al., 2017).  Children with ASD already have a challenging time in school, and 

teachers need to be prepared on how to properly engage every one of their students.  For children 

with ASD, low teacher efficacy affects the student’s engagement, the teacher’s ability to try new 

strategies, the amount the teacher interacts with their students who have ASD, and the 

expectations that teachers have of them.   

Low teacher efficacy. If teachers have low confidence, they are less likely to try 

innovative strategies in their classrooms (Anglim et al., 2018).  It is important that teachers are 

not afraid to make mistakes, as this prevents them from trying new ideas that have the potential 

to make a huge difference in their classroom.  Another aspect of teaching directly affected by 

teacher efficacy are the expectations that teachers have of themselves and of their students 

(Accardo et al., 2017).  Teachers with low self-efficacy have low expectations of their abilities as 

educators and low expectations for what their students can accomplish.  This can be detrimental 

to learning in the classroom because the teacher may not be pushing their students to their full 
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potential.  If teachers had a higher self-efficacy, they would have higher expectations for their 

students and would be motivated to get them to reach those expectations.   

Why do teachers have low self-efficacy? It is important to note that not all teachers have 

low self-efficacy. Furthermore, some teachers only have low efficacy when they interact with 

children with ASD.  Teachers may be completely confident in a class with 20 typically 

developing children. It is children with diverse abilities that teachers struggle to know how to 

teach and interact with.  So why in some cases do teachers not know what to do?  It has been 

found that teachers with more training in special education, and experience educating children 

who have ASD have higher self-efficacy (Accardo et al., 2017; Anglim et al., 2018; Corona et 

al., 2017; Engstrand, & Roll‐Pettersson, 2014).  This means that teachers with more education 

and direct experience with children who have ASD have higher confidence when interacting 

with students with ASD.  Overtime these teachers have learned different strategies through hands 

on experience with children with ASD.  This is a major component to why teachers have low 

self-efficacy, especially teachers that have just graduated from pre-service teacher training 

programs.  Some of these teachers have had zero interaction with children with diverse abilities 

and are not prepared to handle these challenges in their classrooms. Other reasons for low self-

efficacy include lack of resources provided by the school, and lack of collaboration. 

Building teacher efficacy can help enhance education for students who have ASD.  If we 

can help teachers be more confident when educating children with ASD they will feel more 

comfortable interacting with them, allowing them to build a positive relationship and learn how 

to use appropriate strategies when teaching them.  Increasing teacher efficacy is essential for 

establishing a fully inclusive environment in our schools.   
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Training. Self-efficacy is a major aspect of education that needs to be addressed in order 

to improve the quality of education for all students, especially those who have diverse abilities. It 

is essential that we find a variety of ways to increase teacher efficacy when working with 

children who have diverse abilities.  Increasing teacher’s education and experience is key to 

increasing teacher efficacy.  In a study done by Koh (2018), they looked at the relationship 

between education about adapted physical education (APE) and a teacher’s overall confidence 

when teaching children who have ASD.  The study included 356 university students in the 

physical education program.  Surveys were distributed before and after taking the APE classes to 

determine if there was a change in teacher efficacy.  After analyzing the data, results showed that 

students who took more APE courses, had a higher sense of self-efficacy.  It has also been found 

in additional studies that teachers with more training in special education, and experience 

educating children who have ASD have higher self-efficacy (Accardo et al., 2017; Anglim et al., 

2018; Corona et al., 2017; Engstrand, & Roll‐Pettersson, 2014).  In order to improve teacher 

efficacy when educating children with ASD and other diverse abilities, it is essential that we 

increase exposure to these special populations.   

Experience. Some teachers graduate from teacher training programs and begin teaching 

without any past experience working with students with diverse abilities.  This can make it 

extremely difficult to know how to plan lessons that compliment everyone’s strengths in the 

classroom.  Anglim et al. (2018), did a study where they looked at teachers’ thoughts on 

educating children with ASD in inclusive classrooms.  They asked six elementary school 

teachers open-ended questions in one-on-one interviews about their experience teaching children 

with ASD.  After analyzing the data, a common theme found was that the teachers mentioned a 

lack of confidence in their ability to educate children who have ASD at the beginning of their 
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careers but gained confidence as they gained more experience.  It would be beneficial for 

teachers to already have experience with children with diverse abilities when they begin 

teaching.  Providing pre-service teachers with the opportunity to gain for experience and learn 

about special populations in their teacher training programs would help provide them with a 

foundation for when they start educating students. 

Education. Education is a major factor in raising teacher efficacy.  The more knowledge 

that individuals have about a certain topic, the more confident they are able to feel.  Corona et al. 

(2017), conducted a study where they looked at the impact of training on the knowledge and self-

efficacy of teachers.  The study included 80 school professionals who received training about 

ASD, Positive behavior support (PBS) and the prevent-train-reinforce (PTR) model.  Pre and 

post training surveys were used to see if there was a change in teacher efficacy.  They found that 

the self-efficacy of the participants increased following the training sessions, and that teachers 

who had prior training in ASD and PBS had a higher sense of self-efficacy about educating 

children with ASD.  Increasing education and experience for teachers in our school system can 

increase their self-efficacy and allow them to provide a fully inclusive environment 

Benefits. There are many important reasons as to why improving teacher efficacy should 

be a priority.  A high sense of teacher efficacy allows teachers to be more creative in their 

classrooms. Teachers report that they feel more comfortable trying creative approaches to 

learning when they felt more confident in their abilities (Anglim et al., 2018). Additionally, 

teachers also feel more comfortable trying new things when they are more confident.  When 

teachers have high efficacy, they are less afraid of failing when trying a new approach.  They are 

also more likely to use effective practices with fidelity (Accardo et al., 2017).  Finally, teachers 

with high self-efficacy have higher expectations of their students.  This is important because if 
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teachers have higher expectations of their students, they are more likely to encourage their 

students to push their understandings of topics and motivate them to reach their potential. 

Conclusion  

 Past research has found that a main reason as to why students with ASD are struggling in 

the school system is because the majority of teacher have low efficacy about educating them.  In 

order to improve the school environment for students with ASD it is important that we find ways 

to improve teacher efficacy.  One way to accomplish this is by providing training specifically 

targeted to the needs of teachers in our schools. 
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Chapter 3: Project Overview and Rationale 

Guiding Question 

This thesis project is guided by the following question: 

How will educating teachers about children with Autism Spectrum Disorder improve their 

efficacy in future interactions with students in a classroom environment?  

Project Overview 

 For this project, I have developed a workshop called “The Basics of Autism Spectrum 

Disorder” with the goal of improving knowledge that teachers have about ASD.  The workshop 

includes many different components including a lecture style presentation, interactive activities, 

and supplies to be used in class.  It covers topics surrounding ASD, evidence-based practices, 

behavior management, regulation strategies, and strategies to improve engagement. The 

evidence-based practices discussed in the workshop will be peer-mediated instruction, visual 

supports, and positive behavior support. These practices were chosen carefully by doing 

extensive research on effective classroom strategies in order to maximize the knowledge learnt in 

this workshop.  The primary goal of this project is to increase teacher’s confidence when 

educating students who have ASD.  In order to accomplish this goal, the workshop will include 

practical strategies that have a high chance of being implemented in the classroom.   

 This workshop is designed to be presented to teachers of inclusive classrooms where they 

have students with diverse abilities.  The teachers attending this workshop should have a desire 

to provide an inclusive classroom and believe that inclusion is something that we can achieve. 

Ideally, these teachers will have a student with ASD in their classroom.  This, however, is not 

mandatory since the majority of the strategies taught in the workshop are helpful for all students.  

The workshop is approximately 3 hours long.  It includes a 15-minute break halfway through, 
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and a questions period at the end.  Additionally, there is a survey given to the teachers to assess 

the effectiveness and usefulness of the workshop.  It is hoped that teachers will utilize the 

strategies learnt throughout the workshop in their classrooms. 

Autism spectrum disorder. This workshop begins with a brief overview of ASD.  It is 

assumed that most of the participants that attend the workshop have a basic understanding of 

what ASD is, so the overview will be kept short. This section lasts approximately 20 minutes.  

The amount of information included about ASD is flexible depending on the pre-existing 

knowledge of the audience it is being presented to. Part 1 discusses the characteristics of ASD, 

why it is important to be aware of the challenges that they face in the classroom, and real-world 

examples of struggles faced in classroom settings.  It will also discuss what teachers can do to 

make the classroom environment better for students with ASD.  The overview of ASD consists 

of a background of the diagnosis, common issues presented in the classroom with children who 

have ASD, and an activity to activate prior knowledge.  In the activity participants have to 

discuss what strategies they are currently doing in the classroom to help their students with ASD.  

This involves a brief think-pair-share activity. Participants can choose to share the strategies that 

they are currently using in a group discussion in order to spread these ideas with their collogues 

in the room.  This activity is meant to activate their thoughts on what they currently do in the 

classroom and listen to other teachers’ ideas for how to improve inclusion for students with 

ASD.      

Evidence-based practices. This workshop highlights evidence-based practices that are 

proven to be successful when educating students who have ASD.  In the workshop, these 

evidence-based practices are explained to teachers and paired with real world examples as well 

as a model of how to use each one.  Each practice is explained on a handout which is handed out 
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at the beginning of the workshop and includes the practices and strategies talked about 

throughout the session.  This section will take approximately 45 to 60 minutes to complete 

depending on the length of the activities done by the participants.  Active participation is 

encouraged among participants to maximize their learning in a condensed amount of time.  The 

evidence-based practices that will be discussed in this section are Positive Behavior Support, 

Visual Supports and Peer-Mediated Instruction.  These evidence-based practices have been 

proven to be effective in the classroom for students with ASD in reducing undesired behaviors 

and increasing desired behaviors (Stanton-Chapman, Walker, Voorhees, & Snell, 2016; Tan & 

Alant, 2018).   

Positive behavior support is an evidence-based practice used as a school wide strategy in 

many school districts (Bradshaw, Mitchell & Leaf, 2010).  Its beliefs and goals are consistent 

with the Universal Design for Learning Framework and Response to Intervention.  There are 

three tiers which outline the level of support required.  The primary tier is designed for all 

students and staff in the school.  It outlines the importance of setting clear rules and expectations 

for the classroom, modeling positive behavior and acknowledging positive behavior. This tier is 

where about 80% of the students succeed.  We then move into the second tier which is where 

about 15% of the students in the classroom are.  These are students require a bit of extra support. 

This tier is meant to be temporary support.  The purpose is to get students who are falling behind 

caught up to be able to move back into tier one through individual and group work.  Finally, if 

tier two isn’t succeeding, the students move up to tier three.  This tier captures about 5% of 

students in the classroom and includes students who require a high level of support.  This tier 

usually involves children who have challenging behaviors and require an individual education 

plan.  The overall goal of this practice is prevention. The first step is to determine the function of 
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the challenging behavior.  Once we know why a behavior is happening, we can try to reinforce 

an alternative behavior that will give the same consequence.  By doing this, the hope is that the 

challenging behavior will reduce in frequency and be replaced by a more desired alternative 

behavior that elicits the same result.  This strategy is a class wide intervention and has been 

proven to be beneficial to all students in the class (Horner et al., 2009).  This intervention is very 

general for the entire class.  However as behaviors become more challenging, the intervention 

becomes more intensive.  The main premise of the intervention is to recognize positive behaviors 

occurring in class. 

Visual supports are the next evidence-based practice that will be outlined in the 

workshop.  Research has been found on the positive effects of using visual supports in 

classrooms for every student involved (Hume, Sreckovic, Snyder, & Carnahan, 2014; Bryan, & 

Gast, 2000).  Visual supports help improve understanding of classroom expectations, provide for 

easier transitions, frontloading, and assist in minimizing challenging behaviors for children with 

ASD (Hume et al., 2014).  Some examples of effective visual supports are visual schedules, 

first/then boards, and countdown strips.  There are different ways to use each of these strategies, 

and they can all be used for different purposes.  Additionally, these strategies can be used for the 

entire class, in small groups, or individually. There is a lot of variation and freedom when it 

comes to using visuals.  However the most important aspect is to be consistent when using them. 

Using visual supports allows for predictability.  Having a visual schedule posted in the classroom 

allows the students in the class to know what their day will look like and be able to find out what 

is next without asking the teacher.  This encourages independence and allows for frontloading at 

the start of the day when going through the schedule. Visuals have also been proven to help with 

language development and improve social interactions (Lal & Bali, 2007).  If used correctly, 
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visuals have the capacity to decrease the occurrence of multiple challenging behaviors. The idea 

is to set our students up for success. 

Peer mediated instruction was chosen as a strategy to be included in this workshop 

because it promotes social inclusion.  If we are able to empower and teach children in the 

classroom how to interact and engage with students who have ASD, research has shown that this 

can have a large effect on improving social skills (Schmidt, & Stichter, 2012).  With the 

improvement of social skills and interaction, there is a sense of belonging formed in the 

classroom which fosters the growth of knowledge and motivation (Battaglia, & Radley, 2014).  

Peer mediated instruction is also helpful for increasing engagement in non-preferred activities.  If 

a child sees their peer doing an activity, it has been shown that they are more motivated to try 

that activity (Tan & Alant, 2018).  In this training, peers are taught basic skills including, 

initiation, modeling, reinforcement and prompting.  There are many benefits to this intervention, 

one of the benefits include creating maintain contingencies for students with ASD in the 

classroom.  Positive social interactions are, in themselves, reinforcing for children.  Eventually, 

the goal is to have no other reinforcements besides the natural interactions happening every day.  

It is important to note that this strategy may not be effective for all children in every context.  

Some children are very against interacting with anyone, therefore natural contingencies may not 

be able to be achieved. 

Behavior management. This section of the workshop discusses strategies for limiting 

challenging behaviors.  One of the biggest obstacles for teachers when they have students with 

ASD in their classroom is managing challenging behaviors.  The strategies discussed in this 

section are focused on preventative strategies.  These are approaches that can be used to limit the 

behavior before it happens.  This includes setting up the environment to eliminate triggers in the 
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class and working on antecedent management (Kuo & Playnick, 2015).  Preventing the behavior 

from happening in the first place makes managing the behavior significantly easier.  Knowing 

how to minimize these behaviors will decrease the amount of time that teachers spend managing 

them.  This section will last approximately 30 mins.  

Regulation strategies. This section of the workshop looks at the different regulation 

strategies that can be used in the classroom.  Some of these strategies can be used with the whole 

class, and some are individual. Students with ASD in the classroom often struggle with staying 

regulated (Sparapani et al., 2016).  When children are dysregulated, it can be difficult for them to 

process new information and learn the material being taught in class.  It is important that we find 

ways to keep students regulated so they are set up for success.  Strategies outlined in this 

workshop include the zones of regulation, the mindful minute, and sensory strategies.  This 

section will last approximately 15 mins.  The zones of regulation is an individual strategy.  It 

focuses on having the child identify when they are becoming upset and learning how to ask for a 

break.  In order to teach children regulation strategies, it is important for them to first be able to 

identify when they are becoming dysregulated. This strategy gives children the opportunity to 

recognize when they are becoming elevated and to learn how to cope with that.  The mindful 

minute is the next strategy that can be used to help with regulation.  It is a group or individual 

activity that can be presented to the whole class, or to a small group of students.  It involves 

students taking a moment of silence to be aware of their surroundings and what is going on in the 

environment.  This strategy has been shown to be effective in calming children who are 

escalating in a certain situation.  This strategy is best utilized when transitioning from a high 

energy activity.  Sensory strategies presented to the teachers will include sensory toys, sensory 

stations and a quiet space.    
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Interactive activity. At this point in the workshop, participants are split into small 

groups.  Each group will include three to four teachers and be given a scenario about a student 

with ASD in the classroom. This activity will take approximately 30 minutes.  The purpose of 

this activity is to allow teachers to utilize the strategies they have learned throughout the 

workshop with a real-world example.  Participants will receive a scenario about a student in an 

inclusive classroom and will have to determine what strategies they can use to help this student 

succeed.  As well as plan an inclusive activity that the target student will engage in. 

Engagement. This section focuses on increasing engagement for students who have 

ASD.  The main issue presented for the education of students with ASD is a lack of engagement.  

If students are not engaged in activities, how are they expected to learn the material being 

presented to them? These engagement strategies will vary by age group and skill level.  Some 

strategies will be more effective for children in early elementary school, and some will be better 

for older students.  The majority of strategies presented also include variations so they can be 

performed at multiple age and skill levels.  The engagement strategies presented in the workshop 

include strategies that the teacher can do to adapt their lesson plans with the consideration of 

students with ASD in mind.  This section also touches on the fact that teachers need to create a 

positive relationship with their students with ASD in order to increase engagement.  It talks 

about how students are motivated to engage more with the class activities when they feel a 

connection with the classroom teacher.  This is the number one thing that is lacking for students 

in the classroom with ASD.  This section will be approximately 30 mins. 

Successful Implementation 

 Successful implementation will include a person who is trained to implement the 

workshop, participating members attending the workshop, and follow-up to see how useful the 
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strategies talked about in the workshop are in a natural setting.  It is important to have someone 

with experience working with students with ASD to implement the workshop.  Being able to 

speak from experience and draw on life examples is essential to implementing the material.  It is 

also important that the participants of the workshop actively participate in the activities and 

discussions.  Active participation is essential in order to solidify the knowledge being shared in 

the workshop.  Finally, a follow-up survey asking about the effectiveness of the workshop will 

allow for modifications to be made based on the answers from participants. 

Conclusion 

 This section went over the different components of the workshop being designed for this 

project.  It discussed what topics are discussed in the workshop, including evidence-based 

practices and behavior management strategies, and the approximate length of time each section 

will take.  The intention of this workshop is to increase the knowledge that elementary teachers 

have about students in their classroom who have ASD and increase their confidence when 

interacting with them.  It is the goal that teachers will leave this workshop with new ideas on 

how to provide a more inclusive classroom and create a sense of belonging for all of their 

students. 
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Chapter 4: Reflection and Conclusion 

Guiding Question 

How will educating teachers about children with ASD improve their efficacy in future 

interactions with students in the classroom? 

Main Findings 

Through extensive research, the most significant discovery that was found regarding the 

education of children with ASD, is that the majority of teachers have a low sense of self-efficacy.  

Specifically, when it comes to interacting to students who have ASD.  I also found that 

engagement in the classroom for children who have ASD is low.  These two issues are closely 

related in that low engagement may be a direct result of low efficacy in teachers.  Looking into 

self-efficacy in teachers more, research suggested that the reason for this could be a lack of 

training about ASD and special education in preservice teacher training programs and 

professional development.  Many teachers have never had experience working with children with 

ASD or any other disabilities which causes a low sense of confidence.  Teachers need more 

experience interacting with children with ASD in real world environments and more education to 

help raise their confidence.  

Limitations 

Throughout this project information was collected from a variety of sources to ensure that 

this project was supported by past research and testimonials from practicing professionals.  First, 

I activated my prior knowledge to help identify what issue I wanted to focus on in the school 

system.  Next, an abundance of research was conducted on the chosen topic to determine what 

past research has found.  After deciding what issues were going to be the focus of the project, I 

was able to connect with new teachers and see what they learnt in their schooling programs, as 
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well as ask them questions about what they perceived their confidence level to be.  After 

inquiring about confidence and knowledge, it became clear that there was a lack of training and 

experience being given to new teachers.  Through researching, three evidence-based practices 

were selected to be included in the workshop.  These practices were chosen because after 

consultation with the new teachers, they confirmed that these practices would be practical to 

implement in their everyday practice.   

This project could have been improved in a few different ways.  It would have been 

beneficial to do a mock presentation of the workshop in order to get immediate feedback from 

teachers about the plausibility of the strategies and to see if the workshop is informative and 

helpful.  Additionally, it would have been beneficial to have collected information from a larger 

sample size of teachers in order to see what the population here believes their confidence and 

knowledge level is in regard to ASD.  It was challenging to find empirical evidence for the 

regulation strategies discussed in the workshop although they are widely used in special 

education.  Due to this, future research could look into testing the effectiveness of these 

regulation strategies.  If there was more time, it would also be valuable to include more 

information about other common disabilities we see in the classroom.  The strategies presented 

in this workshop are very beneficial for helping children with other disabilities.  However, these 

strategies are generally targeted toward ASD due to the scope of this project.  Another aspect 

that would have been helpful to include in the workshop is videos of these strategies being 

implemented in the classroom.  Seeing a visual of the strategy in action would solidify the 

understanding of these strategies and allow the participants to see that it is possible to implement 

these in practice.  Additionally, what would make the biggest difference is being able to be in the 
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classroom with the teachers for a period of time and coaching them on how to implement these 

strategies and helping them through the strategies in real time. 

Implications 

Throughout this project, many issues have become apparent in the school system regarding 

education of students who have ASD.  It is evident that not all of our students are achieving as 

much as they can with the support we are providing them with right now.  It is important that 

these issues are recognized and steps are taken to try to improve our classroom environments.  It 

is likely that one reason for these issues is a lack of education and experience of teachers with 

students who have ASD. Due to this, many teachers have low confidence when working with 

students with ASD.  In order to raise teacher’s confidence levels, we need to provide more 

education and real-life experience for teachers with students who have ASD.  Once their 

confidence level is higher, they will be able to provide improved education in the classroom. 

Teachers.  Teachers are where real change in the classroom will happen.  They are the 

leaders in the classroom and have the ability to control the environment to set their students up 

for success.  It is vital that we raise awareness of the issues and challenges occurring in the 

classroom in order for teachers to be conscious of what they can do to make more of a 

difference.  Teachers also have the opportunity to be productive and choose professional 

development opportunities that would have a positive impact on their practice.  It may be helpful 

for some professional development opportunities to be mandatory to ensure that these days are 

successful at improving the knowledge that teachers have.  Additionally, it is essential that 

teachers are self-reflective and aware of their challenges as educators.  If we are able to 

recognize areas that we struggle, we are able to take action and work to improve those areas.  

Thus, if teachers can recognize areas where they aren’t as confident in the classroom, they will 
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be able to take steps to try to raise their confidence in certain situations. Teachers need to put a 

focus on creating positive relationships with all students in the classroom.  With many students it 

can be extremely simple to create a positive relationship with them.  For our students with ASD, 

it can be challenging to find successful ways to communicate with them and create a bond.  This, 

however, is essential for promoting engagement and active participation in the classroom.  

Teachers can also take this opportunity to be proactive and find opportunities in the community 

to help children who have disabilities.  The more real-life experience that they have, the better 

they will be in the classroom at interacting with children who have diverse abilities. 

Educational research.  Educational research has conducted an abundance of research 

regarding educating students who have disabilities and the effectiveness of different teaching 

strategies.  However, further research can be conducted on a variety of topics.  It is important 

that with the rise of diagnosis and having more kids with diverse abilities in the classroom, we 

revaluate what is being taught in teacher training programs.  It would be beneficial to conduct 

qualitative research about what recent graduate teachers wish they were taught in those programs 

and how they would improve it.  There is also a gap in research looking into the effectiveness of 

regulation strategies.  These strategies, although widely used, are not based on evidence.  If we 

were able to prove that these strategies were based on evidence, it would be easier to convince 

teachers of the importance of them.  Thus, further studies looking at the effectiveness of 

regulation strategies would be beneficial.  It is also imperative that educational research explores 

the correlation between education and experience, in relation to teacher’s confidence level in 

regard to students with ASD.  Looking at the reasons for low confidence could help us determine 

how to raise the confidence level of teachers.  In addition, this could ultimately help us improve 

the education for children who have ASD. 
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Connection 

Through research, I found that education for students with ASD is often unproductive.  I 

found that they are disengaged the majority of time in the classroom and not actively 

participating in classroom activities.  Further research suggested that this could be attributed to a 

lack of self-efficacy in teachers.  It has been found that we can raise self-efficacy through 

education and experience.  I decided to target education and create a workshop that is designed 

to educate teachers as well as making them aware of the challenges in the classroom.  The goal 

of this workshop is to raise the confidence level of teachers when working with students with 

ASD. 
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Appendix A: The Basics of Autism Spectrum Disorder 

 

 

 

BASICS OF AUTISM SPECTRUM DISORDER

LEARNING OBJECTIVES

• Gain basic understanding of Autism Spectrum Disorder

• Learn about preventative strategies

• Understand a variety of evidence based practices

• Learn about strategies to increase engagement
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“IF YOU’VE MET ONE PERSON 
WITH AUTISM, YOU’VE MET ONE 

PERSON WITH AUTISM” – DR. 
STEPHEN SHORE

WHO AM I?
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EXPERIENCE

EDUCATION



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

35 

 

 

 

 

 

OUTLINE

• Autism Overview

• Behavior Management

• Preventative Strategies

• Evidence Based Practices

• Positive Behavior Support

• Visual Supports

• Peer Mediated Instruction

• Regulation Strategies
• Zones of Regulation
• The Mindful Minute

• Engagement
• Relationship

AUTISM
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DEFINITION

• Autism is…
• A lifelong neurodevelopmental disability characterized by the 

manifestation of behavioral characteristics across multiple areas 
of functioning.

• Communication
• Reciprocal social interaction
• Restricted repetitive patterns of interest and behaviors 

(2016) Special education services: A manual of policies, procedures and guidelines

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/inclusive/special_ed_policy_manual.pdf

STRENGTHS

• Strong visual skills

• Ability to understand and retain concrete concepts and rules

• Good memory of details or facts i.e. hockey statistics, bus schedules

• Good long-term memory

• Computer and technology skills
• Musical ability or interest

• Intense concentration on preferred activities

• Artistic ability

• Mathematical ability
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COMMUNICATION Varying verbal abilities

Awkward/inappropriate speech

Delayed speech and language 
skills

Hard time with non-verbal 
communication

SOCIAL 
INTERACTION

Fail to respond to names

Low eye contact

Low play skills

Poor understanding of others 
feelings
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REPETITIVE 
PATTERNS 

Flapping

Rocking from side to side

Twirling

Fixated on single topic
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WHY IS THIS 
IMPORTANT?

• Number of children 
diagnosed is climbing

• Strategies work for all kids
• Children with autism can 

be challenging in the 
classroom

• Very capable of learning 
• 1 in 54 boys, 1 in 200 girls

ISSUES IN 
SCHOOL

Classrooms focus heavily on social interaction

Social isolation

Segregated learning

No accommodation for sensory needs

Not enough support (funding)

Sole ABA focus in schools

Inadequate approaches to engage children with 
ASD
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PAIR AND SHARE

● What are you currently doing in your classroom to help 
make it more inclusive for students with autism?

OUTLINE

• Autism Overview

• Evidence Based 
Practices
• Regulation Strategies

• Engagement
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EVIDENCE-BASED PRACTICES

Positive Behavior Support 

Visual Supports

Peer-Mediated Instruction

POSITIVE BEHAVIOR SUPPORT

• Goal is to reduce challenging behaviors

• Understand reasons for behavior 

• Provide alternative behavior 

• Proactive and preventative
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PRIMARY/UNIVERSAL 
SUPPORTS

• For all students and staff

• Set clear rules and expectations 

• Model appropriate behavior

• Acknowledge positive behavior

• Clearly define consequences

DESCRIPTIVE PRAISE

• Tell the students exactly what they are doing well

• Instead of saying, “good job Johnny”

• Ex. Wow Johnny, I love how you are asking to play 
with your friend
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SECONDARY SUPPORTS

• Students who need extra support with 
certain concepts

• Involves small group support or individual 
help

• Temporary support 

• Goal is to catch them up to primary group

TERTIARY SUPPORTS

• Students who require a lot of support

• Includes children with severe problem 
behavior

• Functional behavior analysis is usually 
involved

• Individual Education Plan

• Intensive intervention
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BEHAVIOR MANAGEMENT

Preventative Strategies

PREVENTATIVE 
STRATEGIES

WHY?
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PRACTICE

• There is a boy named Evan in 
your grade 3 classroom.  He 
is diagnosed with Autism 
Spectrum Disorder.  He has 
been hitting and biting his EA 
as well as other students. 

•What else do you need to know?

What happens after he hits and bites?

What happens before?

What are the triggers?

When does it happen most? During what activities?
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ABC’S

• A – Antecedent
• What happens before?

• B – Behavior

• C – Consequence
• What happens after?

PRACTICE

• There is a boy named Evan in 
your grade 3 classroom.  He 
is diagnosed with Autism 
Spectrum Disorder.  He has 
been hitting and biting his EA 
as well as other students. 
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A B C
Demand placed 
on Evan. 
“put your shoes 
away”

Hitting and 
biting

EA 
removes 
demand 
and puts 
shoes away

Tired
Noisy 
environment
Hungry

Setting Events

ANTECEDENT MANAGEMENT

Controlling the environment to 
limit the occurrence of challenging 
behaviors
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LIMITING DEMANDS

• Closed choices

• Pick your battles

• Make schedule

• Routines 

ALTERNATIVE BEHAVIOR

• Teach Evan an alternative behavior
• Saying he doesn’t want to put his shoes away

• Asking for a break (using words or a picture)

• Need to get same consequence
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EVIDENCE-BASED PRACTICES

Positive behavior support 

Visual Supports

Peer-Mediated Instruction

• A concrete cue paired with, or in place of, 
a verbal cue

• Used for

• Routines

• Activities

• Expectations

VISUAL SUPPORTS
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REAL WORLD 
EXAMPLES

Maps

Street signs

Calendars

BENEFITS

• Benefits all children in the classroom

• Allows for predictability

• Proven to help language development and social 
interactions

• Encourages independence 

• Helps with transitions, organization, social interactions, 
comprehension, and behavior
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EXAMPLES

• Timers

• Countdown strip

• First/Then

• Visual schedule

• Token board

• Social stories 



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

53 

 

 

 

 

 

PRACTICE

• A child is struggling to stay on task and complete 
activities in the classroom

• What strategies could you use?
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PRACTICE

• A child has a hard time participating in non-preferred 
activities and only wants to do things he enjoys

• What strategy could you use?

EVIDENCE-BASED PRACTICES

Positive behavior support 

Visual Supports

Peer-Mediated Instruction
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PEER MEDIATED 
INSTRUCTION

Learning with help of typically 
developing students

Buddy system

Children learn from observing peers

Example: help child with ASD have 
more positive interactions

BENEFITS

Helps students with ASD learn 
communication and social skills

Positive effects on academic and 
social development

Improves interpersonal relationships

Promotes inclusion
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PROCESS

• Select peerSelect

• Set up training sessions with peerTraining

• Incorporate student with ASD in training sessionsIncorporate

• Generalize skills to whole classroomGeneralize

• Monitor peer and strategies being usedMonitor
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WHAT DO THE PEERS DO?

• Can be trained to
• Initiate social interactions 

• Respond to social interactions

• Modeling

• Prompting

• Reinforcing

IMPORTANT STEPS

• Carefully select students who interact with target student

• Train multiple peers

• Encourage daily interaction

• Pick activity that models target skill
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OUTLINE

• Autism Overview

• Evidence Based Practices

• Regulation Strategies

• Engagement

REGULATION STRATEGIES

Zones of Regulation
The Mindful Minute
Sensory Strategies
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REGULATION

• What gets a child dysregulated?

• Transitions

• Exciting activities

• Difficult activities

• Exhaustion 

• Unexpected change



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

60 

 

 



THE BASICS OF AUTISM SPECTRUM DISORDER                                                              
 

 
 

61 

 

 

 

 

 

SENSORY 
STRATEGIES 

Routine

Frontloading

Breaks

Closed Choices

Clear expectations

Stations
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ACTIVITY

● Scenario

○ Genie is a 6-year-old girl with ASD.  She is in grade one in an inclusive education 
classroom.

○ Her interests include coloring, playing with a dollhouse, the iPad, unicorns and 
cooking

○ She communicates using one and two word phrases and has difficulty 
transitioning from preferred activities to non-preferred activities

○ Some behaviors that occur in class are crying, pinching, pacing around the 
classroom, holding her ears, scratching her arms and running out of the 
classroom

TASK #1

● What is the cause of the 
behavior?
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TASK #2

● What can we do to minimize the behavior?

● Can we reinforce an alternative behavior?

TASK #3

● What sensory strategies could be used to 
help set Genie up for success?
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TASK #4

● Within your group, plan an inclusive activity to do in 
class for Genie and the other students.

OUTLINE

• Autism Overview

• Evidence Based 
Practices

• Regulation Strategies

• Engagement
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ENGAGEMENT

Relationship

•How can we increase engagement and a sense 
of belonging in the classroom?
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Sense of 
belonging

Learning

Engagement

Social 
Interaction

RELATIONSHIP

Relationships are key

Bonding with children in your 
class facilitates learning

This includes kids with autism
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WAYS TO BUILD 
A RELATIONSHIP

Talk to the child

Join them in what they want to do

Find out what they enjoy

Make time to do activities with them
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Appendix B: List of Materials 

List of Materials Needed 
 

1. PowerPoint presentation 
2. Copies of Teacher handout 
3. Print out of activity scenarios and questions 
4. Paper and pens 
5. Sticky Notes 
6. White board markers/Chalk (red and green) 
7. Samples of visuals 

a. Token board 
b. Choice board 
c. First/then board 
d. Timer 
e. Countdown strip 
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Appendix C: Feedback Survey 

What did you think? 
 

Please answer the following questions as best as you can.  We value your feedback and will take 
your answers into consideration for future presentations.   
 
The presentation was engaging and interactive. 
Very Poor 1  2  3  4  5  Excellent 
 
The information presented included practical examples and useful techniques that can be applied 
in your current practice. 
Very Poor 1  2  3  4  5  Excellent 
 
The topics discussed were explained in a clear and concise manner. 
Very Poor 1  2  3  4  5  Excellent 
 
The activities were helpful to learning the concepts discussed. 
Very Poor 1  2  3  4  5  Excellent 
 
Would you recommend this presentation to others?  Yes  No 
 
Is there anything you want to know more about? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
Was there one thing that you feel was missing from the presentation? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Appendix D: Teacher Handout 
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Appendix E: Resources for Educators 

Resources for Educators 
General Information about Autism 

• Teaching Students with Autism: A Resource Guide for Schools 

https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teaching-
tools/inclusive/autism.pdf 

• Autism Speaks: School Community Tool Kit 

https://www.autismspeaks.org/tool-kit/school-community-tool-kit 
Tips on Inclusion 

• Video Series by Shelley Moore 
https://www2.gov.bc.ca/gov/content/education-training/k-12/teach/teaching-tools/inclusive-
education/videos 

• POPARD: Provincial Outreach Program for Autism and Related Disorders 

Effective Strategies for the Inclusion of Children with Autism in General Education 
Classes http://www.autismoutreach.ca/forum/effective-strategies-inclusion-children-autism-general-
education-classes 

Websites for Visual Supports 
• POPARD: Provincial Outreach Program for Autism and Related Disorders 

http://www.autismoutreach.ca/resources/downloads 
• Canucks Autism Network: Visual Supports 

https://www.canucksautism.ca/training-community-engagement/school/ 
Modules on Evidence-Based Practices 

• Autism Focused Intervention Resources & Modules (AFIRM) 
https://afirm.fpg.unc.edu/node/137 
Modules 

1. Introduction to ASD 
2. Antecedent-Based Intervention 
3. Discrete Trial Training 
4. Modeling 
5. Peer-mediated Instruction and Intervention 
6. Reinforcement 
7. Social Skills Training 
8. Visual Supports 

……………………………..Many more!

 
 


