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Abstract 

Kindergarten is a critical period in the development of a child. The successful transition into 

kindergarten has been linked to increased success throughout a child’s academic career; 

however, one third of parents of children with special needs report dissatisfaction with the 

process of their child’s transition into kindergarten. Children with Autism Spectrum Disorder 

(ASD) in particular can face increased challenges with the transition into kindergarten due to 

social, communication, and behavioural issues. The rates of ASD have been increasing in 

Canada. Schools are not always equipped with the resources required to fully support these 

children, which often results in children with ASD being placed on reduced hours, essentially 

increasing the gap between these children and their peers. This applied project examines the role 

of parent advocacy in the kindergarten transition of children with ASD. The project explores 

strategies that parents can employ to avoid advocacy becoming adversarial and instead lead to 

respectful, collaborative relationships with their children’s educators. The research culminates in 

the creation of a brochure that details issues of special education in British Columbia, challenges 

within the kindergarten classroom, strategies to support the transition, as well as strategies that 

parents can employ when advocating for their children with ASD. The implications for this work 

seek to support parents in advocating for their children in order to ensure that children with ASD 

have the best possible transition into kindergarten and a strong start to a successful school career. 
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    Chapter 1 

   Introduction  

Background 

Over the last decades, there has been a steady increase in the diagnosis of Autism Spectrum 

Disorder (ASD) in Canada. The Public Health Agency of Canada (2018) reports that Canadian 

children are increasingly being diagnosed with ASD, and the most recent research indicates that 

one in every 66 Canadian children between five and seventeen years of age has a diagnosis of 

ASD. With this increase in diagnosis, it is imperative that schools develop plans to support the 

needs of children with ASD and engage in an exploration of how children with ASD can be 

supported as they transition from early intervention and preschool programming into kindergarten, 

and the school system in general. Additionally, it is imperative that parents and educators engage in 

best practices to work together on these plans, in a collaborative effort to support children with 

ASD and provide them with the best possible entry into their academic careers. 

It has been suggested that the transition to kindergarten actually represents a sensitive 

period (Rimm-Kauffman & Pianta, 2000; Wildenger & McIntyre, 2010), and children with ASD 

may be faced with increased vulnerability in the transition to kindergarten (Forest, Horner, Lewis-

Palmer, & Todd, 2004). Further, these children may also be more likely to “experience greater 

transition difficulties because of social and communication deficits associated with their 

disability” (Denkyirah & Agbeke, 2010, p. 266). 

For many children with ASD, kindergarten may be the introduction to attending settings 

with peers without disabilities, as well as the first time being taught by general education teachers 

(Daley, Munk, & Carlson, 2011). In addition to this being a new experience for children, it is also 

a new experience for the parents of children with ASD, as they move away from practitioners and  
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preschool teachers that they may have long term, collaborative relationships with, to new 

teachers, and a new school system. Parents of children with ASD have reported that they often felt 

supported by preschool teachers in a way that did not always translate to their experiences with 

kindergarten teachers and reported reduced communication and collaboration between the family 

and the school upon transitioning to kindergarten (Fontil & Petrakos, 2015). This has led one third 

of parents of kindergarten children with special needs to feel “dissatisfied with the services they 

received during the transition” from preschool to kindergarten (Daley et al., 2011, p. 409). 

Additionally, Stoner, Bock, Thompson, Angell, Heyl, and Crowley (2005) suggest that when 

parents perceive that educational professionals did not provide for their child’s educational needs, 

there is a reduction of trust for those educators. 

Children with ASD may have increased challenges with the transition from early 

intervention and preschool to kindergarten when compared to their typically developing peers. 

Therefore, it is imperative for parents, educators, and other professionals working with the child to 

work together to develop strong transition planning and functional strategies to support these 

children as they enter into the general education system, to support them in a successful 

kindergarten entry, and to build the foundation for a successful school career. 

Personal Context 

As an early interventionist, I work with children in their early years, and am frequently in 

a position of being the first person a parent talks to about concerns that they may be having 

regarding their child’s development. I have walked many families through the process of 

diagnosis of ASD, and continue to work with them after diagnosis, to provide support and 

guidance as they seek interventions to support their child’s ongoing development. I believe that 

relationship is key to working with these families, and strive to provide family-centered  
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interventions, that include parents as a key component of the team, taking their hopes, fears, 

short- and long-term goals, and expertise regarding their child into all aspects intervention and 

service planning. 

When children become eligible for kindergarten, early intervention services come to an end, 

and children and their families prepare for the transition to their new school environment. In many 

cases parents and families anticipate that they will be active members of their child’s school team, 

and their children will receive the supports they require for success, as they have become 

accustomed to the supports provided by early intervention services, and expect a continuation of 

these types of services from the school system. 

Parents are typically nervous and excited about the transition to kindergarten and the 

new world of opportunities and experiences that will open up for their child. In our district, the 

child development services team provides transition services, including small kindergarten 

readiness groups, and we typically host a kindergarten transition meeting in conjunction with the 

school district for parents of children that have been receiving early intervention services and 

are transitioning into kindergarten. While many families attend this meeting and are 

forthcoming with the schools about their child’s needs and diagnosis, each year, I typically have 

several families that decide not to attend or share information about their child’s needs or ASD 

diagnosis with the schools. Instead, opting to let their children enter kindergarten with a fresh 

slate, with the hopes that the gains they have made will translate to their new environments, and 

they will not need any educational support services. Many of these parents report wanting to 

give their children the opportunity to attend without having labels attached to them and hope the 

skills they have gained and the strategies that have been implemented through early intervention 

services will translate to the new school environment. 
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However, each fall I receive calls from both the parents who have shared their child’s  

diagnosis, and those who have opted not to, upset that their child is struggling, and school staff are 

unable to support their child. In many cases, the family has been asked to have their child attend for 

reduced hours or days. Parents are often surprised and upset by these requests, as the child had 

been doing so well in preschool or early intervention programs; however, in many cases, “skills 

acquired by children with autism in one setting are less likely to generalize” (Forest et al. 2004, p. 

103), making the transition from preschool or early intervention to kindergarten all the more 

challenging for children on the autism spectrum. As an early interventionist, I see the potential of 

all children with ASD and strive to find strategies that allow them full, inclusive educational 

opportunities that support their ongoing education and development. However, this must go beyond 

simply supporting the child, it must also support parents in building capacity to support and 

advocate for their children, while building collaborative, positive partnerships with educators, as 

they work together to support the transition of children with ASD into kindergarten and as they 

move forward through their school careers. 

Linking to Special Education 
 

Exploring the transition of children with ASD into the kindergarten and the school system is 

an important area of study in special education as ASD rates are on the rise, and the transition to 

kindergarten is a critical period that can impact a child’s ongoing relationship with the education 

system. Stoner, Bock, Thompson, Angell, Heyl, and Crowley (2005) suggest that due to increased 

rates of ASD diagnosis, litigation, and legal mandates, “the interaction between parents of children 

with ASD and education professionals is a critical issue in the field of special education” (p. 39). In 

British Columbia, parents of children with special needs report concerns, “due to cuts to  
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specialist teachers, insufficient training, too few education assistants, and a general lack of support 

for students with special needs” (Kines, 2018, p.1). Additionally, a 2007 survey of parents of 

children with  

special needs found, “children with special needs were missing anywhere from half an hour to three 

hours of school daily or being told to stay home because of staff shortages” and “a number of 

children […] were sent home because of behavioural incidents at school, and these exclusions […] 

would continue for days or weeks” (Alphonso, 2019, p. 7). These issues are deeply seated in the 

world of special education, and as we seek to provide inclusive learning environments for all 

children, it is the role of everyone working with a child with ASD, or any special needs to ensure he 

or she has the opportunity to be included and fully able to participate within the school environment. 

Research Question 
 
The focus of this research project will be: How can parents of children with ASD advocate 

successfully for their child to ensure a successful transition into kindergarten? In order to explore 

this question, further questions will include: What are the challenges for teachers when 

transitioning children with ASD into their kindergarten classrooms? What are the best practices 

and strategies that should be adhered to when transitioning children with ASD into kindergarten 

classrooms? How can parents and educators work together to support children with ASD as they 

transition into kindergarten classrooms? 

Definitions 
 
There are several definitions that are integral to this work: 

 
Advocacy: “the act of speaking and acting on behalf of another person or group of people to  

 help address their preferences, strengths, and needs (Trainor, 2010, p. 35).                                 
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Autism Spectrum Disorder (ASD): “a complex developmental condition that involves 

persistent challenges in social interaction, speech and nonverbal communication, and 

restricted/repetitive behavior. The effects of ASD and the severity of symptoms are 

different in each person” (American Psychiatric Association, 2018, p. 1). 

Early intervention services: “community-based services and supports to children between birth 

and school entry who have, or are at risk for, a developmental delay and/or disability, and 

their families…professionals delivering [early intervention] services include occupational 

therapists, physiotherapists, speech/language pathologists, and family support 

professionals” (Ministry of Children and Family Development, 2009, p. 1). 

Family: “the persons who play a significant role in a child’s life and act as his/her support 

network. It may include the child’s parents, guardians, siblings, extended family, legally 

authorized representatives, or others. Due to the diversity of family structures, it may 

include people who are not legally related to the child” (Ministry of Children and Family 

Development, 2009, p.1). 

Overview of Project 

This project will focus on strategies that can be implemented by parents to support children 

with ASD as they transition from preschool and early intervention programs into the school 

system, specifically, kindergarten classrooms. It is my intention to create a brochure for parents 

and families that will provide them with an understanding of how to prepare their children for 

kindergarten entry, strategies for working and communicating with educators, and increasing 

awareness of best practices in terms of transitioning their children to kindergarten. Additionally, 

the brochure will provide a template that highlights transition activities and timelines that will  
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assist families in creating a transition plan, along with kindergarten teachers, that will set their 

children up for a successful kindergarten entry, and potentially, ongoing school career. 
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Chapter 2 

 Literature Review  

Introduction 
 

The purpose of this literature review is to explore the existing literature regarding the 

challenges of kindergarten transitions for children with ASD, while also considering parent, family 

and educator perspectives. Additionally, this review will seek to extend the conversations, assess 

gaps in the literature and explore how knowledge in this area can be extended. 

Kindergarten entry is a sensitive period, and a successful entry into the school system has 

been shown to be predictive of long-term school and academic success (Rimm-Kaufman & Pianta 

2000; Wildenger & McIntyre, 2010). As the rate of ASD continues to rise, it becomes increasingly 

important to explore strategies that can be implemented to support children with this diagnosis as 

they transition into their school years. 

The literature review will explore the theoretical perspectives as well as current research 

through three key themes: ASD in young children, kindergarten transitions, and parent advocacy.  

Challenges Associated with Transitioning Children with ASD into Kindergarten 

Denkyriah and Agbeke (2010) explore some of the challenges that children with ASD face 

when transitioning into kindergarten and suggest that children with ASD tend to experience 

increased challenges with this transition due to social and communication challenges associated 

with ASD. The purpose of the study seeks to identify some of the strategies that preschool teachers 

in Ghana and the United States of America (USA) considered to be effective in transitioning 

preschoolers with ASD to school settings. The study was conducted using an open ended, 10 item 

survey, based on 10 themes that had been identified as areas of importance when supporting the 

transitions of children with ASD into kindergarten. The participants were female preschool teachers 

who worked with children with intellectual and developmental disabilities; 36 were from public  
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schools in the USA and 82 were from early childhood education programs in Ghana. The findings 

of this study indicated that many of the 10 identified themes, such as timing of planning and 

preparation, helping the family find resources, and collaboration with the family were identified as 

important across both countries, while the teachers in Ghana placed less importance on assistive 

technology and parent training than their US counterparts. This study highlights some of the areas 

of importance in supporting kindergarten transitions, and the open- ended questions on the survey 

allow for teachers to share their views in more detail that a more restrictive survey style might. This 

likely allows for richer detail in the findings, which can further help to identify themes around this 

work, and guide teachers and parents in some of the key areas in which they can focus when 

transitioning children with ASD to kindergarten. 

Forest, Horner, Lewis, and Todd (2004) address the problems that arise when transitioning 

children with autism from preschool to kindergarten, as children with ASD tend to be particularly 

vulnerable when transitioning to kindergarten due to social and communication deficits, as well as 

due to challenges adjusting to new environments. The research question examines the 

identification of key areas that should be addressed within a transition plan.  

The purpose of the study is clearly stated and highlights three main goals: to identify 

important elements regarding the transition process within the existing literature, develop a tool 

that can support the transition process for families, schools and other agencies, and conduct a field 

test of this tool. The study consisted of face to face interviews with parents, preschool teachers, 

and kindergarten teachers of three children with ASD who had transitioned into kindergarten 

within the prior 12 months. The research findings indicated high levels of perceived importance in 

the 25 transition elements highlighted in the study, and there was a high level of agreement 

between teachers and parents on over half of the items. Some of the key elements agreed on as  
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important by parents and teachers include readiness skills being identified and developed into 

specific educational goals, a formalized transition plan, including timelines and roles and 

responsibilities for each team member identified, as well as the importance of related services for 

the child being coordinated. This research provides useful information and a tool that can support 

those working with children as they transition to kindergarten and can provide guidance in the 

creation of child specific transition planning. However, it should be noted that this study was 

conducted with participants in relation to three children, and further research in the area should be 

completed before generalizations can be made. 

Quintero and McIntyre (2011) explore some of the unique challenges of transitioning 

children with ASD and other developmental disorders from preschool to kindergarten. The purpose 

of the study is to investigate the concerns of teachers regarding kindergarten transition, as well as 

the practice of teachers and parents as they prepare to support children in the transition process. 

Their research question addresses the teacher and family experiences as they relate to transition 

preparation and practices for children with ASD and other developmental delays. The method 

consisted of open-ended questionnaires, provided to parents and teachers, collected over two time 

periods: May/June of the child’s final year of preschool and September/October of the child’s 

kindergarten year. The May/June data collection included teachers and parents, while the 

September/October data collection only included the parents, who were provided with the same 

questionnaire for a second time. The participant group consisted of the parents and teachers of 95 

children with ASD or other developmental disabilities initially; however, the participant group 

declined to 45 participants who completed and returned the September/October questionnaire. 

The included children were 70% male and the average age was 58 months at the time of the 

May/June data collection. The findings of this study indicate that teachers are more likely to report  
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higher levels and numbers of concerns than parents regarding the transition of children with ASD 

into kindergarten classrooms. Some of the areas of concerns for teachers included increased 

communication with parents, additional team meetings, and classroom visits prior to the start of 

the school year, and the most commonly reported barrier to these concerns was reported to be lack 

of time (Quintero & McIntyre, 2011). The findings around the parent responses tended to remain 

constant across the two data collection periods. Additionally, parents reported that they felt 

preschool teachers engaged in greater transition preparation than did the kindergarten teachers, and 

parents reported they wished for greater partnerships with kindergarten teachers and schools 

during the transition process. This study provides increased insight into the process of transition of 

children with ASD and other developmental disabilities to kindergarten, and further highlights 

some of the challenges identified by teachers and parents; however, this is a preliminary study, and 

more research is required to add to the body of work in this field and to further consolidate the 

findings. 

Kindergarten 
 

For many children, kindergarten is their first experience with a formal school setting, and 

commonly, the primary goal of kindergarten is to introduce children to an academic environment 

and prepare them for the remainder of their school career (Rimm-Kaufman & Pianta, 1999). 

Rimm-Kaufman and Pianta (2000) suggest, “kindergarten is a different environment than 

preschool or home. Goals, demands, and the nature of the classroom environment are different, 

as is the ecology surrounding this new environment. Kindergarten typically has quite explicit 

goals for literacy, numeracy, and socialization” (p. 493). 

Alexander and Entwhistle (1988) suggest that successful early childhood experiences  
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have been linked to positive school outcomes in later years; therefore, it is imperative that the 

transitions to kindergarten be addressed in order to ensure success for all children. However, 

although entry into kindergarten represents an important critical period in the life of all young 

children, it can be further complicated for children with ASD. Quintero and McIntyre (2010)  

suggest, “the transition into kindergarten represents an important developmental milestone for 

children and may pose unique challenges to children with disabilities” (p. 1). Cara, Atwater,  

Schwarz, and Miller (1990) suggest that kindergarten represents a new environment with 

increased expectations of students, including increased independence to complete tasks, as well 

as increased group instruction and less individualized teacher support that children may be 

accustomed to in preschool. 

Kindergarten entry represents a period of greater expectations for children, and the 

transition to a new classroom environment plays a role in the success of a child’s entry and 

ongoing academic achievement. The challenges associated with this transition can be increased for 

children with ASD, so it is imperative for parents and educators work together to prepare and 

support children in this new environment. 

Transitions 
 

Harper (2016) states, “transitions are important because children who experience 

continuity with earlier educational experiences show increased motivation, improved 

relationships with peers and adults, and higher achievement” (p. 653). Therefore, it is imperative 

that everyone involved with the child work together in a collaborative manner to engage in best 

practices to ensure the best possible transition into kindergarten to support ongoing social and 

academic success.  
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Transition planning is key in successfully supporting children with ASD as they move 

into kindergarten classrooms. The British Columbia Ministry of Education (2016) defines 

transition as, “the passage of a student from one environment to another at key points in his or 

her development from childhood to adulthood” (p. VI) while transition planning is defined as: 

The preparation, implementation and evaluation required to enable students to make 

major transitions during their lives – from home or preschool to school; from class to 

class; from school to school; from school district to school district; and from school to 

post-secondary, community, or work situations. (p. VI) 

The existing literature highlights the importance of transition planning beginning far ahead 

of school entry through regular contact with parents, home or preschool visits, transition meetings 

with preschool teachers and early interventionists, placement identification, peer preparation, and 

written transition plans being shared with parents (Pianta, Cox, Taylor, & Early, 1999; Quintero & 

McIntyre, 2010). 

Bruder and Chandler (1996) defines successful transitions as, “a series of well-planned 

steps to facilitate the movement of the child and family into a different service mode, without any 

disruption of intervention services” (Bruder, 2010, p. 345). Entering into transition preparation in 

the spring of a child’s final year of preschool has been shown to increase success; however, 

Quintero and McIntyre (2010) suggest that due to teacher reports of lack of time most transition 

planning is focused and implemented in the fall of the kindergarten year, potentially creating 

disruption to the intervention services, and challenging the child’s successful entry into 

kindergarten. 

Given the importance of transition, it is imperative that parents and educators work together  
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to ensure best practices, such as the creation of strong transition plans are implemented and 

adhered to in order to best support student success. 

School Readiness 

The transition to kindergarten can be particularly challenging for children with ASD, and 

many parents and teachers may query a child’s school readiness, and their ability to meet the goals 

and demands of this new environment. Lin, Lawrence, and Gorrell (2003) explored kindergarten 

teacher perceptions of school readiness, and suggest readiness skills include: appropriate 

behaviour, managing in groups, the ability to follow directions, not being disruptive in class, being 

sensitive and aware of the feelings of others, taking turns, and self-regulation. Many of these skills 

can be challenging for children with ASD, making them particularly vulnerable during the 

transition process due to social and communication deficits, as well as due to challenges adjusting 

to new environments (Denkyriah & Agbeke, 2010; Forest et al., 2004: Quintero & McIntyre, 

2010). Children with ASD are also at risk of developing and demonstrating disruptive and/or 

repetitive behaviours which may be increased by new stresses and demands of school entry. 

Together, these challenges may negatively impact both their kindergarten entry as well as their 

ability to form and engage in a positive peer and student- teacher relationships (Eisenhower, 

Blacher, & Hurst-Bush, 2015). Additionally, “while children with ASD show basic academic 

school readiness, they do not appear to be ready in the area of social skills and daily living skills” 

(Marsh, Spagnol, Grove, & Eapen, 2017, p. 6). Children with ASD tend to have a high level of 

school readiness in relation to basic academic concepts, including colour and letter recognition; 

however, social and self-awareness concepts prove to be challenges (Klubnik, Murphy, Campbell, 

Reed, & Warner-Metzger, 2014). School readiness can also be somewhat challenging to gauge, as 

children with ASD can demonstrate challenges transferring skillsets across environments. Forest  
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et al. (2004) suggest, “[s]kills acquired by children with autism in one setting are less likely to 

generalize (p. 103). Therefore, “care will be needed to ensure that hard-won preschool gains are 

not lost” (p. 106). 

Children with ASD may demonstrate school readiness in terms of the academic skills 

required for kindergarten entry; however, social, communication, behavioural, and other 

challenges may impede successful transitions into kindergarten. 

Teachers 
 

Teachers play a key role in successful kindergarten transitions for children with ASD. 

While several existing studies provide strategies to support teachers in the transition of children 

with ASD into kindergarten (Denkyirah & Agbeke, 2010; Pianta, Cox, Taylor & Early, 1999:  

Quintero & McIntyre, 2010), it continues to be an area of challenges, and the strategies are not 

always employed. 

Quintero and McIntyre (2010) suggest, “although teachers perceive students with 

disabilities to have more kindergarten entry problems than children with typical development, 

kindergarten teacher implementation of transitions practices to support students with disabilities 

may not reflect best practices” (p. 412). Pianta et al. (1999) suggest that best practices include 

engaging with the families of children with ASD before school starts: however, in their study, 

95% of teacher respondents did not connect with families until school had begun. Pianta et al. 

(1999) found that, 

The practices teachers endorse most frequently do not reflect an emphasis either on 

establishing connections before school starts, among home, school, child care, and other 

contexts that support continuity in the child’s experience or on promoting positive 

supportive relationships among the persons involved in the child’s care and education (p. 

82). 
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In response, teachers suggest several barriers to these strategies, including class lists not being 

generated early enough in the year prior to a child’s school entry, summer work not being 

supported by their districts, and school districts not having transition plans available to them 

(Pianta et al., 1999). 

Although teachers should play a key role in the transition planning and implementation 

process, many report that for a variety of reasons, they do not always engage in the suggested best 

practices to do so. For teachers to engage in these processes, it is imperative that they are supported 

by their districts, principals, and the parents of the children who will require additional supports as 

they transition into the kindergarten classroom. 

Parents 
 

Parents play an integral role in the lives of their children, and possibly more so when their 

children have a disability. Early intervention services engage in a family centered model, in which 

parents are an integral part of their child’s support team; however, parents report that this model is 

not always carried through into the school years. A family-centered model suggests that parents are 

the experts on their children, and parents report a desire to be involved in their child’s school and 

academic success. However, parents frequently report feeling excluded from the process and their 

expertise is disregarded. 

Allen and Petr (1998) suggest, 

[t]he family-centered model of service delivery focuses intently on the crucial role of the 

family in the healthy development of children. The foundation of this approach is that 

positive developmental outcomes and overall family well-being are best achieved when 

the service system diligently supports the abilities of families to meet the needs of their 

children (p.4). 
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This model, with its focus on the empowerment and inclusion of parents is considered an 

effective method of service delivery across a variety of service delivery areas, including mental 

health, social work, health care and education (Allen & Petr, 1998). Dunst (2002) suggests family 

centered practices that engage the parent and recognize their expertise beyond the early years and 

are carried on through the elementary and high school years can lead to improved outcomes and 

for the child, as well as the parents and family unit. 

The British Columbia Ministry of Education (2016) states, 
 

Parents of children with special needs know a great deal about their children that can be  

helpful to school personnel in planning educational programs for them. Districts are  

therefore advised to involve parents in the planning, development and implementation of 

educational programs for their children…the input of parent [should be] respected and 

acknowledged (p.10). 

However, in relation to education, and their role in school transitions, parents frequently report 

frustration, and that their expertise regarding their own child is disregarded. In their study 

exploring the role of mothers in school transitions, Ankeny, Wilkins, and Spain (2009) suggest, 

“mothers believed that educators devalued and ignored their personal knowledge of their children, 

whereas educators promoted the belief that that professional expertise was correct” (p. 30). 

Parents have a unique perspective, level of knowledge, and understanding of their own 

children, which can support successful entry into kindergarten and ongoing school success. 

However, many parents report feeling as though their voices are not regarded as highly as those of 

professionals, and parents often feel they do not always have the opportunity to share their personal 

expertise regarding their children. Going forward, it is imperative that parents are provided with 

the skills and opportunities to share their knowledge of their children and be included as important  
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members of the child’s team, both in the transition to kindergarten and throughout their school 

career. 

Parents as Advocates 
 

Stoner et al. (2005) suggest that in order to create strong, effective educational opportunities 

for children with special needs, parental involvement is crucial; however, the relationships between 

parents of children with special needs and educators has not always been an easy one, and 

advocating for their children’s needs is not always viewed in a positive light by educational 

professionals. Burke and Hodapp (2016) suggest that when parents enter into advocacy roles on 

behalf of their children, their relationship with the school and school staff may be adversely 

impacted, the role of advocate is often viewed as adversarial. Summers, Hoffman, Marquis, 

Turnbull, Poston, and Lord Nelson (2005) suggest the partnerships between families and 

professionals in education should be, “mutually supportive interactions between families and 

professionals, focused on meeting the needs of children and families” (p. 66). However, this goal of 

positive partnership is not the reality for all families of children with special needs, and families 

who report being less satisfied with services may be led to engage in increased levels of parent 

advocacy due to poor family-school partnerships (Summers et al., 2007). 

Bacon and Causton-Theoharis (2013) suggest that it is important for educators to be aware 

that many parents of children with special needs feel they have no choice but to advocate for their 

children’s educational opportunities; however, they would much prefer a collaborative rather than 

adversarial relationship with their children’s educators, and in many cases parents report a 

“breaking point” (p. 693) that forced them to become fierce advocates for their children’s rights. 

Kim and Vail (2011) suggest although collaboration between parents and teachers is an  
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important aspect of supporting children with special needs, many teachers do not possess the 

skills or expertise to effectively include parents. While Trainor (2010) suggests, teachers are 

more open to parents advocating for their children if the teacher believes the parent shares their 

values and are supportive of the work they are doing. Therefore, it is imperative to provide 

parents with the skills and strategies to advocate for their children in a way that creates a 

cohesive, collaborative team that includes both parents and teachers, and research on parent 

advocacy has highlighted the need for increased opportunities for parents to access information 

and training around advocacy (Trainor, 2010). 

Harper (2016) suggests a number of ways that parents can advocate for their children as 

they transition to formalized school settings, such as: sharing their knowledge of their child, 

holding schools accountable to their mission statements, become aware of their, and their  

children’s rights and school policies, as well as, networking with other parents to ensure those 

rights are being met. While Hutchinson, Pyle, Villeneuve, Dods, Dalton, and Minnes (2014) 

suggest, “[k]nowing the child, knowing the child’s rights, and communication all appear to 

contribute to successful parent advocacy” (p. 360). 

The role of advocate is an important one, and in relation to special education, it is one 

many parents may feel forced into. If parents are to act as advocates for their children as they 

transition into kindergarten, it is imperative they be provided with strategies that support 

collaboration relationships rather than adversarial ones with their children’s teacher and other 

school personnel. 

Types of Parental Advocates 

Trainor (2010) explores the roles of parents as advocates within special education. This 

study examines how social and cultural capital impacts the ability of parents to advocate for their  
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children, as well as parent perceptions as their role as advocates vary across race, ethnicity, and 

disability of the children for which they are advocating. 

Trainor (2010) included 33 adults representing 36 children who received special education 

services in a midwestern USA school district.  The adults were initially placed into five focus 

groups, followed by individual interviews for each participant. The results of these focus groups 

and interviews highlighted four approaches to parent advocacy that were commonly used by 

parents of children in special education. 

The intuitive advocate. 
 

Trainor (2010) found, “intuitive advocates emphasized the importance of ‘knowing my 

child’ and of being in the best position to understand or accurately assess their children’s needs” (p. 

40). Trainor (2010) suggests that this approach tended to be engaged by parents who had limited  

access to information regarding disability or special education, and parents who engaged in this 

strategy were less likely to implement additional approaches to advocating. 

The disability expert. 

With the use of this strategy, parents incorporated their own understandings of their 

child’s disability when advocating for their children. Trainor (2010) suggests that although this 

strategy is implemented by parents across racial, ethnic, and socioeconomic backgrounds, parents 

of children with ASD, “emerged as a group who focused effort on this approach” (p. 41). In many 

cases, these parents attend workshops, conferences, and support groups, met with experts and 

were then able to share information with school staff (Trainor, 2010). Parents who engage in this 

approach tend to have connection to others who face similar challenges. Social relationships, such 

as those formed in parent support groups and other affiliations can provide parents with access to 

information and strategies they can implement while advocating for their children within special 

education. 
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The strategist. 

 
Trainor (2010) suggests that this approach tends to be engaged by those parents who, 

“combined their understanding and sense of disability and their child’s unique strengths and 

needs with their knowledge about special education” (p. 42). Parents who engage in this approach 

tend to include their understanding of policy, procedure, and parental rights to advocate. Trainor 

(2010) suggests, “many parents who used strategic approaches connected the struggle to meet the 

needs of their children with the need for change in the education system” (p.43). 

The change agent. 
 

Parents who engaged in this strategy tend to be seeking changes to the systems of special 

education. Trainor (2010) suggests that parents who engage in this approach share, “concerns about 

the level of complex knowledge and social networking required to advocate for their individual 

children, motivating them to advocate for systemic change” (p. 43). Parents who engage in this 

approach share a belief that it is, “part of their personal mission to create easier paths for other 

parents of children with disabilities to receive what they considered to be fair treatment and quality 

education services” (Trainor, 2010, p. 44). 

While Trainor (2010) provides foundational understandings of parent advocacy, further 

research exploring the role and relationship between parents, teachers and the use of capital 

resources should be explored. As special education requires a high degree of parent participation, it 

is imperative that all parents are provided with the skills and opportunities to communicate and 

collaborate on their child’s behalf, as “one does not want to promulgate a system where one 

provides a set of services or a standard of quality educational opportunities for youth with 

disabilities whose parents are effective advocates and another for those who are not” (Trainor, 

2010, p. 46). 
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Conclusion 
 
The literature suggests that the entry into kindergarten is a critical period, and a successful transition 

can be linked to ongoing school and academic successes. However, the challenges of transitioning 

into kindergarten can be intensified for children with ASD as new relationships, environments, 

changes to routine, and social and communication deficits can add to the stresses of the transition. 

Additionally, as children with ASD often have trouble generalizing their skills across environments 

and individuals, hard earned skills may regress or be lost during the process of the transition. 

The literature identifies a number of the challenges and concerns reported by both 

teachers and parents regarding transitioning children with ASD into kindergarten classrooms. 

Some of these concerns include developmental delay, such as speech and language or 

behavioural issues, the time it takes to support children with ASD, both within the classroom, 

and also due to the increased home-school communication requirements, and the lack of 

additional classroom or educational supports. 

The literature also identifies a number of strategies, beginning in the spring of the child’s  

pre-kindergarten year, that can be implemented by teachers to support the transition of children 

with ASD into the classroom; however, teachers report that many of the strategies are not 

employed, largely, due to reports of lack of time. 

If we know the best practices, and acknowledge that they are not being consistently 

implemented by the education system, it becomes imperative for the parents and families of 

children with ASD to advocate for their children in order to increase the implementation of 

strategies and ensure the best possible transition to kindergarten for their child. 

The literature suggests that within special education, relationships between families and  
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educators can become adversarial, creating a situation that is not in the best interest of the child. 

However, if parents can be provided with skills around how best to advocate for their child, there is  

an increased chance that the process of parent advocacy can be the foundation for a strong family-

professional partnership that supports working together, in collaboration to support the child’s 

transition into kindergarten, and potentially, one that could be built upon and enhance the child’s 

experiences throughout their years in the school system. 

Given my work with families of children diagnosed with ASD, and the challenges and 

frustrations I see parents struggle with as they strive to support their children in the transition 

from early intervention and preschool programs into kindergarten, it is my plan to create a tool 

that can provide them with some guidance with this important process. 

It is my intention to create a brochure that can support families and provide them with a 

practical, easy to use tool with strategies that they can implement to ensure the best possible 

transition into kindergarten for their child, and set them on the path for a successful year, and 

ongoing school career. The brochure will include practical guidelines and ideas for parents,  

including, some of the key areas of challenge for children with ASD during the transition and in the 

classroom, transition planning and strategies that parents can engage in before and during the 

transition, as well as conversations that parents should engage in with school professionals, such as 

sharing information regarding their child’s diagnosis, and information regarding strategies that have 

been successfully supporting their child. The brochure will also provide parents with an 

understanding of the rights that all children in British Columbia have to an education, as well as 

practical skills that can support parents and families in being proactive, positive advocates for their 

children. 
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Chapter 3  

Considerations for Implementation of Product 

Introduction 

 The information derived from my research will be presented as a resource guide in a brochure 

format, specifically designed for the parents of children with ASD as they prepare to support their 

children with the entry into kindergarten. The brochure is entitled, “Kindergarten Ready – Key Ideas 

for Parents of Children with Autism Spectrum Disorder.” This project is designed to be a tool for 

parents and other family members as they begin the process of supporting their children with ASD 

into kindergarten classrooms. The goal of this work is to provide parents with an understanding of the 

challenges that can be faced by children with ASD as well as the educational staff during the 

transition into kindergarten. The brochure provides strategies that families can implement prior to, 

and during the transition process that will increase the chance of a successful transition into 

kindergarten, and in turn increase the child’s chance for a positive, ongoing school experience. 

Support for the Project 

 As noted previously, the rate of ASD has been steadily rising and schools have faced a 

number of challenges in supporting children diagnosed with ASD. Schools have increasingly relied 

on strategies such as reduced attendance of individual children to alleviate the stressors created by 

increased student needs, cuts to special education programs, shortages of educational assistants, and 

limited training for those working directly with children with special needs (Kines, 2018). The 

transition into kindergarten is a critical period for all children; however, those with ASD are faced 

with increased challenges due to deficits with social and communication skills as well as behavioural 

challenges. Further, these children are at risk of difficult transition into the school as it can be 

challenging for children with ASD to generalize their skills into new environments, and being placed 

on a reduced schedule puts them at risk of falling further behind their peers in the areas they need the  
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most support in; ultimately, making the school environment a potentially uninviting and stressful 

place to be. 

 Additionally, many parents report that they want to be advocates for their children; however, 

in many cases, parents do not have the skills required to advocate successfully. Unfortunately, parent 

advocacy can often be perceived to be adversarial by educators, creating a hostile rather than 

collaborative working relationship, this not in the best interest of the children that parents and 

educators are striving to support. With the creation of this brochure and distribution to families of 

children with ASD, it is hoped that parents will gain an understanding of the challenges within the 

classroom environment, strategies they can implement to support the transition, the role and duty of 

the school system, and how to advocate effectively for their children. 

Project Justification 

 In considering how best to disseminate the knowledge I have gained through my research, I 

considered several project ideas, including professional development for teachers or informational 

sessions for the parents of children with ASD. However, I ultimately decided on a brochure for 

several reasons. Ideally, the brochure would be provided by a professional, and with that in mind, a 

family centered presentation has been included to serve as a guide for practitioners; however, the 

brochure can also be a beneficial, stand-alone resource. One of the primary reasons is that a brochure 

is a takeaway, something that parents can pick up, tuck in their bags, and take home to read at their 

convenience. This is important for several reasons: parents are busy, and do not always have the time 

to attend information sessions or even have access to childcare that would allow for them to be away 

from home, parents may each be at different levels of acceptance of what their child’s ASD diagnosis 

means to them, and in some cases, they may be at the pre-diagnosis phase, and not yet ready to enter  
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into discussions regarding what a diagnosis may mean in the long term, and not everyone wants to 

share or learn in a public domain. Furthermore, not all members of a family may be able to attend  

information sessions or hear information in the same way when they are there. Hyden, Kahn, and  

Bonuck (2013) found that parents requested and appreciated having a brochure to take home and 

share with other members of their families, as it provided some validation to the strategies that were 

being implemented. With the above considerations in mind, a brochure provides the best outlet to 

allow me to meet my goal of sharing information with a target population in an easily accessible, 

understandable way, that allows parents an families the flexibility to access it in their own time, and 

in their own way. 

Project Design 

In the development of an effective brochure to share information and educate others, there are 

several factors to consider. Seligman et al. (2007) suggest that in the creation of a written educational 

medium it is imperative, “to identify critical content and determine how it can be clearly 

communicated” (p. S70). To ensure the printed materials are accessible for all readers, a focused 

approach highlighting 2 to 3 key concepts should be implemented, while information should be 

presented in a logical, easy to follow manner is suggested (Seligman et al., 2007). Therefore, “text, 

artwork, and layout design must each be developed to emphasize the 2 to 3 key concepts chosen for 

communication” (p. S71). Seligman et al. further suggest, information should be presented using a 

font that is twelve point or higher, headers should be used to acquaint the reader to each topic 

addressed, and substantial use of white space should be allowed to facilitate the ease of reading. Wao, 

Aluoch, Wright, and Rodrriguez (2014) suggest that the key factors to the creation of an acceptable 

brochure include content, readability, and appearance. Additionally, they suggest the brochure must 

provide a visual appeal with easy to read text, avoid jargon and technical words, and instead rely on  
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simple, relatable language. Hyden, Kahn, and Bonuck (2016) found pictures to be effective in 

brochures and the feedback they received indicated a preference for “cleaner ‘magazine style’  

photographs” (p. 78) and found them to be particularly effective if the reader could relate themselves 

to the photographs.  

 With the above factors in mind, I decided to produce a brochure, which will be developed as 

an educational tool to disseminate information to the parents and families of children with ASD who 

are entering their kindergarten year. 

Brochure Development 

 The brochure was created in Microsoft Word with a focus on the key factors of content, 

readability, and appearance in mind. In order to provide optimum readability, Calibri was chosen for 

the font throughout. A font size of 22 was used for all headings, with all subheadings in a size 18 font.  

The main text is in a font size of 16 with a subset at 14. Bold and italics have been used for emphasis. 

All included photographs are stock photographs from Adobe Stock images. The product is a tri-fold 

brochure with six faces. Each face represents a unique topic, designed to work together to provide the 

reader with an overview of the challenges of transitioning children with ASD into kindergarten 

followed by supports and strategies that can be utilized to support the process. The faces each have a 

header to highlight the topic that will be addressed within that section. The topics of the six faces 

include: title page, right to an education in British Columbia, challenges within the classroom for 

children with ASD, strategies parents can employ to support the transition, strategies that parents can 

use to advocate for their child, and further information and supports. 

 Face one is the brochure title page. The intention of this face is to capture the readers’ 

attention in order to prompt them to read the brochure and take it home with them to use a reference.  
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It also features a photograph of the hand of an adult, supporting the hands of a child, who is holding a 

stone as the symbol of ASD. 

 Face two highlights a picture of British Columbia filled with the faces of children with the 

puzzle piece symbol of ASD representing some of those faces, and placed throughout the frame of the  

province, representing the fact that children with ASD are attending schools throughout the province 

of British Columbia. This face also shares a quote from the BC Ministry of Education regarding the  

rights that all children in British Columbia have to an education. The intention of this face is to 

educate parents to the fact that their children have a right to education and should have access to 

quality learning environments. 

Face three highlights some of the challenges that children with ASD have encountered in the 

transition into the school setting. The intention of this face is to allow parents to understand that the 

transition to kindergarten may be challenging for all children; however, children with ASD may face 

some increased challenges. This face provides parents with some of the key areas in which challenges 

can arise and impact successful kindergarten transitions. This allows parents to be prepared to expect  

those potential challenges, and well as asses which they might think could be relevant to their child 

and might warrant further considerations as to how to move forward. Additionally, this face allows 

parents of children with ASD to see that they are not alone with the challenges of this process, and 

also highlights the fact that other families have experienced and can relate to their concerns. 

 Face four provides the parents with concrete strategies that can be implemented to support 

their children in transitioning into kindergarten successfully. The intention of this face is to encourage 

parents to be upfront with school staff regarding with child’s diagnosis, and to engage with, and 

advocate for, appropriate processes and strategies to ensure the best possible entry into the education 

system. 
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Face five provides parents with strategies to advocate for their children in a respectful, 

effective manner as represented by the included photograph of a teacher and parent engaged in 

conversation. The intention of this face is to provide parents with strategies to help them avoid 

entering into adversarial relationships with school staff, and instead encourage parents to enter into 

collaborative partnerships with their child’s educators. 

Face six provides parents with further resources that they can turn to regarding supporting 

their child with the transition to kindergarten and ongoing school years. Additionally, this face can  

serve to connect parents with professional organizations and others who may have similar experiences 

and can provide support around the diagnosis and ongoing challenges of walking a child with ASD 

through the school system. 

Distribution 

 The brochure format lends itself to being distributed in a variety of locations where parents of 

children with ASD may naturally be able to access it. Specifically, waiting rooms of child develop 

centers, doctors’ offices, and public health units would provide optimal location as there are often 

brochure racks related to children and child development easily accessible to parents. Brochures 

could also be provided to parents at kindergarten transition information sessions held at child  

development centers as these sessions are typically well attended by the parents of children with ASD 

in the spring of the kindergarten entry year. Additionally, brochures could be provided to appropriate 

school staff, who can distribute them to families during the kindergarten registration when 

appropriate. 

Conclusion 

 The transition into kindergarten is an important milestone in the lives of all children; however, 

it can be further complicated for children with ASD. As the rates of ASD continue to rise, and schools  
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have begun to rely on reducing student attendance as a solution to this rise. In this environment, it is 

imperative that parents be provided with knowledge around some of the challenges children with 

ASD may face when entering the school system and strategies that can be implemented to support 

them. Additionally, as more and more parents are feeling that they need to act as advocates for their 

children, it is imperative that they be provided with strategies to avoid adversarial relationships with 

educators, and instead be supported in building strong, collaborative working relationships that bring  

parents and educators together to support the needs of the child and ensure that they are able to fully 

engage in the educational experience that they have a right to receive. 
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Chapter 4  

    Reflection 

Introduction 

             The kindergarten transitions of children with ASD is a topic of great importance to me, and 

an area that I have been striving to support children and parents with throughout my career. As an 

early interventionist, many of the children I work with either have a diagnosis of ASD or are on the  

path to receiving one. The process of diagnosis can be very challenging for parents and in our work, 

we strive to provide supports through a family centered practice model, which emphasizes that 

parents are the experts in relation to their children, and encourages parents to be full-fledged, active 

members of their child’s therapy team. We strive to empower parents and encourage them to be vocal 

about their own, and their child’s needs, and we do our best to provide service that accommodate 

those needs. In our programs we encourage parents to be active participants in their child’s services 

and provide opportunities for parents to make choices and be decision makers in regard to their 

child’s needs and goals. Some of these include, when and where they would like sessions to take 

place, home, one of our therapy rooms, the preschool, one of our skill based groups, such as speech 

and language or kindergarten readiness, or, in some cases even the park, if it makes sense in relation 

to a child’s goals. Parents are also active participants in service planning, and have choices about 

goals, key areas they would like therapies to focus on, and activities that will be put in place to 

support the achievement of the goals.  

         As parents move their children on to kindergarten, they are often surprised by how little choice 

they have, and report feeling that their expertise of their child is discounted by the education system 

and school staff. When schools report having challenges supporting particular children and ask them 

to attend reduced hours or for other accommodations to be made, parents are often surprised and 

upset as they had witnessed their children making gains within early intervention and preschool  
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programs. Over time, I have seen a number of reactions from parents, those who unhappily follow 

through the request, and see no recourse or point in challenging the reduced hours or other 

accommodations, those who attempt to work with the schools, but end up being frustrated by the 

system, and those who, in an attempt to advocate for their children, end up in adversarial relationships 

with their child’s teachers and school. Almost every year, I have seen parents who do not share 

information about their child’s diagnosis with the school, with the hopes that the gains their children 

have made in early intervention and preschool programming will translate to the kindergarten 

classroom, so that they will not be on the radar of the school for intervention or reduced hours. 

          One of the things I often hear in conversations between parents of children with special needs is 

advocate, advocate, advocate, but what I do not hear is what that actually means or looks like. Often, I 

fear it looks like anger from all sides. Anger on the part of the parents because their child is not 

getting what they need, and because parents do not feel that their voice regarding their child’s need is 

being heard, and anger on the part of the educators because they feel that their professionalism or 

ability to do their job is being questioned or even attacked. This has led me to wonder how the gap 

can be bridged, and how families can be supported in gaining the skills they need as they transition 

their children into kindergarten and build respectful, collaborative relationships with their child’s 

teacher and other school staff. 

         These challenges have been weighing on me for several years, and when I decided to enroll in 

the Master of Special Education Program and began thinking about a cumulative project, these 

concerns kept nagging at me, but I did not initially see them as issues of special education, and 

instead kept thinking of how I could address them through early intervention. Throughout my 

coursework, and through discussions with my instructors, I began to broaden my understanding of  
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education, as not just something that happens with in the walls of a school, but instead, as an 

expanded vision of education, that encompasses the early years, before a child even enters the  

classroom. This perspective allowed me to readdress the issue of kindergarten transitions and look for 

ways to expend my role in the process, and to support parents in building advocacy skills as they 

transition away from early intervention services and into the school system. 

Learnings 

         This work began with the research question, “how can the parents of children with ASD 

advocate successfully for their child to ensure a successful transition into kindergarten?”  Further 

questions included “what are the challenges for teachers when transitioning children with ASD into 

kindergarten classrooms?” and “how can parents and educators work together to support children 

with ASD as they transition into kindergarten classrooms?”   

         Seeking out the answers to these questions has been challenging, and at times I had to reign 

myself in, as it was easy to let the problems, and possible solutions get bigger an bigger, which in turn 

quickly became overwhelming. On a number of occasions I had to bring myself back to the questions 

and refocus myself. This process has led me to look at kindergarten transitions from both the 

perspective of the parent and the educators, in order to gain a better understanding of the importance 

of positive transition into kindergarten, and why it can be so challenging for children with ASD. 

          In order to address the question of how parents can advocate for their children, it was 

imperative that I first address the question of the challenges faced by teachers in transitioning children 

with ASD into their classrooms. Denkyriah and Agbeke (2010), Forest, Horner, Lewis, and Todd 

(2004), and Quintero and McIntyre (2010) addressed many of the challenges faced by teachers 

regarding transitioning children with ASD into their classrooms. Common themes quickly emerged, 

and it became clear that teachers were faced with challenges regarding the individual needs and  
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behaviours of children with ASD, including social, communication, and behaviour challenges. 

However, in addition to challenges of the children themselves, teachers were faced with 

administrative challenges that made adhering to best practices around transitions difficult. One of the  

most common challenges reported was lack of time, time to prepare for transitions until the fall of the 

kindergarten year, time to collaborate with parents and other professionals, and time to plan, and 

implement those plans to support children with ASD transition into their classrooms. 

         I then explored the question of how parents and teachers can work together to support children 

with ASD as they transition into kindergarten. The British Columbia Ministry of Education (2016) 

states that parents have unique expertise and knowledge about their children and should be a part of 

planning their child’s educational needs. However, Ankeny, Wilkins, and Spain (2009) found that 

parents often report feeling ignored and excluded from sharing their knowledge. This dichotomy led 

me to question how the gap could be bridged, and how parents and teachers could work together to 

create and engage in an open line of respectful communication. 

         Finally, this led me to explore the ways in which parents advocate for their children, and the 

skills required to do this successfully. Summers et al. (2013) and Kim and Vail (2011) suggest that 

while parents would prefer to engage in collaborative relationships with educators, they do not 

necessarily have the skills to do so, and instead end up in adversarial relationships. Harper (2016) and 

Hutchinson et al. (2014) suggest that in order to advocate for their children successfully, parents must 

make themselves aware of their rights regarding their child’s education, collaborate and share their 

knowledge of their children with the school, and additionally, develop a supportive network with 

other parents. While Trainor (2010) suggests four key types of parent advocates within special 

education, and highlights strategies that can be implemented for successful parent advocacy. This led 

me to wanting to find a way to support parents by providing strategies and helping them to develop  

 

 



KINDERGARTEN TRANSITIONS                                                                                35 
 

 
 

 

the skills required to advocate successfully for their children. 

         Together, the answers to these questions led me to how best to disseminate the knowledge I 

had learned, in a way that would be useful and meaningful to parents. The development of a 

brochure seemed to be an effective medium, as brochures allow for a large amount of information  

to be presented in a compact space, they are easy to access and can easily be taken home to read in 

privacy or shared with other family members. Brochures are also easily distributed and can be 

made available at locations where the parents of children with ASD may commonly attend. Once I 

decided to create a brochure, the project became clearer, and it became easier to delve into key 

areas of focus. 

        Although the issue of supporting children and parents with the transition into kindergarten is 

one that I have been focused on for several years, seeking the answers to my research questions 

has been a significant learning curve. I am excited to take this new knowledge forward with me 

into my everyday practice, and support parents and their children as they prepare to enter into their 

kindergarten classrooms. 

Limitations of This Study 

This work has been focused on the challenges faced by children with ASD as they transition 

into kindergarten, and the ways that parents can advocate for them; however, while some of the 

challenges for teachers has been addressed, the focus has been on what parents can do to advocate 

for their children. Going forward, it will be important to address the challenges noted by educators 

and explore solutions more directly. Throughout my reading, the challenge of not enough time was 

a common and consistent thread. Educational professionals, at all levels must advocate for time so 

that teachers can, and must, be expected to engage in evidence based best practices around  
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transitioning children with special needs into kindergarten classrooms to ensure the best possible 

start to their kindergarten experience and ongoing academic career. 
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                                                                    Appendix A 

Brochure Presentation 

The intention of this brochure is to provide the parents of children with ASD with a tool 

that will support and guide them through the transition process. Additionally, it provides best 

practice strategies that parents can engage in to support their children and ensure that the 

transition process is as smooth as possible. Although this brochure is designed to be a stand-

alone document that parents can access at a variety of public locations, it will be best utilized 

when delivered by professionals, such as early interventionists, physicians, or school staff. The 

following presentation provides a guide for those practitioners when they provide parents with 

the brochure. 

Your Child’s Right to an Education 

All children in British Columbia have the right to an education. The BC Ministry of 

Education details their policies in a document entitled Special Education Services: A Manual of 

Policies, Procedures, and Guidelines (2016). This document states, “all students should have 

equitable access to learning, opportunities for achievement, and the pursuit of excellence in all 

aspects of their educational programs.” (p.1). This is a reminder that school is for all children, 

including those with ASD, so there is a place for your child. In addition to highlighting the right 

that all children have to access an education, it also includes other information that may be 

helpful to explore, including the roles and responsibilities of schools, parents, and students, as 

well as detailed information on individual education planning, and service considerations for 

children with special needs. In addition to this provincial document, each district has policies 

around inclusion. It is important that you familiarize yourself with these policies as your child 

moves into the school system. 
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New Environments are Challenging for Everyone 

As you think about the transition into kindergarten, you may have many concerns about 

how your child will manage in their new environment, but remember, new environments are 

challenging for everyone, and there is a good chance that many, or even all, of the children, and 

their parents, are also nervous about the transition. You are not alone! Get to know the other 

parents and students, these relationships may help ease the transition for everyone. 

Although all students may have some challenges with the transition, it is important to 

remember that your child may have some extra challenges related to ASD, as skills learned in 

one setting may not translate as easily to another setting for your child. You may notice a 

temporary regression in some developmental areas as they move into and adjust to their new 

classroom. Some of these challenges may include increased challenging behaviours, new or 

increased challenges with communication or social skills, or a decrease in their level of 

independence or self-care skills. These changes are to be expected, and your child may need a 

little more time that others to consolidate these skills in their new environment. 

Creating a Transition Plan 

Having a strong transition plan is key as your child moves towards kindergarten. Many 

parents reporting wanting their child to have a fresh start in kindergarten, and as they are doing 

well in preschool programming, parents decide not to share information about their child’s 

diagnosis. This is not the best idea. It is important that the teachers and other school staff know 

what is going on for your child and can make plans as to how best to support them. Be sure to 

tell the school staff about your child’s diagnosis. Bring together your child’s team. Their 

preschool teachers and early interventionist can be a great source of information for their new 
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teachers, and this can help to ensure that strategies that have been successful for your child can 

be implemented in their new classrooms too.  

Ask the teacher to share the classroom routines and schedule. Try to implement some of 

the goals, expectations and routines of the kindergarten classroom into your regular schedule at 

home before kindergarten starts. This will help your child to slowly integrate new routines and 

expectations  

so that they are not facing so many changes all at once. This may include tasks such as having 

your child to take off outdoor shoes and change into indoor shoes when at home or adjusting 

snack times, serving snack in the containers your child will be taking to school, and having them 

take them out, open them, and tidy them up independently (or with increased independence). 

These adaptations can support your child in acquiring the skills they will need for kindergarten 

and give them a chance to work towards consolidating these skills before their entry into a new 

environment.  

Finally, get to know the school environment. Attend any open house or pre-kindergarten 

information sessions. Take your child to meet the teacher, principal, and other school staff. Help 

your child familiarize themselves with the environment by requesting a tour of the school to see 

their classroom, the gym, library, and other common spaces. Over the summer, use the school 

playground, and provide your child with opportunities to become familiar with the school 

grounds. 

Advocating for Your Child 

As your child moves to their new kindergarten environment it is imperative to remember 

that you are the expert when it comes to your child. Share your knowledge! You are an important 

member of your child’s team and your voice matters. Be sure to participate in your child’s  
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Individual Education Plan meetings. Let school staff know strategies that work for your child, as 

well as those that have been tried and have not been successful in the past. Your expertise will 

provide educators with key information that can support the transition process. 

Engage in positive, constructive conversations with your child’s teachers and school 

team. Research shows that teachers report that they feel better able to support children with 

special needs when they perceive the child’s parents share their values and think that they are 

doing a good job. When talking with educators, keep the discussion positive and try to keep the 

focus on your child and their needs – try to avoid blame and instead focus on solutions. Take a 

collaborative approach and find ways that you, your family, and the educators can work together, 

as a team to support your child.  

Finally, don’t be afraid to praise your child’s teacher when you see them trying to support your 

child. Focus on the strengths of all parties, teachers and children included. By advocating for 

your child in a positive, constructive manner, you will be helping to set them on the path to a 

positive kindergarten transition and ongoing school experience. 

Resources in British Columbia 

Don’t be afraid to reach out. There are many supports for children with ASD and their 

families within British Columbia, and these supports may be able to assist you and your child 

with the transition into kindergarten. If your child has a diagnosis of ASD, he or she likely has a 

social worker from the Child and Youth with Special Needs Program within the Ministry of 

Children and Family Development. Engage your social worker, they can be an excellent resource 

and are commonly familiar with other local resources that may be beneficial for you and your 

child. Additionally, take the time to connect with other parents whose children have similar  
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needs; other parents can provide a wealth of knowledge, experience and support. Finally, there 

are a number of online communities within the province, and many of these can provide support 

networks, lending libraries, and support with transition planning. 

Conclusion  

The transition into kindergarten is an exciting milestone for both you and your child. 

Although the shift to this new environment may seem daunting, there are many strategies that 

can be implemented to support both you and your child with the process. As you move forward, 

remember to expect some initial changes or regressions in your child, plan for the transition and 

support your child in getting to know their new environment, advocate in a positive manner that 

keeps the focus on your child, and reach out to the community resources for support. The 

transition into kindergarten will open up a whole world of opportunities for your child, and your 

knowledge and support with help set them on the path to a successful start to their school 

experience.  



	 	 	 	 	 	

Your	Child’s	Right	to	
an	Education	

	
	

	
	
	

	
“All	students	should	have	
equitable	access	to	learning,	
opportunities	for	achievement,	
and	the	pursuit	of	excellence	in	
all	aspects	of	their	educational	
programs.”		

- BC	Ministry	of	Education	
	
	

Resources	in	BC	
	

1. Ministry	of	Child	and	
Families	Child	and	Youth	
Special	Needs		(CYSN)	Social	
Workers	

• Can	connect	you	to	local	
community	resources	

	
2. Local	CYSN	programs		
• Skill	building	and	social	

opportunities	for	children	with	
ASD		

• Support	groups	for	families	
	
3. Autism	Society	of	BC		
• Online	information	and	

resources		
• Education	for	parents	
• Transition	planning	supports		

	

	
	

Kindergarten	Ready!	
	

Key	Ideas	for	Parents	
of	Children	with	
Autism	Spectrum	

Disorder	
	
	
	
	
	
	
	

	
	
Preparing	for	successful	

entry	into	the	kindergarten	
classroom	



	

New	environments	
are	challenging	for	

everyone!	
	
Children	with	ASD	are	more	
vulnerable	to	facing	challenges	
with	applying	their	skills	in	a	
new	environment.		
	
	
	
	
	
	
	
	
	
	
	
Some	of	the	following	
symptoms	may	be	intensified	
upon	starting	kindergarten:		
	
• Behavioural	challenges		
• Communication	challenges	
• Social	challenges	
• Self	care	and	independence	

Creating	a	Transition	
Plan	

	

Before	your	child	starts	
kindergarten,	consider:		
	

• Sharing	your	child’s	diagnosis		

• Bring	together	your	team	
o Pre-school	teachers	
o Early	interventionists	
o Therapists		
o New	school	staff		

• Sharing	current	and	
successful	strategies	

• Learning	kindergarten	goals	
and	expectations		
	

• Learning	the	daily	schedule	
and	implementing	at	home	

	
• Familiarizing	yourself	and	

your	child	with	the	
environment		
o Attend	classroom	visits	
o Use	the	playground	
o Tour	the	school	and	meet	

key	personnel	
	

	

Advocating	for	your	
child	

	

1. Share	your	knowledge!	You	
are	a	vital	member	of	your	
child’s	team		

2. Hold	your	school	accountable	
to	their	mission	statements	

3. Be	aware	of	your	child’s	rights	
and	school	policies		
	

					 	
	

Tips	and	tricks	for	constructive	
conversations:		
• Focus	on	your	child		
• Take	a	collaborative	approach		
• Use	positive	communication	
• Recognize	the	strengths	of	all	

parties		
	
Teachers	report	feeling	better	able	to	

support	children	if	they	perceive	
parents	believe	they	are	doing	a	good	

job	
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