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Abstract 

The purpose of the present study was to explore the difficulties that Vietnamese students 

at some secondary schools in British Columbia have faced when they read literary works in their 

English classes; a secondary purpose was to discovered helpful instructional methodologies that 

have enhanced these students’ engagement in reading literary texts. The author-designed semi-

structured interview was used as the main research methodology. From the qualitative data, it is 

apparent that there are many difficulties in terms of language usage that Vietnamese students 

encounter when they study masterworks of literature in English such as their low English 

proficiency, limited cultural knowledge, language barriers, and stylistic devices that hinder their 

comprehension of literary works. In terms of instructional methodology, all participants 

confirmed that the teacher’s pedagogical strategies were most important in enhancing their 

engagement in studying canonical texts in English; students reported many effective instructional 

methodologies that stimulated their motivation and enhanced their engagement in this subject 

such as project-based learning (PBL), inquiry-based learning (IBL), playing games, role-playing, 

group discussions, movie time, and think-pair-share (TPS) classroom work. 
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Chapter 1: Problem to be Investigated 

Purpose of the Study 

Literature is an inevitable part of the study of a language because it is “the source of 

inspiration and expression of social, philosophical, theological, or whatsoever sort of ideas” and 

“the history of any language will be powerful through the careful and clever use of literature” 

(Muhammed, 2013, p. 27). However, understanding literary works in a foreign language is both 

difficult and complicated (Muhammed, 2013). Therefore, studying literary works at the high 

school level is considered challenging for high school students, especially for Vietnamese 

students attending secondary schools in British Columbia, Canada. Many of the difficulties that 

such students experience in reading English literary texts involve such issues as a lack of cultural 

knowledge, language deficiencies, and inadequate or inappropriate teaching methods. These 

methods are much different from those which Vietnamese students are used to in their home 

country. Chang (2003) pointed out that students’ lack of target cultural understanding, target 

language proficiency, and the limited ability to understand literary works are major difficulties 

when they study literature written in English (whether British, Canadian, American, or 

Commonwealth literature). Syntactic and lexical difficulties also contribute to the hardship of 

learning literary material (Khatib, Rezaei, & Derakhshan, 2011). In addition, how to engage 

students in reading literary works is challenging for most high school teachers of this subject 

because motivation is one of the most important elements that can drive the learners to study 

more effectively (Khatib et al., 2011). This issue has resulted in the present author’s doing 

research on the difficulties faced by Vietnamese students who have had to read literary works in 

their English classes at some secondary schools in British Columbia, Canada; a secondary aspect 

of the research involves examining how the students’ English teachers can more effectively 



LITERARY STUDIES AND VIETNAMESE STUDENTS                                                        2 

 

engage and motivate Vietnamese students in their study of masterworks of literature written in 

English.  

The purpose of the present study is to explore the difficulties that Vietnamese students 

encounter in studying literary works in their English classes at some secondary schools in British 

Columbia, and to explore helpful instructional methodologies that enhance their engagement in 

this subject. The author of present study believes this research will both expose the difficulties of 

studying literary works among Vietnamese high school students and will help their teachers 

become more aware of these difficulties in order to improve their ways of teaching this subject. 

Moreover, the study hopes to discover those ways in which English teachers are able to enhance 

Vietnamese students’ engagement and develop their interest in studying literary works in their 

English classes. 

Research Problem 

The researcher, who has studied Vietnamese literature at secondary school and English 

literature at university in Vietnam, realized that she herself like most of her classmates felt bored 

or lost interest in studying foreign-language literary texts in school. Vietnamese students just 

tried to swallow the knowledge and studied miserably simply because of the subject’s lack of 

day-to-day relevance: they grudgingly read English-language texts because English was and still 

is a compulsory subject in every grade, and one of the most important subjects in the country’s 

university entrance exams. Most Vietnamese students encountered many difficulties in reading 

canonical English texts, but the instructional methodologies that instructors used in teaching this 

subject emerged as one of the most prominent obstacles for students; the consequence was that 

many students were not engaged in English literature lessons. Lecturing or content-based 

teaching approaches were the main methods of teaching for most of the Vietnamese and English 
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teachers who use literary texts in Vietnamese classrooms. Moreover, students were not provided 

with the necessary cultural understanding of the literary texts and lacked the English proficiency 

to cope with this difficult subject at higher educational levels, widespread problems which 

caused many difficulties for them in reading literary texts. However, the author of the research 

would like to examine whether Vietnamese students who have studied or are studying English 

literature at some secondary schools in British Columbia, Canada, tend to face particular 

difficulties when studying literary materials in their English classes and what instructional 

methodologies their teachers use to enhance their engagement in studying literary works written 

in a foreign language. This study seeks to shed-light on these difficulties faced by Vietnamese 

students in studying masterworks of literature at secondary schools in British Columbia, in terms 

of both language usage and instructional methodologies. 

Justification of the Study 

Al-Mahrooqi (2012) believes that studying literature can inspire students and foster their 

moral, psychological, social, and intellectual development. In addition, literary works are the 

soul of a culture and an indispensable part of learning a language; moreover, studying literary 

works written in English is often compulsory in schools in non-English-speaking countries. 

However, reading and fully comprehending English literature is complicated because the process 

involves decoding similes and metaphors that are the most commonly used figurative devices 

since these non-literal uses of language often result in many students’ not comprehending literary 

works. According to the research by Littlemore, Chen, Koester, Koester and Barnden (2011), 

metaphorical items frequently caused interpretative difficulties for international students whose 

first language is not English; and, further, they also showed lack of awareness of having 

difficulties in interpreting metaphors. In addition, those Vietnamese students who have language 
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and cultural barriers face more difficulties struggling to read literary works in a foreign language 

such as English. Işıklı and Tarakcioglu (2017), for example, stated that students’ low level of 

English proficiency constituted the most significant problem among Turkish high school students 

in studying English literature. Also according to this research, low language proficiency levels in 

English and low motivation in reading foreign literature were the two most serious problems 

addressed in the teaching of English literature; in fact, these two issues accounted for 73% of all 

problems which students experienced. In particular, according to Chang (2003), students’ 

motivation is one of the most important elements in reading English literature for students whose 

native language is not English. Therefore, teachers’ instructional strategies in this subject can 

prove significant in enhancing students’ engagement and motivation. If instructors can more 

thoroughly understand the difficulties that Vietnamese students encounter in learning English at 

the high school level in Canada, English teachers may be able to adjust their ways of teaching 

and apply many more effective and interesting teaching strategies which will stimulate 

Vietnamese students’ engagement and motivation. 

Research Question and Hypothesis 

The first research goal is to identify the difficulties that Vietnamese students at some 

secondary schools in British Columbia experience when studying literary works in their English 

classes. The second goal is to identify which teaching strategies are consistently reported by 

Vietnamese students as helpful in enhancing their engagement and motivation in this subject. 

Accordingly, the study’s research questions are as follows:  

RQ1, “What are the difficulties reported by Vietnamese students at some secondary 

schools in British Columbia regarding studying literary works in their English classes?” 
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RQ2, “What instructional methodologies do Vietnamese students report as helpful in 

enhancing their engagement in this subject?”  

The working hypotheses of the present research are as follows. There are many 

difficulties in studying literary works as reported by Vietnamese students at some secondary 

schools in British Columbia because these students experience such problems as they lack 

cultural understanding, experience language barriers, and have low English proficiency; 

moreover, they are challenged by the different ways of teaching and learning this subject in 

Canada, as opposed to those methods employed in their home countries. All of these issues will 

emerge as major difficulties among those reported by subjects in this study. In addition, the study 

will discover and discuss the diverse and interesting instructional strategies which teachers can 

readily apply in their English classes and which the Vietnamese students themselves have 

reported as helpful in enhancing their engagement and motivation in learning this subject. 

Definition of Terms 

In an effort to be clear and transparent, the author of this present study will utilize a few 

terms that will accompany the study’s operational definitions. These are as follows. 

The term ‘literary works’ denotes novels, poems, plays, essays, and short stories which 

are commonly taught in English classes, Grades 10 through 12, at secondary schools in British 

Columbia where the student participants in this research have been or are in attendance. 

‘Culture understanding’ indicates the reader’s comprehension of the differences between 

the culture embedded in the literary works and the culture from which Vietnamese students 

come.  

 ‘Language barrier’ can be understood as a problem which students from many parts of 

Vietnam experience if their first language is Vietnamese; they have to learn English as a foreign 
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language; indeed, the study of English is a compulsory subject in Vietnamese schools. The 

students have to struggle in studying English as they continue to face many difficulties in 

understanding and using academic English accurately at school and in formal communication. 

Therefore, it is obvious that Vietnamese students have more difficulties in understanding English 

texts than students who are native speakers of English, especially when native-speakers and non-

native speakers are reading and studying the same literary works in the same BC secondary 

school classroom. 

‘Instructional methodologies’ refers to the teaching methods used alone or in 

combination by instructors when teaching literary works in English at high schools in British 

Columbia. These strategies should be compatible with the regulations of BC school districts, the 

BC Ministry of Education, and the professional code of ethics of the BC Teachers’ Federation. 

These must be also appropriate to the learners’ needs and abilities. They are “the approaches that 

can be used across curricular areas to support the learning of students” (as cited in Zohud, 2015, 

p. 7). 

‘Engagement’ may be defined as enthusiastic participation in class activities which 

require that students devote a considerable amount of physical and psychological energy to 

reading literary works, including participating in class activities and spending considerable time 

on reading literary works.  

‘Motivation’ refers to the fact that Vietnamese students should have a passion and a high 

level of interest in studying literary works in their English classes if they are to be successful in 

their acquisition of formal English speech and composition. 
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Brief Overview of the Study 

The present study has been a deep investigation into the difficulties faced by Vietnamese 

students who studied or are studying literary works in their English classes at three secondary 

schools in British Columbia; its secondary intention has been to explore the instructional 

methodologies used by their teachers to enhance Vietnamese students’ engagement and 

motivation in this subject. The study employed qualitative methodologies in conducting the 

author-designed, semi-structured interviews of seven Vietnamese students who are current 

students or recent graduates from three secondary schools in British Columbia. All the interview 

questions were open-ended to obtain full and detailed information about the difficulties 

experienced by the Vietnamese students and the teaching strategies which teachers used to 

enhance their engagement in learning literary works in their English classes. The qualitative data 

were collected as students answered questionnaires related to the study’s two research questions. 
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Chapter 2: Background and Review of Related Literature 

Introduction 

 This second chapter explores related literature regarding the difficulties that students 

whose native language is not English face when studying literary works. The review will also 

cover teaching methodologies which instructors and teachers use to enhance students’ 

engagement in studying masterworks of literature written in English, generally over the past 

century. For ease of reading, this chapter has been categorized into three themes: (a) studying 

literary works and language usage; (b) literary works: studying texts and teachers’ instructional 

methodologies; and (c) the effect of teachers’ instructional methodologies on student 

engagement.  

Studying Literary Works and Language Usage 

El-Helou (2010) investigated the difficulties faced by English instructors in teaching 

literature in English for Palestine Grade Twelve textbooks. By administering a uniform 

questionnaire to 184 male and female teachers of English for Twelfth Graders and 20 English 

language supervisors in all the six Gaza government schools in school year of 2006-2007, the 

author made some significant findings. He found out that the major, and most serious difficulty 

for English teachers using as instructional materials English poetry, drama, and short stories in 

English for Palestine (Grade Twelve) was their students’ general lack of English language 

proficiency since this prevented them from comprehending literary texts well. Students’ 

difficulties in analyzing literature resulting from their misinterpretation of text were also 

confirmed. The researcher also discovered that there were no statistically significant differences 

attributable to teacher gender, age, and years of experience as the causes for these linguistic 
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difficulties for the Palestinian high school students. In other words, the significant variables seem 

to lie within the individual student’s grasp of written English. 

Overall, El-Helou (2010) offered valuable information for future research into literature 

teaching and the learning of English as a foreign language at the high school level. His study 

should be considered both valid and applicable. However, this research produced no clear 

solutions that would help teachers address their students’ difficulties. El-Helou tried to answer 

ten research questions in his study ambitiously, but he failed to conduct an in-depth investigation 

and offer a thorough discussion of each problem. In order to achieve his expectations, other 

researchers will have to study in greater depth the difficulties experienced by those who teach 

literary works in English. 

Littlemore, Chen, Koester, and Barnden (2011) reported that metaphorical expressions in 

English texts cause interpretative difficulties for international students whose first language is 

not English. They also showed international students’ lack of awareness about their having 

difficulties in interpreting metaphors. The purpose of their study was to measure to what extent 

metaphors presented problems for international students who were attending International 

Foundation programs to prepare for their undergraduate study at the University of Birmingham. 

Littlemore et al. (2011) indicated that metaphors were indeed a problem for such students. Over 

all instructional lectures delivered, comprehending metaphors accounted for 42 per cent of 

students’ difficulties; further, many students were even not aware of their difficulties in 

interpreting metaphors. Littlemore et al. (2011) stated that figurative language (in which 

metaphors are the main devices) played an integral part in teaching and learning because 

metaphor comprehension was a valuable teaching tool which lecturers could readily use to 

explain, clarify, summarize, and evaluate texts, and remind and challenge students during their 
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lessons. Littlemore et al. (2011) concluded that students’ difficulties in understanding metaphors, 

therefore, could hinder their ability to follow the academic content of a lecture; and that, 

consequently, they would tend to miss valuable learning opportunities. 

Littlemore et al. (2011) also discovered important information regarding international 

students’ difficulties in academic learning with figurative language in general. However, their 

findings lacked an in-depth investigation into the causes of the phenomenon. In this issue, the 

low English proficiency of international students was considered to be the root of the problem, 

but it was not discussed properly in the research. In addition, Littlemore et al.’s findings were 

superficial because they simply described the situation, and did not attempt to provide deep 

clarification to improve the learning situation. More research on international students with 

learning metaphorical material challenges must be conducted in order to refine the findings of 

this 2011 study. 

Khatib, Rezaei, and Derakhshan, (2011) investigated how literature can be integrated as 

language teaching material in EFL/ESL classes. The reasons for and against the use of literature 

in EFL/ESL classes are enumerated and discussed in this study. Khatib et al. (2011) also 

reviewed the past and current approaches to teaching literature in language teaching classes by 

proposing five methodological models for teaching literature. Khatib et al. stated that nine 

characteristics could be considered as the merits of using literature as an instructional tool in 

EFL/ESL classes. These characteristics are as follows: authenticity, motivation, cultural 

globalization, intensive reading practice, pragmatic knowledge, vocabulary knowledge, language 

skills, emotional intelligence, and critical thinking. Khatib et al. also found that syntax, lexis, 

phonetics, phonology, semantics, selection of materials, literary concepts and notions, and 
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cultural barriers constituted the major hardships in foreign language students’ studying literary 

materials.  

Khatib et al.’s (2011) study of the use of English literature as an instructional tool offered 

important findings about the central role that English literary texts may play in language teaching 

and learning in EFL and ESL classes. They also provided some of the main methodological 

approaches for teaching literature and relevant practical classroom techniques in these models. 

However, Khatib et al. presented their experience and knowledge theoretically. They based their 

findings mostly on other researchers’ studies and findings. In addition, Khatib et al.’s findings 

were superficial because they lacked deep clarification of EFL/ESL students’ difficulties in 

comprehending literature written in English. Khatib et al.’s expectations were to present the 

difficulties of learning English literature among EFL/ESL students, as well as to discover 

practical ways of dealing with these difficulties. However, more research on this topic needs to 

be conducted in order to achieve the authors’ expectations. 

Literary works: Studying Texts and Teachers’ Instructional Methodologies 

Chang (2003) investigated the difficulties experienced by ESL and EFL students in 

covering the required survey courses of British and American literature in traditional English 

departments in Taiwan; the study also investigated how students and instructors dealt with these 

difficulties. The researcher observed two classes for eight weeks, administered a uniform 

questionnaire to 85 students, and then interviewed two professors of British literature and 

American literature, and 20 students in these two classes. Chang found that Taiwanese English 

majors’ lack of the language proficiency to read literature written in English and their deficiency 

in cultural understanding of literary texts were prominent factors contributing to their difficulties 

in studying English literature. Chang’s other important finding was that curricular or course 
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requirements also contributed to the difficulties that the senior students at the Taiwanese 

university experienced. Chang (2003) also discovered that teachers’ instructional methodologies 

such as their way of interpreting the literary texts and their integrating literature lessons with 

historical knowledge helped students read masterworks of literature more effectively.  

Chang’s (2003) findings, therefore, offered important information regarding both 

studying and teaching literature written in English. Chang’s qualitative study involved 

triangulation; in essence, Chang used data of different kinds to provide readers with valuable 

knowledge about the issues regarding the studying and teaching of English literature as a foreign 

language at the university level. However, even though the researcher had experienced all the 

lessons of British and American literature and had observed classroom interactions, he could not 

avoid instructional biases. Chang also touched upon the idea that using critical comments 

frequently could enhance students’ study of canonical literature. However, Chang failed to 

clarify that perspective persuasively. Some of Chang’s findings were too broad to resolve the 

specific research questions. More research on difficulties in learning and teaching literary works 

needs to be conducted in order to support the findings of Chang’s study.   

In Yilmaz’s (2012) research project entitled “Introducing Literature to an EFL classroom: 

Teachers’ Instructional Methods and Students’ Attitude towards the Study of Literature,” his aim 

was to investigate undergraduates’ attitudes towards literature study, and to explore a range of 

factors that affect their opinions. Yilmaz also considered teachers’ practical methods relating to 

their literature instruction in ELT classes. In his research, conducted at a Turkish university, 105 

sophomore and junior students of English Literature completed a 27-item questionnaire. The 

research obtained some striking findings that emphasized the fact that the appropriate teaching 

methodologies increased students’ positive attitudes towards reading literary works in English. 
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Another important finding is that more student-centered approaches to responding to a literary 

text such as small group work, whole class discussion, and student-led activities are preferred by 

most students, as opposed to lectures, and are therefore found to be more effective in studying 

English literature. Yilmaz’s research makes a great contribution to advancing knowledge in 

instructional strategies in teaching English literature and students’ attitudes and interest in 

reading masterworks of literature in English. However, the research population consisted only of 

students majoring in English literature and pre-service teachers who had an appreciation of 

English literature beforehand; consequently, the results of the study might be correct only for a 

minority of students of English literature.  

In a 2017 study, AbdAlla investigated the integration of technology into the teaching of 

English literature. A mixed methodology which involved two sets of questionnaires, classroom 

observation, structured interviews, and a case study was used to collect data from 14 teachers 

and 143 students from University of Khartoum in Sudan. The study explored the teachers’ and 

students’ attitudes, the effective uses of technology, the approaches used to teach literature, and 

the impact of technological integration on the teaching process. According to the results of the 

study, technology has a positive impact on students’ engagement with and motivation in studying 

literary works, with 85.4% of student participants agreeing. In addition, project-based learning 

(PBL) was evaluated; the research found that PBL could be used as an effective teaching 

methodology because it is an excellent learner-centered approach which can provoke students’ 

creativity and stimulate their engagement in learning. Even though the study proved there were 

many advantages to using technology in teaching English literature, traditional methodologies 

were still dominant among the teaching methods employed in the study of English literature. 

Therefore, the study called for providing teacher-training programs and necessary equipment to 
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facilitate the integration of technology to support teachers and students in coping with the 

challenges of teaching and learning in the 21st century education. 

AbdAlla’s study makes an important contribution to advancing knowledge about the role 

of technology as well as learner-centered approaches in the teaching of English literature to ESL 

students and in their learning processes. Apparently there were no flaws in such a careful mixed-

method study. However, the findings of the study should be applied to only students in 

underdeveloped countries where governments cannot make sufficient capital investment in 

education, and where there are few well-trained English teachers equipped with technological 

aids and a knowledge of technological applications in the classroom.  

The Effect of Teachers’ Instructional Methodologies on Student Engagement 

According to the study “Teaching strategies and their role on students’ engagement in 

learning English” by Zohud (2015), teaching methodology has a positive impact on students’ 

engagement in studying English literary texts effectively. By using a uniform questionnaire for 

and interviews of 138 EFL teachers in elementary and secondary schools in the Salfit district of 

Palestine in the second semester of the scholastic year 2014-2015, the researcher came to the 

conclusion that English teachers who used many different kinds of strategies in their classrooms 

tended to enhance their students’ engagement with English literary texts, and that only by being 

engaged did students learn English effectively. Most of the teacher participants reported that the 

most effective strategies which they applied in their classrooms that brought the ultimate in 

student engagement were games, group and paired work, asking questions, student presentations, 

role play, drama, and using audio-visual aids.  

Zohud’s (2015) study confirmed the strong relationship between a teacher’s instructional 

methodologies and the level of the students’ engagement. However, her research was largely 
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based on other researchers’ studies, and failed to offer many new findings. The researcher also 

did not properly answer the third research question, which asked, “Which types of teaching 

strategies appeared to be the most effective in teaching EFL and engaging students to learn?” 

She gave information that was too general and too broad about each type of teaching strategy 

that the specific teacher participants in her study applied to their teaching. Therefore, more 

research on the teachers’ instructional methodologies which enhance students’ engagement needs 

to be carried out to reinforce the findings of that study about motivational strategies. 

Al-Mahrooqi (2012) conducted a research study on students’ perspectives concerning the 

literature teaching methodologies used by the teachers in an English Department at a higher 

educational institution in Oman. As part of the research, twenty-three female Omani students 

were interviewed to reveal their feelings and opinions about their teachers’ instructional 

methodologies, and to find out which teaching methods motivated them most effectively in their 

reading of English literature. The qualitative data show that there were four profiles of teaching 

literature from their teachers in which the integrated approach (also called the “combination of 

methods”) emerged as the most preferred and useful method of teaching English literary works 

from the students’ point of view. Al-Mahrooqui (2012) also asserted that teachers’ own beliefs 

about reading and their own theories about those beliefs affected and shaped their way of 

teaching. The researcher mentioned that reader response theories had a great impact on learning 

and teaching masterworks of literature. However, the author did not give a satisfactory 

discussion of reader response theory applications in the research. Overall, the study does shed 

some light on our knowledge of how students appreciated such teaching strategies, and 

effectively answered the question about which instructional methodologies enhanced the 

students’ engagement and motivation in reading literary texts at the higher educational level. 
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In 2009 study, He investigated how important motivational strategies are for developing 

students’ motivation and how frequently teachers use motivational strategies in class. The 

research subjects were 11 teachers and 40 ESL students at Kent State University, Ohio. The two 

questionnaires were developed containing the same set of motivational strategies for both teacher 

and student participants to complete, and then ten categories were synthesized from these 

students’ and teachers’ responses. Both qualitative and quantitative analyses were used to 

address the three research questions. The result emphatically proves that there were many 

differences between students’ and teachers’ perceptions with respect to many categories of 

motivational strategies. The author of the study also discovered that many classroom strategies 

effectively enhanced students’ motivation. One of these was teachers’ modeling and presenting 

the meaning or purpose of a specific task; this strategy would more effectively increase student 

motivation as a result of clear instructions and articulating a meaningful purpose for the task.  

The results also showed that goal-oriented motivation was an important teaching 

methodology for the ESL students since it will tend to enhance their classroom achievement. The 

result shows that teachers will tend to gain a better understanding of learners’ needs and goals, 

and can thereby increase their students’ motivation for learning a foreign language. However, all 

three research questions were not answered clearly and satisfactorily. In particular, the study did 

not explain the fact that both groups were compared. Even though teachers and students held 

very different viewpoints and had very different goals, they were asked to complete the same 

questionnaires, whose answers were then analyzed for their similarities and differences, resulting 

in a weak or ill-founded comparison of two very different groups. 
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Conclusion 

 This chapter reviewed the background and related research on the difficulties of studying 

literary works in English among students from non-English speaking countries and the effect of 

the teachers’ instructional methodologies on students’ engagement in learning this subject. The 

review has carefully considered three aspects of this issue: studying literary works and language 

usage; literary works: studying texts and teachers’ instructional methodologies; and the effect of 

teachers’ instructional methodologies on student engagement. The studies by El-Helou, 

Littlemore et al., and Khatib et al. concerning the first aspect clearly show the difficulties faced 

by students who attempt to study English literary texts, difficulties related to their lack of English 

proficiency and cultural understanding, their limited ability to interpret metaphorical expressions, 

and their deficiency in comprehending syntax, lexis, literary concepts, and interpretive notions. 

In the second aspect of this chapter, studies by Chang, Yilmaz, and AbdAlla prove that teachers’ 

instructional methodologies play a significant role in enhancing students’ engagement in 

studying masterworks of literature written in English. They also confirm that student-centered 

approaches such as group-work studies, whole class discussion, role-play, project-based learning, 

and weaving historical knowledge with literature lessons in teaching literary texts are all 

excellent strategies to engage students in reading literary works in their English classes. In the 

last aspect, studies by Zohud, Al-Mahrooqui, and He clearly concluded that teaching strategies 

have a strongly positive impact on student engagement in learning. They also discussed some 

motivational strategies which help improve students’ motivation in learning situations.  

 This chapter has reviewed many relevant studies about the difficulties in teaching and 

studying literary works in English; however, little research has been conducted on the difficulties 

faced by Vietnamese students in reading literary works in secondary schools in British 
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Columbia, in terms of both language usage and instructional methodologies. The researcher 

hopes this research will contribute to advancing knowledge about the difficulties experienced by 

Vietnamese high school students when reading literary works in their English classes in an 

English-speaking country and what instructional methodologies used by their teachers help 

enhance their engagement in learning this subject.  
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Chapter 3: Procedures and Methods 

Description of the Research Design 

The present study was designed to examine Vietnamese students’ difficulties in studying 

literary works in their English classes at four secondary schools in British Columbia and their 

teachers’ strategies to enhance their engagement in this subject. The research questions are as 

follows: “What are the difficulties reported by Vietnamese students at some secondary schools in 

British Columbia regarding studying literary works in their English classes?” and “What 

instructional methodologies do Vietnamese students report as helpful in enhancing their 

engagement in this subject?” This study followed in-depth interviews designed to collect 

qualitative data. All of the interview questions were designed as open-ended in order to collect 

the detailed and complete information from the respondents. Participants were asked to volunteer 

for the study, with confidentiality and anonymity ensured. Participants were informed that they 

were able to opt out or discontinue their involvement in the present study at any time. Further, 

consent forms were sent to participants and the parents or custodians of participants who were 

under 18 years of age.   

Description of the Participants 

The potential participants of the present study consists of ten (10) Vietnamese students 

who have recently studied or are studying literary works in their English classes from four 

secondary schools in British Columbia.   

In order to participate in the present study, potential participants had to (a) be Vietnamese 

students who have recently studied or are studying literary works in their English classes at a 

high school in British Columbia; and (b) have read the consent document and agreed to sign it. If 

participants were under 18 years of age, they had to have consent from their guardian/parents to 
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take part in the research. Finally, all potential participants had to be willing to participate in an 

interview. 

 All the participants were sent an email that described the intent, procedure, and 

description of informed consent of the present study as well as the time and venue for the 

interviews. That ten students and former students participated in this study, indicating that the 

subject interested a number of people in the local Vietnamese community.  

Description of the Instruments Used 

 In this qualitative method study, the researcher utilized an  author-designed, semi-

structured interview process s the sole data collection strategy. Vietnamese student participants 

were asked questions to identify their difficulties in studying literary works in their English 

classes at four secondary schools in British Columbia, and to identify effective teaching 

strategies that their teachers have used to enhance their engagement and motivation in this 

subject. Also, the investigator planned to conduct all interviews during the period January 10 to 

January 17, 2020. The participants’ names and schools were coded in order to protect 

participants’ anonymity. The interviews were audio-recorded via the researcher’s digital voice 

recorder and the data transcribed. 

The interviews conducted with student participants posed ten questions. Each of their 

interviews began with a demographic question which asked them about their background 

information. Following this stage, the second question asked them about the difficulties that they 

experienced in studying literary works in their English classes. Question 3 asked them if 

metaphor, similes, or other stylistic devices made their reading literary works difficult and the 

reason for their answer. Question 4 asked them how much they thought language barriers and 

cultural knowledge affected their comprehension of English literary texts. Question 5 elicited 
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information about which types of literary works (such as drama, short story, or poetry) the 

respondents found most difficult, and asked them to give an explanation for their initial answer. 

Question 6 asked what they did when they had experienced difficulties in studying a literary text. 

Question 7 asked about the benefits of reading English literary works (what particular English 

skills, emotional development, intellectual development, etc., they received). Question 8 inquired 

about how important they thought the teacher’s instructional strategies were in enhancing their 

engagement in studying literary works in their English classes. Question 9 asked if they thought 

teacher-led group discussion was more engaging for them than individual study and, if so, why. 

Question 10 inquired about which instructional or classroom strategies that their teachers used in 

class studies of English literature at their secondary school they found would effectively engage 

them in reading literary texts (such as project-based learning, inquiry-based learning; think-pair-

share, role-play, or group discussion; see Appendix A). 

Explanation of the Procedure Followed 

The researcher invited the Vietnamese students who were current students or recent 

graduates from several high schools in British Columbia in the Facebook group of Vietnamese 

students on Vancouver Island named “Worldviu Vietnamese Student Group” to take part in the 

research study. This is a public group with over 300 students from different levels and with 

different majors who were or are studying at Vancouver Island University or a secondary school 

in the Nanaimo area. The majority of members in this group are students attending Vancouver 

Island University. In this group, there are approximately less than 30 Vietnamese students who 

have studied at the High School at VIU, and about less than 20 Vietnamese students attending 

other secondary schools in Vancouver Island areas. The researcher is also a member of the 

group; and according to the group’s privacy regulations, any member can post within the group, 
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and anyone else can see that the person posting as a group member. Therefore, there is no need 

for obtaining prior permission to post on this site. Besides the participants who are the members 

of this group, the researcher looked for potential participants among her friends and also among 

current students or graduate students from a secondary school in the Greater Vancouver area, on 

the mainland of British Columbia. The researcher requested the participation of the Vietnamese 

student group through her personal network via Facebook Messenger and email. 

The researcher collected participants’ responses by observing the following steps. The 

researcher posted a letter of invitation to the Facebook group “Worldviu Vietnamese Student 

Group” requesting that qualified Vietnamese students take part in the research. The researcher 

also sent messages or letters via Facebook Messenger and email to friends who were current 

students or students who have graduated from a secondary school in British Columbia to invite 

them to take part in the interview phase of the research. The content of the messages or letter was 

the same as that in the invitation letter posted in the Facebook group. If students were interested 

in participating in the interview stage, they simply replied via email or Facebook, agreeing to 

participate by commenting on the post, sending a direct message, or replying to indicate their 

agreement to participate in the research. In this manner, the researcher obtained ten participants 

from this Facebook group who were or are attending four secondary schools in British Columbia 

and through her personal networks to join the interview research.  

For those participants who were recent graduates from a secondary school in British 

Columbia or current high school students but over 18 years of age, the researcher did not seek a 

guardian’s consent. As for those who are current high school students and under 18 years of age, 

in light of the need for the consent of these students’ guardians, consent forms were handed to 

them; they took this form home to gain their guardians’ consent before the interview. The time 
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and venue for student interviews were discussed and agreed upon by students via Facebook 

Messenger or Email before the interviews were carried out. 

The author of the present study sought and obtained approval from the Vancouver Island 

University Research Ethics Board. Agreement from the student participants who were over 18 

years of age and consent forms from students’ custodians or parents if students were under 18 

years of age were also sought. Potential participants were contacted via email in December 2019. 

The intentions of the study were communicated to potential participants in this email along with 

participation criteria and consent information so that potential participants could determine 

whether they were eligible, or willing, to participate in the study. The time and venue of 

interviews were also arranged and agreed upon with the participants. 

A week was allowed for conducting and completing the interviews. The present author 

used a digital voice recorder and took notes to collect the data and ensure the participants’ 

responses to be original, secure, and anonymous. Transcripts of respondents’ interview were also 

later provided to participants so that they could review and make changes if they felt that 

adjustments were needed. After January 2020, the interview data were analyzed. Hard copies of 

data were printed and kept in locked cabinet in the Faculty of Education’s Graduate Chair’s 

office at Vancouver Island University, Nanaimo. 

Participants were informed of the findings and results of the present study, which were 

made available to them upon the conclusion of the data analysis. The present study will also be 

published online and stored at VIU Space.  
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Discussion of Validity 

 The present study used the interview method to collect qualitative data. The interview 

utilized only open-ended questions so that participants had the opportunity to contribute deep 

and detailed responses, from which full information could be identified and analyzed.  

 In creating the interview questions, the researcher sought content expertise from two 

university professors; their related feedback was incorporated into the design of the instrument. 

This part of the design was intended to ensure that the interviews would in fact measure what 

they were purportedly designed to measure. Finally, factors such as clarity of printed 

instruments, font size, and appropriateness of language were managed professionally. 

Data Analysis 

 The data collected were examined by using the qualitative method known as thematic 

analysis. Results from interviews were analyzed and presented in visual formats including tables, 

graphs, and descriptions in an effort to provide a clear and complete interpretation of the data. 

The qualitative data were recorded, elaborated upon through notes taken, and then analyzed. The 

responses for the open-ended questions were collected using an analysis approach in which 

participants’ responses were compared to each other in order to determine the difficulties which 

Vietnamese students’ have faced when studying literary works in their English classes at 

secondary schools in British Columbia and what teaching strategies they felt could enhance their 

engagement in this subject. 
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Chapter 4: Results and Findings 

Introduction 

In the present study, the researcher intended to explore the difficulties that Vietnamese 

students at some secondary schools in British Columbia encounter when they study literary 

works in their English classes, and to examine the instructional strategies that their teachers use, 

particularly those strategies that these Vietnamese students regard as helpful in enhancing their 

engagement and motivation in reading literary texts in their English classes. The study required 

that the researcher conduct the author-designed, semi-structured interviews to answer the two 

research questions that follow: “What are the difficulties reported by Vietnamese students at 

some secondary schools in British Columbia regarding studying literary works in their English 

classes?” and “What instructional methodologies do Vietnamese students report as helpful in 

enhancing their engagement in this subject?”  

By 20 January 2020, the researcher had completed interviews with ten (10) Vietnamese students 

who had recently studied or were currently studying English literature in their English classes at 

four secondary schools in British Columbia. The participants answered all ten interview 

questions in a thorough and detailed manner; the results were considered to be valid as evidence 

to be analyzed in the present study. The interview questions produced qualitative data, which has 

been summarized in the following section, generally in tabular format. 

Language Usage 

 Figure 1 below summarizes the status of the research participants. Current high school 

students accounted for 60% and graduate high school students accounted for 40% of these 

participants. 
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Figure 1. Pie chart of the status of the research participants, current vs. past 

 Question 2 in the interview procedure asked the research participants to describe the 

difficulties that they had encountered when studying or reading literature in their English classes. 

Eight out of ten participants (80%) stated that their limited English ability was the main 

difficulty for them in attempting to comprehend literary texts. One said that his difficulty was not 

about his limited ability to read and communicate in English, but the result of his being far more 

interested in science; he was not good, he said, at interpreting literary works. He confirmed that 

he was  already very ineffective at reading literature when he was a student in Vietnam, and that, 

when he came to study at a secondary school in British Columbia, his interest in reading 

literature did not increase. The last research participant also believed that low English ability did 

not result in much difficulty for her in reading canonical texts because she could access such 

technological aids as Google Translate. Since she had access to the Google Translate to look up 

words which were unfamiliar to her, she easily understood the literary texts, she reported. 

 Figure 2 below summarizes the participants’ evaluation of the level of difficulty when 

they attempted to interpret stylistic devices or figurative language in literary works.  
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Figure 2: Bar chart of the research participants’ evaluation of the level of difficulty in 

comprehending the stylistic devices in literary works. 

One-fifth (20%) of the participants agreed that stylistic devices made the literary texts 

more difficult to understand; they offered such elaborations as “most of the stylistic devices in 

literary texts are difficult, but if a literary work does not have them, it will be very boring so I 

love to learn them; my teacher sometimes shows video of the usage of stylistic devices, which 

makes me understand about them better.” Nearly one-third of the participants had the opposite 

opinion. They said that, since they had already been taught carefully about the use of each 

stylistic device in Vietnam, they had barely any difficulty in studying literary texts containing 

stylistic devices. Half of the respondents (50%) in the research study reported that stylistic 

devices did not play a significant role in their literature comprehension, but that slang, puns, and 

onomatopoeia constituted the major hardship for them to understand the texts. 

20%

50%

30%

NUMBER OF RESEARCH PARTICIPANTS

The evaluation of the difficulty level of 
comprehending the stylistic devices in 

literary texts

 Difficult Average Easy



LITERARY STUDIES AND VIETNAMESE STUDENTS                                                        28 

 

Figure 3 below indicates how the language barrier and cultural knowledge deficit affected 

the Vietnamese students’ reading literary works in their English classes. 

 

Figure 3: Pie chart of the evaluation of how language barriers and poor cultural 

understanding influence Vietnamese students’ comprehension of literary texts written in English. 

When asked about how much language barriers and deficits in cultural knowledge 

influenced their comprehension of masterworks of literature written in English, over two-thirds 

(70%) of the respondents admitted that these factors were the main obstacles to their complete 

understanding of the canonical texts studied. One respondent stated that “studying Shakespeare’s 

[plays] involves old English styles, [and] slangs [that] make it hard for me to understand”; 

another student said, “Yes, language is the most difficult to me. I had to read Macbeth’s [sic] 100 

times, but [was] still unable to understand some meaning.” However, less than one-third of the 

respondents (30%) reported that lack of cultural knowledge had much impact on their reading the 

literary texts, although they admitted that sometimes they experienced difficulty in pronouncing 
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unfamiliar words, as well as characters’ names and place names that they came across when 

reading the texts. One student believed that cultural knowledge per se was not really a problem: 

“I am open to new cultures so cultural knowledge is not a big problem to me. But old English 

[sic] in the literary works makes it hard for me to understand the texts sometimes. I will rate 

them as hard as average.” The student was referring specifically to the early modern English of 

William Shakespeare, and did not allude to the fact that much of this dramatist’s dialogue is in 

fact poetry. 

Figure 4 below shows how Vietnamese students evaluated the difficulty of the various 

genres of English literature (poetry, novel, drama, and short story). 

 

 Figure 4: Bar chart of the evaluation of the difficulty of the four genres in literature 

 The majority of the respondents being interviewed said that they found that poetry and 

novel were the most difficult literary genres. They explained that they encountered difficulty in 

understanding those genres because poetic texts were very concise, and novels are very long, but 

both contain a great many stylistic devices which make these texts hard for them to comprehend. 
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Drama was ranked next by over a fourth number of the respondents (26%). The respondent 

reported that drama is a new genre for him or her, and that he (she) did not learn much about 

drama when studying literary texts in Vietnam. The majority of participants (84%) agreed that 

the short story was the easiest literary type to understand because most short-story writers use 

modern words and because the average short story was short enough for them to read the whole 

work with little difficulty in a short space of time. 

 Figure 5 below presents information on the methods which Vietnamese students 

preferred to use in order to deal with difficulties they encountered when they were reading 

literary works in their English classes. 

 

Figure 5: Line chart of the preferred methods of dealing with difficulties faced by 

Vietnamese students in reading literary texts 
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When asked about how Vietnamese students dealt with difficulties when they read 

English literary works, only two students thought they would consult their teacher. One of the 

participants replied, “I did not ask my teacher because I was too shy.” Another said, “I only 

asked my teacher if I felt she was friendly and comfortable for me to ask.” The same number 

reported that they chose to discuss the issue with their classmates; one said, for example, “I sat 

down with my friends and we tried to find the answer. I prefer group work to searching the 

answer alone.” Another six students preferred to study by themselves; they would typically 

search for information in the internet, or re-read the literary texts and try to understand the texts 

with the help of interpretations gleaned from the internet: “I want to study by myself with the 

help of the internet so that I can remember it well,” said one student. All (100%) of the 

respondents said that they would never ignore a problem when they had trouble in understanding 

a literary text. 

Figure 6 below shows the benefits of reading English literary works, according to the 

Vietnamese student-participants in the study. 

 

Figure 6: Bar chart of the benefits derived from reading English literary works 
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 When asked about what benefits reading literary works brought them, the Vietnamese 

students surveyed affirmed completely (100%) that reading such texts improved their writing and 

reading skills in English. No one thought, however, that he or she made any improvement in 

listening and speaking skills from reading such texts. Interestingly, only 30% of the participants 

said reading such texts fostered their emotional development, while 70% of them believed their 

intellectual development benefitted from reading English literature because “it improved my 

knowledge, my logic thinking skills so it fostered my intellectual development.” 

Instructional Methodology 

 The eighth of the interview questions asked the research participants about how important 

they thought their teacher’s instructional strategies were in enhancing their engagement in 

studying literary works in their English classes. All (100%) of the respondents promptly asserted 

that the teachers’ instructional methodologies were very important to them, and played a 

significant role in enhancing their engagement and motivation in their reading of English 

literature. The researcher asked that if these were ranked on a 5-point (with 5 being the highest 

point on the scale), which level they would choose for “instructional methodologies”; all 

participants ranked them as 5. 

 Figure 7 below shows the Vietnamese student-participants’ preferences for group 

discussion and individual study. 
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 Figure 7: Bar chart of the Vietnamese students’ preferences for group study and 

individual study 

 The ninth of the interview questions asked the participants whether they preferred group 

study or individual study. Well over half (60%) of the respondents stated that they preferred 

group study to working individually because “if I study alone, the ideas are just around myself, 

but working in group gives me more ideas and builds my team-work skills.” On the other hand, 

40% of the respondents supported individual study. One of them said, “It depends on who I am 

working with: some guys are very annoying and lazy and leave all the work for me, so I prefer 

working individually”; another remarked, “Studying individually for the test is more helpful for 

me.”  

 Figure 8 below indicates the teachers’ instructional methodologies that Vietnamese 

students believed enhanced their engagement and motivation in reading canonical texts in 

English literature.  
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Figure 8: Effective instructional methodologies that enhance Vietnamese students' 

engagement in reading literary texts 

The last question in the interview asked the research participants about which of their 

English teachers’ instructional strategies teaching strategies enhanced their engagement and 

motivation in reading literary texts in their English classes. All (100%) of the respondents 

revealed that they were highly interested in Project-based learning (PBL) and Inquiry-based 

learning (IBL). Many students believed that that PBL “stimulated [their] creativity. The more I 

practice, the more I understand the lessons and more interested in the lessons [I become]. Doing 

a project is more interesting than taking a test.” On the other hand, IBL was reported to trigger 

their curiosity and deepen their understanding of the topic by allowing them to explore the 

material, by being asked and by asking questions, and by sharing ideas. “Games” was in the next 

place, with eight out of ten participants choosing this option because “games are fun and help me 
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remember the lesson better.” Group discussions and engaging in Think-pair-share activities were 

tied for third place. Four respondents said that they liked movie time, in which the teacher gave 

them 30 minutes to watch a movie and then let them discuss the movie and express their feelings 

and thoughts about that video excerpt. They said being able to watch a film adaptation of a text 

was a helpful and engaging strategy because they could focus on the lesson better, and learned 

more about the cultural background of the literary texts. Role-play seemed to be the least 

engaging strategy for Vietnamese students, with only three of ten students choosing this strategy 

because, as two respondents confessed, “I am very shy; I do not want to act.” 

Conclusion 

In the present chapter, all of the responses from ten Vietnamese student participants in 

the interview phrase have been summarized. The three pie charts illustrate the status of the 

research participants, the evaluation of language barrier and cultural understanding affect on 

Vietnamese students’ literary text comprehension, and the evaluation of the difficulty of the four 

genres in literature. The four bar charts represent the research participants’ evaluations of the 

level of difficulty in comprehending the stylistic devices in literary works; benefits from reading 

English literary words; the Vietnamese students’ preferences for group study and individual 

study; and the effective instructional methodologies that enhance Vietnamese students' 

engagement in reading literary texts. And one line chart provides the information on the 

preferred methods of dealing with difficulties faced by Vietnamese students in reading literary 

texts. Question 2 in the interview asked participants to describe the difficulties that they 

encountered when reading English literature, and question 8 asked them about how important 

they thought their teacher’s instructional strategies were in enhancing their engagement in 
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studying literary works in their English classes; the responses to these questions are not 

represented by charts, but were analyzed.  

  



LITERARY STUDIES AND VIETNAMESE STUDENTS                                                        37 

 

Chapter 5: Summary and Conclusions 

Brief Summary of the Findings of the Study 

The purpose of this present study was to explore the difficulties which Vietnamese 

students at some secondary schools in British Columbia have faced when they read masterworks 

of literature written in English, as well as to discover the effective instructional methodologies 

used by their teachers that enhanced their engagement and stimulated their motivation in 

studying English literature. Accordingly, the present study concentrated on answering the 

following two research questions: “What are the difficulties reported by Vietnamese students at 

some secondary schools in British Columbia regarding studying literary works in their English 

classes?” and “What instructional methodologies do Vietnamese students report as helpful in 

enhancing their engagement in this subject?”  

To explore the research questions of the present study, the researcher invited ten Vietnamese 

students from four secondary schools in British Columbia from  the Facebook group Worldviu 

Vietnamese Student Group (and through the researcher’s networks via email and Facebook 

Messenger) to participate in the study if they had recently studied or were currently studying 

literary works in their English classes. In the interview phase of the study, the participants’ 

responses provided the researcher with the qualitative data needed to answer the two research 

questions above.    

Discussion 

 Based on the participants’ responses, the following section will consider the difficulties 

faced by Vietnamese secondary students in terms of language usage and instructional 

methodology. 
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Language usage 

 The hypothesis of the present study was that there are many difficulties that Vietnamese 

students will probably experience when they study English literature; one of these is their limited 

reading comprehension in English. Participants’ response results in this study did support this 

hypothesis. Question 2 to question 7 of the interview focused on exploring the difficulties that 

Vietnamese students have faced when reading literary texts in their English classes. As expected, 

two-thirds (67%) of the participants affirmed that their low English proficiency was the most 

palpable difficulty that hindered their comprehending the canonical texts in English. This finding 

makes complete sense because English is a foreign language for Vietnamese students; 

consequently, they have considerable difficulty in understanding and using it correctly. 

Moreover, before coming to study in Canada, most of these Vietnamese students had learned 

English at schools and other English centres in Vietnam where there were not many well-trained 

English teachers, and certainly not many native-speakers of English who were teachers; in 

consequence, these students had not been taught English systematically and accurately. 

Therefore, when they studied with Canadian teachers who were native-speakers at a secondary 

school in British Columbia, their limited English ability made it difficult for them to follow the 

lessons and read English literary texts effectively. 

 Similarly, many Vietnamese students confirmed that language barriers and deficits in 

cultural knowledge had a profound impact on their comprehension of English literary texts. This 

effect can be explained by the fact that Vietnamese students come from an Eastern or Asiatic 

culture, and therefore find it difficult to understand completely texts originating in a Western 

culture. Therefore, the language barrier negatively impacts their comprehension, and deficits in 

cultural understanding make it even more problematic for Vietnamese students to study literary 
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texts in English as they lack the socio-cultural-historical background to read the works of author 

such as Shakespeare which are a staple in the academic English 11 and 12 curricula. 

 Eight out of ten participants asserted that stylistic devices were not difficult for them to 

understand. Most of them said that they had been taught carefully how to use each stylistic 

device in Vietnam already so they could comprehend the literary texts with stylistic devices with 

ease. However, many of them believed that such plays on word sounds as slang, puns, and 

onomatopoeia constitute major hardships for them when they are reading literary works. Thus, 

despite their protests about their competency to read English, the difficulties they encounter are 

often the result of distinctive differences in the cultures and languages between the Eastern 

(Asiatic) countries and Western (European) countries. Therefore, it is clear that Vietnamese 

students should be well equipped in terms of English proficiency and cultural knowledge before 

they try to interpret canonical English texts; without such proficiency, they cannot keep up with 

the lessons about literature in English, and cannot enjoy fully the beauty and meaningful 

observations about life contained in each literary work that they study.  

 Question 6 of the interview protocol asked participants what they would do if they 

encountered difficulty in reading literary works. Only two students said they would consult their 

teachers, and only if they felt their teachers were friendly; if they were not comfortable asking 

their teachers questions, said another two, they would choose to discuss the issue with their 

friends first; and the rest of the respondents said that they preferred to figure out the answer by 

themselves by searching for information and finding the answer in the internet. From their 

responses, one may conclude that Vietnamese students are very shy learners. This emotional 

state can be easily understood since they come from an Eastern culture in which the classroom is 

teacher-centred; the result is that many students tend to be very passive learners, and are not 
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confident enough to express their opinions and thoughts freely. That is the reason why the 

majority of participants in this research project preferred individual study, which it is the 

traditional way of learning for them. Individual study feels familiar to and comfortable for them 

as it has always been in their experience the best way for them to prepare for tests effectively. 

 Not surprisingly, all (100%) of the respondents stated that reading literary works in 

English improved their reading and writing skills; however, no one believed that he or she 

received any benefit from listening and speaking skills. Interestingly, 70% of participants 

affirmed that reading canonical texts fostered their intellectual development, whereas the other 

portion thought it helped them with their emotional development. One may conclude that most 

Vietnamese students prefer a task that requires intelligence or academic skills rather than 

emotional sensitivity. In the Vietnamese educational system, teachers and especially parents 

focus on children’s academic achievements and underestimate the importance of fostering 

students’ emotional development. In addition, many Vietnamese students are afraid of saying 

something about emotions because they think focusing on feelings rather than thoughts will 

make others regard them as weak and ineffectual. Therefore, they tend to focus on academic 

achievements or intellectual development rather than express emotions.  

Instructional methodology 

 Questions 8 to 10 concentrated on exploring what were the instructional methodologies 

that their teachers used enhanced their engagement and motivation in learning literary texts in 

English. As discussed in the research problem in Chapter 1, most Vietnamese students are not 

much interested in studying literature; because the system compels them to study it, they learn it 

miserably, and try to learn by rote some facts about the authors and ideas about the texts in order 

to cope with exams because literature is a compulsory subject for most of the important exams 
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for students under the Vietnamese educational system. When asked about how they would rate 

the importance of teachers’ instructional methodology in enhancing their engagement in reading 

literary works in English, all (100%) of the participants rated it as the highest score (5 out 5). 

They all agreed that the teacher’s instructional strategies play a significant role in improving and 

stimulating their interest and enjoyment in their reading masterworks of literature. The lecture-

based teaching approach is still dominant in Vietnam, however, and common in the teaching and 

learning literature in Vietnam; therefore, many Vietnamese students lose interest and feel bored 

in literature lessons. On the other hand, teachers of English in secondary schools in British 

Columbia have applied various interesting teaching strategies with student-centred approaches 

which effectively engage students’ engagement to their literary lessons. Problem-based learning 

(PBL) and Inquiry-based learning (IBL) are highly appealing to Vietnamese students. PBL and 

IBL have not broadly been applied in schools in Vietnam yet; therefore, they constitute new and 

engaging teaching methods for Vietnamese students. PBL and IBL have many advantages in 

teaching and learning as well as they encourage students’ creativity and curiosity and help them 

understand the lesson effectively by doing a project or product after the lesson, or by asking and 

being asked many questions to provoke their curiosity and interest in the literary lessons. Those 

are the reasons why PBL and IBL were voted as the most engaging instructional methodologies 

by 100% of the participants in the interview phrase of the present study. Games, group 

discussion, movie time, think-pair-share, and role-play were also rated as excellent teaching 

strategies in the interviews. However, it is noteworthy that many Vietnamese students did 

support individual study because they believed it was a good way for them to study for the test 

and to avoid having to work with some annoying and lazy group members. This attitude is 

reasonable since Vietnamese students are still driven by a desire for outstanding academic 
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achievement, which is the result of the traditional Vietnamese educational system as well as their 

parents’ high expectations.  

Limitations 

 There were several limitations to the present study. One of them would be the small 

research sample drawn from a relatively small and rather select potential population: Vietnamese 

students and former students residing in British Columbia. Ten Vietnamese student participants 

from four secondary schools in British Columbia were interviewed to obtain the qualitative data 

for this study; consequently, the findings cannot be generalized to all the Vietnamese students 

who have faced difficulties in reading literary works in a foreign language across the spectrum of 

all B. C. secondary schools. Furthermore, in some aspects, only two or three students gave 

contrary opinions about one matter, so that it is difficult to see the distinctive difference in the 

data that they provided. Another drawback would be that, since all student participants were 

from 16 to 20 years of age, they may not have been mature enough to provide all thoughtful and 

knowledgeable information that older English language-learners might contribute. Certainly they 

represent a limited demographic. Their English skills were also so limited that they experienced 

difficulty in expressing fully and accurately their detailed responses to the interview questions. 

Consequently, the lack of detail and thoughtfulness in their responses could constitute a further 

limitation for the present study. 

Suggestions for Further Research 

 My research was focussed solely on the difficulties that Vietnamese students faced when 

they read literary works in English in terms of both language usage, figurative language, and 

instructional methodology. To continue to shed light upon the challenges that students from non-

English speaking countries experience with such texts, more research on the problems and 
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solutions in this area of language study is required. In particular, it would be interesting to see 

how figurative language such as puns and onomatopoeia constitutes a barrier for Vietnamese 

students to study English literary works more effectively; as well, future research might consider 

other aspects such as linguistic and cultural deficits, particularly the socio-cultural-historical 

background knowledge necessary to interpret such significant works of English literature as the 

plays of Shakespeare. 

Conclusion 

 The majority of the participants in the present study reported that their low English 

proficiency and limited cultural understanding emerged as the principal factors that prevented 

them from fully comprehending literary works in English. The teachers’ instructional 

methodology was confirmed as the most important element in enhancing Vietnamese students’ 

engagement and motivation in reading the masterworks of literature in English. Therefore, in 

order to lessen the difficulty that Vietnamese students have to face when they study literature at a 

secondary school in British Columbia, teachers should attempt to reduce language barriers, and 

should address deficits in cultural knowledge so that students will find it easier to read literary 

texts in English. Moreover, various helpful teaching strategies such as PBL, IBL, games, group 

discussion, role-play, think-pair-share, and movie time should be flexibly and effectively 

implemented in the English classroom so that Vietnamese students can enjoy to the full every 

lesson of literature and develop their interest in studying English literary works. 
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APPENDIX A: Interview Questions 

The research title: “Difficulties that Vietnamese Students at some Secondary Schools in 

British Columbia Face When Studying Literary Works, in terms of both Language Usage and 

Instructional Methodology”. 

1. Are you a current student or recent graduate student from a secondary school in British 

Columbia?  

2. Please describe some of the difficulties that you encounter when you study (have studied) or 

read English literature in your English classes. 

3. Do you think metaphors, similes, or other stylistic devices make your reading literary works 

difficult? If so, why? 

4. How much do you think that language barriers and lack of appropriate cultural knowledge 

affect on your English literary text comprehension? 

5. Which types of literary works do you find most difficult: drama, short story, novel, or poetry? 

And Why? 

6. Think about the times when you have experienced difficulties in studying a literary text. What 

do you do? For example, do you consult your teacher about the difficulties, and ask your 

teacher to explain them for you? Or do you discuss the problem with your classmates? Or you 

figure it out by yourself with the help of researching material on the internet? Or do you 

simply ignore the problem, and keep reading? Please elaborate. 

7. What benefits does reading English literature bring to you? (What English skills? Emotional 

development? Intellectual development? Do you think that such reading will improve your 

facility in spoken and written English?) 

8. How important do you think the teacher’s instructional strategies are in enhancing your 
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engagement in studying literary works in your English classes? 

9. Do you think teacher-led group discussion is more engaging you than individual study? Why?  

10. Think about the teaching strategies that enable you to engage in studying English literature in 

your English classes. Which instructional or classroom strategies that your teachers use to 

teach English literature at your secondary school do you find effective to engage you? 

(Consider such strategies as project-based learning, ask questions (inquiry-based learning), 

think-pair-and-share, role-play, and group discussion.) 
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APPENDIX B: Consent form for students under 18 years of age 

Difficulties that Vietnamese Students at some Secondary Schools in British Columbia Face 

When Studying Literary Works, in terms of both Language Usage and Instructional 

Methodology  

 

Principal Investigator 
Quy Thi Do, Student 

Master of Education 

Vancouver Island University  

XXXXXX@email.com 

   

Student Supervisor 

Philip V. Allingham, PhD 

Faculty of Education 

Vancouver Island University  

XXXXXX@email.com 

 

I am a student in the Master of Education in Educational Leadership program at 

Vancouver Island University (VIU).  My research, entitled “Difficulties that Vietnamese Students 

at some Secondary Schools in British Columbia Face When Studying Literary Works, in terms of 

both Language Usage and Instructional Methodology” aims to explore the difficulties faced by 

Vietnamese students at some secondary schools in British Columbia in studying literary works in 

their English classes. Moreover, I am interested in discovering what the students regard as the 

most helpful instructional methodologies used by their teachers to enhance their students’ 

engagement and motivation in English. My hope is that my research will help both students and 

teachers understand the difficulties that Vietnamese secondary school students experience in 

studying literary works, and that my research will help teachers become more aware of the these 

difficulties. My ultimate goal is that teachers will improve their methodologies in this subject in 

order to enhance Vietnamese students’ engagement and develop their interest in reading and 

studying literary works written in English. 

In order to participate in the present study, potential participants must (a) be Vietnamese 

students who have recently studied or are studying literary works in their English classes at a 
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high school in British Columbia; (b) have read the consent document and agreed to sign it; (c) if 

participants are under 18 years old, they must have consent from their guardian/parents to take 

part in the research, and (d) be willing to participate in the interview. Research participants are 

asked to volunteer for a face-to-face research interview. If you agree to participate, you will be 

asked questions concerning your difficulties in studying literary works in your English classes, 

and what instructional methodologies have enhanced your engagement in studying English 

literature. With your permission, the interview would be audio-recorded. Your participation 

would require 30 minutes for completing the interview.  

If you choose to participate anonymously, all records or your participation would be 

confidential. Only my faculty supervisor and I will have access to the information you provide. 

Electronic data will be stored on a password-protected computer. Signed consent forms and 

paper copies of interview transcripts will be stored in a locked file cabinet in my home. Data will 

be deleted and paper records shredded at the end of the project, approximately May 30th, 2020.  

Even though there may be some participants who are researcher’s friends to take part in 

the research, there will be no harm to affecting the existing relationship between the researcher 

and participants. Your participation will be emphasized completely voluntary and not caused any 

affection on our friendship if you refuse to take part in the research. Anybody who has any level 

of discomfort about participating after questioning the researcher will not be further solicited.    

Your participation is completely voluntary. You may withdraw from the study at any time up to 

when I begin analysis of the data, for any reason, and without explanation. After the interview, 

you will be provided with the transcript of your interview for your review. If you would like to 

review and potentially make changes to the transcript of the interview, you may withdraw up to 

one week from the time of being provided a copy of the transcript. If you decline to review the 
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transcript, you may withdraw up to one week from the date of our interview. If you choose to 

withdraw from the study, all information you provided during the interview would be withdrawn 

from the study and destroyed.   

Facebook Messenger and E-mail will be the main communication method between the researcher 

and participants to discuss about the procedure, time and venue for doing the interviews. 

However, any personal information will not be required and shared in this way. In addition, 

participants will be provided with transcripts of their interview via Email, then you will send 

back your revised transcript to the researcher if you think adjustments are needed.  The 

researcher’s personal email uses the e-mail system of Vancouver Island University, a system 

whose international servers may reveal personal information shared by email through such 

agencies as CSIS and the American Department of Homeland Security. Although such intrusion 

should be protected by Canadian privacy legislation, it could in theory at least occur; however, 

the likelihood of such governmental eavesdropping is negligible since none of the content could 

possibly be construed as subversive. 

The research findings will be presented in a final report required for completion of my 

degree, and may also be used for conference publications, presentations, and publications in 

academic journals.  Next year the results of this study will be available online as part of my final 

thesis on VIUSpace—see https://viurrspace.ca/handle/10613/3277. By searching my name on 

this web page, you will be able to find this research study. 

I have read and understand the information provided above, and hereby consent to 

participate in this research under the following conditions:  

 

I consent to the interview being audio recorded. 
 

Yes                                     No               

https://viurrspace.ca/handle/10613/3277
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I consent to having my personal identity disclosed in the products of 
the research.  

Yes                                     No               

I consent to being quoted in the products of the research. 
 

Yes                                     No               

 

 

Student Name        ____________________  Student Signature      ________________________ 

   

 

I, Quy Thi Do, promise to adhere to the procedures described in this consent form.  

 

Principal Investigator’s Signature __________________________ Date _______________  

 

 

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at ###-###-#### or by email at 

XXXXXX@email.com.  
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APPENDIX C: Consent form for Students over 18 years old 

Difficulties that Vietnamese Students at some Secondary Schools in British Columbia Face 

When Studying Literary Works, in terms of both Language Usage and Instructional 

Methodology  

Principal Investigator 
Quy Thi Do, Student 

Master of Education 

Vancouver Island University  

XXXXXX@email.com 

   

Student Supervisor 

Philip V. Allingham, PhD 

Faculty of Education 

Vancouver Island University  

XXXXXX@email.com 

 

I am a student in the Master of Education in Educational Leadership program at 

Vancouver Island University (VIU).  My research, entitled “Difficulties that Vietnamese Students 

at some Secondary Schools in British Columbia Face When Studying Literary Works, in terms of 

both Language Usage and Instructional Methodology” aims to explore the difficulties faced by 

Vietnamese students at some secondary schools in British Columbia in studying literary works in 

their English classes. Moreover, I am interested in discovering what the students regard as the 

most helpful instructional methodologies used by their teachers to enhance their students’ 

engagement and motivation in English. My hope is that my research will help both students and 

teachers understand the difficulties that Vietnamese secondary school students experience in 

studying literary works, and that my research will help teachers become more aware of the these 

difficulties. My ultimate goal is that teachers will improve their methodologies in this subject in 

order to enhance Vietnamese students’ engagement and develop their interest in reading and 

studying literary works written in English. 

In order to participate in the present study, potential participants must (a) be Vietnamese 

students who have recently studied or are studying literary works in their English classes at a 

high school in British Columbia; (b) have read the consent document and agreed to sign it; and 
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(c) be willing to participate in the interview. Research participants are asked to participate in a 

face-to-face research interview. If you agree to participate, student participants will be asked 

questions concerning your difficulties in studying literary works in your English classes, and 

what instructional methodologies enhance your engagement in studying English literature. With 

your permission, the interview would be audio-recorded. Your participation would require 30 

minutes for completing the interview.  

If you choose to participate anonymously, all records or your participation would be 

confidential. Only my faculty supervisor and I will have access to the information you provide. 

Electronic data will be stored on a password-protected computer. Signed consent forms and 

paper copies of interview transcripts will be stored in a locked file cabinet in my home. Data will 

be deleted and paper records shredded at the end of the project, approximately May 30th, 2020.  

Even though there may be some participants who are researcher’s friends to take part in 

the research, there will be no harm to affecting the existing relationship between the researcher 

and participants. Your participation will be emphasized completely voluntary and not caused any 

affection on personal relationships if you refuse to take part in the research. Anybody who has 

any level of discomfort about participating after questioning the researcher will not be further 

solicited.  In addition, you may withdraw from the study at any time up to when I begin analysis 

of the data, for any reason, and without explanation. After the interview, you will be provided 

with the transcript of your interview for your review. If you would like to review and potentially 

make changes to the transcript of the interview, you may withdraw up to one week from the time 

of being provided a copy of the transcript. If you decline to review the transcript, you may 

withdraw up to one week from the date of your interview. If you choose to withdraw from the 
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study, all information you provided during the interview would be withdrawn from the study and 

destroyed.   

Facebook Messenger and Email will be the main communication method between the 

researcher and participants to discuss about the procedure, time and venue for the interview. 

However, any personal information will not be required and shared in this way. In addition, 

participants will be provided with transcripts of their interview via email, then you will send 

back your revised transcript to the researcher if you think adjustments are needed.  The 

researcher’s personal email uses the e-mail system of Vancouver Island University, a system 

whose international servers may reveal personal information shared by email through such 

agencies as CSIS and the American Department of Homeland Security. Although such intrusion 

should be protected by Canadian privacy legislation, it could in theory at least occur; however, 

the likelihood of such governmental eavesdropping is negligible since none of the content could 

possibly be construed as subversive.  

The research findings will be presented in a final report required for completion of my 

degree, and may also be used for conference publications, presentations, and publications in 

academic journals.  Next year the results of this study will be available online as part of my final 

thesis on VIUSpace—see https://viurrspace.ca/handle/10613/3277. By searching my name on 

this web page, you will be able to find this research study. 

I have read and understand the information provided above, and hereby consent to 

participate in this research under the following conditions:  

 

I consent to the interview being audio recorded. 
 

Yes                                     No               

I consent to having my personal identity disclosed in the products of 
the research.  

Yes                                     No               

I consent to being quoted in the products of the research. Yes                                     No               

https://viurrspace.ca/handle/10613/3277
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Student Name     ______________________   Student Signature    ________________________ 

   

 

I, Quy Thi Do, promise to adhere to the procedures described in this consent form.  

 

Principal Investigator’s Signature __________________________ Date _______________  

 

 

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at ###-###-#### or by email at 

XXXXXX@email.com.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

mailto:XXXXXX@email.com
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APPENDIX D: Consent form for Student’s Parents/Guardian 

GUARDIAN CONSENT FOR RESEARCH INVOLVING A MINOR 

Title of Project: Difficulties that Vietnamese Students at some Secondary Schools in British 

Columbia Face When Studying Literary Works, in terms of both Language Usage and 

Instructional Methodology 

Researcher(s): Philip V. Allingham, Ph.D. (Supervisor), and Quy T. Do (Student) 

Your permission is being sought to have your child participate in this study. Please read the 

following information carefully before you decide whether or not to give your permission. 

Purpose of the research:  The purpose of the study is to explore the difficulties that Vietnamese 

students encounter in studying literary works in their English classes at some secondary schools 

in British Columbia, and to explore helpful instructional methodologies that enhance their 

engagement in this subject. The author of present study believes that this research will both 

expose the difficulties of studying literary works among Vietnamese high school students and 

will help their teachers be more aware of these difficulties in order to improve their ways of 

teaching this subject. Moreover, the study hopes to discover those ways in which English teachers 

are able to enhance Vietnamese students’ engagement and develop their interest in studying 

literary works in their English classes. 

Research population: In order to participate in the present study, potential participants must (a) 

be Vietnamese students who have recently studied or are studying literary works in their English 

classes at a high school in British Columbia; (b) have read the consent document and agreed to 

sign it; (c) if participants are under 18 years of age, they must have consent from their 

guardian/parents to take part in the research, and (d) be willing to participate in the interview. 

Procedure to be followed:  Your child will be asked to take part in an interview. If you agree 
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to allow your child to participate, he/she will be asked questions concerning his/her difficulties 

in studying literary works in his/her English classes and what instructional methodologies 

enhance his/her engagement in learning English literature. His/her participation would require 

around 30 minutes for completing the interview.  

Discomforts/risks:  The study will not involve in any physical invasion of the body, physical 

distress, conflicts of interests, undue influence, mental/ emotional distress, loss of privacy, or loss 

of status. Anybody who has any level of discomfort about participating after questioning the 

researcher will not be further solicited. There are no foreseeable discomforts or dangers to either 

you or your child in this study.  

Incentives/benefits for participation:  There are no direct benefits to your child, but your 

child will be provided with drinks and snacks while participating. The results of this study, 

however, will increase our knowledge of the difficulties experienced by Vietnamese students in 

studying literary works, and will identify instructional methodologies which enhance 

Vietnamese students’ engagement in reading masterworks of literature written in English. 

Time duration of participation:  The interview requires your child around 30 minutes to 

complete. 

Statement of confidentiality:  All records regarding your child’s participation will be 

confidential. Only my faculty supervisor and I will have access to the information that your child 

provides. Electronic data will be stored on a password-protected computer. Signed consent forms 

and paper copies of your child’s scripts of the interview will be stored in a locked filing cabinet 

in my home. Data will be deleted and paper records shredded at the end of the project, 

approximately May 30th, 2020. 

Voluntary participation:  Your child’s participation is voluntary. If you feel your child has in 
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any way been coerced into participation, please inform the VIU Research Ethics Board. We also 

ask that you read this letter to your child (if age-appropriate) and inform your child that 

participation is voluntary. At the time of the study, your child will once again be reminded of 

this fact by the researcher. 

Termination of the participation: Your child’s participation is completely voluntary. Your 

child may withdraw from the study at any time up to when I begin analysis of the data, for any 

reason, and without explanation. If your child would like to review and potentially make changes 

to the transcript of the interview, your child may withdraw up to one week from the time of being 

provided a copy of the transcript. If your child declines to review the transcript, he/she may 

withdraw up to one week from the date of our interview. If he/she chooses to withdraw from the 

study, all information his/her provided during the interview will be withdrawn from the study 

and destroyed.   

Any concerns of personal relationship: Even though there may be some participants who are 

researcher’s friends to take part in the research, there will be no harm to affecting the existing 

relationship between the researcher and participants. Your child’s participation will be 

emphasized completely voluntary and not caused any affection on our friendship if your child 

refuses to take part in the research. Anybody who has any level of discomfort about participating 

after questioning the researcher will not be further solicited.    

Warning of Internet-based services: Facebook Messenger and Email will be the main 

communication methods between the researcher and participants to discuss the study’s 

procedures, times, and venues for the interviews. However, any personal information will not be 

required and shared in this way. In addition, participants will be provided with transcripts of their 

interview for their review after the interview via email. The researcher will be using the email 
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system of Vancouver Island University, a system whose international servers may reveal 

personal information shared by email through such agencies as CSIS and the American 

Department of Homeland Security. Although such intrusion should be protected by Canadian 

privacy legislation, the likelihood of such governmental eavesdropping is negligible since none 

of the content could possibly be construed as subversive. 

The result of the research: The research findings will be presented in a final report required 

for completion of my degree, and may also be used for conference publications, presentations, 

and publications in academic journals.  Next year, the results of this study will be available 

online as part of my final thesis on VIUSpace—see https://viurrspace.ca/handle/10613/3277. 

By searching for my name on this web page, you will be able to find this research study. 

I, the parent or guardian of                                                               , a minor              years of 

age, permit his/her participation in a program of research named above and being conducted 

by Quy T. Do (student) and Dr. Philip V. Allingham (supervisor). 

Signature of Parent or Guardian:                                                                   .                               

Date:                                                       . 

Please print your name here:                                                                       . 
 

I, Quy Thi Do, promise to adhere to the procedures described in this consent form.  

Principal Investigator’s Signature __________________________  

Date _______________  

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at ###-###-#### or by email at 

XXXXXX@email.com. 
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APPENDIX E: Script of Invitation Letter 

Difficulties that Vietnamese Students at some Secondary Schools in British Columbia Face 

When Studying Literary Works, in terms of both Language Usage and Instructional 

Methodology  

Principal Investigator 
Quy Thi Do, Student 

Master of Education 

Vancouver Island University  

XXXXXX@email.com 

   

Student Supervisor 

Philip V. Allingham, PhD 

Faculty of Education 

Vancouver Island University  

YXXXXX@rmail.com 

 

INVITATION LETTER 

Welcome to my research! 

My name is Quy Do, a student in the Master of Education in Educational Leadership 

program at VIU. 

My research, entitled: “Difficulties that Vietnamese Students at Some Secondary Schools 

in British Columbia Face When Studying Literary Works, in terms of both Language Usage and 

Instructional Methodology” aims to explore the difficulties faced by Vietnamese students at 

secondary schools in British Columbia in studying literary works in their English classes. 

Moreover, I am interested in discovering what you regard as the most helpful instructional 

methodologies used by your English teachers to enhance your engagement and motivation in 

English literature learning. I appreciate that for Vietnamese students who are non-English-

speaking secondary students learning any subject in English is difficult, especially reading 

English literature.  

My hope is that my research will help both students and teachers understand the difficulties 

that Vietnamese secondary school students experience in studying literary works, and that my 

research will help teachers become more aware of the these difficulties. My ultimate goal is 
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Vietnamese students will be more aware of their difficulties in reading literary works and will 

identify the most effective teaching methodologies to engage them in reading literary texts. My 

research may hopefully help teachers of English literature improve their methodologies in this 

subject in order to enhance Vietnamese students’ engagement and develop their interest in reading 

and studying literary works written in English. 

Therefore, if you recently have studied or are currently studying literary works in your 

English classes at a secondary school in British Columbia, please take this chance to take part in 

my research. If you agree, you will participate in a 30 minute face-to-face interview. Consent forms 

will be also sent to your guardian if you are under 18 years old before the interviews are carried 

out. All your information and identities will be strictly kept confidential once the study published.  

If you are interested in participating, please send me a message through Facebook Messenger or 

my email. I will be more than happy to address any concerns, or questions that you might have. 

Thank you very much for your cooperation and contribution to the research! 

 

The researcher, 

Quy Do 


