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Robotics programming kids for leisure  
Nicole Peel, University of Western Sydney, Australia 

 

Chapter Summary 

Children in out of home care (OOHC) in Australia are an unknown equation in relation to higher education. At present no 
Australian university collects enrolment data on students to see if they have previously been in care therefore there is 
no way of knowing  the success of attending or completing higher education for a student who has been in the OOHC 
system. Children in the OOHC system are children under the age of eighteen years of age who the government has 
assessed at risk and in need of protection, by the state government (Australian Institute of Family Services, 2015).  

In 2009, a survey of education outcomes for 200 children and young people living in non-relative foster care and 
residential care in Victoria found that 23.7% had repeated a grade at school, 60.2% experienced a change of school, 
18.1% did not attend school at all, 30.8% had wagged school in the past year and 14.7% of children surveyed had been 
suspended (Wise, Pollock, Mitchell, Argus & Farquhar, 2010). 

The University of Western Sydney aimed to address this very question by working with children in OOHC. In 2012, the 
KiC (Kids in Care) program was developed by the Western Sydney University to raise awareness and facilitate 
educational and career aspirations of children and adolescents in OOHC. Western Sydney University was aiming to 
address the increased university participation gap of children in OOHC through the use of leisure. At the core of the KiC 
club was the use of robotics technology facilitated through leisure education.  Whilst the program has proven to be 
successful in the short term, the full outcomes of the program will not be known until the oldest KiC member reaches 
the age of university enrolment. 

Learning Objectives:  

By the end of this case study, the reader will: 

1. Have been stimulated by the possibility of using leisure to improve the health of individuals in diverse and 
marginalised communities 

2. Have an understanding of how a robotics program can be used for children in care to raise aspirations for higher 
education 

3. Have reviewed a university that is developing and implementing programs to improve the health and 
sustainability of the wider community utilising its resources 
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The Issue, Opportunity or Trend 

Leisure has the potential to develop and stimulate interests in children, to expose students to opportunities outside of their 

normal social networks. Children have the largest percentage of free time available at their disposal, whether this time is 

spent positively or negatively could make a difference in an individual’s life. Promoting positive activities and increasing 

personal competency is part of leisure and may serve as a coping mechanism for stress and negative life events (Caldwell 

2010).  The opportunity to utilise leisure as an engagement tool with marginalised groups in our communities could be 

limitless. 

 

Around the world children are placed into governmental care for reasons beyond their control. Australian children in care are 

a group of children who have been removed from their birth family for their protection and safety under the Out-of-home 

care (OOHC) framework and placed in the care of the state government. Every country has a different definition of children in 

care. Australian children in the OOHC system are children under the age of 18, who the government has assessed as being at 

risk and in need of protection (Australian Institute of Family Studies, 2015). OOHC provides short or long term 

accommodation, and related health services for children. Foster care in Australia is one of five types of accommodation 

options available for children who are placed into the OOHC system. Foster care is a term that applies when children are 

placed into residential homes with families who are granted legal guardianship over the child. This may be short term or long 

term, depending on the nature of the guardian and the child’s needs. 

 

In Australia in 2014 there were over 51,539 children living in the OOHC system that required care and protection (AIHW, 

2015). In The United States as of 30th September 2013, there were 402,378 children in the out-of-home-care system (Child 

Welfare Information Gateway 2015). In the United Kingdom, where many nationally supported programs and efforts have 

been occurring for children in OOHC, there were reported to be 68,840 children in the care of local authorities as at 31st 

March 2014 (Government United Kingdom, 2015). Whilst these latest figures are limited to only three countries, they serve to 

demonstrate the size of the number of people living at any time within a care system around the world.  

 

Children in care are a forgotten cohort in regards to many aspects of their life. With the emphasis being placed on their day to 

day protection, there is little time spent on nurturing their future goals and aspirations for long sustaining, happy lives. For 

instance, children in OOHC in Australia are an unknown equation in relation to higher education. Completion of a higher 

education course has been linked to improved employment opportunities and earning potential (Norton 2012). However, at 

present, there is no national level data collected on the educational outcomes of children in OOHC, and research into post 

school educational experiences is very limited (Harvey, McNamara, Andrewartha & Luckman, 2015).   As such, there is no way 

of knowing the success of students who have been in care attending or completing a higher education or further education 

qualification.  

 

The Australian Federal Government funds universities through the Higher Education Participation Program (HEPP) with the 

aims of ensuring that Australians from low socio-economic status (SES) backgrounds, who have the ability to study at 

university, are given the opportunities to do so (Department Of Education, 2014). Australian universities work within a 

widening participation framework with a total Participation funding allocated in 2014 of $118,600,606 (Department Of 

Education, 2015). Widening participation is used by education practitioners as an interventional program to assist 

disadvantaged groups to access higher education.  One university in Sydney, Australia is utilising widening participation funds 

to work with children in care.  
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Western Sydney University is a multi-campus university geographically located in Western Sydney, Australia (Western Sydney 

University, 2015b). On a broad scale, widening participation (WP) programs at Western Sydney University can be simplified 

into two frameworks; outreach and retention activities. Outreach activities are those designed to work with students who 

have not yet enrolled in university, and retention activities are those undertaken to retain and assist current students enrolled 

at university to complete their studies. All WP activities are aimed at students from disadvantaged equity backgrounds.  

 

Currently under the WP framework there are six equity groups identified that meet the HEPP funding guidelines for having a 

disadvantage (DEET 1990): 

 People from low SES backgrounds 

 People from regional and remote areas 

 People with a disability 

 People from non-English speaking backgrounds 

 Women in non-traditional areas of study and higher education 

 Indigenous people. 
   

The Australian government set targets that 40% of 25 to 34 year olds will have a bachelor degree by 2020, and that 20% of 

these people will come from a low SES background (Bradley 2008). Western Sydney University believe that children in care 

need to be included in this target and deserve support to raise their aspirations for higher education. Western Sydney 

University included children in care within its widening participation activities after undertaking a preliminary review of 

populations living in Western Sydney, as well as the existing WP programs being offered at other universities, and realising 

there were large gaps in opportunities and outcomes for children in OOHC. In 2009 a survey of education outcomes for 200 

children and young people living in non-relative foster care and residential care in Victoria found that 23.7% had repeated a 

grade at school, 60.2% experienced a change of school, 18.1% did not attend school at all, 30.8% had intentionally missed 

school in the past year, and 14.7% of children surveyed had been suspended (Wise, Pollock, Mitchell, Argus & Farquhar, 2010). 

This cohort, of any equity group, is in need of extra support and resources in regards to education.   

 

Children in care need opportunities like every other child, to grow and develop to their fullest potential. 

Harvey et al. recently recommended that OOHC children should be offered greater opportunities to continue in education and 

they found that most Australian Universities do not have any policies or programs to work with this identified cohort (Harvey, 

McNamara, Andrewartha and Luckman, 2015). With children in care having previous traumas relating to being placed with 

new families, new schools, and perhaps the need to develop new friendships, it is important to ensure they are given equal 

access and opportunities to attend higher education as other equity groups. Existing research suggests that part of the 

problem in regards to education is a lack of challenge, ambition and expectations for children who have been in care (Creed, 

Tilbury, Buys and Crawford, 2011).  

 

Children in the care system themselves believe that improvements in their education came because of encouragement and 

support provided by their care placements (Lynes & Goddard 1995, Harker, Dobel-Ober, Berridge & Sinclair, 2003). This form 

of support relates directly to the aims of the Western Sydney University WP program, where current university students are 

employed to encourage and inspire children in care.  Under a WP framework, children in care are given opportunities to 

engage with university students, university campuses, and higher education in general.  These opportunities provide children 

in care with possible sources for future engagement in university education. Importantly, students employed through the WP 
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program benefit through their leadership participation by developing valuable skills and competencies to utilise beyond their 

university education (Western Sydney University, 2015a). 

 

Leisure has potential to change individual’s lives and transform them beyond their current situation (Edginton, 2014). Leisure 

has the ability to educate people about current choices they make, but also for their future goals and aspirations.  In 2014, the 

worldwide interest in robotics study as a means of engaging students in science, technology, engineering and maths (STEM) 

was utilised by Western Sydney University for a pilot program working directly with small groups of children in care. Utilising 

the principles of leisure education, the proximal aim of the program was to provide children with opportunities to be involved 

in STEM projects. With the distal aim of increasing enrolment attendance rates at university, an environment they may not 

otherwise be familiar with or expected to attend. 

In Australia there are many robotics programs utilised with schools including First Robotics, Vex Robotics, and Robo Cup, to 

mention a few (Department Of Education Western Australia, 2015), however the Western Sydney University robotics program 

was seen as innovative in three ways: 

1. Targeting children in care as an identified group in need of intervention and support within a WP framework; 
2. The university had not undertaken any robotics programs with any community previously; 
3. Utilizing students’ leisure time to engage children in aspirations towards higher education. 

The Innovation 

Case Context  

In 2013-2014 there were 51,539 children in Australia in the OOHC system that required protection (AIHW 2015). To place this 

in perspective, this equates to 8.1 children out of every 1000 in Australia. In 2014 there were 33,607 compulsory school aged 

children and young people in OOHC in Australia (AIHW 2015).  The Australian OOHC program provides both short and long 

term accommodation for children. Children are placed in care for many reasons, such as when a child needs temporary 

accommodation due to a family conflict, or being the subject of child protection substantiation and requiring a more 

protective environment. Children are placed in out-of-home care as a last resort, with the current legislation and practise 

focussing on keeping children with their families wherever possible. When children are placed in out-of-home care the current 

practise dictates that attempts should be made to reunite children with their families (AIFS 2015). 

 

Children can be placed into five different living arrangements. These include: 

1. Relative/kinship care: a type of care where children are placed with a relative or someone they already know; 
2. Foster care: family-based care with people who the child does not know. The carer is reimbursed by the government 

for expenses incurred in caring for the child; 
3. Residential Care: paid staff with the purposes of providing placement for children;  
4. Independent living; 
5. Other: anything that does not fit into the above.  

 

Foster Care is one form of living arrangement within the OOHC system. Foster care is providing overnight care by one or more 

adults in a private household to a child who is living apart from their natural or adoptive parents. People who provide foster 

care are called foster carers. 

 

A foster care household is a private household containing one or more parents who: 
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 have undergone appropriate screening, selection, and approval processes; 

 have received authorisation from the relevant Government department to enable a child to be placed in their care; 

 are reimbursed by the state or territory Government for expenses incurred in caring for the child; 

 are part of an ongoing process of review. 
 

Foster carers are provided with training and support by non-government organisations before a child is placed in their care 

and are continuously supervised while the child is in their care. As at June 2014, there were 12,038 households approved to 

provide out of home care places with more than 50% of these providing placements for one child in Australia (AIHW 2015).  

This case study focuses on children who are in the OOHC system in a foster care household. 

At Western Sydney University the OOHC program was titled Lodestar, with the robotics program called KiC (Kids in 
Care). The KiC program was situated in Greater Western Sydney, NSW, although programs were offered to children as 
far as the central coast of NSW, over a one hour drive from the university campus.  

Western Sydney University had previously not worked with children in care nor did it possess the experience and skills that 

would be required to work with children in OOHC who had experienced trauma and multi residentially based placements.  

Children in OOHC often undergo a number of residential placement changes, which are usually associated with a change of 

school. Research shows that, while one or two changes may not have a significant impact on these children, multiple school 

transitions (attending more than four schools) has a cumulative negative impact on their academic and behavioural 

functioning, which can lead to early school-leaving (Townsend 2011). The KiC program offers a solid point of interaction and 

development for children to assist with their future learning and development regardless of the change in their residential 

address. 

The goals of the KiC program are:  

 ensuring students’ aspirations and motivations for higher education are enhanced 

 students’ knowledge about university increases 

 students’ academic potential is enhanced 

 student’s family knowledge about higher education is broadened 

 widening participation projects are valued by community partners and stakeholders (Western Sydney University, 
2015b).   

With these goals in mind, an appropriate leisure program that would engage participants via robotics at a university 
campus was prepared, taking into consideration students’ learning and developmental needs. Weekly session plans 
were developed utilising the leisure education principles of leisure awareness, social interaction skills, leisure 
development and leisure resources (Stumbo & Wardlaw, 2011). 

The program was based on each child’s strengths and abilities, as observed by staff during the program (Anderson & 
Heyne, 2012). Robotics was the mode for engagement adapted across the two geographical sites, Campbelltown and 
Penrith to meet the needs of the children attending the group and their current competencies. At times prepared 
programs needed to be altered due to members’ high energy levels and desire to be in an outdoors environment rather 
than an indoor classroom. At times participants enjoyed a particular activity more than others and wanted to follow this 
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up for another session.  This was easily accommodated within the group schedule programmed to meet each 
participant’s needs. 

Stakeholders Involved 

Non-government organisations (NGOs) that provide foster care services for children and families were utilised as a 

recruitment avenue for children and youth in care from across Sydney to become involved in the program. Of particular 

mention are Wesley Dalmar- Wesley Mission and Life without Barriers, two NGO’S who were very keen to work with the 

university programs from the beginning. The NGO’s were slow to become involved, with many of the organisations wanting to 

set their own agenda. For example, one organisation requested one-to-one educational plans or individual mentoring 

programs for children. The setting of boundaries became a priority during the relationships with NGOs to ensure program 

goals were met and resources were distributed across the OOHC community. Once program options were discussed with 

NGOs the next step was to look at the program format and delivery method. 

 

Carer inclusion has been regularly encouraged throughout the program. Initially, information sessions were offered for carers 

to overview the program, meet the staff, see the environment, and feel comfortable to leave their child in the university’s 

care. Two students required a paid carer to be with them at all times due to behavioural issues. Otherwise all carers observed 

the program for a brief period of time before letting their child engage independently each week. It was advantageous that 

the carers allowed the children to attend the program on their own, as this allowed children to engage on their own terms, 

start to set boundaries, improve self-efficacy skills, and build relationships with university students and other peers.  

 

Research highlights that educational disruptions promote challenges in children’s schooling that affect children in care 

(Tilbury, 2012). The NSW Government advised that these issues may manifest in poor academic performance, poor 

engagement with the school environment and with their peers, and behavioural problems, resulting in educational difficulties 

and exclusion, with young people in OOHC less likely to complete their secondary schooling (Townsend, 2012). Given that the 

identification of increased children in care not completing their secondary schooling was what initially led to the creation of 

the intervention for this important equity group, the KiC program was offered outside of school hours to ensure children and 

youth in care did not miss any more schooling than was required.  

Approach Used and the Impact  

The KiC program was offered to children aged from 8 to 18 years of age at Western Sydney University’s Penrith and 

Campbelltown campuses. The Penrith KiC program had an enrolment of 11 children and the Campbelltown program had 8 

children enrolled. Across the programs there was an overrepresentation of males by 90%, with two females attending. There 

were two students with Asperger’s, two students with Attention Deficit Hyperactivity Disorder (ADHD) , two who were 

attending behavioural school and four who were not in care but were part of a foster care family.  

 

The KiC program was originally advertised as an after school program for participants to learn about robotics, held for two 

hours, one day per week. University students who had a background or interest in children in OOHC were trained to 

implement the sessions and provide support to the members in the program. Support varied from talking about members’ day 

at school to help with school, friend, or family issues. Over time the KiC program developed into a broader engagement 

program where robotics became the tool of facilitation, rather than the core program.  A leisure education model of 
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intervention appropriate to the age of the children was utilised as a framework for intervention, however at times this was 

difficult to balance as participants were aged from 8-16 years of age.  

 

The two hour program allowed for structured as well as unstructured activities, all students had a computer in front of them 

and a robot to work on at all times. Participant’s skills developed at different paces with some students grasping key concepts 

quicker and more eagerly when compared to others.  For this reason the program adapted to the interests and skills of its 

members.  For instance, if a member was keen and interested in learning how to program the robot to undertake more 

challenges then this was fostered.  Alternatively, if a member was keen on learning to build the robot, building skills were 

encouraged. Some members were keener on the social aspect of the club and enjoyed talking and sharing stories of their life 

events.  Longer term these members became involved in media and marketing of the programs activities.   

Leisure was utilised as a framework to ensure the social, cognitive, physical and spiritual needs of children were met in a safe 

and protective environment that may ward off poor health and risk behaviours before they occur (Caldwell, 2010). The leisure 

education program took centre stage as children exhibited their talents in photography, project management, technology 

building, and game design. Often the children were leading the next steps of learning by vigorously telling staff the next 

activity or skill they would like to develop, or demonstrating through their questions and involvement, how the program 

should develop next. 

 

The program evolved from a robotics program to leisure focussed program in part due to the diversity in member interests 

and the proportionately high presence of learning/behavioral issues.  For these reasons, an engagement strategy that was 

equally diverse, as well as flexible and adaptive was adopted. This approach was influenced by members’ feedback about 

negative school and classroom experiences, where more rigid and formal educative approaches were being utilised. As a part 

of this, teaching steps were minimalised via a step-by-step instruction approach in favour of a more hands-on engagement 

demonstration and experimentation approach. University students facilitated the weekly club with fruit and biscuits being 

served at the beginning of each session. The goals for the session were written on a white board to assist with behaviour 

management and keep members to task each week. Activities were varied during the session to maintain members’ interest 

and bearing in mind they had already attended six hours of classes during the day.   

 

The program development included a once a term outing where members across the two university campus programs came 

together for a leisure participation activity to explore, socialise with each other, and showcase their learnings during the term.  

Carers were invited to attend these events along with any other family members.  Leisure participation always involved 

science or technology concepts ranging from attendance at the cinemas (The LEGO Movie), observatory visits, museum 

attendance, and robotic competitions. On one occasion a little eight year old boy with ADHD who was always keen to be 

involved in all activities of building, invited his birth mother to the end of year event. His birth mother, whom we had never 

met, was so excited and proud of her son’s achievements in the program. Both his birth mother and carer interacted together 

around him during the event.  

 

Evaluation of the program was undertaken both qualitatively and quantitatively. Quantitatively, members completed a short 

questionnaire based around higher education aspirations and the collection of demographic data at the beginning of the 

program. Qualitatively, observations were made of members and discussions were held continuously around the children’s 

needs and interests throughout the program. The program was regularly adjusted based on feedback received from the 

children.   
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The outcomes after twelve months of implementation have been overwhelmingly positive with the KiC program evolving into 

a leisure-focused informally structured program. Students undertake robotic activities at certain times during the terms, but 

spend a large percentage of weekly sessions on learning new leisure activities and skills. Weekly attendance figures 

demonstrate that the majority of members rarely miss any weekly sessions. A staff member from one of the NGO’s informed 

us that two of the student’s poor behaviours had significantly decreased during the year, due to their involvement in the KiC 

program and the approach taken by university staff to encourage, engage, and believe in them to undertake tasks each week.  

 

Members who initially struggled to become involved in early activities slowly demonstrated areas of interest that were 

unknown to staff in the beginning. For example, one boy with ADHD, who weekly had tried  to run around the university 

campus unsupervised, was now planning activities on a white board and displaying artistic drawing skills that had previously 

not been demonstrated. A number of participants (including some with learning/behavioural issues) can now complete 

weekly program tasks; build and program a robot to perform various tasks without direct instruction, and some participants 

are even assisting other less experienced participants without being prompted to. A number of participants have expressed an 

interest in engaging with the materials and content utilised in the program while at home or at school. This demonstrates an 

ongoing interest in the content of the weekly program. One of the older members is undertaking work experience for one 

week this year with the university engineering technician, as he would like to become a robotics engineer after high school.  

 

The program was planned as a robotics program, with preparatory work undertaken every week by staff on learning 

techniques and skills in robotics in order to implement them within the weekly program sessions.  Six months into the 

program the members were offered the choice of entering a National robotics competition with First Lego League. The group 

voted to enter the competition and plans were made to ensure staff understood the requirements and the competencies that 

would be required for the members to enter. Extensive effort was put into preparing the children for the competition; 

however the children did not get to the stage of being able to compete. A decision was made by staff to not enter the 

competition as children began losing focus and interest in the robotics competition. The competitive element and strict 

timelines for the competition appeared to have taken out the elements of leisure from the regular weekly sessions. 

 

An unexpected outcome of the program is the university engineering faculty plans to run weekly robotic classes to high school 

students and has created a ‘MakerSpace’ for community members to access on a weekly basis, based on the KiC robotic 

program. A ‘MakerSpace’ is a venue open to the public, where people can utilise university equipment and resources in STEM 

for their own projects. 

Implications and Lessons learned 

The lessons learned from the case can be narrowed down to four domains; creativity, confidentiality, power of individuals, 

and leisure advocacy. 

 

Creativity has been highlighted as the first lesson to be learned from the program. As leisure professionals we should strive to 

be utilising creativity in all aspects of our programs and interventions with people. The program commenced within the 

parameters of leisure programming. With the belief that at the core of all leisure professionals is the ability to be creative. 

Creativity is utilised through our own personal knowledge and competencies that as professionals we have developed, to 

equip individuals to deal with their lives. As leisure professionals we are creative to ensure every individual or group we deal 

with has a positive outcome from our intervention. The program was based on the understanding and belief that children are 
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passionate about learning, and excited by the concept of robotics to want to attend a regular club every week. The needs of 

the children in care as a group were identified based on past research. The facilitation technique, robotics was chosen to best 

meet those needs. The robotics information required to work with members was learnt by staff each week prior to the 

children attending the club and through the children’s own curiosity. As the program developed a current university student 

was located who could assist with the more technical aspects of the programs development. This proved to be very successful 

with the only major issues that needed to be managed was the student’s changing semester timetable and exams schedule. 

One of the issues that still face the program today is internal institutional bureaucracy and staff workloads.  For example 

sometimes the members will turn up to the program and their equipment has been moved to another location, or the power 

is off in the building.   

 

The program worked with children in care, under current Australian legislation children in care cannot be photographed for 

legal and confidentiality reasons. This was a learning curve and just another challenge to deal with, particularly in relation to 

the promotion and recruitment of the program within the community sector.  However through the benefits of the program 

and word of mouth from staff working in NGO’s new members soon enrolled in the program. 

 

The power of individuals to make choices should never be underestimated in leisure programs.  When the program became 

too competitive and had tight timelines members lost interest, started to demonstrate behaviours of concern and they did not 

want to be involved. The elements of play and choice had been removed from the activities themselves. The activities then 

became just another adult-led program with goals that children were not interested in achieving. 

 

Overwhelming leisure advocacy is the lesson that has been reinforced from the implementation of the program. The KiC 

program is an example of an innovative leisure educational program facilitated by, and within, a large institution, like a 

university, to reach out to children in OOHC and their families.  The University through the utilisation of existing resources and 

experiences has been able to raise aspirations for children in OOHC towards higher education. By utilising strengths based 

approach with the principles of leisure education for individuals. Leisure education principles in this context are those 

experiences that expose individuals to different opportunities, allow students to challenge themselves, develop new skills and 

broaden their social networks.  However it is unclear whether the program would have attracted the support of NGOs and 

ultimately the participants if it was offered as a leisure education program from its inception. With this in mind there is a need 

to undertake more research into leisure and disseminate the results not only in an academic capacity but also to the general 

population.  

 

The leisure education model is what made a difference to the students. In instances where children changed foster carers and 

schools throughout the course of the program, the KiC club allowed members a routine and safe base from the outside world 

that was available to them no matter what changes were taking place in their lives. It introduced children to a variety of 

leisure activities that they were not aware of previously (leisure awareness), the opportunity to make new friends (social 

interaction skills), the ability to challenge themselves (leisure development), and develop new skills (leisure resources). These 

skills and qualities are beneficial to the KiC members for their future lives and the issues they are still to face, particularly as 

they reach 18 years of age and are able to make choices about returning to their birth families and their educational and 

career pathways. Referrals to the program increased this year, with six more children attending the program than the previous 

year. One of the university students who assisted on the program from the beginning is now co-ordinating and planning the 

program.  With the success of the program there are plans to expand the leisure education model across other university 

campuses and WP programs.  There is potential to adapt the program for students with disabilities as well as mature-age 
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students, who do not currently see university as an option for them. Programs like KiC could be implemented in other 

contexts with different target groups.  

 

With the number of children in OOHC continuing to increase every year across the world, the potential and benefits of leisure-

based education programs are great. For this reason, activities that facilitate the development of intrinsic motivation and 

lifelong skills, and enhance opportunities for empowerment and enriching behaviours in young people should be utilised both 

in Australia and globally. In Australia the Government’s commitment to greater equity within the higher education system will 

continue to offer funds  to universities to work on projects similar to KiC that assist the broader community in meeting the 

Government’s higher education target of 20% undergraduate enrolments from low SES students by 2020 (Bradley 2008). The 

Australian Government spent $3.3 billion dollars in 2013-2014 in the OOHC system. This is an increase of $77.8 from 2012-

2013 (Australian Government Report Productivity Commission 2014).   The Government is spending increasing funds to 

protect children. Programs such as KiC have the potential to change children’s’ lives and ensure children in OOHC are given a 

fair go like other children.  Programs like the KiC club can start to bridge the gap in higher education participation through 

facilitation of aspirational opportunities for children to grow and develop 

Discussion Questions 

1. Why do you think leisure education had a positive impact on the children involved?  
2. How can the lessons learned in this case be expanded within Australia and beyond? 
3. What are the barriers that prevent leisure education being utilised in widening participation/equity programs 

more? 
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