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Abstract 

The Ministry of Education recently introduced Core Competencies into the British Columbia K-

12 curriculum which explore the social and emotional aspects of learners. The goal is to create 

students to be future-ready by having them take more ownership of their learning with self-

reflecting on their skills and abilities. Teachers now need to implement strategies to incorporate 

the Core Competencies along with learning standards that are a part of curricular competencies. 

This paper addresses these requirements by exploring the Critical Challenge Question (CCQ) 

“How can educators foster deeper thinking and self-reporting using the BC Core Competencies 

for students in a blended learning environment.” A major project was developed to support 

teachers at Abbotsford Virtual School (AVS) to incorporate these Core Competencies within 

their current practices. A Professional Teacher Learning Space was created to support teachers in 

the implementation of the Core Competencies. This online resource shares information on what 

the Core Competencies are and how they can be connected to the learning standards of each 

course using terms and prompt phrases for both the student and the teacher. The learning space 

also provides information on how students can reflect and self-report on these competencies 

which is required by the Ministry. The method of student self-reporting is explained in detail 

with regards as to how students provide their evidence and how teachers can support them with 

feedback and encouragement. Suggestions from the AVS staff regarding the Professional 

Teacher Learning Space is included and a survey validated that this learning space is valuable in 

assisting the teachers in implementing the Core Competencies.  

Keywords: B.C. Ministry of Education, Core Competencies, Blended Learning, 

Professional Learning Communities, self-reporting 

Major Project url: https://s3.abbyvirtual.com/login/index.php 

https://s3.abbyvirtual.com/login/index.php
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Chapter 1 – Introduction 

Purpose of the Project 

Education and the process of learning is continually dynamic, particularly in a world with 

evolving technology where individuals interact in new ways around the world and access 

information much quicker and more efficiently than in previous years. As educators, we need to 

embrace these changes and formulate new ways to engage learning within and beyond the 

classrooms in this evolving landscape. The British Columbia Ministry of Education has 

introduced Core Competencies based on the skills and abilities required for the demanding world 

that our students are entering its new curriculum. According to the British Columbia Ministry of 

Education (2019b), the goal of modernizing the education system is to prepare students to be 

future-ready. Teachers are given more flexibility and time to investigate and explore topics that 

enhance student engagement and in turn give students the ability to further develop their 

knowledge and skills through deeper thinking and self-reflection so that they succeed in today’s 

world. The focus of Competency-based education has been one where students master 

measurable learning content, transforming the educational system from time-based to learning-

based (Competency Works, 2012).   

The BC Ministry of Education has introduced and implemented Core Competencies into 

their educational plan as part of BC's new curriculum (British Columbia Ministry of Education, 

2019a). This has precipitated a shift from teacher-centered learning to student-centered learning, 

creating more opportunities for students to engage in areas of interest as well to take ownership 

of their own learning. By adapting the Core Competencies into the curriculum, students begin to 

learn how they learn and prepare themselves to be more future-ready with skills and abilities 

through goal setting and personal achievements. This change in student learning has been an 
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adjustment for teachers to incorporate the Core Competencies and assist students in self-

reporting at the end of the year. As Abbotsford Virtual School (AVS) has shifted from an online 

model to a blended learning model, there is an opportunity for teachers to provide more verbal 

and interactive feedback to assist students to learn the language around the Core Competencies. 

For example, in an online course, student-teacher interaction is limited to digital environments 

mediated through a computer, tablet or smartphone.  While online courses may include some 

face-to-face interaction, blended learning fosters the development of an environment that allows 

teachers to offer feedback both in the digital and face-to-face with hands on activities where the 

teacher is viewing their learning process directly. 

Being at AVS for the past 10 years, I have seen the school evolve from being mainly an 

online school to include a variety of blended learning and online options for students. AVS in 

recent years has transformed into a school that offers face-to-face instruction alongside online 

instruction. With the addition of the Core Competencies and the changes in the Curricular 

Competencies, there has been a shift in the education system which requires a need for change 

within the traditional classroom. The Curricular Competencies address the learning standards 

within a course and the Core Competencies are developed across the curriculum that include the 

intellectual, personal, social, and emotional learning aspects. With AVS now providing students 

with the option of participating in a blended learning environment, teachers have the opportunity 

to expand and enrich student learning within a face to face environment while incorporating the 

Core Competencies into their classroom instructional activities. For example, a teacher can 

assess a student who is directly working on an in-class activity in a blended learning 

environment and they can provide immediate feedback as they progress. In an online 

environment, this may be challenging as it would require the student to provide the teacher with 
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multiple videos as they complete the activity. This may cause delays with instructional feedback 

and, in turn, increase the workload for the teacher and student.  

My goal in this project was to assist teachers and students in the Fusion Program to help 

foster and support student self-assessment on the new BC Core Competencies in a blended 

learning environment. The Fusion Program was first started in 2017 at AVS as a blended 

learning strategy. The school implemented on site classes for students for specific subject areas 

to complement their online learning. The program included grades 6-8 for the first year and then 

in September 2018 grades 9/10 were added followed by grades 11/12 in September 2019. By 

creating a Professional Teacher Learning Space within Moodle (Moodle is the school’s Learning 

Management System that all teachers have access to), AVS teachers would have access to 

resources and could communicate and share ideas about how to incorporate the Core 

Competencies into the classroom. Moodle is a Learning Management System (LMS) designed to 

create personalized learning environments (Moodle, 2018) and the LMS used at AVS for student 

online courses which is why it was chosen as the professional learning space for this project as 

teachers are familiar with its navigation and use. This provides teachers with a common learning 

space to understand the focus and goal of the Core Competencies at AVS. Through collaboration 

and engagement in the Moodle professional learning space teachers at AVS have the assistance 

available to implement these competencies. 

This professional learning space is designed to provide a direct connection to the 

Curricular Competencies with examples of how teachers can implement them together. There 

were a total of six Core Competencies that teachers would focus on, this was to limit the 

workload for teachers so that they were not overwhelmed with the changes made to the 

Curricular Competencies. This was intended to provide them with a chance to understand what 
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the Core Competencies are, how to incorporate them into their current teaching practices and 

how to foster student engagement.  

An additional platform was utilized for students to collect and upload evidence and self-

reflect on their progress on the six Core Competencies at AVS. The platform used for this was 

MyBlueprint (a platform for students to create personalized portfolios - see 

https://myblueprint.ca/). After discussion among colleagues, MyBlueprint was chosen as the best 

fit for AVS as all the students, teachers and parents have access to view the evidence and self-

report at the end of the year. Initially students complete a pre-assessment as this sets a baseline of 

where the student is to begin with so measures can be taken to grow as they progress through the 

course. Students then understand the expectations and have a focus as they complete tasks and 

activities throughout the course. Pre-assessments also provide teachers with information about a 

student’s abilities and in turn they can personalize their learning to further enhance and allow 

more opportunity for student growth. According to Guskey, T. R. (2010, October) pre-

assessment allows teachers to ensure that the conditions for a student's success are in place prior 

to instruction. 

Justification for this Project 

To understand the intent of this project it is best to understand the evolution of AVS. 

Since opening in 1930 as Abbotsford Sumas Consolidated High School, AVS has been at the 

forefront of educational innovation focusing on flexible learning and multi-paced approaches 

that were inclusive of synchronous and asynchronous learning. In the early years of AVS, the 

focus was on distributed learning with most courses being online. AVS offered new and 

innovative courses such as Information Technology and Game Design and was one of the top 

Distributed Learning (DL) schools in the province. However, with Ministry funding and policy 

https://myblueprint.ca/
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changes, as well as competition among the other 69 DL schools in the province, growth began to 

plateau. AVS had to consider changes in enrollment within the school and revisit the needs of its 

clients. With most students residing within a one-hour drive of the school, based on community 

feedback and staff discussion, it was clear the school needed to move towards blended learning. 

For the purpose of this paper blended learning is defined as providing students with options of 

face-to-face learning combined with online learning that is controlled by the student anywhere, 

anytime and at any pace. The restructure occurred as AVS needed to consider the demands of the 

diverse student population, due to the Ministry of Education introducing a new curriculum that 

focused on personalized learning and Core Competencies.  

To address this need to change and innovate to better meet learner needs, the Fusion 

Program at AVS was introduced in September 2017 for grades 6-8 and 2018 for grades 9-10 and 

2019 grades 11-12. Due to the interest of students and parents, it expanded by adding in the 

additional grade levels but also by increasing the number of classes offered within each of the 

grades. The program is both online and onsite. It consists of teacher-led instruction and activities 

and allows for student flexibility in their learning. With the increase in student enrollment in the 

Fusion Program, AVS teachers have recognized that parents are wanting to have their children to 

be immersed and engaged in an education that is meaningful and applicable to their needs. 

Teachers have therefore had to shift from mainly an online environment to a blended learning 

environment that includes both an online and face-to-face component. The AVS Fusion Program 

requires students to physically attend the school twice a week for specific courses while having 

online access to other courses or additional content required with their face-to-face classes. 

Throughout the duration of their course, teachers are available through appointment outside of 

the two days a week on-site, as well as online to assist students with their questions about their 
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courses. The responsibility of learning is shared by the teacher and the student as the goal of the 

new BC Education Plan is to have students take more ownership of learning (British Columbia 

Ministry of Education, 2019b). This shift from teacher-led to student-led instruction is not 

without its challenges. 

Challenges to be Addressed 

 With the recent changes in the BC Education Plan teachers are having to adjust their 

ways of assessing and reporting on student learning. The Ministry is shifting from a summative 

grading approach, where a scale value or letter grade is assigned at the end of the course to 

represent a student’s understanding of content, to one where feedback is given on a student’s 

understanding of content but also an understanding of the student’s skills and abilities. Through 

ongoing teacher feedback, students and teachers gain an understanding of the areas of growth 

and improvement that have been made by students and in turn, teachers can personalize the 

student’s learning. Teachers have also begun to include student self-assessment and peer 

assessment to further enhance student learning and student self-awareness. This is the basis of 

the Core Competencies, to have students recognize their strengths and weakness to make them 

better learners and understand how they learn best. The changes in curriculum are the reason 

AVS has shifted to include a blended learning program known as the Fusion Program. In an 

online environment it is challenging to provide the hands-on immediate feedback to students as 

they are not face-to-face with a teacher, so viewing a student’s real-time progress is not possible. 

With the addition of face-to-face in the blended learning program the teachers at AVS have the 

opportunity see a student’s progress in the classroom and can provide immediate thoughts or 

input to encourage deeper thinking and engagement on the tasks at hand. The Fusion Program 
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also provides students with an opportunity to engage directly with other students and support 

their peers through collaboration in turn supporting each other’s growth.  

Some of the anticipated challenges to overcome for teachers in the Fusion Program to 

implement the new curriculum include teacher understanding how to incorporate the Core 

Competencies within their courses and then apply or attach them to their pre-existing activities. 

It may also be challenging for teachers to address all the competencies as they move through 

their courses. The key idea is to have teachers start with a small number of the Core 

Competencies and then add them as they progress through the course in order to avoid too much 

too soon and to have this become overwhelming to both the teacher and the student. However, 

already having the framework completed for teachers and available in a common space will take 

away some of the added work in doing this themselves. It is hoped that teachers will have an 

opportunity to discuss, collaborate and determine that the Core Competencies are being 

addressed and that each student is self-reflecting on them through this approach. 

Once I began looking into how our school has been addressing the Core Competencies, it 

was apparent there was not much being done at all. Generally, a form was done at the end of the 

course asking students to reflect on their learning in relation to the Core Competencies. I then 

recognized AVS teachers required a better understanding of the Core Competencies in order to 

assist students in self-assessing and reporting of these competencies. By setting up a common 

space early in the year, students and parents could have a clear understanding of what the Core 

Competencies are and how they are incorporated into courses as well as how teachers were 

supporting and encouraging students to take more ownership of their learning. It is hoped 

through this that students gain a better understanding about themselves as learners and take 

responsibility for their learning moving forward.  
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Through the development of various activities, teachers assist students in reflecting on 

their learning and growth with the Core Competencies. By connecting the competencies to class 

tasks and activities students are guided in their self-reflections of their personal growth and 

improvement. With the development of a Professional Teacher Learning Space, my goal is to 

assist teachers in implementing the Core Competencies and to foster student self-awareness of 

these competencies. Students will be able to collect and provide evidence of their growth around 

the Core Competencies along with their self-reflections using one unique platform for the school. 

This, then could serve as the self-report which will be included in the summative report at the 

end of the school year. Teachers will be able to monitor student progress and provide feedback 

based on students' work and parents will be able to see their child's progress and the 

competencies that are required as they move through the year. If successful, this model could be 

used for all grades within the school and adjusted to reflect the new curriculum as it changes. 

This project is an integral part of the Fusion Program at AVS where teachers, students, and 

parents can identify and become familiar with the Core Competencies throughout their entire 

duration of the school year. 

Project Timeline 

Table 1 

Project Timeline 

July 15, 2019 MEdL 680 begins 

Chapter 1 under development 

August 22, 2019 Major Project website v. 1 begins 

 

August 31, 2019 Chapter 1 Rough Draft completed 

Major Project website v.1 ongoing 
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Chapter 3 under development 

 

September 14, 2019 MEdL 690 begins 

 

October 30, 2019 Ch. 3 completed 

 

November 3, 2019 Google Form for Feedback completed 

Call for Reviewer Field Testing – invitations 

sent 

 

November 15, 2019 Reviewer Field Testing -- collating begins 

(Chapter 4) 

Major Project website v. 2 revisions start 

 

December 12, 2019 Chapter 4 completed 

Chapter 5 under development 

Major Project website v. 2 build complete 

 

January 4, 2020 Chapter 1 & 5 completed 

Chapter 2 under development 

 

February 11, 2020 Chapter 2 completed 

 

March 10, 2020 Completed paper sent to Supervisor for final 

review and Dean’s sign-off 

 

June, 2020 

 

Convocation 
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Definition of Terms 

 Included below are common terms that were referred to in the project and subsequent 

chapters of this paper. The listing serves as an overview for terms that are not defined in greater 

depth elsewhere. 

Table 2 

Definition of Terms 

TERM DEFINITION 

 

SOURCE 

Asynchronous Learning Forms of education, instruction, 

and learning that do not occur in 

the same place or at the same 

time 

https://www.edglossary.org/asy

nchronous-learning/ 

Blended Learning an approach to education that 

combines online educational 

materials and opportunities for 

interaction online with 

traditional place-based 

classroom methods. It requires 

the physical presence of both 

teacher and student, with some 

elements of student control over 

time, place, path, or pace. 

https://en.wikipedia.org/wiki/Bl

ended_learning 

Blended Learning 

Environment 

A combination of classroom 

learning with online learning, in 

which students can, in part, 

control the time, pace, and place 

of their learning 

https://www.igi-

global.com/chapter/designing-

caring-and-inclusive-online-

classroom-environments-for-

non-traditional-learners/225571 

Core Competencies Sets of intellectual, personal, and 

social and emotional 

proficiencies that all students 

need to develop in order to 

engage in deeper learning 

https://curriculum.gov.bc.ca/co

mpetencies 

Curricular Competencies The skills, strategies, and 

processes that students develop 

over time. They reflect the “Do” 

in the Know-Do-Understand 

model of learning. While 

Curricular Competencies are 

more subject-specific 

https://curriculum.gov.bc.ca/cur

riculum/overview 

https://www.edglossary.org/asynchronous-learning/
https://www.edglossary.org/asynchronous-learning/
https://en.wikipedia.org/wiki/Blended_learning
https://en.wikipedia.org/wiki/Blended_learning
https://www.igi-global.com/chapter/designing-caring-and-inclusive-online-classroom-environments-for-non-traditional-learners/225571
https://www.igi-global.com/chapter/designing-caring-and-inclusive-online-classroom-environments-for-non-traditional-learners/225571
https://www.igi-global.com/chapter/designing-caring-and-inclusive-online-classroom-environments-for-non-traditional-learners/225571
https://www.igi-global.com/chapter/designing-caring-and-inclusive-online-classroom-environments-for-non-traditional-learners/225571
https://www.igi-global.com/chapter/designing-caring-and-inclusive-online-classroom-environments-for-non-traditional-learners/225571
https://curriculum.gov.bc.ca/competencies
https://curriculum.gov.bc.ca/competencies
https://curriculum.gov.bc.ca/curriculum/overview
https://curriculum.gov.bc.ca/curriculum/overview
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Formative Assessment A variety of methods that 

teachers use to conduct in-

process evaluations of student 

comprehension, learning needs, 

and academic progress during a 

lesson, unit, or course and are 

for learning 

https://www.edglossary.org/for

mative-assessment/ 

Distributed Learning (DL) A term used to describe 

educational experiences that are 

distributed across a variety of 

geographic settings, across time 

and across various interactive 

media 

https://www.igi-

global.com/dictionary/data-

communications-learning/8073 

Learning Management 

System (LMS) 

A software application for the 

administration, documentation, 

tracking, reporting, and delivery 

of educational courses, training 

programs, or learning and 

development programs. 

https://en.wikipedia.org/wiki/L

earning_management_system 

My Education BC Student reporting system for BC https://www2.gov.bc.ca/gov/co

ntent/education-training/k-

12/support/transcripts-and-

certificates/order-a-high-

school-transcript-or-certificate 

Social and Emotional 

Learning (SEL) 

Social and emotional learning 

(SEL) is the process through 

which children and adults 

understand and manage 

emotions, set and achieve 

positive goals, feel and show 

empathy for others, establish and 

maintain positive relationships, 

and make responsible decisions. 

https://casel.org/what-is-sel/ 

Summative Assessment Assessments used to evaluate 

student learning, skill 

acquisition, and academic 

achievement at the conclusion of 

a defined instructional period—

typically at the end of a project, 

unit, course, semester, program, 

or school year and are of 

learning 

https://www.edglossary.org/su

mmative-assessment/ 

Synchronous Learning Forms of education, instruction, 

and learning that occur at the 

same time, but not in the same 

place 

https://www.edglossary.org/syn

chronous-learning/ 

https://www.edglossary.org/formative-assessment/
https://www.edglossary.org/formative-assessment/
https://www.igi-global.com/dictionary/data-communications-learning/8073
https://www.igi-global.com/dictionary/data-communications-learning/8073
https://www.igi-global.com/dictionary/data-communications-learning/8073
https://en.wikipedia.org/wiki/Learning_management_system
https://en.wikipedia.org/wiki/Learning_management_system
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/transcripts-and-certificates/order-a-high-school-transcript-or-certificate
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/transcripts-and-certificates/order-a-high-school-transcript-or-certificate
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/transcripts-and-certificates/order-a-high-school-transcript-or-certificate
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/transcripts-and-certificates/order-a-high-school-transcript-or-certificate
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/transcripts-and-certificates/order-a-high-school-transcript-or-certificate
https://casel.org/what-is-sel/
https://www.edglossary.org/summative-assessment/
https://www.edglossary.org/summative-assessment/
https://www.edglossary.org/synchronous-learning/
https://www.edglossary.org/synchronous-learning/
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Traditional School 

Environment 

Teacher-centered delivery of 

instruction to classes of students 

who are the receivers of 

information 

https://education.seattlepi.com/

advantages-traditional-schools-

2140.html 

 

  

https://education.seattlepi.com/advantages-traditional-schools-2140.html
https://education.seattlepi.com/advantages-traditional-schools-2140.html
https://education.seattlepi.com/advantages-traditional-schools-2140.html
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Chapter 2 – Literature Review 

Introduction 

 The following comprehensive Literature Review is based on my Critical Challenge 

Question (CCQ) ‘How can educators foster deeper thinking and self-reporting using the BC 

Core Competencies for students in a blended learning environment.’ 

 This chapter will focus on Professional Teacher Learning Spaces and how they influence 

and shape a teacher’s professional practice and, specifically, how they help meet the goals of this 

project to encourage the use of the BC (British Columbia) Core Competencies in a blended 

learning environment. I will also discuss the shift that Abbotsford Virtual School (AVS) has 

undergone from primarily an online school to offering blended learning opportunities. This 

includes discussing the various blended learning models as well as providing insight to the model 

AVS has implemented. Lastly, this chapter will review the BC Ministry Core Competencies their 

definitions and purpose, importance to curricular competencies, and how they further students’ 

personal growth and foster deeper thinking about their learning. This includes investigating 

social emotional learning (SEL) and how SEL relates to the Core Competencies.  

Context of the Study 

 A Call to Action in Education 

The BC Ministry of Education released its BC Ed Plan in 2011 that proposed significant 

changes to the curriculum and reporting along with the addition of new “Core Competencies” 

with the requirement for student self-reporting of these competencies. The Ministry’s goal of 

modernizing the educational system was to prepare students for the future (British Columbia 

Ministry of Education, 2019b). The Core Competencies were intended to support changes in a 

traditional learning environment where students attend a brick and mortar school Monday to 
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Friday for several hours a day usually between the times of 0800 and 1500. According to Horn 

and Staker (2012), traditional instruction is “a structured education program that focuses on face-

to-face teacher-centered instruction, including teacher-led discussion and teacher knowledge 

imparted to students” (p.6). This system operated for many generations, however as technology 

began to advance, and with the introduction of the World Wide Web, this model seemed to be 

outgrown and new ways of educating people around the world began to diversify when online 

learning was introduced. The traditional paradigm for education no longer fits, and the school 

system and teachers have begun to adjust their teaching practices to meet the needs and demands 

of students growing up in a new technology-enabled world. Canadians for 21st Century Learning 

and Innovation (C21 Canada), a national not for profit organization that advocates for 21st 

Century models of learning, argues that, “The world has changed dramatically and a new model 

of learning is required to ensure public education is relevant to today's learners” (Wente, 2018, 

para. 3). 

 The BC Ed Plan introduces a set of intellectual, personal, social, and emotional 

proficiencies that students develop while they are engaged in the curricular competencies. 

(British Columbia Ministry of Education, 2019a). Teachers are required to support and develop 

opportunities that foster deeper thinking and lifelong learning for students. It is through the 

‘doing’ of the curricular competencies and the connection with the big ideas that students can be 

responsible for assessing their growth of the Core Competencies. Student self-reporting on the 

Core Competencies is mandatory for each student in BC so it is important that teachers are 

educated on how to introduce, understand and incorporate the Core Competencies into their 

current teaching practices. 
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 British Columbia is not alone with its changes in its educational system. Broad and Evans 

(2006) state that education across Canada and other countries is reaching new levels to meet the 

needs of students and their learning. The author’s argue that teaching is becoming highly 

complex and there is an increasing need for teachers to participate in ongoing and high-quality 

professional learning and development. As it is the responsibility of teachers to provide an 

environment that allows students the opportunity to learn “what teachers know and are able to do 

is one of the most important factors influencing student learning” (p.5). Therefore, teachers need 

to be willing to learn and grow just as they expect their students to and as such are required to 

engage in career long training also known as, professional development. 

Professional Development 

 The British Columbia Teachers Federation (2020) defines professional development as, 

“a process of ongoing growth, through involvement in programs, services, and activities 

designed to enable teachers, both individually and collectively, to enhance professional practice” 

(para.4). The purpose of teacher professional development includes building and strengthening 

teachers; establishing and engaging in positive relationships with students, parents and 

colleagues; implementing curriculum and utilizing educational theories to improve on teacher’s 

pedagogy (British Columbia Teachers’ Federation, 2020). Professional learning and 

development are the key in educational reform, and several studies have shown that teachers can 

further develop their teaching practice and knowledge through professional development and as a 

result increase their ability to teach to a higher standard (Desimone et al, 2002). The author’s 

studies also suggested that professional development could have a “substantial and positive 

influence on teachers’ practices and student achievement” (p. 82). It is important to recognize 
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that for teachers to improve on their teaching practice their professional development must meet 

the needs and styles of the individuals in order to be effective.  

 Student achievement and personal growth are the focus of the education system and the 

public. AVS aims to meet these goals through the provision of diverse learning opportunities and 

teaching pedagogy. This diversity also engages teachers in various professional development 

activities and in turn leads to an increase in teaching quality that will then increase student 

achievement and growth. With the recent addition of blended learning at AVS, teachers have had 

to shift their teaching practices to include some hands-on classroom activities with students. It is 

important to discuss the methods of teaching in such a blended learning environment and this is 

discussed further in this chapter. 

Professional Learning Communities 

For the purpose of this project the focus was on creating a professional teacher space, 

also known as Professional Learning Communities (PLC), specific to AVS. PLCs have varying 

definitions depending on research and views of various experts. According to Provini (2012), 

PLCs provide teachers with a chance to collaborate on what works and doesn’t work to improve 

student achievement as well as an opportunity for teachers to reflect on their teaching practices. 

When teachers partake in PLCs research has shown that students learning improves (Ruebel, 

2011). 

The introduction of new curriculum at AVS posed many questions for teachers at the 

school, not only how to implement the curricular competencies but how to connect them with the 

Core Competencies. Many teachers had not been required to address the Core Competencies in 

their teachings as they were not specifically included in previous BC Education Plans. Several 

questions arose as teachers began to discuss what this would look like in the classroom. There 
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was some resistance due to the already overwhelming workload of the new curricular 

competencies. In order to effectively implement the Core Competencies, it was noticed that there 

was a need to have support and information for the teachers at AVS, this was when a 

professional learning space was created. This learning space was meant to bring knowledge and 

awareness to the Core Competencies by providing descriptions and connections directly to the 

required curriculum. With the recent changes of moving from mainly an online environment to 

including a blended learning environment, the context of the professional learning space needed 

to be specific to AVS. According to Darling-Hammond (1998), teachers are required to have a 

vast range of skills and high levels of knowledge and these both contribute to the quality of a 

student’s education. Therefore, in order to gain the knowledge and skills necessary to effectively 

support the students in their learning the teachers of AVS needed a common place that provided 

them with information on the Core Competencies. 

What are Core Competencies?  

 In 2016 British Columbia introduced Core Competencies into the redesigned curriculum 

with the following definition: “The Core Competencies are a set of intellectual, personal, and 

social and emotional proficiencies that all students need in order to engage in deep, lifelong 

learning” (British Columbia Ministry of Education, 2019a, para. 1). These competencies include 

thinking, communication, and social and personal competencies. According to the Ministry, the 

Core Competencies are the foundation of all learning and students develop these while they are 

engaged in the curricular competencies within the course content. The Core Competencies are 

based on the social and emotional aspects of student learning (SEL). The Collaborative for 

Academic, Social, and Emotional Learning (CASEL, 2019) describes SEL as, “the process 

through which children and adults understand and manage emotions, set and achieve positive 
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goals, feel and show empathy for others, establish and maintain positive relationships, and make 

responsible decisions”, (para. 1). Within CASEL’s SEL framework there are five main 

competencies: self-awareness, self-management, social awareness, relationship skills, and 

responsible decision-making. The recently adapted Core Competencies in British Columbia are 

directly related to those presented by CASEL and include self-regulation, self-awareness, 

relationship development and problem solving.  

 

Figure 1. Core SEL Competencies by CASEL (CASEL website, 2017.) 

 

According to CASEL, for more than two decades research has shown that SEL leads to 

an increase in academic achievement, improved behavior, a positive long-term impact on 

society, and improved life outcomes related to health and wellness. Recent findings showed 

significant positive effects from SEL programs, specifically an improved attitude toward self, 

others, and school (Durlak et al., 2011). How and what we learn is affected by relationship and 

emotional process therefore, it is imperative that SEL skills and knowledge is taught (Zins & 

Elias, 2007). British Columbia is not the only province making the changes to integrate and 
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coordinate instruction of social-emotional and academic learning as many schools across the 

country and worldwide recognize the impact it has on student achievement.  

Assessment of Core Competencies. 

The Ministry has mandated that students must self-report on the Core Competencies. It is 

through this reporting that it is imperative for teachers to provide support and guidance to 

students through the process. Many forms of assessment and feedback can assist with fostering 

student growth and self-reflection through their learning process. Educators have options as to 

how they assess and report on student learning, using both summative and formative feedback 

teachers can offer a variety of opportunities for students to evaluate where they are in their 

learning and the areas they need to improve upon. Summative assessment provides feedback in 

the form of tests that have a grade or point value whereas formative assessments inform students 

on their strengths and weaknesses. Traditionally, summative feedback has been the main method 

of reporting on learning standards and student performance and is at the end of a unit or learning 

process. This information is useful in measuring an outcome to adjust in teaching practices but 

serves little help in assessing a student’s progress during the learning process. Formative 

assessments reinforce what students are to accomplish, as well as identify where they are and 

how they can improve while immersed in their learning and the competencies (Guskey, 2010). 

By having the Core Competencies built right into their course and class activities, students are 

provided with an opportunity to reflect on how they learn and how they can be better learners. 

This awareness and understanding allows students to take ownership of their learning. Students 

can collect and maintain the various formative and summative assessments and use these as a 

review when they complete Ministry required self-report of the Core Competencies.  
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What is Blended Learning? 

 It is important to recognize that blended learning can be defined in various ways and 

there are many models of it. Blended learning has been breaking down traditional teaching 

methods, better known as the factory model or didactic, teacher-centric delivery of education, for 

some time now. Blended learning provides students with options for face-to-face learning 

combined with online learning, and provides them some measure of choice over that learning as 

students have more control and flexibility on how and when they learn. (AVS) has a motto of 

‘Anytime, Anywhere, Any Place’ which creates more opportunity for students to access 

information to help them succeed in today’s world. As primarily an online school, AVS offered 

flexible pathways and learning that provided immediate feedback and results. With the addition 

of the Fusion Program, AVS’s blended learning program, the face-to-face environment increased 

and fostered deeper thinking through hands on activities that were engaging and meaningful. The 

Fusion Program at AVS is one that is not your typical transformed school, most schools move 

from a face-to-face to blended learning by adding the online component. This makes AVS 

unique in its ability to provide students with two days of on-site learning and the remainder 

online, personalizing learning for each individual student. The culture and context of each school 

is important when determining the type of blended learning model that would be successful in 

implementing. “Personalized learning environments provide the very best educational 

opportunities and personalized pathways for all students, with highly qualified teachers 

delivering world-class instruction using innovative digital resources and content” (Evergreen et 

al., 2015, p.3). As such, AVS strives to create this optimal learning environment for students 

with their blended learning Fusion Program.   

 



 FOSTERING THE CORE COMPETENCIES  27 
 

 
 

Blended Learning Models 

 Horn and Staker (2012) define blended learning as an education that is supervised in a 

brick-and-mortar school away from home and combined with a portion through online delivery 

that is controlled by the student anywhere, anytime and at any pace. Blended learning has 

become more mainstream with the current advances in technology and access to online 

resources. Many schools are adapting various forms of blended learning based on the needs and 

requirements of schools and the student population. The supervised education is usually based in 

a school with face-to-face classrooms with a teacher. The online portion consists of students 

having access to web-based content and instruction. How these come together may be based on 

one of the models Horn and Staker discuss below or it may be a variety of them combined to 

create an optimal learning environment that is effective for student achievement. They did not 

want to set parameters on how a model needed to be. They also excluded normative qualifiers so 

as not to set a certain standard or factors that would consider the quality and comparison of the 

types of blended learning. These models came after investigating over 80 programs in the K-12 

sector and reviews from approximately 100 educators at the International Association for K – 12 

Online Learning’s (iNACOL) Virtual School Symposium in 2011, (Horn & Staker, 2012). 

 The figure below represents a general overview of the blended learning models that Horn 

and Staker developed. Through their research they found that there were four general models in 

which blended learning fit into.  
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Figure 2. Blended-learning taxonomy by Horn & Staker. (Classifying K-12 Blended Learning, 

2012.) 

 

 These four models are also supported by the Blended Learning Universe, an online 

resource for educators that is designed and run by the Clayton Christensen Institute, a nonprofit 

research organization that strives to innovate education, (Blended Learning Universe, 2020). 

These models are Rotation, Flex, Self-Blended, and Enriched-Virtual Model. When updating 

these models Horn and Staker (2012) developed definitions that would be flexible as the field 

continues to evolve. 

Rotation Model 

            The key concept with the rotation model is that students rotate between online learning 

and some type of group or class activity either when the teacher instructs them to do so or a 

clock/timer does. Within this model there are four sub-models: Station-Rotation, Lab-Rotation, 

Flipped-Classroom and Individual-Rotation (Evergreen et al., 2015). 
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Station rotation is one of the most popular blended-learning approaches and is set with a 

fixed schedule created by the teacher where students rotate through each station where at least 

one of the stations is an online learning station in the classroom (White, 2019, March 21). Other 

stations might include small-group instruction, teacher-led instruction, individual assignments, 

and group projects. This allows the teacher to create a routine and structure that is personalized 

for the students. White suggests that the station rotation model provides an opportunity for the 

students to have some control over their pace and path of their learning. 

Lab rotation differs from the Station rotation model in that students rotate into labs for 

online learning outside of the classroom. This is still based on a fixed schedule developed by the 

teacher but allows flexibility between teachers and other paraprofessionals, (Blended Learning 

Universe, 2020). According to White (2018) the Blended Learning Universe reported that over 

15% of their 640 schools and districts in their database were implementing this computer lab-

based model.  

Flipped Classroom allows students to have control over the places, time and pace to 

cover course content and instruction as it is delivered outside of the classroom from a remote 

location after school. Students then attend face-to-face teacher guided activities and are on a 

fixed schedule in a bricks and mortar school (Horn & Staker, 2012). In 2016, Advanced 

Education School (Awaad, 2019) piloted the flipped classroom model in a grade 9 class. The 

student’s homework was to view a video at home that prepared them for the next day's class 

topic. Then the next day in class involved a series of activities surrounding this topic where 

students worked collaboratively with peers. Advanced Education School found a 30% increase in 

student progress on both summative and formative assessments.  
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Individual rotation is where a teacher or a computer system creates a personalized 

schedule for students. Students rotate through stations but not necessarily all the stations, just the 

ones that are based on their individual learning needs. Some schools tailor students learning by 

using this model to rotate students between online and offline learning areas (Horn & Staker, 

2012). 

Flex Model 

            Online learning is the backbone of this model. Student learning is based in a bricks and 

mortar school and face-to-face interaction with a teacher who provides support and guidance 

(Evergreen et al., 2015). Some teachers offer additional support such as face-to-face instruction 

to supplement the online learning such as projects or hands on activities and others may initiate 

discussions to engage in deeper thinking. Students may find that they have several different 

teachers throughout their course. Horn and Staker (2012) define the flex model as, “a program in 

which content and instruction are delivered primarily by the internet, students move on an 

individually customized, fluid schedule among learning modalities, and the teacher-of-record is 

on-site” (p.12). 

Self-Blend Model 

           Students can choose to take one or more courses that are entirely online while attending a 

brick and mortar school for their remaining courses. These courses can be taken on or off site. 

This provides students with an opportunity to take elective courses or advanced placement which 

makes this model one of the more popular models in blended high schools (Blended Learning 

Universe, 2020). In the 2014-2015 school year 15 schools in the Spokane public school district 

implemented blended learning using the self-blend model. They saw an increase in graduation 
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levels from 67% to 90% and continue to use this model throughout their school district 

(Evergreen et al., 2015).  

Enriched Virtual Model 

           This next model is the one that the Abbotsford Virtual Fusion Program has adapted. 

According to White (2019, July 27), “The Enriched Virtual model, by definition, is rather 

straightforward: the backbone of student learning is online, and the student is only required to 

attend brick-and-mortar school on designated days” (para. 4). AVS started mainly as a full-time 

online school and has since developed the Fusion Program to provide students with more 

engagement through hands-on experiences. There are two main purposes for this model: 1) 

through group-based collaboration and teacher-led instruction to enrich students’ learning, and 2) 

to have students become more accountable and take ownership over the learning through regular 

teacher check-ins (White, 2019, July 27). This model has shown academic success for students 

by providing them with the support to become lifelong learners (Evergreen et al., 2015). 

Blended Learning at AVS 

 The Fusion Program was a pilot project based on the Enriched Virtual model and first 

began in 2017. Grades 6-8 were placed into online courses and then were expected to attend 

AVS two days a week for teacher-led instruction and enrichment activities that supported their 

online learning. By the end of the school year in 2018, 13 of the 16 students that had started the 

program successfully completed it. The following year the Fusion Program added Grades 9-10 in 

a separate cohort from the grades 6-8 but were also required to attend the school two days a 

week. The Grades 6-8 saw an increase in enrollment of five students, 31%, all of which 

completed the program at the end of the year. For the first year of Grades 9-10 the number of 
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students enrolled in 2018 were 17, this was above the initial enrollment for the grades 6-8 when 

it piloted. AVS had 15 of these students complete the Fusion Program for Grades 9-10. 

At the beginning of 2019 both grade sections saw another increase in enrollment numbers 

as well as the addition of Grades 11-12. The grades 6-8 increased by an additional 17 students, 

this is approximately 138% increase over the course of three years. Grades 9-10 increased by 

24% since it’s previous year and the Grades 11-12 saw the addition of 5 students to its first year 

of the program. At the time of writing this paper it was mid-year of the school year 2019-2020 so 

no final completion rates can be noted. The below figure shows the data explained above, the 

enrollment and completion numbers for the Fusion Program at AVS. It is important to note there 

has been a consistent increase in student enrollment over the years since its inception and that the 

success rate of student completion has been more than 81%.  

 

Figure 3. Data of student enrollment and completion in the Fusion Program at AVS.  

 

It is enough to say that this newly adopted blended learning program at AVS is of 

growing interest. With the steady increase in enrollment since the Fusion Program began it is 
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expected that class sizes will increase placing a higher demand on increasing the number of 

classes offered. As the school continues to evolve based on students’ needs and demands the 

teachers at AVS will be required to continually adjust and adapt to incorporate enrichment 

activities that continue to enhance student learning, foster deeper thinking and student growth 

that assist them with becoming lifelong learners. 

Conclusion 

 It is evident that social emotional learning is an important factor in student achievement 

(Durlak et al., 2011). This is clear since the BC Ministry introduced the Core Competencies into 

the BC Ed Plan in 2017. Implementing the Core Competencies is still in its early stage and 

educators are having to revisit their teaching practices to include these competencies into their 

curriculum. By creating a teacher professional learning space for AVS there is a common place 

for resources and collaboration to better assist teachers in incorporating the Core Competencies 

into their classroom and daily activities. Through this learning space teachers can share ideas and 

review current information and other practices teachers may be using to help encourage and 

foster the Core Competencies to improve student self-reflection and engagement.  

 The blended learning program at AVS is growing. Out of the four main categories of 

blended learning AVS falls into the Enriched Virtual model with the online learning being the 

backbone of this model with the addition of some face-to-face class sessions. The addition of the 

face-to-face sessions has provided an opportunity for more on-going feedback while completing 

tasks or activities in class. Teachers can use the classroom time to further engage or assist with 

deepening a student’s understanding that may not have been possible in just an online learning 

environment. Overall, it is important to note that when assessing students there needs to be a 

good understanding and knowledge from the teachers so that they can best implement, foster and 
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encourage students in self-reflection of the Core Competencies. Therefore, through the use of the 

Professional Teacher Learning Space, teacher collaboration and knowledge and understanding of 

the Core Competencies and how to implement these competencies into the curriculum will 

become a much easier task for the teachers at AVS. 
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Chapter 3 – Procedures and Methods 

Introduction 

         The purpose of this project was to provide teachers with information about the Core 

Competencies and how to implement them into their classrooms as well as using a platform 

where students and their teachers can access and view their evidence of learning and reflections 

directly related to the Core Competencies. As a collective, our school completed a survey among 

teachers to determine which six Core Competencies would be at the center of the school’s focus. 

The school decided that out of the twenty Core Competencies it would be narrowed down to six 

to keep it reasonable for teachers and students to learn the language and begin to understand this 

“learning about learning” process of reflecting on a set of broader competencies. The Core 

Competencies selected were: Social Responsibility - Contributing to Community & Caring for 

the Environment; Personal Awareness & Responsibility - Self-Regulation; Critical Thinking - 

Develop & Design; Social Responsibility - Building Relationships; Positive Personal & Cultural 

Identity - Personal Strengths & Abilities; and Critical Thinking - Analyze & Critique.  

The Abbotsford Virtual School (AVS) Grade 9/10 Fusion blended learning class was 

targeted as the pilot for this Master’s project. Students in the Fusion class were introduced to the 

Core Competencies last year and had some background knowledge of them.  

Major Project Development 

         At the beginning of the school year discussions were held with department heads 

and teachers to gain an understanding of how teachers were implementing the Core 

Competencies, how students were self-reporting and how parents were being provided with a 

copy of the self-reports. The outcome was that not many teachers were focusing on the Core 

Competencies throughout the school year rather they were having students complete a form at 
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the end of the year and then attaching it to the final summative report. A survey was sent to all 

teachers requesting information as to whether they were implementing the Core Competencies 

and if so how are they were addressing them, what would assist them in better connecting them 

to the curriculum and what platform would best suit AVS for the student self-reports (see 

Appendix B). This survey determined that teachers required more support in recognizing and 

understanding the Core Competencies and how to connect them to the curricular competencies, 

therefore the main focus of this project was to develop a Professional Teacher Learning Space. 

This space provided content and information on how teachers can connect the Core 

Competencies with the curricular content and with what they are already incorporating in their 

classroom. 

The first stage of this project was to determine which of the Core Competencies would be 

the most practical and useful to focus on and which grades would be best suited to begin this 

process with. In 2016, BC introduced a new curriculum to prepare students for the 21st Century 

with the focus on the development of Core Competencies. The new Core Competencies of 

Communication, Creative Thinking, Critical Thinking, Positive Personal & Cultural Identity, 

Personal Awareness & Responsibility, and Social Responsibility reflect the skills modern 

students need to be successful (British Columbia Ministry of Education, 2017.) Each sub-

competency includes three or four facets, or subheadings, which are the unique and interrelated 

components, bringing the total competency list to twenty.  

With the recent changes in the curricular competencies, course content, teachers were 

already hard at work making changes in their teaching practices, addressing all twenty of the 

Core Competencies at the same time would become overwhelming. This prompted a survey to be 

sent to the AVS teachers to select the top six Core Competencies that they felt would best suit 
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AVS over the course of the year. (See Appendix A). The conclusion of the results supported the 

following that would be the focus of implementation: Social Responsibility - Contributing to 

Community & Caring for the Environment; Personal Awareness & Responsibility - Self-

Regulation; Critical Thinking - Develop & Design; Social Responsibility - Building 

Relationships; Positive Personal & Cultural Identity - Personal Strengths & Abilities; and 

Critical Thinking - Analyze & Critique.  

The second stage was to build a Professional Teacher Learning Space to provide an area 

for teachers to become familiar with the six Core Competencies that AVS would be focusing on 

and provide strategies for incorporating them into their current teaching practices. The BC 

Ministry of Education created a phrase for teachers, “notice it, name it, nurture it” which assists 

teachers in introducing the Core Competencies into their classroom. By using “I can” statements 

or question prompts teachers assist students with linking the competency goal. For example, 

social responsibility would have teacher prompts such as - When have you worked cooperatively 

with others? and for a personal awareness and responsibility competency, the teacher prompt 

would be, How do you keep yourself healthy? With teacher prompts and phrases students gain an 

understanding of the Core Competencies and an understanding of themselves and in turn further 

their personal growth and foster deeper thinking about their learning.  

The third stage was to find a platform where students could provide evidence and 

reflection on the Core Competencies. According to the BC Ministry of Education, students are 

required to self-report at the end of the year on at least one of the Core Competencies. The 

discussion at AVS was about the need for an easily accessible and common place for students to 

record their learning and understanding of their growth over the course of the year. Moodle, the 

LMS used at AVS for online courses, was going to be this initial platform but after some 
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discussions with the teachers, it was determined it would not be easily accessible to all students, 

teachers, and parents as not all students are in online courses or are familiar with this platform. 

The other issue with Moodle was that in order to view the Core Competency portfolio teachers 

would require Moodle access to all students’ courses and this was not efficient. Furthermore, 

Moodle’s limited technical ability deemed it unsuitable for the needs in student self-reflection at 

AVS. While researching various options MyBlueprint was found to be in use among 70-80% of 

the schools in the Abbotsford School District. It offered various options for students to share and 

reflect on their learning through the use of portfolios that contained audio and visual 

components. The use of MyBlueprint enables an inquiry-based approach that provides students 

with a platform to document their learning through pictures, videos, journals and activities as 

well as allowing them to be reflective of their learning. This software creates a student portfolio 

that allows access by teachers and parents making it one place for everyone to view the student’s 

learning goals. This is where students self-report on the Core Competencies that are required by 

the BC Ministry of Education at the end of the year in conjunction with their standard summative 

report. It also allows students to maintain access to their accounts for up to 18 months after 

graduation so they can use it for work placement or university entrances. After reviewing the 

pros and cons of both Moodle and MyBlueprint, it was found to be more favorable for both 

students and teachers to use MyBlueprint as the platform for students to self-report on the Core 

Competencies. 

Teachers and students were asked to create an account with MyBlueprint, which served 

as an online portfolio for students to upload work and provide reflections. Teachers had access to 

students’ portfolios provided comments and feedback to support their learning and growth. 

Within MyBlueprint a class was created for the Fusion grade 9/10 that was accessible to all 
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teachers and students. The Ministry mandates that at least one Core Competency is reported on 

and submitted with the final summative year-end report for all secondary students.  

In MyBlueprint, classroom activities were created that included a pre-assessment and the 

six Core Competencies selected by the staff at AVS. The purpose of the pre-assessment was to 

provide a baseline of where students were at the beginning of the school. This enabled students 

to set goals and allow teachers to encourage and support these goals throughout the year. By 

having students complete the pre-assessment they can begin to identify and understand the Core 

Competencies and what is required of them when self-reflecting. The pre-assessment allows 

teachers with an opportunity to understand what areas of growth their students require and then 

be able to personalize their learning. By understanding a student’s interests, skills, abilities, and 

strengths at the beginning of the school year teachers can guide the students to fit their needs 

(Morin, 2019). Teachers have direct access to the student’s portfolio and at any time can view 

their reflections, provide comments and feedback to encourage deeper thinking. The hope 

through understanding the Core Competencies and implementing them deeper into the 

curriculum was to get the students more involved in their learning and bring more awareness 

about themselves and take more ownership of their learning. 

         Student Self-Reporting 

           MyBlueprint enables students to upload evidence of their learning of the Core 

Competencies. They can write a reflection, include audio, or add additional pictures and media to 

showcase their growth of the competencies. Teachers have direct access through the class that 

they create within MyBlueprint and all teachers can view a student’s portfolio at any time. 

Students can show parents their portfolio as well as send out a direct link to their evidence. In 

addition, MyBlueprint is required for students in the course Career & Planning 10 to build 
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resumes and complete job searches which means students will be familiar with its uses and 

functions. There are many additional features in the software that aids students with goal setting, 

budgeting and planning their future once they graduate.  

By having students start this learning process at an early age they can develop their 

portfolio over the years, their growth is documented in one centralized location. Students create 

an individual account and have tech support in the form of online videos and tours assisting with 

navigation. There are additional webinars and resources that assist both teachers and students on 

how to use the program. As part of this Master’s project, a Fusion 9/10 class was created in 

MyBlueprint and access was provided to the teachers who were teaching the students in this 

class. The six Core Competencies were added as activities for the students to complete over the 

remainder of the year. A description of each competency was included to ensure students and 

teachers were understanding of what skills and/or abilities they would be focusing on ’I can’ 

statements were used as examples to further assist and support students in self-reflection. 

Students were given a link to register for an account if they did not already have one. Once they 

created an account, they were given instructions and shown how to navigate the site which 

included how to complete the seven Core Competency activities (the six chosen by the teachers 

at AVS and the pre-assessment). It was explained that each competency requires one piece of 

evidence and self-reflection and could be completed in any one of their classes they chose. They 

were to provide a total of six pieces of evidence, one for each competency, along with a 

reflection as to why they chose that evidence and how it fit with the competency. These then 

served as their final self-assessment report at the end of the year.  

Students were shown how to upload, audio record and write a reflection piece to 

document their growth in the competency. They were encouraged to write an initial reflection on 
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where they felt they were in their learning at the onset for each of the competencies, then as they 

progressed to add more details and evidence throughout the year. MyBlueprint is mobile device 

and tablet friendly, so it makes it easy for students to quickly take a picture of their work and 

upload into their class activity through the use of a QR class Code created by their teacher. 

Mobile devices according to Hills (2018) are “powerful learning tools that allow students to 

connect, collaborate, compute and communicate ideas” (p.32). Students were encouraged to use 

this program for other aspects of their learning and growth such as resume creation, job searches, 

goal setting, course planning, and financial planning. The portfolio would be included in the final 

summative assessment with a comment placed into their report cards requesting parents to view 

their child’s portfolio in MyBlueprint as their final self-assessment report.  

Teacher-Student Feedback 

 MyBlueprint has a teacher portal access where activities can be added to a class. A 

template was created in the Fusion grades 9/10 course with each of the six Core Competencies as 

an activity of its own. Students could then comment on where they currently were regarding their 

skills and/or abilities with respect to the competency. The pre-assessment allowed for a base for 

students as they worked in their classes throughout the remainder of the year and they could 

track their progress and growth by providing evidence and reflection pieces. Teachers had access 

to all students and could provide feedback and comments to encourage and further deepen 

thinking and reflection on their activities. The teacher-student engagement deepens the student’s 

understanding for future activities, in turn developing the student’s skill, knowledge and/or 

ability within that competency. MyBlueprint provides an opportunity for cross-curricular 

activities. Students could upload work from any subject, reflect on their work and have any one 

of their teacher view and comment. With these types of activities students have more flexibility 
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and an opportunity to be creative by choosing how and what they want to learn, in turn making 

them more accountable for their learning. 

Teachers have the option to create a quick link to MyBlueprint using a QR Code. For the 

initial pre-assessment activity students could then easily reach their portfolios from their mobile 

device or tablet and directly upload artifacts and evidence of their work. Teachers could then add 

any additional words, audio or visuals to begin to have the students engage and understand each 

of the Core Competencies. Videos on how to navigate MyBlueprint using the Fusion Grade 9/10 

class were created and placed into the Professional Teacher Learning Space in Moodle. This was 

to assist teachers in learning the program and to also assist students as they also learn the 

program. A survey, via an anonymous Google Form, was given to teachers in November once 

the project portion had been completed, in order to receive peer review. The survey data was 

automatically compiled the data into a Google spreadsheet. The responses provided immediate 

feedback on the implementation and development of this project. Teachers were asked to provide 

feedback on the class set up and activities as well as navigation difficulty level with respect to 

themselves and students. They were also asked to provide feedback on using MyBlueprint as the 

main tool for student self-reporting at the end of the year would be beneficial for teachers, 

students, parents and the school. 

The final stage was a peer review of the Professional Teacher Learning Space. 

Approximately, two months into the school year, a third anonymous Google Form was used as a 

survey and shared with the teachers, Teacher-Assistants and the administration, not just the 

Fusion grade 9/10 teachers who were implementing it (See Appendix C). The questions in the 

form focused on the clarity of the Professional Teacher Learning Space and if it offered tools to 

assist them with implementation of the Core Competencies into their classroom. It also focused 
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on the use of MyBlueprint as the student self-reporting platform. The responses were returned 

over a two-week period and automatically collated into a Google Sheet (Appendix D). The 

questions in the form asked for feedback on the overall effectiveness of the Professional Teacher 

Learning Space, what was useful, what was not, and what improvements could be made to 

further assist them. There were also questions related to MyBlueprint, its ease of use and if it 

would serve as the best platform for all AVS students. 

Professional Teacher Learning Space 

Moodle was the LMS used by all teachers at AVS for online courses. Therefore, due to 

its familiarity it was used as the platform to create the Professional Teacher Learning Space 

which discussed the six Core Competencies that would be focused on at AVS for the remainder 

of the year. Ministry videos were utilized to showcase and explain what the Core Competencies 

were and how teachers could incorporate them into their classroom. Included in this learning 

space were templates that connected the Core Competencies with the curricular competencies. 

Using these templates as a resource, teachers could review their existing classroom practices for 

connections between the course content and the Core Competencies. This allowed teachers a 

singular reference to utilize as a school and where the language would become the same among 

all teachers and grades. It also encouraged the use of prompts and questions for students that 

engaged them to think deeper while connecting the Core Competencies with the curricular 

competencies. These templates prompted discussions among the teachers of AVS on how to 

further improve their teaching practice to encourage and support students in their learning.  

The Professional Teacher Learning Space was created in Moodle and all teachers in AVS 

were given access to this learning space. Information was provided about the Core Competencies 

and the six that were determined via a school survey were explained in further detail. Additional 
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content and information about the Core Competencies and connections to the curricular 

competencies, course content, was also provided. Teachers were asked to provide feedback on 

the learning space and if it supported them with incorporating the Core Competencies into their 

classroom. They were also asked to provide feedback on the layout and what improvements 

could be made to further in support them in fostering student self-assessment of these 

competencies. 
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Chapter 4 Field Testing and Findings 

Introduction 

The goal of this Masters project was to analyze the usefulness a Professional Teacher 

Learning Space to support the implementation of the Core Competencies for teachers at 

Abbotsford Virtual School (AVS).  The students in the Fusion Program were full-time students 

at AVS and were required to report on at least one of the Core Competencies throughout the 

year. Being a blended learning environment teachers and students are face-to-face twice a week, 

in turn, allowing teachers to provide one on one immediate feedback within the classroom. This 

continual feedback provides students with more opportunities for growth and a better 

understanding of their own learning. Students have the flexibility to choose which of their work 

they want to use as supporting evidence of the Core Competencies. Through the power of choice, 

students can make reflections of their growth personal to them. This approach meets the 

objective of the BC Education Plan (Ministry of Education 2019b), which allows students to take 

more ownership of their learning while preparing them to be future-ready. 

The developed Professional Teacher Learning Space provided teachers with information 

on the Core Competencies and how they could be connected to the curricular competencies and 

course content. The connection to the curricular competencies is through the language used in 

them. For example, the Core Competency of Social Responsibility - Contributing to community 

and caring for the environment connects with curricular words from the Ministry such as: 

appreciate the value, explore, acknowledge, experience. These curricular words were adapted 

and used to connect with the Core Competencies within the classroom.  
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The design of the Professional Teacher Learning Space was used to evaluate how it 

addresses and attempts to answer the Critical Challenge Question: ‘How can educators foster 

deeper thinking and self-reporting using the BC Core Competencies for students in a blended 

learning environment?’ This project is mainly a qualitative methodology which considered how 

informative, resourceful, beneficial and engaging the information is in the Professional Teacher 

Learning Space.  

Feedback Form 

Google Forms (Appendix C) was chosen to gather the feedback on the Professional 

Teacher Learning Space that was developed in Moodle. Participants responded to various types 

of questions through multiple choice, linear scales and short answer that provided anonymous 

feedback on how well the resource met the goals of supporting and engaging students in the Core 

Competencies. Results were automatically summarized and presented with multiple charts and 

visuals. 

The Google Form was divided into five ‘sections’. The first introduced the survey and 

described its purpose. Section 2, ‘Introduction’ gathered information about the participant, their 

role as an educator, and their knowledge and/or experience within blended learning, Core 

Competencies and the Ministry mandate of student self-reporting on the Core Competencies. The 

third section is the Professional Teacher Learning Space ‘Moodle’ and its main focus was to gain 

feedback on the layout, content and visual design. The questions in this section were created to 

ensure the information presented in the learning space were visually appealing, informative and 

of value to the participants while having a consistent flow. Section 4, ‘MyBlueprint’ considered 

the student self-reporting platform and the videos created to showcase its function and use for 

student self-reporting on the Core Competencies. These questions addressed the ease of use of 
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MyBlueprint for both teachers and students and if it would be a useful tool. The last section, 

‘Summary of Core Competencies for Teachers & Students’ requested participants to provide 

additional feedback narratively about the overall effectiveness of the Professional Teacher 

Learning Space. A detailed examination of the specific survey questions can be found in 

Appendix D. 

Findings of Survey 

After a period of three weeks the results were collated via Google Forms, which provided 

a simple and quick way to receive feedback from all AVS staff involved in the survey process. A 

detailed examination can be found in Appendix E. The feedback was crucial to evaluating how 

effective the Professional Teacher Learning Space was as well as the ease of use of MyBlueprint 

for student self-reporting and teacher feedback. The Professional Teacher Learning Space was 

created in Moodle, then shared with the field testers a few months into the school year. The 

informational video about the Core Competencies came directly from the BC Ministry of 

Education YouTube channel and information about the selected six competencies came from the 

BC Ministry of Education website along with their recommended sample “I” statements that 

assist teachers and students with developing the language and familiarity around the Core 

Competencies. Exemplar templates of what each Core Competency sounded like to students, 

what prompts teachers can use and what language connects it to the curricular competencies 

were created by the Abbotsford Curriculum department. This was found to be the most useful by 

the testers as it gave them words and questions to use to prompt deeper thinking in the students 

and in turn bring more awareness to the students in their learning process and how they can 

improve and grow. Teachers were able to use these examples or alter them as needed to fit into 

their classroom practices. A few of the testers suggested breaking down the prompts more 
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specifically to each course and the curricular competencies. They also suggested posting the 

question prompts around the school and in classrooms so that the language around the Core 

Competencies becomes clear among teachers and students. Another suggestion was to set up a 

place where teachers could share examples of how they incorporated the Core Competencies into 

their classroom and/or activities. This would be useful so that other teachers can use them as a 

resource instead of re-creating resources. This would then allow the teacher to share ideas in a 

common space, in turn, saving them time to search for outside for resources.  

 The student self-reporting site platform MyBlueprint was determined to be the best fit for 

AVS. A course for the Fusion grades 9/10 was created and within it the activities showcasing the 

main six Core Competencies focused on at AVS as well as the initial pre-assessment. Videos 

were created to show teachers how students can upload their evidence and provide the reflections 

as well as videos on how teachers can view and comment on these. The testers viewed this 

information in Professional Teacher Learning Space in Moodle and provided feedback. Majority 

of the testers had no experience using MyBlueprint and many seemed hesitant to introduce a new 

platform to students. They felt that students already had enough areas to log in and use that it 

would be another system for them to learn and use. One teacher felt it would be overwhelming 

and would cause more work for both students and teachers. When asked if the content provided 

on how MyBlueprint worked for both the students and teachers ten out of the thirteen felt this it 

would be useful and a good support for them as teachers. When asked how to improve the 

informational videos or content it was suggested to provide a few more instructional videos or 

even a hands-on professional development. A professional development session was held at AVS 

in November 2019 where several teachers attended as I delivered more information on the use of 

MyBlueprint. This session seemed to be a success and the teachers felt more confident in using 
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the platform moving forward. With this session it is in hopes this platform and the learning space 

will serve as a means to encourage and support teachers as they incorporate the Core 

Competencies into their teaching practices. Also, that the Fusion 9/10 students have a portfolio 

that showcases their evidence of learning with self-reflections attached as a link in the final 

summative report that is easily accessible for parents. Details of the findings are discussed 

below. 

Detail of Findings 

The participants consisted of ten teachers and three teacher-assistants all at AVS working 

in a blended learning environment utilizing Moodle as the learning management system. Eight 

out of thirteen understood what the Core Competencies were and the remaining five had little 

knowledge or experience and/or were unsure of what they were. When asked about their 

knowledge of student self-reporting, nine out of thirteen were familiar with the Ministry mandate 

of students self-reporting on the Core Competencies. Twelve out of thirteen felt that the 

Professional Teacher Learning Space would support them in implementing the Core 

Competencies into their curriculum and classroom. (See Figure 4 below). 
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Figure 4. Survey results knowledge/experience of the Core Competencies from Google Forms 

One teacher reported that having another area to log into would not support them in their 

teachings as they were already overwhelmed with implementing the new curricular competencies 

and that another area to cover or learn was not something they wanted to take on. Overall, the 

teachers and teacher-assistants felt that the information provided would assist them in 

implementing the Core Competencies into their classroom as well as further support students in 

self-reporting. The layout and visual appeal from the majority stated that there was a good mix of 

videos, graphics, and text as well as a variety of colors. A majority of the participants thought it 

was easy to navigate through the books and that it avoided the ‘scroll of death’, a term used to 

define when creating a course in Moodle where content, such as links, books and other features, 

are placed all on one page causing the reader to continually scroll down. One suggestion was to 

add in a “Click here for next book” link to avoid readers going back to the main course page for 

the next book section. It was interesting to find that participants had mixed reviews about the 
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visual appeal of the learning space. Some found it had a great mix of graphics to text while 

others found there to either be not enough graphics or the graphics were distracting at times. One 

individual was very specific to note that the font size was not consistent throughout the books 

and that colors should be added to the columns in the templates to correspond to the different 

meanings. This is a good suggestion however, another individual made a note that Moodle is not 

as flashy as a website and has its limitations but that the templates could be created outside of 

Moodle and then placed in as graphic with colors and fonts that would be more inviting. 

The final survey question asked if they had any suggestions to improve the content within 

the Professional Teacher Learning Space. One suggestion was to add in more examples of how 

teachers can incorporate the Core Competencies specifically into their current course lesson 

plans. Currently, there is a template with each of the required Core Competencies along with an 

explanation or question prompt that would assist the student and teacher in better understanding 

them. It also has words that can be directly related to the curricular competencies. The templates 

linking the Core Competencies and the curricular competencies were created with phrases and 

question prompts to encourage understand and deeper thinking among students. The language 

used in these templates came directly from the Abbotsford School District curriculum 

department. (See Figure 5 below).   

Positive Personal & Cultural Identity 

What it looks like: What it sounds like 

(student speak): 

Prompts teachers can 

use: 

Language connected to 

the curricular 

competencies: 
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* Attributes, strengths 

& characteristics are 

important assets in life. 

* I believe.... 

* My strengths are.... 

* My challenges are..... 

* I learn best when... 

* This is important to 

me because...... 

* I believe......is 

important 

* I make decisions by 

considering... 

* What makes you 

unique? 

* Tell me about your 

learning style? 

* How do you learn 

best? 

* What is most 

important to you? 

* How do you make 

good decisions? 

* Acknowledge 

 * Appreciate 

 * Connect 

 *Experience 

 *Explore 

 * Incorporate 

 * Make Valuable 

Judgements 

 * Take a perspective 

 

Figure 5.  Exploring the Connections Between Core and Curricular Competencies by Michelle 

Middleton (SD34 website) 

 

The above figure connects the Core Competency to the Curricular Content but also uses 

some prompt phrases to assist the teacher and the student. As you can see the first Core 

Competency which is Positive Personal & Cultural Identity sub-facets into attributes, strengths 

and characteristics that are important to life. As you move to the column to the right it states 

what it would sound like to a student if they were to reflect and connect it to themselves, such as 

“My strengths are”. The next column shows how teachers can further support the student 

statements with prompts such as “what makes you unique”. This further deepens students 

thought thinking and thought process and allows them to begin to think further about themselves 

and their learning style. Finally, the third column uses the words from the curriculum and how 

these words can be connected in the classroom with the curricular content. For example, “take a 

perspective” allows a student to further think about their own thoughts and feelings and relate it 
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back to themselves and the content they are experiencing in the classroom. They can begin to 

think about how their own strengths can be attributed to the content presented before them and 

form their own thoughts and in turn recognizing where their strengths may be. These tables serve 

as a purpose to encourage and foster students’ thinking. Since these templates are being shared 

among students one of the survey participants suggested that the language be simplified 

considering a grade 9 student would be responding to these types of questions. This is a good 

suggestion because it will give students a better understanding of the competency and what they 

are to specifically reflect on. 

Along with the suggested prompts, there are examples of how to connect student work 

and in-class activities to the Core Competencies and how students can reflect on the skills and or 

abilities required. (See Figure 6 below). 

 

Figure 6. Examples of Implementing the Core Competencies into the classroom (Professional 

Teacher Learning Space AVS in Moodle) 
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Another suggestion was ensuring that the language for the focused six Core 

Competencies at AVS was the same throughout the content and among the school. For example, 

the school statement has self-regulation, so this individual suggested keeping this the same 

throughout the Professional Teacher Learning Space. In Figure 1 it states a few different ways in 

which self-regulation could be considered. So, for ease of use and knowledge, they suggested not 

to elaborate so much that it becomes confusing or overwhelming with various statements. All the 

comments and suggestions were useful in ensuring that the learning space would be of value to 

teachers.  

 The second half of the survey focused on MyBlueprint, the student self-reporting 

platform. Each grade level would have one class with seven activities built into them, the six 

Core Competencies plus the pre-assessment (see Figure 7 below). This is where the student 

uploads their evidence and provides a reflection. One of the reasons MyBlueprint was selected 

was that it had a feature not just for a written reflection but also an option for students to provide 

an audio or visual reflection piece. This provides students with more opportunities to showcase 

themselves in a manner that best suits them. 
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Figure 7. MyBlueprint Portfolios for AVS Fusion Students 

The videos explaining how MyBlueprint functions for both teachers and students were 

directly placed into the Professional Teacher Learning Space in Moodle and created by myself. 

Majority of the participants thought that the two videos were clear on how to navigate within the 

class and the activities in MyBlueprint for both the teacher and student. When surveyed, seven 

out of the thirteen teachers were familiar with MyBlueprint, nine out of thirteen felt that the 

video explanation of how students can upload evidence and self-reflect was clear and ten out of 

thirteen felt that the video explanation of how teachers can provide students with feedback in 

their portfolio was also clear. (See Figure 8 below). A few participants did feel that it was 

another platform for them and their students to learn and use, in turn, adding more work to their 
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already full plate. A good suggestion was to create a video for parents showcasing how they can 

access their child’s portfolio and how to navigate the accounts to view the self-assessments and 

report. 

 

Figure 8. Survey results of knowledge/experience with MyBlueprint from Google Forms 

Overall, introducing this new platform to students and learning how to use it seemed 

overwhelming for most, however, there was a suggestion to have the entire school move to this 

platform so that from year to year students are not changing between various platforms to 

complete their self-report. Another feature that was positive was that the student accounts link 

through their Myeducation BC (MyEd) accounts, the BC Student information and reporting 

system. This is an online summative reporting system that teachers use to input grades and 

comments at the end of a term or semester. This system is used by all schools in BC as students 

transfer or change schools within their district their accounts between MyEd and MyBlueprint 

are linked so their information is saved and transferred. They also maintain access for 18 months 
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post-graduation, students can use it as a portfolio piece or resume for jobs and/or university 

applications. The last suggestion was to provide more details on how parents can access and 

view the student self-reports.  

Summary of Findings 

The final overall summary from the teachers and teacher-assistants was that they were 

excited to have someone take initiative to set up a school plan surrounding the Core 

Competencies that would serve as a framework in supporting other school initiatives. They also 

felt that it was a good practical way to have students report on these competencies in a manner 

that all teachers and parents have access to at any given moment throughout the year. There was 

an inquiry about how to address the implementation of the Core Competencies for students who 

are strictly in the online environment. This would require more direction considering the 

demographic of AVS ranges from full-time online students to single course online students to 

adult learners. Being so diverse there are many questions that arose about how best to ensure that 

we are serving the needs of all the students at AVS. 

Fortunately, the grade 9/10 blended Fusion teachers were eager to move forward with 

implementing the strategies suggested including the use of MyBlueprint as the means of delivery 

for students in their self-reporting. The overall feedback was helpful and will serve as a guide for 

future improvements with the direction of where the school plan is for incorporating the Core 

Competencies over the remainder of the school year. The goal is to include more grade levels 

each year so that as students’ progress throughout each school year they continue to build their 

personal portfolios showcasing their growth as a life-long learner.  
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Chapter 5 – Conclusions and Recommendations 

Introduction 

 Teachers are finding ways to transition from a traditional style of teaching, teacher-

centered, to new innovative methods that have students engage in their own learning. Using the 

traditional methods of teaching we are not preparing students for the future. This industrial 

model or system was what education used to be, now there is a need to make adjustments within 

the education system in order to provide students with the skills to succeed in today’s world. We 

have seen the evolution of education shift from a teacher-centered to a student-centered approach 

where the student has more control over how and what they learn. According to Teacher-

Centered vs. Student-Centered Education (2018), student-centered instruction encourages 

collaboration and communication among peers and allows students to direct their own learning 

to areas they are more interested. This, in turn, allows students to take ownership and 

responsibility for their learning. The skills learned through this method are valuable for students 

as they become future-ready, a key component of the new BC curriculum. Along with adapting 

new curricular competencies for each grade level, the Ministry introduced a whole new set of 

competencies that are the intellectual, personal, and social skills that all students need to develop 

for success in life beyond school (British Columbia Ministry of Education (2019a). The three 

essential Core Competencies that are identified in BC are— Communication, Thinking, and 

Personal and Social Competency. This addition to the education system has placed emphasis on 

assisting students to become more aware of their skills and abilities and to better prepare them 

for the ongoing change that is occurring around them. As such students now have more 

flexibility in how, when and where they learn. Schools are shifting from the industrial teaching 

method to include various learning options for students. For example, blended learning provides 
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an alternative method from the traditional teacher-centered approach, offering more choice and 

opportunity for a student to engage in their learning. According to Horn & Evans (2013), “we 

learn at different paces, have different aptitudes and enter classes with different experience and 

background knowledge” (para.7), therefore they suggest that a student’s learning is personalized. 

A blended learning environment allows teachers the ability to personalize student learning as it 

can take place anywhere, and anytime not just in the classroom (Horn and Stalker, 2012).  

 This Process Paper examined the need for teacher support in understanding and 

incorporating the Core Competencies into their classrooms. It began with a critical challenge 

question that formed the basis of all research, development and analysis throughout this process; 

‘How can educators foster deeper thinking and self-reporting using the BC Core Competencies 

for students in a blended learning environment?’ Since the newly introduced BC Education Plan 

included a set of Core Competencies into the BC Curriculum there has been apprehension among 

the teachers as it added another element to an already overwhelming workload. Implementation 

of the Core Competencies is another element that teachers had to consider while engaging with 

students, this required a shift in thinking about their teaching practices. The Professional Teacher 

Learning Space was created to help ease the process of introducing the Core Competencies to 

students and applying them to their current classroom practice. The blended learning grade 9/10 

Fusion Program class was the first to be introduced to this new process of how students self-

report on the Core Competencies using a single platform that was accessible to all their teachers 

over the course of the year.  

The intent of this project was to create a Professional Teacher Learning Space that 

included information regarding the Core Competencies, how they can be implemented into the 

classroom, and how to have students self-report on their learning. Teachers use prompts and key 
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learning targets to connect the Core Competencies with the curricular competencies that they are 

addressing both in the classroom and online. This project recognized that some teachers were 

already in some form addressing the Core Competencies but did not know that they were until 

after reviewing the learning space and understanding the Core Competencies in further detail. 

Teachers took the time to review this learning space in Moodle and look for areas in which they 

were already incorporating the Core Competencies and how they could further support the 

students with their self-reflections of these competencies. It was also noted that there was a need 

for the school to use one platform for self-reporting for all students. Creating this uniformed 

approach many staff felt it would best suit the teachers, students, and parents to have one place in 

which student self-report, making it easily accessible for everyone. MyBlueprint was widely 

used in the Abbotsford School District and offers various options to meet the needs of students 

while the built-in option for self-reflection made it the best fit as the self-reporting platform for 

Abbotsford Virtual School (AVS).  

Project Summary 

 This project was primarily designed to assist teachers in supporting students to take 

ownership of their learning and provide them with insight on how they learn so they can become 

aware of their own learning to become life-long learners. Therefore, this project was internally 

focused on the changes happening at AVS. AVS has shifted from mainly an online school to 

multiple blended learning options for all grades K-12. With this change, teachers have had to 

adapt new teaching styles and practices alongside implementing a whole new set of curriculum 

as set by the BC Ministry. With this new curriculum came the Core Competencies which placed 

more stress on teachers to evaluate their methods of teaching and assessing.  
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The project included as many teachers as possible within the school however, only 

thirteen replied to the survey. Even though not all teachers responded to the survey, they took 

part in other decisions such as which Core Competencies the school would focus on and whether 

they were already implementing them into their classroom practices. There were many face-to-

face discussions among teachers that assisted in building the Professional Teacher Learning 

Space and how they needed assistance and support in further implementation of the Core 

Competencies. The overall response to the Professional Teacher Learning Space in Moodle was 

positive and all the testers thought that this was a good idea and positive step in assisting them 

with their current practices. They also felt that it was a good place to start so the school could 

evolve with implementation over the next few years with other grade levels. 

 Overall, the feedback from the participants on the Major Project build, the Professional 

Teacher Learning Space in Moodle, was positive and found to be a success in serving as a 

resource surrounding the Core Competencies and student self-reporting. There were several 

suggestions made to improve the Professional Teacher Learning Space and are summarized in 

Chapter 4, field testing and findings. Some changes were made to the learning space as 

recommended such as making the font size consistent throughout the books as well as 

introducing various colors in the text to separate and point out key words. At the end of each 

book a “Click here for Next Section” button was added to keep the flow consistent and not have 

the reader go back to the main home page once they completed the book. As there is always 

room to improve another suggestion was to add more examples specific to subject areas and 

grade levels. This is an ongoing process of building a resource that can be of value moving 

forward for the teachers of AVS and it is in hopes that they continue to suggest ideas and 
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thoughts on how to collaborate and improve the Professional Teacher Learning Space moving 

forward. 

Conclusion 

 The focus of this project was to create a Professional Teacher Learning Space for AVS 

educators. Since the Ministry requires students to self-report on at least one of the Core 

Competencies at the end of the school year teachers needed to better understand these 

competencies and know which ones to focus on as well as have a place for students to complete 

their self-reports. In reflecting on this project, I recognize that there are three concluding 

statements I want to summarize. First, the comments given by colleagues around the Professional 

Teacher Learning Space showed that there was a need for more resources that are easily 

accessible and broken down to assist them in connecting the Core Competencies with the 

curricular content and complement what they are already doing in the classroom. Second, the 

platform in which students self-report must be one that is universal among all students in the 

district and easily accessible by teachers and parents. MyBlueprint is still a work in progress with 

some teachers’ feeling reluctant to use it but over the course of the next few years, the goal is to 

include more grades levels. So, with the Fusion 9/10 starting this year it can then be expanded to 

the Fusion 6-8 next year and so on. Lastly, the teachers require support to use MyBlueprint. With 

further development of the Professional Teacher Learning Space, additional content and video 

support, this will continue to grow over the course of the year. This self-reporting meets the 

needs of the students and the requirements of the Ministry on providing a student self-report. 

With more time, teachers and students can become more familiar with the Core Competencies 

and how they can provide evidence of their growth and showcase their learning.  As more 
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teachers support and encourage student’s growth, students can take more responsibility for their 

own learning and in turn become life-long learners and ready for the future. 
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Appendix A 

 

Core Competency Selection Form 

 

This anonymous Google Form was used to survey all teachers on which six Core Competencies 

will be the focus at AVS over the course of the year. 
 

Link: Core Competencies at AVS 

 

 

https://docs.google.com/forms/d/1yhCWfMGlRlw87gBtHSJ-4GQMN-Ri1ob2BD1jHceTkvY/edit
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Appendix B 
 

Current Core Competency Practices 
 

This anonymous Google Form was used to survey all teachers as to whether they were already 

implementing the Core Competencies and where they could use assistance in doing so. 
 

Link: Are you Implementing the Core Competencies? 
 

 

https://docs.google.com/forms/d/e/1FAIpQLSd3JYgOGFGoCWPG0-XytfqjIVNu5xI46g9hZYeEXUtnuSg5bA/viewform
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Appendix C 
 

Testing Survey Form 
 

This anonymous Google Form was used to survey the testers. 
 

Link: Supporting student self-assessment of the Core Competencies at AVS 
 

 
 

 

https://docs.google.com/forms/d/e/1FAIpQLSdZEes_mDbhMiYTUIZ1rAvf9GwNJjrxoRY1afhdl-VUUN_jEw/viewform
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Appendix D 
 

Feedback Questions 

 

The following were the survey questions given to the testers. 
 

Link: Supporting student self-assessment of the Core Competencies at AVS 
 

Feedback Questions. Section 1 did not have any questions as this was the introduction 

and purpose of the survey. It was found that some comments were offered, all participants chose 

to mainly complete the multiple choice or linear questions and not the short answers. 

Section 2 – ‘Introduction’ included four questions that requested the user’s profile and 

experience related to blended learning, Core Competencies and student self-reporting. 

• Current Role 

• What is your current knowledge/experience with blended learning courses? 

• What is your knowledge/experience with the Core Competencies? 

• What is your knowledge/experience on the Ministry mandate of students self-reporting 

on the Core Competencies? 

Section 3 – ‘Moodle’ the following 10 questions requested feedback on the teacher 

learning space layout, visual appeal and content and how the information might be improved. 

• What is your knowledge/experience with Moodle? 

• Moodle: How clear is the purpose of the Moodle topic? 

• Moodle Navigation: Is it easy to follow through the Unit & Books? 

• Comments about Navigation 

https://docs.google.com/forms/d/e/1FAIpQLSdZEes_mDbhMiYTUIZ1rAvf9GwNJjrxoRY1afhdl-VUUN_jEw/viewform
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• Moodle Visual Appeal: Does the visual design & Layout of the Books look appealing? Is 

it legible? 

• Comments about Visual Appeal 

• Moodle: Is the content overwhelming? 

• Comments about content 

• Moodle: Do you feel the content will support you as a teacher, administrator, TA or 

parent? 

• Do you have any suggestions to improve the content in Moodle? 

Section 4 – ‘MyBlueprint’ included seven questions surrounding the ease of use of 

MyBlueprint as the student self-reporting platform and if the video explanations were clear on 

how teachers and students navigate within it and if these videos required improvement. 

• What is your knowledge/experience with the MyBlueprint? 

• MyBlueprint: Is the video explanation of how students self-assess clear? 

• Comments about the Video regarding the student 

• MyBlueprint: Is the video explanation of how Teachers can provide feedback on student 

self-reflection clear? 

• Comments about the Video regarding the Teacher 

• MyBlueprint: Do you feel the content will support you as a teacher, administrator, TA or 

parent? 

• Do you have any suggestions to improve the information videos for MyBlueprint? 

Section 5 – ‘Summary of Core Competencies for teachers & Students’ provided an 

opportunity for participants to comment on the overall success of the Professional Teacher 
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Learning Space and how further improvements could be made to better fit the needs as educators 

and the implementation of the Core Competencies. 

• Please provide any additional feedback below. Thank-you for taking the time to complete 

this survey. 
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Appendix E 

Testers’ Survey Responses 
 

Responses on Google Forms are collated into a Google Sheet. A screenshot of it is below. 
 

Link: Testers’ Survey Responses 
 

 

https://docs.google.com/spreadsheets/d/15XNLOJ8Lh581MXLYnAxf-sIxJSe4C7xqOu0jqsED4kY/edit#gid=1324375249

