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Abstract 

The purpose of this phenomenological study is to describe the lived experiences of educators at 

the elementary level who use co-teaching in their practice. Research has shown that educators 

from around the world have both successes and challenges when using co-teaching in their 

practice; however the experiences of educators from British Columbia (BC) are missing from the 

current knowledge base. Therefore, participants from a BC school district were selected to 

answer the following question: What can educators working in inclusive settings tell us about 

their experiences regarding the process of being a co-teacher at the elementary level? The answer 

to this question will inform the practice of the researcher as well as other teachers trying to use 

co-teaching in their practice. Data was collected from five participants using face-to-face 

interviews. The analysis and interpretation of the data followed the phenomenological 

procedures as outlined by Moustakas (1994). Four themes emerged from the data that 

highlighted what is involved in the process of being a co-teacher: The need for an understanding 

and appreciation of co-teaching, the need to achieve a successful partnership, the steps involved 

in implementing co-teaching, and having a rationale for using co-teaching. 

 Keywords: co-teaching, collaboration, inclusion 
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Chapter One: Introduction 

The idea of inclusive education is not new, although it is something that educational 

systems across Canada are trying to achieve. Therefore, what do we mean by inclusive 

education? According to Inclusion BC (n.d.), “inclusive education means that all students attend 

and are welcomed by their neighbourhood schools in age-appropriate, regular classes and are 

supported to learn, contribute and participate in all aspects of the life of the school” (para. 1). 

Shelley Moore (2016), a Canadian inclusive education consultant, further states that "inclusive 

education is about providing opportunities with supports for all students to have access to, and 

contribute to, an education rich in content and experience with peers" (p. 17). I have had the 

opportunity to observe practices that facilitate the inclusion of all students in their general 

education classrooms. However, according to Kurth, Lyon, and Shogren (2015), even though 

there are many inclusive practices that occur in general education classrooms, there continue to 

be areas that can be improved upon to strengthen the implementation of best practices for 

including students with disabilities. As a Resource Teacher, collaborating with other educators 

helps me facilitate and strengthen the use of inclusive practices. Co-teaching, which "is a specific 

service delivery option that relies on collaboration" (Cook & Friend, 2010, p. 4), is a 

collaborative method I have also found useful when trying to achieve an inclusive setting for 

students with diverse needs. This study explores literature to highlight how co-teaching emerged 

and describe what is already known about this phenomenon. My own research explores this topic 

further to find out what co-teaching is really like for educators in the hope of further contributing 

to the current knowledge base to inform and guide the practice of educators. 
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Literature/Research Background 

 When reviewing articles that focus on inclusive practices one theme continues to surface: 

Collaboration. For example, positive teacher attitudes are necessary for achieving inclusion and, 

according to Bešić, Paleczek, Krammer, and Gasteiger-Klicpera (2017), one way to improve the 

attitudes of teachers at the class level is to ensure there are opportunities to work as a team and 

collaborate with special education teachers. Furthermore, through the intentional use of practices 

that support inclusive education, by both individuals and groups of teachers working together, 

educators can meet the needs of all learners in an inclusive school (Lyons, Thompson, & 

Timmons, 2016). In addition, according to Montgomery and Mirenda (2014), collaboration and 

communication skills are key components in successfully working toward achieving inclusionary 

practices for students with disabilities. I think that the findings from these articles are important 

because they demonstrate a need to ensure that teachers have the opportunities and skills needed 

to collaborate, which Friend, Cook, Hurley-Chamberlain and Shamberger (2010) argue is a 

“hallmark of special education” (p. 9). 

According to Friend et al. (2010), not only is co-teaching a method for general and 

special educators to engage in collaboration, but it provides a model for delivering services to 

students with special needs. Friend et al. (2010) describe co-teaching as “the sharing of 

instruction by a general education teacher and a special education teacher or another specialist in 

a general education classroom” (p. 9) and state that it began in response to the shift to inclusion 

for students with disabilities. Although co-teaching has been used for a number of decades, 

research demonstrates that the practice continues to come with both challenges and benefits.  

Many researchers have studied the challenges and benefits of co-teaching. Gurgur and 

Uzener (2011) have found that finding the time to co-plan is a challenge for educators, as is 
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sharing the workload and even understanding how to co-teach. Furthermore, according to 

Pancsofar and Petroff (2016), teacher attitudes and teacher education also have an impact on the 

success of co-teaching. For example, teachers who have more knowledge about co-teaching tend 

to use models that involve more collaboration while planning, instructing and assessing, while 

teachers with negative attitudes tend to utilize models that require less time to collaborate.  

Despite some of the challenges teachers may face when using co-teaching, there are benefits to 

teachers and students. For example, Solis, Swanson and McCulley (2012) state that when 

implemented effectively co-teaching may help with student outcomes and Walther-Thomas 

(1997) maintains “co-teaching fosters ongoing support, collaborative problem solving, and 

professional development for both [general and special education] teachers” (p. 396). Although 

the findings from Walther-Thomas’ research is more than 20 years old, I feel that the benefits he 

identifies are still true today. In addition, the challenges he states teachers faced 20 years ago, 

such as limited planning time and time constraints due to high caseloads for special educators, 

are still occurring today as I experience them in my own role as an elementary school Resource 

Teacher.  

Personal Context 

 As previously stated, co-teaching is one method that allows teachers to collaborate and 

create inclusive classrooms. However, there are both benefits and challenges when it comes to 

using co-teaching. In my experience as a Resource Teacher, I have the opportunity to practice 

co-teaching as a model for delivering service to teachers. I find that my own experiences are 

similar to some of the findings in previous research on co-teaching.  

 In my experience as a co-teaching partner, I am often coming into a classroom just before 

the lesson starts and have not had a chance to even connect with the classroom teacher. I usually 
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have a good working relationship with the classroom teacher and this helps us work together to 

deliver instruction, even if one of us is doing more of the actual instruction. I enjoy sharing my 

knowledge about content that the classroom teacher might not be aware of, but once the lesson is 

over I usually find myself having to leave right away to deal with another school or student 

related issue. This leaves the classroom teacher to assess student learning on her own.  

This brief example of my own personal experience with co-teaching is just one short 

description that highlights some of the benefits and challenges associated with the process of 

using co-teaching as a form of collaboration and model to support teachers and students. Due to 

challenges with time, I often do not get the opportunity to do a lot of co-planning with classroom 

teachers and rarely will we participate in assessment together. However, the following two 

examples of my experiences demonstrate why I use co-teaching in my practice and how it is 

beneficial. 

First, the most common model of co-teaching that I participate in is one where I teach 

and the classroom teacher assists. Often I am teaching a special unit of study that I am more 

knowledgeable about, such as emotional regulation, and the teacher assists in the delivery of 

instruction. Not only does this give me the chance to share some of my knowledge with the 

classroom teacher, but I am able to model the use of teaching strategies that are beneficial for all 

students, not just those with special needs. One strategy that I am able to model is the use of 

visuals. By modelling the use of visuals I am able to demonstrate how the classroom teacher can 

present information in more than one way by using an effective strategy that is also research-

based (Conderman, Bresnahan & Pedersen, 2009). The use of visuals also incorporates an 

element of Universal Design for Learning (UDL), which can be described as “an approach that 

provides a number of ways to make learning accessible for students with disabilities” 
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(Conderman et al., 2009, Section: A rational for using visuals, paragraph 6). According to 

Meyer, Rose, and Gordon (2014), UDL is a framework that allows teachers to design lessons that 

follow three guiding principles: Engagement, representation, and action and expression. By using 

visuals I am able to model the UDL principle of representation where I can present the content of 

a lesson in a different way which gives students an opportunity to access what they are learning 

based on a learning style that may work best for them. Therefore, although using the one teach, 

one assist model of co-teaching (Friend et al. 2010) is beneficial in allowing me to model an 

effective teaching strategy that also follows a UDL framework, there are other co-teaching 

models that allow my teaching partners and I to take advantage of another effective teaching 

strategy.  

My second example describes what is possible when using station teaching (Friend et al., 

2010), another co-teaching model. This model provides each of us with the opportunity to use a 

teaching strategy known as direct instruction. For example, Hornby (2014), who has explored 

evidence-based practices that teachers can use when working with students who have special 

needs, maintains that direct instruction is an effective teaching model that improves student 

achievement. In my own co-teaching experience I have used this model with my teaching partner 

during small group work where we each instruct small groups of students face-to-face during 

stations to teach specific skills. Having a smaller group of students to work with allows us to 

engage students and ensure they are focused on the learning task by using models and examples 

to teach a skill. Working with smaller numbers of students also allows us to effectively check 

and ensure students are mastering the skills being taught, another characteristic of direct 

instruction. Therefore, through the use of co-teaching we are able to utilize a strategy that helps 
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students understand the skills we want them to learn in a way that provides them with more 

individual time with teachers.   

Although my time with co-teaching partners is often limited I am able to share some 

ideas and strategies that are considered best practice for inclusive education, even though I wish I 

had more of an opportunity to collaborate with teachers. I know my feelings and experiences 

with co-teaching are similar to the literature on co-teaching, however I wonder if they compare 

to the experiences of the educators I work with in my own personal context. What is the process 

of co-teaching like for other teachers? 

Overview of Study 

One important aspect of inclusive education, which is evident from the research findings 

in various studies that focus on using inclusive practices to deliver special education services, is 

the idea of collaboration. By collaborating as co-teachers, general education teachers and special 

education teachers can combine their unique expertise to plan for and create an inclusive 

environment for all students. This is one way that educators can work toward achieving inclusive 

education. As I have already identified, many studies provide knowledge about co-teaching 

describing attitudes, implementation, benefits, or concerns and problems (Gurgur & Uzener, 

2011; Pancsofar & Petroff, 2016; Walther-Thomas, 1997). However, I feel that there is 

something missing. These studies tell us a lot about co-teaching, but I have yet to see studies that 

provide a more personal description of what it is really like to be a co-teacher. Therefore, my 

question is the following: What can educators working in inclusive settings tell us about their 

experiences regarding the process of being a co-teacher at the elementary level? By answering 

this question my aim is to provide new knowledge for educators that has a personal perspective 

that is different from what is currently available in the hope that it can guide future practice. 
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I chose phenomenological research to study the topic of co-teaching because I want to 

examine the lived experiences of teachers who had participated in the process of being a co-

teacher. According to Rumrill, Cook and Wiley (2011), “the purpose of phenomenological 

research is to explore the meanings that research participants ascribe to an event, concept, object, 

or situation and obtain an interpretive understanding of the “essence” or commonalities in the 

meanings that they confer upon their experiences” (p. 161). Using personal interviews I was able 

to collect data that allowed me, as the researcher, to interpret the subjective experiences of 

elementary general classroom teachers and special education teachers. The data collected was 

personal and subjective in nature and could be viewed through an epistemological lens of 

anti/post-positivism as there were a range of experiences that contributed to the common themes 

that described their experiences. As van Manen (1990) states, “the interpretive examination of 

lived experience has [the] methodical feature of relating the particular to the universal” (p. 36). 

Therefore, as a researcher I made generalizations as I interpreted and made comparisons between 

the individual lived experiences of the participants. Through written descriptions, I am able to 

show what it is really like to participate in the process of being a co-teacher. 

The purpose of my study was to explore the lived experiences of general classroom 

teachers and other special educators or specialists, such as Learning Assistance Teachers or 

Resource Teachers, at the elementary level who practice co-teaching; therefore participants 

involved in this study needed to be purposefully selected based on specific criteria. They were 

working at the elementary level and were currently, or had been, involved in a co-teaching 

relationship. I used interviews to collect data on the lived experiences of the participants and 

interviewed five participants for this study. My aim was to interpret their experiences to create 

knowledge that can be used by others for a variety of purposes. This includes providing 
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information to others so that it can guide them in their own process of being a co-teacher or 

guide administrators to ensure teachers have the opportunities necessary to use co-teaching in 

their practice. The value of this study for other educators will be assessed by its confirmability, 

transferability, and trustworthiness. My interpretations of individual experiences allow me to 

apply the insights and understandings to planning and collaboration with teachers in my own 

practice.  
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Chapter Two: Literature Review 

 Co-teaching has not always been a practice that has been used in education. This chapter 

describes how the emergence of inclusive education led to the use of collaborative practices, 

specifically co-teaching, to support all students, including those with special needs, in the general 

education classroom. Further exploration of literature on co-teaching demonstrates what is 

currently known about this topic and identifies the gaps in knowledge that this study addresses.  

The Emergence of Inclusion  

In North America, the idea of inclusive education is viewed as “the practice of providing 

supports and services to students with disabilities in a general education setting” (Murawski, 

2010, p. 7). Sokal and Katz (2015) argue that “ in addition to the notion that inclusion embodies 

the concept of all children being educated in common settings with their age-matched peers, a 

philosophy of inclusion is concerned with both the academic and social processes in those 

settings” (p. 43). Around the world, changes have occurred to help make the idea of inclusive 

education possible.  

In the Canadian province of British Columbia (BC), parents of children with 

developmental disabilities began advocating for changes to educational laws and policies during 

the 1950s to ensure their own children with disabilities would receive an education (Inclusion 

BC, n.d.). However, it was not until the 1980s that there was a shift to inclusive education in 

Canada. For example, in 1985 Canada became the first country "to include equality rights 

protection of people with disabilities” in its Charter of Rights and Freedoms (Council of 

Canadians with Disabilities, 2012, para. 1). During this time, similar changes were happening in 

the United States of America (USA). 
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According to Villa and Thousand (2003), inclusive education emerged in the USA during 

the 1970s with the introduction of their own federal legislation concerning students with 

disabilities. This led to an increase in the number of students with disabilities receiving their 

education in general education classrooms. Initially, students with mild disabilities were 

mainstreamed, or placed, into the general education classroom if they "could keep up with other 

learners…with minimal support and few or no modifications to the curriculum or instruction" 

(Villa & Thousand, 2003, p. 20). In BC, special education documents acknowledge that 

mainstreaming was indeed a term used to initially describe “the movement of integration of 

students with special needs” into the general education classroom (BC Ministry of Education, 

2016, p. vi). By the 1980s, students with more moderate and severe disabilities were integrated 

into the classroom in the USA and by the 1990s there was a shift to an inclusive approach and 

educators were encouraged “to bring necessary supplemented supports, aids, and services into 

the classroom instead of removing students from the classroom for those services” (Villa & 

Thousand, 2003, p. 20). 

During this same time, the United Nations Educational, Scientific and Cultural 

Organization (UNESCO) held a conference in 1994 on students with special needs that 

represented governments and organizations from around world. During the conference UNESCO 

“issued the Salamanca Statement and Framework for Action on Special Needs Education, which 

supported the practice of inclusive education for students with disabilities” (Thousand, Villa, & 

Nevin, 2006, p. 239). UNESCO (1994) suggested “schools have to find ways of successfully 

educating all children, including those who have serious disadvantages and disabilities” (p. 6).  

In the last 20 years new legislation and curriculum has been updated and introduced to 

respond to the diverse needs of students who are being educated in schools across North 
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America. In the USA, the No Child Left Behind Act of 2001 and the Individuals With 

Disabilities Education Improvement Act of 2004 have led to changes that ensure students with 

special needs have access to the general education curriculum and that this occurs in the least 

restrictive environment (Cook & Friend, 2010; Murawski, 2010). Although Canada took the lead 

when it came to creating legislation that protected the rights of people with disabilities, provinces 

and territories ended up being responsible for creating their own individual educational policies 

(Sokal & Katz, 2015). In BC, the Ministry of Education describes inclusion as the following: 

The principle that all students are entitled to equitable access to learning, achievement 

and the pursuit of excellence in all aspects of their education. The practice of inclusion is 

not necessarily synonymous with integration and goes beyond placement to include 

meaningful participation and the promotion of interaction with others. (British Columbia 

Ministry of Education, 2016) 

Although BC policy promotes inclusive education as a model for educating students who have 

diverse abilities, many schools today are still looking for ways to deliver instruction in the 

general education classroom while meeting the diverse needs of students (Murawski, 2010).  

Current Research on Inclusive Education 

With the shift toward a model of inclusion, there was a need for “effective professional 

working relationships” (Cook & Friend, 2010, p. 1) in order to meet the needs of diverse learners 

in general education classrooms. According to Cook and Friend (2010), an early model used in 

the USA was that of teacher consultants, which focused on having special education teachers 

consult with classroom teachers on issues related to academic and behavior issues. However, 

there continued to be a need for a more collaborative relationship between consultants and 

teachers and there was a shift to collaborative consultation during the 1980s (Cook & Friend, 
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2010). Eventually “collaboration became recognized as the style of interacting with others and it 

was identified as being separate from the process of consultation” (Cook & Friend, 2010, p. 3). 

Collaboration was also viewed “as a key variable in the successful implementation of inclusive 

education" (Villa & Thousand, 2003, p. 22). Current literature continues to highlight 

collaboration as an important practice that facilitates inclusion. Lyons et al. (2016) and Bešić et 

al. (2017) have determined that working together is necessary to make inclusion work while 

Kurth et al. (2015) discovered a variety of practices that contribute to the successful inclusion of 

students with special needs, including the collaborative practice of co-teaching. 

Lyons et al. (2016) conducted a qualitative research study in the Canadian province of 

Saskatchewan to determine what values, perspectives and experiences of school teams 

contributed to the successful implementation of inclusive education. Data was collected from 68 

interviews involving teachers, administrators, students and parents. Results of the study 

identified four themes: The value of learning and focusing on relationships both between and 

among teachers, parents, and students; having a commitment to making inclusion work that is 

fostered by both principals and teachers; having classroom teachers who take responsibility for 

all students in their classroom; and using a team approach that includes parents to support all 

learners. The significance of this study is that the findings highlight one central theme that can 

make inclusion possible: Actions of individuals and groups intentionally using practices that 

support inclusive education is one way we can work collaboratively together to meet the needs of 

all learners in an inclusive school.  

Bešić et al. (2017) conducted a qualitative study to analyze current practices of inclusion 

and related obstacles at the classroom and teacher level in Austria. Using data collected from 25 

educator interviews, the researchers found that teacher attitudes seemed to be the most important 
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factor in implementing inclusive practices. Individualized instruction, class composition, and co-

teaching were also among the common inclusive practices used by teachers. Working with a co-

teacher was viewed as an important practice that provided the general and special education 

teachers opportunities to work collaboratively as a team to address diverse student needs and 

decrease any obstacles to inclusion. This is significant because it highlights the fact that 

providing opportunities to work as a team will help schools address teachers' attitudes and reduce 

obstacles to inclusion. 

 Using an appreciative inquiry approach, Kurth et al. (2015) conducted a study to 

determine what practices were being used in schools in the USA to support the education of 

students with special needs. Data gathered from the school records and observations of 18 

students with severe disabilities revealed a variety of successful inclusive practices. For example, 

teachers were using individualized student supports, differentiated activities, opportunities for 

choice, classroom supports such as visuals, universal design for learning, and co-teaching. This 

is significant because it demonstrates that when educators implement inclusive practices they are 

able to meet the needs of students with special needs. 

 Lyons et al. (2016), Bešić et al. (2017), and Kurth et al. (2015) each explored aspects of 

inclusion. Although they were using different research methods and studied relatively small 

populations from different places around the world (e.g. Canada, Austria, USA), they each had 

similar findings. Lyons et al. (2016) identified working as a team as a factor that makes inclusion 

possible. Bešić et al. (2017) and Kurth et al. (2015) both identified co-teaching as a collaborative 

practice that helps provide support to students with special needs who are learning in the general 

education classroom. The research from these three studies supports the idea presented earlier by 

Cook and Friend (2010) that there is a need for educators to work effectively together to meet the 
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diverse needs of students in the general education classroom. Murawski (2010) suggests that one 

way this is being done in many schools is with the "technique known as co-teaching” (p. 2).  

Description of Co-teaching 

During the 1950s people started questioning the types of school structures that were 

being used (Friend et al, 2010) and this eventually lead to the use of different teaching models, 

including the use of an approach called team teaching (Friend et al., 2010; Friend, Reising & 

Cook, 1993). According to Friend et al. (1993), this practice started when “teams of teachers 

shared responsibility for large-group presentations, follow-up sessions for groups of 12-15 

students, and individualized study” (p. 6-7). By the 1970s, the use of team teaching was more 

common, even though its implementation varied among teachers who used the approach. By the 

1980s, team teaching was considered an approach that could be used in special education. As 

team teaching grew in popularity it was eventually relabeled as co-teaching to differentiate it 

from an approach where classroom teachers worked together, but still had their own classrooms 

(Friend et al., 1993). As the shift to having students with special needs in the general education 

classroom continued, so has the increase in the frequency of co-teaching (Friend et al., 2010).  

Different experts in the field of co-teaching have provided different explanations to 

explain co-teaching. According to Friend et al. (2010), 

co-teaching may be defined as the partnering of a general education teacher and a special 

education teacher or another specialist for the purpose of jointly delivering instruction to 

a diverse group of students, including those with disabilities or other special needs, in a 

general education setting and in a way that flexibly and deliberately meets their learning 

needs. (p.11) 
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Their definition supports the idea presented by Villa and Thousand (2003) that teachers need to 

redefine their roles and work together collaboratively to facilitate inclusive education rather than 

work in isolation. Murawski (2010) supports this view as well and maintains that co-teaching 

needs to involve elements, or processes, such as co-planning, co-instructing, and co-assessing to 

truly be considered co-teaching. She also explains that when teachers are planning, instructing, 

and evaluating together in the same class with a group of heterogeneous students they are able to 

maximize their expertise and provide supports for students who have a range of educational 

needs. Co-teaching was also intended to ensure that students with disabilities would have access 

to the general education curriculum and benefit from the expertise of special education teachers, 

as it could be difficult for the general education teacher to meet the demands of the complex 

needs found in classrooms today (Friend et al., 2010). Cook and Friend (1995) provided an 

additional rationale for co-teaching. They stated that all students could benefit as it provides 

more instructional opportunities for students. It eliminates the need for pull-out programs and 

therefore allows for more intense and continuous program delivery. It reduces negative attitudes 

by reducing stigma for students who need extra support. Finally, when educators work together 

to deliver instruction it provides more support for the classroom teacher. Therefore, the 

incorporation of co-teaching “demonstrates that through collaboration professionals can create 

innovative options within a single system of education that is more responsive to the diversity of 

today’s learners” (Friend, et al., 2010, p. 23). 

 Co-teaching can also be compared to the concept of the zone of proximal development 

(ZPD), which was developed by Lev Vygotsky (1896-1934), a psychologist and social 

constructivist (McLeod, 2019). According to Vygotsky (1978), the ZPD is defined as the 

following: 
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The distance between the actual developmental level as determined by independent 

problem solving and the level of potential development as determined through problem-

solving under adult guidance, or in collaboration with more capable peers. (as cited in 

McLeod, 2019, Vygotsky's Definition of ZPD section, para. 2) 

The following example illustrates how the ZPD is similar to co-teaching. As the literature 

indicates, co-teachers “complement one another by using their individual expertise” (Pratt, 2015, 

p. 8) when trying to achieve the common goal of ensuring students’ needs are met. A teacher 

working alone may find it difficult to meet the needs of a diverse group of students. Pratt (2015) 

describes the general education teacher as the educator who is more familiar with the curriculum, 

while the special education teacher is more familiar with strategies that ensure the content is 

accessible to all students. If the special education teacher supports the general education teacher 

in a collaborative relationship they can work together to address the diverse needs of all students 

in the classroom. Therefore, through co-teaching two teachers can achieve what one may not be 

able to do on his or her own. The guidance provided by the special education teacher helps the 

classroom teacher meet the needs of all students, especially those with special needs. 

Cook and Friend (1995) also maintain that it is important for teachers to pick a co-

teaching approach based on the needs of students. Teachers can choose among the various 

approaches when deciding how to support their students. Friend et al. (2010) describe five 

different approaches that are used by educators today.  

● Station teaching involves dividing instruction up into different parts and having students 

rotate between the stations. For example, each teacher would lead a station and students 

would work individually at a third station on a rotational basis.  
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● Parallel teaching is an approach where two teachers each present the lesson to half of the 

class with the intent of offering differentiated material to ensure participation from all 

students. 

● Alternative teaching is an approach where one teacher works with most of the class while 

the second teacher works with a smaller group to provide support “for remediation, 

enrichment, assessment, pre-teaching or another purpose” (Friend et al., 2010, p.12).  

● Teaming is an approach where both teachers lead the class at the same time.  

● Finally, one teach, one assist is an approach where one teacher leads the class while the 

other teacher offers individual support to students during instruction.  

Current Research on Co-teaching  

According to Friend et al. (2010), co-teaching began over 50 years ago in response to the 

shift to inclusion for students with disabilities. Since then, researchers studying co-teaching have 

reported upon various aspects of this approach, including the fact that it has benefits for students 

(Scruggs, Mastropieri, & McDuffie, 2007; Solis et al., 2012; Walther-Thomas, 1997). However, 

Strogilos and Avramidis (2016), Tremblay (2013), and Hang and Rabren (2009) suggest that 

there is not a significant amount of evidence to demonstrate whether co-teaching has a beneficial 

impact on student outcomes. To provide knowledge about this issue, they each conducted their 

own quantitative research study. Strogilos and Avramidis (2016) determined that co-teaching 

practices had a positive impact on the engagement and interactions of students with special 

needs. Both Tremblay (2013) and Hang and Rabren (2009) examined the impact of co-teaching 

on outcomes and found that in co-taught classrooms students with special needs had the supports 

needed to demonstrate achievement in academic areas.  
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Strogilos and Avramidid (2016) studied the differences between the experiences of 

students with special needs who were learning in co-taught classrooms compared to those not 

learning in co-taught classrooms. They hypothesized that grouping arrangements, levels of 

engagement, interactions of students, and the nature of the student interactions would be 

different for students with special needs in the co-taught classrooms and that these experiences 

would be different for students who had autism and intellectual disabilities. To test their 

hypotheses the researchers used personal contacts to recruit 44 general and special education 

teachers from 22 co-taught classrooms in Greece, all of which included a student with special 

needs. They analyzed data from observations and interviews using descriptive analysis and found 

that co-teaching had an impact on each of the areas they were examining, but co-teaching had the 

most impact on student engagement and interactions. For example, students with special needs 

“were found to be 'on task'...and to 'actively participate'….more frequently in co-taught than in 

non co-taught classes” (Strogilos & Avramidis, 2016, p. 27). Students with special needs also 

received more individual attention during interactions with teachers in co-taught classrooms. 

Teachers involved in this study had not received prior training in co-teaching, which may have 

had an impact on the results, however the findings are significant because they demonstrate that 

co-teaching does have a positive impact on the inclusion of students with special needs 

Tremblay (2013) states that “despite the enormous popularity of co-teaching, there is 

surprisingly little literature on the effectiveness of this approach” (p. 251). Therefore, Tremblay 

(2013) used a quantitative research design to conduct an experiment to compare two different 

instructional models, co-teaching in an inclusive classroom and solo-teaching in a special 

education classroom, to “measure the effect of these two education models on student outcomes 

in reading/writing and mathematics” (p. 256). With parental consent, three hundred fifty three 
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grade one and two students from 12 inclusive and 13 special education classes in Belgium 

volunteered for his study. Testing was conducted twice a year in the academic subject areas for 

both students with and without learning disabilities (LD). Tremblay (2013) found that although 

students with LD scored lower on tests compared to students without LD, the gap between these 

groups of students either stabilized or decreased in the inclusive co-taught classes, whereas the 

gap widened for the students with LD in the special education classes. Even though his findings 

only represented a small number of classes, the results are significant because he was able “to 

show that inclusion with co-teaching provided students with LD with the necessary support for 

academic achievement” (Tremblay, 2013, p. 256).  

Hang and Rabren (2009) conducted a study in a southern United States school system “to 

identify teachers’ and students’ perspectives of co-teaching and the efficacy of this teaching 

approach” (p. 259). The researchers analyzed student records, observed the implementation of 

co-teaching approaches in classrooms, and surveyed 45 teachers and 58 students with disabilities 

from grades one to 10 who were involved in co-teaching. Although only one source of data was 

used to measure academic achievement, the results still indicated that “co-teaching, as an 

instructional approach, provides students with disabilities adequate support for their 

achievements on standardized tests” (Hang, 2009, p. 267). Results from survey data also 

indicated that teachers and students involved in co-teaching have a positive perspective on this 

approach. The findings are significant because they provide further evidence to support the use 

of co-teaching as an approach that will meet the needs of students with special needs in inclusive 

settings. 

Strogilos and Avramidis (2016), Tremblay (2013), and Hang and Rabren (2009) each 

examined the impact of co-teaching for students with special needs. Although the results 
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represent the student outcomes and teacher perceptions of a relatively small population, they 

each demonstrate that regardless of the country (e.g. United States, Greece, or Belgium) co-

teaching impacts students in a beneficial way. We know that co-teaching positively benefits 

student engagement and interactions (Strogilos & Avramidis, 2016) and provides students with 

special needs support for growth in academic achievement ( Hang & Rabren, 2009; Tremblay, 

2013). Although the findings provide information about co-teaching, they do not address the 

process teachers follow when using this approach to meet the needs of students.  

Further exploration of teacher experiences related to co-teaching can provide additional 

insight into other important aspects of co-teaching that may inform my practice, the practice of 

other educators, and help facilitate necessary changes needed to ensure teachers can successfully 

use this approach to deliver service when addressing student needs. Researchers have conducted 

studies using quantitative and qualitative research methods to address the fact that there is a lack 

of research on co-teaching that describe teacher experiences associated with the use of co-

teaching (Carty & Farrell, 2018; Gurgur & Uzuner, 2011; Pancsofar & Petroff, 2016; Strogilos, 

Stefanidis, & Tragoulia, 2016). Findings from studies on co-teaching have determined that 

education is a factor in the success of co-teaching (Strogilos et al., 2016; Panscofar & Petroff, 

2016). Other research has also found that issues around planning, reflecting, and collaborating 

play a role in the success of co-teaching (Gurgur & Uzuner, 2011; Carty & Farrell, 2018). 

Strogilos et al. (2016) state that “co-teaching has rapidly evolved as a service delivery 

option to meet the diverse and heterogeneous needs of students with diverse abilities in 

mainstream education classrooms” (p. 344), however there is little research on how co-teachers 

plan for students with disabilities and why they use the different approaches. The purpose of 

their study was to gain insight into the attitudes of teachers using co-teaching as a strategy for 
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inclusion. Using a mixed methods approach, they collected data from 400 teachers in Greece 

using a questionnaire and followed up with 10 interviews. Their findings revealed four 

significant issues. Planning and evaluation time was not sufficient. During planning and 

evaluation time teachers focused on how the special education teacher would meet the needs of 

the students with special needs and how the general education teacher would meet the needs of 

the rest of the class rather than allocating time "to design any shared activities" (Strogilos et al., 

2016, p. 351). Teachers were most often using the one teach, one assist approach where the 

general education teacher led the class and the special education teacher supported students with 

special needs. Finally, teachers were not always differentiating instruction for students with 

disabilities. This research is significant because it demonstrates that although teachers view co-

teaching as a method for meeting the needs of students with special needs, there are still 

challenges associated with sharing equally in the various processes involved in effective co-

teaching. In this study, many of the teachers lacked education on co-teaching, which is why 

Strogilos et al. (2016) argue that further education is needed to address the "inconsistencies in 

the implementation of co-teaching activities and inclusion practices" (p. 357). 

 Pancsofar and Petroff’s (2016) investigation into the experiences of co-teachers focused 

on the frequency of methods used and what factors influenced the implementation of co-

teaching. Using a quantitative research design, they examined survey responses from 81 teachers 

in the USA and found that “teachers reported most frequently implementing the approach in 

which one teacher designs and delivers a lesson, and the other teachers provides individualized 

support to specific students with disabilities” (p. 1048). This finding was very similar to what 

Strogilos et al. (2016) discovered. However, Pancsofar and Petroff (2016) also determined that 

teacher attitudes, their relationships with co-teaching partners, and level of education influenced 
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their ability to use collaborative co-teaching models. For example, teachers who had more 

education on co-teaching spent more time using models that involved planning, instructing, and 

assessing together, which is something that Murawski (2010) argues are necessary elements of 

co-teaching. This is significant because it suggests that education plays an important role in 

ensuring teachers can collaboratively plan for the needs of students in inclusive settings.  

 As Murawski (2010) suggests, planning, instructing, and assessing collaboratively are 

three essential elements needed to implement co-teaching as a practice. Gurgur and Uzuner 

(2011), researchers from Turkey, suggest that there is a lack of research on how teachers are 

using these elements to successfully plan for and implement co-teaching approaches. Using an 

action research approach they wanted to learn about the successful and challenging aspects of co-

teaching between a general and special education teacher who were involved in the planning, 

instructing, and reflecting process. Findings suggested that although planning meetings were 

held, these meetings were short, instructional models were not discussed, students' needs were 

not addressed, and the roles of the teachers were not considered. During instruction, students had 

access to appropriate seating and materials, students were able to follow the directions of each 

teacher, and the special education teacher was able to assist students as required, however the 

lesson content was not always appropriate and the special education teacher was more of an 

assistant who did not have effective control of the class. Although reflection meetings were held 

and teachers discussed the co-teaching models and materials needed for lessons, the meetings 

were short and the teachers did not always reflect upon the appropriateness of teachers’ roles or 

the lesson objectives for students. Gurgur and Uzuner’s (2011) study is significant because it 

demonstrates that even when teachers are trying to participate in processes involved in co-
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teaching, there continue to be challenges associated with planning, instructing, and reflecting 

effectively, some of which the researchers argue can be addressed through education.   

 Current research highlights the fact that teachers are often using the one teach, one assist 

approach (Gurgur & Uzuner, 2011, Pancsofar & Petroff, 2016, Strogilos et al, 2016), even 

though various approaches have been identified by Friend et al. (2010) as methods that will meet 

the needs of students. Carty and Farrell (2018) designed a qualitative study to explore the 

experiences of teachers using the five co-teaching methods as described earlier in this review. 

Using reflective journals and semi-structured interviews, Carty and Farrell (2018) collected data 

from two co-teaching pairs in Ireland. They found that when provided opportunities to plan and 

reflect collaboratively the teachers were able to increase the "range of teaching strategies used" 

(Carty & Farrell, 2018, p. 117) in their practice as well as implement different co-teaching 

approaches, rather than just the one teach, one assist model. Experiences of teachers involved in 

this study also revealed the following perceptions about the five co-teaching approaches. The one 

teach, one assist model felt natural and allowed students to seek help from both teachers. 

Teachers reported station teaching provided choice for students and gave them the opportunity to 

re-teach students who needed more support, even though there were challenges with managing 

students at the stations. Team teaching allowed teachers to present concepts to students in more 

than one way. Alternative teaching was successful when teachers varied the students who 

received small group support to reduce any stigma related to receiving extra support. Due to 

issues such as noise levels, teachers only found parallel teaching successful when teachers 

divided the class into two groups and taught in different spaces, however they did not really feel 

like they were co-teaching and, according to Murawski (2010), co-teaching must occur in the 

same space. Another issue the teachers experienced during parallel teaching was they did not 
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always cover the same content if student questions led the lesson in a different direction (Carty & 

Farrell, 2018). Although Carty and Farrell’s (2018) study involved a small number of 

participants, it is significant because it demonstrates that through collaboration co-teachers can 

improve their practice and use a variety of approaches to meet the needs of students in inclusive 

classrooms.  

Strogilos et al. (2016), Panscofar and Petroff (2016), Gurgur and Uzuner (2011), and 

Carty and Farrell (2018) have each highlighted examples of what teachers may experience when 

using co-teaching in their practice in various countries around the world. From their research, we 

know that there are many factors that influence the success of co-teaching, including teacher 

education (Strogilos et al., 2016; Panscofar & Petroff, 2016) and teachers' ability and opportunity 

to plan, reflect, and collaborate with each other during the co-teaching process (Gurgur & 

Uzuner, 2011; Carty & Farrell, 2018). The qualitative knowledge provided in most of these 

studies also provides a more in-depth analysis of what co-teaching may be like for teachers. A 

comparison of current research summarizes what we know about inclusion, collaboration, and 

co-teaching to help guide future practice. It also identifies significant benefits and challenges that 

teachers experience when using co-teaching in their practice.  

Summary of Significant Issues 

 With the emergence of inclusion, collaboration has been identified as an important 

practice to facilitate the success of students with diverse needs in general education classrooms. 

Current research has identified co-teaching as one collaborative approach that is being used 

around the world to support students with special needs in their classrooms. Although research 

highlights some examples of what teachers may experience when using co-teaching, a 
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comparison of the various findings pinpoint specific benefits and challenges that are associated 

with co-teaching, collaboration, and inclusion.  

Benefits. According to Brownlie, Feniak and Schnellert (2016), the rationale for 

inclusive education is based on various beliefs, including the view that "students with special 

needs require ongoing effective programming [and that] this programming is best provided when 

a classroom teacher and a single [special education] teacher collaborate to better meet diverse 

needs" (p. 15). In addition, Murawski (2010) states that there are many “research-based benefits 

to inclusive education” (p. 8) for students, such as building relationships and making friendships 

with diverse groups of people, avoiding stigma for those needing extra support, learning skills 

from one another, and improving instruction for students with special needs. Co-teaching is one 

approach that provides an opportunity to help achieve this. As stated earlier, students taught 

using co-teaching models experience various benefits such as support for academic achievement 

(Hang & Rabren, 2009; Tremblay, 2013) and more engagement and interaction (Strogilos & 

Avramidis, 2016). Carty and Farrell (2018) also maintain that students have more opportunity to 

engage with teachers, have greater opportunity for support, and students with special needs are 

able to access the general education curriculum. These findings are also consistent with research 

from many years ago that describes social and academic benefits for students with special needs 

such as "positive feelings about themselves as capable learners, enhanced academic performance, 

improved social skills, and stronger peer relationships" (Walther-Thomas, 1997, p. 399).  

In addition, Murawski (2010) maintains that society as a whole is becoming more 

collaborative and since “collaborative skills are important to success in 21st century life” 

(Thousand et al., 2006, p. 245), students can benefit from teachers modeling cooperative skills 

when co-teaching (Scruggs et al., 2007; Thousand et al., 2006). Furthermore, not only does 
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collaboration play a role in successful inclusion (Bešić et al., 2017; Kurth et al., 2015; 

Montgomery & Mirenda, 2014; Villa & Thousand, 2003), but collaborating during co-teaching 

allows teachers to learn from each other and improve their practice (Carty & Farrell, 2018; 

Scruggs et al., 2007; Schwab, Holzinger, Krammer, Gebhardt & Hessels, 2015; Thousand et al., 

2006; Walther-Thomas, 1997). Brownlie et al. (2016) agree that collaboration has benefits and 

suggest that working as a team helps both students and teachers. They state that "collaboration 

increases learning time for students and increases everyone's skill set" (Brownlie et al. 2016, p. 

9). Therefore, collaborating during co-teaching provides an opportunity to share expertise while 

supporting students when working toward achieving inclusive learning environments. 

Challenges. Even though Murawski (2010) suggests that teachers view collaboration and 

co-teaching as important for inclusive education to work, teachers still experience challenges that 

make it difficult to use these approaches effectively. Therefore, as Schwab et al. (2015) state, it is 

important to identify “all barriers that need to be overcome in order to successfully establish 

inclusive settings” (p. 250). The following are highlights of some of the current challenges 

associated with collaboration and co-teaching. 

A lack of planning time is a common barrier that affects co-teaching (Bešić et al., 2017; 

Carty & Farrell, 2018; Friend et al., 2010; Gurgur & Uzuner, 2011; Scruggs, et al., 2007; Solis, 

et al., 2012; Strogilos et al., 2016; Thousand et al., 2006; Walther-Thomas, 1997). Studies that 

identify planning time as an issue also report that teachers prefer the one teach, one assist model 

(Gurgur & Uzuner, 2011; Scruggs et al., 2007; Strogilos et al., 2016). Gurgur and Uzuner (2011) 

attributed the prevalence of this model to the fact that it “require(s) less cooperation in lesson 

preparation and instruction” (p. 300), which takes into account not having enough time to 

participate in the planning process. However, other research has provided different reasons for 
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why the one teach, one assist model may be more common. Strogilos et al. (2016) indicated this 

was due to teachers feeling that the special education teacher was better trained to teach students 

with disabilities. This is similar to the findings of Scruggs et al., (2007) who maintained that 

special education teachers often took on a subordinate role due to their lack of knowledge in 

content areas and most often focused on supporting the classroom teacher.  

 The relationships between teachers is another issue that affects co-teaching. Friend et al. 

(2010) state that co-teaching in practice can be viewed “as a partnership between professional 

peers with different types of expertise” (p. 11) and that teacher compatibility affects the success 

of co-teaching partnerships. This mirrors the findings of Scruggs et al. (2007) and Stefanidis, 

King-Sears, and Brawand (2019) who found that in order for co-teaching to be successful 

teachers needed to volunteer rather than be forced into co-teaching. This was evident in Carty 

and Farrell’s (2018) study when one of the co-teaching pairs who did not volunteer to co-teach 

discontinued using the practice. Parity within teaching partnerships was also identified as an 

issue in the research. Carty and Farrell (2018) found that when sharing instructional tasks by 

alternating which teacher led activities there was less stigma for students with special needs as 

they received support from both teachers just like every other student. This need for ensuring 

parity was in contrast to findings of Stefanidis et al. (2018) and Strogilos et al. (2016). Stefanidis 

et al. (2018) found that high levels of parity had no impact on teachers’ perceptions of co-

teaching and Strogilos et al. (2016) discovered that teachers did not believe there needed to be 

“equal involvement in leading instructional activities” (p. 354).  

 Pratt (2015) agrees that there are challenges associated with using co-teaching and 

conducted a grounded theory research study to determine “how effective secondary co-teachers 

found solutions for common co-teaching challenges” (p. 2). Five co-teaching teams participated 
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in interviews, focus groups, questionnaires, and observations where Pratt (2015) learned how 

teachers addressed issues such as compatibility and parity to improve co-teaching relationships. 

Strategies such as reflection, open communication, and showing consideration for each other 

improved “not only their relationship, but instruction for students” (Pratt, 2015, p. 10). 

Therefore, Pratt's (2015) study is significant because, through the use of a qualitative design, the 

researcher was able to provide detailed descriptions regarding how teachers were able to work 

together to overcome barriers to collaboration during their co-teaching partnerships.  

Research has also shown that a lack of education is another common issue that affects the 

success of using co-teaching as an approach to support inclusion. Scruggs et al. (2007) revealed 

that even though teachers viewed co-teaching as a way to increase professional development, 

teachers still tended not to differentiate their instruction. Possible reasons for this could have 

been due to a lack of staff development opportunities (Walther-Thomas, 1997), not enough 

training to support teachers with inclusion and co-teaching (Solis et al., 2012), or a lack of 

education on how to cooperate collaboratively (Gurgur & Uzuner, 2011; Montgomery & 

Mirenda, 2014). Carty and Farrell (2018) found that the teachers involved in their study lacked 

knowledge about the different co-teaching models and that the more knowledge teachers had 

about co-teaching the better they were at implementing it. This supports the findings of 

Pancsofar and Petroff (2016) as their research revealed that education shapes teachers’ ability to 

implement co-teaching models. To learn more about this issue Chitiyo and Brinda (2018) 

surveyed 77 teachers to determine how prepared teachers were in using co-teaching in their 

practice in one region of the USA. Their research revealed that less than half of the participants 

learned about co-teaching through university coursework. Although most teachers in their study 

felt they understood co-teaching, only half felt confident in using co-teaching, and more than half 
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felt they needed more training. Education continues to be an issue today (Carty & Farrell, 2018; 

Gurgur & Uzuner, 2011; Murawski, 2010; Scruggs et al., 2007; Solis et al., 2012), even though 

research has identified it as a problem more than 20 years ago (Walther-Thomas, 1997). 

Gaps in Knowledge 

Although current research describes many aspects of co-teaching, such as attitudes, 

perceptions, approaches, implementation, benefits, and challenges, there are still gaps in 

knowledge. Hang and Rabren (2009) suggest further study on “what teachers perceive their co-

teaching practices to be” (p. 267) as an area that would help complete the knowledge base 

regarding co-teaching. Examining the experiences of teachers involved in the process of being a 

co-teacher from their perspective could address this gap. Chitiyo and Brinda (2018) suggest there 

is a need for more training in co-teaching practices, therefore a study that focuses on how 

teachers perceive their own co-teaching experiences could act as a source of knowledge to 

educate teachers about what it means to co-teach. Scruggs et al. (2007) suggest giving a voice to 

individual teachers by examining their experiences with co-teaching to “strengthen the impact of 

qualitative research” (p. 413) and add to the knowledge base on this phenomenon. Friend et al. 

(2010) also state that the knowledge base on co-teaching is incomplete and there is a need for a 

clearer definition of what co-teaching is. There have also not been any studies identified which 

focus on the co-teaching experiences of teachers in British Columbia. The intent of this study is 

to not only provide a unique perspective on the experiences of teachers involved in the process of 

co-teaching, but it is to begin to address the fact that there is not any research on how British 

Columbian teachers view and experience co-teaching. Therefore, a qualitative study on co-

teaching investigating the perceptions of co-teachers in BC as they experience this phenomenon 

in their own practice will address the gaps identified and provide new knowledge from the reality 
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of current educators. The following chapter describes the phenomenological processes involved 

in this study that allowed me to begin to address some of these gaps in current research. 
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Chapter Three: Methodology 

The previous chapter examined what is currently known about co-teaching. This chapter 

will identify the research question, methodology, participant information, ethical considerations, 

data collection methods, analysis and interpretation techniques, issues related to the validity of 

the knowledge created, and the significance and application of knowledge.  

Research Question  

According to Merriam (2009), “qualitative researchers are interested in understanding 

how people interpret their experiences, how they construct their worlds, and what meaning they 

attribute to their experiences” (p. 5). Therefore, my question “What can educators working in 

inclusive settings tell us about their experiences regarding the process of being a co-teacher at 

the elementary level?” would be an appropriate issue that can be addressed using a qualitative 

research design.  

Methodology 

 According to Rumrill et al. (2011), “the intent of qualitative research is for researchers to 

develop a unique interpretation” (p. 174) of a phenomenon and it “permits a deeper 

understanding of the research participant’s experiences” (p.178). This study will investigate the 

lived experiences of teachers using co-teaching in their practice. A review of various research 

methodologies revealed phenomenology as a natural fit for this study, not only because 

researchers using phenomenology are involved in “the study of the lived experience” (van 

Manen, 1990, p. 9), but because I am interested in learning how teachers perceive the process of 

co-teaching in their practice. Understanding the meaning of this phenomenon as it appears to 

them is a way to create knowledge that is different from what is present in current literature. A 

phenomenological study will explore the perceptions of co-teachers to create new knowledge, 
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which fits with this methodology, as “perception is regarded as the primary source of knowledge, 

the source that cannot be doubted” (Moustakas, 1994, p. 52) and will therefore provide a unique 

interpretation of co-teaching. 

Although Moustakas (1994) maintains that “any phenomenon represents a suitable 

starting point for phenomenological reflection, Vagle (2018) argues that in phenomenology a 

phenomenon needs to be of interest to the researcher. The phenomenon of interest for this study 

is the process of being a co-teacher. As an educator who is trying to use co-teaching in my own 

practice, it is something that I am personally interested in and can explore further as participants 

will be asked to reflect on their own experiences of co-teaching when describing situations or 

events. As the researcher, I will be able to describe the essence, or meaning, of the process of 

being a co-teacher through phenomenological processes outlined in this chapter. 

In phenomenology, the researcher is interested in the participant's view of the 

phenomenon. Therefore, before data is gathered and analyzed, it is important to for the 

researcher to “explore his or her own experiences, in part to examine dimensions of the 

experience and in part to become aware of personal prejudices, viewpoints and assumptions. 

This process is called epoche” (Merriam, 2009, p. 25). To do this the researcher uses "a 

technique called bracketing to suspend their own assumptions and focus on the conceptual and 

perceptual world of the people being studied” (Rumrill, et al., 2011, p. 161). This allows the 

researcher to understand and analyze the reality of the participant from an objective point of 

view and through the consciousness of the participant. I have my own personal experiences and 

views on co-teaching, therefore this was a necessary element of the research process that I 

needed to participate in before analyzing the research data provided by the participants.  
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Participants 

Characteristics of the Participants. The participants interviewed for this study 

consisted of general classroom teachers and special education teachers, such as Learning 

Assistance Teachers and Resource Teachers, working within a BC school district. The teachers 

were chosen based on a common method in qualitative research called purposeful sampling. 

Using purposeful sampling, I was able to deliberately select participants who could answer the 

question being studied in order to “examine specific conditions of a particular phenomenon” 

(Rumrill et al., 2011, p. 164). In this study, all teachers selected had experience with co-teaching, 

either in a current or previous position, as defined by the literature. Participants were women 

who had a range of teaching experiences. Some of the participants who volunteered worked or 

co-taught with me, while others were just individual teachers who were interested in sharing 

their experiences with co-teaching. A smaller number of participants are used in this type of 

research to allow time to gain an in-depth understanding of the participants' experiences (Rumrill 

et al., 2011) and a sample size can be anywhere from one to 10 people (Starks & Brown, 2007). 

Therefore, in this study I selected the first five participants who volunteered during the 

recruitment process from a total population of about 500 elementary educators in the district. A 

more detailed description of each participant is provided in chapter four. 

The Researcher. My own background as a teacher is also described in chapter four. 

Additionally, and as previously noted, when conducting a phenomenological study it is important 

for the researcher to participate in a process called epoche (Moustakas, 1994). This is where the 

researcher brackets out and sets aside his or her own experiences and perceptions to ensure the 

analysis and interpretation of the data is not biased. Therefore, before beginning my own analysis 
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of the data I participated in this process. My personal experiences with co-teaching are also 

described further in chapter four. 

Recruitment 

After getting approval from the Research Ethics Board at Vancouver Island University 

and my local school district to conduct this study I started the recruitment process. The initial 

phase of the recruitment process for this study involved the use of convenience sampling, which 

is described as asking volunteers who are "known and available and therefore convenient to the 

researcher” (Rumrill et al., p. 164). Using this method, during the month of September 2019, I 

contacted known colleagues who I knew had used, or were using, co-teaching within my school 

district in person to determine if there were any educators interested in volunteering to be 

participants in my study. A research information letter (Appendix B) was provided during the 

initial recruitment process that contained details about the study including the purpose of the 

study and a brief description of what would be involved (e.g. face-to-face interview, time 

required). Interested teachers were asked to contact me for further details. Teachers initially 

interviewed for the study were also asked, using the information letter provided to potential 

participants, if they could recommend anyone else who would be suitable for the study using a 

sampling method known as snowballing (Rumrill et al., 2011); however the initial phase of the 

recruitment process was successful in finding enough suitable participants for the study and 

further recruitment was not necessary.  

Ethical Considerations 

In this study, concern was for the participants involved. Participants could have been 

concerned that the stories they told would identify them or they could have felt awkward or 

uncomfortable sharing experiences that described their teaching practices. They may have been 
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worried about sharing experiences that involve other teachers. There was also a relationship 

between some of the participants and myself because we had previously worked or co-taught 

together. Due to the nature of the relationships, the participants may have felt there was a risk 

involved or may have felt influenced to participate. Therefore, attempts were made to minimize 

and manage those concerns and risks. Alphanumeric codes were used to maintain confidentiality 

when describing findings and the school district and school names were not identified in the 

study. Any stories that could identify participants were edited or removed from sources of data. 

Teachers were assured that any participation was completely voluntarily and would have no 

impact on the professional relationship with the researcher. Participants also had the option of 

not answering any questions they felt were inappropriate or they were uncomfortable with. 

Participants were given the option to review interview transcripts in order to clarify, add, or 

withdraw any statements. They also had the opportunity to withdraw from the study altogether 

anytime up until two weeks after reviewing interview transcriptions or two weeks after being 

interviewed if they did not want to review transcriptions. Furthermore, not only were participants 

asked to focus on their own experiences to minimize the information provided about other 

teachers, but they were interviewed in private so that if they did share information about another 

teacher it would be done in confidence and could be removed from the interview data if needed. 

All teachers who volunteered for the study were required to sign a written consent form 

(Appendix A). The consent form described the purpose of the study, including what they would 

be asked to do, and it outlined potential risks for the participants. The consent form also ensured 

that the participants were aware that I would try to ensure the confidentiality of all information 

provided regardless of who participated. Participants were assured that all data would be 

protected: Audio recordings, transcriptions, and consent forms would be locked in a cabinet in 
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my home and digital documents would be stored in my home on a personal computer that is 

password protected. 

Data Collection 

 In phenomenology, the primary method for collecting data is the interview (Merriam, 

2009; Moustakas, 1994; Starks & Brown, 2007; van Manen, 1990). The interview is “a means of 

gathering information…[which]...involves direct verbal interaction between individuals…[and] 

...allows for greater depth" (Cohen, Manion, & Morrison, 1993, p. 411) in order to help us 

understand the experiences of participants. In other words, in phenomenology, the interview 

process is one that allows the researcher to gather the material, or data, which will be used to 

gain an understanding of the human experience. The questions used need to guide the 

participants toward providing descriptions of their experiences as they lived them. Participants 

can be asked to explain how the phenomenon happened, to describe the emotions and feelings 

associated with the phenomenon, and to describe specific scenarios where they experienced the 

phenomenon. All of this provides material, or data, to explore the phenomenon (van Manen, 

1990). Moustakas (1994) states that questions can be developed in advance to gather 

comprehensive descriptions of the participant's experience. However, Moustakas (1994) also 

states that during the interview the questions may be “varied, altered, or not used at all when the 

[participant] shares the full story of his or her experience” (p. 114). Therefore, a general 

interview guide (Appendix C) comprised of open-ended questions was used during informal and 

interactive interviews to “facilitate the obtaining of rich, vital, substantive descriptions of the 

[participant’s] experience with the phenomenon” (Moustakas, 1994, p. 116). In this study, the 

phenomenon under study is the process of being a co-teacher, which includes elements such as 

co-planning, co-instructing, and co-reflecting/evaluating, as described earlier by Murawski 
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(2010). To learn about this phenomenon, I personally conducted interviews during the month of 

October 2019 and, with prior consent, each interview was audio recorded. Once interviews were 

complete, I transcribed the interviews and offered each participant the opportunity to review the 

transcription to ensure accuracy and edit as needed. This is known as member checking 

(Merriam, 2009). However, each participant declined the offer to check and edit their interview 

transcription.  

Data Analysis and Interpretation 

 After I participated in the epoche process, the qualitative data gathered during the 

interview was analyzed and interpreted using the following general methods described by 

Moustakas (1994). Through a process called phenomenological reduction relevant statements 

that described participant experiences were identified and coded. This process allowed me to 

reflect on the data by considering it multiple times using horizonalization, which is where each 

“phenomenon has equal value as we seek to disclose its nature and essence” (Moustakas, 1994, 

p. 95). Coded statements, or meaning units called invariant constituents, were organized into 

themes. The themes were synthesized into individual written descriptions of each participants’ 

experience. Each description of individual experiences were offered to the participants for 

approval and to ensure the credibility of my analysis of the data (Schwandt, Lincoln, & Guba, 

2007). However, this offer was also declined by each participant. Next, Moustakas (1994) states 

that individual participant descriptions are used to write a summary that describes the essence, or 

meaning, of the experiences of all the participants. Therefore, the individual participants’ 

descriptions of the process of being a co-teacher were constructed into a final description that 

described the universal meaning of the phenomenon as experienced by the whole group. This 

was done using a process called imaginative variation, where the researcher looks for all possible 
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meanings of the individual statements, or meaning units, by “varying the frames of reference, 

employing polarities and reversals, and approaching the phenomenon from divergent 

perspectives, different positions, roles or functions" (Moustakas, 1994, p. 98). 

Trustworthiness 

The knowledge created from this study has validity based on the trustworthiness of the 

research process. According to Schwandt, Lincoln, & Guba (2007), in order to ensure 

trustworthiness when evaluating qualitative data it is important to focus on credibility, 

dependability, transferability, and confirmability. Schwandt et al. (2007) describe how these 

areas of trustworthiness can be addressed. To ensure credibility I underwent prolonged 

engagement with the data and tried to use member checks (Schwandt et al., 2007). For example, 

I fully explored important aspects of the phenomenon by ensuring enough time was spent with 

participants during the interview process as well as when evaluating the interview data. Merriam 

(2009) agrees that it is important to spend enough time with the data, in this case the interview 

transcription, to ensure it has been fully analyzed. Participants were also offered the opportunity 

to review transcriptions and interpretations to ensure their accuracy and credibility. To ensure 

transferability thick descriptions were used (Schwandt et al., 2007). This included descriptions of 

participants, such as their role as a teacher and a description of how they met criteria for 

participation. To ensure dependability and confirmability an audit trail was used (Schwandt et 

al., 2007). According to Merriam (2009), an audit trail can be described as the researcher using a 

log or reflective journal that includes reflections and decisions on how the data was collected and 

analyzed to document the research process. 
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Significance and Application to Knowledge  

According to Yuksel and Yildirim (2015), the “purpose of the phenomenological study is 

to understand and describe a specific phenomenon in-depth and reach at the essence of 

participants’ lived experience of the phenomenon” (p. 3). Therefore, through an analysis of the 

lived experiences of educators who were involved in the process of being a co-teacher this 

research study creates knowledge that captures what it is really like to be a co-teacher in an 

elementary school in BC. In chapter 4, knowledge will be presented using detailed descriptions 

that Qutoshi (2018) states can include quotes from the participant interviews. The use of 

anecdotes, which is a form of narrative story, is another method used to present qualitative 

research and is used in phenomenological studies (van Manen, 1990). According to van Manen 

(1990), writing is an important part of phenomenology because it shows the reader the 

phenomenological knowledge that has been created. Reporting findings in this way provides rich 

and detailed descriptions of individual experiences with co-teaching that describes the 

phenomenon from the participants’ perspective and engages the reader. Knowledge gained will 

also inform my own practice and contributes to a unique perspective on the phenomenon, as 

phenomenology is not a methodology found to be used to describe the co-teaching practices of 

educators in BC. The following chapter presents the results of this study based on the 

phenomenological processes outlined in this chapter. 
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Chapter Four: Findings 

The purpose of this phenomenological study was to explore the lived experiences of 

elementary educators using co-teaching in their practice. By answering the question, "What can 

educators working in inclusive settings tell us about their experiences regarding the process of 

being a co-teacher at the elementary level?" my aim was to get a personal and descriptive 

account of co-teaching that has not been seen in current literature. Interviews were used to gather 

data from five educators working in the roles of general education and special education 

teachers. The themes that emerged from the data describe the process of co-teaching for BC 

educators. My hope is that the information will be used to add to the knowledge base on co-

teaching and guide the practice of educators who want to use co-teaching to support their 

students. This chapter provides a description of the participants, the results of the study, an 

interpretation of those results, and my conclusions.  

Participants 

 Participants recruited for this study were chosen using both purposeful and convenience 

sampling. Each participant was known by the researcher to have used co-teaching in their 

practice. Through convenience sampling the first five educators known to the researcher who 

were asked and volunteered to participate were chosen. All had worked as both general and 

special education teachers and use co-teaching in their practice. The following descriptions 

provide a brief introduction to each participant. The descriptions do not have any identifying 

information to protect their anonymity. 

 Participant 1. Participant 1 was interviewed on October 4, 2019 at her office. She 

explained that prior to teaching she worked in a field where co-teaching was an integral part of 

her role. A change of career led her to become an elementary educator. During her career she has 
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had both general classroom and special education teaching experience at the elementary level. 

She started her teaching career with a Master in Education and later returned to school to get two 

more diplomas in education, one of which was in special education. She has been a classroom 

teacher for 13 years and a special education teacher for seven years. She is currently a Resource 

Teacher who mostly uses co-teaching as a way to help general education teachers implement 

special programs in their classrooms.  

 Participant 2. Participant 2 was interviewed in the researcher's home on October 5, 

2019. After starting her career in education as an education assistant, she decided to return to 

school so that she could become a teacher. She started with a Bachelor of Arts degree and then 

got her Bachelor of Education. During her first five years of working as a classroom teacher she 

returned to school to get a diploma in special education. For the last nine years she has been 

working as a Resource Teacher. Helping students develop their social and emotional skills is a 

passion of hers and she works with many classroom teachers in a co-teaching role to assist them 

in meeting those needs in an inclusive way. 

 Participant 3. Participant 3 was interviewed on October 7, 2019 in the researcher's 

office. During the interview she said that even before she became a teacher she worked with 

children in a recreational setting. She pursued her Bachelor of Education and focused her studies 

on special education, later receiving another diploma in education. After teaching for a number 

of years she returned to school and got a Master's degree. Her career initially focused on 

classroom teaching at the elementary level, but she has been working as a Learning Assistance 

Teacher for the last 25 years. She is passionate about supporting teachers and students in 

inclusive environments and tries to co-teach with her colleagues as much as possible. 
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 Participant 4. Participant 4 was interviewed on October 9, 2019 in her classroom. She 

said that she has been a teacher for eight years and during that time she has had two different 

roles, one as a classroom teacher and the other as a Learning Assistance Teacher. She has a 

Bachelor of Education degree as well as a diploma in special education. Regardless of the role 

she has had, she expresses many challenges with using co-teaching in her practice as an effective 

service and wishes she had access to more resources and education in order to support students in 

inclusive classrooms. 

 Participant 5. Participant 5 was interviewed on October 23, 2019 in her classroom. She 

said that she has been teaching for 19 years at the elementary level. She has had eight years of 

teaching in the role of special education teacher and has spent 11 years as a classroom teacher at 

the primary level. Although she has used co-teaching to deliver service to teachers and provide 

support in the classroom, it was not always a choice. Now as a classroom teacher, she 

commented that having extra support in the classroom is helpful, but when she decides to co-

teach it needs to fit in with her own teaching style to be effective. 

The Reseacher. I have 11 years of teaching experience. I have worked primarily at the 

elementary level in various districts across British Columbia. I have worked as a classroom 

teacher and special education teacher. My current position is as a Resource Teacher at the 

elementary level. 

When I began working as a special education teacher I had already started working on a 

post-degree diploma in special education. After starting my current role I began working on my 

Master of Education in Special Education. Although I had training in special education, which 

included strategies to support students with diverse needs and how to work collaboratively with 

others, I had never received education on co-teaching until I started exploring topics in inclusive 
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education for my Master's degree. I had taught with teachers and knew others who also did this, 

but I did not realize it had a name and how many methods were identified as co-teaching 

approaches.  

My own experiences, as described in chapter one, identified what the process of co-

teaching is like for me. In my experiences, I felt I was being helpful, both in providing support 

and modeling strategies for teachers as well as helping meet the needs of students, but during 

initial interactions with teaching partners I would often feel judged because I did not know them 

very well. Therefore, taking the time to get to know the other teacher usually helped me feel 

more comfortable as we worked together. Planning time was often limited as well, but when we 

did plan together I felt like we both had more ownership over the lessons and it felt like more of 

a partnership. That feeling of collaboration as we came up with ideas together was the best part 

of co-teaching. It felt like we were both learning from each other while supporting students and it 

made me feel useful in my role as a Resource Teacher. However, most of the time my schedule 

is so busy with other tasks that I do not get the opportunity to support my colleagues using this 

method as much as I would like.  

My own successes and challenges with co-teaching led me to explore this topic further. 

Through my own research I became intrigued with this topic. I realized that both my successes 

and frustrations with this approach were common to the findings in many research studies. I 

wanted to know more about how my colleagues experienced co-teaching and if their experiences 

were also similar to the research so that I could find ways to support them when trying to use co-

teaching as a collaborative teaching approach.  
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Results 

The question this research study hoped to answer was, "What can educators working in 

inclusive settings tell us about their experiences regarding the process of being a co-teacher at 

the elementary level?" To answer this question educators were asked to describe their own 

personal experiences with co-teaching, including the successful and challenging aspects, as well 

as how they felt it impacted both themselves as teachers and the students they supported. Data 

was collected during face-to-face interviews in settings chosen by the participants. When the data 

collection was complete and the information from interviews was transcribed, the data were 

analyzed using the van Kaam method (Moustakas, 1994). All of the significant meaning 

statements were coded and identified. From the codes, or invariant constituents, four different 

themes emerged. They are an understanding and appreciation of co-teaching, achieving a 

successful partnership, implementing co-teaching, and the rationale for using co-teaching. This 

section provides a narrative that uses the coded textural descriptions from the transcriptions that 

describes the data from this research study and offers insights into the experiences of five 

elementary educators who work in inclusive settings and use co-teaching in their practice.  

According to van Manen (1990), writing is an important part of the phenomenological 

method because it is a way to show the reader the knowledge that has been created. van Manen 

(1990) also states that "phenomenological description is an example composed of examples" (p. 

122). For that reason, anecdotes (van Manen, 1990) and quotes (Qutoshi, 2018) from participant 

interviews were used to describe the knowledge and insights gained as I participated in the 

phenomenological processes involved in this study. As a result, the reader will be able "to see the 

deeper significance, or meaning structures, of the experience it describes" (van Manen, 1990, p. 

122). Furthermore, Saldana (2011) states that frequency codes can be a measure of relevant 
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themes. He explains that codes can help categorize the data so that it can be analyzed. Therefore, 

the tables in the sections below identify the codes, or invariant constituents, from the 

participants' experiences that were grouped into themes and then used to describe the experiences 

of the group as a whole. Any identifying information was edited from the descriptions to ensure 

anonymity. 

Theme I: Understanding and appreciation of co-teaching. The first theme that 

emerged from the data was that of the teachers' understanding and appreciation of co-teaching. 

This theme emerged as the educators interviewed for this study discussed their knowledge of co-

teaching and their general attitude toward working together with other teachers.  

How the participants learned about co-teaching was not due to formal training or 

education, instead each teacher described the on-the-job experiences which got them involved in 

using co-teaching as a service delivery option. For one participant just being exposed to co-

teaching taught her what it could look like and influenced her decision to use it both in her own 

general education classroom and as a special education teacher. She said, 

I started out that way so in my way of thinking I thought that was what you always do. So 

later when I became a classroom teacher I instinctively thought of co-teaching as a 

strategy….So I always had that in the back of my mind as a way to do it. (Participant 1) 

 

Another teacher said it, 

Table 1: Theme I Understanding and appreciation of co-teaching 

Invariant constituents Frequency [# of 

participants: 5] 

% 

On the job experiences 5 100 

Attitude toward co-teaching and working 

together 

5 100 

Education on co-teaching (lack of) 2 40 
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Developed over time by being in the schools…and seeing I could help here, why don’t I 

try this. Just being in the field and seeing what is happening and thinking this might 

work. (Participant 2) 

Her experiences led her to believe that using this approach in her practice was something that 

could be successful, and was similar to others interviewed. Participant 3 explained that being 

exposed to co-teaching in her role as a classroom and special education teacher helped develop 

her skills in co-teaching. She said, “I was lucky that I moved around to different schools and saw 

different things. A lot of it is experience and just getting in there and trying it out.” She also said, 

“you just gotta do it and every time you do it, it is better and better…and it evolves naturally, 

organically sometimes” (Participant 3). She also explained that in her role as a special education 

teacher, the idea of supporting classroom teachers “is just kinda ingrained in special-ed. It's 

already there” (Participant 3). 

 Although education seemed to be lacking, it did not seem to impact how teachers felt 

about co-teaching. Participant 5 stated that the “district wants you to push-in but [it] does not 

provide…education around how to do it.” However, even though she felt there was a lack of 

education on this topic, her attitude toward co-teaching is evident when she describes current 

experiences. Her comment provides evidence to show that she believes there is value in co-

teaching. She says, 

I get excited when we teach together. I really liked doing that with [a partner]. And it was 

easier to help kids. I think we did some really good things like working on the Daily Five 

and working more one-on-one with lots of kids, and providing more intervention. 

(Participant 5) 
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The feelings of Participant 5 toward using co-teaching were shared by all of the 

participants interviewed for this study. They each commented on the importance of wanting to 

work together. In order to have success with co-teaching it was felt that those involved needed to 

see the value in using this approach to service delivery. Without having that shared attitude and 

belief toward the value of co-teaching, educators felt that trying to use it would not work. For 

example, Participant 4 had the impression that many of her colleagues wanted to opt for an easier 

option for accessing support due to challenges with the elements needed to implement co-

teaching, such as finding time to plan together. She explained,  

I think maybe it is easier to say "I've got this support person. I am going to get two blocks 

a week. Well I know I have this group of readers who is kinda struggling so because we 

don't really have this time to plan, just take them and this is what we need to work on. I 

trust that you will do a good job." It is sorta how it works. (Participant 4) 

So because she did not feel there was a shared attitude regarding the need to work together 

within a classroom to provide support, she felt using co-teaching in her practice was challenging. 

Her feelings were similar to others interviewed. Participant 1 felt that having a shared attitude 

about co-teaching was also necessary. For example, she commented, 

You have to find those people who you know will want and believe in that same thing as 

you and feel like this is going to work….If they seem excited and jump on board and 

really want to do it then you can take off running. (Participant 1) 

Participant 2 had a similar attitude. Her general attitude toward the idea of working together as a 

team was fostered by the culture she was immersed in. Her colleagues had similar feelings as her 

and this fostered a culture that promoted working together. She said, 
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The school that I work at, we have the philosophy that all the students are all of ours. It 

doesn’t matter whose caseload they are on or who’s case managing particular students. 

We are all working together to help provide an enriching educational experience for the 

kids. (Participant 2) 

Another participant's comment describes her attitude and belief in co-teaching and demonstrates 

why she continues to use it in her job today. She said, 

It keeps you invigorated with our profession. Like I could easily just sit in my office and 

have some kids once in a while, but no, I am out there in the classroom seeing what 

teachers are doing, seeing the struggles that they have. Seeing kids and how they are not 

coping makes me want to work with teachers more closely to help these little guys. 

(Participant 3) 

The experiences from these five educators who use co-teaching in their practice tell us 

that an important step in the process of co-teaching is to develop an understanding and 

appreciation of what co-teaching is about if it is to be used successfully. The first step in the 

process of co-teaching is learning about what co-teaching is. Many teachers rely on on-the-job 

experiences to learn about co-teaching rather than formal education about this topic. The idea of 

working together excites and invigorates many teachers and this allows educators to share their 

understanding about how to co-teach. Working with others to learn about co-teaching has led to 

many successful experiences with co-teaching for the participants in this study and gave them 

opportunities to appreciate this approach by seeing that it is a useful method of providing 

support. They have generally felt that co-teaching made it easier to support students and 

provided opportunities to give one-to-one instruction for students who struggle. These 

experiences led educators to think positively about co-teaching. Having that shared positive 
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attitude was felt to be necessary when trying to use this type of service in the classroom. For 

example, even if a teacher has had their own successful experiences with co-teaching early in 

their career, if a classroom teacher does not value working together and wants you "to pull small 

groups" (Participant 4) rather than have you support in the classroom, you will not be able to use 

co-teaching to support students or the teacher. Therefore, the experiences of these educators 

demonstrate that there is a need to have a good understanding of what co-teaching is and how it 

can be used as this forms a basis for developing positive attitudes toward this type of service 

delivery.  

Theme II: Achieving a successful partnership. The second theme that emerged from 

the participants' experiences was the ability to achieve a successful co-teaching partnership. The 

process of being a co-teacher involves developing successful relationships and there are various 

elements that highlight what a successful partnership looks like.  

Developing a level of comfort and trust were key components in having a positive co-

teaching relationship. Participant 1 explained, 

I feel like once you build that relationship and the teacher realizes having another person 

on board isn’t taking up only time, but benefits, then I can be more flexible in what I do. 

So sometimes I need to teach however is going to make that teacher feel comfortable and 

want to try it out….So if I am going to approach someone who is not willing I need to 

start with a minimal approach and they can see that a lot of the strategies I suggest help 

the entire class. So I can win them over with that and they are more willing to hear what I 

have to offer. (Participant 1) 
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Another participant explained that the opportunity to work with another teacher provides time for 

that partner to trust her and believe that what she says is of value. She says, 

When we work together I am not viewed as a person who is coming in and saying “well I 

think you should do this” or “I think this is what you should do for my student to be 

successful.” Instead I work with the teacher to find out what a program might look like or 

might be like and there is more buy-in and it is not just some random program or idea that 

I am putting on their desk to try. (Participant 2) 

When interviewing Participant 3, the elements of trust and comfort also came up throughout 

her interview. She said that as she worked to support different teachers she really had to build a 

relationship where they believed that what she was doing would help them as teachers. She said, 

I come in and they can see I am not there to judge. I am modelling what it kinda is…Just 

showing them through "how can I help you", doing tasks, marking things, scribing, reading, 

putting things on the board. They go "oh okay" and that is just one piece and that is just a 

nice little stepping stone. (Participant 3) 

Participant 3 goes on to further state, “I think the most important thing is trust in a safe 

environment.” She explained that if her and her partner “trusted each other” and “were comfortable 

in our skin…then it felt so natural teaching in front of one another. So that trust and “camaraderie” 

was a “really, really important” part of the process. The experiences of Participant 4 were similar. 

She says, 

Table 2: Theme II Achieving a successful partnership 

Invariant constituents Frequency [# of 

participants: 5] 

%  

Trust 5 100 

Comfort 3 60 

Equality 4 80 

Quality 4 80 

Collaboration 2 40 
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If I am more comfortable with someone I am more willing to push a little bit more for what I 

think should be done. If there is more of a relationship there is more trust between us. Some 

teachers I have worked with, they say this is the way I do it. They are more rigid and they 

don't want to deviate from that. So yah, if there was a better relationship with those people 

then maybe I could be more effective. So yah I think relationships does affect it for sure. 

(Participant 4) 

Participant 4 explains that the quality of a relationship involves developing a sense of trust 

and comfort, therefore she feels like you need to take the time to really get to know your partner and 

that can be hard to do in some schools. She explains, 

As a teacher you can be behind your door and you don't see some people a lot and you are 

way more isolated.  You can be very isolated in this job. And the LAT is only here two days 

a week so to build that relationship with her will be very tricky. If you don't have a 

relationship with someone it is harder to use co-teaching as an effective practice. (Participant 

4) 

The idea of developing quality relationships was shared by Participant 1. She commented that 

developing those relationships with teachers takes time, and as a special education teacher who is 

itinerant it was difficult to get to know colleagues when she was not at a school full-time. She 

explained, 

The problem is I am just not at the school very often…so I have limited time and it makes 

it difficult to catch up with people…so I don’t have the relationship with the teachers as 

much as I would like. (Participant 1) 

Participant 3 felt similarly. She felt it was necessary to develop a good relationship in order to feel 

like she was adding value to the partnership. When she did not have the opportunity to really get to 
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know a partner by having time to plan together and develop an “open relationship” there “wasn’t that 

deep trust and bond. So it didn’t flow as well” (Participant 3).   

Participant 5 also felt that the quality of her relationships impacted the success of her 

partnerships with co-teachers. She said when you “can bounce ideas off each other,” have a good 

“rapport with the other teacher,” or “if you know somebody for lots of years it is easier to co-teach” 

(Participant 5). When discussing other elements that made co-teaching successful she felt that 

equality “doesn’t really matter. I think we just have different roles and we just have to accept 

that…And as the classroom teacher I am responsible for them so I am okay with that” (Participant 5).   

The views of Participant 5 on equality were in contrast to the other participants interviewed. 

They all described experiences that highlighted the importance of equality in a relationship. One 

participant said, 

You become good friends. You have to. You are doing everything together. Not everyone is 

made for that. They just want to do their thing, but just having ideas bumping off each other, 

or another set of hands if there is a problem going on, and we always had stations set up. We 

moved around in the room or documented. We had 50-50 in the room. It was amazing. It was 

a great system. (Participant 3) 

Participant 4 felt much more positive about relationships with partners when there was an 

opportunity to work together and having responsibility for the different processes involved in co-

teaching. One experience in particular highlighted this. She explained, 

Sometimes we would collaborate and plan different lessons together and we would each 

teach different pieces of it. But the planning piece with her was always done together, which 

was really nice because in other experiences it has fell more heavily on me, either in the 

classroom teacher role or the support role. I've often had that be the case. And it felt like a 

really shared workload between the two of us from planning to implementing to assessing. It 
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felt like we were on the same page and it was something we created together, delivered 

together and assessed together. (Participant 4) 

In addition to sharing the work, time to collaborate and share ideas provides the 

opportunity needed to achieve a successful working relationship. Participant 1 explained that you 

know your partnership is working when you are able to come up with ideas that “you wouldn’t 

have got to if you were by yourself” (Participant 1). She goes on further to say,  

I really like the idea of bouncing ideas off people [because]…there are so many times 

where if you are the person in it you can’t think as clearly as the person who is sitting 

outside and can look at it objectively. You may be feeling frustrated that you are not 

getting where you want with a child and the other person…can see it more clearly. 

(Participant 1) 

Participant 2 agreed. She commented that “this is a journey for us to take together” rather than 

her just coming in to teach a lesson (Participant 2). As her experience with co-teaching grew, she 

felt finding time to have those opportunities to collaborate really helped develop the partnership. 

She commented, 

Now I feel that just having those conversations ahead and working together to pull 

resources that I have and having that time to share ideas and resources that the teacher 

has, that it is more positive and I think it has a better impact. (Participant 2) 

The experiences of the five participants involved in this study tell us that the relationship 

is an important part of the process of co-teaching. Getting to know your partner well enough so 

that you trust them and feel comfortable working with them was felt to be an important aspect of 

the co-teaching process. With trust and comfort comes the ability to share and accept the ideas of 

your partner when trying to support each other to effectively meet the needs of students in an 

inclusive classroom. But this does not happen right away because it takes time to get to know 
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each other. Teachers who have worked with a partner for many years find it easier to co-teach 

with each other. However, when special education teachers are part-time or itinerant it makes it 

much more difficult to get to know the general classroom teachers they are trying to support. 

Even though the time it takes to get to know your partner can be a barrier to developing 

relationships, if teachers can figure out ways to get together so they can collaborate and plan 

with each other, it will not only provide an opportunity to develop their relationship, but it will 

help partners figure out the best way to meet the needs of their students. Time to collaborate also 

helps them determine how to divide the teaching roles in a way that they are happy with. When 

educators try to get to know each other and figure out what works for them to feel comfortable 

enough to trust each other, their relationship will grow and they will be better able to implement 

co-teaching in their practice, which is the next step involved in the process of co-teaching.  

Theme III: Implementing co-teaching. The third theme that emerged from participants' 

experiences with co-teaching was the process involved in implementing the service. There were 

many elements that were involved in the process of trying to use co-teaching in practice that 

played a role in both the successful and challenging aspects of using co-teaching.  

Support from administration was identified in participants' experiences as something that 

played a role in their ability to find time to plan for and utilize co-teaching in their practice, 

however their descriptions were varied. One factor in Participant 1's ability to co-plan was 

influenced by the support from her principal. She said time was not set aside during the 

instructional day for teachers to collaborate with her as the special education teacher, rather any 

time in the day’s schedule seemed “to be used for the classroom teachers to plan together” 

(Participant 1). Participant 4 felt that although some of the principals she has worked with in the 

past tried to promote co-teaching, she has not felt supported to really try to implement co-teaching in 

her practice. She said,  
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One principal pushed it and sorta pushed for co-teaching or the idea of it, so she would give 

me lots of different information on co-teaching, what it looked like and co-planning, but at 

the end of the day I felt like she just wanted reading groups and writing groups pulled so she 

wasn't really facilitating it. (Participant 4) 

However, this year Participant 4 said she has felt like her current principal is trying to facilitate it 

more by building time to plan with teachers into the school day. Participant 3 mentioned that 

although her principal “tries to provide planning time” it is still a difficult aspect to incorporate into 

her day. She commented on the busyness of not only her schedule but those of the teachers she co-

teaches with as a barrier to co-teaching. She commented that, "if I met with every single teacher that 

I go in the classroom and parallel teach with or am a part of a station I would be here until eight 

o'clock at night and I am not going to be" (Participant 3). Participant 5 had similar experiences and 

felt planning time was definitely a barrier to co-teaching. She said she wished it was built into the 

schedule and felt that if it was “we would see more co-teaching” happening in schools (Participant 

5).   

 

 There was a general consensus that finding the time to co-plan was a challenge, regardless of 

the support from administration.  Participant 1 explained that “the hardest [part] is the co-planning 

because when do I find the time.” She would often feel like she was “bothering” teachers who all 

Table 3: Theme III Implementing co-teaching 

Invariant constituents Frequency [# of 

participants: 5] 

%  

Planning time 5 100 

Administrative support 4 80 

Teaching style 4 80 

Knowledge and expertise 3 60 

Reasons for choosing a method 5 100 

Relationships 3 60 

Schedules 2 40 

Reflecting and/or evaluating 4 80 
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have busy schedules of their own. She would “feel worried,” that she had “to rush” (Participant 

1). When she did find time to plan together she said, “I don’t feel like I can enjoy the time 

because it feels like I have to hurry and spit it out quickly so I can get them back to their day. 

And it makes me feel uncomfortable” (Participant 1). Even though planning time was an issue, 

she would still find ways to ensure it happened. Sometimes she would just “leave notes” 

(Participant 1) for the other teacher or do it in person while they were teaching together. 

Participant 2 also felt finding time to plan was a barrier. She commented, 

Quite often we have to do it during lunch hour or after school and most teachers are good 

about that. They will plan then, but others prefer to get that done throughout their school 

day if possible, and it can be challenging to find the time [to plan]. (Participant 2) 

However, Participant 3 said there were ways to overcome some of these barriers. For example, she 

said, “I remember [with one teacher] it was the back and forth and we actually didn't have to plan for 

it. It just happened naturally” (Participant 3). When she co-taught with a different teacher she said,  

I can come in there any day of the week and it doesn't matter what [she is] teaching. I can get 

up there and add to the teaching, pipe up, or whatever and it is all good because the 

relationship piece is there. (Participant 3) 

Participant 4 also describes her experiences with co-planning. In one of her more successful 

experiences she explained, 

We had that time to plan more and bounce ideas off each other and actually really work 

together. We had a common goal that we all set up based on the [assessment] results. We 

knew where we were starting and we knew where we wanted to head. Because we came 

together with that common goal, and I think that worked really well. And I think a lot of it 

comes down to time for collaboration. Maybe not so much that teachers don't value it. It's just 

it takes a lot of time and we're not really given that time. We are busy. After school people 
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have different obligations, families, etcetera. Most people are busy at lunch, so at the end of 

the day there is not a lot of time to sit down and effectively plan. (Participant 4) 

  Another element that was part of the processes involved in implementing co-teaching was 

choosing one of the five approaches, or methods, that were identified in chapter two as 

appropriate approaches that would work. Participant 5 said she would often use the one teach, one 

assist method or station teaching because she felt that “the other models take more planning time.” 

However, her preferred style of teaching was to use stations in her classroom. She said that approach 

makes it “easy for them to come in” because “the other teacher would plan an activity and just do it 

with the kids so that was super easy" (Participant 5). Participant 4 was in agreement and explained 

that planning time also had an impact on the different methods she used in her practice. She found 

that she used the one teach, one assist method more often because it involved less of a need to plan 

together. She went on to say that when using this approach she felt like most of the time her partner 

would "just ask me to circulate the room and help" and that "it was not an effective use of my time” 

since she had “the education and resources behind [her] to really support that teacher and the 

students” (Participant 4). So there was an element of frustration involved in trying to provide an 

effective service. 

Other teachers used the one teach, one assist approach for different reasons. Participant 2  

would often use the one teach, one assist method due to the way she liked to structure her 

lessons, but other times she found that she would use a variety of approaches during a lesson due 

to the knowledge of the teachers involved in the lesson and the needs of the students. She 

commented on one experience where she taught with the classroom teacher and a speech 

language pathologist (SLP) that highlighted this. She said, 

The SLP initially came in and did whole class instruction to introduce a concept. And 

then myself and the class teacher split off into groups to reinforce the concept and it was 
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great. It worked really well.  It was an enriching experience for all involved. The teacher 

and I learned about a new program that could be used with the kids in the class as 

opposed to going out for speech and language support and being pulled to work on those 

concepts. But in the class with everyone at different levels and benefiting from it, it was 

really cool. It was very inclusive. And everyone benefited from it and having a specialist 

facilitate the instruction. It gives extra knowledge and reinforces our ability to use it 

when the SLP is not in the classroom. (Participant 2) 

Participant 1 expressed the fact that you can use any of the approaches, but you need to 

match the method to the needs of the teachers and students. Sometimes she considered how the 

classroom teacher was used to teaching. If she preferred station teaching she would support with 

that. If she was sharing knowledge about a specific program the classroom teacher was not 

familiar with she would use the one teach, one assist method. However, she commented the most 

on station teaching and explained, 

If we have independent kids then the center approach works for that because we have 

kids that can work by themselves…and because I am working in small groups, I get to 

actually see every kid. (Participant 1) 

Participant 3 also used different approaches for various reasons. Sometimes she would do 

“more leading and them following” (Participant 3) if the other teacher was not as experienced as her. 

Other times she would ask her partner how they wanted her to support. If they wanted her in a 

supportive role she would use the one teach, one assist method so she could,   

Add little snippets in. Sometimes it is at the front of the classroom and they are doing a 

snippet before and I come in. I will scaffold on the board. I will do a checklist. I will do 

picture cues or whatnot. I'm not doing the teaching part. I am supplementing to it. Adding to 

it. (Participant 3) 
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Other times she found a teacher preferred to use station teaching in their classroom so she would 

assist the teacher that way. 

Another consideration when it came to implementing the service was looking at the strengths 

of each partner in the relationship in order to determine how the lesson would unfold. When working 

with her partner Participant 3 explained, 

We look at what are your strengths what are my strengths. What do you want to do? And I 

was always kinda passing off. You do the math and I will do the literacy because that was my 

strength and why don't you go with what you know?  

Participant 1 had a similar experience where she would help a teacher implement a program she 

knew a lot about while relying on the classroom teacher's knowledge of her students to ensure the 

lesson was delivered in a way that would meet their needs. She explained that the one teach, one 

assist works  

When I am leading the activity with the whole class and the classroom teacher is assisting 

and I think that one works when I don’t know all the students the way they do. So they 

can help out with that while I am directing a lesson using a program like The Zones of 

Regulation that she doesn't know as much about. (Participant 1) 

Regardless of what method was used or how much time educators had to plan before they 

taught together, reflecting with a partner was revealed as an essential part of the process when co-

teaching. One participant explained, 

You have to after. You get together. Like you can have a so-so plan, it can evolve, but if you 

don't look back and reflect it is all for not. If I don't have reflection with that other teacher, I 

am not going to improve, not going to change my practice…so we did that constantly on an 

ongoing basis. Sometimes it was like ships passing in the night for just a few minutes. That 

was super, super important. (Participant 3) 
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Participant 1 agreed and said you need to reflect "on everything." She said her and a partner would 

wonder, 

Was this the best way to teach it, was this the right curriculum for the kids, and was this 

the right message? And then you are reflecting on those few kids that you are having 

difficulty with and you are hoping “did what we do work?” and were we reaching those 

kids’ needs and was there anything different we needed to do to make sure their needs are 

also being met. (Participant 1) 

Participant 5 also felt that it was important to “assess halfway through to see if we are 

meeting our goals.” However, she finds “it hard[er] with teachers who are more looser and just kinda 

go with the wind" (Participant 5). So the difference between how she and her partner each valued the 

process of reflection impacted her experiences with co-teaching. Nevertheless, she was able to come 

up with a creative way to reflect when time was of the essence. She said, “with one partner, we had a 

log book that we would use to communicate back and forth about what we saw so that was a good 

way to reflect” (Participant 5). 

In addition to reflection a couple teachers commented on the aspect of scheduling their time 

so that they would be available to co-teach. For example, Participant 2 found that working in a role 

that required her to assist staff and students when there was a situation that needed addressing 

right away (e.g. a student who has become unregulated) meant she had to be flexible with her 

schedule. This is when Participant 2 explained that having those relationships with teachers was 

important so they could have those conversations ahead of time and she could assure them that 

she was “not just trying to get out of co-teaching. That is the nature of my role.” But she did 

explain that she “found that most frustrating and I would be angry with myself. I felt like I was 

unreliable sometimes and it was not my intent” (Participant 2). Participant 3 also commented on 

the aspect of scheduling, however she had a different perspective. She felt like it was necessary to 
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make sure that if she said she would show up to help support in a classroom that she did. She said, 

“you want to be reliable” (Participant 3). The difference between these two teachers were their 

roles. Although they both provided support to teachers, the duties within their roles (e.g. 

Resource Teacher verses Learning Assistance Teacher) seemed to be different and that impacted 

how flexible they could be with their schedules.      

The experiences shared by the participants in this study tell us that there are many aspects 

involved in the process of co-teaching that influence the success of this approach. First of all, in 

order to work well together co-teaching partners need time to plan with each other. When 

collaboration time was provided by administrators it was valued by teachers, but access to 

scheduled planning time is not always happening. Most often teachers who want to co-teach 

need to figure it out for themselves. They will get together at lunch, leave notes for each other, or 

try to discuss issues while instructing in class together. However, often special education 

teachers would provide support in class using the one teach, one assist method because it does 

not require as much planning time. Station teaching was also used more often because partners 

could plan on their own and then come together when it was time to instruct. Furthermore, when 

partners had a good relationship with each other, instructing together felt more natural and 

experiences were more positive, even if they did not have time to plan ahead of time. But when 

partners did find the time to co-plan they were more effective in setting goals. They were able to 

look at student assessment data to determine what needed to be taught or what co-teaching 

approaches would work best with their students, as well as fit with their own needs as teachers. 

They would have the time to share their strengths and knowledge of the content, instructional 

strategies, and individual students to determine how best to divide teaching roles during a lesson. 

When they found the time to reflect and evaluate or assess together during the co-teaching 

process, they knew whether or not they were meeting their goals. The reflection, or evaluation, 
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part of the process was an essential way to continually monitor the effectiveness of what they 

were doing with their students. Although these experiences describe the successful and effective 

elements of the co-teaching process, it still comes back to time when trying to schedule 

opportunities to participate in the co-teaching process. Different special education teachers have 

varied responsibilities and this can impact their reliability when trying to find the time to work 

together with a partner. However, when you are able to effectively participate in all parts of the 

co-teaching process (co-planning, co-instructing, co-assessing), this type of service benefits both 

teachers and students.   

 Theme IV: Rationale for co-teaching. The final theme that emerged from the 

participants' experiences with co-teaching was the rationale behind why they used it in the first 

place. Each participants' experiences described some aspect of how co-teaching either benefited 

themselves or the students they supported as a reason why they participated in the process of 

being a co-teacher. 

Participant 1 stated that the main benefit for students was the fact “that they had a better 

student-adult ratio.” The ratio between adults and students also made it easier for teachers to 

support students. She explained that she "gained more information by having more alone time or 

small group time with the kids. It is easier for me to evaluate and learn more about them when I 

have those small focused times with students" (Participant 1) Participant 3 went on to further 

describe how having that extra adult in the classroom was helpful for students who needed extra 

support. She said, 

So like think of the intermediate classrooms. It's very academically oriented and whatnot and 

sometimes teachers just say, say, say. And kids go off to it and you have the five to eight kids 

that can't process or read what is going on the board. So I think that's my strength in bringing 
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it in. Is it a co-teaching strength or is it just my special-ed hat on?  I don't know. But I am 

there and I am supporting and the kids are benefiting. (Participant 3) 

Table 4: Theme IV Rationale for co-teaching 

Invariant constituents Frequency [# of 

participants: 5] 

%  

Students: 

    Teacher-student ratio 3 60 

    Increasing knowledge for students 2 40 

    Inclusion of students with diverse needs 3 60 

Teachers: 

    Sharing of knowledge and expertise 4 80 

    Extra support in the classroom 2 40 

    Reducing workload 2 40 

    Improving confidence 3 60 

    Alleviating isolation  2 40 

 

 Having a second adult in the classroom was also described by multiple participants as an 

element that allowed teachers to provide a more inclusive setting for students. Participant 5 felt that 

having two teachers in the classroom provided a more inclusive setting for the students she worked 

with. When she worked as a support teacher she said, 

We would kinda share the lowest kids so they didn't have a stigma that they were always the 

lowest coming to me. Which I thought was a good thing because I think there is a stigma for 

the lowest kids to always go to the support teacher and I think their self-esteem gets shot. 

(Participant 5) 

Therefore, students could be supported in their classroom and even though they were getting extra 

help, “it was no different. It was just another teacher in the same room” (Participant 5). Participant 4 

agreed and added,  

I think the kids like it more when the two teachers are in the classroom. I think they feel less 

singled out because in the classroom everyone is reading with the teacher at some point. Most 

classes do Daily Five, or some version of it, and most kids are taken by their teacher to do 



THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               64 

some sort of thing one-on-one or in a small group, so in the classroom when I come in it 

doesn't feel like something so different. (Participant 4) 

Participant 2 also believed co-teaching allowed her and her partner to ensure students were 

working in an inclusive setting. She said, 

It has enhanced my role and makes me feel better and I feel like I have more of a direct 

influence on my students' program, as opposed to just writing it and asking someone else 

to implement it. I am directly a part of the implementation process and their learning is 

happening at the same time with the rest of the class rather than just on their own. 

(Participant 2) 

Participant 2 also explains that having that second professional in the room helps provide more 

opportunity for students to build their own knowledge. She describes one experience that 

highlights this. 

Both of us taking pieces of the lesson. Maybe I would start with the intro and get going 

and then the other teacher takes over a portion of the lesson. We just kinda go back and 

forth together and even build upon and expand upon each other's ideas throughout the 

lesson. Like "what do you think of this Mrs. So and So?" and just contributing to the flow 

of the lesson. I think it deepens the learning having more than one mind or person leading 

it. I think it is richer. And the kids respond more seeing more than one person up there. 

(Participant 2) 

Participant 5 agrees and stated, “my way of teaching isn’t going to be best for all students” and that 

when there are two teachers who have different experiences, there is a greater opportunity to provide 

students with different knowledge. 

  In addition to increasing student knowledge, another reason for using co-teaching is to 

provide opportunities to share knowledge between teachers. Participant 5 said, 
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Last year there was a brand new teacher and she was like so willing to learn how I teach 

phonics so I would teach a 15 minute mini lesson and then we'd both support the kids and just 

her willingness to learn from me was amazing. 

Participant 3 agreed and described how she helped other teachers grow as educators. She explained,  

I do remember I think it was last year I went in [one teacher's] class and I saw that her writing 

program was not that strong. I said I will do the teaching. You sit. You be the support. And I 

don't know if that happens a lot. I know there are LATs out there that do it. And just to put 

myself out there in a vulnerable situation. I am going to show you stuff. It doesn't mean that it 

is right but maybe you can learn from it. Maybe we can work together and then it just kinda 

percolates and bubbles and with that gradual release of responsibility [she] takes over the 

teaching. (Participant 3) 

Participant 3 goes on to say that when she has the opportunity to share knowledge it “is enriching.” 

She commented, “I think we become better teachers because we’re seeing what other people do” 

(Participant 3). Therefore, the act of 'learning from one another” can happen all throughout the 

processes involved in co-teaching because you are not working “in isolation” (Participant 3). 

Participant 3 described using this method of service delivery as a "powerful" experience. Participant 

1 also described how her experience allowed her and her partner to share their knowledge and 

expertise when supporting students by focusing on each of their strengths. She explained that the 

classroom teacher is able to focus on the curriculum while she was,  

Focused on giving them tips on how they can deliver the curriculum in an easier way and 

help those kids who are having a harder time. So I like that it makes us the perfect 

team…and together it makes a nice full package meeting everyone needs. (Participant 3) 

Participant 4 commented that having that opportunity to share knowledge also provides opportunities 

for growth. She said, 
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It has enhanced my skills as a teacher going into different rooms and seeing how different 

people do things and the ideas people have. I think it is important to be able to collaborate 

and hear what other people are doing and their opinions on things because it only helps us 

grow. So in that way it has benefited me positively. (Participant 4) 

This sharing of knowledge is another way to provide extra support for teachers who are 

supporting students in an inclusive environment. Teachers are learning from each other. Working 

together and supporting each other creates a feeling of confidence that answers the question: 

“Am I doing this right?” (Participant 1). Participant 2 had a similar experience.  She said she 

would always look forward to co-teaching because in her position she often played a behind-the-

scene role. But when she had “those opportunities to be in the classroom and co-teach and 

collaborate with the classroom teachers it [was] good” (Participant 2). Participant 2 explained, “I 

don't feel so isolated and I feel like I am teaching again.” She agreed that is was an opportunity 

that builds confidence in teachers. Participant 2 said it feels validating and puts her “at ease” 

when working with another professional because she said “it answers the question, “Am I doing 

this concept correctly?"" Participant 5 also commented on how co-teaching improved her 

confidence as a beginning teacher. She described how having the opportunity to collaborate with a 

partner helped improve her confidence in her teaching ability. She said, “It was powerful because at 

the end it was nice to have those conversations to make sure what I was doing was on the right track" 

(Participant 5). Even now as a classroom teacher who has been working for many years, Participant 

5 said she would “never turn down the extra adult to help” because she feels that “sharing the 

workload is good…and there is more of an opportunity to differentiate instruction.”  

The experiences of the participants who were involved in this study reveal that teachers who 

co-teach feel that there is a benefit to themselves and their students when they try to use this 

approach in their practice. The experiences they shared tell us that there are various reasons why 
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educators participate in the different processes involved in this method of teaching. Getting together 

with a partner builds confidence in a teacher's ability to meet the needs of students. This happens 

because they are able to learn from each other while also supporting each other. They can share 

knowledge, reduce their workload, and make it easier to spend one-to-one time with students. This 

aids in their ability to assess students, which has already been discussed as an essential element of the 

co-teaching process. Their experiences also highlight inclusion as another important reason why 

teachers use co-teaching. Two teachers targeting student needs in class while sharing the 

responsibility for teaching all students reduces the stigma of needing extra help. By providing more 

opportunity to support struggling learners in their own classroom alongside their peers, teachers can 

facilitate an inclusive learning environment, which was shared as a reason for using co-teaching. 

Therefore, the results of this study show that teachers involved in the process of co-teaching do so 

because they see positive benefits for themselves and their students, even if it does come with some 

challenges in order to use it successfully.  

Interpretation of Findings 

 Four major themes emerged during my analysis and interpretation of the data. Each of the 

following themes highlight the experiences of educators using co-teaching in their practice: 

Understanding and appreciation of co-teaching, achieving a successful partnership, 

implementing co-teaching, and the rationale for using co-teaching. These four areas were 

identified as central elements involved in the process of being a co-teacher. The following 

interpretation focuses on the experiences and ideas that emerged from the participants' 

descriptions of their lived experiences with co-teaching. According to Saldana (2011), by using 

interpretive writing I am able to focus on the participants' experiences to describe "the nature of 

what is being investigated" (p. 154) in order to provide "a level of understanding" (p. 155) of the 

knowledge being presented. The following interpretation uses the experiences of each participant 
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to make generalizations about what it is like to be involved in the process of being a co-teacher 

in an inclusive classroom at the elementary level.  

Co-teaching is something that cannot happen in isolation. Teachers must want to work 

together and believe that there is value in using this approach to service delivery. If teachers 

share a similar attitude toward working together then there is more of a chance that co-teaching 

will be successful. Therefore, finding other educators who feel the same way about the service is 

an important step in the process of being a co-teacher. Furthermore, a lack of education does not 

seem to deter most educators from using co-teaching in their practice as long as they have had 

early success with co-teaching. This early success often leads to positive attitudes toward co-

teaching and whether they were general or special education teachers, it can give them 

opportunities to use and learn about co-teaching. Therefore, learning about co-teaching, whether 

it is through formal education or on-the-job experiences, is another important step in the process 

of being a co-teacher.  

Having a successful partnership is another important element necessary in the process of 

being a co-teacher. Educators need opportunities to develop relationships so they can learn to 

trust one another. When you have a level of trust with your partner you will feel more 

comfortable in both sharing your own ideas and accepting the support and knowledge that 

another teacher can offer. This allows educators to develop working relationships where they can 

become friends and true partners. However, when special education teachers try to use co-

teaching to provide classroom teachers with support it seems to fall on them to begin building 

trust in the relationship. There are many factors that they consider when working on building a 

partnership with a classroom teacher. For example, making sure not to go overboard in the 

beginning is important. You want "to start with a minimal approach" in order to "win them over" 
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(Participant 1). Then your partner will begin to accept your suggestions. Furthermore, you need 

to spend time working with each other so that the other partner sees that the ideas you are 

modeling or suggesting are working. You also want to ask them how they want you to help in 

their class and then you can gradually add our own ideas to help support. This creates "buy-in" 

(Participant 2) and the classroom teacher will feel more comfortable with the partnership. All of 

these elements provide opportunities to spend time with each other, which is also influences 

getting to know and trust one other. These factors act as a "stepping stone" (Participant 3) toward 

creating a positive sense of teamwork where partners can work together successfully.  

Another important element of the co-teaching partnership is collaborating together in all 

aspects of the co-teaching process. Although not everyone feels it is necessary to share equally in 

planning, instructing, and reflecting or evaluating, most do agree that dividing the workload and 

sharing responsibility for the different elements involved in co-teaching is important and allows 

them to view this teaching method positively. 

When trying to use co-teaching as a service delivery option there are various elements 

involved in implementing this approach. The first element is the aspect of co-planning. Having 

support from administration to plan together is helpful as schedules can be busy and make it 

difficult to find the time to co-plan. Regardless of the support provided, finding the time to plan 

together seems to be an ongoing challenge. Teachers feel that they are being a bother or are 

rushed. They sometimes feel angry, worried, and frustrated due to not having enough time to 

work together to come up with a shared plan for meeting the needs of students.  

The second element involved in implementing the practice of co-teaching involves co-

instructing. This aspect of the co-teaching process can allow for ways to overcome some of the 

challenges with co-teaching. Educators will often choose approaches that alleviate the time 
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needed to plan. This is a common experience when it comes time to co-instruct. The one teach, 

one assist and station methods seemed to occur more often due to a lack of planning time, as well 

as an educator's preferred style of teaching. Individual teacher strengths also influence the 

approaches educators use when deciding how to teach together.  

Co-reflecting, or co-evaluating, is the third part of the process involved in implementing 

co-teaching. For example, when teaching together you need to reflect on an "ongoing basis" even 

if it is "for just a few minutes" (Participant 3). You need to look at "everything" (Participant 1) to 

make sure students are learning what you wanted them to in case you need to make adjustments 

to instruction to meet goals. Not only are you reflecting on the co-teaching approaches you are 

using to make sure they fit with students' needs, but you must evaluate and assess students' 

progress to make sure they are learning what you are trying to teach. And because time can be a 

challenge, an informal way "to communicate back and forth" (Participant 5) is to use a shared log 

book. This is how teachers who have limited time can record what they each observe during a 

lesson so that they can look back through the log book and reflect on their teaching. Therefore, 

by participating in reflecting and evaluating together you are able to make sure you are both 

instructing in a way that ensures students are getting what they need during a lesson. 

The schedules of the support teachers is identified to a lesser extent, but is still an 

important aspect that is part of the implementation process. The role of the special education 

teacher impacts how reliable she can be. Therefore, the possibility of changes to schedules can 

impact the delivery of co-teaching as a successful service. However, having a positive 

relationship with your partner not only helps with flexibility, but it benefits all aspects of the co-

teaching process.  
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The final element involved in the process of being a co-teacher is the resulting benefits 

for both educators and the students they support. The inclusion of students with diverse needs is 

one reason why educators participate in the process of co-teaching. Having two teachers in the 

classroom helps students feel supported in their own class by increasing the student-teacher ratio. 

When students receive support with their peers it can also eliminate the stigma often associated 

with pull-out intervention. Having two teachers provides a varied instructional approach that 

allows for more knowledge to be delivered to students. Teachers themselves also benefit from 

having opportunities to share their expertise with each other fostering their own professional 

growth. Finally, working collaboratively with another teacher in the classroom improves 

teachers' confidence in their own teaching abilities. Words such as enriching, powerful, amazing, 

validating, and easier are all words that describe how teachers feel when using co-teaching. 

Therefore, there are many reasons that highlight the rationale for why educators participate in the 

process involved in co-teaching.  

Conclusions 

The purpose of this study was to explore the lived experiences of teachers using co-

teaching in their practice to answer the question, "What can educators working in inclusive 

settings tell us about their experiences regarding the process of being a co-teacher at the 

elementary level?" Through the use of in-depth interviews, I was able to collect data on the 

experiences of educators using co-teaching in their practice. Using the words of the participants, 

I was able to describe how they perceived co-teaching and what they thought was involved in the 

process of being a co-teacher. Through analysis and interpretation of the data, four different 

themes emerged from the participants' experiences that answered the research question while 

highlighting the essences of what is involved in the process of being a co-teacher. An 
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understanding and appreciation of co-teaching, achieving a successful partnership, implementing 

co-teaching, and a rationale for co-teaching were the themes that developed from the invariant 

constituents that were used to describe the knowledge that the group as a whole attributed to the 

processes involved in being a co-teacher in a BC public school district. Based on the findings 

from this study, four conclusions were made that connect to each theme that emerged during the 

research process.  

The first theme was an understanding and appreciation of co-teaching. The educators 

interviewed for this study were found to have very limited, if any, formal education about co-

teaching, however they all had on-the-job experiences that provided them with opportunities to 

understand and learn about the approach. For many, these early experiences shaped views about 

co-teaching when it came to continuing to use it in their careers. It also provided them with the 

experiences needed to view co-teaching as a positive collaborative practice that had value. The 

belief in needing to work together to meet the needs of students was a common element shared 

by those using co-teaching. Therefore, by whatever means necessary, it is essential to have a 

good understanding of what co-teaching is because that this leads to positive attitudes toward its 

use where teachers appreciate it as a beneficial practice. 

The second theme was achieving a successful partnership. All of the educators 

interviewed for this study believed that developing relationships where you get to know your 

partner is needed to cultivate a relationship where partners trust each other enough to feel 

comfortable working together as a team. This provides opportunities to work collaboratively 

together where they can figure out ways to share the workload when participating in the co-

teaching process. Therefore, achieving a successful co-teaching relationship is a necessary part 

of the co-teaching process. Ensuring there is trust and comfort between partners, sharing the 
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workload, and collaborating with a partner are all necessary elements that foster a successful 

partnership. 

The third theme was implementing co-teaching. There were many different elements 

involved in the process of implementing co-teaching. A common experience among all of the 

educators interviewed for this study was planning time. Some had support from their 

administrators when it came time to plan together when trying to use the service in their practice, 

but most often the teachers had to find their own ways to plan together with their partners. 

Teachers also chose the approaches they used for a variety of reason. Sometimes it was due to 

the time they had to plan together, what was best for their students, the individual knowledge or 

expertise of each partner, or their own teaching style and preference for the different co-teaching 

methods. Teachers also participated in the process of reflecting after instructing together. This 

was done to ensure they were meeting the needs of students. Finally, schedules impacted the 

process of implementing co-teaching. Some special education teachers felt there needed to be 

flexibility in offering this service while others felt you needed to be accountable and show up 

when you said you would. Therefore, the successful implementation of co-teaching involves 

finding ways to plan and reflect or evaluate together, deciding on which co-teaching models will 

successfully fit with the needs of students, knowing your partner's strengths and relying on each 

other's knowledge, and having a good working relationship.  

 The fourth theme was the rationale for co-teaching. All of the educators interviewed 

described why they participated in the process of being a co-teacher. For some it was due to 

student benefits. For example, co-teaching was a way to provide an inclusive classroom where 

the stigma associated with extra support was eliminated and students received support that was 

no different than their peers. Students had more contact with teachers, experienced more variety 
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in teaching methods, and gained knowledge from both their classroom teacher and special 

education teacher who had different expertise. Teachers also experienced benefits. Participating 

in the process of co-teaching allowed them to learn from each other, get extra support when 

working with students, reduced their workload as they shared the teaching responsibilities, and 

develop more confidence in their abilities as they were no longer working in isolation and had 

support from a colleague. Therefore, the findings tell us that if teachers realize there are benefits 

to using co-teaching, they will use it in their practice. For example teachers who value having an 

inclusive classroom will accept the support of an additional teacher in their classroom to help 

students. Teachers themselves also welcome the support of a partner if it provides them with 

opportunities to grow, learn, and be more confident in their teaching ability. 

Each of the themes described demonstrate that there are distinct processes involved in 

being a co-teacher at the elementary level. The themes are based on the experiences of the 

educators who were interviewed for this study, each of which work in inclusive settings. Their 

experiences provide us with details about the four common processes involved in co-teaching for 

BC teachers. The experiences of the group tell us that understanding and having an appreciation 

toward the service, being able to achieve a successful partnership, working in collaboration with 

a partner to implement the service, and having a reason to use the service are all processes 

involved in successful co-teaching. The knowledge provided in the research findings form the 

basis for the discussion in the following chapter. 
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Chapter Five: Discussion 

This research study was conducted in order to find out more about the experiences of BC 

educators involved in the process of being a co-teacher. I wanted to answer the question, "What 

can educators working in inclusive settings tell us about their experiences regarding the process 

of being a co-teacher at the elementary level?" The hope was to gain new knowledge that could 

guide my own practice and the practice of other educators. This chapter discusses the theoretical, 

empirical, and practical implications based on the findings, the limitations of the findings, 

recommendations for further study, and my final thoughts.   

Implications  

The results from this study have implications that demonstrate how the new knowledge 

created is connected to educational theory, empirical research, and the practice of current 

teachers. The following implications are a direct result of the findings of this research study.  

 Theoretical implications. Lev Vygotsky's zone of proximal development (ZPD), as 

reported by Mcleod (2019), was the theory used to describe co-teaching in chapter two of this 

study. The results of this study affirm that the ZPD is a fitting comparison to Vygotsky's ideas. 

The idea behind the ZPD is that a person is able to achieve more in collaboration with someone 

than they are able to do on their own. Findings from this study are similar to this. For example, 

Participant 1 made comments such as, "you always reach an idea you would not have got to had 

you not had that collaboration time" and "having two people coming up with different ideas 

using different perspective gets you to areas you wouldn't have got to if you were by yourself." 

Participant 2 commented on how she uses her expertise to help the classroom teacher meet the 

needs of students when she said, "they are focusing and worried about getting the curriculum out 

properly and I am focused on giving them tips on how they can deliver the curriculum in an 
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easier way and help those kids who are having a harder time." These two experiences highlight 

the fact that the classroom teacher is able to learn from co-teaching with a partner so that she is 

able to more effectively address the needs of her students. With support she can learn to meet the 

needs of all of her students. This shows that when two teachers work together they can achieve 

something they might not have been able to do on their own, which is a perfect example 

demonstrating Vygotsky's theory in practice.  

 In my own experience as a teacher I see many classrooms that include students with 

diverse needs. As a special education teacher I work with classroom teachers who often ask for 

support in meeting the needs of their students with special needs. The opportunity for a special 

education teacher to work with a classroom teacher to share their knowledge about best teaching 

practices is one way the results of this study show that general classroom teachers can be 

supported through the use of co-teaching in meeting the diverse needs of their students in the 

classroom. Current literature on the ZPD and co-teaching confirms this finding. For example, 

Murphy, Scantlebury and Milne (2015) agree that co-teaching is focused on two teachers sharing 

their expertise, which was a common experience by the participants in my study. Murphy et al. 

(2015) go on to further explain that, 

In coteaching, the trajectory moves from mutual assistance (from each other in 

coplanning, copractice, and coevaluation) to self-assistance as a creator of new 

practice…Thus, both experienced and novice teachers expand their opportunities for 

learning when coteaching. (p. 285).  

This aligns with my findings as participants also described sharing ideas and teaching one 

another in their own co-teaching experiences as a way to effectively support students. However, 

Murphy et al. (2015) go on to further explain how Vygotsky's theory and co-teaching are linked 
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using their own conceptual framework that compares the elements of co-teaching to Vygotsky's 

ZPD.  

Murphy et al. (2015) state that the ZPD is theory that explains how and why co-teaching 

is an effective approach that guides teachers to improve their practice. Their research shows that 

teachers who co-teach are involved in elements of the ZPD at each stage of co-teaching. The 

framework they developed in their study focuses on three elements: Interaction between real and 

ideal forms, imitation, and structured reflection. They found that during co-planning teachers 

would focus on their ideal practice when thinking about student learning; teachers would imitate 

what they observed during co-instruction when later teaching on their own; and when teachers 

reflected on their co-teaching experiences during co-evaluation, it was a way for them to 

improve their own practice. These three findings were consistent with my own research findings 

as participants in my study had similar experiences. For example, teachers would reflect on 

assessment results to figure out what students needed to learn. Teachers would often share 

knowledge or model programs and different strategies and ways to teach so that their partners 

could use these ideas on their own. Reflecting together was also a common experience that 

guided teachers to ensure they were using practices that would support their students. Comments 

such as "it only helps us grow" (Participant 4), "we become better teachers" (Participant 3), and 

"if I don't have reflection…I am not going to improve, not going to change my practice" 

(Participant 3), all demonstrate how reflection was an important element that aligned with the co-

teaching and ZPD framework presented by Murphy et al. (2015). Therefore, it is important to 

note that the co-teaching process is similar to the learning process Vygotsky calls the zone of 

proximal development and it explains why and how co-teaching supports teachers in becoming 

more effective in meeting the diverse needs of students. This knowledge is important because it 
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informs us that co-teaching should be presented to teachers as a valid way to help them meet the 

diverse needs of their students. 

Empirical implications. Co-teaching has been a method of service delivery for many 

years. As noted in chapter two, this approach to service delivery has been used to support the 

needs of students with special needs in the general education classroom since the 1980s (Friend 

et al., 1993). Literature suggests that teaching approaches that use collaboration are helpful in 

meeting the needs of diverse groups of learners (Friend, et al., 2010), and co-teaching is one such 

approach. The research on co-teaching, as a collaborative approach, focus on many areas that 

also align with the results of this study. 

Planning time. Past research has shown that working as part of a team is one way to 

implement inclusive approaches (Lyon et al., 2016). Results of my study also align with what has 

been reported. The belief that working as part of a team was shown to be an important element in 

co-teaching. For example, the word "together" was used by every participant to describe some 

aspect of co-teaching. However, in order to work effectively together educators need time to 

collaborate and plan how they are going to address the needs of the students they are supporting. 

Results show that there were challenges with finding the time to plan together, and this aligns 

with past research as well.  Many researchers state that having time to plan together is important 

(Cook & Friend, 1995; Friend et al., 1993; Murawski, 2010; Scruggs et al., 2007; Solis et al., 

2012), yet finding the time to plan together is a challenge (Gurgur & Uzuner, 2011; Hang & 

Rabren, 2009; Walther-Thomas, 1997). Just like in the results of my study, researchers have 

found that many teachers are faced with a lack of planning time (Carty & Farrell, 2018; Friend et 

al., 2010). Because finding time to plan together was a challenging aspect of the co-teaching 

process, participants would get creative and get together at lunch, leave notes for each other, or 
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try to discuss issues on the fly while instructing in class together. Therefore, the results of my 

study show that educators can still find ways to co-plan for the benefit of their students and 

themselves. 

Inclusion. Research reports that with the inclusion of students with special needs in the 

general education classroom, teachers were encouraged to provide services that would support 

their needs in this environment (Villa & Thousand, 2003). The results of my study confirm that 

co-teaching can be used as one such service to support students in the classroom as an inclusive 

approach. My findings demonstrate that teachers use co-teaching to support an inclusive 

classroom. Using the approach reduces the stigma for many of their students when it comes to 

receiving extra support, which is similar to the findings of Murawski (2010). Results suggest that 

when students who struggle are given extra support in the classroom they also have better self-

esteem and they do not feel like the support they are receiving is any different than what their 

classmates receive. This was similar to the findings of other researchers who found students 

taught in a co-taught classroom had both an increased level of confidence (Hang & Rabren, 

2009) and better feelings about themselves as learners (Walther-Thomas, 1997). Therefore, the 

results of my study demonstrate one more way that the findings align with current literature and 

add to the knowledge base on co-teaching. 

Relationships. Researchers have also found that the relationship is an important part of 

the co-teaching process (Cook & Friend, 1995; Pratt, 2015; Stefanidis et al., 2018; Walther-

Thomas, 1997). The findings from my study confirm that the relationship is important. For 

example, the participants in my study made many comments about their relationships with their 

co-teaching partners showing that this was an important part of the co-teaching process. It was 

found that having a good relationship with a partner allowed teachers to learn from each other. 
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Comments such as "it makes us the perfect team" when referring to sharing knowledge, "her 

willingness to learn from me was amazing" (Participant 3), and "hear[ing] what other people are 

doing and their opinion on things only help us grow" (Participant 4) show that they valued being 

able to learn from someone they trusted and respected during the co-teaching process. Without 

having that level of comfort with someone they would not have had the opportunity to learn from 

each other. Furthermore, a voluntary relationship with a co-teaching partner also plays a role in 

the success of implementing co-teaching. Research shows that teachers who want to work 

together are more apt to continue using co-teaching in their practice (Carty & Farrell, 2018), 

which is similar to my findings where teachers who did not enjoy working with a partner because 

they did not feel valued in the relationship would often discontinue co-teaching with that person. 

In addition, comments such as "doing something together…makes it better" (Participant 

2) and "we had 50-50…it was amazing" (Participant 3) further demonstrate that the participants 

in my study also valued equality in their relationships as an important part of the co-teaching 

process. Murawski (2010) agrees that when both teachers are engaged in the three co-teaching 

elements (planning, instructing, and assessing) it maximizes their individual expertise. Therefore, 

having a good working partnership allows educators to share their knowledge and expertise, 

which is valued by the participants in my study. Although some participants valued equality, the 

need for parity to occur in a co-teaching relationship varied. The results of my study were similar 

to research in the fact that not everyone agrees equality in the relationship is always necessary. 

Carty and Farrell (2018) learned that partners do not always share everything equally, which is 

similar to Participant 2's experiences when she commented that there was not always "a balance" 

between her and her co-teaching partners. Participant 5's experiences aligned with the findings of 

Strogilos et al. (2016) who stated "equal involvement" (p. 354) was not always necessary. 
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However, results from my study show most educators feel it is important to share 

responsibilities. This is similar to the findings of Pratt (2015) and Cook and Friend (2010), who 

reported that sharing the work is important for the success of the relationship. As a result, the 

findings from my study are significant because they demonstrate that these five BC teachers' 

feelings toward the co-teaching relationship are similar to others from different parts of the 

world. 

Implementation. Results from my study indicate that the one teach, one assist method of 

co-teaching seems to be the most frequent method used. Often the special education teacher 

supports the classroom teacher by helping them support those students who needed extra help by 

assisting in delivering the curriculum. This was similar to other research where the one teach, 

one assist method was found to be the most common approach (Pancsofar & Petroff, 2016; Solis 

et al., 2012) with the special education teacher usually working in a supportive role (Scruggs et 

al., 2007; Strogilos et al., 2016). It is important to note that even though this method is 

commonly used, Pancsofar and Petroff (2016) reported that when teachers receive more 

education on co-teaching they are more apt to use a variety of methods to meet the needs of their 

students. This is interesting because none of the educators interviewed for this study had formal 

education on co-teaching. Therefore, if teachers have more education on co-teaching they may 

be more knowledgeable about how the different co-teaching approaches could be used to address 

the needs of students in their classrooms and they may have used a larger variety of methods.  

It is also important to note that the findings from my study indicate that the relationship is 

an important aspect of the co-teaching process that impacts the use of the different co-teaching 

methods. Some participants, who were part time or itinerant, found it difficult to get to know 

their partners and therefore found it hard to implement co-teaching in their practice. This is an 
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important aspect of the co-teaching process because the literature states that the longer you know 

your partner and the more opportunity you have to co-plan and co-instruct with someone, the 

more apt you are to use a variety of co-teaching methods (Pancsofar & Petroff, 2016).  

The elements involved in implementing co-teaching in your practice (e.g. planning, 

instructing, and assessing) also help us meet the goals involved in Response to Intervention 

(RTI), another educational framework. According to the United States Department of Education 

(2013), RTI is defined as  

A multi-tiered instructional framework…that addresses the needs of all students, 

including struggling learners and students with disabilities, and integrates assessment and 

intervention within a multi-level instructional and behavioral system to maximize student 

achievement. (p.1) 

Murawski and Hughes (2009) state that co-teaching is a method that involves working 

collaboratively with a partner to make sure that educators are using research based lessons, that 

what they are teaching fits with the needs of the students, and that all learners can access the 

curriculum in the classroom while still receiving the specialized supports they require, which are 

also similar to the components of RTI (United States Department of Education, 2013). The 

findings from my study demonstrate how the elements of co-teaching and the components of RTI 

"complement and support one another" (Murawski & Hughes, 2009, p. 10). For example, 

participants in my study were often collaborating and sharing ideas when planning together, and 

Murawski and Hughes (2009) state that this is a way to close the gap between the two areas of 

expertise to provide high quality instruction in the classroom. This helps support all learners in 

the classroom, which is a component of RTI.  
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RTI also involves providing another level, or tier, of intervention in the classroom for 

learners who may need more support. Murawski and Hughes (2009) state that these tier two 

interventions can be implemented through co-teaching methods such as station teaching where 

students are put into small groups within the classroom. This reduces the need for pull-out 

support, which can cause stigma for students, and allows teachers to regroup students as needs 

change. This was a common experience for participants involved in my study and therefore 

aligns with ideas in the literature on how co-teaching supports the RTI framework.  

In addition, a guiding principle of RTI is ongoing assessment. Murawski and Hughes 

(2009) agree that there is a need to ensure that "ongoing data collection and progress monitoring 

is occurring" (p. 269). Participants from my study also highlighted the importance of assessment 

during their co-teaching experiences. Teachers relied on assessment results to guide them in what 

they taught when planning. They monitored student progress during and after teaching and when 

assessing together to evaluate whether or not student goals were being met. They also based what 

co-teaching method they used during instruction on the needs of their students. According to 

Conderman and Hedin (2017), evaluating student outcomes is an important part of co-assessment 

and the implementation of assessment as part of the RTI framework can be done during all 

elements of co-teaching. In addition, Murawski and Hughes (2009) state that having two teachers 

in the classroom helps co-teaching partners collect assessment data when working with students, 

which has already been stated as a guiding principle of RTI. This aligns with my findings as 

well. For example, Participant 1 stated, "it is easier for me to evaluate and learn more about them 

when I have those small focused times with students." These examples support Murawski and 

Hughes' (2009) idea that co-teaching helps with the implementation of the RTI framework. RTI 

also reminds us that the goal of assessment is to identify learning needs and thus teaching 
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approaches. Therefore, if educators are aware that co-teaching and RTI are two approaches that 

together can be used to meet the needs of students, then they can be promoted as approaches that 

work to create an inclusive learning environment.  

Reflection is another element needed to successfully implement co-teaching. Conderman 

and Hedin (2017) state that reflection is a part of co-assessing where you need to reflect on your 

partnership, decide how to divide teaching responsibilities, and figure out how you can improve 

your practice. They state that reflection is essential in co-teaching to ensure that you are doing 

your job and meeting goals. This aligns with my research as many of the participants in my study 

commented on this aspect of co-teaching as a way to ensure they were meeting the needs of their 

students. This also aligns with Pratt's (2014) research that shows reflecting and evaluating 

together is a way to improve "instruction for students" (p. 10) as well as achieve parity in their 

co-teaching partnership when trying to successfully implement co-teaching. 

Education and benefits. The results from this study implied that education was an 

element of the co-teaching process that impacted teachers. For most teachers their only education 

on co-teaching came from on-the-job experiences while working with co-teaching partners. For 

the most part, educators interviewed were okay with the training they had. My findings suggest 

you can still have positive experiences with co-teaching, such as learning from your partner 

about best teaching practices, even if you do not have formal education. Ideas such as growth, 

enhancing their skills, and learning were all identified in their interviews. Participants 

commented on being able to share ideas or learn about new programs and that this was "an 

enriching experience for all involved" (Participant 2). This highlights the fact that co-teaching 

has the potential to be a learning opportunity for both partners. The importance of these results is 

that it is similar to what is currently in the literature, and therefore the experiences of these BC 
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educators aligns with research already available. Thousand et al. (2006) and Carty and Farrell 

(2018) both agree that partners can learn from each other during the co-teaching process. Friend 

et al. (1993), Scruggs et al. (2007), and Walther-Thomas (1997) all also comment on how co-

teaching positively impacts educators professionally.  Therefore, in a sense, there are educational 

benefits for teachers in BC just as there are for others around the world, even if formal education 

is lacking, as suggested by this study. 

Overall, teachers who use co-teaching in their practice have both positive and challenging 

experiences. Working together with a partner results in being able to meet the needs of students 

and provide teachers with experiences that improve their own skills and satisfaction in their job. 

Furthermore, even though planning time and education are lacking, it does not stop teachers from 

trying co-teaching in their practice. Both research and the results of this study "demonstrate that 

through collaboration professionals can create innovative options within a single system of 

education that is more responsive to the diversity of today's learners" (Friend et al., 2010, p. 23). 

Practical implications. Based on the findings of this study, there are recommendations 

that can be made to those working in educational systems in BC. Recommendations, based on 

the experiences of those participating in this study, to administrators, teachers, and universities, 

are included in this section. 

Recommendations for Administrators After analyzing the data provided from the 

participant interviews it was evident that administrators can play a role in supporting teachers 

with using co-teaching as a method for service delivery. It is reported that if administrators, such 

as principals or other decision-makers, provide leadership to their teaching staff, through means 

such as planning time and training, it will impact teachers' attitudes toward inclusion 



THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               86 

(Montgomery & Mirenda, 2014) and possibly their views on using co-teaching as an inclusive 

approach. Therefore, the following recommendations are provided. 

Planning time. Findings from my study suggest teachers value collaboration time as they 

often commented on their ability to grow and learn new ways of teaching when working together 

with a partner. However, finding the time to plan together was a challenging element of the co-

teaching process. Even though the participants seemed to make it work most of the time, having 

further opportunities to plan with a co-teaching partner could make the process easier. The words 

of Participant 5 confirm this when she said, "I think we would see more co-teaching if planning 

was built into the schedule." If principals or other decision-makers are able to provide extra 

scheduled planning time for co-teachers it could be beneficial. 

Education and training. My study demonstrates that educators share common 

experiences around the lack of education on co-teaching. Some felt supported by their principals 

and were given some information about co-teaching, however the majority learned about co-

teaching through on the job experiences. With this knowledge in mind, principals should find 

ways to educate teachers on this method of service delivery. For example, most schools have 

monthly staff meetings and if principals were able to share ideas on this topic during these 

meetings it could be a quick way to provide training to teachers. Providing opportunities to either 

share information, or allowing successful co-teaching partners to share their own experiences 

with their colleagues, would demonstrate their commitment to inclusive approaches and assist in 

developing positive attitudes amongst their staff regarding the use of co-teaching. Conderman 

and Hedin (2017) agree when they state that when administrators can provide staff development 

time for co-teachers to share their "preferred philosophy, preferred classroom management 
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approaches, instructional practices, and co-teaching concerns" (p. 22) it will foster co-teaching as 

an inclusive practice.  

Recommendations for general and special education teachers. The results of my study 

suggest there are elements of the co-teaching process that teachers can work on to improve the 

success of co-teaching. Based on the experiences of the participants, the following 

recommendations are made for both general and special education teachers.  

Building relationships. Results of my study show that the relationship is important in the 

co-teaching process. As previously stated, building trusting relationships where partners feel 

comfortable working with each other and sharing ideas is a necessary element in the co-teaching 

process. Therefore, it is important to take time to get to know your partner so that you have a 

trusting and comfortable relationship where you can benefit from the opportunity to share 

knowledge and expertise with each other. Stefanidis et al., (2018) agree that if you have a high 

quality relationship it will have positive benefits on co-teaching. This was evident in the 

experiences of many of the participants involved in this research study. For example, when a 

classroom teacher accepts support from a special education teacher they may be able to see that 

"a lot of the strategies [they] suggest help the entire class" (Participant 1), including strategies 

that align with the philosophy of UDL, which the Province of British Columbia (2020) identifies 

as "a framework of instructional approaches" (Universal Design for Learning section, para. 1) 

that teachers can incorporate into their teaching practice to meet the diverse needs of their 

students. In addition, when successfully working together in a co-teaching relationship, the 

general education teacher may see that special education teachers "have the education and 

resources…to really support that teacher and the students" (Participant 4) as they may be more 

knowledgeable about instructional approaches that work for students with diverse needs. 
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Therefore, this implies that getting to know your partner will be worth it if you want to use co-

teaching in your practice to support teachers and share your expertise. The more comfortable you 

are with your partner the less judged you will feel and you will be in a better position to look at 

each other's' strengths so that you can draw upon the best of both teachers.  

Professional development. As a special education teacher myself, my experiences have 

taught me that not all general classroom teachers are fully aware of all the different methods of 

co-teaching. Results of my study show that educators usually use only a couple of approaches 

frequently (e.g. one teach, one assist and station teaching). With this in mind, it would be 

important, when in the role of special education teacher, to share knowledge about the different 

methods that can be used. Research states that if educators have more knowledge about co-

teaching then they will be more apt to use different methods (Pancsofar & Petroff, 2016). If 

general classroom teachers know more about the co-teaching options, this could benefit the 

students they support because they would have more information on what method might work 

best to meet the needs of their students. It will also give partners an opportunity to flow between 

the different co-teaching approach, which is what Katz (2012) states is necessary to create "a 

good co-teaching team" (p. 139). Therefore, special education teachers, who may know more 

about co-teaching because of the nature of their role, could provide professional development 

opportunities for their colleagues, either when planning with a partner or during school in-service 

opportunities.  

Recommendations for universities. Results of my study suggest that formal education on 

co-teaching has not been a part of past teacher training programs. This was evident as all of the 

participants in my study learned about co-teaching from on-the-job experiences. If university 

course work or practicum experiences included the requirement of learning about and trying co-
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teaching as one inclusive practice it may have an impact on its use once students graduate and 

become teachers. Pettit (2017) conducted a study that supported this. As a faculty member in a 

university education program, she felt that "teacher candidates can clearly benefit from more co-

teaching practice" (p.17) as it was often omitted from the early stages of the teacher education 

program at her university. She found that when there are more opportunities for pre-service 

teachers to have experiences with co-teaching, that include both learning about co-teaching 

methods through discussion and actually experiencing co-teaching during practicums, it leads to 

"increased and positive co-teaching experiences" (p. 22). Pettit (2017) said that this helps 

develop a "foundation for building quality co-teaching skills" (p. 23), and is therefore a rationale 

for ensuring pre-service teachers have this opportunity in their own university education.  

Chitiyo and Brinda (2018) also found that less than half of the participants in their study had 

university training in co-teaching and more than half felt they needed more training. This 

suggests that university graduates are not receiving enough coursework in this topic, which 

Thousand et al., (2006) and Villa and Thousand (2003) suggest is needed if co-teaching is to be 

used as a collaborative approach to inclusion. Furthermore, Murawski and Hughes (2009) state 

that training in co-teaching will help teachers learn how to "share the teaching responsibilities" 

so they can "glean the benefits of co-teaching" (p. 271). Therefore, if it is not already included, it 

would be important to ensure co-teaching is a part of the university curriculum in teacher 

training programs for the benefit of teachers and students. 

Limitations  

There were limitations of this study that may have impacted the results. The sample was 

the first limitation. First of all, each of the participants had a special education background, even 

though two were practicing general education teachers. It is possible this may have impacted 
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their shared perceptions of the process of co-teaching because, as Participant 3 stated, "it is just 

kinda ingrained in special-ed." Furthermore, using a phenomenological research design presents 

possible limitations. There were only five participants in this study, which is a small sample size. 

Although this provides opportunity for in-depth exploration of individual experiences, this could 

have impacted the results because the experiences of those interviewed for this study are not 

intended to be representative of all educators.  

The sampling process may have also impacted the results. Participants who were 

recruited were purposely selected based on those known to the researcher to have used co-

teaching in their practice. The first five educators who volunteered were selected. Even though 

all of the participants who volunteered used co-teaching in their practice, their success with co-

teaching was not considered. Therefore, their experiences may have limited the richness of the 

data they were able to provide for this research study. Furthermore, all of the participants 

volunteered for the study, which may have been why their attitudes toward co-teaching were 

generally favorable, and this also could have impacted the findings.  

The last limitation was the interview was the only source of data used. This may affect 

credibility. For example, even though I also used an audit trail to document the data collection 

process and my own interpretations as I conducted the study, I was not able to cross-check the 

data with other sources. Furthermore, because participants declined the offer to member check 

the interview transcriptions and interpretations of the interview data, my own personal bias may 

have also impacted my analysis of the interview data even though I participated in the epoche 

process. Therefore, these aspects of the research process may have had an impact on the findings. 
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Recommendations for Future Research 

This study focused on the experiences of BC educators involved in the process of co-

teaching. I hoped to fill in some of the gaps in the current knowledge base on co-teaching. My 

findings discussed what was involved in the process of being a co-teacher from the perspective 

of a few teachers to describe what it is like for them. It also gave a voice to BC teachers, which 

has been lacking in current research. Therefore, the findings represent what co-teaching is like 

for some BC educators. However, even though the findings were able to address what is 

involved in the process for a few general classroom and special education teachers in BC, future 

research could help educators learn whether or not these finding are similar to teachers in the rest 

of BC who may work in different districts. Although these participants had similar experiences 

to others from around the world, do they share their experiences with teachers from different 

parts of the province? My study also only focused on elementary educators. It could be useful to 

research what the co-teaching experiences of middle and high school teachers are like.  

Final Thoughts 

 The purpose of this study was to inform my own practice and the practice of others by 

providing a unique perspective on the topic of co-teaching using the experiences of BC teachers. 

I was made aware of the successful and challenging elements involved in the process of being a 

co-teacher. With this in mind, I hope to apply new knowledge to my own opportunities to plan 

and collaborate with colleagues in my role as a Resource Teacher. I support many teachers in my 

role, and ensuring I really get to know them will be essential if I am to be successful in using co-

teaching as a service delivery option. Finding time to collaborate with teaching partners will also 

be a priority. Since planning time can be a challenge, I will need to find unique ways to work 

together with other teachers so that we can support the needs of their students. My hope is that 
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others will see the value in the knowledge I have contributed to the field of special education and 

incorporate some of the ideas presented in this study.so that together we can continue to meet the 

diverse needs of students in today's classrooms.  



THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               93 

References 

Bešić, E., Paleczek, L., Krammer, M., & Gasteiger-Klicpera, B. (2017). Inclusive practices at the 

teacher and class level: The experts’ view. European Journal of Special Needs  

Education, 32(3), 329-345. doi: 10.1080/08856257.2016.1240339 

British Columbia Ministry of Education. (2016). Special education services: A manual of  

 policies, procedures and guidelines. Retrieved from 

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-

12/inclusive/special_ed_policy_manual.pdf 

Brownlie, F., Feniak, C., & Schnellert, L. (2016). Student diversity. (3rd ed.). Markham, CA:  

 Pembroke Publishers. Retrieved from https://www-deslibris-ca.ezproxy.viu.ca/ID/451844 

Carty, A. & Farrell, M. (2018). Co-teaching in a mainstream post-primary mathematics  

classroom: An evaluation of models of co-teaching from the perspective of teachers. 

Support for Learning, 33(2), 101-121. doi: 10.111/1467-9604.12198 

Chitiyo, J. & Brinda, W. (2018). Teacher preparedness in the use of co-teaching in inclusive  

 classrooms. Support for Learning, 33(1), 38-51. doi:10.1111/1467-9604.12190 

Cohen, L., Manion, L., & Morrison, K. (1993). Research methods in education. Retrieved from  

https://ebookcentral.proquest.com 

Conderman, G., Bresnahan, V., Pederson, T. (2009). Purposeful co-teaching: Real cases and  

effective strategies. Thousand Oaks, Calif: Corwin Press.  

Conderman, G., & Hedin, L. (2017). Two co-teaching applications: Suggestions for school  

administrators. Kappa Delta Pi Record, 53(1), 18-23. 

doi:10.1080/00228958.2017.1264815 

Cook, L., & Friend, M. (1995). Co-Teaching: Guidelines for creating effective practices. Focus  

https://doi-org.ezproxy.viu.ca/10.1080/08856257.2016.1240339


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               94 

on Exceptional Children, 28(3), 1-16. Retrieved from 

https://doi.org/10.17161/foec.v28i3.6852 

Cook, L. & Friend, M. (2010). The state of the art of collaboration on behalf of students with  

disabilities. Journal of Educational and Psychological Consultation, 20(1), 1-8. doi: 

10.1080/10474410903535398 

Council of Canadians with Disabilities. (2012). Constitutional equality rights: People with  

disabilities still celebrating 30 years later. Retrieved from  

http://www.ccdonline.ca/en/humanrights/promoting/charter-press-release-17apri2012 

Friend, M., Cook, L., Hurley-Chamberlain, D., & Shamberger, C. (2010). Co-teaching: An  

illustration of the complexity of collaboration in special education. Journal of  

Educational and Psychological Consultation, 20(1), 9-27. 

doi:10.1080/10474410903535380 

Friend, M., Reising, M. & Cook, L. (1993). Co-teaching: An overview of the past, a glimpse at  

the present, and considerations for the future. Preventing School Failure: Alternative 

Education for Children and Youth, 37(4), 6-10. doi: 10.1080/1045988X.1993.9944611  

Gurgur, H. & Uzuner, T. (2011). Examining the implementation of two co-teaching models:  

Team teaching and station teaching. International Journal of Inclusive Education, 15(6), 

589-610. doi: 10.1080/13603110903265032 

Hang, Q. & Rabren, K. (2009). An examination of co-teaching: Perspectives and efficacy  

indicators. Remedial and Special Education, 30(5), 259-268. 

doi:10.1177/074193250832108 

Hornby, G. (2014). Inclusive special education: Evidence-based practices for children with  

https://doi-org.ezproxy.viu.ca/10.1080/13603110903265032


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               95 

special needs and disabilities. (1st ed.). New York, NY: Springer. Retrieved from 

https://ebookcentral.proquest.com 

Inclusion BC. (n.d.). What is inclusive education? In Inclusive Education. Retrieved  

from https://inclusionbc.org/our-resources/what-is-inclusive-education/ 

Katz, J. (2012). Teaching to diversity: The three-block model of universal design for learning.  

 Winnipeg, Manitoba: Portage & Main Press. 

Kurth, J., Lyon, K., & Shogren K. (2015). Supporting students with severe disabilities in  

 inclusive schools: A descriptive account from schools implementing inclusive practices. 

Research and Practice for Persons with Severe Disabilities, 40(4), 261-274. doi: 

10.1177/1540796915594160 

Lyons, W., Thompson, S., & Timmons, V. (2016). ‘We are inclusive. We are a team. Let's just 

  do it’: Commitment, collective efficacy, and agency in four inclusive schools.  

 International Journal of Inclusive Education, 20(8). 889-907, doi: 

 10.1080/13603116.2015.1122841  

McLeod, S. A. (2019). What Is the Zone of Proximal Development? Retrieved from  

https://www.simplypsychology.org/Zone-of-Proximal-Development.html 

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. Retrieved  

 from https://ebookcentral.proquest.com 

Meyer, A., Rose, D., & Gordon, D. (2014). Universal design for learning: Theory and practice.  

 Retrieved from https://ebookcentral.proquest.com 

Montgomery, A., & Mirenda, P. (2014). Teachers’ self-efficacy, sentiments, attitudes, and  

 concerns about the inclusion of students with developmental disabilities. Exceptionality  

https://www.simplypsychology.org/Zone-of-Proximal-Development.html


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               96 

Education International, 24(1), 18-32. Retrieved from 

https://ir.lib.uwo.ca/eei/vol24/iss1/3/  

Moore, S. (2016). One without the other: Stories of unity through diversity and inclusion.  

 Winnepeg, Manitoba: Portage & Main Press. 

Moustakas, C. (1994). Phenomenological Research Methods. London: Sage Publications. 

Murawski, W. W. (2010). Collaborative teaching in elementary schools: Making the co-teaching  

marriage work! Thousand Oaks, Calif: Corwin. Retrieved from 

http://ezproxy.viu.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&Auth

Type=ip,cookie&db=e000xna&AN=473689&site=ehost-live  

Murawski, W. W., & Hughes, C. E. (2009). Response to intervention, collaboration, and  

co-teaching: A logical combination for successful systemic change. Preventing School 

Failure, 53(4), 267-277. Retrieved from https://search-proquest-

com.ezproxy.viu.ca/docview/228569895?accountid=12246 

Murphy, C., Scantlebury, K., & Milne, C. (2015). Using Vygotsky's zone of proximal  

development to propose and test an explanatory model for conceptualising coteaching in 

pre-service science teacher education. Asia-Pacific Journal of Teacher Education, 43(4), 

281-295. doi:10.1080/1359866X.2015.1060291 

Pancsofar, N., & Petroff, J. G. (2016). Teachers' experiences with co-teaching as a model for  

inclusive education. International Journal of Inclusive Education, 20(10), 1043-1053. 

doi:10.1080/13603116.2016.1145264  

Pettit, S. L. (2017). Preparing teaching candidates for co-teaching. Delta Kappa Gamma  

Bulletin, 83(3), 15-23. Retrieved from https://search-proquest-

com.ezproxy.viu.ca/docview/1929679544?accountid=12246 

https://ir.lib.uwo.ca/eei/vol24/iss1/3/
https://ir.lib.uwo.ca/eei/vol24/iss1/3/
http://ezproxy.viu.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&AuthType=ip,cookie&db=e000xna&AN=473689&site=ehost-live
http://ezproxy.viu.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&AuthType=ip,cookie&db=e000xna&AN=473689&site=ehost-live
https://search-proquest-com.ezproxy.viu.ca/docview/1929679544?accountid=12246
https://search-proquest-com.ezproxy.viu.ca/docview/1929679544?accountid=12246


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               97 

Pratt, S. (2015). Achieving symbiosis: Working through challenges found in co-teaching to  

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-12. 

doi:10.1016/j.tate.2014.02.006 

Province of British Columbia. (2020). Curriculum overview. In BC's new curriculum. Retrieved  

 from https://curriculum.gov.bc.ca/curriculum/overview 

Qutoshi, S. B. (2018). Phenomenology: A philosophy and method of inquiry. Journal of  

Education and Educational Development, 5(1), 215. doi:10.22555/joeed.v5i1.2154 

Rumrill, P., Cook, B. G., & Wiley, A. L. (2011). Research in special education: Designs,  

methods, and applications. Charles C Thomas. Retrieved from 

https://ebookcentral.proquest.com  

Saldaña, J. (2011). Fundamentals of Qualitative Research. New York: Oxford University Press.  

Retrieved from 

http://search.ebscohost.com.ezproxy.viu.ca/login.aspx?direct=true&AuthType=ip,cookie

&db=nlebk&AN=355780&site=ehost-live 

Schwab, S., Holzinger, A., Krammer, M., Gebhardt, M., & Hessels, M. G. P. (2015). Teaching  

practices and beliefs about inclusion of general and special needs teachers in Austria. 

Learning Disabilities: A Contemporary Journal, 13(2), 237-254. Retrieved from 

http://search.ebscohost.com.ezproxy.viu.ca/login.aspx?direct=true&AuthType=ip,cookie

&db=aph&AN=111832564&site=ehost-live 

Schwandt, T. A., Lincoln, Y. S., & Guba, E. G. (2007). Judging interpretations: But is it  

rigorous? Trustworthiness and authenticity in naturalistic evaluation. New Directions for 

Evaluation, 2007(114), 11-25. doi:10.1002/ev.223 

Scruggs, T. E., Mastropieri, M. A., & McDuffie, K. A. (2007). Co-teaching in inclusive  

https://ebookcentral.proquest.com/
https://ebookcentral.proquest.com/


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               98 

classrooms: A metasynthesis of qualitative research. Exceptional Children, 73(4), 392–

416. https://doi.org/10.1177/001440290707300401 

Sokal, L., & Katz, J. (2015). Oh, Canada: Bridges and barriers to inclusion in Canadian schools:  

Inclusive education in Canada. Support for Learning, 30(1), 42-54. doi:10.1111/1467-

9604.12078 

Solis, M. Vaughn, S., Swanson, E., & McCulley, L. (2012). Collaborative models of instruction: 

The empiral foundations of inclusion and co-teahcing. Psychology in the Schools, 49(5), 

498-510. doi:10.1002/pits.21606 

Starks, H., & Brown Trinidad, S. (2007). Choose your method: A comparison of  

phenomenology, discourse analysis, and grounded theory. Qualitative Health Research, 

17(10), 1372-1380. doi:10.1177/1049732307307031 

Stefanidis, A., King-Sears, M. E., & Brawand, A. (2019). Benefits for co-teachers of students  

with disabilities: Do contextual factors matter? Psychology in the Schools, 56(4), 539-

553. doi: 10.1002/pits.22207 

Strogilos, V., Stefanidis, A. & Tragoulia, E. (2016). Co-teachers’ attitudes towards planning and  

instructional activities for students with disabilities. European Journal of Special Needs 

Education, 31(3), 344-359. doi:10.1080/08856257.2016.1141512 

Strogilos, V., & Avramidis, E. (2016). Teaching experiences of students with special educational  

needs in co-taught and non co-taught classes. Journal of Reseach in Special Educational 

Needs, 16(1), 24-33. doi:10.1111/1471-3802.12052 

Thousand, J. S., Villa, R. A. and Nevin, A. I. (2006). The many faces of collaborative planning  

and teaching. Theory into Practice, 45(3), 239-248. doi:10.1207/s15430421tip4503_6 

Tremblay, P. (2013). Comparative outcomes of two instructional models for students with  

https://doi-org.ezproxy.viu.ca/10.1177/001440290707300401


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               99 

learning disabilities: Inclusion with co-teaching and solo-taught special education. 

Journal of Research in Special Educational Needs, 13(4), 251-258. doi:10.1111/j.1471-

3802.2012.01270.x 

United Nations Educational, Scientific and Cultural Organization. (1994). The Salamanca  

statement and framework for action on special needs education. Retrieved from 

http://www.unesco.org/education/pdf/SALAMA_E.PDF 

United States Department of Education. Office of Special Education and Rehabilitative Services.  

 (2013). [Letter written to Perry Zirkel]. Retrieved July 18, 2018 from  

 https://www2.ed.gov/policy/speced/guid/idea/letters/2013-3/zirkel091013rti3q2013.pdf 

Vagle, M. D. (2018). Crafting phenomenological research (2nd ed.). Milton: Routledge.   

van Manen, M. (1990). Researching lived experience: Human science for an action sensitive 

pedagogy. Albany, N.Y.: State University of New York Press. 

Villa, R. A. and Thousand, J. S. (2003). Making inclusive education work. Educational  

Leadership, 61(2), 19-23. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.  

Cambridge, MA: Harvard University Press. 

Walther-Thomas, C. S. (1997). Co-teaching experiences: The benefits and problems that teachers  

and principals report over time. Journal of Learning Disabilities, 30(4), 395–407. 

https://doi.org/10.1177/002221949703000406 

Yuksel, P. and Yildirim, S. (2015). Theoretical frameworks, methods, and procedures for  

conducting phenomenological studies in education. Turkish Online Journal of Qualitative 

Inquiry. 6(1), 1-17. Retrieved from http://dergipark.gov.tr/download/article-file/199867  

http://www2.ed.gov/policy/speced/guid/idea/letters/2013-3/zirkel091013rti3q2013.pdf
https://doi.org/10.1177/002221949703000406


THE PROCESS OF CO-TEACHING: EXPERIENCES OF ELEMENTARY EDUCATORS               100 

Appendix A: Consent Form 

 
FACULTY OF EDUCATION  

Vancouver Island University  

900 Fifth Street, Nanaimo,  

British Columbia, Canada V9R 5S5  

Tel (250) 740-6221 Fax (250) 740-6463  

______________________________________________________________________________ 

 

Informed Consent Form 

 

The Process of Co-Teaching: Experiences of Elementary Educators 

 

Principal Investigator 
Kristina John, Student 

Master of Education 

Vancouver Island University  

krjohn18@gmail.com    

 

Student Supervisor 

Mary Ann Richards 

Department of Education 

Vancouver Island University  

maryann.richards@viu.ca   

  

Purpose I am a student in the Master of Education in Special Education program at Vancouver 

Island University (VIU).  My research, entitled “The Process of Co-Teaching: Experiences of 

Elementary Educators,” aims to provide new knowledge that provides a personal and unique 

description of what co-teaching is like from the perspective of co-teachers. My hope is that my 

research will extend current knowledge about co-teaching, providing a unique perspective on the 

process of co-teaching that guides future practice.  

 

Description Research participants are invited to complete an individual face-to-face research 

interview. If you agree, you will be asked questions about your personal experiences with co-

teaching while working in School District 23. With your permission, the interview will be audio 

recorded. Your participation in the interview would require approximately 45-60 minutes of your 

time. You will be given a transcription of the information you shared during your interview to review 

for accuracy. You will also have the opportunity to review the accuracy of my analysis of the 

interview. This may take an additional hour of your time. 

 

Risk of harm to participants The information collected during the interview is likely to be 

uncontroversial, and thus the research is unlikely to cause harm to participants. Speaking about your 

experiences may feel awkward, uncomfortable or distressing to some people. You may also feel 

influenced to participate if you have a relationship with the researcher. You may withdraw at any 

time during the interview or you may choose not to answer any interview question that makes you 

feel uncomfortable.  Depending on the information you share, there is also a possibility that the 

information you provide might identify you. Precautions will be taken to maintain confidentiality 

(e.g. school and district name will not be used in the study, alphanumeric codes will be used to 

identify participants, identifying information and comments will be edited or removed from 

transcriptions and will not be included in the research findings).  

 

mailto:krjohn18@gmail.com
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Management of Research information/Data If you choose to participate, all records of your 

participation would be confidential. Only my supervisor and I will have access to information in 

which you are identified.  With your permission, the interview would be audio recorded and later 

transcribed into writing. You will be provided a copy of the transcription that contains the 

information you shared during the interview and will be invited to make changes to the transcription 

as you wish (e.g. if you would like to add additional information, clarify statements, or withdraw a 

particular statement you made during an interview). You will also be given the opportunity to review 

my analysis of your interview in order to ensure the accuracy of my interpretations. Electronic data 

will be stored on a password-protected personal computer. Signed consent forms, paper copies of 

interview transcriptions, and audio recordings will be stored in a locked file cabinet in my home. 

Data will be kept for three years. It will then be deleted and shredded in June 2024.  

 

Use of Research Information The results of this study will be published in my Master's thesis and 

may also be used for conference publications or presentations. Participants can request a copy of the 

completed study; therefore individuals involved in the study may also have a copy of the research 

findings. 

 

Participation and Withdrawal Your participation is completely voluntary. You may withdraw from 

the study during certain points in the research process for any reason and without explanation. After 

the interview, you will be given the option to review the interview transcription. If you decline to 

review the transcription, you may withdraw up to two weeks from the date of the interview. If you 

would like to review and potentially make changes to the transcription of the interview, such as 

clarifying statements, adding statements, or withdrawing statements, you may withdraw up to two 

weeks from the time of being provided a copy of the transcription. If you choose to withdraw from 

the study, all information provided during the interview would be withdrawn from the study and 

destroyed. Once the deadlines to withdraw have passed and I start analyzing the interview data it will 

no longer be practical for you to withdraw. However, you will have the opportunity to review my 

analysis of the interview data in order to clarify any statements you made and ensure accuracy of my 

interpretation. 

 

Consent and Conditions of Consent I have read and understand the information provided above, 

and hereby consent to participate in this research under the following conditions:  

 

I consent to the interview being audio recorded. 

 

Yes                                     No               

I consent to being quoted in the products of the research. 

 

Yes                                     No               

Participant Name _______________________ Participant Signature ______________________  

  

Commitment of Principal Investigator I, Kristina John, promise to adhere to the procedures 

described in this consent form.  

 

Principal Investigator Signature ____________________________ Date ___________________  

 

Concerns about your Treatment in the Research If you have any concerns about your treatment as 

a research participant in this study, please contact the VIU Research Ethics Board by telephone at 

250-740-6631 or by email at reb@viu.ca.  
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Appendix B: Research Information to Participants 

FACULTY OF EDUCATION  

Vancouver Island University  

900 Fifth Street, Nanaimo,  

British Columbia, Canada V9R 5S5  

Tel (250) 740-6221 Fax (250) 740-6463  

______________________________________________________________________________ 

 

Research Information to Participants 

 

Dear Colleagues, 

 

My name is Kristina John and I am currently a graduate student enrolled and working toward a 

Master of Education in Special Education and a teacher who works within the Central Okanagan 

School District. As part of my graduate program at Vancouver Island University, I am 

conducting a study on co-teaching. I am gathering information from the lived experiences of 

educators involved in the process of co-teaching to better understand this practice from the 

perspective of elementary educators.  

 

I am inviting elementary school Classroom Teachers and other Specialists (e.g. Learning 

Assistance Teachers, Resource Teachers, Speech and Language Pathologists, etc.) who are 

currently or have been involved in co-teaching to participate in my study. Your input would 

provide a holistic picture of what co-teaching is really like.  If you would like to participate, you 

will be asked to recall specific scenarios or events involving your experience with co-teaching. 

By describing your thoughts, feelings and behaviours associated with co-teaching it is hoped that 

you can help answer my research question, "What can educators working in inclusive settings 

tell us about their experiences regarding the process of being a co-teacher at the elementary 

level?"  

 

The interview would take approximately 45-60 minutes. Your identity and all the information 

you share would be considered confidential. I would make an appointment to meet with you at 

your convenience. The interview would be audio recorded and I would provide a copy of the 

interview transcription for you to read and revise as you see fit. You will also have the 

opportunity to review my analysis of the interview to ensure accuracy of my interpretation. 

 

This is a personal request and I would truly appreciate your assistance. If you would like to 

participate please contact me for further details about the study, and please feel free to mention 

this request to other teachers you think may be interested in participating. 

 

For more information, you can contact myself or my university supervisor, Mary Ann Richards 

(maryann.richards@viu.ca). 

 

Thank you for your consideration, 

Kristina John 

Email: krjohn18@gmail.com OR kristina.john@sd23.bc.ca 
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Appendix C: General Interview Guide 

 

FACULTY OF EDUCATION  

Vancouver Island University  

900 Fifth Street, Nanaimo,  

British Columbia, Canada V9R 5S5  

Tel (250) 740-6221 Fax (250) 740-6463  

______________________________________________________________________________ 

 

General Interview Guide 

 

 

Take a few moments to focus on your own personal experiences with co-teaching. Think about 

situations, events, thoughts, feelings, relationships and behaviours that you have experienced. 

Focus on your own experiences and feelings, rather than the actions of others involved. 

 

1. Describe anything you can about your own experiences with co-teaching and what it is 

like for you as an individual. What personal experiences stand out for you? 

 

2. What personal experiences led you to become involved in co-teaching? 

 

3. What experiences were most successful during co-planning, co-instructing, and co-

evaluating/reflecting? Think about how these aspects of co-teaching affected you 

personally. How did these experiences make you feel? 

 

4. What experiences were challenging during co-planning, co-instructing, co-

evaluating/reflecting? Think about how these aspects of co-teaching affected you 

personally. How did these experiences make you feel? 

 

5. What other feelings and thoughts do you experience while co-teaching? 

 

6. How has your experience with co-teaching affected you? Describe any changes you 

associate with your co-teaching experiences. 

 

7. Have you shared everything that you feel is significant in relation to your co-teaching 

experiences? 

 
 


