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Chapter Summary 
Though positive youth development (PYD) interventions heavily utilize recreational contexts, there has been little 

focus within research on examining these contexts themselves and developing knowledge on what features and 

processes allow for them to be conducive of positive developmental outcomes in youth. Consequently, a model of 

program delivery for recreational organizations to be conducive of PYD based on empirical data does not currently 

exist. Thus, many programs experience varying levels of success while some others are cancelled after short amounts 

of time. The intent of this study was to disseminate a model, through a multiple case study methodology, that acts as 

a framework or guide for (1) designing recreational programs to facilitate PYD and (2) evaluating and identifying these 

PYD outcomes. A multiple case study methodology was utilized. Data were collected from three non-profit 

recreational organizations, each acting as a single instrumental case, that all have a mandate in place for PYD and a 

reputation for success in their respective communities. Key findings were used to create the model. Qualitative data 

were collected on what study participants (program staff and youth) perceived as being the positive developmental 

outcomes experienced by youth participants and the mechanisms utilized to realize these outcomes. Several unique 

findings and innovative practices are presented here that can inform PYD aimed recreation organizations on methods 

to deal with several challenges and issues faced by them on a regular basis.  

Learning Objectives: 

After reading this Chapter, learners will be able to: 

1. To highlight innovative practices being used by successful recreational organization to promote the positive 

development of youth.  

2. To present a model, grounded in empirical data, to help guide the design of recreation programs around the 

positive development of youth based on the practices of three successful organizations. 

3. To demonstrate the use of the qualitative multiple case study methodology for the creation of models in 

research
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 The Issue, Opportunity or Trend 
Positive youth development (PYD) is both a theoretical framework and a positive psychological approach to dealing 

with at-risk youth. PYD is concerned with teaching youth how to engage in personally and socially positive behaviours 

and avoid those which are health compromising and future jeopardizing (e.g., crime, drug use, gang violence). 

Specifically, the approach emphasizes building their innate strengths and increasing their developmental assets 

(Catalano, Hawkins, Berglund, Pollard, & Arthur, 2002; Lerner, Aalmerigi, Theokas, & Lerner, 2005; Small & Memmo, 

2004). At-risk youth are often the targets of PYD interventions and can be understood as “a segment of the 

population that under current conditions has a low probability of growing into responsible adulthood” (Dryfoos, 1992, 

p. 128). Interventions aimed at youth based on a PYD framework provide opportunities for them to (1) acquire and 

practice specific social, physical, and intellectual skills that may be useful in a wide variety of settings; (2) to develop a 

sense of agency as a member of one’s community and contribute to its well-being; (3) to belong to a socially 

recognized and valued group; (4) to establish supportive social networks of peers and adults that can help in both the 

present and future; and (5) to experience and learn to deal with challenges (Eccles, Barber, Stone, & Hunt, 2003).  

Park and recreation organizations are among the largest providers of PYD opportunities (Bocarro, Greenwood & 

Henderson, 2008). These are typically offered through the non-profit sector with some notable large scale examples 

including Boys and Girls Club, 4H, and Right to Play, who all have demonstrated success following their own missions, 

values, goals, objectives, and models of program delivery. Nevertheless, some communities with at-risk youth may 

not be catered to by these large scale organizations. Consequently many small scale grassroots initiatives are 

established to fill in this gap towards the provision of recreation-based PYD opportunities in communities in need. 

However, many of these programs are ineffective at bringing about positive developmental benefits in their youth 

participants (Danish, Forneris, Hodge & Heke, 2004). In addition, it is not uncommon to see smaller scale community-

based programs cease to exist after a short amount of time (Beaulac, Olavarria & Kristjansson, 2010). As most of 

these are non-profit entities, such organizations often rely on donations in addition to grants from funding bodies 

(private, public, non-profit) with the later often requiring evidence of success in the promotion of positive 

development.  This can be an issue for those who lack knowledge on the PYD concepts that have proliferated in the 

past few years in positive psychology research.   

There is nothing that currently exists in terms of a comprehensive guideline which condenses and presents 

information on how practitioners can promote PYD through their recreational programs. Described here is a research 

project utilizing a qualitative case study methodology that attempts to create a comprehensive guideline of achieving 

PYD through recreational programming. The results of this research will be utilized to derive a logical model of 

program design that includes short-term and long-term positive developmental benefits as the end goal, the 
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contextual features and activities needed in order achieve these, and objective evaluative criteria of success. Logic 

models provide an explicit structure to determine the most critical aspects of a program so that the right adjustments 

can be made with minimal negative effects on the desired outcomes and impacts. These models are particularly 

useful and commonplace within recreational organizations (Wells & Arthur-Banning, 2008).  

Examples of Current Initiatives 

Some notable PYD programs that expand throughout North America include Boys and Girls Clubs, Big Brothers and 

Sisters, Right to Play, and 4H.  Other prominent programs that use sport as a means for teaching youth life skills and 

encouraging their positive development include Going for the Goal, Teaching Responsibility through Physical 

Education and Sport, Play It Smart, and Sports United to Promote Education and Recreation (Coatsworth & Conroy, 

2007; Gould & Carson, 2008). PYD has been a very popular area of study in sport psychology research in recent years 

with some studies having examined the success of sport centric programs aimed at teaching at-risk youth a series of 

life skills to help them thrive. The First Tee is one such program that uses the sport of golf in an integrated manner 

using systematic and progressive lessons to build character, instill life-enhancing values, and promote healthy choices 

(Weiss, Stuntz, Bhalla, Bolter & Price, 2013). The LiFE Sports Summer Camp is a sport based day camp in which each 

day is designed to focus on the development of one of four core social competencies (i.e., self-control, effort, 

teamwork and social responsibility; Riley & Anderson-Butcher, 2012).   

Recognizing PYD Outcomes 

More than two decades of research in PYD has led to the formation of various concepts, theories, and models of 

program delivery. When it comes to identifying and operationalizing PYD outcomes the concepts of life skills and the 

Four/Five Cs have been particularly influential in the field.  

Life Skills 

Life skills are an often used indicator of positive developmental outcomes understood as competencies that help 

youth become more capable and thriving individuals and better at making decisions that benefit their health and 

future (Danish, 2002). Life skills identified in the literature include physical (fitness, positive health practices, and 

athletic performance), intellectual (school achievement and school engagement) and psychosocial skills (goal setting, 

work ethic, teamwork, communication, stress management, preparation, leadership, organization, respect, optimism, 

responsibility, and moral development; Gould & Carson, 2008).  Life skills must be transferable, that is, useful in real 

life contexts outside of the environment in which they were taught (Danish, 2002; Gould & Carson, 2008; Petitpas, 

Cornelius, Van Raalte & Jones., 2005).  
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The Four/Five Cs 

The 5Cs framework is also widely present within PYD research and highlights several characteristics that serve as 

indicators of positive development in youth (i.e., competence, connection, character, confidence, and caring; Lerner, 

Fisher & Weinberg, 2000). Also inherent in this framework is that youth who develop the five Cs cultivate a 6th C of 

contribution in which they are capable and willing to contribute positively back to their civil societies. It is worth 

mentioning, however, that the 5 factor form of this model has been disputed due to high factor correlations between 

some of the Cs (e.g., caring-character; Côté & Gilbert, 2009; Jelicic et al., 2007; Jones, Dunn, Holt, Sullivan & Bloom, 

2011). This has led to propositions of a reduced number of Cs (4Cs; Côté & Gilbert, 2009; Vierimaa, Erickson, Côté & 

Gilbert, 2012) that combine caring and character.  

The Innovation 

Case Context 

Three separate contexts of successful PYD-based recreational organizations were utilized in order to collect data from 

youth participants and junior and senior staff.  

Boys and Girls Club 

Boys and Girls Club is an international, non-profit organization that seeks to develop social skills in its youth 

participants and to build them into strong and productive community members (Boys and Girls Club, 2017a). The case 

under examination is a location in Eastern Ottawa that is managed and provided support services by Boys and Girls 

Club of Canada though, like all locations, runs independently with its own set of administrative and managerial 

processes and challenges. Programs and activities that are initiated and run by the Boys and Girls Club in Canada must 

contribute to one of the organization’s four pillars. These include Education; Physical Activity/Healthy Lifestyle; 

Leadership and Social Skills; and Creative Arts (Boys and Girls Club, 2017b). Though youth can choose to engage in any 

activity available at the location (e.g., board and table-top games, socializing with friends, physical activity in the 

gymnasium) staff are advised to make a strong effort to encourage members, without forcing them, to join a variety 

of structured programs aimed at their positive growth and life skills development. This Boys and Girls Club and all 

affiliated programs and activities are offered to youth members at no cost (e.g., camp trips, sports equipment, and 

attendance at events are all free). Youth recruited from Boys and Girls Club for interviews were in attendance at an 

annual leadership skills training camp offered only to members handpicked and deemed by program staff as very well 
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behaved or showing the most improvement over their time at the organization (i.e., shining examples). Junior and 

senior staff working at the eastern Ottawa location were also recruited.  

Christie Lake Kids 

Christie Lake Kids is a non-profit organization catering to at-risk youth in Ottawa, Ontario. Christie Lake Kids’ mission 

is: “to enrich the lives and prospects of economically disadvantaged children, by providing quality year-round 

community and camp programs to develop physical, artistic, and social skills, positive attitudes and personal 

qualities” (Christie Lake Kids, 2017d). All the organisation’s programs are offered at no cost with complementary 

meals provided at evening activities. Bus tickets are also provided to youth who have difficulties allocating 

transportation to program locations. The organization was established in 1922 as a lakeside summer camp outside of 

Ottawa, but today offers a variety of skill building recreational programs and positive afterschool environments for 

youth throughout several of the city’s community centers located close to social housing neighbourhoods. These 

community programs are called STAR (skills through arts and recreation) and run from early fall to late spring. Among 

the activities offered in STAR are sports, visual arts, music, cooking, yoga and other exercise, and science and robotics 

(Christie Lake Kids, 2017b). Youth recruited from Christie Lake Kids for interviews were members of the organizations 

most advanced Leaders in Training (LIT) 3 program. The three cumulative levels of LIT are aimed at developing 

leadership skills in youth aged 14-17 with the overarching goal of preparing them to be successful in school and 

employment while building their commitment to community building and volunteerism (Christie Lake Kids, 2017c). 

The staff recruited for this study were senior staff in charge of planning, coordinating, and delivering the 

organization’s programs.  

Glebe Neighbourhood Activities Group  

GNAG is a non-profit community group incorporated in 1975, located out of the municipally owned Glebe Community 

Centre in Ottawa, Ontario (GNAG, 2016). This organization is responsible for providing recreational programs on 

behalf of the city but following its own mission and values and reacting to its own perception of the Glebe 

community’s trends and recreational needs. The Q4 (Quest for Fun) program is its semi-structured neighbourhood 

afterschool program attended by many of the neighbourhood’s young children ages 4-12.  

Also offered is its own two level LIT program available to youth when they turn 12. The first level of LIT has an 

iteration occurring as a one day a week after school program and another occurring as a day camp, every day for two 

weeks during the summer. Step-up LIT is only offered as a daily camp over the course of three weeks during the 

summer with the middle week being devoted to a volunteer placement.  This placement provides youth an 

opportunity to take on the role of assistant staff or counsellors. Both levels of LIT are guided by a leadership manual 

which outlines the skills youth are expected to learn and their usefulness in a leadership role. In order to pass each 



Innovative Leisure Practices: Case Studies as Conduits between Theory and Practice Volume 3: 
2018 

 

 

 
Page 
40 

 

  

level of LIT youth participants must earn a grade of 75%, as determined by the program leaders, which earns them a 

certificate. Two other volunteer based programs made available to older youth (14 and up) include CAT Squad 

(Community Action Team) and KITCAT (KIT standing for Kitchen and Initiative Team). CAT squad offers youth the 

opportunity to take part in community outreach in tandem with other organizations and partners in the city. Such 

activities can include visiting homes for the elderly or individuals with exceptionalities, building houses, and holding 

fundraisers. KITCAT engages in similar activities insofar as it incorporates a cooking component (e.g., feeding 

homeless shelters or providing food for fundraisers). Youth recruited for interviews were volunteering at the time for 

GNAG but had passed the LIT program at some point (which is typically a prerequisite for volunteering at GNAG). 

Junior and senior staff working at the Glebe Community Centre on behalf of GNAG were also recruited.  

Stakeholders Involved 

At-risk Youth 

As indicated earlier, at-risk youth have a lower probability of growing into responsible adults and contributing and 

thriving members of society than youth considered not at-risk (Dryfoos, 1992). Many at-risk youth live in poorer 

socioeconomic conditions making them subject to a range of inequalities such as lower household incomes and 

neighbourhood segregation (Travis & Leech, 2013). They also have limited access to resources that can help them 

improve on their functional competencies. The costs of these opportunities presents one barrier to youth’s access in 

addition to the transportation needed to reach these often distant locations typically located in more affluent 

communities. This being the case, non-profit PYD programs are often strategically located in communities 

characterized by the presence of at-risk and underserved youth.  

PYD Program Staff 

Junior and senior staff (and volunteers if they are utilized by the organization) are those responsible for bringing 

about the positive development of the youth participants involved in their programs. Three particular responsibilities 

of staff of PYD programs are highlighted by Perkins and Noam (2007). First, they are to ensure that they foster 

positive relationships among youth and adults involved in the program in addition to providing opportunities to 

develop positive relationships between youth and their peers. Second, staff delivering the program should identify 

specific knowledge, skills, and competencies for the youth participants to develop and design activities around 

instilling those skills. Third, they must tailor their programs to adequately address the unique needs of the youth 

participating. Youth can be particularly challenging clientele for recreation providers (especially PYD programs dealing 
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with at-risk youth) who may have to deal with young people who range in demographic qualities and levels of 

maturity while potentially possessing a variety of developmental deficiencies or temperamental and behavioural 

issues.   

Despite good intentions, many individuals who deliver recreation programs aimed at the positive development of 

youth may lack practical experience in serving youth and the theoretical knowledge that has proliferated over the 

years in the PYD literature. This study’s logic model is built with the intention of benefitting practitioners by providing 

knowledge, in the form of an easy to follow program delivery guide, which helps ease the facilitation of PYD programs 

and helps promote their success.  

Approach Used and the Impact 

This research utilized a qualitative multiple case study methodology in order to study three distinct but successful 

recreational PYD organizations. This helped to ensure the model is not specific to just one organization but well 

informed and relevant to any seeking to adopt it into their programing. Each organization studied acts as a single 

instrumental case that provides insight and further understanding of how PYD is achieved and recognized in 

recreation programs.  A purposive sample of youth involved in these organizations’ programs aged 12-18 (males and 

females) and the staff who deliver these activities were recruited as interview participants. Interviews were 

conducted with 48 participants in total including 26 youth and 22 staff. In particular, 11 youth and eight staff were 

from Boys and Girls Club, eight youth and five staff were from Christie Lake Kids, and seven youth and nine staff were 

from GNAG. Forty semi-structured, in depth, one-on-one, audio recorded interviews were conducted in total with the 

addition of one focus group being utilized to collect data from all eight of the youth from Christie Lake Kids (due to 

issues with scheduling each of them individually). The qualitative data collected through these interviews was 

intended to help create a logic model, thus, questions specifically asked participants to elaborate on inputs, activities, 

outputs, outcomes, and impacts.  

Audio interviews were transcribed verbatim for analysis. Transcripts were sent for member checking to nine 

participants, all of whom were senior staff. Youth and junior staff had a tendency to leave programs shortly after 

interviews were conducted or were only present at their organizations randomly throughout the week. Meanwhile, 

senior staff were still a part of the organization by the time interviews were transcribed (and many had been for long 

before) and were present during most weekdays. The computing based qualitative analysis program NVivo was used 

to store and analyse the qualitative data collected. Analysis of data resulted in a variety of themes that were selected 

to be in the model when addressed by various participants or explained in depth by one or more participants. A single 

logic model was created using the findings generated from the three different youth recreation organizations.  
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The Logic Model  

The final logic model works as a program guide to help recreational organizations achieve PYD. The inputs section of 

the logic model consists of a wide variety of contextual factors (e.g., rules and expectations) that allow for a youth 

recreational environment to be conducive of positive development in addition to external assets (e.g., staff, family, 

community) that contribute to the PYD process. The use of appropriate contextual factors and external assets is 

consistent with previous models of PYD used in sport research (Fraser-Thomas, Coté & Deakin, 2005; Petitpas et al., 

2005). The activities section, concerning the steps occurring during implementation in order to achieve a program’s 

desired results, were disseminated as a series of direct and indirect strategies used to bring about positive 

developmental outcomes in youth participants. Direct and indirect strategies have also been identified as the means 

to which coaches teach life skills to youth participants through sport (Gould & Carson, 2008).  

Outputs were disseminated as organization specific by-products of program success which are quantifiable in 

some fashion (e.g., number of registered/enrolled members; youth achievements in program; youth achievements 

out of program; youth engagement). The short-term outcomes encompass the life skills that research participants 

stated they learn during programs delivered by their respective organizations. These were described as being taught 

through written/verbal lessons and intentionally designed fun activities on a daily basis. As youth were intended to 

emerge each day having learned and practiced these skills they are considered short-term outcomes for the purposes 

of this study.  Lastly, the long-term impacts section of the model includes positive developmental changes that occur 

during youths’ continued engagement in these programs overtime. These include the development of positive 

qualities operationalized as the Four Cs of confidence, competence, caring/character, and connectedness along with 

the C of contribution. It is worth noting that transference, an important outcome within youth development 

interventions in which they learn to utilize life skills outside of the program context, is classified under the C of 

competence in this study.  Life skills, life skill transfer, and the four (or five) Cs have been identified previously as 

outcomes that should be sought out through PYD interventions (Fraser-Thomas et al., 2005; Gould & Carson, 2008; 

Hellison, 1995;2011; Petitpas et al., 2005). The final logic model can be found in Appendix A. 

Implications & Lessons learned 
A guideline for program design around the positive development of youth currently does not exist for recreation 

practitioners. Many PYD programs are grassroots initiatives run by individuals who may lack the specialized 

theoretical knowledge and practical experience required to ensure the realization of their goals. The objective behind 
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creating this logic model is to help practitioners design sustainable recreation programs that can bring about positive 

developmental outcomes within their youth participants.  

The model benefits practitioners by highlighting assessment criteria for program evaluation in the form of objective 

measures (under outputs) and more subjective short-term outcomes and long-term impacts. Number of registered 

youth members in the program, measures of youth’s engagement (e.g., attendance numbers), gauging youth’s 

achievements within the program (e.g., number of youth becoming volunteers or staff), and assessing their 

achievements outside of the program (e.g., report card grades) can act as objective indicators of success for a PYD 

program as indicated by participants from the three cases. Under outcomes, the acquisition of life skills provides a 

helpful indicator of short-term benefits coming out of a PYD program and further evidence of success. However, it is 

worth mentioning that the life skills being sought out can vary between different programs with some organizations 

hoping to teach youth a wide variety of life skills (e.g., The First Tee; Weiss et al., 2013) while others target the 

development of one or a few particular skills (e.g., LiFE Sports Camp Program; Riley & Anderson-Butcher, 2012). 

Lastly, the four Cs (including life skill transfer) and the associated C of contribution, work as identifiable measures of 

long-term PYD and are evidence that youth in a program are experiencing thriving behaviours and healthy 

development into adulthood. Previous research has supported the Cs model as an adequate operationalization 

youth’s positive development (Bowers et al., 2010; Jelicic et al., 2007; Lerner et al., 2005; Phelps et al., 2009).  

Though various themes presented in the logic model have been reported before (e.g., importance of context; 

importance of staff, families, and communities in PYD endeavors; life skills; the Four Cs) there are several unique 

findings that help us further understand how recreational settings can be conducive of PYD. For instance, the role that 

staff, families, and communities (including schools) play in the process is further spelled out. It was found that staff 

are particularly effective in PYD endeavors when taking on a range of developmentally supportive qualities (e.g., 

being approachable, attentive, caring, inclusive, proactive, respectful). Parents are also playing an important role in 

the PYD process when collaborating, communicating, and coopering with staff in order to (1) be informed on their 

children’s progress, (2) inform staff on any important information or needs regarding their children (e.g., what skills 

they should develop; if they are having a rough time lately), (3) reinforcing the values and lessons taught in the 

program at home, and (4) providing input or helping out the program in some capacity. The community at large is also 

an important external asset in a recreation program’s PYD endeavors in terms of partnerships and collaborations or 

through the provision of necessary resources (e.g., donations, venues, funding, volunteers).     

Also elaborated on in this research are particular venues, external to the programs themselves, where youth are able 

to transfer their life skills. This has not been examined much in previous research but has gained recent attention 

(Bean, Kendellen & Forneris, 2006; Weiss, Bolter & Kipp, 2016). Contexts in which youth were able to utilize the life 

skills they had learned through their respective organizations included at school, in sports, at home and with their 
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families, at their places of employment and job interviews, within the community and during volunteering, and with 

other people in their lives. Study findings also imply that it would be valuable for PYD initiatives to implement 

transferability into their programs and teach youth how these life skills can be utilized in contexts external to the 

organisation. Methods to which the organizations under investigation taught transferability, coded as ‘teachable 

moments’ categorized under activities and indirect strategies, were also highlighted in this research. The use of role 

playing (i.e., having the group act out real life situations where youth must practice the life skills being focused on) 

and anecdotes (i.e., having program leaders tell stories of where a life skill had come in useful for them) are two such 

strategies.  

A unique finding in this research, exclusive to the Christie Lake Kids organization, was Active Pursuit (categorized 

under activities and indirect strategies). During the day, before a weekly program occurs in the afternoon and 

evening, staff call the families of the youth enrolled to remind them of the program’s start time and reiterate to them 

that youth’s attendance is mandatory. According to research participants at Christie Lake Kids, calling the parents or 

guardians of the youth helps to increase and maintain attendance and ensure that they are gaining the most out of 

their PYD programing by missing as few days as possible. As a result, Christie Lake Kids staff attest that attendance at 

their programs is very high. It is common in PYD programs for attendance to fluctuate and staff often have to deal 

with youth entering a program late in its session, not attending anymore, being tardy, or being absent for a few 

days/weeks (Forneris, Whitley & Barker, 2013; Wright, Whitley & Sabolboro, 2011). This can be very jarring for 

program staff since this means that youth miss out on various important lessons, especially when every day during a 

session typically includes something important. Many PYD programs work in a cumulative fashion and missing 

previous lessons may leave youth unprepared for later ones. Moreover, such endeavors often require participants to 

form strong relationships between their peers and staff in the program. However, a group’s sense of relatedness 

would be complicated by a constant flux of youth coming in and out. Active Pursuit may be one effective solution to 

help retain youth participants, ensure constant attendance, and discourage dropout and tardiness.   

Further evidence emerged that PYD programs can encourage youth to develop a willingness to volunteer and a sense 

of community stewardship. One of the cases, GNAG, demonstrated the most focus towards having its youth members 

become interested in volunteering at the organization and the community at large. Based on testimonials from study 

participants at this organization, staff consistently encouraged youth to contribute (e.g., posting various volunteer 

opportunities around the centre). Meanwhile, various programs are also in place that provide youth members with 

volunteer opportunities (e.g., Community Action Team; Leaders in Training) which could help them develop an 
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appreciation for these experiences early on in their lives. Community contribution has been an important aspect of 

PYD since its early conception (Lerner et al., 2000; Lerner, Dowling, & Anderson, 2003). This focus from GNAG helps 

address Coakley’s (2011) concern that current PYD programs may be more fixated on youth’s individual development 

rather than turning them into individuals who can benefit civil society. Evidence from a study of a camp-based PYD 

program with a community contribution component also demonstrated the possibility of having youth become 

interested in, and capable of, volunteering in their communities (Mainieri & Anderson, 2015).  

The intent of this study was to disseminate a logic model of recreational program design aimed towards the positive 

development of youth participants. The use of in-depth qualitative data collected through a multiple case study 

methodology allowed the study’s key themes to manifest from the perceptions and narratives of participants who 

regularly experience these first-hand. This research was committed to ensuring that the final model acts as a helpful 

guideline for practitioners, particularly those of smaller grassroots initiatives, whose program objectives include PYD. 

Ease of use within recreational programs was the intent of formatting the findings as a logic model which are 

frequently utilized to plan, design, and guide recreational program delivery. At the moment the model is untested in a 

real life setting and currently lacks evidence of success. Future empirical intervention research utilizing this model will 

help to determine its effectiveness.  

Author’s Notes 
The logic model shown in appendix A is an early version as depicted in an unpublished research study. The format and 

structure of the model may change from the publication of this paper until the publication of the research study. 

Further information regarding the facets of this model will be explained further in depth in an upcoming monograph 

dissertation research report ‘Towards a General Logic Model for Recreational Youth Development Programs’ by this 

paper’s first author.  

Discussion Questions 
1. What might prevent a recreation organization or program, intentionally designed to promote the positive 

development of youth, from being able to achieve its goal (taking into account the challenges and dilemmas 

typically faced by recreation organizations and programs)?  

2. Do you believe the adoption of Active Pursuit in other PYD programs may help retain current youth members 

and prevent the fluctuation of active youth participants?  

3. Is it important for recreation-based PYD programs to include a community service or voluntary component? 

Is the inclusion of volunteer opportunities and the development of a sense of community stewardship an 

important aspect of PYD initiatives? 
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Appendix 
Fig 1: Logic Model of Positive Youth Development.

Inputs Context
• Skill Building and Learning 

Opportunities
• Community Outreach Opportunities
• Skill Testing Opportunities
• Contribution Opportunities
• Interaction Opportunities

• Networking Opportunities
• Comfortable, Positive and Welcoming

Atmosphere
• Fun and Engaging Activities
• Variety of Activities
• Staff and Volunteers are Prepared

• Rules and Expectations
• Adequate Funding
• Low Ratios (staff/youth)
• Structure
• Time and Consistency in the Program

External Assets
• Developmentally Supportive Staff
• Family Collaboration

• Community Assistance
• Peers

• Alumni

Activities Direct Strategies 
• Communicate Rules and Expectations
• Disciplinary Approach – Youth Centred

• Mentorship/Offering Guidance
• Logical Progression

• 4 Step Progression of Programs
• Teachable Moments

Indirect Strategies
• Developing Relationships and Trust
• Encourage Youth to Contribute to the 

Community
• Encourage Youth to Join Programs & Activities
• Encouraged to Get out of Comfort Zones
• Assisting with Youth’s Achievements

• Positive Reinforcement
• Provide Resources to Youth’s 

Families
• Reinforcing Positive Values
• Role Modeling
• Use of Key Words

• Offering the Youth 
Motivation/Encouragement

• Files and Information Kept on Youth
• Self-Assessment Measures
• Active Pursuit
• Lifting Participation Barriers

Outputs • Number of Registered/ Enrolled Members
• Youth Engagement

• Youth Achievements in Program • Youth Achievements Out of Program

Outcomes Life Skills
• Leadership Skills 
• Social and Communication Skills
• Teamwork and Cooperation Skills 
• Academic Skills 
• Responsibility
• Positive Attitude 
• Initiative
• Emotional regulation

• Work Ethic
• Ingenuity
• Listening Skills
• Problem Solving 
• Behavioural Management
• Coping Skills
• Decision Making
• Trust

• Self-Regulation
• Patience
• Self-Reflection/ Assessment
• Emotional Literacy
• Goal Setting
• Honesty
• Networking

Impacts Competence/Skill Transfer
• At School
• In Sports
• At Home/With Family
• At Job/Employment/Job Interview
• In Community/Volunteering
• With Other People
Connected
• People Internal to Organization
• People External to Organization

Compassion/Caring/Character
• Helpful Towards Others/Willingness to 

Volunteer
• Kindness/Empathy/ Selflessness
• Respect
• Role Model for Others
• Strength
• Reduction in Trouble and Problem 

Behaviours

Confidence
• Coming out of Shell
• Sure of Self
• Positive View of Self
• Positive View of Future
Contribution
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• Contributing Outside of the Organization
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