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Abstract 

Social Emotional Learning (SEL) is the process through which children and adults recognize and 

manage emotions, create meaningful relationships and effectively solve problems. When taught 

to school-aged children, SEL has produced an impact on student grades, mental health and 

resiliency. These benefits continue on into adulthood as the tools and coping strategies learned in 

elementary school last a lifetime and generalize across situations.  

SEL is vital to the success of students both in school and later in life, but educators struggle to 

implement programs and lessons for a variety of reasons. This project seeks to help mitigate 

many of the barriers teachers face when approaching SEL with the aim of allowing educators to 

confidently integrate SEL into their everyday classroom routines. By providing an explanation of 

SEL along with accompanying activities, lesson plans and resources that can be readily 

integrated into classrooms, it is hoped that the benefits of SEL will emerge and create a more 

positive learning environment. It is also hoped that teachers will then be more willing to seek out 

specific SEL programs for their classroom use and encourage other educators to do the same. 

 

Keywords: Social Emotional Learning, effects of Social Emotional Development on student 

development, Core competencies, CASEL, guidebook. 
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Chapter 1 

Introduction  

Social Emotional Learning 

 Social Emotional Learning (SEL) is the “process through which children and adults 

understand and manage emotions, set and achieve positive goals, feel and show empathy for 

others, establish and maintain positive relationships, and make responsible decisions” (Elias et 

al., 1997, p. 2). One prominent advocate of SEL is an organization named Collaborative to 

Advance Social and Emotional Learning (CASEL), which was founded in 1994. CASEL is 

comprised of educators, researchers, and a variety of other individuals involved in child 

advocacy fields. In 1997, nine members of CASEL published the book Promoting Social and 

Emotional Learning: Guidelines for Educators (Elias et al., 1997) that defined and outlined key 

elements of SEL. Elias et al. (1997) established that there are five areas of focus that can be 

targeted to foster SEL in children and adults. The five domains are Self-Awareness, Self-

Management, Social Awareness, Relationship Skills and Responsible Decision-Making, which 

are dominant themes in a book of programs published by CASEL (2019) which emphasized the 

links between the five domains and the programs. Not all of the programs address every domain. 

The Benefits of SEL 

A review of articles and SEL programs has shown that the potential benefits of SEL are 

great. When children had a strong understanding of emotions they were more empathetic, the 

need for discipline declined, grades rose, and students became more actively engaged in learning 

and felt more positive about being at school (Bear & May, 2018; Birch & Ladd, 1998; Raver & 

Knitzer, 2002; Wong, Li-Tasng, & Siu, 2015; Zinsser, Denham, Curby, & Shewark, 2015). 

Moreover, a number of authors suggested a school wide program was incredibly important for 
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children (Cavioni, Grazzani, & Ornaghi, 2017; Domitrovich, Staley, Weissberg, & Durlak, 2017; 

Durlak et al., 2011; Taylor, Oberle, Durlak, & Weissberg, 2017). Cavioni, Grazzani, and Ornaghi 

(2017), found that regardless of race, socioeconomic background, disability, or school location, 

the implementation of a universal SEL program had a positive impact on the behaviour and 

emotional growth of students.  

Wilson and Lipsey (2007) found that universal SEL programs were a key component in 

reducing and preventing aggressive behaviour in students. Espelage, Rose, and Polanin (2015) 

found that SEL was helpful in preventing aggression and bullying behaviour in children with 

special needs. In fact, children with and without special needs benefited equally from SEL 

support. Cavioni, Grazzani, and Ornaghi (2017) found that SEL programs promoted additional 

classroom inclusivity by allowing special needs students and their classmates to work side by 

side while sharing SEL lessons. Special needs students, for example, learned how to control their 

emotions and make friends while their classmates learned to empathize with those with special 

needs and be more accepting of the struggles they faced.  

Greenberg, Domitrovich, Weissberg, and Durlak (2017) suggested that SEL programs 

affect public health. The authors found that SEL programs benefitted students both in school and 

later in life. This eventually translated into improved mental health and a reduction in the cost of 

mental health services. The authors also proposed that all schools should have a universal SEL 

program, as schools are an excellent place to implement SEL given their access to children and 

ability to build this type of program into the curriculum. They looked at SEL as something akin 

to immunization – the more children affected by the program, the better the outcomes for public 

health will be. They also suggested that any SEL program used should be done as a tiered system 
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similar to Response to Intervention, where some students are able to receive more targeted SEL 

intervention dependent on their needs. 

My Background with Social Emotional Learning 

 I initially encountered the concept of SEL during an interview for my first position in an 

elementary school. I felt woefully out of place as I had done the majority of my training and 

teaching in high schools. My district had too many substitute teachers and too few jobs to go 

around, so I began to apply for positions I felt were considerably beyond my comfort level. 

Teach children how to read? The horrors! I could analyze poetry, explain the intricate details of 

essay writing and make Shakespeare fun, but how exactly did I teach a child to read? Needless to 

say, I was nervous as I sat before the no-nonsense principal of one of the larger inner city 

elementary schools in my district. She asked me “What sorts of things do you do to support 

SEL?” and I could only stare at her blankly. What exactly was this SEL and why had I never 

heard of it? Self-doubt crept in. Why wasn’t I doing SEL in my classroom? Obviously I was a 

horrible teacher and had been failing my students from the moment I stepped into the classroom. 

After floundering a bit, I finally explained I had no idea what the acronym stood for and asked 

for some examples. My future principal graciously offered a short explanation of SEL and some 

examples of supports that were used at her school, such as wiggle chairs and a breakfast 

program. I suddenly realized that I was not failing my students. I had, in fact, been weaving bits 

and pieces of SEL into my daily teachings, but had not known there was a specific name for 

what I was doing. I just knew that when I offered my students empathy, encouraged team 

building and self-reflection opportunities and skills, my classes ran more smoothly and, most 

importantly, my students were happier.  
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 Despite my obvious misstep during the interview, I was offered the job and had the 

amazing opportunity to work in a Tier 3 school that had established a cohesive school wide SEL 

program. I was able to see how staff members contributed to the environment of the school as 

they supported the program and their students through the daily implementation of the program 

itself. I became even more fascinated by the levels of support that had been built among the 

individual classrooms, the resource room and the community.  

When I moved to other schools, I began to realize the school environments were 

different. There were no school wide SEL programs and, while some of the teachers had 

modified SEL programs in their classrooms, most seemed more inclined to foster individual 

programs for designated students rather than a full class model. At first I thought that this made 

sense. A Tier 3 inner city school would need to create extensive programs and connections to 

help support and engage a student population where the majority of students were at risk in one 

way or another. Rural or smaller schools just would not need the same interventions and 

programming. However, time and time again, I saw struggles between staff and students that had 

not been an issue at my previous school. I wondered why these schools encountered these types 

of struggles and the other did not. I began to understand how not only SEL, but a unified SEL 

school program, had managed to create an environment where many of these issues were dealt 

with quickly and efficiently. Everyone in the school knew the expectations of the program and 

their role as a part of it as the same language and strategies had been consistently taught in every 

classroom. All students were shown how to manage their bodies, how to work with others, and 

how to both identify and solve problems. It was clear to me that these new schools were not too 

small nor too rural to develop a SEL program similar to that of my previous Tier 3 school and I 
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felt the benefits could be enormous. However, I was often met with resistance whenever I 

suggested a school adopt a SEL program.  

Resistance to SEL 

With all of the benefits SEL brings to a school environment, especially the students and 

teachers in the building, why was there so much resistance to implementing and using SEL 

programs?  

A common reason for resisting SEL is a lack of time. Teachers are faced with competing 

demands that seem to grow daily and must now be careful as to how their time is expended. 

Some teachers may decide that other programs will provide a better return for the amount of time 

spent learning, developing and implementing them as compared to a SEL program. Other 

teachers had no problem with individual students taking part in a SEL program. However, they 

did not feel they had the time to teach all of their students even the basic elements of a SEL 

program (Schonert-Reichl, 2017a). Further, the students who were selected to participate in SEL 

programs were often special needs students, which reduces classroom inclusivity and can 

stigmatize those who are singled out. 

When a SEL program is implemented, teachers require training and support. Research 

showed that after SEL programs were announced, teachers did not receive adequate training and 

support and, as a result, the programs were not implemented or, when implemented, were not 

integrated into classroom lessons in a meaningful way (Jones and Bouffard, 2012; Matrinez, 

2016). 

Even if teachers wished to implement a SEL program, they might be limited by the 

number of programs available. Purchasing a program is a large commitment for a school to 

undertake given that the program may not be a good fit to address the needs of the school. There 
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are always other needs competing for scarce funding dollars and some tough questions have to 

be asked. Should the school allocate resources toward a SEL program or toward a levelled 

literacy program that is reported to be preforming miracles for struggling readers? Which 

program will address the most needs and provide the greatest returns. Which program will 

teachers support and be most likely to use?  

One solution is to purchase one copy of a SEL program and house it in a district library. 

For example, it is possible to borrow a program for a few months from my local district resource 

centre—assuming another school has not already borrowed the program—but that too has its 

drawbacks. Teachers must spend time learning the program before they can feel comfortable 

implementing it and, even if they are able to begin the program quickly, there is always the 

understanding that the program and any accompanying resources will need to be returned. This 

leaves teachers feeling rushed to implement a program and unsure of how they will continue to 

use the program once the guidebooks and assorted support accessories have left their hands. 

Worse, this process might need to be repeated each year. 

Jones and Bouffard (2012) found that one of the limitations of SEL programs was that 

they are implemented as a short-term, one lesson here or there, type of approach. The lessons in 

programs are often restrictive and teachers look to find places in their existing lesson plans in 

subjects like writing or art where they can effectively insert SEL material. Often, the SEL 

lessons are too content specific and require more preparation and direct teaching, which can 

cause teachers to struggle to find enough time to implement them. As a result, other subjects take 

priority. More time might be required to complete a math lesson and it can be found by omitting 

the SEL component. When SEL is not woven into the daily classroom practices, it is not 

consistent and easily put aside, abridged, or forgotten.  
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 It is probable that teachers will encounter little or no information about SEL through 

teacher training programs. If teachers in training are not introduced to SEL, the chances of 

supporting and implementing a SEL program diminish. Waajiid, Garner, and Owen (2013) 

considered the implications of instructing SEL in teaching programs. The researchers found if 

student teachers were given information about the benefits of SEL and taught how to effectively 

incorporate it into their teaching, they felt more confident including SEL programs in their 

classrooms when they graduated and entered the workforce. Schonert-Reichl (2017b) noted that 

the University of British Columbia has integrated SEL into its post-baccalaureate teaching 

program. This included a cohort option where student teachers can choose SEL as a focus, 

learning not only the philosophy of SEL, but how to implement evidence-based programs during 

their practicum. Schonert-Reichl (2017b) believed the inclusion of SEL in educational programs 

will allow SEL to flow more naturally into the school system as future teachers become 

cognizant of its importance. Stipp (2019) followed student teachers who received a SEL course 

and found that the course, coupled with practicum experience implementing the strategies they 

learned, offered students a better understanding of SEL and pinpointed gaps the teachers had in 

their implementation. One student teacher noted that she felt more secure in her ability to 

manage a classroom; especially a special needs classroom with a wide range of student needs in 

one area.  

I found these particular studies interesting and I had wondered if this might be a viable 

solution to increase SEL use in the future. While undertaking my undergraduate teaching degree 

10 years ago, there were no courses on SEL and, if it was ever mentioned, it was done so in a 

way that did not stand out in my memory. When I first met my Master’s cohort, I was surprised 

to learn that perhaps 40% had experienced some lessons in SEL, if not a full course devoted to 
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the subject. One of my fellow graduate students had attended the same undergraduate education 

program as I had, but a few years behind me. She seemed quite surprised when I mentioned my 

program had not included any SEL content. She assured me that during her training, she and her 

fellow students had created SEL lesson plans and worked extensively on the subject matter. 

Thus, it appears as though SEL has made an entrance into education curricula. It is also 

gratifying that our university is teaching future teachers about the importance of SEL and, 

hopefully, offering them the confidence to embrace SEL in their classrooms and schools. Today, 

when I encounter student teachers, one of the first inquiries I make is about their knowledge of 

SEL. 

Intuitive SEL 

While it is wonderful to learn that universities are beginning to teach SEL content, this 

does not help the teachers who were not provided that benefit. Is it possible to overcome the 

resistance schools and teachers exhibit when it comes to adopting SEL in light of funding 

constraints, time limitations, a lack of teacher support and experience? I recalled my earlier 

interview where I learned, unbeknownst to me, that I was using SEL strategies in the classroom 

and finding them successful. I was not following a formal SEL program, but I was using 

elements of SEL. I began to wonder if it was possible for a successful level of SEL to be 

implemented in a classroom if it is not presented as a specific program. I also noticed that I did 

not encounter many of the barriers to implementing SEL that cause resistance. I decided what to 

include in lessons and I controlled the amount of time I dedicated to SEL, so time constraints 

were not a problem. There was no need to fund a SEL program, hold regular meetings to discuss 

its progress, or resolve problems associated with getting other teachers to participate in the 
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program. I decided what elements of SEL to add to my lesson plans and I was motivated to use 

more because they were successful. 

Could teachers add small things to their daily routines that would build their students 

capacity in the five SEL domains? Are teachers currently using SEL strategies without being 

aware they are doing so? If teachers are introduced to SEL strategies and find them rewarding, 

their use should increase naturally. However, one obstacle that remains is the lack of a ready 

supply of resources to make it easier to learn about SEL and implement elements of it into lesson 

plans. 

Overview of Project 
 

This project will explore ways SEL strategies can be implemented successfully in the 

classroom without an established school wide SEL program. In order to support teachers with 

their initial foray into the world of SEL, I have developed a guidebook based on the five SEL 

domains established by CASEL (CASEL, 2019). Using these domains, I explain the importance 

of SEL and offer suggestions for integrating evidence-based strategies into their daily routines. 

The guide includes books, movies, and activities as well as suggested lessons and is intended to 

be an easy to follow guide for teachers who may be anxious or unsure of where to begin their 

adventures in SEL. It is hoped that once teachers observe the benefits of these implementations 

and become more comfortable with what SEL means, they will be more likely to explore the 

realm of SEL further and consider the implementation of one of the many programs available. 
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Chapter 2 

 Literature Review  

What is SEL? 

In simple terms, social and emotional learning (SEL) is the capacity to recognize and 

manage emotions, solve problems effectively, and establish positive relationships with 

others, competencies that clearly are essential for all students. Thus, SEL targets a 

combination of behaviors, cognitions, and emotions. (Zins and Elias, 2007, p. 233) 

Joseph Zins and Maurice Elias—arguably two of the pioneers in the field of SEL who 

helped shape SEL into what we know it as today—believed that SEL was the process of 

acquiring and applying learned skills to recognize and manage emotions, develop empathy for 

others, handle challenging situations, build positive relationships and make responsible 

decisions. The authors felt that students should learn and practice these skills alongside academic 

work in and out of the classroom. They believed that SEL would benefit all students, not just 

those at risk or those beginning to display concerning behaviour. They devised a three-tiered 

system of support programs beginning with the Systems of Prevention and Promotion, which 

focused on all students, then moved to Systems of Early Intervention for students deemed at-risk 

and finally, the last tier, Systems of Treatment for students already entrenched in problem 

behaviours or troubled lives (Zins and Elias, 2007). This system was geared around providing a 

continuum of support for all students and was represented in a diagram of three shrinking circles 

that overlapped to signify the interrelationship between the programs. The decreased circle size 

indicated their belief that the number of students needing the more intensive programs of support 

would be smaller. 

Five interrelated core competencies were identified (Elias et al., 1997; Zins & Elias, 
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2006). The competencies included Self-Awareness, which was defined as the ability to identify 

and assess personal feelings, values, and strengths; Self-Regulation, the ability to be aware of our 

feelings so that we may adjust them as needed; Social Awareness, the ability to engage 

empathetically and understand the emotions of others; Responsible Decision-Making, defined as 

the ability to identify, analyze and evaluate social problems; and Relationship Skills, or the 

ability to create and maintain positive relationships through effective communication. 

The work of Zins and Elias has been included in the works of many other SEL 

researchers. For example, Denham and Brown (2010) created a model SEL program extending 

on the core competencies and assessing their relationship to the academic success of students. 

CASEL (2019), in conjunction with Zins and Elias (Elias et al., 1997), have developed, tested, 

and taught a series of SEL programs based on the core competencies 

Social Emotional Competencies (CASEL) 

Using research gathered by experts like Zins and Elias (2007), CASEL identified key 

areas a child needed for SEL growth. These areas were then incorporated into what CASEL 

called their core SEL competencies. Each of the five core competencies can be taught in multiple 

ways across many different settings (CASEL, 2019). 

Self-Awareness. The first core competency is defined as the ability to recognize how you 

are feeling and what your thoughts and values are and how those things may influence your 

behaviour. It is also important that you know your own strengths to hold a positive mindset as 

you approach challenges. Self-Awareness encourages self-confidence and self-efficacy as well 

(CASEL, 2019). 

Self-Management. The second core competency can be linked to the first competency 

and is defined as the “ability to successfully regulate one’s emotions, thoughts and behaviors in 
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different situations—effectively managing stress, controlling impulses, and motivating oneself” 

(CASEL, 2019, Core SEL Competencies, para. 3). Self-Management also reflects the ability to 

set personal and academic goals to work toward, use self-control to make good choices for 

yourself and learn organizational skills to better keep yourself on task. 

Social Awareness. Social Awareness is the ability to empathize with other people, 

recognizing diverse cultures and backgrounds. Students with this skill are able to show respect 

for others, see things from the perspective of others and appreciate diversity in others (CASEL, 

2019). 

Relationship Skills. “The ability to establish and maintain healthy and rewarding 

relationships with diverse individuals and groups” (CASEL, 2019, Core SEL Competencies, 

para. 5). This encompasses the ability to communicate and listen, work cooperatively with 

others, problem-solve conflicts, help others and seek help when needed, as well as recognize and 

avoid peer pressure. Relationship Skills and Social Awareness are often linked together. 

Responsible Decision-Making. The final competency expects children to use their skills 

to recognize and analyze problems, foresee possible consequences of their actions or inaction, 

reflect on the choices they make as well as recognize ethical responsibilities and to keep 

themselves and others safe. 

Theoretical Underpinnings 

While CASEL has advocated for SEL in classrooms since their beginnings in 1994 

(CASEL, 2019), the idea of SEL and its benefits to children is not a new concept. Components of 

SEL are well grounded in theories of child development and psychological theory. William 

James (1992), a pioneer in the discipline of Psychology, wrote extensively about the importance 

of Self-Regulation and Self-Awareness through the process of introspection. James saw Self-
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Regulation as a group of habits, a practical, emotional, and intellectual system to guide 

behaviour and urged educators to foster these habits in their students to promote success (James, 

1890). Both Self-Regulation and Self-Awareness subsequently came to be viewed as key social 

emotional competencies (Denham & Brown, 2010). 

Writing in the 1920s, Vygotsky (1997) recognized the importance of social interactions 

in the school environment and suggested social relations guide the lives of children, bond them 

together in schools and communities and determine their moral character. For Vygotsky, the 

relationship between student and teacher, and the social environment that relationship fostered, 

was the starting point for education. “Vygotsky’s work challenges behavioral, individualistic, 

and fragmented approaches to social and emotional learning by offering a unified and profoundly 

social conceptualization of learning” (Vadeboncoeur & Collie, 2013, p. 205). Vygotsky (1999) 

also emphasized the importance of emotions in affecting mental processes and our reactions to 

events.  

Piagetian theory also refers to modern day elements of SEL. Metacognition, or the 

knowledge of one’s personal thought processes, was considered extensively by Piaget and relates 

to the SEL competency of Self-Awareness (Piaget, 1959). Piagetian theory also deals extensively 

with another SEL competency, Self-Regulation. For Piaget, Self-Regulation is a function of 

development and is facilitated by social interactions, particularly with peers such as those found 

in school settings. Social interactions increased a child’s awareness about the feelings, thoughts 

and desires of others, an important aspect of SEL (Fox & Risconscente, 2008). 

 A more concrete conception of SEL began with research in 1994 surrounding prevention 

and resilience (Consortium on the School-Based Promotion of Social Competence, 1994) and 

interest continued with the 1995 publication of Goleman’s book Emotional Intelligence (1995). 
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Goleman (1995) defined emotional intelligence as the ability to interact with others successfully. 

He believed that if persons were aware of their feelings, they could understand and evaluate the 

feelings of other people. Goleman created what he felt were the five main elements of emotional 

intelligence: Self-Awareness, Self-Regulation, motivation, empathy and social skills.  

The Importance of SEL 

There is evidence that pro-social behaviour in classrooms, like that promoted by SEL 

programs, is linked to positive educational outcomes (Bear & May, 2018; Birch & Ladd, 1998; 

Feshbach & Feshbach, 1987; Pasi, 2001; Raver & Knitzer, 2002; Wong, Li-Tasng and Siu, 2015; 

Zinsser et al., 2015). There is also research that showed antisocial behaviour is associated with 

negative education outcomes (Bear & May, 2018; Hawkins, Farrington, & Catalano, 1998). Zins, 

Bloodworth, Weissberg, & Walberg (2007) stated “there is a growing body of scientifically 

based research supporting the strong impact that enhanced social and emotional behaviors can 

have on success in school and ultimately in life” (p. 208). 

Sylwester (1995) argued that educators did not understand the important role emotions 

play in behaviour at school and therefore gave it little attention. Educators preferred to separate 

the logical reasoning aspects of education from the emotional and then ignored the latter. Yet it 

is the emotional component that drove memory and attention in the classroom. Vadeboncoeur 

and Collie (2013) felt western culture dichotomized cognition and emotion and focused on the 

former. School environments reflect this dichotomy and emphasized cognitive capacities at the 

expense of social and emotional capacities. Adelman and Taylor (2000) claimed that schools, 

which relied solely on academic instruction and school management to help their students attain 

academic success, would not be successful. Elias et al. (1997) stated that social and emotional 
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issues caused the social ills that affect schools, families and communities, luring children toward 

gangs, drugs, truancy and other antisocial behaviours.  

Greenberg, Domitrovich, Weissberg, and Durlak (2017) proposed that SEL follow a 

public health framework similar to immunization. Using schools to implement effective SEL 

programs means that a large number of students will gain the skills and strategies that will help 

them deal with conflicts and the negative aspects of life. The researchers further claimed that by 

supporting students at an early age, SEL becomes more ingrained and more children are able to 

utilize and internalize the strategies. They grow to be healthy well-balanced adults who are not as 

likely to need access to public health for rehabilitation of mental health, which, in turn, saves 

society resources. The consensus of researchers is that teaching children effective SEL strategies 

lends to healthier, well-adjusted adults who are able to work with their colleagues and are 

generally happier overall (Bear & May, 2018; Elias et al., 1997; Greenberg, Domitrovich, 

Weissberg, & Durlak, 2017; Raver & Knitzer, 2002; Zinsser et al., 2015). 

SEL in Canada 

In 2007, CASEL presented “Educating All Children for Social Emotional, and Academic 

Excellence: From Knowledge to Action” as a method of raising awareness about the need for 

SEL in schools. This presentation was the culmination of years of research that concluded SEL 

played a pivotal role in positive social behaviour, beliefs about self and others, social emotional 

skills, coping with emotional distress and academic performance. In 2000, the B.C. Ministry of 

Education identified social responsibility as a foundation skill in B.C.’s educational curriculum 

(Schonert-Reichl, 2017b) and, in 2016, implemented a new curriculum that integrated SEL into 

all areas instruction (B.C. Ministry of Education, 2016). The Ministry indicated that SEL should 

be taught alongside academics to help create a more rounded and well-adjusted adult, a decision 
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supported by several studies (Greenberg et al., 2003; Payton et al., 2006; Zins and Elias, 2006). 

Children who are explicitly taught SEL strategies and skills are better able to cope with struggles 

in life and are less likely to engage in dangerous and risky behaviours. 

 The B.C. Ministry of Education (2016) identified three core competencies and included 

elements of SEL such as communication, personal awareness and responsibility, and social 

responsibility. These competencies were based, in part, on works of CASEL (Schonert-Reichl, 

2017b) and are easily linked to the five core competencies of CASEL. B.C.’s core competency 

titled Personal Awareness and Responsibility aligns with the Self-Awareness and Self-

Management competencies of CASEL, while social responsibility integrates well with CASEL’s 

Social Awareness and Relationship Skills competencies. B.C.’s personal awareness and 

responsibility, communication and social responsibility overlap with the Responsible Decision-

Making competency of CASEL.  

SEL Programs for Elementary School 

 Jones and Bouffard (2012) noted “intervention programs are not all created equal; some 

programs are more effective than others” (p. 6). Not all the programs available will fit the needs 

of a particular school or classroom, so it is important that educators have the ability to assess 

programs which will suit their needs. Jones and Bouffard also stated that effective SEL programs 

should contain these four elements: sequenced activities that are organized into a logical build 

toward a skill, learning that involves active participation, a focus on developing social skills and 

a targeting of special skills. 

In 2013, CASEL released a guidebook that created a framework that allows educators to 

evaluate the effectiveness of individual SEL programs currently available. In order to be 

included in their guide, the programs must be well designed, offer multi-year programming, be 
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classroom based, include impeccable training and ongoing support for those implementing the 

program and be evidence based (CASEL, 2013, p. 4). CASEL has created a chart for easy visual 

identification of which program best fits a teacher’s needs. The chart looks at grade range, grade-

by-grade sequences, average number of sessions per year, explicit skills instruction, integration 

with academic curriculum areas, teacher instructional practice, opportunities to practice social 

and emotional skills, classroom wide, school-wide, family, community and assessment tools for 

monitoring implementation and student behaviour. Each program is rated minimum, adequate or 

extensive on each category (CASEL, 2013, pp. 28-30). 

 Beyond the chart, CASEL (2019) has included a description of each program that has 

been evaluated to offer educators a better idea of what the program is about. While this guide is 

available in ebook form on their website, CASEL also offers links to videos about individual 

programs as well (CASEL, 2019). For the purpose and focus of my thesis, I have narrowed my 

focus to the programs available to elementary schools, though it should be noted that SEL 

programs are available for preschool, middle school and high school.  

 4Rs (Reading, Writing, Respect, and Resolution). This program spans Pre-K to grade 

eight with grade specific lessons, integrating SEL into language arts. The program consists of 7 

units with 35 lessons for each grade and is intended to be used once a week throughout the 

school year. 4Rs deals with themes surrounding understanding and managing feelings, 

developing empathy and listening skills, building communities, solving conflict, self-advocacy, 

and strategies to deal with bullying (4Rs Program, 2019). Lessons start with a story that 

embodies one or more of the themes before moving to a class discussion, a guided writing 

exercise and then a role playing game. 4Rs stresses the need for training and coaching for the 

teachers and has created a 30-hour introductory course teachers can take during the summer that 
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teaches them the curriculum content and aligns them with the pedagogy of the program (CASEL, 

SELect Interviews: 4Rs, January 2014). 

Several studies have found that the 4Rs program effectively helps children manage or 

reduce feelings of depression and hostility (Aber, Brown, Jones, Berg, & Torrente, 2011; 

Mirpuri, 2016; Sung, 2015; Venderweele, Hong, Jones, & Brown, 2013). Aber, Brown, Jones, 

Berg, and Torrente (2011) found that the program had better success with long-term exposure 

and within a year, students were showing definite improvements. After two years students 

continued to show emotional growth and were able to move deeper into the program’s 

expectations. Aber et al. (2011) also noted that the program positively impacted children with 

ADHD and a history of trauma. This was something reported by both the classroom teacher and 

the affected students. The researchers concluded that the program benefited general students as 

well as those with special needs.  

 Sung (2015) interviewed teachers and followed their progress as they implemented the 

4Rs program in their classes. Both Sung and teachers reported a positive difference in the 

behaviour and wellbeing of students. Sung found that the program received positive reviews 

from staff and students alike. 

 MindUp. Formally known as the ME program, MindUp ranges from Pre-K to grade 

eight as well, with lessons divided over three levels: Pre-K to second grade, third to fifth grade 

and sixth to eight grade. The program is designed to occur several times a day throughout the 

school year with guided breathing and movement exercises that are supported by brain research 

(CASEL, 2013, p. 51). MindUp expects each lesson to last for 30 minutes, but does provide a 

framework to help teachers integrate the lessons into their daily curriculum. MindUp also teaches 

optimism, reflective listening skills, kindness, gratitude, and giving to the community (MindUp, 
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2019). The program includes video training, an implementation schedule for training, and follow 

up video conferencing after implementation. MindUp includes a two-hour training session for 

parents to learn about the program as well (CASEL, SELect Interviews: MindUP, January 2014). 

 Schonert-Reichl and Lawlor (2010) found teachers felt that parts of the MindUp program, 

such as mindful exercise, were easy to implement and produced immediate changes in student 

behaviour and their ability to focus each time they participated in the activities. de Carvalho, 

Pinto, and Maroco (2017) found that children who participated in the Mindup program “revealed 

a significant decrease in suppressing their emotions” (p. 346). 

 Open Circle. This program is available from kindergarten to grade five with each grade 

consisting of 34 lessons focused on communication skills, relationship building, recognizing and 

managing emotions, and problem solving. Each lesson reviews the previous lesson before 

introducing new content and provides links to literature and activities to further enhance the 

lesson. Open Circle has a separate unit on bullying and includes ways to include families and 

implement the program school-wide (CASEL, 2013 p. 52). An integral part of the Open Circle 

program is the 20-minute class meetings that occur twice a week. These class meetings include 

open discussion, calming exercises, and role-playing activities. Open Circle provides specific 

training for all of the different roles in the school including families, but teachers have available 

four seven-hour training days that span the school year and have access to online meetings led by 

Open Circle staff. Open Circle does acknowledge that to fully implement its program as school-

wide, it could take up to three years or more before the program is efficient and effective 

(CASEL, SELect Interviews: Open Circle, Jan 2014). 

 In evaluating Open Circle, Hennessey (2007) found that after a year, children who had 

participated in the program had gained greater social skills and were less likely to behave in 
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negative ways, compared to students who did not participate in the program. More gains were 

made by students in urban schools as compared to suburban, but both groups, regardless of 

setting, saw some amount of growth. A link was also established between social emotional 

growth and academic achievement. Regardless of student economic status, gender, or race, 

Taylor, Liang, Tracy, Williams, and Seigle (2002) found that Open Circle was helpful in easing 

students into the transition from elementary to middle school. The study also found that these 

skills did not vanish once a student exited the program. The students in this study were exposed 

to Open Circle in elementary school and they utilized the skills they had learned to successfully 

navigate their transition to middle school. 

The Benefits of SEL for Teachers   

SEL is not only beneficial for students, studies have found it offers teachers benefits as 

well. Cullen, Bloemker, Wyatt, and Wash (2017) focused directly on the experiences of 

instructors and how teaching SEL impacted them. They found that teachers reported their overall 

relationship with their students improved, as did their ability to facilitate deeper bonds through 

the SEL curriculum. Their research suggested that there was a reciprocal process between 

teaching and learning SEL. While teachers taught SEL content, they too were learning the 

strategies they imparted, creating a more solid connection of understanding with their students. 

Teachers reported growth in their feelings regarding SEL and, more importantly, emphasized the 

impact SEL had on the way they taught their students. One participant stated that she found 

value in self-reflection and, when asking students to self-reflect, would “give some of myself as 

an example, of how I maybe look at things, or how I’ve transformed when I look at my own 

social-emotional learning” (p. 166). She felt SEL created a closer bond to her students. The study 

concluded that teachers who had a firm understanding of the benefits of SEL and were able to 
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model SEL concepts to their students were likely to find a deeper Self-Awareness, which in turn 

caused reflection and often changes to their teaching styles. 

Schonert-Reichl (2017a) focused on teacher stress levels, reflecting on the high incidence 

of teacher burnout. She believed that implementing a SEL program would allow teachers to 

better benefit their students and themselves if they utilized the program’s strategies to both 

manage their stress levels and manage difficulties in the class that contributed to their stress. 

Schonert-Reichl felt that teachers may project their stress onto students thereby creating a 

damaging cycle. Using interviews to explore teacher commitment to SEL and the impact of SEL 

as of means of lowering teacher stress levels in daily classroom activities, Schonert-Reichl found 

the more SEL lessons and activities teachers taught, the more connected they became to their 

students and amount of stress they experienced decreased. 

Jennings and Greenberg (2009) found when teachers lacked the skills to effectively 

maintain the social emotional needs of their classroom, negative behaviours occurred. This 

manifested itself with more students misbehaving and moving off task, which caused teachers to 

expend more energy managing their classrooms, which subsequently increased their stress levels. 

A teacher might then create punishments and escalate consequences without understanding that 

the behaviours could be mitigated by teaching students self-regulating strategies. The researchers 

noted that if teachers are forced to hold this pattern of readiness, they become emotionally 

exhausted and could eventually burnout. They also run the risk of “becoming cynical and 

callous” (p. 492), which could lead to feelings of inadequacy and cause teachers to leave the 

field. Jennings and Greenberg also found that a teacher’s skill in SEL could equally create a 

positive cycle in the classroom environment. If teachers had a firm grasp of SEL and were 

confident in their approach to teaching it, positive outcomes were generated.  
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Jones and Bouffard (2012) also found that teachers experienced lower stress levels as 

they modelled SEL skills for their students and took time to consciously think and use SEL 

strategies when coaching their students through conflict resolution. Students in a SEL classroom 

were more connected to each other as they learned skills that helped them work cooperatively 

and problem solve conflicts. All students learned about their emotions and gained skills and 

strategies to regulate themselves. Students who are able to regulate themselves are less likely to 

get into conflicts and are more able to focus on their work, which decreases student stress as well 

as behavioural incidences, and increases student achievement and grades (Bear & May, 2018; 

Birch & Ladd, 1998; Raver & Knitzer, 2002; Wong, Li-Tasng, & Siu, 2015; Zinsser et al., 2015). 

All of these things made the classroom environment a more enjoyable place to be, and made the 

everyday management of these classrooms easier, which would theoretically mitigate much of 

the daily strain and stress a teacher may encounter. 

Cullen et al. (2017) suggested that there was a reciprocal process between teaching and 

learning SEL. While teachers taught SEL content, they too were learning the strategies they 

imparted, creating a more solid connection of understanding with their students. Teachers 

reported growth in their feelings regarding SEL and, more importantly, emphasized the impact 

SEL had on the way they taught their students. One participant stated that she found value in 

self-reflection and, when asking students to self-reflect, would “give some of myself as an 

example, of how I maybe look at things, or how I’ve transformed when I look at my own social-

emotional learning” (p. 166). She felt SEL created a closer bond to her students. The study 

concluded that teachers who had a firm understanding of the benefits of SEL and were able to 

model SEL concepts to their students were likely to find a deeper Self-Awareness, which in turn 

caused reflection and often changes to their teaching styles. 
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Another benefit of SEL lies in its inclusivity. While lessons may need to be adapted to 

meet the needs of some students, there is growing evidence that shows SEL directly benefits 

children with special needs. Cavioni, Grazzani, and Ornaghi (2017) found that a SEL program 

could help students with learning disabilities find inclusion in a mainstream classroom as SEL 

programs removed the stigma for students and allowed them to learn valuable skills along side 

their classmates. Espelage, Rose, and Polanin (2015) found that SEL programs greatly reduced 

bullying behaviour in students with disabilities. Students with disabilities can struggle with 

socializing and emotional regulation, which can lead to encounters with their peers that are 

characterized by the peers and teachers as bullying. With targeted SEL interventions around 

problem solving, socializing and emotions, children with disabilities are better able to interact 

with their peers in positive ways. 

Barriers to Implementing SEL 

Unsurprisingly, researchers found that teachers were vitally important to the successful 

implementation of a SEL program and without their support for the program, the process suffers 

and is ineffective (Bear & May, 2018; Bracket, Rivers, Elbertson, & Salovey, 2012; Cullen, 

Bloemker, Wyatt, & Wash 2017; Jones & Bouffard, 2012; Martinez, 2016; Schonert-Reichl, 

2017a). Unfortunately, teachers have encountered several barriers that have prevented them from 

supporting and implementing SEL programs.  

One of the major complaints voiced involved time constraints. Teachers do not have time 

to learn a new program and create resources and lessons to support that program. This is not 

surprising given the current high demand on teacher time and a multitude of competing 

programs. Teachers are the bedrock upon which the foundation of a successful school-wide SEL 

program depends (Bracket et al., 2012; Jones & Bouffard, 2012; Martinez, 2016; Schonert-
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Reichl, 2017a) but, as Schonert-Reichl (2017a) and Martinez (2016) acknowledge, teachers have 

many demands on their time and, while they may be more than willing to learn how to support 

their students, they are currently struggling to find the time and the resources or support to do so. 

Martinez (2016) conducted a study in California that asked teachers to reflect on the process of 

implementing a SEL program into their practices. It was hoped that through journal reflections 

teachers could illustrate and identify the barriers they encountered and what they did to solve the 

difficulties while giving the researcher a chance to find common themes. In the end, Martinez 

reported that “while most teachers described the positive impact of this work on their students 

and observed changes to their own teaching practices, the challenges that they encountered had 

the potential to limit the school’s and teachers’ future investment in SEL” (p.20). One of the 

most prominent reoccurring themes identified through journaling and interviews was time 

constraints, “with everything else we have to fit in it sometimes (SEL) gets pushed to the side” 

(p.18). Teachers felt that they were often left trying to re-work their lesson plans to fit specific 

SEL program standards and were not given enough time to do so. 

A common barrier to implementing a SEL program is a lack of available support and 

guidance. This is crucial for teachers who lack the confidence to engage with SEL, but it is also a 

severe impediment for capable teachers who require additional assistance along the way. 

Without appropriate amounts of support and guidance, teachers are essentially being asked to 

learn about SEL, develop their own programs and implement them on their own time. This is a 

hard sell when teachers can simply ignore SEL. Matrinez (2016) found that “even when schools 

do implement SEL programs, their success depends heavily upon teachers’ commitment to SEL 

and their level of comfort with this content, as well as their perceived support from the school” 

(p.7). Yet, as Jones and Bouffard (2012) report, when SEL is implemented in schools, teachers 
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report they are often given little training or support and, as a result, “SEL programs are rarely 

integrated into classrooms and schools in ways that are meaningful, sustained, and embedded in 

the day-to-day interactions of students, educators, and school staff” (p. 3). 

One of the reoccurring themes in SEL research revolves around teacher engagement and 

comfort with SEL. Given that teachers are tasked with delivering SEL content to their students, it 

is natural that their understanding and comfort with the subject matter is a vital issue in the 

implementation process of any SEL program. Schonert-Reichl (2017a) concluded that teacher 

buy-in is essential to the success of a SEL program. Commitment is linked to the confidence 

teachers feel in their ability to teach SEL as well as the amount of support they received while 

attempting to teach the program to students. The study noted that it is a struggle to teach SEL as 

teachers are already faced with a heavy workload of core subjects. It could be possible that, 

despite having the support and confidence to teach SEL, teachers may still feel overwhelmed 

with stress, which could cause issues with the delivery of all lessons, not just SEL. 

Martinez (2016) found that the success of a SEL program relied heavily on teacher 

commitment. Martinez believed that if teachers felt uncomfortable teaching SEL, or did not feel 

they had enough resources or support; they were unable to successfully implement a program. 

Martinez reported that the more teachers taught SEL, the more likely they were to change their 

pedagogy and embrace a commitment to implementing SEL. It was recognized that teachers 

required guidance and support to implement SEL programs and would benefit from training as 

well as collaboration time with colleagues about implementation strategies.  

My Guidebook  

Teachers who have the opportunity to learn about SEL through teacher education 

programs or workshops are more confident in their ability to teach SEL (Jennings & Greenberg, 
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2009; Schonert-Reichl, 2017a). But, what about the teachers who are currently teaching and have 

not had that opportunity? Many researchers suggest that once reluctant teachers are given the 

opportunity to learn more about SEL and begin to teach it in their classrooms, they are more 

likely to change the emotional health not only of their students, but their own (Bracket et al. 

2012; Jones & Bouffard, 2012; Martinez, 2016; Schonert-Reichl, 2017a). 

 Perhaps there is an easier way of easing teachers into teaching SEL and having them 

utilize it in their classrooms. Rather than commit to a program that will take hours of training and 

lesson integration and the possibility that positive results might not be realized for a year or 

more, could teachers be persuaded to incrementally weave SEL strategies into their classrooms? 

Besides the many benefits discussed earlier, many studies have reported that teachers found that 

by implementing SEL into their daily classroom routine, they were able to meet more of the 

program requirements (Jones & Bouffard, 2012; Martinez, 2016; Schonert-Reichl, 2017a). 

However, teachers also indicated they struggled finding time to implement specific lesson plans.  

 I believe that it is possible that many teachers are like me in that they have incorporated 

SEL techniques into their teachings without realizing it. Rather than ask teachers to take time out 

of their summer to attend instructional seminars, or find the time during a busy school year to 

take courses on implementing a specific SEL program, it might be more productive to start with 

small components of SEL that can be easily incorporated into classroom routines, components 

that will not take hours of course work to understand and can easily fit in a lesson plan.  

I plan to construct a guidebook based on the five SEL competencies (CASEL, 2019) that 

offers elementary teachers lesson plans, ideas and activities they can use to not only support their 

students, but themselves. These lessons will be easy to incorporate into a day or classroom 

routine and follow the B.C. Curriculum. Teachers will be able to find ideas and tips for 
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interventions to specific behaviour issues and, with persistence, see a marked change in their 

classroom behaviour and connectedness. Each domain will be defined, offer routines, games, 

books and movies that connect with the domain to offer a well-rounded exploration of the 

competency.  

I hope that my guidebook will provide teachers with a painless way to incorporate 

components of SEL into their classrooms and, after seeing the benefits, instill a desire to learn 

more about SEL and a willingness to implement a more structured program. By allowing 

teachers to move in slow increments at their own pace, I hope to remove the feeling of being 

overwhelmed teachers encounter when they consider formal SEL programs and give them the 

confidence to interact with SEL strategies to the betterment of themselves and their students. 
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Chapter 3  

Project Proposal and Plan 

Introduction 

Guidebooks and textbooks are “especially helpful for beginning teachers” (Teacher 

Vision, 2007, para. 1) as they provide lesson plans and “detailed sequences of teaching 

procedure that tell you what to do and when to do it” (Teacher Vision, 2007, para. 1). My 

guidebook, Social Emotional Learning in the Classroom, will be written and designed for use by 

elementary school teachers. With ready to use lessons, helpful graphics, and accessible language, 

my guidebook will be easy to read and user friendly. The concept of SEL is daunting for many 

teachers (Jones & Bouffard, 2012; Martinez, 2016; Schonert-Reichl, 2017a) and any guidebook 

that is confusing, wordy, or difficult to use will sit on a shelf and collect dust. To avoid this, my 

guidebook will offer simple instructions and tips for teachers to easily integrate SEL concepts 

into daily classroom routines. Each chapter will be based on CASEL’s core competencies 

(CASEL, 2019) and offer insightful information on why each competency is important for 

student growth while providing a selection of activities tailored to the needs of both primary and 

intermediate students.  

Teachers will be able to flip to a chapter in my guidebook and find the information they 

need with very little effort. The activities and worksheets presented in the guidebook will be 

selected for ease of implementation and be supported by a selection of resources easily accessed 

online or in school libraries. With each use, the guidebook will help teachers smoothly 

implement SEL into their classrooms which will, in turn, support the emotional needs of students 

and create a less stressful, more positive classroom environment for all.  

Project Description 
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 The chapters of the guidebook I will design will be based on the five core SEL 

competencies created by CASEL (2019). I will blend together the Self-Awareness and Self-

Management competencies in one chapter and Social Awareness with Relationship Skills in 

another as many of the skills associated with those competencies overlap or work in tandem. 

This melding of competencies will simplify the process and allow teachers to target two areas at 

the same time, flowing seamlessly between competencies. For example, a worksheet on Self-

Awareness and Self-Management asks students to identify how an emotion makes them feel and 

to select a strategy to use when those sensations are encountered so they can manage their 

emotions and regulate their bodies. By connecting these two concepts, children learn to 

recognize what an emotion such as anger feels like in their bodies and then use those sensations 

as a warning sign to begin self-management strategies.  

 Each chapter will be presented in a standard format so that readers know what to expect 

and will be able to quickly find the resources they need. Each chapter will outline and define the 

core competencies, explain why they are important to social growth, and indicate how they 

become discernable in a classroom setting. Each chapter will include a list of routines that 

teachers can integrate into their classrooms, which directly foster the goals of the core 

competencies. Along with classroom routines, a list of activities and lessons, sorted by grade 

level, will also appear. These activities will be divided by grade so that both primary and 

intermediate students are able to receive lessons that reflect their level and ability. Adaptations 

for students with special needs will also be included in lessons, along with ideas for extending or 

modifying the lessons. Each chapter will include games designed for the classroom or gym and a 

resource list of movies and books sorted by primary and intermediate interests.  
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 Each chapter will contain icons that will help teachers quickly find sections containing 

activities, movies and books. All of the books and movies are mainstream resources that are 

readily available online or through local libraries or stores. These movies and books serve only 

as suggestions and teachers will be encouraged to us their own resources that fit the 

competencies if they prefer.  

Connecting Findings to Content 

 Each lesson and activity in my guidebook is carefully constructed to connect with SEL 

research so that teachers can be assured they are implementing content that experts in the field 

have recommended. The guidebook stresses the SEL competencies outlined by CASEL (2019), 

describing each in detail and showing how the competencies contribute to overall SEL 

development. To ensure teachers have enough time to implement elements of SEL, specific 

lesson plans and activities are provided to help foster the competencies. For instance, in chapter 

two, a classroom routine involves teaching and using breathing exercises and meditations as part 

of the Self-Awareness and Self-Management competencies. Strategies are presented to help 

students become aware of their feelings and utilize tools to manage those feelings. Experts agree 

that when children are able to find ways to cope with overwhelming emotions and self-regulate, 

they are better able to function academically and socially. Further, learning these skills early 

helps children develop a routine for using these skills, which leads to healthy and well-adjusted 

adults (Bear & May, 2018; Elias et al., 1997; Greenberg, Domitrovich, Weissberg, & Durlak, 

2017). 

 Chapter four of my guidebook includes a variety of team building activities that allow 

students to learn how to work together as well as gain respect for the abilities and contributions 

of their peers. Vygotsky (1997) highlighted the importance of social interaction in schools, 
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concluding that social relationships guide and bond children together. Beyond interacting, 

children learn to accept the unique differences among their peers, which has been shown to 

create a more inclusive learning environment and reduce bullying toward students with 

disabilities (Cavioni, Grazzani, & Ornaghi, 2017; Espelage, Rose, & Polanin, 2015). 

Conclusion 

 The intention of the guidebook is to make SEL more accessible for teachers. It will 

alleviate the stress of learning about and implementing SEL and instil confidence in teachers, 

which will allow them to better support the social emotional needs of their students. It is hoped 

that once teachers understand the rationale behind SEL and see the results in their own 

classroom, they will feel more confident in their abilities to implement additional SEL strategies 

and become curious about more broadly based SEL programs. Research has shown that once 

teachers have a better understanding of the impact SEL has on the classroom as a whole and 

students as individuals, they were more open to exploring SEL and perhaps implementing a 

specific broadly-based program with a set schedule and rigid lesson plans (Bracket et al., 2012; 

Jones & Bouffard, 2012; Martinez, 2016; Schonert-Reichl, 2017a).  

 

 

 

 

 

 

 

 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  32  
 

Chapter 4  

Reflection  

My Learning 

 Social Emotional Learning has been of interest to me since I first encountered the concept 

in an elementary school. The contrast between my first experience in a position with a fully 

functioning school-wide SEL program and that of one without a program was staggering. When I 

began to explore SEL programs more fully, I was surprised by the amount of SEL my colleagues 

and I were already using without realizing we were ‘teaching’ SEL concepts. In my role as a 

resource teacher, I was able to move from classroom to classroom and see the differences the 

application of small SEL concepts made. Where one classroom had a SEL support in place and 

flourished, another did not and struggled. While my evidence was anecdotal, it was enough to 

drive my curiosity and focus my research. 

 One of my first areas of focus was on the barriers that impeded teachers from using SEL 

programs. From an outside perspective, it would seem that SEL offers a multitude of benefits for 

both the students and the teacher, so why would teachers not embrace the concept fully? As I 

began to look more closely at each SEL program, I felt overwhelmed. There was no one 

definitive program that targeted all SEL competencies, but rather numerous programs, which 

each focused on various elements of SEL. Some programs were better suited to rural schools, 

while others were only offered in a school-wide context. A program that worked well in 

Vancouver, for example, struggled to make an impact in a more northern city. Selecting the right 

program for a school was a time consuming task and there was no recognition that many of these 

programs were based and evaluated in the United and may not translate readily to Canadian 

classrooms. As with most programs in education, there were cost and resource considerations. 
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Purchasing the necessary tools and training can be expensive. Even with a program in hand, 

there were questions of where school staff could find the time to learn about SEL so that they 

could use the program effectively? Programs also take time to work and noticeable changes in 

the classroom or school may not be observable for many months and may be hard to measure. 

Without a quick payoff, the use of SEL subsides. Feelings of self-doubt also begin to creep in as 

teachers who lack experience with SEL start to question if they are capable of implementing a 

SEL program, thinking the time may be better spent elsewhere.  

 When I began to look more closely at the programs, I found that many were suggesting 

strategies, routines and activities that teachers were already using. For example, programs like I 

Can Problem Solve (Shure, 2020) begin by teaching students how to think about actions and 

consequences before gradually moving up to problem solving. Similar practices are performed 

daily in elementary classrooms. Students are asked to consider the consequences of an action, to 

think about their own actions and to recognize when another approach would have been more 

effective or less detrimental. While these lessons may not be as structured and formulaic as the I 

Can Problem Solve program, they are still being used in the classroom to mitigate issues and 

foster student growth. 

 I began to think of all the things good teachers do to help support their students. These 

teachers may not be aware of how their actions connected to SEL, but the results were still the 

same: the social and emotional learning of their students grew. I began to wonder if I could help 

teachers recognize the importance of the SEL competencies and offer suggestions to help support 

their students. If teachers recognized that some of what they were already supported those 

competencies, perhaps other elements of SEL would seem more attractive. Once a competency is 

explained and examples of games and books that connect to that competency were provided, I 
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hoped teachers would begin to search for their own resources and try their own methods to see 

what worked best in their classrooms. There was always the hope that by labeling these things as 

Social Emotional Learning, teachers would be more open to learning about the area and begin to 

delve further into standardized programs. If something was working well in the classroom and 

only took a little groundwork and consistency to maintain, why not explore SEL more deeply 

and uncover more helpful ideas to further enhance their teaching? If by using just a few SEL 

strategies improves classroom management and the students are feeling more connected and 

more willing to share and work together, teachers might be willing to put a great deal of thought 

into using a specific SEL program to see how much more can be accomplished under the 

guidance of a vetted program.  

 I worry that without SEL interventions, our students and teachers will continue to suffer. 

I think my guidebook will be helpful and, at best, a stepping-stone between SEL programs and 

classroom teachers. But it has limitations. Unfortunately, my guidebook is not enough in and of 

itself to provide support for students or stem the growing need for mental health support in our 

schools. My guidebook is designed to address the SEL needs of elementary students and not 

those in high school. Future contributions to this area should concentrate on developing similar 

SEL strategies and activities that are relevant for older students. My guidebook is not a set 

program, but a list of suggested routines and lessons to support teachers who are not able to fully 

implement a SEL program in their classrooms. Educators who prefer set programs with more 

rigid rules for implementation, or programs that are implemented school wide, may not be drawn 

to it. Teachers will still need to find the time to read my guidebook and be motivated to follow 

the lesson plans to see any benefits and those benefits may be slow to materialize, which could 

cause teachers to discontinue the their SEL routines.  
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While these concerns have to be considered, the potential benefits must also be weighed. 

I hope that my guidebook can be a lifeline to teachers who are struggling. I am optimistic that it 

will make the lives of most teachers a little easier and plants the seed for further exploration of 

the wonderful world of SEL. I hope that it instils confidence, inspires, and reassures teachers that 

they are on the right track. Most of all, I hope that my guidebook helps teachers recognize the 

benefits of SEL in their classrooms and schools so that they actively seek out and advocate for 

formal SEL programs in their school or district. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  36  
 

References 

4Rs Program. (2019). The 4Rs program. Retrieved from https://www.morningsidecenter.org/

 4rs-program 

Aber, L., Brown, J. L., Jones, S. M., Berg, J., & Torrente, C. (2011). School-based strategies to

 prevent violence, trauma, and psychopathology: The challenges of going to scale.

 Development and Psychology, 23, 411-421. 

Adelman, H. S., & Taylor, L. (2000). Moving prevention from fringes into the fabric of  

 school improvement. Journal of Education and Psychological Consultation, 11(1), 7-36.  

B.C. Ministry of Education (2016). Building student success: B.C.’s new curriculum. Core 

Competencies. Retrieved from https://curriculum.gov.bc.ca/competencies  

Bear, G. G., & May, H. (2018). Multilevel associations between school-wide social-emotional  

learning approach and student engagement across elementary, middle, and high schools. 

School Psychology Review, 47(1), 45-61. 

Birch, S. H., & Ladd, G. W. (1998). Children’s interpersonal behaviors and the teacher-child

 relationship. Developmental Psychology, 34(5), 934–946.  

Brackett, M. R. R., Rivers, S. E., Elbertson, N. A., & Salovey, P. (2012). Assessing teachers’

 beliefs about social and emotional learning. Journal of Psychoeducational Assessment

 30(3) 219–236. 

Cavioni, V., Grazzani, I., & Ornaghi, V. (2017). Social and emotional learning for children 

with a learning disability: Implications for inclusion. International Journal of Emotional 

Education, 9(2), 100-109. 

Collaborative for Academic, Social and Emotional Learning (CASEL). (2007). The CASEL  



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  37  
 

forum: Educating all children for social, emotional, and academic excellence: From  

knowledge to action. Retrieved from http://www.casel.org.wp-content/uploads/2016/01 

/the-casel-forum.pdf 

Collaborative for Academic, Social and Emotional Learning (CASEL). (2013). Effective social

 and emotional learning programs: Preschool and Elementary school edition. Retrieved  

 from: http://casel.org/wp-content/uploads/2016/01/2013-casel-guide-1.pdf 

Collaborative for Academic, Social and Emotional Learning (CASEL). (2014, January 17).

 SELect interviews: 4Rs (reading, writing, respect & resolutions) [video file]. Retrieved

 from https://www.youtube.com/watch?v=v2_9QnO9Zl4&list=PLM3PYurzmKsBVF

 8oiUnt2v0fwG087Zti&index=1 

Collaborative for Academic, Social and Emotional Learning (CASEL). (2014, January 17).

 SELect interviews: MindUp [video file]. Retrieved from

 https://www.youtube.com/watch?v=GoFSuNU-bSk&list=PLM3PYurzmKsBVF

 8oiUnt2v0fwG087Zti&index=6 

Collaborative for Academic, Social and Emotional Learning (CASEL). (2019). What is SEL? 

Retrieved from https://casel.org/what-is-sel/  

Cullen, J., Bloemker, G., Wyatt, J., & Walsh, M. (2017). Transformative learning through  

the parallel process. International Journal of Higher Education, 6(6), 163-169. 

de Caravalho, J. S., Pinto, A. M., & Marcoc, J. (2017). Results of a mindfulness-based social

 emotional learning program on Portuguese elementary students and teachers: A quasi

 experimental study. Mindfulness, 8(2), 337-350. 

Denham, S. A., & Brown, C. (2010). Plays nice with others: Social-emotional learning and 

 academic success. Early Education and Development, 21(5), 652-680. 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  38  
 

Domitrovich, C. E., Durlak, J. A., Staley, K. C., & Weissberg, R. P. (2017). Social-emotional

 competence: An essential factor for promoting positive adjustment and reducing risk in

 school children. Child Development, 88(2), 408-416. 

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., Taylor, R. D., & Schellinger, K.

 B. (2011). The impact of enhancing students’ social and emotional learning: A meta

 analysis of school-based universal interventions. Child Development, 82(1), 405-432.  

Elias, M., Zins, J. E., Weissberg, R. P., Frey, K. S., Greenberg, M. T., Haynes, N. M.,…Shriver,

 T. P. (1997). Promoting social and emotional learning: Guidelines for educators. 

 Alexandria, Virginia: ACSD. 

Espelage, D. L., Rose, C. A., & Polanin, J. R. (2015). Social-emotional learning program to

 reduce bullying, fighting, and, victimization among middle school students with

 disabilities. Remdial and Special Education, 36(5), 299-311. 

Feshbach, N. D., & Feshbach, S. (1987). Affective processes and academic achievement. Child   

 Development, 58, 1335-1347. 

Fox, E., & Riconscente, M. (2008). Metacognition and Self-Regulation in James, Piaget and  

 Vygotsky. Educational Psychology Review, 20(4), 373-389. 

Greenberg, M. T., Domitrovich, C. E., Weissberg, R. P., & Durlak, J. A. (2017). Social and 

 emotional learning as a public health approach to education. The Future of Children, 27 

 (1), 13-32. 

Greenberg, M. T., Weissberg, R. P., O'Brien, M. U., Zins, J. E., Fredericks, L., Resnik, H., &

 Elias, M. J. (2003). Enhancing school-based prevention and youth development through

 coordinated social, emotional, and academic learning. American Psychologist, 58(6-7),



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  39  
 

 466-74.  

Goleman, D. (1995). Emotional intelligence. New York: Bantam.  

Hawkins, J. D., Farrington, D. P., & Catalano, R. F. (1998). Reducing violence through the

 schools. In D. S. Eliot, B. A. Hamburg, & K. R. Williams (Eds.), Violence in American 

 schools: A new perspective (pp. 188–216). Cambridge: Cambridge University Press.  

Hennessey, B. A. (2007), Promoting social competence in school-aged children: The effects of

 the open circle program. Journal of School Psychology 45, 349-360. 

James, W. (1890). The principles of psychology. New York: Holt. 

James, W. (1992). Writings 1878-1899. New York: The Library of America. 

Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and

 emotional competence in relation to student and classroom outcomes. Review of

 Educational Research, 79(1), 491-525.   

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Social Policy

 Report, 26(4), 3-22.  

Martinez, L. (2016). Teachers’ voices on social emotional learning: Identifying the  

condition that make implementation possible. The International Journal of Emotional 

Education, 8(2), 6-24. 

MindUp. (2019). MindUp: About us. Retrieved from https://mindup.org/about/ 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  40  
 

Mirpuri, S. J. (2016). Considering diverse school contexts: Ethnic/racial identity, academic

 achievement and aggressive behavior during the transition from middle to high school

 (Doctoral thesis). Fordham University, New York. 

Payton, J. W., Weissberg, R. P., Durlak, J. A., Dymnicki, A. B., Taylor, R. D., Schellinger, K. B,

 & Pachan, M. (2008). The positive impact of social and emotional learning for

 kindergarten to eighth-grade students: Findings from three scientific reviews [Executive

 Summary]. Chicago, IL: Collaborative for Academic, Social and Emotional Learning

 (CASEL).  

Piaget, J. (1959). The language and thought of the child (3rd ed.). London: Routledge & Kegan  

Paul. 

Pasi, R. J. (2001). Higher expectations: Promoting social emotional learning and academic  

achievement in your school. New York: Teachers College Press. 

Raver, C. C., & Knitzer, J. (2002). Ready to enter: What research tells policymakers about

 strategies to promote social and emotional school readiness among three-and four-year

 olds. Retrieved from http://ideas.repec.org/p/har/wpaper/0205.html  

Schonert-Reichl, K. A. (2017a). Social and emotional learning and teachers. The Future of  

Children, 27(1), 137-155. 

Schonert-Reichl, K. A. (2017b). Social and emotional learning (SEL) in British Columbia K-12  

curriculum: Competencies of personal responsibility and well-being, and social  

responsibility (Unpublished background paper). University of British Columbia, 

Vancouver, Canada. 

Schonert-Reichl, K. A. & Lawlor, M. S. (2010). The effects of a mindfulness-based education

 program on pre- and early adolescents’ well-being and social and emotional competence. 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  41  
 

 Mindfulness, 1(3), 137-151. 

Shure, M. B. (2020). Thinking child. Retrieved from http://www.thinking preteen.com/icps.htm 

Sung, J. (2015). Teachers’ perceptions and experiences of the implementation of a social

 emotional learning program in an inner-city public elementary school. (Doctoral thesis). 

 Teacher College Columbia University, New York City, New York. 

Sylwester, R. (1995). A celebration of neurons: An educator’s guide to the human brain.  

 Alexandria, Virginia: ASCD. 

Stipp, B. (2019). A big part of education also: A mixed-methods evaluation of a social and

 emotional learning (SEL) course for pre-service teachers. Emotional and Behavioural

 Difficulties, 24(2), 204-218.  

Taylor, C. A., Liang, B., Tracy, A. J., Williams, L. M., & Seigle, P. (2002). Gender differences

 in middle school adjustment, physical fighting and social skills: Evaluation of a social

 competency program. Journal of Primary Prevention, 23(2), 259-272. 

Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive youth

 development through school-based social and emotional learning interventions: A meta-

 analysis of follow-up effects. Child Development, 8(44), 1156-1171.  

Teacher Vision Staff. (2007, January 25). Textbooks: Advantages and disadvantages. Retrieved

 from https://www.teachervision.com/curriculum-planning/textbooks-advantages

 disadvantages 

Vadeboncoeur, J. A., & Collie, R. J. (2013). Locating social and emotional learning in schooled 

 environments: A Vygotsky perspective on learning as unified. Mind, Culture, and 

 Activity: Psychology of Emotions and Cultural Historical Theory, 20(3), 201-225. 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  42  
 

VanderWeele, T. J., Hong, G., Jones, S. M., & Brown, J. L. (2013). Mediation and spillover

 effects in group-randomized trials: A case study of the 4Rs educational intervention.

 Journal of the American Statistical Association, 108(502), 469-482. 

Vygotsky, L. S. (1997). Educational psychology (R. Silverman, Trans.). Boca Raton, FL: St.

 Lucie Press.  

Vygotsky, L. S. (1999). The teaching about emotions: Historical-psychological studies. In R. W.

 Rieber (Ed.), The collected works of L. S. Vygotsky (Vol. 6, pp. 69–235). New York:

 Plenum Press. 

Waajid, B., Garner, P. W., & Owen, J. E. (2013). Infusing social emotional learning into the 

teacher education curriculum. The International Journal of Emotional Education, 5(2), 

31-48. 

Wong, A., Li-Tsang, C., & Siu, A. (2015). Effect of a social emotional learning programme for

 primary school students. Hong Kong Journal of Occupational Therapy, 24, 56-63.  

Wilson, S. J., & Lipsey, M. W. (2007). School-based interventions for aggressive and disruptive

 behavior: Update of a meta-analysis. American Journal of Preventive Medicine, 33(25),

 130-143.  

Zins, J. E., Bloodworth, M. R., Weissberg, R. P., & Walberg, H. J. (2007). The scientific  

base linking social and emotional learning to school success. Journal of 

Educational and Psychological Consultation, 17(23), 191-210. 

Zins, J. E., & Elias, M. J. (2007). Social and emotional learning: Promoting the  

 development of all students. Journal of Educational and Psychological 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  43  
 

Consolation, 17(23), 233-255. 

Zins, J. E., & Elias, M. J. (2006). Social and emotional learning. G. G. Bear, & K. M. Minke  

(Eds.), Children’s needs III: Development, prevention, and intervention. The University 

of Michigan: National Association of School Psychologists. 

Zinsser, K. M., Denham, S. A., Curby, T. W., & Shewark, E. A. (2015). Practice what you

 preach: Teachers’ perceptions of emotional competence and emotionally supportive

 classroom practices. Early Education and Development, 26, 899–919. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ACCESSIBLE SOCIAL EMOTIONAL LEARNING                 0 

 
 

 

Appendix   

 
 
 
 
	
	
	
	
	
	
	
	
	

	

Social	Emotional	Learning	
in	the	Classroom:	A	

Guidebook	
	

	

	

	

	

	 	

	

	

	

By	Majal	Tyndall	

	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  1  
 

Table	of	Contents	

Introduction………………………………………………………………………………………………………….7	

What	is	Social	Emotional	Learning?……………………………………………………….........9	

Implementing	SEL………..………………………...………………………...………………………10	

Chapter	1:	The	Goal………………………...………………………...………………………...………………12		

School-Wide	SEL	Programs	Work,	But……………………………………………………….12	

Using	This	Book………………………...………………………...………………………...…………14	

	 	 Self-Awareness………………………...………………………...………………………….15	

	 	 Self-Management………………………...………………………...………………………15	

	 	 Social-Awareness………………………...………………………...………………………15	

	 	 Relationship	Skills………………………...………………………...……………………..15	

	 	 Responsible	Decision-Making	………………………...…………………………...…15	

Chapter	2:	Self-Awareness	and	Self-Management	………………………...……………………....17	

Incorporating	Self-Awareness	and	Self-Management	………………………………...18	

	 	 Classroom	Routines………………………...………………………...……………….......18	

	 	 	 Breathing	Exercises………………………...………………………...………...18	

	 	 	 	 The	Mountain	Climber………………………………...…………….19	

	 	 	 	 Shape	Breathing……………………………………………………….19	

	 	 	 	 4-7-8	Breathing………………………………………………………..20	

Meditation………………………...………………………...……………………...20	

	 	 	 Movement	Breaks……………………………………………………………….23	

	 	 	 Check-Ins………………………...………………………...……………………….24	

	 	 	 	 Check-Ins	as	Attendance	……………………………………….....25	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  2  
 

	 At	the	Door……………………………………………………………….26	

	 Show	Me	With	Your	Fingers………………………………………27	

	 Understand	the	Task…………………………………………………27	

Think	Sheets………...…………...…………...…………...…………...………….28	

Classroom	Setup………...…………...…………...…………...…………...…………........31	

	 	 	 Poster………...…………...…………...…………...…………...……………..……..31	

	 	 	 Cozy	Corner………...…………...…………...…………...…………...…………...32	

Activities………...…………...…………...…………...…………...…………...…………...…………..33	

	 	 Activities	for	Kindergarten	to	Third	Grade………...…………..………...….…..33	

	 	 	 Gym	Games………...…………...…………...…………...…………...…………...33	

	 	 	 	 Go,	Go,	Stop	………...…………...…………...…………...…………….33	

	 	 	 	 Ready,	Set,	Go………...…………...…………...…………...…….…….33	

	 	 Lessons	for	Kindergarten	to	Third	Grade...………...…………...……………….34	

	 	 	 Emotion	Brainstorm………...…………...…………...……………...………...34	

	 	 	 My	Body,	My	Feelings………...…………...…………...………………………36	

	 	 	 Emotion	Charades………...…………...…………...…………...………………47	

	 	 Lessons	for	Fourth	Grade	to	Seventh	Grade………...…………...…………...…47	

	 	 	 Why	Do	We	Lose	Control?	………...…………...………………………...….47	

	 	 	 My	Buttons………...…………...…………………………………………………..51	

	 	 	 Learning	by	Teaching………...…………...…………………………………...54	

	 Movie	Resources.…………...………………………...…………...………………………………….59	

	 	 Primary	Movies………...…………...……………………………………………………....59	

	 	 Intermediate	Movies………...…………...………………..………...…………...……….61	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  3  
 

	 	 Movies	for	Primary	and	Intermediate………...…………...………………………63	

Books	Resources………...………………..……..……..……..……..……..……..……………..…...68	

	 Picture	Books……..……..……..……..……..……..……..……..……..……..…………….68	

	 Read	Aloud	Chapter	Books	for	Grade	4-7……..……..……..……..……………..69	

Chapter	3:	Social-Awareness	and	Relationship	Skills……..……..……..……..……..…………..70	

	 Incorporating	Social-Awareness	and	Relationship	Skills…………………………….70	

	 	 Classroom	Routines……..……..……..……..…………………………………..…..........70	

	

	 	 	 Class	Jobs……..……..……..……..……………………………...……..…………..70	

	 	 	 	

	 	 	 Desk	Pods……..……..……..……..……………………………...……..……….....74	

	 	 	 Cultural	Appreciation……..……..……..……..…………………..…………...75	

	 	 	 	 Food	Days………………………………………………………………...75	

	 Holidays…………………………………………………………………...76	

	 Research	Projects……………………………………………………..76	

Group	Work……..……..……..……..……………………………...……………...77	

	 	 	 Feedback……..……..……..……..……………………………...……..…..............79	

	 	 	 Show	and	Tell……..……..……..……..……………………………...…………...83	

	 	 	 Person	of	the	Week……..……..……..……..………………………….............84	

	 	 	 Game	Days……..……..……..……..…………………………………..…..............84	

	 	 	 Silent	Ball……..……..……..……..…………………………………..…................86	

	 Activities…………………………………………………………………………………………………..87

	 	 Activities	for	All	Grades………………………………………………………………….87	

	 	 	 Gym	Games……………...………………………………………………………….87	

	 	 	 	 Three-Legged	Race……………………………………..…………..…87	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  4  
 

	 	 	 	 Pass	the	Ball…………………………………………………………	….87	

	 	 	 	 Continual	Loop	Hula-Hoop…………………………………….….88	

Minefield……………………………..……………………………...……88	

	 	 	 	 Rabbit	Hole	Tag……………………………..………………………....88	

	 	 	 Classroom	Games…………………………………………………………….…..89	

Cup	Stacking……………………………………………………………..89	

	 	 	 	 Marble	Run……………………………………………………………….91	

	 	 Movie	Resources……………………………………………………………………………94	

	 	 	 Movies	for	All………………………………………………………………………94	

	 	 	 Movies	for	Kindergarten	to	Grade	Three……………………..………..95	

	 	 	 Movies	for	Grades	Four	to	Seven.………………………………………….97	

	 	 Book	Resources……………………………………………………………………………100	

	 	 	 Picture	Books…………………………………………………………….……...100	

	 	 	 Read	Aloud	Chapter	Books	for	Grades	4-7……………………..……100	

Chapter	4:	Responsible	Decision-Making……………………………………………………………101	

	 Incorporating	Responsible	Decision-Making……………………………………………101	

	 	 Classroom	Routines……………………………………………………………..………101	

	 	 	 Think	sheets……………………………………………………………..………101	

	 	 	 WITS………………………………………………………………………..…...…..104	

	 	 	 Tattling	Versus	Telling……………………………………………..………..106	

	 	 	 Conflict	Management	(K-3)	……………………………………..………...108	

	 	 	 Conflict	Management	(4-7)	……………………………………..…………110	

	 	 	 Talking	Circles………………………………..…………………………………115	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  5  
 

Activities……………………………………………………………..………………………………….116	

	 	 Gym	Games………………………………………………..………………………………...116	

	 	 	 Jump	and	Talk………………………………..………………………………….116	

	 	 Activities	for	K-2……………………………………..……………………………………118	

	 	 	 Buddy	or	Bully……………………………..……………………………….......118	

	 	 	 Respect……………………………..………………………………………………122	

	 	 Activities	for	3-5……………………………..……………………………………………125	

	 	 	 Identifying	Bullying..……………..…………………………………………..125	

	 	 Activities	for	6-7……………..……………………………………………………………131	

	 	 	 Conflict	Fold	and	Write	Strategies………………………………………131	

	 	 	 Conflict	Resolution	Skits…..………………………………………………..133	

	 	 Movie	Resources……………..…………………………………………………………...134	

	 	 	 Movies	for	All…………………………………………………………………….134	

	 	 	 Movies	for	K-3…………………………………………………………………..135	

	 	 	 Movies	for	4-5…………………………………………………………………...136	

	 	 	 Movies	for	6-7…………………………………………………………………...138	

	 	 Book	Resources……………..…………………………………………………………….142	

	 	 	 Picture	Books……………………………………………………………………142	

	 	 	 Read	Aloud	Chapter	Books	(4-7)...……………………………………...142	

	 Chapter	5:	Conclusion……………………………………………………………………………..143	

References……………..……………………………………………………………….……………...144	

	 Appendix...……………..……………………………………………………………….……………...148	

	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  6  
 

Introduction	

Have	you	ever	wondered	why	so	many	children	today	seem	to	lack	resilience?	

Have	you	noticed	that	students	seem	to	struggle	with	everyday	life	problems,	unable	to	

find	solutions	to	simple	issues	because	they	seem	to	lack	problem-solving	skills?	You	may	

have	also	noticed	an	increase	in	the	amount	of	anxiety	reported	by	youth,	or	experienced	a	

student	fall	apart	over	a	bad	grade	or	a	challenging	game	in	gym	class.	You,	like	I,	may	

wonder	why	is	this	happening.	

As	an	educator,	I	was	shocked	by	the	frequency	of	interactions	I	had	with	students	

who	struggled	with	problems	that,	to	me,	were	easily	dealt	with.	I	had	12-year-olds	

tattling	to	me	that	someone	didn’t	want	to	play	with	them,	or	that	someone	didn’t	like	

them.	These	students	approached	me	with	the	earnest	belief	that	I	would	be	their	saviour	

and	solve	this	horribly	unjust	situation	in	which	they	had	found	themselves.	When	I	asked	

what	they	wanted	me	to	do,	I	was	usually	told	something	along	the	lines	of	“make	them	

say	sorry”	or	“make	them	play	with	me”.	It	often	struck	me	that	these	interactions	weren’t	

dissimilar	to	those	I	had	with	our	new	Kindergarten	students	who	were	just	beginning	to	

learn	how	to	interact	with	others	and	were	often	finding	themselves	in	social	situations	

that	required	coaching.	Why	were	pre-teens	approaching	me	with	social	dilemmas	that	

were	similar	to	those	of	six-year-olds?	Why	had	they	not	learned	the	skills	to	effectively	

interact	and	problem	solve	for	themselves?		

	 Another	shock	occurred	when	those	same	pre-teens	were	attempting	to	solve	a	

difficult	problem	or	complete	a	challenging	task.	Often	these	students	would	attempt	the	

task	once	before	declaring	they	just	couldn’t	do	it.	It	was	simply	too	hard!	They	didn’t	
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seem	to	have	the	energy	or	motivation	to	put	effort	into	the	task	and	didn’t	see	the	reward	

in	trying.	It	was	easier	to	give	up.	Surprisingly,	I	found	that	kindergarten	students	were	

often	more	resilient	when	it	came	to	harder	tasks	than	their	intermediate	counterparts.		

Worse	yet,	it	seemed	that	parents	were	often	unconcerned	and	would	offer	

excuses.	Some	explained	that	their	children	were	perfectionists	and,	if	they	couldn’t	get	

whatever	it	was	‘just	right’,	they	didn’t	want	to	do	it	at	all.	Or	their	children	were	just	

feeling	overwhelmed	by	the	amount	of	work	expected	of	them.	

This	phenomenon	I	was	experiencing	wasn’t	limited	to	my	school	or	even	my	

district.	Maria	Libby,	a	superintendent	for	a	Maine	school	district,	summed	up	in	an	

interview	what	many	of	us	are	feeling:	“Where	we	used	to	have	one	student	whose	

behaviour	got	to	an	extreme	level,	there	are	now	10	to	15.	We	used	to	take	it	for	granted	

that	children	showed	up	at	the	school	door	and	had	most	social	skills	to	get	along	with	

each	other,	and	had	self	control.”	The	article	continues,	drawing	attention	to	the	number	of	

students	presenting	dysregulated	behaviour	stating	it	is	“…on	the	rise	and	presenting	an	

incredibly	difficult	challenge	for	public	schools.”	Libby	also	notes	that	the	schools	in	her	

district	have	access	to	counselors,	nurses,	school	psychologists,	social	workers	and	a	

variety	of	staff	members,	but	“All	of	these	resources	are	not	enough	to	truly	manage	the	

depth	of	the	issues	we	face.	Public	schools	were	designed	for	education,	not	behaviour	

treatment	centers.	It	is	a	mounting	crisis	in	our	country”	(Clancy,	2020).	

Are	these	issues	stemming	from	a	change	in	workload	and	expectations,	or	is	it	a	

change	in	the	needs	of	today’s	children?	There	are	many	who	would	point	to	video	games	

and	electronic	devices	as	the	culprits	behind	the	sudden	decrease	in	resiliency	among	our	

youth,	and	there	may	be	some	links	between	the	often	instant	and	continual	gratification	
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that	some	of	the	online	games	offer.	But	it	may	not	be	the	only	reason	today’s	youth	

struggle	with	some	of	the	more	basic	skills	such	as	social	interactions,	problem	solving	

and	anxiety.	Poverty	may	also	play	a	role	in	that	some	children	are	not	being	fed	well	

enough	at	home,	or	are	seeing	very	little	of	their	parents	who	are	forced	to	work	long	

hours	just	to	make	ends	meet.	The	appearance	of	our	families	has	changed	too.	As	a	

society,	it	is	not	uncommon	to	see	blended	families,	single	parent	families	or	foster	

families.	Unrest	and	anxiety	at	home	could	be	contributing	to	the	unrest	a	child	feels	

inside.	

What	is	Social	Emotional	Learning?	

Research	has	found	that	emotions	play	an	important	role	in	behaviour	and	

academic	achievement	in	schools.	Teaching	skills	surrounding	emotions	and	social	

behaviour	have	lifelong	impacts	on	children	that	carry	into	adulthood.	The	Collaborative	

for	Academic,	Social	and	Emotional	Learning	(CASEL),	an	organization	of	researchers,	

educators	and	child	advocates,	promotes	something	called	Social	Emotional	Learning	or	

SEL.	SEL	is	how	children	recognize,	understand	and	manage	their	emotions,	show	and	feel	

empathy	for	others	and	create	positive	relationships.	SEL	also	helps	teach	students	to	

effectively	problem	solve,	make	responsible	decisions	and	create	achievable	goals	(CASEL,	

2019).	

The	basic	theory	is	that	socializing	and	both	recognizing	and	managing	emotions	

are	skills	that	need	to	be	taught,	just	like	we	teach	children	how	to	write	and	read.	By	

teaching	these	skills	to	our	students,	they	will	begin	to	be	able	to	manage	their	bodies	

better	and	recognize	when	they	are	starting	to	feel	overwhelmed	and	take	steps	to	calm	

themselves.	Students	will	then	develop	strategies	to	help	avoid	meltdowns	and	manage	
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feelings	of	anxiety.	SEL	encourages	students	to	try	to	problem	solve	for	themselves	rather	

than	depend	on	someone	else	for	solutions.	SEL	also	urges	students	to	work	together	and	

build	empathy	for	others,	recognizing	that	other	students	are	different	and	can	offer	

different	strengths	and	strategies.	Students	with	special	needs	can	also	benefit	from	this	

instruction	right	alongside	their	neurotypical	peers.	Learning	these	skills	in	class	with	

their	peers	can	help	create	a	deeper	bond	between	classmates	and	create	a	more	unified	

and	accepting	environment.	

SEL	skills	help	students	grow	and	gain	self-confidence	and,	by	lessening	social	and	

emotional	pressures,	students	are	able	to	focus	on	academics	and	apply	skills	they	have	

learned	through	SEL	to	their	learning.	In	fact,	studies	have	shown	that	students	with	SEL	

support	are	more	likely	to	succeed	academically	(Bear	&	May,	2018).	Teachers	in	

classrooms	with	dedicated	SEL	programs	report	that	their	students	are	much	easier	to	

manage	and	incidents	of	misbehavior	or	the	need	for	office	referrals	decline.	Both	students	

and	teachers	reported	that	they	were	happier	and	felt	more	confident	in	their	roles	with	a	

SEL	program	in	place	(Cullen,	Bloemker,	Wyatt,	&	Wash,	2017).	In	essence,	the	lessons	and	

skills	imparted	through	a	SEL	program	create	an	environment,	which	fosters	a	focus	on	

academic	gains.	

Implementing	SEL	

This	all	sounds	great,	doesn’t	it?	But	already	the	questions	arise.	When	will	you	find	

time	to	fit	SEL	into	your	lessons?	Your	students	are	already	behind	in	math	and	there’s	

that	science	project	that	isn’t	going	as	well	as	expected	right	now.	Or,	you	have	two	

students	who	still	don’t	recognize	all	of	the	alphabet	and	another	doesn’t	speak	English.	

Aren’t	these	more	important	things	to	focus	on?	Also,	how	exactly	does	one	go	about	
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teaching	these	SEL	skills	anyway?	You	aren’t	an	expert	and	how	will	you	find	the	time	to	

become	one?		

It’s	certainly	easier	if	your	school	has	already	decided	to	adopt	a	school-wide	SEL	

program.	For	teachers	who	wish	to	become	experts	and	who	are	interested	in	

implementing	a	dedicated	SEL	program	in	their	classrooms,	there	are	training	programs	

available.	If	you	are	that	teacher,	flip	to	the	Appendix	to	read	more	about	the	programs	

available	and	learn	where	you	can	find	more	information.	

If	you	are	the	teacher	who	doesn’t	have	a	standard	school-wide	SEL	program	and	

would	like	to	try	to	teach	SEL	in	your	classroom,	take	the	time	to	read	further.	If	you’re	

already	feeling	overwhelmed,	daunted	by	the	seemingly	onerous	task	of	fitting	SEL	into	an	

already	packed	schedule,	or	are	unsure	of	how	to	go	about	teaching	this	heavy	stuff,	keep	

reading!	This	guidebook	is	for	you.	
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Chapter	1:	The	Goal	

You	are	busy.	You	may	be	feeling	overwhelmed.	You	could	be	a	new	teacher	or	a	

veteran	of	the	recess	trenches.	It	doesn’t	matter.	You’ve	recognized	that	your	students	are	

struggling,	you	want	to	do	what	you	can	to	help	them,	and	SEL	looks	to	be	promising.	The	

goal	of	this	guidebook	is	to	make	the	adoption	of	SEL	easier	and	achievable.	The	reality	is	

that	you	could	spend	months	researching,	selecting	and	learning	a	SEL	program	to	

implement	in	your	classroom,	but	that	process	is	time	consuming.	Most	of	us	won’t	find	

the	energy	to	invest	in	a	program	like	this	unless	we	know	that	it	helps	our	students	and	

we	are	skilled	enough	to	implement	it	in	a	successful	way.	I	hope	after	using	some	of	these	

lessons	and	tips,	that	you	will	begin	to	notice	the	impact	it	has	on	your	students	and	want	

to	search	out	more	ideas	for	SEL	support.	I	won’t	lie.	You	will	not	likely	notice	immediate	

results	after	adopting	these	strategies.	Like	most	things	in	life,	SEL	takes	time	to	take	root	

and	establish	a	foothold.	

School-Wide	SEL	Programs	Work,	But…		

SEL	thrives	on	consistency.	SEL	programs	are	highly	successful	when	they	are	

implemented	school	wide.	Why?	Because	everyone	is	onboard	and	following	a	set	of	

guidelines	and	rules.	Everyone	is	speaking	the	same	SEL	language	and	using	the	same	SEL	

catchphrases.	A	student	can	approach	any	staff	member	in	the	building	and	receive	the	

same	response.	When	they	move	to	another	classroom,	their	new	teacher	is	using	the	
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same	system	and	has	the	same	strategies	and	the	rules	apply.	Students	know	what	is	

expected	and	begin	to	rise	to	those	expectations.		

Research	shows	that	school-wide	SEL	systems	are	effective,	but	they	are	also	hard	

to	maintain	(Jones	&	Bouffard,	2012).	Administrators	are	often	responsible	for	

spearheading	these	programs	and,	like	teachers,	they	don’t	have	the	energy,	time	or	room	

in	their	busy	schedules	to	establish	a	SEL	program.	There	are	always	competing	programs	

to	be	implemented	and	staff	turnover	can	create	gaps	and	steep	learning	curves	for	new	

teachers	entering	the	school.	SEL	programs	are	also	more	effective	when	all	staff	members	

are	supportive.	If	someone	doesn’t	believe	in	the	program	and	isn’t	willing	to	follow	the	

steps	and	guidelines,	cracks	occur.	Does	this	mean	the	whole	system	collapses	and	

becomes	obsolete?	No,	it	means	that	only	a	select	number	of	schools	will	implement	

school-wide	programs	and	be	able	to	maintain	them.	Programs	that	fragment	can	send	

mixed	messages	to	students	and	create	some	drag	on	learning	making	the	school	wide	SEL	

program	less	effective.	To	be	frank,	the	chances	of	developing	a	school-wide	SEL	program,	

or	landing	is	a	school	with	one	already	established,	are	slim.	The	good	news	is	school-wide	

programs	are	not	necessary	for	SEL	strategies	to	work.	SEL	support	is	beneficial	for	our	

students	and	the	benefits	can	be	realized	even	if	individual	teachers	in	their	own	

classrooms	are	the	only	ones	in	the	school	using	SEL	strategies.		

Which	brings	us	back	to	those	feelings	of	being	overwhelmed	with	demands,	

having	no	time	to	research	SEL,	or	develop	the	necessary	skills	to	teach	it	and	insert	the	

strategies	into	lesson	plans.	What	if	I	could	make	it	easier?	I’ll	do	the	research,	explain	the	

elements	of	SEL	and	explore	the	potential	benefits.	I’ll	provide	lesson	plans,	teaching	skills	
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and	suggestions	for	implementing	SEL	strategies	in	your	classroom	in	a	way	that	is	simple	

and	makes	sense	to	you.	This	is	why	I	created	this	guidebook.	

I	want	you	to	help	your	students	and	I	want	to	help	you	do	it	in	a	way	that	makes	it	

easier	for	you	to	learn	and	implement.	I	want	you	to	see	positive	results	and	wonder	what	

else	you	can	do.	I	want	you	to	think	about	using	an	established	program	in	your	classroom	

and	I	want	you	to	start	wondering	what	your	school	would	look	like	if	it	adopted	a	school-

wide	program.	In	short,	I	want	you	to	drink	the	Kool	Aid	too.		

Using	This	Book	

	 The	purpose	of	this	guidebook	is	to	make	implementing	Social	Emotional	Learning	

in	your	classroom	easier.	You	may	be	surprised	to	find	that	you’re	already	using	some	of	

these	strategies	and	just	never	realized	how	impactful	they	can	be.	CASEL,	one	of	the	

biggest	promoters	of	SEL	in	North	America,	lists	five	core	competencies	identified	as	key	

areas	for	SEL	development	(see	figure	1).		

	
Figure	1:	CASEL	Wheel	&	Competencies		 	 	 	 	 ©	2017	CASEL	All	Rights	Reserved	
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These	competencies	are	designated	as	coloured	slices	on	the	circle	in	Figure	1	and	are	

titled	Self-Awareness,	Self-Management,	Social-Awareness,	Relationship	Skills	and	

Responsible	Decision-Making.	CASEL	argues	these	competencies	comprise	the	core	areas	

students	need	to	learn	to	develop	their	social	emotional	learning.	Each	of	these	

competencies	can	be	recognized	and	facilitated	in	the	places	identified	in	the	three	blue	

rings	around	the	circle:	Classrooms,	Schools	and	Family,	and	Communities.	CASEL	defines	

each	competency	as	follows:	

• Self-Awareness:	Accurately	recognizing	your	own	emotions	and	how	they	could	

influence	your	behaviour.	

• Self-Management:	Using	your	understanding	of	emotions	to	help	regulate	yourself	

so	that	you	can	avoid	impulsive	actions,	feeling	stressed	and	achieve	goals.	

• Social-Awareness:	The	ability	to	see	things	from	the	perspective	of	others	and	

recognize	the	value	of	those	from	diverse	backgrounds	and	their	abilities.	

• Relationship	Skills:	The	capability	to	work	as	a	team	with	other	students.	This	

includes	skills	like	cooperating,	listening,	and	giving	and	receiving	constructive	

feedback.	

• Responsible	Decision-Making:	This	competency	focuses	on	making	the	right	

choices	in	social	situations.	It	helps	students	solve	conflicts	with	peers,	recognize	

bullying	and	peer	pressure,	and	offers	steps	to	help	deal	with	these	issues.	

This	guidebook	will	focus	directly	on	SEL	in	the	classroom	recognizing	the	vital	role	

you	play	in	the	implementation	of	SEL	as	a	classroom	teacher.	It	should	also	be	recognized	

that	you	have	little	control	over	global	school	programing,	whereas	you	are	the	captain	of	

your	classroom	with	the	autonomy	to	utilize	programs	and	implement	strategies	as	you	
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see	fit.	Each	chapter	will	explore	the	core	competencies	and	suggest	ways	you	could	infuse	

your	lessons	and	routines	with	things	that	connect	to	that	competency.	The	chapters	will	

also	offer	books	and	movie	suggestions,	as	well	as	activities	and	games	that	allow	your	

students	to	practice	each	competency.	Be	aware	that	some	competencies	will	be	linked	

together	where	it	is	logical	to	do	so.	At	the	end	of	the	guidebook,	you	will	find	a	resource	

list	offering	a	list	of	SEL	programs	currently	available.		

	

Look	for	these	symbols	as	a	guide	for	quicker	access	to	materials:	

	

			Movies	

									Books	

	Activities		
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Chapter	2:	Self-Awareness	and	Self-Management		

CASEL	defines	self-awareness	as	being	able	to	recognize	your	emotions	and	how	they	

along	with	your	thoughts	and	the	things	you	value	can	influence	your	behaviour	(CASEL,	

2019).	Self-awareness	allows	our	students	to	form	accurate	self-perceptions	by	helping	

them	recognize	their	own	strengths.	Students	who	recognize	their	abilities	are	more	likely	

to	be	confident	and	advocate	for	themselves.	This	can	be	something	as	small	as	children	

recognizing	that,	for	them,	anxiety	feels	like	ripples	in	their	stomach.	When	they	approach	

the	roller	coaster	ride	at	an	amusement	park,	they	may	feel	those	weird	ripples.	

Recognizing	that	what	they	are	feeling	is	anxiety--and	not	a	reaction	to	those	six	hotdogs	

they	scarfed	down	for	lunch--may	help	them	realize	that	their	fear	of	the	ride	isn’t	as	great	

as	their	desire	to	go	on	the	ride.	Self-Awareness	affects	many	situations	including	the	

classroom.	The	roller	coaster	may	translate	into	recognizing	that	the	gay	kid	in	class	is	

actually	a	really	nice	guy	and	nothing	like	the	horrible	things	they’ve	heard	at	home	or	on	

the	playground.	

	 Self-Management	quickly	follows	Self-Awareness.	Once	children	are	able	to	

recognize	what	they	are	feeling	or	thinking,	the	next	step	is	learning	how	to	manage	these	

emotions	and	thoughts.	The	child	who	wishes	to	ride	the	roller	coaster	may	practice	some	

deep	breathing	exercises	to	settle	their	nerves,	for	example.	
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	 Teaching	awareness	and	management	at	a	young	age	can	help	support	a	child’s	

future	growth.	When	children	begin	to	feel	pressure	or	stress	later	in	life,	they	can	

recognize	it	and	utilize	strategies	that	they	have	used	repetitively	since	their	youth	to	

master	their	emotions	and	calm	their	minds	and	bodies.	Self-Management	also	promotes	

goal	setting	and	motivation,	skills	that	students	can	build	upon	and	benefit	from	

throughout	their	lives.	

INCORPORATING SELF-AWARENESS AND SELF-

MANAGEMENT INTO YOUR CLASSROOM 

CLASSROOM	ROUTINES	

Breathing	Exercises	

	Breathing	or	calm	down	exercises	can	help	both	adults	and	children	settle	their	

bodies.	When	people	are	feeling	overwhelmed	or	excited,	their	heart	rates	can	increase	

and	their	breathing	becomes	shallow.	Taking	deep	breaths	allows	your	body	to	gain	more	

oxygen,	which	can	help	physically	calm	you	(Coping	Skills	for	Kids,	2019).	Be	sure	to	

monitor	the	exercises.	Asking	a	small	child	to	take	deep	breaths	can	result	in	

hyperventilating	and,	while	this	may	be	entertaining	to	watch,	it	isn’t	fixing	the	problem.	

We	need	to	teach	them	how	to	breathe	in	an	effective	pattern	using	breathing	exercises.	

	 Pick	a	breathing	exercise	that	you	like	from	those	provided	below	and	introduce	it	

to	your	class	after	recess	or	lunch.	You’ll	want	to	make	sure	you	practice	the	routine	

regularly	with	your	students	so	that	when	you	ask	them	to	do	this	exercise	in	a	heightened	

state,	they	will	be	able	to	remember	it	and	take	comfort	from	an	exercise	they	are	already	

used	to	doing.	There’s	also	the	added	benefit	of	using	these	breathing	exercises	as	a	reset	
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after	recess	and	lunch.	Students	will	often	come	into	the	classroom	amped	up	from	

whatever	excitement	happened	outside,	so	asking	them	to	sit	in	their	desk	and	do	any	sort	

of	work	can	be	a	recipe	for	inattentive	and	jittery	kids.	

	 Develop	a	routine	where	they	all	participate	in	a	breathing	exercise,	either	at	their	

desks	or	at	a	communal	circle	or	carpet	area.	We	want	the	students	to	be	aware	of	why	

they	are	doing	these	types	of	exercises.	When	first	introduced,	explain	how	breathing	

exercises	can	help	focus	our	minds,	calm	us	down,	and	get	us	ready	for	our	day.	Take	your	

students	through	the	routine	several	times	at	a	slow	deliberate	pace,	coaching	them	to	

inhale	and	exhale.	Remind	them	to	focus	on	the	task	and	try	to	clear	their	minds	of	

anything	but	the	exercise	at	hand.	With	any	luck,	you’ll	find	that	this	routine	will	help	you	

settle	your	class	more	quickly	and	benefit	your	students	when	they	are	struggling	with	

overwhelming	emotions.	

•The	Mountain	Climber:	Have	students	lift	up	one	hand	and	splay	their	fingers	wide.	

Using	a	finger	from	their	other	hand,	have	students	slowly	trace	over	their	fingers,	

inhaling	as	they	climb	up	a	finger	mountain,	and	exhaling	as	they	climb	down.	When	they	

get	to	the	end	of	their	hand,	they	can	climb	back	over	the	mountain	the	other	way.	
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•Shape	Breathing:	Choose	a	shape	like	a	square	or	a	triangle.	The	shape	is	traced	and	for	

each	side	of	the	shape,	students	are	asked	to	inhale	or	exhale	using	a	certain	count.	

Students	can	either	trace	the	shape	in	the	air	with	their	fingers,	or	trace	an	actual	outline	

of	the	shape	on	a	flat	surface	like	a	desk	or	table.	You	may	wish	to	place	a	small	picture	of	

the	shape	on	the	desk	of	students	to	give	them	a	chance	to	quietly	use	this	exercise	

whenever	they	feel	the	need,	or	when	given	a	gentle	direction	from	you.		

	

Breathing	Shapes	

	

											Square	breathing	 	 											Triangle	breathing	 	 								Lazy	8	breathing													

Images	from	Coping	Skills	for	Kids	(2019)	

	

•4-7-8	Breathing:	Students	are	asked	to	sit	up	straight	and	breathe	in	through	their	nose	

for	a	count	of	4.	They	hold	their	breath	as	they	count	to	7,	then	slowly	whisper	out	the	

breath	as	they	count	to	8.		

	Check	out	GoZen	Online’s	YouTube	video	“4-7-8	Breathing	Exercise	by	

GoZen”.	This	video	is	geared	for	grade	3	and	up	and	offers	more	information	on	what	your	

body	is	doing	while	you	are	breathing	this	way.		

	

Meditation		
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Why	not	take	breathing	exercises	a	step	further?	Meditation	is	not	just	for	yoga	

loving	adults!	Meditation,	like	breathing	exercises,	helps	our	students	to	calm	their	bodies.	

Meditation	is	almost	an	extension	of	breathing	exercises	as	it	uses	breathing	techniques	

while	also	incorporating	other	elements	like	visualization	and	movement	or	posture.	

Meditation	looks	to	make	students	more	aware	of	their	bodies	and	how	they	are	feeling	by	

asking	them	to	focus	on	certain	parts	of	themselves.	It	also	requires	students	to	create	

pictures	in	their	minds	that	help	soothe	and	relax	them.	

Pick	a	time	after	an	active	transition	such	as	first	thing	in	the	morning,	after	recess	

or	lunch,	or	even	after	gym	class.	Since	some	meditation	requires	space,	you	could	even	do	

these	exercises	at	the	end	of	your	gym	period!		

There	are	a	number	of	videos	on	YouTube	that	will	walk	your	students	through	the	

steps	and	you	can	choose	from	exercises	that	can	be	done	in	or	by	their	desks,	while	

seated	on	the	floor,	or	in	a	location	that	requires	more	room.	It	is	important	to	explain	why	

we	are	teaching	our	students	meditation	skills	and	not	just	throw	a	video	on	and	let	them	

follow	along.	The	purpose	of	these	exercises	is	to	empower	our	kids	to	help	themselves.	It	

is	important	to	talk	to	students	specifically	about	why	we	need	to	be	aware	of	how	we	feel	

and	how	to	calm	ourselves	when	we	are	overwhelmed.	This	helps	our	students	

understand	the	benefits	of	meditation	and	helps	foster	self-awareness.	

	“Rainbow	Breath-Flow”	by	GoNoodle	on	YouTube	

Where:	At	their	desks	or	seated	on	the	ground	 	 	

Time	Length:	4:02	minutes	 	

What:	This	video	features	calming	music	and	graphics	of	a	rainbow,	sun,	and	

clouds.	It	does	not	need	to	be	actually	seen	by	students.	The	video	directs	students	
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to	position	themselves	and	go	through	arm	and	hand	movements.	Students	are	

encouraged	to	lift	their	arms	up	into	the	air	while	breathing	to	make	a	rainbow.	

	 	“Melting-Flow”	by	GoNoodle	on	YouTube	

Where:	Standing	behind	their	desks	with	room	to	sit	on	the	floor.	 	 	

Time	Length:	3:52	minutes	 	

What:	This	video	features	calming	music	and	graphics	of	a	person	melting	and	

freezing.	It	does	not	need	to	be	seen	by	students,	but	watching	the	graphics	may	

help.	The	video	directs	students	to	position	themselves	and	tighten	their	whole	

body	before	slowly	melting/relaxing	their	body.	It	asks	them	to	become	a	blob	on	

the	floor,	so	having	space	to	sit	on	the	ground	would	be	beneficial.	The	video	then	

directs	students	to	make	their	own	frozen	statue	placement	before	melting	again.	

Discussion:	Depending	on	the	age	of	your	class,	you	could	ask	them	what	benefits	

they	think	the	video	was	trying	to	offer	them.	You	could	also	ask	them	how	they	felt	

after	doing	the	exercise.		

	“Bring	It	Down-Flow”	by	GoNoodle	on	YouTube	

Where:	At	their	desks	or	seated	on	the	ground	 	 	

Time	Length:	3:27	minutes	 	

What:	This	video	is	meant	to	help	teach	students	how	to	let	go	of	stress.	Students	

do	not	need	to	watch	the	video,	though	they	may	benefit	from	the	graphics.	The	

narrator	asks	students	to	sit	and	imagine	they	are	looking	skyward	at	a	balloon.	

They	are	directed	to	hold	onto	the	balloon	and	feel	the	pull	of	the	balloon	on	the	

string	and	to	gently	pull	the	string	to	lower	the	balloon.	Students	are	directed	to	
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open	their	hands	and	release	the	balloon,	paying	attention	to	where	the	balloon	

drifts	away.	

	

	

Movement	Breaks	

	 Sometimes	kids	need	to	get	their	sillies	out	with	movement.	Movement	breaks	are	

the	opposite	of	meditation,	but	they	carry	many	of	the	same	benefits.	It’s	hard	for	anyone	

to	sit	and	work	at	one	task	without	losing	their	focus	or	becoming	bored.	When	our	

students	are	bored,	they	can	create	their	own	mischief	or	simply	disengage	from	the	

activity.	When	your	students	start	to	look	a	bit	squirmy	in	their	seats,	a	movement	break	is	

a	great	way	of	letting	their	energy	out	and	helping	them	to	eventually	focus	back	on	the	

task	with	renewed	attention.		

	 Explain	to	your	students	that	sometimes	we	need	breaks	from	tasks	to	keep	our	

bodies	and	our	brains	focused.	Breaks	and	movement	help	us	reduce	stress	and	

frustration,	jitters,	and	boredom.		

	 Use	movement	breaks	during	transitions	between	long	work	tasks	where	students	

are	asked	to	sit	and	focus	or	listen	for	a	period	of	time.	It	can	be	as	simple	as	having	

students	do	jumping	jacks	or	run	in	place	before	you	release	them	back	to	their	desks	to	

complete	the	task.	

	 Another	excellent	source	of	movement	breaks	on	YouTube	is	GoNoodle.	GoNoodle	

identifies	itself	as	a	free	service	for	both	teachers	and	parents	that	engages	students	from	

kindergarten	to	grade	five	in	movements	with	the	goal	of	keeping	kids	moving,	motivated	

and	engaged	(GoNoodle,	2019).	You	can	sign	up	and	create	an	account,	which	will	give	you	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  23  
 

access	to	all	of	the	videos.	There	are	more	than	just	movement	breaks	to	choose	from	and,	

while	some	videos	require	a	subscription	fee,	there	are	more	than	enough	free	offerings	

on	the	site	to	make	it	worth	the	effort	of	creating	an	account.	If	signing	up	isn’t	your	thing,	

you	can	find	their	YouTube	channel	or	simply	type	in	GoNoodle	Movement	Breaks	and	the	

YouTube	search	engine	will	work	its	magic	for	you.	

	 GoNoodle	features	videos	with	annoyingly	repetitive	songs	as	well	as	popular	

songs	currently	floating	around	out	there.	Kids	can	sing	along	while	following	the	

movement	directions	of	dancers.	Thankfully	for	our	sanity,	there	are	also	videos	without	

songs	that	ask	students	to	move	about	the	room,	or	move	on	the	spot.	GoNoodle	tries	to	

keep	up	with	popular	trends	to	keep	its	video	content	more	engaging	and	utilizes	athletes	

and	actors	in	its	short	clips	as	well.		

	

Check-Ins	

	 We	can	learn	a	lot	about	how	our	students	are	going	to	behave	throughout	the	day	

by	checking	in	with	our	students	in	the	morning	and	afternoon.	Check-ins	allow	us	to	see	

how	our	students	are	doing	and	encourage	them	to	self-reflect	and	think	about	how	they	

are	feeling.		

One	of	the	benefits	of	check-ins	is	that	we	can	potentially	avert	disasters	with	some	

of	our	more	volatile	students	by	finding	out	how	they	feel	in	the	morning	and,	if	necessary,	

work	with	them	using	a	calm	down	strategy	to	help	them	settle	into	the	day.	It	makes	

sense	to	take	a	few	minutes	out	of	your	day	here	and	there	to	check	in	with	your	students	

as	it	could	save	you	valuable	time	later	on	dealing	with	those	who	are	unable	to	handle	

their	feelings	and	erupt.	Imagine	how	much	time	is	lost	if	you	have	to	stop	in	the	middle	of	
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class	to	help	calm	a	student,	or	are	constantly	redirecting	a	student	throughout	the	day.	

Not	only	do	you	lose	time	and	patience,	you	could	also	lose	the	rest	of	your	class	if	they	

become	distracted	and	lose	their	focus	on	the	lesson	being	taught.	Instead,	attempt	to	head	

off	these	issues	by	adding	a	simple	check-in	system	into	your	daily	class	routines.	I	

recommend	a	morning	and	afternoon	check-in	and,	if	you	find	it	helpful,	you	can	then	

check	in	more	often	with	specific	students	throughout	the	day.	

•Check-Ins	as	Attendance:	Why	not	make	taking	attendance	easier	on	yourself?	Create	a	

‘I’m	Feeling’	section	on	your	whiteboard	or	poster	board,	make	columns	and	use	either	

pictures	to	represent	emotions	or	the	emotion	names.	Write	the	names	of	your	students	

on	magnets	or,	alternatively,	use	clothespins,	Post-it	notes,	or	popsicle	sticks	with	Velcro.	

Ask	your	students	to	find	their	names	and	place	them	under	the	emotion	they	are	feeling.	

This	allows	you	to	see	quickly	who	is	away	and	how	your	class	is	feeling.	If	there	are	a	

number	of	kids	feeling	the	same	way,	you	can	ask	them	to	share	why	as	you	multitask.	Just	

be	sure	to	clear	the	boards	either	at	the	end	of	the	day	or	during	lunch	if	you	plan	to	use	

them	for	afternoon	attendance.		

Examples:	
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Image	from	Top	Teacher	(2019)	 	 	 Image	from	Learning	and	Teaching	With	Preschoolers	(2010)	

	

	

•At	the	Door:	As	students	file	in	or	out	of	class,	have	them	tell	you	how	they	feel,	or	place	a	

picture	of	emotions	on	or	beside	your	door	for	students	to	tap.	You	can	let	them	go	

through	quickly	this	way	and	talk	to	those	few	students	about	whom	you	have	concerns	as	

they	settle	in	for	the	day	or	get	their	coats	on	to	leave.	
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This	method	gives	you	a	chance	to	keep	track	of	your	more	vulnerable	students	and	

possibly	pick	up	on	some	who	are	facing	difficulties	about	which	you	and	the	school	are	

unaware.		

Example	Poster:	

	

Caffeinated	in	Third	(2019)	on	Teachers	Pay	Teachers	for	$1.	

•Show	Me	With	Your	Fingers:	This	method	is	also	a	quick	way	of	polling	the	room.	

Students	show	you	how	they	feel	by	flashing	fingers	at	you.	A	single	flashed	finger	can	

mean	‘horrible’	while	five	fingers	could	mean	‘over	the	moon’.	You	decide	what	how	to	

name	the	gradations	of	your	scale.	You	can	employ	this	method	as	often	as	you	desire	as	it	

takes	only	seconds.	You	can	also	stop	and	check-in	with	a	few	students,	or	ask	for	

volunteers	to	share	why	they	chose	their	number	with	the	class.	

	 You	could	shorten	this	to	a	thumbs	up,	sideways,	or	down	to	make	things	even	

quicker.	

•Understand	the	Task:	This	check-in	has	less	to	do	with	the	emotions	of	the	students	in	

the	morning,	but	I	feel	it	is	still	an	important	form	of	a	check-in.	Students	are	asked	to	

perform	a	self-evaluation	to	determine	how	they	feel	they	are	doing,	or	what	their	

confidence	level	is	on	a	task.	Students	have	to	consider	their	grasp	of	a	concept	or	
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assignment,	decide	if	they	are	struggling	or	excelling,	and	put	forth	a	little	effort	to	seek	

help.	This	type	of	check-in	teaches	students	that	they	have	a	way	of	gaining	help	and	

should	encourage	them	to	self-advocate	rather	than	sit	at	their	desk	and	give	up	or	grow	

more	frustrated.	These	types	of	systems	can	be	used	on	any	assignment	and	are	more	

suited	to	students	in	grades	two	and	up.	

	 You	can	use	the	same	stop	light	chart	with	clothespins	as	shown	in	the	Check-Ins	as	

Attendance	section	earlier	where	red	is	‘I	need	help	right	now’,	yellow	is	‘I’m	trying,	but	

check-in	with	me	in	a	bit	just	in	case’,	and	green	is	‘I’ve	got	this’.	Or,	you	can	write	similar	

headings	on	a	whiteboard	and	have	students	move	sticky	notes	with	their	names	on	them	

under	whichever	category	applies.	

	 For	something	more	discreet,	you	can	use	a	red,	yellow	and	green	card	system,	

sticky	note	or	magnet	that	rests	on	a	student’s	desk.	This	requires	a	bit	more	organization	

on	the	part	of	the	students	as	they	could	easily	lose	the	system,	but	it	does	allow	for	a	

student	to	place	a	card	or	magnet	out	at	any	time	and	ask	for	assistance,	even	if	you	aren’t	

specifically	polling	the	class.	

	 Lastly,	you	could	employ	a	thumbs	up,	sideways,	or	down	as	a	quick	check	in	to	see	

where	your	students	are	at	as	well.	

	

Think	Sheets	

	 Think	Sheets	are	a	way	of	getting	kids	to	self-reflect	and	recognize	that	actions	

have	consequences.	Think	Sheets	should	not	be	used	as	punishments.	A	great	Think	Sheet	

asks	students	what	they	did,	why	they	did	it,	and	what	they	could	do	instead	in	the	future.	

These	papers	can	also	be	photocopied	for	your	records	and	sent	home	to	parents	to	keep	
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them	in	the	loop	as	well.	Be	aware	you	will	likely	need	to	sacrifice	some	of	your	lunch,	

recess	or	after	school	time	to	work	through	a	Think	Sheet	with	a	student.	Consider	this	as	

time	spent	working	to	resolve	the	problem	and	avoiding	a	repeat	of	the	same	actions.	If	a	

student	makes	the	choice	to	do	the	same	behaviour	again,	it	could	be	grounds	for	you	to	

explicitly	teach	the	strategy	you	would	like	them	to	employ,	or	find	a	different	strategy	

that	will	work	better.	That	being	said,	you	won’t	win	them	all.	There	will	be	students	who	

are	unwilling	to	see	beyond	themselves	and	accept	that	what	they’ve	done	is	wrong	or	

affected	others.	This	may	be	a	signal	that	some	deeper	problem	needs	to	be	targeted	

before	these	types	of	strategies	will	work.	

	 It	can	be	hard	to	find	Think	Sheets	that	are	geared	towards	younger	children,	but	

there	are	some	out	there	that	simplify	things.	You	may	have	to	write	for	them,	but	it	gives	

you	a	chance	to	help	your	students	think	about	their	actions,	the	emotions	that	triggered	

them	and	how	they	felt	after	doing	the	deed.	It	also	gives	you	a	chance	to	talk	through	

strategies	for	dealing	with	this	trouble	in	the	future.	

	 Brooke	Reagan	offers	a	wonderfully	adapted	Think	Sheet	in	her	Calm	Down	Tool	

Kit	on	the	Teacher’s	Pay	Teachers	website:	
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Think	Sheet	by	Brooke	Regan	found	on	Teachers	Pay	Teachers	(2018)	for	$6.50	

	

This	Think	Sheet	works	for	students	with	special	needs	as	well	as	younger	students	

who	aren’t	able	to	read	and	write	yet.	You	can	work	with	students	as	they	move	through	

each	section	of	this	sheet,	asking	them	to	reflect	at	each	step.	I	particularly	like	the	last	box	

as	it	requires	the	student	to	make	amends.	

	 For	older	students,	you	can	design	a	“one	size	fits	most	crimes”	type	of	sheet	where	

you	ask	students	to	explain:		

•What	they	did,		

•What	they	were	feeling,	

•Why	they	made	the	choice	to	react	the	way	they	did,	
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•How	they	feel	now	that	the	deed	is	done,	

•What	they	could	do	next	time	instead,		

•How	they	plan	to	make	amends.	

	Use	Think	Sheets	as	a	way	of	helping	your	students	reflect	and	gently	steering	them	

toward	more	appropriate	actions.	

	

CLASSROOM	SETUP	

Posters	

	 Consider	using	posters	in	your	room.	There	are	emotion	posters	that	name	and	

show	pictures	of	the	different	kinds	of	emotions.	There	are	also	posters	that	show	kids	

what	person	space	looks	like	and	what	listening	or	ready	bodies	look	like.	Posters	can	also	

show	students	calm	down	exercises	or	include	motivational	messages.	These	messages	

can	be	more	than	the	dangling	kitten	telling	your	students	to	hang	in	there.	Carol	Dweck,	a	

psychology	professor	at	Stanford	University,	has	developed	a	theory	called	Growth	

Mindset.	Dweck	believes	that	there	are	two	sets	of	minds,	ones	that	are	open	and	willing	to	

grow	and	ones	that	are	closed	and	unwilling	to	try.	Dweck	offers	strategies	and	ideas	to	

help	students	foster	growth	mindsets,	which	she	believes	will	lead	to	more	positive	

attitudes	and	accomplishments	(Gross-Lóh,	2017).	There	are	currently	some	great	Growth	

Mindset	posters	that	can	be	used	in	your	classroom	with	phrases	such	as	‘I	can’t	do	

it…YET!’.	These	posters	encourage	kids	to	have	a	growth	mindset,	be	resilient	and	stay	

positive	as	they	work	on	tasks	that	may	be	a	struggle.	

	 I	highly	recommend	picking	a	breathing	exercise	you’d	like	to	teach	your	class	and	

find	posters	or	visual	reminders	of	it	to	post	in	your	classroom.	You	can	place	them	all	
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over	your	room	and	even	place	small	visuals	on	the	desk	of	students.	This	way	you	can	

reinforce	the	technique	by	directing	students	to	follow	along	with	the	poster	or	picture	on	

their	desks.	For	example,	putting	the	Lazy	Eight	breathing	technique	symbol	on	their	desk	

allows	students	to	physically	trace	the	object	while	preforming	the	exercise	and	enables	

them	to	access	this	exercise	whenever	they	need	it.	

Lazy	Eight	Breathing	Technique	on	desk	

	

	

Cozy	corner		

	 Space	may	be	at	a	premium	in	your	classroom,	but	see	if	you	can	find	a	little	nook	

that	can	be	transformed	into	a	cozy	corner	for	students.	This	can	be	created	with	some	

pillows	or	a	mat	under	a	table,	some	comfy	beanbag	chairs	in	a	corner,	or	even	a	small	pop	

up	tent	or	a	sheet	hung	up	to	create	a	tent.	The	setup	doesn’t	have	to	be	extravagant,	just	

find	what	suits	you,	your	budget	and	time.	This	space	is	a	place	students	can	choose	to	go	

during	free	time	or	silent	reading	and	it	can	also	be	used	as	a	safe	place	in	your	classroom.	

If	a	student	is	feeling	overwhelmed	or	upset,	help	students	build	this	space	into	their	calm	

down	routine.	Rather	than	storm	out	of	the	classroom,	students	can	move	to	this	space	

and	work	on	the	breathing	strategies	you’ve	taught	them.	You	can	place	a	poster	or	visual	

on	the	wall	in	this	area	to	help	remind	students	of	calm	down	strategies.	Some	teachers	

may	even	wish	to	include	calm	down	objects	like	fidget	toys,	stuffed	animals,	sensory	
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bottles	or	stress	balls,	or	create	a	box	with	items	for	particular	students	with	special	needs	

in	these	areas.	

	

ACTIVITIES	 	

	

Gym	Games	

•Go,	Go,	Stop:	Introduce	this	game	as	a	racing	game,	but	also	a	listening	game.	Students	

will	have	to	listen	to	a	Traffic	Cop,	but	also	to	their	bodies.	Have	students	line	up	at	one	

end	of	the	gym	while	a	Traffic	Cop	waits	at	the	other.	When	the	Traffic	Cop	says	‘go’,	

students	should	run	as	fast	as	they	can	to	reach	the	other	end	of	the	gym.	The	first	student	

over	the	line	is	the	next	Traffic	Cop.	But,	when	the	Traffic	Cop	yells	‘Stop!’,	they	must	stop.	

The	Traffic	Cop	will	turn	around	and	check	to	see	if	anyone	is	moving.	Any	student	caught	

moving,	will	have	to	go	back	to	the	start.	For	younger	students	or	shorter	games,	you	can	

move	the	finish	to	the	centre	line	of	the	gym.	

Encourage	students	to	listen	to	their	bodies	and	work	on	keeping	still.	They	can	try	

breathing	slowly	to	help	settle	themselves	as	they	work	to	keep	frozen.	

•Ready,	Set,	Go:	This	is	a	variation	of	Go,	Go,	Stop.	Tell	your	students	that	this	is	a	

listening	game	as	they	will	have	to	listen	to	both	their	bodies	and	the	instructions	from	

you,	the	Traffic	Cop.	As	in	Go,	Go,	Stop,	students	line	up	on	one	side	of	the	gym	and	you	

stand	facing	them	on	the	other.	When	you	say	‘Ready!’	Students	should	line	up	behind	the	

line	at	the	other	end	of	the	room.	When	you	say	‘Set!’,	students	can	get	ready	to	start	

running,	and	when	you	say	‘Go!’,	they	should	run	as	fast	as	they	can	to	get	to	you.	The	first	
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student	to	run	past	you	gets	to	be	the	next	Traffic	Cop.	But	the	job	of	the	Traffic	Cop	is	to	

confuse	the	runners.	Students	need	to	listen	carefully	to	the	words	of	the	Traffic	Cop	and	

only	run	when	they	hear	the	word	‘Go!’.	The	Traffic	Cop	might	yell	“’Ready,	Set,	Gold!’	or	

‘Ready,	Set,	Guacamole!’	and	any	students	who	start	to	run	are	out.		

For	many	of	our	students	it	will	be	hard	to	listen	for	the	right	word.	Their	bodies	

are	filled	with	excitement	for	the	game	and	they	are	preparing	themselves	to	leap	forward	

the	moment	they	hear	‘Ready’.	They	aren’t	really	listening.	If	they	want	to	continue	to	play	

the	game,	they	need	to	find	a	way	to	override	the	instinct	to	just	rush	forward	and	work	on	

listening	for	the	right	prompt.	

	Again,	for	younger	students	or	shorter	games,	the	finish	line	can	be	moved	to	the	

centre	line	of	the	gym.	

	

Emotion	Brainstorm		

	

Start	by	showing	students	the	picture	of	emotions.	You	may	wish	to	limit	your	

pictures	to	people	who	appear	angry,	sad,	happy,	scared,	tired	or	bored,	depending	on	

your	students’	level	of	understanding.	Our	youngest	learners	may	not	be	aware	of	the	

basic	emotions	yet.	Ask	your	students	what	the	person	in	the	picture	is	feeling.	You	may	

even	ask	them	to	raise	their	hands	if	they’ve	ever	felt	like	that.	If	you	have	time,	ask	

What you will need 

• Pictures of people or children displaying obvious emotions 

• whiteboard or chart 

• markers 

Time required: 30 minutes   
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students	to	share	why	they	felt	that	way.	You	can	share	your	own	experiences	and	reasons	

for	feeling	like	one	of	the	people	in	a	picture.		

On	a	whiteboard,	list	the	emotions	or	feelings	at	the	top	of	a	chart.	

	

	

	

	

	

	

	

	

	

	

	

	

	

Ask	students	what	their	bodies	feel	like	when	they	are	mad.	What	does	their	face	and	body	

look	like	when	they	get	mad?	What	do	they	do	when	they	get	mad?	You	may	need	to	help	

students	think	of	things	and	offer	suggestions.	Write	the	responses	under	each	emotion.	

	

					

	

	

	

	

	

	

	

-red	in	the		
	face	
-clenched		
		fists	
-stomping	
	feet	
-seeing	red	
-fire	in	my		
	tummy	
-yelling 

-smile	
-laughing	
-feel	like	
	dancing	
-sunshine	
		inside 

-frown	
-crying	
-want	to	
		hide		
-heart		
	hurts	
 

-big	eyes	
-scream	
-hide	
-heart		
	beating		
	really	fast	
-goose		
	bumps 

   Mad        Happy        Sad     Scared  

 
        Mad         Happy             Sad       Scared 
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Now	ask	your	students	what	they	can	do	to	feel	better	when	they	are	mad,	sad	or	scared.	

You	can	mention	ways	of	sharing	happiness	with	others,	but	try	to	focus	on	one	or	two	

strategies	that	students	can	use	to	feel	better	when	they	are	feeling	upset.	Try	to	get	at	

least	one	strategy	they	can	use	at	home	and	one	they	can	use	when	they	feel	this	way	at	

school.	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

If	you	have	a	place	in	your	classroom	you	use	as	calm	down	location,	you	could	also	direct	

students	to	go	there	if	they	are	feeling	sad,	scared	or	mad.	

My	Body,	My	Feelings		

	

-red	in	the	face	
-clenched	fists	
-stomping	feet	
-seeing	red	
-fire	in	my	
tummy	
-yelling	
	
I	can…	
-get	a	drink	
-go	for	a	walk	
-take	deep	
breaths	 

-smile	
-laughing	
-feel	like	
dancing	
-sunshine	
inside	
	
	
I	can…	
-tell	a	friend	
a	joke	
-ask	someone	
to	play	with	
me 

-frown	
-crying	
-want	to	hide		
-heart	hurts	
	
	
	
	
I	can…	
-get	a	drink	
-ask	for	a	hug	
-take	deep	
breaths	
-think	happy	
thoughts 

-big	eyes	
-scream	
-hide	
-heart	beating	
really	fast	
-goose	bumps	
	
	
I	can…	
-find	an	adult	
-think	of	
something	
funny	
-go	for	a	walk 

 Mad                Happy          Sad   Scared 

What you will need 

Pick one of the books from the list at the end of this section to be read to your students 

the body outline printed on 8.5 by 14 paper  (page 41) 

a “When I Feel” emotions cut and paste page (pages 42-45) 

the “Things I Can Do to Feel Better” cut and paste (page 46) 

crayons, scissors and glue 

Time Required: 1 hour 
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The	goal	of	this	lesson	is	to	have	students	consider	how	their	body	reacts	when	

they	feel	a	particular	emotion	and	what	things	work	to	help	them	calm	down	and	reset.	

Students	should	be	able	to	recognize	bodily	sensations	linked	to	specific	emotions	and	

learn	which	strategies	help	them	handle	the	emotions.	Pick	an	emotion	and	choose	one	of	

the	books	listed	below	it.	Any	book	that	discusses	the	emotion	you	select	will	do.	Read	the	

book	to	your	class	and	ask	them	to	think	about	how	they	feel	when	the	emotion	in	the	

story	affects	them.	Ask	students	if	they	feel	the	same	way	as	the	person	in	the	book,	or	

different.		

After	you’ve	read	the	book,	have	students	cut	out	and	fill	in	the	body	with	the	

feelings	they	have	when	they	are	upset.	They	can	choose	from	the	feelings	that	are	listed	

or	draw	and	label	their	own.	Students	can	draw	a	face	that	shows	their	emotion	on	the	

body	and	colour	their	body	to	match	how	they	feel.	For	example,	they	may	colour	their	

entire	body	red,	or	just	areas	like	their	face,	stomach	and	hands.	They	should	also	colour	in	

the	feelings	they	cut	and	paste.	Next,	have	students	look	at	the	‘Things	I	Can	Do’	sheet	and	

pick	three	things	they	can	do	to	feel	better	or	calm	down.	Cut	and	paste	those	into	the	‘I	

Can’	boxes	and	finish	with	come	colour.	They	can	also	choose	what	they	think	will	help	

them	feel	better	and	glue	it	to	the	template.	Make	sure	that	you	only	include	options	that	

you	and	your	school	would	find	acceptable.	The	goal	is	to	encourage	students	to	try	out	

these	ideas	and	see	what	works	best,	so	they	must	be	things	that	will	work	both	inside	and	

outside	of	your	classroom.	

To	extend	this	activity,	explore	the	other	emotions.	Read	another	book	and	have	

students	select	feelings	and	strategies	to	glue	onto	the	body	template	for	each	emotion	

and	pick	calm	down	strategies	as	well.	Put	each	completed	Body	and	‘Things	I	Can	Do…’	
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page	into	a	Duo-Tang,	or	staple	them	together	to	make	a	book.	When	students	become	

frustrated,	silly,	or	scared,	help	them	use	their	body	book	to	pick	a	strategy	they’ve	chosen	

to	help	them	work	through	their	emotions.	Eventually,	the	goal	is	for	students	to	tell	you	

how	they	are	feeling	and	what	they	would	like	to	do	to	help	calm	their	bodies.		

	

	Choose	from	one	of	the	books	below,	or	pick	a	book	that	works	best	for	you.	

	

Angry	

A	Little	Spot	of	Anger:	A	Story	About	Managing	BIG	Emotions	by	Diane	Alber	

Meet	Peaceful	Spot	as	he	explains	his	role	in	helping	us	calm	down	Angry	Spots	when	they	

show	up.	Peaceful	Spot	explains	what	an	Angry	Spot	is	and	teaches	kids	strategies	to	calm	

down	and	turn	those	Angry	Spots	into	Peaceful	Spots.		

	

I	Can	Control	My	Anger	by	Dagmar	Geisler	

How	do	we	feel	when	we	are	angry?	What	can	we	do	to	help	control	our	anger?	This	book	

helps	kids	understand	what	they	are	feeling	and	offers	safe	strategies	to	help	work	

through	that	anger.	

	

Soda	Pop	Head	by	Julia	Cook	

When	Lester	feels	that	things	are	unfair,	he	feels	like	a	bottle	of	shaken	pop.	His	insides	

bubble,	his	face	gets	red	and	he	blows	up!	Lester’s	dad	works	to	teach	him	some	strategies	

to	help	him	calm	down	so	he	doesn’t	explode.	
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Sad	

I	Feel	Sad	by	Brian	Moses	

As	sad	things	happen,	this	book	tries	to	see	positive	solutions.	It	asks	kids	to	think	of	

positive	solutions	to	resolve	their	sadness.	

	

I	Feel	Sad	by	Natalie	Shaw	

Daniel	Tiger	explains	what	makes	him	sad	and	how	talking	with	his	dad,	as	well	as	a	few	

other	strategies,	help	him	feel	better	again.	Daniel	Tiger	tells	kids	it’s	okay	to	feel	sad	and	

reassures	them	that	they	will	feel	better	soon.	

	

When	I	Feel	Sad	by	Cornelia	Maude	Spelman	

A	guinea	pig	explains	what	it	is	to	feel	sad	and	why	she	feels	sad.	She	explains	that	feeling	

sad	doesn’t	last	forever	and	explains	how	she	works	to	feel	better.	

	

Scared	

I	Feel	Frightened	by	Bryan	Moses	

This	book	follows	a	young	child	explaining	what	scares	him	and	what	he	does	to	cope	with	

his	fears.	

	

When	I	Feel	Scared	by	Corenlia	Maude	Spelman	

Everyone	feels	scared	sometimes.	This	book	looks	at	some	of	the	things	that	scare	kids	and	

explains	some	strategies	to	help	kids	feel	better	and	overcome	their	fears.	
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Who	Feels	Scared?	By	Sue	Graves	

Follow	Jack	and	his	friends	as	they	feel	afraid	and	work	to	cope	with	their	fears.	This	book	

assures	children	that	everyone	feels	afraid	sometimes	and	tries	to	help	them	find	

strategies	to	work	through	their	fears	and	be	brave.	

	

My	Body,	My	Feelings	worksheets:	
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Emotion	Charades	

	

Start	by	selecting	one	of	your	students	to	pick	an	emotion	from	the	bucket.	The	

student	is	then	asked	to	act	out	the	emotion	for	the	class	without	saying	a	word.	Silently	

they	can	stomp	their	feet,	clench	their	teeth,	or	curl	up	into	a	small	ball,	hide	their	face	or	

rub	their	eyes.	Ask	the	rest	of	your	students	to	raise	their	hands	when	they	know	what	the	

emotion	is	and	to	describe	one	thing	they	could	do	to	feel	better.	The	student	who	guesses	

the	emotion	correctly	then	takes	a	turn	acting	out	an	emotion	for	classmates.	Play	through	

the	game	for	as	long	as	you’d	like.	This	exercise	is	good	practice	for	your	students	to	

recognize	an	emotion	and	think	about	what	it	feels	and	looks	like.	It’s	also	a	great	way	to	

remind	them	what	strategies	work	for	which	emotions.	

Further	Game	Suggestions:	You	could	create	and	play	Emotions	Bingo,	Match	the	Emotion	

Word	to	the	Face,	or	Go	Fish	with	Emotions	

	

Why	Do	We	Lose	Control?	

	

What you will need 
 

• Pictures of emotions (you may wish to have several of the same)  

• a bucket or jar to draw them from 

Time required: 15 minutes  

What you will need 

• YouTube video “Why Do We Lose Control of Our Emotions” by Kids Want to Know 

•  whiteboard for brainstorming 

•  “Anger Feels Like” worksheet (page 50) 

•  pencil and pencil crayons.  

Time Required: 30-40 minutes 
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It’s	just	as	important	for	our	students	to	understand	why	they	lose	control	as	it	is	

for	them	to	know	how	to	calm	themselves	and	work	to	regain	that	control.	Often,	even	as	

adults,	we	don’t	realize	why	we	are	suddenly	feeling	grouchy	or	snappish.	It	can	creep	up	

on	us	and	we	can	accidentally	say	or	do	something	we	regret.	We	are	able	to	reflect	on	

why	we	snapped	because	we	know	from	experience	what	makes	our	bodies	tick	and	what	

causes	us	to	explode.	Once	our	students’	focus	on	why	they	lose	control,	they	can	start	to	

recognize	the	signs	and	begin	to	use	strategies	to	minimize	the	explosion.	What	could	have	

been	an	epic	meltdown	might	turn	into	a	growl	or	even	just	a	deep	breath.		

	

		Watch	“Why	Do	We	Lose	Control”	by	Kids	Want	to	Know		

Time:	6:41	minutes	

	Why:	This	video	talks	about	what’s	going	on	in	our	brain	and	explains	some	hard	concepts	

in	terms	that	make	sense	to	kids.	The	video	focuses	on	feeling	angry	and	explains	that	

everyone	‘flips	their	lids’.	The	brain	is	explained	as	a	fist	and	we	are	introduced	to	our	

upstairs	brain,	our	midbrain	and	our	downstairs	brain.	Our	fingertips	are	our	upstairs	

brain	(or	cerebral	cortex),	which	is	our	thinking	brain	that	allows	us	to	solve	problems,	

think	logically	and	act	with	kindness.	Our	midbrain	is	the	thumb,	which	is	where	our	

emotions	and	memories	are	created	and	stored.	The	palm	of	our	hand	is	our	downstairs	

brain,	or	our	emotional	brain	(brainstem),	which	takes	over	and	creates	a	fight	or	flight	

response	without	thought.	The	video	explains	that	the	midbrain	and	upstairs	brain	

communicate	and	work	in	harmony,	but	when	we	flip	our	lids,	our	fist	opens	and	our	

fingertips,	or	the	logical	part	of	our	brain,	is	too	far	away	to	communication	with	our	

midbrain	and	downstairs	brain.	We	can’t	think	clearly	or	solve	any	problems	because	our	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  48  
 

emotions	are	too	strong.	The	video	then	goes	on	to	talk	about	ways	we	can	work	to	calm	

ourselves	and	discusses	some	reasons	why	we	may	become	overwhelmed	and	flip	our	lids.	

After	the	video,	divide	your	whiteboard	in	half	and	brainstorm	with	the	class.	Ask	

them	how	they	feel	when	they	get	angry.	What	does	their	mouth	feel	like?	How	fast	is	their	

heart	beating?	Are	their	fingers	and	teeth	clenched?	Really	dive	into	what	they	physically	

feel	when	they	are	overwhelmed	with	anger.	Write	these	down	one	side	of	the	board.	On	

the	other	side,	write	down	things	that	the	students	suggest	help	them	calm	down	or	even	

stop	them	from	fully	raging.	Talk	about	things	that	they	could	do	at	school	to	calm	down,	

like	going	for	a	walk,	getting	a	drink,	talking	it	out	with	adults	or	breathing	exercises.		

Hand	out	the	Anger	Feels	Like	worksheet	below	and	have	students	fill	it	in.	They	

can	write	more	than	one	feeling	in	the	boxes.	After	they’ve	filled	in	the	boxes	and	picked	

three	strategies	to	use	when	they’re	feeling	angry,	they	can	colour	in	the	boy.		

	

Anger	Feels	Like	worksheet:	
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My	Buttons	

	

You	may	wish	to	spend	some	time	brainstorming	things	that	push	people’s	buttons	

generally	and	then	focus	on	which	of	these	affect	your	students	and	what	sort	of	things	

they	can	do	to	calm	themselves.		

“Pushing	My	Buttons”	is	a	two-page	worksheet	that	requires	students	to	first	write	

down	three	things	that	push	their	buttons.	After	students	have	written	down	what	bugs	

them	on	their	buttons,	they	cut	each	one	out	and	fold	each	along	the	dotted	line.	Next,	

students	glue	the	folded	part	down	in	the	circle	section	on	the	second	page	of	the	

worksheet,	the	brain,	to	create	a	flap	under	which	they	can	write.	Under	the	flaps,	have	

students	write	a	strategy	to	cope	with	the	item	on	their	button.	When	students	are	

finished,	they	can	colour	their	buttons	and	brain/head.		

Note	that	you	can	easily	modify	this	activity	by	asking	for	fewer	buttons	or	by	

asking	students	to	illustrate	what	bugs	them	and	what	coping	skill	they	picked	to	work	

through	the	problem.	

	

Pushing	My	Buttons	worksheet:	

	

	

	

What you will need 

• “Pushing My Buttons” worksheets (pages 52-53) 

• glue, scissors, pencil crayons and a pencil 

Time required: 30 minutes 
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Name:	_______________________	

	

Pushing	My	Buttons	 	

	
Some	things	can	really	bother	you!	Pick	three	things	that	push	your	buttons	and	write	one	on	each	of		

the	buttons	below.	

	

Cut	the	buttons	out	and	fold	along	the	dotted	lines.	Put	a	little	glue	along	the	top	bit	of	the	fold	and		

press	it	into	one	of	the	circles	on	the	brain	on	the	next	page	of	the	worksheet	to	create	a	flap.	Under	the		

flap,	write	a	strategy	that	will	help	you	keep	your	cool.	

	

															Example:											 																																																					

	 	
	

	
What	bothers	you?	

	

Does	it	make	you	see	red	when	someone	teases	you?	Do	you	grit	your	teeth	when	your	best	friend	

ignores	you?	Maybe	something	someone	says	or	does	rubs	you	the	wrong	way	and	the	more	you’re	

around	them	the	more	angry	you	begin	to	feel.	Think	about	what	it	is	that	bothers	you	so	that	you	

can	find	a	good	way	to	calm	yourself.		

	

	

Coping	Skills	
	

What	makes	you	feel	better?	What	do	you	do	to	calm	down?	Do	you	go	for	a	walk?	Get	a	drink?	Maybe		

talk	it	out	with	a	friend	or	take	a	few	deep	breaths.	Think	about	what	can	help	you	keep	cool	when		

something	is	doing	its	best	to	make	you	flip	your	lid.	
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Name:	_______________________	

	

Pushing	My	Buttons	
	

	

Under	the	flap,	write	a	strategy	that	will	help	you	keep	your	cool.	
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Learn	by	Teaching	

	

Remember	that	old	phrase	‘learn	by	doing’?	Well,	here’s	a	chance	for	your	students	

to	learn	a	skill	and	teach	it	to	their	little	buddies.	This	lesson	links	to	more	than	just	the	

Self-Awareness	and	Self-Management	competencies	and	can	work	as	a	bridge	to	the	

Social-Awareness	and	Relationship	Skills	competencies	in	chapter	3.	Our	goal	is	to	

(somewhat	sneakily)	have	our	students	learn	about	ways	to	handle	emotions	or	problems	

so	that	they	can	model	and	teach	younger	students.	Not	only	will	your	students	learn	these	

strategies,	they’ll	become	role	models	and	leaders	for	younger	peers	in	your	school.	If	your	

class	isn’t	already	partnered	up	with	little	buddies,	see	if	one	of	the	primary	teachers	

wouldn’t	mind	joining	forces	for	a	chance	to	learn	some	valuable	skills	and	make	

connections	to	some	of	the	“big	kids”	in	the	school.	

Begin	by	brainstorming	issues	that	our	young	buddies	might	face.	Maybe	they	get	

really	scared,	or	angry	because	someone	did	or	said	something	unfair.	Maybe	they’re	

really	sad	because	no	one	will	play	with	them.	Next,	brainstorm	a	list	of	solutions	and	

strategies	to	help	our	little	buddies	calm	down	and	work	through	the	issue.	Once	you	feel	

they	have	a	good	handle	on	the	subject	and	solutions,	have	your	students	partner	up	and	

pick	one	of	those	scenarios.	I	find	limiting	the	maximum	group	size	to	four,	works	well.	

What you will need 

• Little buddies  

• whiteboard  

• paper and pencils  

• time 

Time required: 3 hours or more. It’s up to you and your students. This activity works well across several 

days. 
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Next,	students	work	to	decide	what	the	problem	is—why	are	their	little	buddies	

feeling	the	way	they	are	feeling—and	what	sort	of	solutions	they	can	teach	them	to	help	

handle	the	problem.	Remind	your	students	that	their	skits	need	to	be	simple	to	follow	as	

their	little	buddies	are	the	intended	audience.	Make	sure	they	pass	their	ideas	by	to	screen	

for	appropriateness.	Once	you	have	approved,	they	can	begin	to	work	on	their	scripts	and	

creating	a	skit.	

Give	students	time	to	rehearse	their	skits,	watch	and	offer	suggestions	to	help	

tweak	them	and	make	sure	the	skits	are	useful.	You	could	have	your	students	perform	

before	their	classmates	and	take	constructive	feedback.	Or,	to	shorten	the	length	of	time	

spent	on	this	activity,	have	your	students	partner	with	another	group	and	perform	for	

each	other,	giving	and	receiving	feedback.	Stress	that	any	feedback	offered	needs	to	point	

out	specifically	what	the	issue	is	with	the	skit	and	suggest	ways	to	solve	it.	Students	do	not	

need	to	follow	the	feedback,	but	they	should	consider	it.	

Lastly,	give	your	students	a	chance	to	practice	their	skits	one	last	time	before	

bringing	in	the	little	buddies.	My	suggestion	would	be	to	spread	the	groups	out	between	

classrooms	and	put	3-4	little	buddies	with	each	group.	Students	can	perform	their	skit	and	

then	speak	with	their	little	buddies	afterward	to	answer	any	questions.	Your	students	may	

wish	to	play	teacher	and	encourage	their	little	buddies	to	practice	saying	what	they’d	do	if	

they	were	faced	with	an	issue	like	the	one	presented	to	them	in	the	skit.	

Students	should	recognize	that	their	little	buddies	may	approach	them	outside	of	

the	skit	sessions	if	they	are	struggling	to	deal	with	an	emotion.	While	our	older	students	

can	help	coach,	they	should	also	recognize	when	a	problem	is	an	adult	problem.	If	this	
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occurs	they	should	be	told	to	direct	their	little	buddy	to	a	supervisor	while	reinforcing	that	

some	problems	require	adult	help.	

	

Example	of	skit:	

Problem:	Mary	told	Nancy	she	couldn’t	play	with	her	and	the	other	girls	because	there	

weren’t	enough	dolls	to	share.	Nancy	is	very	sad	about	this.		

Solution:	Nancy	could	talk	it	out	with	the	girls	and	see	if	they	could	take	turns.		

	

Skit:	

Student	1	(Mary):	“You	can’t	play	with	us	Nancy.	We	only	have	enough	dolls	for	ourselves.	

Sorry.”	

Student	2	(Narrator):	“Freeze.”	–Scene	freezes—“What	could	Nancy	do?”		

Student	3	(Nancy):	“I	could	yell	and	scream	and	make	them	play	with	me!”	

Student	2	(Narrator):	“Would	that	work?”	

Student	3	(Nancy):	“No.”	

Student	2	(Narrator):	“What	else	could	you	do?”	

Student	3	(Nancy):	“I	could	ask	them	nicely	to	take	turns.”	

Student	2	(Narrator):	“Let’s	try	it!	Unfreeze!”	

Student	3	(Nancy):	“Could	we	take	turns	playing	with	the	dolls?”	

Student	1	(Mary):	“Okay!”	

	

OR	
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Problem:	Mary	told	Nancy	she	couldn’t	play	with	her	or	the	other	girls	because	they	didn’t	

have	enough	dolls	to	share.	Nancy	is	very	sad	about	this.	

Solution:	Nancy	could	go	for	a	walk	and	see	if	she	could	find	another	friend	to	play	with.		

Skit	2	

Student	1	(Mary):	“You	can’t	play	with	us	Nancy.	We	only	have	enough	dolls	for	ourselves.	

Sorry.”	

Student	2	(Narrator):	“Freeze.”	–Scene	freezes—“What	could	Nancy	do?”		

Student	3	(Nancy):	“I	could	yell	and	scream	and	make	them	play	with	me!”	

Student	2	(Narrator):	“Would	that	work?”	

Student	3	(Nancy):	“No.”	

Student	2	(Narrator):	“What	else	could	you	do?”	

Student	3	(Nancy):	“I	could	ask	them	nicely	to	take	turns.”	

Student	2	(Narrator):	“Let’s	try	it!	Unfreeze!”		

Student	3	(Nancy):	“Could	we	take	turns	playing	with	the	dolls?”	

Student	1	(Mary):	“Sorry.”	

Student	2	(Narrator):	“Freeze.”	–Scene	freezes—“Good	try.	Now	what	can	we	do?”	

Student	3	(Nancy):	“I	could	tell	on	them!”		

Student	2	(Narrator):	“An	adult	can’t	make	someone	play	with	you.	What’s	a	better	

choice?”	

Student	3	(Nancy):	“I	could	go	for	a	walk	and	cool	down.	Then	I	could	see	if	there’s	another	

friend	to	play	with.”	

Student	2	(Narrator):	“That’s	a	good	choice!	Let’s	try	it.	Unfreeze.”	
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Student	3	(Nancy):	Walks	away	and	approaches	Student	4.	“Hey	Jane!	Want	to	go	play	on	

the	swings?”	

Student	4	(Jane):	“Sure!”	

	

	

	Watch:	“Sticks	Learns	How	to	Deal	With	Feeling	Sad”	by	tvoparents	

	

Time:	2:46	minutes	
	

Why:	This	skit	is	an	interaction	between	a	puppet	and	a	human.	You	can	preface	this	video	
by	explaining	we’re	looking	at	this	video	to	see	how	the	problem	is	presented	and	what	

solutions	are	offered.	It’s	a	good	reminder	for	older	kids	to	gear	their	skits	to	the	level	of	

their	audience.	In	this	video,	Sticks	is	feeling	sad.	His	friend	approaches	him	and	we	find	

out	why	Sticks	is	sad	and	listen	to	several	solutions	to	help	him	feel	better.	

	

	

Watch:	“Sticks	Learns	How	to	Deal	with	His	Anger”	by	tvoparents	
	

Time:	2:32	minutes	
	

Why:	This	skit	is	an	interaction	between	a	puppet	and	a	human.	You	can	preface	this	video	
by	explaining	that	we	are	looking	at	this	video	to	see	how	the	problem	is	presented	and	

what	solutions	are	offered.	It’s	a	good	reminder	for	older	kids	to	gear	their	skits	to	the	

level	of	their	audience.	In	this	video,	we	learn	that	Sticks	is	feeling	angry	and	his	friend	

helps	him	find	a	solution	to	help	solve	his	anger.		
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MOVIE	RESOURCES	 	

	

Movies	can	be	a	great	way	of	visually	teaching	your	students.	Below	are	a	series	of	

short	videos	and	movies	that	will	help	illustrate	what	emotions	are	and	what	we	can	do	to	

handle	our	emotions.		

	

PRIMARY	MOVIES	
	

Watch:	“Sticks	Learns	How	to	Deal	with	Feeling	Sad”	by	tvoparents	
	

Time:	2:46	minutes		
	

Why:	This	skit	is	an	interaction	between	a	puppet	and	a	human.	Sticks	is	feeling	very	sad	
because	his	friend	didn’t	come	over	like	he	promised.	His	friend	talks	to	him	about	why	he	

is	feeling	sad	and	suggests	ways	that	can	help	him	feel	better.	

	

Talk	about:		
• Why	Sticks	was	feeling	sad?		

• How	did	we	know	Sticks	was	sad?		

• What	did	he	do	to	show	us	he	was	sad?		

• How	do	you	show	that	you	are	sad?		

• What	makes	you	sad?		

• What	did	his	friend	suggest	to	help	him	feel	better?		

• What	worked?	

• What	helps	you	feel	better?	

	

	

Watch:	“Sticks	Learns	How	to	Deal	with	His	Anger”	by	tvoparents	
	

Time:	2:32	minutes	
	

Why:	This	skit	is	an	interaction	between	a	puppet	and	a	human.	Sticks	is	trying	to	build	a	
tower.	He	describes	what	it	feels	like	to	be	angry	and	his	friend	suggests	a	way	to	help	him	

feel	happy	again.		

	

Talk	about:		
• What	Sticks	did	to	let	you	know	he	was	angry?	

• How	do	you	feel	when	you	are	angry?		
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• What	do	you	do	when	you	are	angry?		

• What	did	Sticks	do	to	feel	better?		

• What	can	you	do	to	feel	better	when	you’re	angry?	

	

	

Watch:	“Controlling	Anger”	by	The	Wiggle	Tales	
	

Time:		5:10	minutes	
	

Why:	Howard	B.	Wigglebottom	gets	angry	when	he	doesn’t	get	his	way.	He	describes	what	
he	feels	when	he	gets	angry	and	the	bad	choices	he	makes.	Howard	also	feels	sad	because	

he	keeps	getting	in	trouble.	His	friend	talks	to	him	about	what	he	does	when	he	gets	angry	

and	shows	him	how	to	listen	to	his	body.	Howard	demonstrates	several	different	

strategies	to	help	calm	himself	and	make	better	choices.	

	

Talk	about:	
• Why	did	Howard	get	in	trouble?	

• What	was	Howard	feeling?		

• How	do	you	feel	when	you	get	angry?		

• What	did	Howard	do	to	calm	down?		

• What	do	you	do	to	calm	down?	

	

	
Watch:	“Emotions”-StoryBots	Super	Songs	Episode	8	by	Netflix	Jr.	
	

Time:	11:08	minutes	
	

Why:	This	video	is	broken	down	into	several	small	skits	featuring	different	emotions.	I	
suggest	you	play	parts	of	this	a	few	times	through	for	your	students	(depending	on	their	

age).	You	do	not	need	to	watch	the	video	all	at	once,	but	can	focus	on	one	part.	

	

0:00-1:12	minutes:	The	StoryBots	are	dancing	and	enjoying	the	music,	but	one	Bot	is	upset	

and	turns	off	the	music.	Watch	the	clip	and	ask	students	what	happened.		

	

Talk	about:	
• How	the	StoryBots	solved	the	problem.	

	

1:12-2:11	minutes:	The	song	talks	about	all	the	feelings	you	have	when	you	are	happy.		

	

Talk	about:	
• What	made	the	StoryBot	feel	happy?	

• How	we	knew	he	was	happy?		

• What	makes	your	students	happy	and	how	they	feel	inside?	
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2:12-4:10	minutes:	One	of	the	StoryBots	is	sad.	They	ask	the	kids	what	they	do	when	they	

are	feeling	sad.	The	kids	suggest	some	ideas	and	they	try	to	help	the	StoryBot	feel	better.	

They	then	move	into	singing	about	feeling	sad	and	offer	suggestions	to	help	feel	happy.	

	

Talk	about:	
• What	the	two	StoryBots	were	feeling.	Now	ask	them	how	we	know	that?	

• How	they	feel	when	they	are	sad.		

• What	solutions	were	suggested	to	help	the	StoryBots?		

• What	worked	and	then	ask	them	what	helps	them	feel	better?		

	

4:10-6:20	minutes:	A	StoryBot	talks	with	a	bear	who	is	feeling	grumpy.	He	explains	why	

he	is	feeling	grumpy	and	they	talk	about	what	makes	him	happy.	They	move	into	singing	a	

song	about	feeling	grumpy	and	how	to	work	through	it.		

	

Talk	about:	
• What	made	the	bear	and	the	StoryBot	grumpy?		

• What	the	bear	and	StoryBot	did	to	show	us	they	were	grumpy?		

• How	they	feel	when	they	are	grumpy	and	what	they	do?	

• What	solutions	were	suggested?		

• What	makes	them	feel	happy	when	they	are	grumpy?	

	

6:20-8:25	minutes:	A	StoryBot	asks	kids	what	they	love.	A	song	begins	about	what	love	

feels	like.		

	

Talk	about:	
• What	they	love	and	what	love	feels	like	to	them?	

• What	they	liked	about	the	song	about	love?	

	
8:25-11:08	minutes:	A	StoryBot	asks	what	it	is	to	be	silly	and	the	kids	show	him.	They	then	

sing	a	song	about	being	silly.		

	

Talk	about:	
• What	they	do	when	they	are	silly?	

• How	they	feel	inside	when	they	are	silly.		

• Talk	to	your	students	about	being	too	silly	and	when	it	is	appropriate	to	be	silly	and	

when	it	isn’t.		

• What	they	can	do	to	calm	themselves	when	they	are	feeling	too	silly.	

	

	

INTERMEDIATE	MOVIES	
	

Watch:	“Anger	Management	for	Kids	(and	Adults)”	by	Jammiespree	
	
Time:	4:14	minutes	
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Why:	This	video	draws	pictures	and	walks	kids	through	a	series	of	steps	ABCDE	to	help	
them	manage	their	anger.	A	stands	for	Awareness:	Students	need	to	be	aware	of	their	

emotions.	B	stands	for	Breathing:	students	can	learn	to	take	slow	deep	breaths	to	calm	

themselves.	C	stands	for	Counting:	students	can	also	use	counting	to	help	calm	their	anger.	

D	stand	for	distance:	if	they	are	still	feeling	out	of	sorts,	they	can	walk	away	from	the	

person	or	the	problem	and	give	themselves	some	space	to	calm	down.	E	stands	for	

Express	yourself:	when	they	are	calm	and	in	control	they	can	use	I	statements	and	explain	

why	they	are	angry	to	the	person	who	made	them	angry.	They	can	share	their	point	of	

view	and	see	what	the	other	person	is	feeling	as	well.		

	

Talk	About:		
• What	each	of	the	letters	stands	for.		

• Each	strategy	and	ask	your	students	if	they’ve	ever	used	any	of	them	to	reduce	

their	anger.		

• Which	strategies	sound	like	the	best	ones	and	which	strategies	they	may	not	like	or	

don’t	want	to	try.	

• Have	an	open	discussion	about	the	benefits	of	each	step.		

	

	

Watch:	“Identifying	our	Feelings”	and	“Mastering	our	Feelings”	by	Wisemind	School		
	
Time:	3:36	and	5:48	minutes	
	

Why:	The	first	video	explains	why	we	have	emotions	and	defines	what	emotions	are	and	
what	causes	them.	Common	emotions	and	responses	are	reviewed	and	examined.	The	

second	video	offers	suggestions	to	help	work	through	the	emotion.	It	tells	students	to	

check	the	facts	and	ask	what	the	emotion	is	they	want	to	change,	what	is	making	them	feel	

this	way	and	what	event	has	helped	them	think	this	way.	The	video	suggests	ways	kids	can	

analyze	why	they	are	feeling	a	certain	way	and	determine	if	their	feelings	are	overblown.	

It	then	suggests	that	students	check	to	see	if	acting	on	the	emotion	will	help	or	make	the	

emotion	worse.		

	

Talk	About:		
• Why	they	think	it’s	important	we	know	why	we	feel	emotions.		

• The	strategies	listed	in	the	second	video.		

• Ask	students	to	volunteer	to	tell	a	story	about	a	time	when	they	overreacted	or	

became	angry	or	sad	because	of	something.	Offer	a	story	of	your	own,	either	from	

your	own	experience	or	a	made	up	example.	

	

	
Watch:	“Alfred	&	Shadow-	A	Short	Story	About	Emotions	(education	psychology	health	
animation)”	

	
Time:	7:03	minutes	
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Why:	This	video	explains	why	we	feel	emotions,	why	it’s	important	that	we	feel	them	and	
what	emotions	can	do	to	our	bodies.	It	touches	on	why	current	feelings	of	emotion	occur	

as	a	result	of	things	we	have	felt	or	learned	in	the	past.	The	video	also	talks	about	how	we	

may	act	in	ways	that	don’t	reflect	how	we	are	feeling	inside	(for	example,	acting	angry	

when	we	are	sad).	The	end	of	the	video	explains	a	few	ways	we	can	learn	to	cope	with	our	

emotions,	such	as	learning	to	pay	attention	to	what	and	why	we	are	feeling	a	certain	way	

and	talking	about	our	emotions.	

	

This	video	does	contain	some	heavier	content.	It	discusses	the	effects	of	someone	being	

abused	when	they	were	young	and	how	they	grow	up	and	learn	to	protect	themselves	

from	emotions	of	fear	by	becoming	reactive.	Please	don’t	shy	away	from	this	video	

because	of	this	content.	Recognize	that	some	of	your	students	may	identify	strongly	with	

this	video	and	these	are	the	kids	we	want	to	reach.	

	

Talk	About:		
	

• Why	some	people	may	show	emotions	that	are	hiding	other	emotions.		

• How	emotions	can	be	used	to	protect	ourselves,	and	that	sometimes	we	don’t	

realize	why	we	are	acting	or	reacting	the	way	we	are.		

• Explain	that	it	is	important	for	us	to	reflect	on	why	we	feel,	and	how	we	react	so	

that	we	can	make	sure	we	are	coping	in	healthy	ways	and	are	not	hiding	deeper	

hurts.	

	

	

MOVIES	FOR	PRIMARY	AND	INTERMEDIATE	
	

Watch:	“Inside	Out”	
	
Time:	1	hour	42	minutes	
	

Why:	Inside	Out	is	A	great	movie	for	both	primary	and	intermediate	students	because	it	
creates	a	visual	representation	of	our	most	basic	emotions	as	characters	that	interact	

inside	the	body	of	a	girl.	Inside	Out	shows	us	the	world	that	lives	inside	Riley’s	brain,	
showing	us	how	emotions	operate	a	control	board	inside	our	head	and	can	influence	our	

actions.	While	parts	of	this	movie	will	be	too	advanced	for	some	younger	students,	

intermediate	students	can	connect	with	Riley’s	struggles	and	understand	the	emotional	

upheaval	she	is	feeling.	

	

	

Pausing	the	Movie:	
	

Here	are	a	few	items	you	can	point	out	to	your	students	as	they	watch	the	movie.		

	

6:44	minutes:	We	see	all	of	Riley’s	emotions	for	the	day.	Have	students	look	at	the	

different	colours	and	identify	what	emotions	Riley	felt.	Talk	with	them	about	how	
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emotions	shape	our	memories	and	ask	them	what	they	think	Riley’s	day	was	like	based	on	

her	emotions.	

	

10:09	minutes:	Riley’s	reaction	to	her	new	home	causes	emotions	to	pile	up	on	each	other.	

Ask	students	if	emotions	help	shape	memories.	What	do	think	Riley’s	memory	of	her	home	

will	be	if	she	is	left	with	just	her	first	impressions?		

	

26:54	minutes:	Riley’s	emotions	think	she	is	acting	strangely.	They	say	it	is	because	she	

has	no	core	memories.	Riley	isn’t	sure	what	to	feel	and	she	seems	to	be	shutting	down.	

Have	students	describe	what	Riley	looks	like.	

	

27:48	minutes	(for	older	kids):	When	we	get	a	chance	to	see	inside	Mom’s	head,	what	do	

we	notice	about	her	emotions?	They	all	have	the	same	hair	colour	and	glasses	as	Riley’s	

Mom.	They	are	all	female.	Sadness	seems	to	be	the	leader	with	joy	and	fear	beside	her,	but	

all	of	the	emotions	are	all	sitting	at	a	table.	How	can	this	scene	be	interpreted?		

	

28:11	minutes	(for	older	kids):	Next	we	see	inside	Dad’s	head	and	his	emotions.	We	can	

even	see	some	of	the	things	he	felt	all	day.	What	did	he	feel	the	most?	There	is	a	lot	of	fear,	

anger,	and	sadness.	His	day	probably	wasn’t	a	great	one.	All	of	his	emotions	appear	as	men	

and	are	dressed	like	him.	Anger	seems	to	be	the	leader	with	sadness	and	fear	sitting	next	

to	him.	What	connections	can	be	made?	What	questions	do	we	have	about	this?		

	

28:40	minutes:	We	get	a	glimpse	into	Mom’s	head	again	and	we	see	her	emotions	for	the	

day.	There	aren’t	many,	but	what	do	we	see?	Based	on	those,	how	has	Mom’s	day	been?	

	

32:05	minutes:	Ask	students	what	they	think	happened	when	Riley	lost	Goofball	Island.	

It’s	possible	for	us	to	stop	doing	things	we	always	do	when	we’re	feeling	out	of	sorts.	

Sometimes	we	outgrow	things	too.		

	

1:10:21	minutes:	When	Joy	replays	a	memory	that	she	thought	was	a	happy	one,	she	

discovers	that	it	has	another	emotion	as	well:	sadness.	She	recognizes	that	because	Riley	

felt	sad,	her	family	and	friends	came	to	help.	Ask	your	students	if	we	can	live	without	one	

emotion	or	if	we	need	emotions	like	sadness.	Talk	about	how	our	emotions	can	start	out	

one	way,	but	end	up	another.	

	

1:23:36	minutes:	When	Family	Island	regrows,	how	has	it	changed?	Zip	back	to	5:45	

minutes	and	compare.	The	placement	of	the	figures	has	changed	a	bit;	the	little	girl	looks	

more	independent.	The	house	has	changed	to	the	current	home	in	San	Francisco;	there	is	a	

bridge	and	the	family	tree	looks	smaller.	But	the	car	and	trailer	are	still	there	and	so	is	the	

game	board.	Ask	your	students	how	they	think	their	own	Family	Island	has	changed.	Has	a	

sibling	been	added?	A	step-parent?	Have	they	lost	a	family	member?	How	do	they	think	

their	Island	will	change	as	they	grow?	Riley’s	parents	probably	had	Family	Islands	similar	

to	Riley’s	until	they	met	each	other	and	made	a	new	family.		

	

1:23:58	minutes:	What	do	Riley’s	core	memories	look	like	now?	How	have	they	changed?	

Do	you	think	it’s	important	that	our	memories	have	more	than	one	feeling?	
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1:24:13	minutes:	What	new	islands	have	appeared?	(1:24:10	minutes	shows	the	islands.)	

Does	this	make	you	think	that	some	Islands	may	stay	and	change,	but	other	Islands	may	

appear	and	vanish?		

	

1:25:24	minutes:	When	Riley	bumps	into	a	boy,	we	can	see	inside	his	mind.	What	did	you	

notice?	So	far,	everyone	has	had	different	looking	‘control	centers’.	What	do	you	think	the	

inside	of	your	mind	would	look	like?	

	

As	Riley	plays	the	hockey	game,	we	can	hear	all	of	the	emotions	adding	themselves	into	

the	game	to	help	Riley	succeed.	Draw	attention	to	this	and	discuss	why	it	is	important.	

	

As	the	movie	wraps	up,	we	see	inside	so	many	other	minds.		

	

Talk	about:	
• How	are	they	different	from	Riley’s?	

• How	are	they	the	same?	

• Who	is	the	lead	emotion	in	the	minds	of	some	of	the	characters?	

• Does	that	explain	something	about	their	personality?	(Goth	girl	at	pizza	parlor	has	

jealousy	at	the	forefront,	for	instance.	Blue	haired	school	girl	has	fear).	

	

Optional	worksheets	for	Inside	Out	below:	
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Optional	Worksheets	For	Inside	Out,	Grades	2	and	3:	Identify	the	Emotion	
	
Students	fill	this	chart	out	while	they	watch	the	movie	or	after	the	movie	is	finished.	Using	

scenes	from	the	movie,	students	are	asked	to	identify	what	emotion	is	being	shown,	how	

that	emotion	feels	and	what	can	be	done	to	feel	better.	
	
	

Use	the	scene	from	the	movie	to	identify	the	emotion	and	fill	in	the	chart.	

	

Movie	Scene	

	

Who	am	I?	

Identify	the	

emotion	

What	do	I	feel	like?	 What	can	you	do	to	feel	

better?	

Riley	realizes	how	

much	she	misses	

her	old	home	as	

she	speaks	to	her	

class.	

	

Ex:	Sadness	

	

Ex:	heaviness,	tight	

chest,	stuffy	nose,	hurt	

heart	

	

Ex:	take	a	walk,	get	a	drink	

	

Riley	sees	the	

inside	of	her	new	

house.	

	 	 	

	

Riley	scores	her	

first	goal.	

	 	 	

	

Riley	is	lying	in	her	

new	bed	and	lights	

flash	by	her	

window.	
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Optional	Worksheets	For	Inside	Out,	Grades	4	to	7:	Inside	Out	Emotion	Chart	
	
You	may	wish	to	print	this	on	bigger	paper.	Students	fill	in	each	section	of	the	chart,	

explaining	why	someone	may	feel	the	emotion,	what	it		feels	like,	what	it	looks	like,	and	
finish	by	identifying	a	scene	from	the	movie	where	a	character	experienced	that	emotion.	

	

	

		

	

	

	

	

	

	

	

	

Inside	Out	Emotion	Chart	
	

Emotion	 You	feel	me	because…	 I	feel	like…	 I	look	like…	 An	example	from	the	movie	is…	

Sadness	 	
Ex:	you	have	experienced	
something	that	has	hurt	you	

	
Ex:	Tightness	in	chest,	
racing	heart,	pressure	
behind	your	eyes	and	nose	

	
Ex:	uneven	breathing,	
tears,	holding	body	
tightly,	head	and	
shoulders	down.	

	
Ex:	When	Riley	realizes	how	
much	she	misses	about	her	old	
home.	

Disgust	 	 	 	 	

Joy	 	 	 	 	

Anger	 	 	 	 	

Fear	 	 	 	 	
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BOOK	RESOURCES 	
	

PICTURE	BOOKS	
	

Self-Awareness	
	

Beautiful	Oops!	by	Barney	Saltzberg	
Disagreeing	the	Right	Way	by	Julia	Cook	and	Kelsey	De	Weerd	
I	Am	Peace:	A	Book	of	Mindfulness	by	Susan	Verde	
I	Just	Don’t	Like	the	Sound	of	No!:	My	Story	About	Accepting	No	for	an	Answer	and		
Listening	With	My	Heart	by	Gabi	Garcia	
Little	Monkey	Calms	Down	by	Michael	Dahl	
My	Mouth	is	a	Volcano	by	Julia	Cook	and	Carrie	Hartman	
The	Color	Monster:	A	Story	About	Emotions	by	Anna	Llenas	
The	Energy	Bus	by	Jon	Gordon	
The	Feelings	Book	by	Todd	Parr	
The	Way	I	Feel	by	Janan	Cain	
What	Were	You	Thinking?:	Learning	to	Control	Your	Impulses	by	Bryan	Smith	and	
Lisa	Griffin	

When	I	Feel	Good	about	Myself	by	Cornelia	Maude	Spleman	
	

Anger	
	
A	Little	Spot	of	Anger:	A	Story	About	Managing	Big	Emotions	by	Diane	Alber	
When	I	Feel	Angry	by	Cornelia	Maude	Spelman	
When	I’m	Feeling	Angry	by	Trace	Moroney	
	

Fear/Anxiety	
	
Daniel	Gets	Scared	by	Maggie	Testa	and	Jason	Fruchter	
It’s	Okay	to	Make	Mistakes	by	Todd	Parr	
The	I’m	Not	Scared	Book	by	Todd	Parr	
When	I	Feel	Scared	by	Cornelia	Maude	Spelman		
When	I	Feel	Worried	by	Cornelia	Maude	Spelman	
Wilma	Jean	the	Worry	Machine	by	Julia	Cook	and	Anita	DuFalla	
	

Sadness	
	
The	Invisible	String	by	Patrice	Kars	
When	I	Feel	Sad	by	Cornelia	Maude	Spelman		
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When	I’m	Feeling	Sad	by	Trace	Moroney	
	

	

READ	ALOUD	CHAPTER	BOOKS	FOR	GRADES	4	TO	7	
	

Hatchet	by	Gary	Paulson	
	 Themes:	Bravery,	Perseverance,	Positive	Thinking,	Growth	

	

Matilda	by	Roald	Dahl		
	 Themes:	Growth,	Good	and	Evil,	Family,	Bullying	

	

Ella	Enchanted	by	Gail	Carson	Levine	
	 Themes:	Bullying,	Family,	Obedience,	Identity,	Words	Have	Power	
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Chapter	3:	Social-Awareness	and	Relationship	Skills	

Social-Awareness	and	relationship	skills	are	intrinsically	linked.	Social-Awareness	

is	the	ability	to	feel	empathy	for	others,	to	recognize	other	people	may	hold	different	

perspectives	than	your	own	and	come	from	different	cultures	with	differing	values.	Social-

Awareness	teaches	students	to	appreciate	diversity	and	develop	respect	for	others.	

Relationship	Skills	use	that	empathy	to	create	and	maintain	healthy	relationships.	

Relationship	Skills	also	teach	students	how	to	work	with	others,	problem-solve	and	both	

listen	to	and	communicate	with	others.	

So	what	does	this	look	like	in	a	class?	I’m	happy	to	tell	you	that	not	only	does	this	

connect	with	your	lessons	through	the	social	studies	curriculum	perspective,	but	you	

probably	already	have	your	students	engaging	in	activities	that	promote	Social-Awareness	

and	Relationship	Skills.	For	example,	If	you	have	your	students	work	with	partners	or	in	

groups,	if	you	coach	your	students	to	work	together	to	solve	conflicts,	or	have	some	form	

of	show	and	tell	in	your	class,	you’re	already	teaching	Social-Awareness	and	Relationship	

Skills.	

INCORPORATING SOCIAL-AWARENESS AND 

RELATIONSHIP SKILLS INTO YOUR CLASSROOM 

CLASSROOM	ROUTINES	
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Class	Jobs	Class	jobs	work	for	every	grade.	We	all	have	things	that	need	doing	around	the	

classroom	and,	while	some	of	the	tasks	listed	below	shouldn’t	be	given	to	a	younger	child,	

there	are	jobs	that	primary	students	are	ready	to	take	on.	Chores	such	as	sharpening	class	

pencils,	cleaning	the	whiteboards,	emptying	the	recycling	and	tiding	up	areas	of	the	class	

at	the	end	of	the	day	are	tasks	that	most	students	can	do	and	it	fosters	a	connection	to	the	

classroom.	Teach	your	students	that	they	share	the	learning	space	and,	while	it	is	alright	to	

create	a	mess,	it’s	also	the	responsibility	of	the	mess	makers	to	help	set	the	place	to	rights.		

	 In	Japan,	this	routine	is	called	‘o-soji’	or	‘big	cleaning’.	Students	of	all	ages	

participate	in	cleaning	their	classrooms	and	schools.	While	adults	help	the	younger	

students	with	many	of	the	jobs,	the	students	still	learn	valuable	life	skills	about	respecting	

their	environment	and	tidying	up	after	themselves.	Japan	is	a	small	country	with	a	large	

population.	Culturally	this	approach	makes	sense	in	that	it	acts	as	a	sort	of	training	ground	

to	ensure	future	generations	maintain	a	neat	and	orderly	environment	and	do	not	

encroach	on	neighbors	who	live	and	work	much	closer	together	than	most	North	

Americans	(Ong,	2016).	This	doesn’t	mean	we	can’t	transport	this	approach	to	our	own	

culture	and	classrooms.	A	student	who	spends	a	long	time	scrubbing	crayon	marks	off	the	

floor	or	tables	may	think	twice	about	colouring	with	wild	abandon	next	time	and	take	

steps	to	limit	their	mess.	

	 Pick	jobs	around	the	classroom	that	are	suitable	to	the	age	level	of	your	students.	

Do	you	have	community	pencil	jars	where	students	can	grab	a	sharp	pencil	from	one	jar	

and	place	a	dull	one	that	needs	to	be	sharpened	in	another	jar?	Do	you	use	planners?	Do	

you	have	mailboxes?	All	of	these	things	can	turn	into	jobs	for	your	students.	Here	is	a	list	

of	jobs	a	typical	class	may	have.	
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• Pencil	sharpener:	This	job	includes	sharpening	class	pencils	for	the	next	day	and	

emptying	pencil	shavings.	

• Recycle	bins:		Do	you	have	paper	or	juice	box	recycling?	Students	can	carry	the	

paper	and	juice	boxes	to	the	appropriate	bins	in	your	school.	Those	with	juice	box	

duty	can	also	wash	the	classroom	bin	after	they	empty	it.	

• Whiteboard	or	chalkboard	cleaner:	Have	students	clean	off	the	boards	and	make	

sure	the	marker	lids	are	on	tight.	

• Classroom	tidying:	Students	pick	bits	of	trash	on	the	floor	and	tidy	up	around	the	

classroom.		

• Book	nook:	If	you	have	a	specific	area	in	the	classroom	like	a	book	nook	or	toy	area,	

have	students	tidy	it	up.	

• Hand	out	jobs:	Have	students	hand	out	worksheets	throughout	the	day	as	needed.	

• Gym	helpers:	These	students	help	you	set	up	the	gym	for	activities	and	they	could	

also	be	students	you	call	on	to	be	‘it’	in	games.	

• Door	closer:	Whenever	you	leave	the	classroom,	this	student	closes	the	door	and	

turns	out	the	lights.	

• Hand	washing:	Before	snack	and	lunch,	this	student	can	doll	out	the	soap	and	paper	

towels,	then	clean	up	the	area	around	the	sink	after	everyone	has	used	it.	

• Library	book	collector:	This	student	collects	library	books	for	the	class	and	carries	

the	bin	to	the	library.	

• Door	holder:	This	student	holds	the	outside	doors	for	students	at	recess	and	lunch.	

• Plant	waterer	or	class	pet	feeder:	Designate	a	student	to	water	any	plants	or	feed	

any	class	pets.	
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• Computer	helper:	This	student	helps	make	sure	all	of	the	computer	monitors	are	

turned	off	when	you	leave	the	lab.	

• Office	runner:	Designate	a	student	to	run	messages	to	the	office	or	pick	things	up	

around	the	school.	

This	list	is	not	exhaustive,	so	if	you	think	of	other	jobs,	feel	free	to	incorporate	them	into	

your	classroom	routine.	

Many	of	these	jobs	should	be	accomplished	in	partnership	with	two	or	three	

students.	Develop	a	system	to	pick	who	gets	to	be	what	and	how	you’d	like	to	rotate	the	

workload.	Not	all	students	need	jobs	all	the	time,	but	everyone	should	get	a	chance	to	

work	at	one.	Your	system	could	be	as	simple	as	initially	picking	names	at	random	and	

putting	them	next	to	a	job	for	the	week.	At	the	end	of	the	week,	assign	jobs	to	those	who	

were	not	selected	initially.	One	job,	like	picking	up	around	the	classroom,	may	require	

three	people	while	sharpening	pencils	may	only	need	two.	This	might	require	one	student	

to	do	the	job	a	little	longer,	but	this	isn’t	a	problem.	The	goal	is	for	students	to	work	

cooperatively	as	a	team	to	accomplish	their	job.	This	system	should	be	easy	to	manage	and	

the	results	should	be	helpful	for	you.	With	a	system	established,	you	should	be	doing	less	

work	and	simply	monitoring	your	helpers	as	they	complete	their	tasks.	

Be	prepared	to	help	your	younger	students	negotiate	conflict.	This	system	will	

eventually	work	smoothly	and	effortlessly,	but	there	will	be	times	when	your	students	

encounter	classmates	who	want	to	do	more	than	their	share,	or	someone	who	is	doing	

less.	Keep	it	simple	and	remind	students	that	they	share	the	job	and	need	to	do	their	share	

of	the	work.	If	someone	does	more	than	they	should	one	day,	they	do	less	the	next.	If	

someone	does	less	than	they	should,	they	do	more	the	next	day.		
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Desk	Pods	If	you	set	up	your	classroom	with	students	in	pods	of	four	or	more,	you	have	

created	a	natural	group	work	environment.	Use	this	to	your	advantage	to	ask	these	

students	to	work	together	on	activities	and	assignments.	You	can	move	your	students	

about	to	create	new	pods	every	few	months	or	for	specific	activities.	Warn	your	students	

that	these	groups	will	change	and	that	they	will	be	given	the	opportunity	to	work	with	

everyone	in	the	classroom	at	some	point	throughout	the	year.	If	you	plan	on	keeping	pods	

together	for	several	months,	you	can	award	points	for	group	projects	and	class	

competitions.	Have	the	pods	pick	their	team	name	and	write	the	name	of	each	pod	on	a	

whiteboard,	chalkboard	or	chart	paper.	Make	sure	the	location	is	one	you	can	easily	

access,	but	isn’t	taking	up	valuable	writing	space	given	that	these	points	will	remain	

posted	for	some	time.	Keep	track	of	the	points	as	pods	compete	to	answer	questions	and	

take	away	points	for	negative	behaviours	such	as	messy	desks	or	inattention.	At	the	end	of	

a	set	time	period,	students	in	the	winning	pod	can	cash	in	the	points	for	rewards.	Winning	

pods	may	be	allowed	to	stay	in	for	recess	or	share	a	pizza,	for	example.	Hold	a	Fun	Friday	

movie	day	once	a	month	contingent	on	each	pod	maintaining	a	positive	point	count.	The	

winning	pod	can	pick	the	movie.	Find	an	incentive	that	works	for	you	and	use	it	to	reward	

your	class	for	working	together	as	a	team.	It	is	important	to	be	sure	to	outline	what	your	

expectations	are	and	explain	how	pods	gain	and	lose	points.	This	will	encourage	students	

to	monitor	each	other	and	help	with	classroom	management.	If	you	find	that	a	pod	is	

getting	discouraged,	you	can	switch	everyone	up,	or	find	tasks	that	highlight	their	abilities	

and	give	them	more	opportunities	to	excel.	
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When	creating	pods,	carefully	consider	your	classroom	composition	and	goals	with	

seating	arrangements.	Do	you	want	to	separate	students	who	are	friends	or	don’t	work	

well	together?	If	there	are	students	who	struggle	to	work	together,	consider	placing	them	

in	the	same	pod	later	in	the	school	year	after	you’ve	had	a	chance	to	reinforce	group	

expectations.	While	it’s	tempting	to	always	keep	certain	students	apart,	this	isn’t	helping	

them	solve	their	issues	and	they	won’t	learn	how	to	manage	conflicts.	In	the	real	world,	

they	will	be	expected	to	interact	with	difficult	people	and	solve	differences	themselves	

without	the	help	of	a	teacher.	

You	should	also	consider	creating	mixed	ability	pods	so	that	some	of	your	

struggling	learners	have	a	stronger	lead	next	to	them	as	a	safety	net	when	you	aren’t	

immediately	available	for	support.		

	

Cultural	Appreciation	Part	of	building	Social-Awareness	is	helping	our	students	recognize	

diversity	in	our	society	and	encouraging	them	to	explore	other	cultures.	We	want	our	

students	to	connect	in	positive	ways	with	other	cultures	so	that	they	are	encouraged	to	

look	beyond	the	surface	and	recognize	the	similarities	we	share.	They	can	also	recognize	

that	the	things	that	set	us	apart	aren’t	that	scary.	Being	able	to	see	that	someone	who	

seems	so	different	has	feelings	like	us	can	forge	a	connection	and	allow	students	to	feel	

empathy.	This	helps	breakdown	barriers	that	could	cause	fear	to	turn	to	prejudice.	

Recognizing	and	respecting	diversity	is	also	a	major	part	of	the	B.C.	social	studies	

curriculum	from	kindergarten	to	high	school	(B.C.	Ministry	of	Education,	2016).	You	can	

foster	this	appreciation	in	many	ways,	but	here	are	a	few	fun	ones.	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  75  
 

•Food	Days:	Once	a	month,	feature	food	from	a	different	culture.	Arrange	for	a	sampling	of	

authentic	cuisine	to	be	brought	into	the	classroom.	If	you	have	a	multicultural	classroom,	

invite	students	to	share	a	little	about	some	of	their	favorite	foods	from	their	culture.	When	

you	sample	the	foods	with	your	students,	encourage	them	to	think	about	taste	and	

textures.	Does	the	food	remind	them	of	another	dish?	They	don’t	have	to	try	everything	

and	you	may	need	to	be	mindful	of	food	allergies,	but	encourage	students	to	step	out	of	

their	comfort	zones	and	try	at	least	one	of	the	dishes.	You	could	go	further	and	explore	

how	the	dish	is	made	and	why	it	is	a	staple	for	the	people	who	eat	it.	

If	you	are	lucky	enough	to	have	an	Aboriginal	Educational	Worker	on	staff,	you	could	

arrange	to	make	some	of	the	traditional	dishes	of	indigenous	peoples.	Besides	enhancing	

Social-Awareness,	this	also	connects	with	the	Big	Ideas	in	B.C.’s	new	social	studies	

curriculum.	

•Holidays:	Many	cultures	celebrate	holidays	at	similar	times,	but	those	holidays	may	

differ	from	our	own.	Around	days	like	Halloween,	Christmas	and	New	Year’s,	explore	how	

others	celebrate	these	days.	Show	pictures	and	YouTube	videos	to	help	engage	your	

students.	Discuss	why	the	holiday	is	important	to	our	culture	and	how	it	is	important	to	

other	cultures.	Look	for	similarities	and	differences	with	the	eye	of	a	detective,	studying	

but	not	judging.	

Some	examples	could	include:		

• The	Day	of	the	Dead	in	Mexico	compared	to	our	Halloween	

• The	Christmas	tradition	of	Mummering	in	Newfoundland	and	Ireland	

• The	Jewish	tradition	of	Hanukkah	

• 	The	African	American	celebration	of	Kwanzaa.		
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•Research	Projects:	These	work	best	for	older	students.	Allow	students	to	work	in	pairs	

to	research	a	culture	and	create	a	presentation.	You	decide	how	your	students	display	

their	findings	and	whether	the	display	should	remain	in-class	or	involve	the	entire	school.	

Students	might	create	a	poster	board	with	key	information	about	the	culture,	such	as	what	

the	people	look	like	and	what	they	wear	and	eat.	Students	can	explore	the	beliefs	and	

traditions	of	a	culture	and	describe	one	thing	they	would	like	to	experience	in	that	culture.	

You	could	ask	that	students	describe	one	item	that	relates	to	their	own	culture	in	some	

way.	This	could	involve	a	variety	of	things	such	as	an	origami	crane,	food,	a	craft	made	to	

represent	jewelry,	or	housing.	Once	your	students	have	become	‘experts’,	invite	other	

classes	to	a	culture	walk	through	your	class.	They	can	stop	and	look	at	the	poster	boards,	

asks	questions	and	learn	more	about	the	cultures	your	students	researched.	

	

Group	Work	When	possible,	have	your	students	work	together	in	pairs	or	groups.	

Working	with	others	is	a	skill	that	should	be	taught	from	an	early	age.	You	will	likely	need	

to	do	some	coaching	around	what	partner	or	group	work	means.	Discuss	with	your	

students	how	they	will	divide	the	work	fairly	and	devise	a	system	to	detect	if	someone	is	

doing	too	much	or	too	little.		

In	the	beginning,	help	yours	students	establish	a	group	dynamic	by	requiring	them	

to	pick	roles.	If	they	are	creating	a	skit	or	building	something	together,	think	of	logical	

roles	they	may	need	in	their	group	and	write	the	roles	on	the	board.	The	group	may	need	

an	official	drawer,	or	note	taker/writer,	or	someone	who	gathers	supplies	or	colours.	
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Students	can	work	together	to	pick	who	does	what	and	if	there	is	more	than	one	person	

who	wants	to	do	a	job,	they	can	take	turns.	

If	you	often	do	similar	activities,	such	as	a	morning	check-in	sheet	where	students	

complete	review	questions	based	on	what	they	learned	yesterday,	you	could	assign	

students	roles.	Someone	will	be	the	group	leader	who	will	delegate	the	tasks	and	keep	

everyone	working	to	complete	the	job.	Another	person	could	be	the	note	taker,	while	

another	student	is	the	official	drawer	or	colour	expert.	Next	time	someone	else	will	take	

on	those	roles.		

Angela	Knight,	from	the	blog	website	Creating	Readers	and	Writers,	posted	some	

wonderful	anchor	charts	she	uses	to	in	her	classroom.	These	charts	offer	tips	to	support	

constructive	conversations	during	group	work.		
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As	we	aren’t	fortunate	enough	to	be	born	knowing	how	to	interact	with	people,	we	

have	to	learn	the	skill	through	practice.	Use	Angela’s	anchor	charts,	or	create	some	of	your	

own,	and	have	students	practice	talking	about	different	topics	using	the	prompts	in	the	

charts.	Keep	the	topics	fun,	like	a	discussion	of	whether	chocolate	or	candy	is	better.	

Wander	around	listening	to	your	students	and	coaching	them	to	use	the	language	and	

prompts	provided	in	the	charts	with	a	little	more	ease.	

	

Feedback	Part	of	working	as	a	team	or	working	with	others	is	the	ability	to	learn	how	to	

give	and	accept	feedback.	Feedback	teaches	students	to	listen	to	each	other	and	it	also	

encourages	students	to	think	of	constructive	ways	to	help	their	peers	improve	their	work.		

	“Austin’s	Butterfly:	Models,	Critique,	and	Descriptive	Feedback”	by	EL	

Education	on	YouTube	

Created by Angela Knight (2016) 
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Time:	6:32	minutes	

Why:	Watch	Ron	Berger	tell	the	story	of	Austin’s	Butterfly	to	different	age	groups	of	

students.	Austin,	the	boy	in	the	story,	was	in	first	grade	and	was	asked	to	draw	an	

accurate	scientific	drawing	of	a	butterfly	from	a	book.	As	Austin	draws	his	

butterfly–and	the	poor	kid	draws	that	butterfly	a	bunch	of	times–Berger	asks	

students	what	they	could	say	to	Austin	to	help	him	make	his	butterfly	picture	

perfect.	He	coaches	students	to	give	specific	directions	and	the	students	model	the	

correct	way	of	offering	feedback	that	could	help	students	like	Austin	create	a	more	

accurate	picture.	

	

For	students	in	grades	one	to	three,	a	TAG	Feedback	system	may	be	useful.	TAG	

stands	for	Tell	something	you	like,	Ask	a	question	and	Give	a	suggestion.	Students	are	

encouraged	to	give	these	three	things	in	their	feedback	to	the	peers.	The	video	below	will	

give	you	a	quick	overview	of	how	the	system	works.	You	could	show	it	to	your	class	as	

well,	or	use	it	for	your	own	instruction.	

	“60-Second	Strategy:	TAG	Feedback”	by	Edutopia	YouTube	

Time:	1:00	minute	

Why:	This	method	is	designed	to	help	show	your	students	how	to	give	and	receive	

useful	feedback.	TAG	Feedback	is	an	acronym	for	Tell	something	you	like,	Ask	a	

question	and	Give	a	suggestion.	Students	do	a	gallery	walk	around	the	room	to	look	

at	the	work	of	other	students,	then	select	one	piece	of	work	they	would	like	to	

critique	and	fill	in	a	TAG	sheet.	Once	finished,	the	students	share	their	feedback	

with	the	class.		
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The	sheet	below	is	created	by	Smitten	in	the	Mitten	and	is	offered	for	free	on	the	website	

Teacher’s	Pay	Teachers.		

	

	

Created	by	Smitten	in	the	Mitten	found	for	free	on	the	website	Teacher’s	Pay	Teachers	(2019).	

Alice	Leung	provided	the	feedback	sentence	starter	below	through	her	Twitter	account.	

Name:

TAG

T            A           G

Who is my feedback for:

Tell something you really liked                            Ask a thoughtful question                          Give a positive suggestion
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Alice	Leung	(2016)	

For	students	in	grades	four	to	seven,	Edutopia	suggests	the	Respond,	Reflect,	Review	

system.	The	video	below	provides	a	quick	overview	of	how	the	system	works.	You	could	

show	it	to	your	class	as	well,	or	use	it	for	your	own	instruction.	

	

	“60-Second	Strategy:	Respond,	Reflect,	Review”	by	Edutopia	YouTube	

Time:	1:00	minute	

Why:	This	method	is	designed	to	help	your	students	become	comfortable	with	

giving	and	receiving	peer	feedback.	It’s	an	active	engagement	activity	that	has	
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students	evaluating	the	work	of	peers,	First,	students	respond	to	a	question	with	a	

written	response,	then	they	switch	desks	to	read	what	the	other	person	has	written	

and	leave	feedback	to	help	that	person	strengthen	his	or	her	response.	Next	they	

rotate	to	another	desk	and	leave	a	note	of	praise.	When	they	return	to	their	own	

desks,	they	can	review	and	share	the	feedback	they	received	with	the	class.	

	

Show	and	Tell	Show	and	Tell	is	great	for	kindergarten	to	grade	three	because	it	offers	so	

many	positives	to	our	kids!	Show	and	Tell	helps	connect	our	students	to	each	other	as	they	

learn	new	things	about	their	classmates	through	the	items	they	choose	to	show.	I	have	

seen	friendships	bloom	between	two	students	because	one	of	them	brought	a	popular	toy	

to	Show	and	Tell	that	the	other	absolutely	loved.	Realizing	that	someone	else	shares	a	

similar	interest	can	be	enough	to	bridge	a	gap	between	two	students	and	spark	a	

conversation	or	even	a	friendship.	Show	and	Tell	also	encourages	taking	turns	and	

communication	as	students	are	asked	to	think	of	questions	to	ask	the	‘Shower’.		

	 Traditionally,	Show	and	Tell	has	a	student	bring	one	item	in	and	show	it	to	the	

class.	The	student	introduces	the	item	and	explains	a	little	about	it,	often	why	they	chose	

to	bring	it	to	show	the	class.	The	class	would	then	have	a	chance	to	ask	questions	about	

the	item	to	learn	more	information	and,	then	with	the	Shower’s	permission,	the	item	is	

carefully	passed	around	so	everyone	can	see	it	up	close.		

	 Decide	how	you	would	like	to	set	up	your	Show	and	Tell.	Will	you	have	one	person	

per	day	or	one	per	week?	Will	students	make	guesses	as	to	what	the	item	is	that	their	

classmate	brought	before	the	Show	part,	or	will	you	limit	it	to	the	traditional	show	the	

item	and	tell	about	it?	Consider	limiting	your	questions	to	six	and	stipulate	that	three	girls	
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and	three	boys	need	to	ask	the	questions	to	make	sure	it’s	fair	for	all.	You	will	have	to	

coach	younger	students	on	what	are	good	questions	to	ask	and	remind	them	to	listen	so	

that	questions	aren’t	repeated.	

	

Person	of	the	Week	For	older	kids,	you	may	wish	to	create	a	person	of	the	week	routine.	

Each	week	a	student	is	nominated	as	Person	of	the	Week	and	shares	something	personal	

about	themselves	with	the	class.	This	works	well	at	the	beginning	of	the	school	year	when	

students	are	getting	to	know	each	other.	In	the	first	few	months,	you	should	make	it	

through	enough	students	to	give	everyone	a	chance	to	connect	with	someone	else	in	the	

class,	even	if	not	all	students	have	had	a	chance	to	be	the	Person	of	the	Week.		

Decide	how	you’d	like	your	students	to	introduce	themselves	to	the	class.	Students	

could	create	a	profile	that	answers	questions	about	themselves	and	bring	in	personal	

items	like	baby	pictures	or	more	current	items	like	a	favorite	toy	they	don’t	mind	parting	

with	for	a	week.	You	may	want	to	create	a	special	place	or	board	in	your	room	to	hang	

personal	items	or	student	profiles.	The	Person	of	the	Week	can	also	be	given	special	

privileges	like	line	leader	or	game	picker.	It’s	really	up	to	you	how	you	utilize	this	role.	

	

Game	Days	What	better	way	to	teacher	relationship	skills	than	playing	games?	Set	aside	

some	time	once	a	week	to	play	games.	Why	not	use	the	last	half	hour	of	your	Friday	

afternoons	to	give	yourself	and	your	students	a	break	and	send	them	into	the	weekend	on	

a	high?	Locate	a	selection	of	board	games	or	card	games	that	are	appropriate	for	your	

grade	level	and	divide	your	students	into	pairs	or	groups	depending	on	the	game.	You	

could	use	student	names	written	on	popsicle	sticks	to	match	students	or,	if	they’ve	been	
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really	well	behaved,	allow	them	to	choose	their	own	partners.	They	don’t	all	need	to	play	

the	same	game	and	you	can	sneak	in	some	educational	games	like	Snakes	and	Ladders	

with	sight	words	or	some	dice	math	games.	The	point	of	this	exercise	is	to	have	students	

interact	cooperatively	with	each	other	and	to	learn	to	communicate	and	take	turns.	Keep	

in	mind	that	many	of	the	‘fun’	games	out	there	also	develop	other	skills.	Battleship,	for	

example,	reinforces	numbers	and	letters	while	also	promoting	communication	and	

destructive	military	skills.	Guess	Who?	requires	critical	thinking	skills	and	communication	

to	develop	the	best	question	to	eliminate	the	people	options	more	quickly.	Many	other	

games	require	children	to	use	reading,	counting,	logic,	and	memory	strategies	to	help	

them	navigate	the	game.	

	 For	older	students,	you	can	find	games	that	require	teamwork.	One	such	game	is	

Codename,	which	requires	at	least	two	players	to	team	up	as	spy	and	spymaster.	Players	

are	divided	into	red	and	blue	teams.	The	teams	lay	out	a	series	of	cards	with	codename	

words	like	‘train’	or	‘spring’	printed	on	them	in	a	grid	pattern.	These	codename	words	

could	be	a	spy	for	your	team,	a	spy	for	the	other	team,	an	innocent	bystander,	or	an	

assassin.	The	object	of	the	game	is	to	find	all	of	your	team’s	spies	on	the	grid	by	listening	to	

clues	provided	by	your	spymaster,	who	identifies	the	particular	codename	card	a	spy	is	

hiding	under.	The	spymasters	on	both	teams	are	the	only	players	who	can	see	which	

codename	belongs	to	the	spies	associated	with	each	team.	However,	spymasters	can’t	

actually	say	a	word	that	is	showing	on	one	of	the	cards	in	the	grid.	They	have	to	think	

synonyms	to	direct	their	teammate	to	a	card	worse,	spymasters	are	only	able	to	provide	

one	number	and	one-word	clues	to	help	their	teammate	identify	the	correct	card	or	cards.	

For	example,	if	two	of	your	agent	cards	had	the	codenames	‘Christmas’	and	‘break’,	your	
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spymaster	might	give	the	clue	‘2,	holiday’	signaling	that	there	are	two	cards	connected	in	

some	way	to	the	word	holiday.	If	a	teammate	gets	the	Spymaster’s	clue	wrong,	one	of	the	

other	team’s	agents	might	be	revealed.	Or,	an	errant	turn	of	a	card	might	reveal	an	

assassin,	which	automatically	ends	the	game	and	gives	victory	to	the	other	team.	The	game	

ends	either	with	an	assassin	being	discovered	or	with	a	team	being	the	first	to	find	all	of	its	

agents.	

Be	sure	to	remind	all	age	groups	to	be	respectful	to	each	other	and	to	show	good	

sportsmanship	by	congratulating	the	winner.	As	you	wrap	up	your	game	day,	you	can	ask	

your	class	to	share	their	favorite	moment	from	the	game.	You	can	modify	this	and	ask	

them	to	share	something	their	teammate	did	that	was	smart	or	neat	or	funny.		

	

Silent	Ball	Silent	ball	is	a	wonderful	invention.	All	you	need	is	a	soft	ball	and	a	desk	or	

table.	Rounds	vary	in	length	depending	on	the	skill	of	your	students,	but	it’s	a	nice	end-of-

the-day	time	killer	that	has	the	added	benefits	of	being	quiet	while	helping	your	students	

communicate.	

	 Students	begin	by	sitting	on	their	desks	and	one	is	given	the	ball.	That	student	has	

to	devise	a	way	to	communicate	nonverbally	with	another	student	to	whom	they	wish	to	

throw	the	ball.	It’s	important	to	make	sure	the	other	student	is	ready	to	catch	the	ball.	It	is	

fine	if	the	person	who	catches	the	ball	isn’t	the	thrower’s	intended	target.	Passes	should	be	

gentle	and	easy,	and	everything	is	done	in	silence.	The	rules	are	simple.	If	students	miss	

the	ball	because	they	fumbled	it,	they’re	out	and	now	must	sit	in	their	chair.	If	students	

talk	or	make	noise,	they’re	out	and	must	sit	in	their	chair.	If	students	throw	the	ball	too	

hard,	aim	at	someone’s	head	or	face,	or	throw	it	too	wildly	for	a	person	to	catch,	they’re	
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out	and	must	sit	in	their	chair.	The	game	continues	around	the	room	as	players	are	slowly	

eliminated.	The	last	person	sitting	on	his	or	her	desk	wins.	It	is	amazing	how	competitive	

kids	become	playing	this	game	and,	while	there	are	the	odd	few	who	need	to	be	reminded	

not	to	throw	the	ball	too	hard,	or	to	toss	to	more	than	just	their	friends,	students	

eventually	become	enthralled	with	the	game.	

	

	ACTIVITIES	 	

ACTIVITIES	FOR	ALL	GRADES	

Gym	Games	

Any	game	that	requires	your	students	to	work	cooperatively	with	a	peer	or	peers	is	

perfect	for	teambuilding.		

•Three-Legged	Race:	Use	a	pinnie	to	tie	the	legs	of	two	students	together	and	have	them	

race	to	the	other	side	of	the	gym	against	other	similarly	bound	classmates.	Three-legged	

races	require	students	to	stop	and	consider	how	to	work	cooperatively	so	that	they	are	

comfortable	and	in	sync.		

•Pass	the	Ball:	Divide	students	into	two	teams,	line	them	up	side	by	side	and	ask	them	to	

pass	a	mid-sized	squishy	ball	to	the	next	person	in	line.	The	catch?	They	have	to	keep	their	

hands	behind	their	backs.	Students	hold	the	ball	under	their	chins	and	angle	their	heads	to	

pass	the	ball	to	the	next	person.	This	will	require	quite	a	bit	of	negotiating	and	body	

shifting	to	work	together	to	pass	the	ball	to	the	last	person	in	line.	The	winner	is	the	first	

team	to	successfully	pass	the	ball	from	the	beginning	of	the	line	to	the	end	and	back	again.	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  87  
 

•Continual	Loop	Hula-Hoop:	Have	your	class	hold	hands	and	make	a	circle.	One	person	

will	start	with	a	hula-hoop	looped	across	his	or	her	body.	The	goal	is	to	step	through	the	

hula-hoop	and	move	it	around	the	circle	while	continuing	to	hold	hands.	This	requires	the	

‘looped’	student	and	those	on	either	side	to	move	and	bend	in	a	coordinated	fashion	to	

guide	the	hula-hoop	on	its	journey	around	the	circle.	You	can	add	more	hoops	to	make	

things	interesting.	

	

	

•Minefield	(Grade	3	and	up):	One	student	wears	a	pinnie	as	a	blindfold	while	a	partner	

leads	him	or	her	by	the	hand	through	an	obstacle	course	of	‘mines’.	Create	the	minefield	by	

scattering	crumpled	balls	of	paper	around	the	gym.	Students	must	use	words	to	guide	

their	blindfolded	partners	through	the	minefield	to	the	other	side	of	the	gym.	Partners	

cannot	pull	or	tug	or	physically	move	their	blindfolded	counterparts.	If	either	partner	

steps	on	a	mine,	they	need	to	go	back	and	start	again.	

	

•Rabbit	Hole	Tag:	Set	up	a	series	of	six	hula-hoops	on	pylons	or	equally	sized	stands	

around	the	gym.	As	long	as	each	hoop	is	elevated	off	the	ground	and	balanced	evenly,	you	
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can	use	whatever	you	chose	to	hold	the	hoops	in	place.	Two	students	are	designated	foxes	

and	the	rest	of	your	students	are	rabbits.	In	order	to	avoid	being	caught	by	the	foxes,	

rabbits	must	run	and	hide	in	a	rabbit	hole,	conveniently	crafted	out	of	hula-hoops.	

Students	who	are	tagged	before	they	make	it	into	a	hoop	sit	down	on	the	ground	where	

they	were	tagged	until	the	round	ends.	While	there	are	no	limits	to	the	number	of	rabbits	

allowed	in	each	hole,	they	must	have	all	of	their	limbs	inside	the	hole	and	cannot	knock	the	

hoop	off	the	pylons	or	stands.	Students	can	huddle	together	and	figure	out	the	best	way	to	

fit	inside	the	hoops	without	knocking	them	over.		

When	the	next	round	begins,	those	students	who	have	been	tagged	join	the	foxes.	

Rabbits	not	fully	squished	inside	the	hoop	can	be	tagged.	If	rabbits	hold	onto	a	hoop,	their	

fingers	are	considered	outside	and	they	can	be	tagged.	If	a	rabbit	knocks	over	a	hoop	

getting	into	the	hole,	that	hole	has	‘caved	in’	and	any	rabbits	it	contained	must	now	scatter	

to	find	new	holes.	Rounds	end	when	all	of	the	rabbits	are	either	tagged	or	hidden	safely	in	

holes.	Before	the	start	of	a	new	round,	remove	one	hoop	and	any	‘caved	in’	holes	remain	as	

such.	Eventually	there	will	be	only	one	hole	left	and	the	rabbits	inside	of	it	are	the	winners.	

Classroom	Games	

•Cup	Stacking:	

	

What you will need 

• 5 red solo cups per group of 4 students 

• enough elastic bands for each group to have one (and some spares just in case) 

•  one 30cm long strand of yarn or string for each student (the stiff white kind works great) 

Time required: 30+ minutes 
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	 Each	group	of	four	receives	five	red	solo	cups,	one	elastic	band	and	four	30cm	

pieces	of	string.	Their	task	is	to	figure	out	how	to	use	those	items	to	stack	the	red	solo	cups	

into	a	pyramid	consisting	of	three	cups	on	the	bottom,	two	cups	in	the	middle	row	and	one	

on	top.	

	

	

	

	

	

The	catch	is	that	they	must	not	touch	the	cups	with	anything	other	than	the	string	

and	elastic	bands	and	they	all	must	participate	in	the	movement	and	stacking	of	each	cup.	

In	other	words,	the	four	students	must	move	each	cup	together.	Students	are	not	allowed	

to	cut	the	string	or	break	the	elastic	band,	but	they	can	tie	knots	in	either	object.		

	 For	younger	students,	this	activity	might	prove	challenging.	Let	them	try	to	stack	

the	cups	on	their	own	first	and,	if	this	proves	too	difficult,	provide	big	buddy	or	adult	

support.	Allow	students	to	try	and	play	for	a	good	solid	20	minutes	or	longer.	When	you	

sense	that	frustration	is	getting	high,	show	them	the	image	below.	
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There	may	be	other	ways	of	solving	this	puzzle,	but	this	solution	still	requires	your	

students	to	work	as	a	team	with	the	tools	supplied.	Once	the	knots	are	tied,	students	will	

find	the	right	amount	tension	to	make	the	elastic	fit	around	the	cup,	allowing	it	to	be	

carried	and	then	released.	

	 For	a	similar	activity,	check	out	the	website	Gift	of	Curiosity	and	the	activity	Can	

You	Save	Fred?	Katie	(2018),	the	author	of	the	site,	gives	a	great	breakdown	of	the	activity	

as	well	as	a	free	worksheet	that	you	can	use	for	grades	three	and	up.	Fred	is	a	gummy	

worm	and	his	boat–a	small	cup	sitting	upside	down	on	the	tray–has	overturned	in	the	sea.	

Using	only	four	paper	clips,	students	must	fetch	Fred	from	the	top	of	the	boat,	secure	a	life	

jacket	(gummy	ring)	from	under	the	boat	and	then	place	it	on	Fred	before	transporting	

him	into	the	righted	boat.	All	of	this	has	to	be	done	without	maiming	Fred	or	letting	him	

touch	the	water,	which	is	represented	by	their	desks.		

				 		

Can	You	Save	Fred?	By	Katie	on	giftofcuriosity.com	(2018)	

•Marble	Run:	

What you will need 

• boxes of varying size 

• marbles 

• toilet paper tubes 

• scissors 

• a roll of packing tape per group 

Time required: This project can span a week or more; it’s up to you. Divide the activity into about 30 minute 

chunks. 
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This	activity	works	with	groups	of	students	and	can	be	adapted	for	younger	

children	by	adding	big	buddies	to	the	mix.	Provide	each	team	with	an	equal	number	of	

boxes	and	toilet	paper	tubes.	It	doesn’t	matter	if	the	sizes	are	different,	but	they	should	all	

start	with	the	exact	same	supplies.	Generally	six	boxes	and	eight	toilet	paper	rolls	is	the	

minimum	requirement.	Every	group	also	gets	one	roll	of	packing	tape.	

	 Students	can	cut	and	maim	boxes	and	tubes	however	they	please	to	create	a	

functional	marble	run.	This	means	that	when	they	drop	a	marble	into	a	tube	or	hole	at	the	

top	of	the	structure,	it	rolls	its	way	down	and	out	of	the	bottom.	The	students	must	use	all	

of	the	supplies	in	some	way	to	form	the	structure	keeping	in	mind	that	we	must	be	able	to	

see	the	marble’s	journey	at	least	60%	of	the	time.	Students	can	practice	with	a	single	

marble	to	make	sure	that	the	tilt	is	correct	and	the	marble	travels	down	the	structure	as	

required.	At	the	end	of	the	time	frame,	students	can	present	their	run	to	the	class.	After,	

have	your	class	vote	on	who	has	the	best	marble	run.	

	

Examples	of	marble	runs:	
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Image	from	Pinparent	found	on	The	Pinterest	Parent	(2016)									Image	from	Sandy	on	Ideas2Live4	(2017)	

	

To	keep	this	activity	more	contained,	you	can	limit	your	runs	to	just	tubes	and	designate	

spaces	around	the	classroom	as	tube	construction	zones.	
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MOVIE	RESOURCES	 	

	

MOVIES	FOR	ALL	
	

Watch:	Monsters,	Inc.		
	

Time:	1hour	32	minutes		
	

Why:	This	movie	centres	around	monsters—Sully	and	Mike—who	make	their	living	as	

energy	collectors.	The	energy	they	collect	from	the	screams	of	young	children	helps	keep	

their	world	powered	and	running.	When	a	young	child	accidentally	slips	through	a	door	

into	the	monster	world,	Mike	and	Sully	discover	that	many	of	their	preconceived	notions	

about	children	are	wrong.	They	begin	to	develop	feelings	for	the	girl	they	name	Boo	and	

feel	bad	when	Boo	witnesses	Sully	showing	off	his	scare	skills.	The	monsters	feel	empathy	

for	Boo	and	other	children	they	are	scaring	and	need	to	find	a	solution	to	keep	their	world	

powered	while	also	returning	Boo	to	her	world.	

	

Talk	about:		
• How	Sully	felt	when	he	realized	he’d	scared	Boo.		

• The	monsters	change	of	heart	and	what	brought	it	on.		

• What	the	monsters	believed	about	kids	and	how	those	beliefs	were	changed.		

• Making	a	connection	between	our	world	and	the	movie.	

	

	
Watch:	How	to	Train	Your	Dragon	
	

Time:	1hour	38	minutes	
	
Why:	Hiccup	is	the	son	of	the	village	Chieftain.	While	his	father	is	a	hero	among	the	Viking	
people	he	rules,	Hiccup	is	considered	scrawny	and	weak	and	feels	pressured	to	find	a	way	

to	win	his	father’s	approval.	The	village	is	plagued	by	dragons	that	raid	their	livestock,	and	

destroy	their	homes.	The	village	sees	those	who	fight	and	kill	the	dragons	as	worthy	

warriors,	so	Hiccup	goes	about	trying	to	invent	weapons	that	will	level	the	playing	field	

and	allow	him	to	defend	his	village.	While	Hiccup	was	raised	to	see	dragons	as	his	enemy,	

he	finds	one	trapped	in	a	net	and	can’t	bring	himself	to	kill	it.	Instead,	Hiccup	releases	the	

dragon,	only	to	discover	that	his	weapon	has	ruined	part	of	the	dragon’s	tail	making	it	

unable	to	fly.	Hiccup	befriends	the	dragon,	names	him	Toothless	and	works	to	earn	the	

dragon’s	trust	so	that	he	can	help	fix	his	tail.	Through	his	friendship	with	Toothless,	

Hiccup	comes	to	like	dragons.	He	eventually	learns	that	the	dragons	are	being	forced	to	

attack	the	village.	With	help	from	his	friends,	the	humans	and	dragons	team	up	to	work	

together	and	find	a	solution	that	allows	both	species	to	coexist	harmoniously.	

	
Talk	about:		

• How	things	that	we	are	afraid	of	can	shape	our	feelings.		

• How	we	may	be	too	emotional	to	see	the	other	sides	of	situations.		
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• Making	connections	to	animals	in	the	wild,	which	are	not	maliciously	attacking	

people,	but	are	looking	for	food	or	feeling	threatened.		

• Seeing	things	from	the	perspective	of	others.	

• Recognizing	what	you	value	and	making	choices	based	on	those	values	rather	than	

what	others	would	like	you	to	do.	

	

	

Watch:	“The	Power	of	Teamwork”	by	Sam	Law	on	YouTube	
	

Time:	1:22	minutes	
	

Why:	This	is	a	series	of	three	short	commercials	featuring	penguins,	ants	and	crabs.	In	
each	clip,	the	creatures	work	together	to	protect	themselves	from	predators.	Big	crabs	join	

the	small	crabs	to	work	as	a	team	while	the	ants	ball	themselves	up	as	many	come	

together	to	protect	one.	The	commercials	are	promoting	traveling	together	on	a	bus,	but	

the	teamwork	displayed	is	cute	and	offers	a	glimpse	at	how	helping	each	other	can	protect	

everyone.	

	

Talk	about:		
• How	working	as	a	team	can	help	solve	problems.		

• What	would	have	happened	to	the	ants	if	they	didn’t	all	come	together	to	protect	

each	other.		

	

	

MOVIES	FOR	KINDERGARTEN	TO	GRADE	THREE	
	

Watch:	“Relationship	Skills	Daniel	Tiger:	Dealing	With	Feelings	at	School”	by	Daniel	
Tiger’s	Neighbourhood	on	YouTube	

	

Time:	11:41	minutes	
	

Why:	Daniel	the	Tiger	is	enjoying	playing	when	his	friend	loses	her	bracelet.	She	wants	to	
stop	playing	to	look	for	her	bracelet,	but	Daniel	isn’t	ready	to	stop	the	game.	With	some	

help	(and	a	bit	of	singing),	Daniel	remembers	a	time	he	lost	something	and	how	he	felt.	

He’s	able	to	feel	empathy	for	his	friend.	The	video	continues	with	a	few	other	short	stories	

emphasizing	relationship	skills,	recognizing	emotions,	coping	with	emotions	and,	of	

course,	more	signing.	

	

Be	aware	that	there	are	a	few	moments	in	the	video	when	there	are	awkward	pauses	after	

the	characters	ask	a	question.	They	will	stare	into	your	soul	for	a	bit	before	finally	

providing	an	answer.	You	could	pause	the	video	at	these	points	and	encourage	your	

students	to	guess	what	the	answer	will	be.	

	

Talk	about:		
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• If	they	have	ever	lost	something	and	felt	like	Daniel’s	friend.	Ask	how	that	made	

them	feel.		

• How	Daniel	was	feeling	when	his	friend	wanted	to	stop	the	game.		

• What	they	would	have	done	in	that	situation.	

	

	

Watch:	“Sesame	Street:	Mark	Ruffalo:	Empathy”	by	Seasame	Street	on	YouTube	
	

Time:	2:28	minutes	
	

Why:	Mark	Ruffalo	attempts	to	help	Murray	recognize	what	empathy	is.	He	goes	through	
several	examples	to	help	Murray	understand	what	the	word	means.	

	

Talk	about:		
• What	empathy	means.		

• If	they	have	ever	felt	sad	when	someone	else	was	sad,	or	mad	on	behalf	of	someone	

else.	

	

	

Watch:	“Teamwork	Can	Make	a	Dreamwork”	by	Inhouse	Incorporation	on	YouTube	
	

Time:	4:51	minutes	
	
Why:	In	this	humorous	animated	short,	a	family	of	meerkats	must	work	together	to	save	a	
valued	fruit	that	has	been	stolen	by	a	vulture.	

	

Talk	about:		
• What	the	meerkats	did	to	work	together.		

• How	the	meerkats	helped	each	other.		

• How	they	knew	the	meerkats	were	a	team.	

	

	

Watch:	“‘Branch	Manager’	Helps	Assistant	Branch	Manager	to	Carry	Large	Stick”	by	
Storyful	Rights	Management	on	YouTube.	

	

Time:	1:00	minutes	
	

Why:	Two	golden	retrievers	work	together	to	carry	a	long	branch	from	a	wooded	area	in	a	
park.	The	dogs	use	teamwork	to	maneuver	the	branch	around	obstacles	and	eventually	

carry	their	prize	down	the	park	path	together.	

	

Talk	about:		
• If	they	think	the	dogs	could	have	moved	the	branch	without	teamwork.	

• What	sort	of	jobs	are	easier	when	you	work	together.		

• If	anyone	wants	to	share	a	story	of	how	they	used	teamwork	to	help	a	friend.		
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MOVIES	FOR	GRADES	FOUR	TO	SEVEN	

	
Watch:	“No	Matter	How	Hard	it	Gets:	Teamwork	Motivation	Video”	by	Tyler	Waye	on	
YouTube.	

	

Time:	3:52	minutes	
	

Why:	Tyler	Waye	voices	over	a	series	of	clips	showcasing	the	different	types	of	teamwork.	
He	features	sports	teams,	athletes	and	businesses	like	Apple	Inc.	as	he	explains	that	teams	

have	to	come	together	and	face	hardship.	They	have	to	struggle	and,	in	the	face	of	

challenges	and	defeat,	recognize	that	they	want	to	move	forward	as	a	team	and	work	

together	to	win.	Waye	states	that	“Hard	defines	greatness	and	the	team	will	decide”.	

	

Talk	about:		
• If	they	agree	with	the	message	in	the	movie.		

• Does	hard	define	greatness?		

• If	teamwork	is	only	about	sports,	or	can	it	apply	to	other	things.		

• What	they	think	makes	a	team.	

	

	

Watch:	“CGI	Animated	Short	Film	HD	‘The	Present’	by	Jacob	Frey	Short	Film”	by	
CGMeetup	on	YouTube.	

	

Time:	4:18	minutes	
	

Why:	This	starts	with	a	boy	playing	video	games	on	a	couch	and	then	transcends	into	
some	tough	emotional	scenes.	The	boy’s	mother	comes	home	with	a	present	for	him,	but	

the	boy	is	less	than	impressed	when	he	finds	out	that	present	is	a	puppy	that	is	missing	a	

leg.	He	acts	like	a	jerk	and	drops	the	dog	on	the	floor.	There’s	a	moment	when	he	shoves	

the	puppy	away	with	his	foot	as	well.	Eventually	the	puppy’s	antics	win	him	over	and	he	

stands	up	to	go	outside	and	play.	It’s	then	that	you	realize	the	boy	is	also	missing	a	leg	and	

his	reprehensible	behaviour	was	related	to	his	own	personal	feelings	of	frustration	and	

disgust.	

	

Talk	about:		
• Why	the	boy	was	lashing	out	at	the	dog	and	how	it	is	not	okay	to	hurt	others	

because	we	are	hurting	inside.		

• Why	the	boy	may	have	felt	the	way	he	did	about	his	missing	leg.		

• What	the	boy	could	do	to	help	make	himself	feel	better	and	to	find	support.	
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Watch:	“Loop	Pixar	Sparkshorts”	by	Disney	on	Disney+	(at	this	time	this	short	has	not	
made	it	to	YouTube,	but	many	of	the	others	have,	so	it	is	likely	this	one	will	make	it	there	

eventually).	

	
Time:	8:00	minutes	
	
Why:	Loop	puts	a	nonverbal	autistic	girl	in	a	canoe	with	a	chatty	neurotypical	boy.	Neither	
are	happy	with	the	partnership,	but,	in	order	to	get	what	they	both	want	(a	trip	out	on	the	

lake),	they	need	to	learn	to	work	together	and	communicate.	It	takes	time,	but	they	are	

able	to	see	things	from	each	other’s	perspective	and	forge	a	bond.	

	

Talk	about:		
• Renee	and	how	things	like	sound	and	touch	can	overwhelm	people	with	autism.		

• How	Marcus	tried	to	communicate	with	Renee	and	what	he	did	that	showed	

empathy.	

	 	

Follow	up:	Watch	“Pixar’s	‘Loop’	Gives	an	Autistic	Lead	Character	a	Powerful	Voice”	by	
ABC7	News	Bay	Area	on	YouTube.	The	clip	is	4	minutes	and	22	seconds	long,	but	it	

features	an	interview	with	the	creators	of	Loop	who	explain	why	they	felt	this	was	an	

important	film	to	make.	The	clip	also	shows	footage	of	the	team	recording	the	autistic	girl	

who	voices	Renee.	

	

You	can	discuss	why	it	is	important	that	people	with	special	needs	have	a	chance	to	see	

themselves	depicted	in	positive	ways.	You	can	also	ask	your	students	how	they	feel	about	

the	idea	that	we	are	all	human	and	we	deserve	a	chance	to	communicate	with	each	other,	

even	if	it’s	hard	work	to	bridge	the	gaps.	

	

	

Watch:	“Carrying	Kevan”	by	Mashable	Deals	on	YouTube.	
	

Time:	2:23	minutes	
	

Why:		Kevan	was	diagnosed	with	spinal	muscular	atrophy	and	became	confined	to	a	
wheelchair.	Kevin	had	dreams	of	traveling	the	world,	but	because	of	his	limited	mobility,	

he	was	afraid	that	he	would	face	too	many	obstacles	and	limitations.	A	group	of	his	friends	

helped	him	achieve	his	dream	by	designing	a	special	backpack.	His	friends	take	turns	

carrying	Kevan	around	Europe,	helping	him	travel	and	explore	without	any	worries	about	

accessibility.	Kevan	subsequently	founded	We	Carry	Kevan,	a	nonprofit	organization	that	

wants	to	redefine	accessibility	as	something	more	than	just	ramps	and	elevators,	but	as	

people	helping	other	people.	

	

Follow	up:	“We	Carry	Kevan”	by	BrightVibes	on	YouTube.	
	
Time:	2:47	minutes	
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Why:	This	clip	contains	more	interviews	with	Kevan	and	a	more	detailed	explanation.	He	
states	that	“one	of	the	most	beautiful	things	about	[the	trip]	was	that	I	got	to	go	on	this	

adventure	with	some	of	my	best	friends	and	we	could	go	anywhere	and	do	whatever	

without	having	to	think	about	accessibility.	In	a	way,	we	redefined	accessibility	in	that	

everything	became	accessible	because	we	did	it	differently”	(Kevan,	2017).	

	

Talk	about:		
• What	accessibility	means	and	what	sort	of	barriers	people	like	Kevan	could	face	

around	your	school,	your	city	and	around	the	world.		

• The	idea	that	even	though	some	places	have	ramps	and	elevators,	there	will	be	

places	that	people	with	mobility	issues	cannot	go.		

• The	idea	of	accessibility	being	more	than	just	ramps,	but	people	supporting	others	

to	overcome	limitations.	

	

	

Watch:	“Teen	Refugees	Show	Us	What	True	Friendship	Look	Like”	by	SoulPancake	on	
YouTube.	

	

Time:	6:48	minutes	
	

Why:		Kid	President	has	grown	and	is	visiting	Fugees	Academy	in	Georgia	to	meet	some	
teenage	refugees	who	have	come	together	as	friends.	We	are	told	that	many	of	the	

students	arrive	without	knowing	English	and	are	likely	the	first	in	their	families	to	

complete	middle	school,	let	alone	high	school.	Some	of	the	students	originate	from	

countries	that	are	at	war	with	each	other,	but	they	are	able	to	become	friends	in	their	new	

environment.	

	

Talk	about:		
• What	is	it	about	the	Academy	that	allows	students	from	different	countries–even	

ones	at	war	with	each	other–to	come	together	and	be	friends?		

• Why	are	places	like	this	important?	
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BOOK	RESOURCES 	
	

PICTURE	BOOKS	
	
Chocolate	Milk,	Por	Favor	by	Maria	Dismondy	
Everyone	by	Christopher	Silas	Neal	
How	Full	is	Your	Bucket	by	Tom	Rath	and	Mary	Reckmeyer	
I	am	Kind	by	Suzy	Capozzi	
It’s	Okay	to	Be	Different	by	Todd	Parr	
My	Name	is	Yoon	by	Helen	Recorvits	and	Gabi	Swiatkowska	
Red	Cat,	Blue	Cat	by	Jenni	Desmond	
Sally	Sore	Loser:	A	Story	About	Winning	and	Losing	by	Frank	J.	Sileo	
Same,	Same	but	Different	by	Jenny	Sue	Kostecki-Shaw	
Stand	in	My	Shoes	by	Bob	Sornson	
Thanks	for	the	Feedback,	I	Think	by	Julia	Cook	and	Anita	Dufalla	
The	Family	Book	by	Todd	Parr	
The	Giving	Tree	by	Shel	Silverstein		
The	Invisible	Boy	by	Patrice	Barton	
The	Jelly	Donut	Difference	by	Maria	Dismondy	
The	Name	Jar	by	Yangsook	Choi	
The	Sandwich	Swap	by	Her	Majesty	Queen	Rania	of	Jordan	Al	Abdullah		
The	Thankful	Book	by	Todd	Parr	
They	All	Saw	a	Cat	by	Brendan	Wenzel	
Those	Shoes	by	Maribeth	Boelts	
We’re	All	Wonders	by	R.	J.	Palacio	
We’re	Different,	We’re	the	Same	by	Bobbi	Kates	and	Joe	Mathieu	
You,	Me	and	Empathy	by	Jayneen	Sanders	
	

READ	ALOUD	CHAPTER	BOOKS	FOR	GRADES	4-7	

Freak	the	Mighty	by	Rodman	Philbrick	 	
													Themes:	Friendship,	Teamwork,	Overcoming	Limitations,	Bullying,	Acceptance,	
		
Holes	by	Louis	Sachar	
	 Themes:	Friendship,	Bullying,	Poverty,	Racism,	Fate,	Teamwork,	Restitution	

	

Wonder	by	R.	J.	Palacio		
	 Themes:	Kindness,	Friendship,	Courage,	Isolation,	Family,	Differences	

	

The	Best	(Worst)	Christmas	Pageant	Ever	by	Barbara	Robinson	
	 Themes:	Poverty,	Bullying,	Acceptance,	Kindness	
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Chapter	4:	Responsible	Decision-Making	

At	first	glance,	the	Responsible	Decision-Making	core	competency	appears	similar	

to	Relationship	Skills.	Both	SEL	competencies	deal	with	managing	connections	and	

interactions	with	peers,	but	Responsible	Decision-Making	takes	Relationship	Skills	to	a	

new	level.	While	Relationship	Skills	are	focused	on	how	students	learn	to	work	together,	

Responsible	Decision-Making	teaches	students	how	to	make	choices	that	keep	

relationships	healthy	and	to	recognize	when	a	relationship	is	unhealthy.	Responsible	

Decision-Making	supports	students	in	making	the	right	choices	when	faced	with	difficult	

problems	like	peer	pressure	and	bullying.	

What	sorts	of	student	behaviours	are	indicators	of	Responsible	Decision-Making?	

Students	learn	how	to	apologize	and	recognize	the	difference	between	bullying	and		

teasing.	They	know	which	strategies	to	use	when	someone	does	something	they	don’t	like.	

Students	recognize	that	actions	can	have	both	good	and	bad	consequences	and	develop	

the	skills	of	anticipating	consequences	and	reflecting	on	situations	to	determine	if	a	better	

choice	could	have	been	made.	

	

INCORPORATING RESPONSIBLE DECISION-MAKING 

SKILLS INTO YOUR CLASSROOM 

CLASSROOM	ROUTINES	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  101  
 

Think	Sheets	These	were	mentioned	earlier	in	chapter	two	and	can	be	used	to	foster	this	

core	competency	as	well.	Sometimes	we	can	foresee	likely	outcomes	the	decisions	of	

students	will	produce,	but	we	want	them	to	learn	from	their	choices	so	we	don’t	intervene.	

We	let	natural	consequences	control	the	situation.	If	a	student	is	carrying	an	open	pencil	

case	precariously—and	you’ve	warned	them	repeatedly	to	be	careful	about	this—you	may	

just	stand	back	and	watch	as	the	pencils	tumble	to	the	floor.	After	the	student	has	

experienced	the	natural	consequence	of	picking	up	the	pencils,	you	can	move	in	to	help	

and	gently	ask	the	student	what	he	or	she	could	do	next	time	to	keep	this	from	happening	

again.	Allowing	natural	consequences	to	occur	is	done	within	reason,	of	course.	We	would	

step	in	immediately	if	students	are	about	to	harm	themselves	or	others.	

Sometimes,	however,	we	are	not	able	to	stop	harm	from	occurring	and	we	have	to	

deal	with	the	consequences	of	a	behaviour	that	has	already	occurred.	Think	Sheets	can	

help	and	are	used	in	situations	that	are	more	volatile.	Generally,	we	use	Think	Sheets	

when	a	student	has	made	a	choice	that	goes	beyond	an	accident.	A	student	may	have	

purposely	hurt	another	student	or	ignored	directions	to	stop	unsafe	behaviour.	These	

students	have	done	something	they	know	is	wrong	and	it	needs	to	be	addressed	in	a	

constructive	way	to	hammer	home	the	point	that	this	isn’t	a	choice	they	should	make	

again.	

Sometimes	our	students	become	overwhelmed	with	emotion,	especially	in	cases	

where	a	physical	altercation	is	involved.	Sometimes	students	decide	that	their	teacher’s	

voice	can	be	tuned	out	and	they	can	continue	to	do	that	fun	‘dangerous’	thing	the	squawky	

adult	just	wouldn’t	understand.		
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We	use	Think	Sheets	as	a	way	to	speak	with	our	students	about	what	they	did	and	

prompt	them	to	answer	some	key	questions:		

• Why	did	they	do	what	they	did?		

• What	was	the	result?	

• 	How	did	they	feel	about	that	result?		

• If	there	were	others	involved,	how	did	they	feel?	

• What	can	they	do	next	time	instead	to	produce	a	better	outcome?	

As	they	complete	the	Think	Sheet—or	you	scribe	for	them—have	a	conversation	about	

each	question	that	is	appropriate	for	their	developmental	level.		

	

•Example:	Jon	was	asked	to	stay	off	the	snow	hill	because	it	was	very	slippery	and	

dangerous.	Jon	climbed	up	the	snow	hill,	slipped	and	fell	down	the	other	side.	He	isn’t	hurt,	

but	he	was	scared.	

	

Conversation	between	Jon	and	the	Teacher	as	they	fill	in	the	Think	Sheet:		

Teacher:	Jon,	can	you	tell	me	why	we’re	writing	this	Think	Sheet?	

Jon:	I	don’t	know.	

Teacher:	Did	you	do	something	you	were	asked	not	to	do?	

Jon:	Yes,	but	it	wasn’t	fair!	

Teacher:	Why	do	you	think	we	asked	students	to	stay	off	the	snow	hill?	

Jon:	I	don’t	know!	

Teacher:	What	happened	when	you	went	on	the	snow	hill?	

Jon:	I	fell.	
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Teacher:	Did	you	hurt	yourself?	

Jon:	No.	

Teacher:	Could	you	have?	

Jon:	I	guess.	

Teacher:	If	another	student—maybe	one	of	the	younger	kids—went	on	the	hill,	do	you	

think	they’d	be	able	to	keep	themselves	safe?	

Jon:	Probably	not.	

Teacher:	How	did	you	feel	when	you	fell?	

Jon:	I	was	surprised.	

Teacher:	How	would	you	feel	if	a	little	kid	saw	you	on	the	hill,	climbed	up	there	with	you	

and	got	hurt?	

Jon:	Bad.	I	don’t	want	anyone	to	get	hurt.	

Teacher:	So	what	could	you	do	next	time	instead?	

Jon:	Tell	the	little	kids	to	stay	off	the	hill.	

Teacher:	Is	it	fair	that	you	get	to	go	on	the	hill,	but	they	don’t?	You	fell	too.	What	if	you	fall	

and	get	hurt.	

Jon:	I	have	to	stay	off	the	hill.	

Teacher:	That’s	a	better	choice.	Let’s	write	that	down.	

	

	 Depending	on	the	developmental	age	of	your	students,	you	may	have	to	coach	them	

heavily	throughout	this	process	offering	them	choices	from	which	to	choose.	The	most	

important	part	of	Think	Sheets	is	the	discussion	to	help	your	students	examine	why	they	
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did	what	they	did,	why	that	choice	wasn’t	the	best	one	to	make,	and	what	they	could	do	

next	time	instead.	

	

WITS	Introduce	students	to	the	idea	of	WITS,	which	is	a	helpful	acronym	to	help	them	

decide	how	to	handle	a	problem.	WITS	stands	for	Walk	Away,	Ignore,	Talk	it	Out	and	Seek	

Help.	If	you	find	that	you	are	constantly	having	children	approach	you	to	solve	small	

problems	that	they	could	easily	work	though	on	their	own,	use	this!	First,	lessons	have	to	

stop	while	you	handle	minor	issues	and	these	disruptions	have	a	ripple	effect.	While	you	

are	focused	on	solving	a	minor	issue,	other	students	can	become	less	attentive	and	are	free	

to	create	their	own	minor	issues.	The	cumulative	time	loss	can	be	significant.	Second,	we	

have	to	be	aware	that	our	students	need	to	learn	that	they	can	problem	solve	for	

themselves.	If	we	don’t	teach	them	the	skills	and	allow	them	to	practice,	they	will	

continually	look	to	others	to	solve	problems	for	them.	This	isn’t	healthy	and	it	doesn’t	help	

our	students	learn	or	grow.	Third,	you	become	recognized	as	the	problem	solver	and	

besides	sapping	valuable	lesson	time	and	depriving	students	of	critical	problem	solving	

skills,	it	created	needless	stress	in	your	teaching	life.	Shed	some	of	that	stress	by	

redirecting	ownership	of	problems	back	to	the	student.	

	 With	WITS,	students	are	coached	on	considering	each	of	the	steps	before	they	come	

to	an	adult	for	help.	When	a	problem	occurs,	students	should	run	through	the	steps	and	

determine	which	solution—walking	away,	ignoring,	talking	it	out	or	seeking	help—is	the	

best.	Students	should	be	told	that	if	a	situation	is	dangerous,	or	if	someone	is	hurt—or	

could	be	hurt—they	must	find	an	adult	immediately.	But	for	anything	else,	students	are	

encouraged	to	use	their	WITS.	There	will	be	some	situations	where	parts	of	WITS	just	
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won’t	work.	For	example,	if	a	student	can’t	walk	away,	they	can	skip	to	the	next	step.	There	

may	be	times	when	students	may	wish	to	try	some	of	the	steps	out	of	order.	They	may	

want	to	try	to	talk	it	out	and	use	their	words	first,	and	that’s	okay!	The	goal	is	for	students	

to	use	these	strategies	to	the	best	of	their	abilities	before	they	ask	for	adult	intervention.	

Watch:	“WITS	Anti-Bullying	Movie”	by	hlipkin1		

Time:	5:41	minutes	

	Why:	This	is	a	live	action	video	that	follows	several	preteens	and	focuses	on	the	acronym	
WITS.	Rather	than	break	down	and	resort	to	violence,	the	kids	go	through	these	steps	to	

help	them	deal	with	the	problem.	This	video	focuses	on	a	group	of	girls	who	are	saying	and	

doing	mean	things	to	other	students.	Their	victims	show	how	to	handle	the	bullying	using	

WITS.		

	

Tattling	Versus	Telling	To	continue	to	promote	WITS	and	the	idea	that	students	can	take	

actions	before	coming	directly	to	the	‘top’	and	seeking	adult	help,	talk	to	your	students	

about	Tattling	versus	Telling.	Tattling	is	when	a	student	is	seeking	to	get	another	student	

in	trouble.	While	this	student	may	have	a	legitimate	gripe	against	the	offender,	their	aim	is	

to	avoid	using	their	words	to	work	through	the	problem	and	to	use	you	as	a	tool	to	both	

punish	the	other	student	and	solve	their	problem.	Telling,	on	the	other	hand,	is	done	when	

the	student	is	concerned	that	someone	needs	help	or	they	need	help	because	a	conflict	has	

gone	beyond	their	ability	to	solve	it.	

	If	students	approach	you	with	something	small	that	isn’t	harmful,	like	another	

student	humming	or	kicking	their	chair,	remind	them	that	they	have	tools	to	help	solve	

this	problem	and	they	have	to	use	those	tools	first	before	they	come	to	you.	Coach	them	on	

which	of	the	WITS	steps	they	could	use.	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  106  
 

	 To	stave	off	spending	time	and	energy	redirecting	or	problem	solving	minor	things	

for	your	students,	you	can	also	introduce	the	idea	that	your	classroom	is	a	tattle-free	zone.	

The	poster	below	comes	from	the	website	Teachers	Pay	Teachers	and	was	created	by	

Create-Abilities	(2015).	It	has	a	great	list	of	what	is	and	isn’t	Tattling.		
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Poster	by	Create-abilities	(2015)	found	on	the	website	Teacher’s	Pay	Teachers	as	part	of	kit	Bullying	

Activities	Role	Plays	and	Poster	Set	for	$7.50.		
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If	you	don’t	wish	to	purchase	it,	you	can	create	your	own	poster	on	chart	paper.	Put	up	

your	poster	somewhere	in	the	classroom,	possibly	near	your	desk,	so	that	you	can	point	to	

it	and	ask	students	“Is	this	telling	or	tattling?”	before	they	get	too	far	into	their	story.	

Eventually	they’ll	remember	the	rules	and	try	the	WITS	strategies	first	before	coming	to	

you	for	help.	This	will	substantially	reduce	the	traffic	around	your	desk	allowing	you	to	

focus	on	more	important	things	while	also	letting	your	students	learn	the	vital	skill	of	

problem	solving	conflicts.	

	

Conflict	Management	(Kindergarten	to	Grade	3)	While	teaching	WITS	is	a	great	

strategy	for	many	of	our	kids,	we	must	also	remember	that	younger	students	are	still	

learning	how	to	interact	with	each	other.	While	we	can	coach	them	to	use	WITS	for	some	

simple	events	like	someone	making	faces	at	them,	we	will	still	have	to	help	them	when	it	

comes	to	fights	with	peers.	We	need	to	teach	our	students	how	to	apologize.	For	some	

Kindergarten	students,	this	will	be	the	first	time	they	have	been	asked	to	say	sorry	and	

they	may	not	know	how	to	do	it.	Chelsey,	of	the	website	Counselor	Chelsey	(2019),	has	an	

excellent	poster	that	shows	step	by	step	how	to	make	an	apology.	

	

Counselor	Chelsey	(2019)	
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Watch:	“Sheriff	Callie:	Saying	I’m	Sorry	Song”	by	Disney	JuniorUK	on	YouTube,	

Time:	1:25	minutes	

Why:	This	clip	begins	in	the	middle	of	the	episode,	but	still	works.	Sheriff	Callie	confronts	
two	pigs	who	had	a	fight	and	sings	a	song	to	help	them	realize	that	saying	sorry	is	the	best	

way	to	keep	a	friendship.	

	

Watch	“Daniel	Tiger:	Saying	I’m	Sorry	is	the	First	Step”	by	Daniel	Tiger’s	

																					Neighborhood	on	Youtube.	

Time:	1:15	minutes	

Why:	Daniel	Tiger	sings	a	song	to	let	us	know	that	saying	I’m	sorry	is	the	first	step.	The	
second	step	is	asking	how	you	can	help	make	it	right.	Daniel	and	his	friends	show	some	

examples	of	when	someone	should	say	sorry	and	make	things	right.	

	

Watch	“Daniel	Tiger	Solving	Problems	at	School”	by	Daniel	Tiger’s	Neighborhood	on	

YouTube	

Time:	3:23-7:22	minutes	

Why:	Daniel	is	painting	with	a	friend,	but	he	gets	impatient	when	he	has	to	wait	his	turn	
for	the	red	paint.	An	accident	happens	and	Daniel	and	his	friend	share	some	cross	words.	

With	help	from	their	teacher,	they	are	able	to	calm	down	and	talk	out	their	problem.	They	

apologize	and	work	to	fix	the	damage	they	did	to	each	other’s	artwork.	They	also	sing	a	

song	that	tells	kids	it’s	okay	to	be	mad	at	your	friend	as	long	as	you	say	sorry	and	make	it	

right.	

	

Time:	7:23-9:40	minutes	(same	clip)	

Why:	Daniel	becomes	frustrated	with	Miss	Helena	because	he	wants	to	sit	next	to	one	of	
his	friends,	but	Miss	Helena	has	that	seat.	They	have	an	argument	and	Daniel	starts	to	

push	Miss	Helena,	but	the	teacher	intervenes	and	talks	to	him	about	how	it	is	okay	to	feel	

angry,	but	it’s	not	okay	to	hurt	someone.	He	is	reminded	that	he	must	think	about	his	

actions	and	talk	things	out	rather	than	hurt	someone.	They	compromise	and	find	a	

solution	that	allows	both	of	them	to	sit	next	to	the	friend.	
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Conflict	Management	(Grades	4	to	7)	Hopefully	our	older	students	know	how	to	

apologize,	but	they	can	often	find	themselves	in	conflicts	where	hormones	and	hurt	

feelings	on	both	sides	overwhelm	the	ability	to	see	clearly.	During	these	times,	you	will	

need	to	be	the	mediator,	or	at	least	help	facilitate	a	conversation	between	the	warring	

parties.	It’s	difficult	to	carry	on	with	a	class	with	two	or	more	feuding	students	in	your	

midst.	Not	only	do	you	have	to	deal	with	students	throwing	death	glares	at	each	other,	

their	classmates	can	take	sides	and	stir	the	pot	and	the	remainder	of	your	students	focus	

on	the	dispute	rather	than	your	lesson.	Bad	blood	shouldn’t	be	allowed	to	simmer	in	your	

room	and	the	quicker	it	is	nipped	in	the	bud,	the	better	it	is	for	everyone.	It	is	also	

important	for	students	to	realize	that,	while	they	don’t	all	have	to	like	each	other,	they	are	

sharing	the	learning	environment	and	need	to	act	respectfully	toward	each	other.	This	is	

an	important	life	skill	our	students	need	to	learn	before	a	move	into	the	workforce.	

	 You	should	establish	a	problem	solving	routine	fairly	quickly	so	that	students	get	

used	to	it	and	know	what	to	expect.	Start	by	stating	that	your	job	is	to	act	as	an	arbitrator	

for	the	classroom.	Any	disputes	that	can’t	be	worked	out	between	students	come	to	you	

and	you	will	help	facilitate	conversations	and	resolutions.	If	the	problem	still	isn’t	resolved	

after	a	set	period	of	time,	you	have	the	right	as	arbitrator—or	Lord	Supreme	Ruler	of	the	

Classroom—to	dictate	the	next	steps.	You	may	even	explain	in	advance	what	those	steps	

might	be,	like	having	both	students	write	letters	of	apology	with	one	paragraph	dedicated	

to	praising	something	about	their	foe.	With	any	luck,	this	will	be	enough	to	encourage	your	

students	to	find	a	resolution.	If	not,	the	letter	may	just	be	enough	to	end	it	as	well.	

	 When	a	student	approaches	you	for	arbitration—or	you	catch	wind	of	something	

and	insert	yourself	into	the	fray	to	keep	things	from	escalating—first	settle	the	class	into	a	
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task	like	silent	reading	or	catch	up,	then	decide	how	to	deal	with	the	dispute.	You	can	

move	both	students	outside	the	room	to	discuss	the	problem	together,	or	you	might	

decide	to	interview	each	separately.	If	both	students	are	present,	initially	listen	to	both	

sides	without	pre	judging	the	situation.	Make	sure	each	student	has	the	opportunity	to	

state	his	or	her	feelings	without	interruption.	While	one	is	talking,	the	other	is	listening.	

Probe	for	more	information	and	try	to	get	to	the	root	of	the	conflict	while	paying	attention	

to	the	emotions	the	students	are	experiencing.	Once	you	determine	both	have	had	a	

chance	to	express	their	feelings	and	explain	their	positions,	summarize	what	you	have	

heard	without	interruption.	Once	you	have	finished	your	summary,	you	can	ask	the	

students	if	you	have	missed	anything	and	modify	your	summary	appropriately.		

With	the	conflict	now	defined,	ask	the	students	to	discuss	solutions.	If	they	are	

unable	to	provide	a	resolution,	you	can	do	so	as	the	arbitrator.	Throughout	this	process,	it	

is	important	to	make	sure	that	the	students	keep	their	language	respectful	and	their	

emotions	controlled.	If	they	can’t	have	this	conversation	without	becoming	overly	

emotional,	you	can	send	them	for	a	walk	in	opposite	directions	to	cool	down	before	

reporting	back,	or	opt	for	the	second	approach	and	interview	each	separately.	This	works	

when	students	are	unable	to	calm	down	enough	to	proceed	to	the	solutions	stage	when	

interviewed	together.	It	is	also	a	good	approach	when	there	have	been	previous	conflicts	

between	the	same	students	and	joint	interviews	have	not	been	successful.	The	process	is	

the	same	in	that	you	listen	to	each	story,	probe	for	more	information	to	determine	the	root	

of	the	conflict,	and	then	bring	the	students	together	to	report	what	you	have	heard.	There	

should	be	no	interruptions	during	your	summation	and	the	feelings	each	student	is	

experiencing	should	play	a	prominent	role	in	your	report.	The	students	are	allowed	to	
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clarify	your	summary	without	interruption,	politely	and	respectfully.	This	back	and	forth	

continues	until	you	decide	it	is	time	to	ask	the	students	for	solutions	and	move	the	

discussion	in	that	direction.	

We	want	our	students	to	feel	as	if	they	have	a	voice	and	are	being	heard	and	we	

also	want	to	model	conflict	resolution	to	them.	We	do	this	by	allowing	them	to	express	

their	grievances	and	take	part	in	finding	a	solution.	When	both	sides	have	wound	down,	

you	can	ask	them	what	they	think	a	good	solution	might	be.	It	could	be	as	simple	as	a	

mutual	apology	or	agreeing	to	stay	away	from	each	other	for	a	few	days.	You	can	offer	

some	ideas	and	give	them	a	chance	to	talk	in	the	hall	alone	about	a	resolution	while	you	

check	on	your	other	students.	If	no	solution	is	forthcoming	and	they	are	still	harboring	

resentment,	tell	them	that	you’re	offering	them	one	more	chance	to	find	a	solution	before	

you	choose	one	for	them.	One	trick	is	to	hint	that	any	solution	you	impose	will	likely	be	

more	onerous,	like	the	letter	writing	mentioned	earlier.	If	the	students	have	calmed	down	

but	are	having	trouble	finding	a	solution,	provide	them	with	some	suggestions,	preferably	

suggestions	that	make	your	life	easier,	like	an	apology	or	giving	each	other	space.	Either	

way,	follow	through	on	the	plan.	If	you	tell	them	they	need	to	write	a	letter,	make	sure	

they	do	it.	Of	course,	you’ll	need	to	read	and	approve	both	letters	before	passing	them	to	

the	other	party.	This	avoids	problems	with	students	who	wish	to	use	the	letter	to	further	

inflame	the	situation.	

	 After	a	resolution	is	reached,	make	a	point	to	evaluate	the	situation	in	a	few	days.	

Check	in	with	the	students	individually	to	see	if	the	solution	is	working.	Do	they	need	

another	round	of	conversation?	If	you	find	that	the	students	still	aren’t	getting	along	and	
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are	continuing	to	squabble	over	minor	matters,	it	may	be	the	time	to	refer	them	to	the	

school	counselor	or	youth	care	worker	for	further	support	and	interventions.	

	 You	might	find	the	following	worksheet	helpful	when	trying	to	promote	a	sharing	

of	the	two	sides	and	a	compromise.	

(See	worksheet	below:)	
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•Talking	circles:	If	there	is	a	problem	that	encompasses	more	than	just	a	few	of	your	

students,	you	may	wish	to	form	a	talking	circle.	These	can	also	be	used	as	a	daily	check-in	

or	a	way	of	allowing	everyone	to	have	a	chance	to	speak	to	the	class.	You	may	wish	to	

enlist	the	help	of	your	Aboriginal	Education	Worker	as	this	practice	is	part	of	a	sacred	

indigenous	tradition	that	promotes	the	idea	that	every	voice	should	be	heard	and	valued.	

To	form	a	talking	circle,	begin	by	laying	the	ground	rules	around	taking	turns	and	

being	respectful	to	each	speaker.	Everyone	sits	in	a	circle	to	show	that	they	are	all	equal	

and	passes	a	talking	stick	or	object	around	the	circle.	Only	the	person	holding	the	talking	

object	are	allowed	to	speak	while	everyone	else	listens	respectfully.	Students	who	do	not	

wish	to	speak	can	pass	the	object	on	without	any	pressure	to	comment.		

This	can	be	a	powerful	tool	to	bring	your	class	together	and	it	is	up	to	you	to	lead	

the	circle	questions.	Expect	the	process	to	take	some	time	and	consider	what	questions	

you	wish	to	ask	the	group.	If	there	is	something	that	a	majority	of	students	have	found	

troubling,	it	is	important	for	them	to	be	able	to	express	their	opinions.	It	is	important	that	

they	are	also	given	a	chance	to	pick	a	solution	as	well.		

Here	are	some	questions	you	can	ask	to	help	guide	the	circle.	

• “How	are	you	feeling	about	________and	why	do	you	think	you	feel	this	way?”	

• “In	your	opinion,	what	is	the	problem?”	

• “In	your	opinion,	what	could	we	do	to	make	this	right?”	

Keep	in	mind	that	you	guide	this	circle	and	if	a	solution	is	suggested	that	you	don’t	

support,	you	must	be	firm	and	let	your	students	know	the	solution	is	not	appropriate	and	

they	need	to	find	another.	You	can	also	suggest	solutions	to	help	your	students	if	they	are	

struggling.	When	the	circle	has	been	completed,	try	implementing	the	suggestion	and	see	
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if	it	works.	Have	another	circle	to	gauge	the	mood	of	the	class	and	make	sure	that	things	

are	back	on	track.	If	some	residual	tension	still	exists,	it	may	be	time	to	review	the	

problem	and	see	if	there	is	a	better	solution	or	a	way	of	exorcising	the	feelings	once	and	

for	all.	

	

	ACTIVITIES		 	

GYM	GAMES	

Jump	and	Talk		

	

This	is	a	relay	game	that	involves	jumping	and	compromise.	Students	get	a	chance	

to	talk	to	each	other,	explain	their	choices,	and	offer	a	compromise	before	they	are	able	to	

make	it	to	the	other	end	of	the	line.	

Start	by	setting	up	the	hula-hoops	in	a	meandering	line	across	the	gym	floor.	They	

should	be	placed	close	enough	together	that	students	can	easily	jump	from	one	to	the	next	

and	the	line	should	show	an	obvious	continuation	so	that	no	hoops	are	skipped	by	

accident.	

	

	

	

What You Will Need 

• space 

• 16-20 hula-hoops 

• a timer 

• a list of this versus that type questions 
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Sample	hula-hoop	configuration	

	

Divide	your	class	in	two.	Have	half	the	class	line	up	at	one	end	of	the	hoop	line,	the	

remainder	at	the	other.	When	you	say	‘Go!’,	one	student	from	each	team	will	begin	to	jump	

from	hoop	to	hoop	until	they	meet	up	with	the	person	from	the	other	side	(see	the	Xs	in	

sample	above	for	clarification).	Remind	students	to	keep	an	eye	on	the	other	person	to	

avoid	running	into	each	other.	

	 Once	the	students	meet,	they	must	stop	and	look	to	you	for	a	question.	You	may	ask	

them	something	like	‘Dogs	or	Cats?’	or	a	‘Would	you	rather?’	question.	The	two	students	

have	until	your	count	of	three	to	think	before	they	both	shout	their	choice	together.	If	they	

both	agree	on	the	same	thing,	they	shake	hands	(or	fist	bump)	before	carefully	trading	

spots	and	finishing	their	jump	to	the	other	side	of	the	hoops.	If	they	disagree,	the	‘fight’	is	

on.		

Pick	one	of	the	students	to	go	first	and	start	a	20	second	timer	(you	can	modify	this	

to	be	shorter	or	longer).	The	students	have	20	seconds	each	to	explain	their	choice	and	

argue	their	points.	After	both	students	have	had	their	say,	ask	if	either	of	them	has	been	

swayed	to	the	other	side.	If	the	answer	is	yes,	students	shake	hands,	switch	places	and	hop	

along	to	the	end.	If	the	answer	is	no,	the	students	have	settle	on	a	compromise.	They	may	

say	things	like	‘I	really	like	cats,	but	dogs	are	cute	too,’	or	‘Dogs	and	cats	both	have	tails	

and	ears’.	They	shake	hands,	switch	places	and	hop	along	to	the	end.	

When	players	reach	the	end,	they	high-five	the	next	person	in	line,	head	to	the	back	

of	the	line	and	sit	down.	The	student	who	was	high-fived	starts	jumping	along	the	hoops	

and	the	process	begins	again.	Depending	on	how	fast	students	jump,	they	could	run	into	

someone	fairly	quickly.	The	first	team	to	have	all	of	its	member	seated	on	the	floor	wins.	
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You	can	make	this	game	more	complicated	for	older	students	by	requiring	those	

who	aren’t	able	to	shout	an	answer	at	the	same	time	or	quickly	state	a	compromise,	to	

return	to	own	their	side	to	try	again.	Meanwhile,	if	the	other	person	successfully	answers	

or	compromises,	he	or	she	is	declared	the	winner	of	the	round	and	takes	a	seat	with	his	or	

her	teammates	who	have	already	made	it	across.	

Suggested	questions:		

• Cats	or	dogs?	 	 	

• Monkeys	or	Zebras?	

• Zoo	or	Waterpark?	

• Disney	World	or	Universal	Studios?	

• Blue	or	Red?	

• Does	pineapple	go	on	pizza?	

• Candy	or	chips?	

• Would	you	rather	eat	a	bug	or	never	have	ice	cream	again?	

• Would	you	rather	be	5	years	older	or	2	years	younger?	

There	are	tons	of	kid	friendly	‘would-you-rather’	type	questions,	so	have	fun	with	this	and	

get	ready	to	be	entertained	by	some	of	the	things	your	students	will	say!	

	

ACTIVITIES	FOR	KINDERGARTEN	TO	GRADE	2	

Buddy	or	Bully?	

What you will need 

• Book Stick and Stone (or projector and computer to watch book on YouTube) 

• worksheet Buddy or Bully (page 121) 

•  crayons 

Time requirement: 30 minutes 
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	 One	of	the	first	steps	in	talking	to	kids	about	bullying	is	to	help	them	recognize	

what	bullying	is.	It	is	important	that	we	first	explain	how	to	identify	a	bully	before	we	try	

to	teach	kids	how	to	avoid	being	a	bully	or	being	bullied.	

	 Pick	a	book	about	bullying.	For	the	purpose	of	this	lesson	I	suggest	Stick	and	Stone	

by	Beth	Ferry,	but	really	any	book	that	talks	about	bullying	will	work.	If	your	library	

doesn’t	have	Stick	and	Stone,	there	is	a	YouTube	video	of	the	book	that	is	narrated	with	

some	sound	effects	to	add	to	the	experience.		

Watch:	“Stick	and	Stone	by	Beth	Ferry”	by	Stories	That	Build	Character	And	More…on		

YouTube.	

Time:	5:08	minutes	(the	video	does	continue	after	this	mark,	but	the	story	is	finished)	

Why:	This	book	is	about	two	unlike	objects	that	find	each	other	and	become	friends.	Stick	

and	Stone	are	lonely.	When	Pinecone	bullies	Stone,	Stick	stands	up	for	him.	The	two	

become	fast	friends	and	do	a	lot	of	fun	things	together.	When	a	storm	hits,	however,	Stick	

is	blown	away!	Stone	searches	for	and	eventually	rescues	Stick.	The	story	imparts	the	

message	that	friends	help	each	other	and	stick	together.	After	reading	the	book,	ask	your	

students	what	nice	things	Stick	and	Stone	did	for	each	other.	Then	ask	your	students	if	

anyone	was	mean	in	the	story.	Ask	them	to	explain	to	you	why	they	were	mean.	

	 Hand	out	the	free	printable	worksheet	Buddy	or	Bully	from	the	website	We	Are	

Teachers	created	by	Squarehead	Teacher	(2015).	As	you	read	off	the	statements	contained	

in	the	worksheet,	ask	your	students	to	choose	if	the	behaviour	you	describe	is	a	Buddy	or	a	

Bully	action.	Students	do	this	by	colouring	the	happy	face	if	it’s	a	Buddy	action,	or	the	sad	
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face	for	a	Bully	action.	Or	they	can	raise	their	hands,	or	give	a	thumbs	up	or	down,	to	

indicate	a	buddy	versus	bully	action.	This	is	a	great	way	to	check	for	comprehension.		

Worksheet	below:	
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Created	by	Squarehead	Teacher,	found	on	We	Are	Teachers	for	free	(2015).	

Buddy or Bully? 
Read each statement. If it describes a buddy, color in the happy face. If it describes 
a bully, color in the sad face. 
 

Cares about how other people feel. 
  

Laughs when other people mess up. 
  

Takes turns and shares. 
  

Plays with everyone. 
  

Is kind and respectful. 
  

Tries to make others look dumb or not cool. 
  

Uses polite or nice words. 
  

Pushes, hits or punches other people. 
  

Calls people mean names. 
  

Helps other people. 
  

 

Name___________________ 
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Respect	

	

	 Brainstorm	with	your	students	what	makes	a	person	a	friend	and	what	makes	a	

person	a	bully.	

	

	 	 	 	 									 	 	 	 	

	

	

	

	

	

	

	

Watch:	“R.E.S.P.E.C.T	S8	E4”	by	Wonder	Grove	Kids	on	YouTube.	

Time:	13:41	minutes	

Why:		This	is	a	collection	of	clips	that	showcase	some	important	moments	in	relationships.	

You	don’t	need	to	watch	the	whole	video,	but	you	can	pause	at	key	points	and	talk	things	

over	with	your	students.	

0:00-2:39	minutes	-	Two	students	are	talking	as	they	wait	for	the	bus.	One	student	

mentions	that	a	new	kid	came	to	school	yesterday	and	he	was	being	really	mean.	The	

    Friend     Bully 

-Plays with you                      -Hurts you 
 
-Are nice         -Says mean things 
 
-Don’t say mean things             -Takes your things 
 
-Share                                        -Makes you feel bad 
 
-Is fun 
 

What you will need 

• A projector and a computer with access to the internet 

• a whiteboard  

Time requirement: 20 minutes 
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student	describes	some	of	the	mean	things	the	kid	did,	like	not	waiting	his	turn	and	

laughing	when	someone	was	hurt.	Because	the	boy	was	so	mean,	he	didn’t	make	any	

friends.		

Talk	about:	
• What	the	boy	did	that	was	mean.	

• Ask	what	he	should	have	done	instead.		

• Was	what	he	did	bullying?	

	

2:39-4:57	minutes	-	A	girl	and	a	boy	are	playing	a	game	when	the	boy	reaches	out	and	

touches	the	girl’s	nose.	The	girl	asks	him	to	stop.	She	tells	a	story	about	how	she	was	

uncomfortable	when	one	of	her	other	friends	didn’t	listen	when	she	asked	her	to	stop	

touching.	Eventually,	she	was	able	to	explain	to	her	friend	that	you	have	to	ask	before	

touching	someone	else’s	body.		

Talk	about:	
• Was	this	bullying?”	(The	answer	is	no.	When	the	two	girls	were	playing	they	

weren’t	trying	to	be	mean.)	

• What	the	problem	was	and	how	the	problem	was	solved.	

	

4:58-7:11	minutes	-	A	girl	and	boy	introduce	important	classroom	rules:	we	don’t	hit,	we	

use	our	words	and	we	maintain	personal	space	when	we	line	up.		

Talk	about:	
• What	other	rules	might	be	important	to	keep	us	safe?	

• Is	it	bullying	if	someone	accidentally	bumps	you	while	lining	up?	(Be	sure	to	tell	

them	that	it	isn’t.	Bullying	isn’t	accidental.)	

• What	is	an	example	of	bullying	that	could	occur	while	lining	up?	(It	might	be	

something	like	one	student	pushing	another	over	and	over	despite	being	asked	to	

stop.)	

7:11-8:06	minutes	-	Marcus	introduces	us	to	another	important	rule.	Hands	are	not	for	

hitting.	You	have	the	right	to	tell	people	‘don’t	touch	my	body’.		

Talk	about:	
• Are	allowed	to	hit	people?	
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	 Have	your	students	practice	saying	‘Stop.	Don’t	touch	my	body’.	Let	them	know	

they	can	tell	someone	this	anytime	someone	is	trying	to	hurt	them	by	touching	them.	If	the	

person	continues,	they	should	walk	away	and	find	a	supervisor.	

	

8:06-10:35	minutes	-	This	part	is	called	Don’t	Take	Things	That	Aren’t	Yours.	Maria	and	a	

boy	are	playing	and	he	notices	that	the	doll	with	which	she	is	playing	belongs	to	another	

student.	When	he	asks	if	she	received	permission	to	play	with	the	doll,	Maria	says	she	

didn’t	have	to.	He	tells	her	that	that’s	stealing.	“You	should	always	ask	before	you	take	

anything.	It’s	the	right	thing	to	do	and	it’s	what	friends	always	do.”	Just	then,	the	doll’s	

owner	appears	and	she	is	crying.	She	was	really	worried	she	wouldn’t	see	her	doll	again.	

Maria	apologizes	when	she	realizes	that	she	has	really	upset	her	friend.		

Talk	about:	
• Was	this	bullying?”	(It	isn’t.	Maria	didn’t	mean	to	upset	her	friend,	she	did	it	

accidentally.	When	people	bully	you,	they	intend	to	hurt	you.)	

• Can	take	things	without	asking?	

• How	Maria	fixed	her	mistake?	

	

10:35	(to	end)	minutes	-	Respect	Other’s	Stuff.	Maria	and	Peter	are	talking	about	what	

they’ve	learned.	Peter	learned	not	to	touch	people’s	things	without	asking.	Peter	and	Maria	

were	colouring	and	Maria	finished	a	really	great	drawing	of	a	dog.	She	left	to	get	her	

camera	so	she	could	take	a	picture	of	it.	While	she	was	gone,	Peter	drew	a	bone	on	her	

picture.	Maria	was	sad	and	told	Peter	that	the	picture	was	hers	and	he	should	have	asked	

before	he	touched	her	things.	Peter	realizes	how	sad	he	would	be	if	Maria	had	coloured	on	

his	picture	without	asking.		

Talk	about:	
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• Was	this	bullying?”		

• If	they	answer	yes,	ask	if	Peter	meant	to	be	mean.	(Peter	thought	he	was	playing	

with	his	friend	and	didn’t	realize	this	would	make	her	sad.	He	didn’t	want	to	be	

mean	or	make	Maria	cry.)	

• How	did	Peter	fix	the	problem?	

	

ACTIVITIES	FOR	GRADES	3	TO	5	

Identifying	Bullying	

	

	 	

What you will need 

• one of the recommended handouts below or chart paper 

• access to a computer, a projector, internet access 
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Councilor	Chelsey	on	Teachers	Pay	Teachers	(2019)	-$3	(USD)	includes	9	pages	and	a	game.	

		

From	Create-Abilities	on	Teachers	Pay	Teachers	(2015).	

	

If	you	choose	not	to	use	one	of	the	resources	above,	you	may	wish	to	watch	the	video	

below	and	have	your	students	fill	in	the	chart	as	they	listen:	
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Watch:	“What	is	Bullying	(the	basics)”	by	RocketKids	by	Wonder	Grove	Kids	on		

YouTube.		

Time:	3:44	minutes	

Why:		A	young	student	named	Elvis	from	RocketKids	presents	the	four	different	types	of	

bullying.	He	explains	the	difference	between	bullying	and	conflict	as	well.	Elvis	offers	a	

website	resource	for	kids	that	includes	a	quiz	to	help	students	identify	bullies.	

After	your	students	have	a	good	understanding	of	the	types	of	bullying,	have	them	show	

off	what	they	have	learned	using	the	“Is	it	Bullying?”	worksheet	below.	You	could	have	

your	students	work	with	partners	or	in	groups	to	answer	these	questions.	

Chart	below:	
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Type	 Definition	 Example	

	

Conflict	

	 	

	

Physical	Bullying	

	 	

	

Verbal	Bullying	

	 	

	

	

Emotional	

Bullying	

	 	

	

Cyber	Bullying	
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Name:	______________________	 	 	 	 	 	 	 	 	 	 	

		 	
	

Is	it	Bullying?	
	

Read	the	following	scenarios	and	decide	if	it	is	bullying	or	not.	Identify	the	behaviour	and	

explain	why	you	made	that	choice.	

	

1) Miranda	borrowed	Kendra’s	pencil	sharpener	without	asking.	Kendra	got	
really	angry	and	yelled	at	Miranda.	Kendra	said	that	if	Miranda	ever	took	

her	stuff	without	asking	again,	she’d	kill	her.	

	
Is	it	Bullying	or	not?	You	decide	and	explain	your	answer	below.	Don’t	forget	to	identify	the	

behaviour!	

	

	

	

	

	

	

	

	

	

2) Kyle	and	Josh	were	playing	basketball	at	recess.	Kyle	made	a	great	shot	
and	sunk	the	basketball	from	far	away.	Josh	told	him	he	was	the	worst	

player	ever	before	giving	him	a	high	five.	

	
Is	it	Bullying	or	not?	You	decide	and	explain	your	answer	below.	Don’t	forget	to	identify	the	

behaviour!	
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3)	Jessica	always	picks	on	Mitchel.	She	makes	fun	of	his	hair	and	glasses.		
Jessica	laughs	when	Mitchel	asks	her	to	stop,	but	keeps	finding	mean	

things	to	say	to	him.	

	
Is	it	Bullying	or	not?	You	decide	and	explain	your	answer	below.	Don’t	forget	to	identify	the	

behaviour!	

	

	

	

	

	

	

	

	

	

	

4)	When	Sarah	tries	to	talk	with	Jessica	and	Miranda,	they	pretend	she	
isn’t	there.	Yesterday	Jessica	started	a	rumor	that	Sarah	is	failing	math	

and	now	other	students	are	whispering	about	how	‘dumb’	Sarah	is.		

	
Is	it	Bullying	or	not?	You	decide	and	explain	your	answer	below.	Don’t	forget	to	identify	the	

behaviour!	

	

	

	

	

	

	

	

	

	

	

	
	
	

Answers:		1)	Conflict,	2)	Teasing,	3)	Verbal	Bullying,	4)	Emotional	Bullying		
	

	

	

	

	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  131  
 

	

ACTIVITIES	FOR	GRADES	6	TO	7	STUDENTS	

Conflict	Fold	and	Write	Strategies	

	

	 The	“Conflict	Fold”	worksheet	below	requires	some	direction	before	students	can	

begin.	You	may	wish	to	cut	out	and	fold	your	own	to	use	as	an	example	so	that	students	

don’t	inadvertently	glue	the	wrong	pieces	down.	

	 Begin	by	cutting	along	the	dotted	lines	to	cut	out	the	square	shape.	If	you	wish,	you	

can	request	that	your	students	cut	out	the	directions	and	glue	them	down	as	well.	Next,	

students	fold	each	corner	of	the	square	toward	the	centre	to	create	a	diamond	shape.	This	

is	to	ensure	they	glue	down	the	right	parts	and	end	up	with	moveable	flaps,	each	listing	a	

conflict	strategy.	With	the	flaps	pressed	firmly	toward	the	centre	of	the	shape,	have	

students	run	a	glue	stick	around	the	back	of	the	diamond	shape	and	place	it	on	a	separate	

piece	of	loose	leaf	paper.	Once	secured,	the	flaps	can	be	returned	to	their	original	positions	

and	each	will	display	a	conflict	strategy.	

	 Under	each	flap,	students	are	asked	to	write	a	scenario	that	involves	a	conflict	that	

would	use	the	strategy	on	the	flap.	For	example,	under	the	Walk	Away	flap,	a	student	

might	write	about	Tom	being	called	a	mean	name	by	another	student.	Tom	walks	away	

from	the	student.	Students	can	also	draw	pictures	rather	than	write	scenarios.	

What you will need 

• Glue, scissors, a pencil 

• a loose-leaf piece of paper 

• the “Conflict Strategy Fold” worksheet 

Time required: 30 minutes 
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Worksheet:		

	

Directions: First, cut along the dotted lines. Next, fold the four corners inward to 
create skill flaps. Put glue on the back of the diamond shape. Be careful to only glue the 
diamond and not the flaps. Once you have smoothed the diamond down on a piece of 
loose-leaf paper, write a scenario under each flap. Make sure you create a scenario that 
uses the skill on the front of the flap!

Co
mpro

mise

Walk Away

Se
ek

 H
elp

Ap
olo

giz
e

Name:



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  133  
 

	

Conflict	Resolution	Skits	

	

	 Divide	students	into	partners	or	groups.	You	can	assign	each	group	a	conflict	

resolution	strategy,	or	have	students	pick	one	they	want	to	showcase	in	their	skit.	

Strategies	should	include	compromise,	walk	away,	ignore,	apologize	and	seek	help.	

Remind	the	students	who	choose	the	seek	help	strategy	that	they	will	need	to	show	an	

attempt	at	applying	one	of	the	other	strategies	first	before	they	seek	help.	They	also	have	

the	option	of	claiming	the	behaviour	was	so	serious	that	seeking	help	was	the	only	

strategy	they	could	use.	This	might	happen	in	the	case	of	unprovoked	violence	or	a	serious	

escalation	of	an	already	bad	situation.	Students	create	a	skit	that	shows	an	incident,	

describe	how	the	incident	could	explode	if	conflict	resolution	strategies	aren’t	used,	and	

finally	show	how	to	use	a	strategy	to	defuse	the	conflict	before	it	escalates.	Everyone	in	the	

group	should	have	a	role	and	say	at	least	two	lines.	

	 Depending	on	how	long	you	would	like	to	spend	on	this,	you	could	ask	students	to	

run	their	skits	by	you	so	that	you	can	suggest	tweaks	or	green	light	the	beginning	of	their	

practicing.	You	can	also	extend	this	by	asking	students	to	take	feedback	from	another	

group.	This	would	require	both	groups	to	preform	their	skits	for	each	other,	offer	

feedback,	and	rework	their	skits	to	include	some	of	the	feedback	they	received.	Once	

1

What you will need 

• Students in groups of 2-3 

• a pencil and paper 

Time required: 1 hour (or longer depending on how long you’d like to extend this activity) 

2
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students	have	had	time	to	practice,	they	will	present	their	skits	to	the	class.	You	could	also	

have	them	present	their	skits	at	a	school	assembly	or	to	their	little	buddies	if	you	desire.	

MOVIE	RESOURCES	 	

	

MOVIES	FOR	ALL	
	

Watch:	Zootopia.		
	

Time:	1hour	50	minutes		
	

Why:	This	movie	follows	a	bunny	who	dreams	of	becoming	a	police	officer.	Her	parents	

tell	her	it’s	great	to	have	dreams,	as	long	as	you	don’t	believe	in	them	too	hard.	Zootopia	

deals	with	bullying,	standing	up	against	bullies	and	working	hard	to	achieve	dreams.	It	

also	showcases	adaptations	that	allow	species	of	all	shapes	and	sizes	to	live	and	work	

together	with	ease,	something	you	can	link	to	accommodating	those	with	special	needs	to	

live	and	function	in	our	world.		

	 Judy	faces	discrimination	at	work	as	she	is	judged	as	being	weak	and	only	on	the	

force	because	of	the	Mammal	Inclusion	Initiative.	She	perseveres	by	being	positive	and	

hardworking.	The	movie	ends	with	the	message	that	while	we	all	make	mistakes,	we	

should	try	to	make	the	world	a	better	place	and	that	change	starts	with	each	of	us.	

Talk	about:		
• Ask	students	what	connections	they	can	make	with	our	world	and	the	movie.		

• Talk	about	discrimination,	perseverance,	facing	bullies,	how	people	can	change,	

how	bullying	effects	people,	being	aware	of	what	you	say	and	how	your	words	

might	hurt	others,	and	how	fear	can	turn	people	against	each	other	

	

Watch	Wreck	it	Ralph	

Time:	1hour	48	minutes	
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Why:	Wreck	it	Ralph	features	two	characters	from	arcade	games	that	face	conflict	and	

endure	bullying.	Both	Vanellope	and	Ralph	are	ostracized	by	their	peers	for	differences	

they	can’t	control.	When	the	characters	make	attempts	to	fit	in,	they	are	shunned	by	the	

other	characters	in	a	variety	of	ways.	

	 Ralph	is	excluded	from	a	celebration	of	his	game’s	30th	anniversary	because	he	is	

considered	the	villain	of	his	game.	Ralph	is	not	a	real	villain,	he	just	acts	like	one	because	

he	was	assigned	the	role	when	the	game	was	made.	All	of	the	characters	he	interacts	with	

daily	are	invited,	but	Ralph	is	left	out.	When	Ralph	attempts	to	join	the	party	he	faces	

verbal	abuse	and	emotional	bullying.		

	 Vanellope	is	excluded	and	verbally	abused	by	her	car	racing	peers	because	she	

glitches.	At	times	Vanellope	seems	to	appear	and	then	disappear,	which	makes	her	seem	

different	from	the	other	characters.	This	leads	to	concerns	that	a	human	player	might	see	

her	glitch	and	think	the	game	was	defective	causing	it	to	be	turned	off.	The	other	racers	go	

out	of	their	way	to	make	fun	of	Vanellope	and	even	destroy	her	car.	

	 Both	Ralph	and	Vanellope	decide	that	the	only	way	to	solve	their	problems	is	to	

show	their	peers	that	they	are	worthy.	Both	characters	set	out	to	succeed	at	this	in	very	

different	ways.	Ralph	and	Vanellope	eventually	begin	to	work	together	and	form	a	

friendship,	but	that	friendship	has	to	overcome	several	conflicts	to	succeed.	

Talk	about:		
• Just	because	people	see	you	as	something	doesn’t	mean	that	is	who	you	really	are.	

People	can	change.		

• What	type	of	bullying	was	present	in	the	movie.		

• What	type	of	conflict	was	present	in	the	movie?		

• How	did	the	characters	navigate	both	the	conflict	and	bullying?		

• Was	there	a	better	way	for	them	to	resolve	their	differences?	
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MOVIES	FOR	KINDERGARTEN	TO	GRADE	THREE	

Watch:		“Kids	Talk	About	Bullying”	by	AboutKidsHealth	on	YouTube.	

Time:	2:19	minutes	

Why:	Young	children	talk	about	what	bullying	is	and	discuss	the	different	types	of	

bullying.	They	discuss	why	it’s	not	nice	to	bully	someone	and	say	that	it	is	better	to	be	

friendly	and	play	with	each	other	instead.	

Talk	about:		
• What	a	bully	is.		

• What	they	can	do	if	someone	is	bullying	them.	

	

	
Watch:	“Branch’s	Apology	Song”	by	DreamWorksTV	on	YouTube	
	
Time:	4:12	minutes	
	
Why:	Branch,	the	troll,	hurt	Creek	and	he	comes	to	say	sorry,	but	doesn’t	really	mean	it.	

Creek	lets	Branch	know	that	what	he	did	hurt	him	and	he	tells	Branch	that	he	will	accept	

his	apology	if	he	sings	it	to	him	in	front	of	the	troll	village.	Branch	storms	off,	but	has	a	

change	of	heart	when	he	realizes	that	being	alone	isn’t	much	fun.	It’s	a	humorous	take	on	

begging	forgiveness.	

Talk	about:		
• When	Branch	makes	his	first	apology,	did	he	mean	it?		

• Why	might	Branch	have	apologized,	but	not	meant	it?		

• What	made	Branch	change	his	mind?		

• If	we	don’t	apologize	when	we	hurt	someone,	what	might	happen?	

	

MOVIES	FOR	GRADES	FOUR	TO	FIVE	

Watch:		“Protect	Yourself	Rules-Bullying”	by	Fight	Child	Abuse	on	YouTube.	

Time:	4:30	minutes	

Warning:	This	cartoon	depicts	a	person	being	beaten	and	someone	mocked	for	being	gay.	
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Why:	This	clip	features	cartoon	characters	talking	about	bullying	and	how	it	can	make	

people	feel.	It	stresses	that	bullying	needs	to	stop	and	that	students	should	feel	safe	at	

school,	in	locker	rooms	and	in	after	school	clubs.	Both	characters	share	their	own	bullying	

experiences.	One	experienced	emotional	bullying	while	the	other	experienced	physical	

bullying.	The	characters	mention	that	people	often	ignore	bullying	and	hope	it	will	go	

away	but,	they	warn,	that	will	only	make	it	worse.	They	go	through	a	variety	of	reasons	

why	a	victim	may	not	wish	to	say	anything	about	bullying	including	being	afraid	that	

nothing	will	change.	They	conclude	with	the	statement	that	if	you	are	experiencing	

bullying,	you	should	stop	taking	the	abuse,	walk	away	from	the	bully,	get	to	a	safe	area	and	

tell	an	adult	you	trust.	

	 This	clip	also	mentions	that	some	kids	are	bullied	more	than	others	and	lists	some	

of	those	who	are	bullied	more	often.	This	list	includes	LGBTQ	kids,	those	of	colour	and	

those	with	learning	challenges	or	physical	disabilities.	The	video	states	that	we	need	to	

work	together	to	make	our	schools	safe	because	this	isn’t	acceptable.	They	recognize	that	

bullies	need	help	too	and	state	that	we	should	never	ignore	bullying,	or	stay	silent	when	

we	see,	hear	or	experience	it.		

Talk	about:		
• If	they	agree	with	the	idea	that	we	should	always	speak	up	about	bullying.		

• Who	their	trusted	adult	is	in	the	school.		

• Why	bullies	need	help	too	and	touch	on	reasons	why	someone	may	bully	people.	

	

Watch:	“Handling	Everyday	Conflicts-More	More	Elementary	Health	on	the	Learning	

Videos	Channel”	by	Learning	Videos	Channel	on	YouTube.	

Time:	14:39	minutes	
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Why:	This	video	discusses	what	a	conflict	is	and	the	steps	to	end	a	conflict.	It	starts	by	

explaining	that	conflicts	can	be	avoided	if	we	listen,	talk	it	out	and	get	the	facts.	The	clip	

then	presents	a	skit	showing	what	happens	when	kids	don’t	try	to	manage	the	situation	to	

avoid	a	conflict	before	showing	how	to	handle	the	conflict	to	produce	a	better	outcome.		

	 At	5:37,	there	is	a	‘you	solve	the	problem’	interaction.	To	check	for	comprehension,	

pause	the	clip	at	5:45	and	ask	your	students	what	they	would	do.	

	 Next,	we	encounter	a	skit	with	three	girls	who	are	struggling	to	work	together	on	a	

poster.	They	are	angry	and	frustrated	with	each	other.	The	video	mentions	that	this	sort	of	

tension	could	be	avoided	if	they	compromised	and	came	up	with	a	solution	agreed	to	by	

all.		

	 At	9:38	there	is	another	test	for	comprehension.	Pause	the	video	around	the	9:49	

mark	and	see	how	your	students	respond.	

	 Lastly,	there’s	a	skit	between	two	girls	who	get	into	an	argument	about	how	to	

build	a	toy.	One	girl	asks	for	help	from	her	mother.	The	adult	models	conflict	resolution	as	

she	helps	the	girls	solve	their	problem.	She	begins	by	checking	to	see	that	she	understands	

both	sides	of	the	argument	and	then	suggests	ways	for	the	two	to	work	together,	helping	

them	compromise.	The	video	states	that	if	you	can’t	solve	the	problem	yourself	ask	for	

help.	

	

MOVIES	FOR	GRADES	SIX	TO	SEVEN	

Watch:		“Bullying-Stop	It”	by	The	Church	of	Jesus	Christ	of	Latter-day	Saints	on	YouTube.	

Time:	10:23	minutes	
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Warning:	Obviously,	given	the	source	of	this	clip,	it	has	some	religious	moments.	There	is	

mention	of	a	sermon,	youth	groups	and	a	part	near	the	end	that	reflects	on	the	gospel	of	

Jesus	Christ.	But,	what	is	said	focuses	on	being	kind	to	others,	forgiving	others	and	our	

selves,	recognizing	that	we	are	flawed	and	that	we	should	do	good	and	talk	kindly	to	one	

another.	We	shouldn’t	gossip,	hold	grudges,	or	exclude	anyone.	These	concepts	transcend	

religious	beliefs.	There	is	also	a	mention	that	one	of	the	characters	should	kill	themselves.	

	

Why:	If	you	think	it	may	be	an	issue,	before	playing	the	clip,	mention	to	your	class	that	

while	this	video	was	created	by	a	religious	group,	the	message	is	one	to	which	we	can	all	

relate.	

	 The	video	starts	at	a	high	school	where	three	boys	decide	to	take	a	picture	of	a	girl	

and	create	a	meme.	They	send	this	meme	to	the	other	students	at	school	and	mock	her	

behind	her	back.	We	then	follow	one	of	the	boys	and	meet	his	younger	sister	who	is	

experiencing	some	cyber/verbal	bullying	of	her	own	through	text	messages.	When	the	boy	

returns	home	from	a	youth	night	at	a	retirement	home,	he	can’t	find	his	sister.	He	

discovers	a	text	message	telling	his	sister	she	should	kill	herself.	This	sends	him	into	a	

panic	and	he	runs	to	find	her.	Thankfully	his	sister	is	fine,	just	upset.	He	talks	to	her	about	

the	messages	she’s	receiving	and	she	shocks	him	by	saying	that	her	tormentors	are	just	

like	him.	

	 The	next	day	the	boy	returns	to	school	and	is	feeling	quite	guilty.	His	sister	sends	

him	a	message	saying	thanks	for	being	there	and	he	realizes	that	he	can	make	amends	for	

his	own	part	in	the	bullying	of	the	girl	at	his	school.	He	approaches	her,	apologizes	and	

walks	with	her	to	class.		
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	 A	voice	over	through	the	clip	talks	about	the	teaching	of	Jesus	Christ,	which	

mentions	the	ideals	of	being	kind	to	others,	holding	no	grudges,	avoiding	gossiping	about	

or	excluding	others.	If	we	find	ourselves	doing	any	of	these	things,	we	should	refer	back	to	

the	simple	sermon:	Stop	It.	While	the	clip	does	become	a	little	heavy	handed	with	religious	

views	near	the	end,	the	message	is	strong	and	relatable.	The	movie	itself	is	also	very	

powerful.	I	suggest	you	preview	it	first	and	see	if	it’s	the	right	fit	for	your	class.	

Talk	about:		
• People	can	do	bad	things,	but	still	be	good	people.		

• How	they	felt	throughout	the	movie.		

• How	they	think	the	boy	felt.	Was	there	a	turning	point	or	an	‘ah-ha!’	moment	for	the	

boy?		

• What	was	the	message	of	this	movie?		

• If	they	think	that	you	have	to	be	religious,	or	more	specifically	Mormon,	to	follow	

the	rules?		

• Do	these	ideas	make	sense	to	who	you	are	as	a	person?	

	

Watch:		“Why	I	Bully	You”	by	Shaun	Robinson	on	YouTube.	

Time:	3:22	minutes	

Warning:	When	the	bullies	mention	why	they	bully,	they	state	things	like	‘I	don’t	like	

myself,’	‘My	mother	screams	at	me,’	‘My	father	hits	me,’	‘I	think	I	might	be	gay	and	I	don’t	

want	anyone	to	know’.	

Why:		Several	female	actors	recite	a	powerful	poem	written	by	Gina	Loring	about	why	

someone	bullies	people.	It	starts	off	with	girls	saying	things	like	“I	bully	you	because	

you’re	too	fat/too	smart/too	dumb,”	but	this	changes	to	“I	bully	you	because	I	think	I’m	

too	fat/too	smart/too	dumb.”	The	bullies	admit	that	they	see	themselves	in	their	targets	

and	that	they	hate	who	they	are	and	are	lashing	out	for	a	variety	of	reasons.	

Talk	about:		
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• Why	it’s	important	to	recognize	that	bullies	usually	have	a	reason	for	bullying.	

While	that	doesn’t	excuse	the	behaviour,	we	can	feel	empathy	for	some	bullies	and	

help	them	seek	counseling	or	support	.		

	

Watch:		“The	Bystander	Effect”	by	SoulPancake	on	YouTube.	

Time:	5:35	minutes	

Why:	This	video	talks	about	a	psychological	phenomenon	called	the	Bystander	Effect.	The	

Bystander	Effect	hypothesizes	that	when	people	are	in	large	groups,	they	are	less	likely	to	

to	help	someone	because	they	feel	someone	else	will	do	it.	The	smaller	the	group	becomes,	

the	faster	a	bystander	is	likely	to	react	to	something.	This	clip	shows	an	experiment	where	

a	researcher	is	putting	up	a	tent.	He	goes	through	a	variety	of	scenarios	where	there	are	

groups	of	8	people,	5	people	and	just	one	person	to	see	how	quickly	people	will	react	and	

offer	help.	In	reality,	there	is	only	one	person	in	each	group	who	is	unaware	of	the	

experiment.	The	rest	are	actors	who	have	been	instructed	not	to	assist	in	putting	up	the	

tent.	

	 As	the	experiment	comes	to	an	end,	the	researcher	reveals	that	the	smaller	the	

group,	the	faster	people	were	likely	to	respond.	He	talks	to	the	participants	after	and	there	

is	an	over	all	message	that	if	something	is	telling	you	to	help,	then	help,	even	if	you	are	the	

only	one	doing	so.	

Talk	about:		
• How	this	might	relate	to	an	emergency	and	to	bullying.		

• Assure	your	students	that	they	don’t	have	to	get	between	victims	and	their	bully,	

but	they	can	get	an	adult	to	help	out	or	call	the	police.		

• There	will	be	some	situations	where	they	can	help	a	victim	stand	up	to	a	bully	and	

offer	support,	but	they	should	always	tell	an	adult.	
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	BOOK	RESOURCES	 	
	

PICTURE	BOOKS	
	
Bully	by	Patricia	Polacco	
But	It’s	Not	My	Fault	by	Julia	Cook		
Confessions	of	a	Former	Bully	by	Trudy	Ludwig	
Elephant	and	Piggie:	A	Big	Guy	Took	My	Ball!	by	Mo	Willems	
Enemy	Pie	by	Derek	Munson	
Freckleface	Strawberry	and	the	Dodgbeball	Bully	by	Julianne	Moore	
Howard	B.	Wigglebottom	Learns	About	Bullies	by	Howard	Binkow	and	Reverend	Ana	
I	Didn’t	Know	I	Was	a	Bully	by	Melissa	Richards	
I	Walk	with	Vanessa	by	Kerascoet	
Just	Kidding	by	Trudy	Ludwig	and	Adam	Gustavson	
Marlene,	Marlene,	Queen	of	Mean	by	Jane	Lynch,	Lara	Embry	and	A.	E.	Mikesell	
My	Secret	Bully	by	Trudy	Ludwig	
Say	Something	by	Peggy	Moss	
Say	Something!	by	Peter	H.	Reynolds	
Sorry!		By	Trudy	Ludwig	and	Mauire	J.	Manning	
Stand	Tall,	Molly	Lou	Melon	by	Patty	Lovell	
Start	With	Sorry	by	P.	T.	Finch		
Talk	and	Work	it	Out	by	Cheri	J.	Meiners	
The	Invisible	Boy	by	Trudy	Ludwig	
The	Juice	Box	Bully	by	Bob	Sornson	and	Maria	Dismondy	
The	Recess	Queen	by	Alexis	O’Neill	and	Laura	Huliska-Beith	
Trouble	Talk	by	Trudy	Ludwig	and	Charisse	L.	Nixon		
Willow	Finds	a	Way	by	Lana	Button	
Zach	Apologizes	by	William	Mulcahy	
	

READ	ALOUD	CHAPTER	BOOKS	FOR	GRADES	4-7	

To	Kill	a	Mockingbird	by	Harper	Lee	
	 Themes:	Racism,	Bravery,	Perspective,	Morality,	Inequality,		

	Warning:	This	book	features	some	adult	content	like	rape,	violence,	death	threats			

																																		and	stigmatization	of	those	with	special	needs.	

	
The	Outsiders	by	S.	E.	Hinton	
	 Themes:	Choices,	Class	Conflict,	Honour	

	

The	Giver	by	Lois	Lowry	
	 Themes:	Identity,	Memory,	Rules,	Morality,	Bravery,	Traditions,	Choices		
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Chapter	5:	Conclusion	

I	hope	that	you	find	this	guidebook	helpful	and	easy	to	use.	Remember	that	you	are	

not	limited	to	the	lessons	offered	in	this	book.	Use	what	I’ve	offered	and	search	out	more	

resources	that	suit	your	needs.	If	you	find	that	you’d	like	more	information	on	programs	

available,	flip	to	the	Appendix	to	find	charts	from	CASEL	(2019)	which	list	programs,	the	

areas	they	target	and	the	effectiveness	of	each	program	broken	down	by	demographics.		

	 I	urge	you	to	consider	implementing	a	specific	recommended	program	in	your	

classroom	and	recommending	your	staff	consider	a	school-wide	program.	The	results	can	

be	well	worth	the	effort.		

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  144  
 

References	

Anderson,	D.	K.	(Producer),	&	Docter,	P.	(Director).	(2001).	Monsters,	inc.	[Motion		

Picture].	United	States:	Pixar.	

Arnold,	B.	(Producer),	&	DeBlois	&	Sanders,	C.	(Directors).	(2010).	How	to	train	your		

dragon	[Motion	Picture].	United	States:	DreamWorks.	

Bear,	G.	G.,	&	May,	H.	(2018).	Multilevel	associations	between	school-wide	social-	

emotional	learning	approach	and	student	engagement	across	elementary,	middle,	

and	high	schools.	School	Psychology	Review,	47(1),	45-61.	

B.C.	Ministry	of	Education	(2016).	Building	student	success:	B.C.’s	new	curriculum.	Core	

Competencies.	Retrieved	from	https://curriculum.gov.bc.ca/competencies	 	

Brooke	Reagan.	(2019).	Calm	down	tool	kit.	Retrieved	from	https://www.teacherspay	

teachers.com/Product/Calm-Down-Tool-Kit-2758746	

Caffeinated	in	Third.	(2019).	Emoji	feeling	chart.	Retrieved	from	https://www.teachers	

payteachers.com/Product/Emoji-Feeling-Chart-2874267	

Cullen,	J.,	Bloemker,	G.,	Wyatt,	J.,	&	Walsh,	M.	(2017).	Transformative	learning	through		

the	parallel	process.	International	Journal	of	Higher	Education,	6(6),	163-169.	

Clancy,	L.	(2020,	February	10).	The	problems	are	bigger	than	the	school:	Midcoast		

educators	tackle	increase	in	dysregulated	behavior.	Retrieved	from	https://	

www.penbaypilot.com/article/problems-are-bigger-school-midcoast-educators-

tackle-increase-dysregulated-behavior/128920	

Collaborative	for	Academic,	Social	and	Emotional	Learning	(CASEL).	(2019).	What	is	SEL?	

Retrieved	from	https://casel.org/what-is-sel/		

Coping	Skills	for	Kids	(2019).	Deep	breathing	exercises	for	kids!	Retrieved	from	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  145  
 

https://copingskillsforkids.com/deep-breathing-exercises-for-kids	

Counselor	Chelsey.	(2019).	Social	skills	puzzles-apologizing.	Retrieved	from		

https://www.counselorchelsey.com/products/apologizingpuzzles	

Create-Abilities.	(2015).	Bullying	activities	role	plays	and	poster	set.	Retrieved	from		

https://www.teacherspayteachers.com/Product/Bullying-Activities-Role-	

plays-and-Poster-Set-1869669	

Create-abilities	Blog	(2018,	September	10).	Research-Based	reading	comprehension		

	

instruction.	Retrieved	from	https://www.create-abilities.com/blogs/create-	

	

abilities-blog	

	

GoNoodle.	(2020,	February	5).	About	GoNoodle.	[Video	file].	Retrieved	from	https://	

support.gonoodle.com/article/241-what-is-gonoodle	

Gross-Lóh,	C.	(2015,	December	16).	How	praise	became	a	consolation	prize.	Retrieved		

from	https://www.theatlantic.com/education/archive/2016/12/how-praise-

became-a-consolation-prize/510845/	

Jones,	S.	M.,	&	Bouffard,	S.	M.	(2012).	Social	and	emotional	learning	in	schools.	Social	Policy

	 Report,	26(4),	3-22.		

Katie.	(2018,	July	23).	Can	you	save	Fred?	Retrieved	from	https://www.giftofcuriosity.	

com/can-you-save-fred/	

Kirkey,	S.	(2018,	October	29).	Nearly	half	of	Canadians	report	struggling	with	anxiety	but		

are	we	really	coming	undone?	Retrieved	from	https://nationalpost.com/health/	

not-just-you-nearly-half-of-canadians-struggling-with-anxiety-but-are-we-really-

coming-undone	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  146  
 

Knight,	A.	(2016,	March	8).	5	anchor	charts	to	support	reading	discussion.	Retrieved		

from	http://creatingreadersandwriters.blogspot.com/2016/03/5-anchor-charts-

tosupport-reading.html?m=1	

Learning	and	Teaching	Preschoolers	(2010,	August	1).	All	about	me.	Retrieved	from		

https://learningandteachingwithpreschoolers.blogspot.com/2010_08_01_archive		

Leung,	A.	(2016,	December	1).	TAG	feedback	[Tweet].	Retrieved	from		

https://twitter.com/aliceleung/status/804483770938077184	

Ong,	A.	(2016,	February	29).	Practice	teaches	young	Japanese	to	respect	environment.		

	 Retrieved	from	https://www.straitstimes.com/singapore/practice-teaches-young	

japanese-to-respect-environment	

Pinparent,	(2016,	February	27).	Cardboard	box	marble	run.	Retrieved	from	https://the	

pinterestedparent.com/2016/02/cardboard-box-marble-run/#comments	

Reagan,	B.	(2018).	Calm	down	tool	kit.	Retrieved	from	https://www.teacherspayteachers	

.com/Product/Calm-Down-Tool-Kit-2758746.html	

Rivera,	J.	(Producer),	&	Docter,	P.	(Director).	(2015).	Inside	out	[Motion	Picture].	United		

States:	Pixar.	

Sandy.	(2017,	February	2).	Build	a	marble	run	from	recycled	cardboard!	Retrieved	from		

https://craft.ideas2live4.com/2017/02/02/diy-marble-run/	

Smitten	in	the	Mitten.	(2019).	TAG	student	feedback	form-peer	evaluations.	Retrieved		

from	https://www.teacherspayteachers.com/Product/TAG-Student-Feedback-	

form-Peer-Evaluations-4370720	

	

Spencer,	C.	(Producer),	&	Howard,	B.	&	Moore,	R.	(Directors).	(2016).	Zootopia	[Motion		

Picture].	United	States:	Walt	Disney	Studios.	



ACCESSIBLE SOCIAL EMOTIONAL LEARNING  147  
 

Spencer,	C.	(Producer),	&	Moore,	R.	(Director).	(2012).	Wreck-it	Ralph	[Motion		

Picture].	United	States:	Walt	Disney	Studios.	

Squarehead	Teachers.	(2015,	August	17).	Buddy	or	bully?	Retrieved	from	https://s18670	

.pcdn.co/wp-content/uploads/2016/10/buddy-or-bully.pdf?sfvrsn=0	

Top	Teacher	(2019).	All	resources.	Retrieved	from	https://www.topteacher.com.au/all-	

resources/?search_keyword=traffic+light&btn_search=search	

Watson,	A.	(2010).	Ideas	for	classroom	jobs	and	classroom	helper	systems.	Retrieved		

from	https://thecornerstoneforteachers.com/class-jobs/	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


