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Abstract 

There has been a steady increase in the number of international students studying in Canada over 

the last decade. As international student numbers increase, new demands for more innovative 

and flexible programming, including short-term language programs, have emerged to 

accommodate them. Aiming to respond to the demand for short-term language and culture 

programs, Vancouver Island University (VIU), a post-secondary institution based in Western 

Canada, launched the English Language and Culture Program (ELCP) in 2012 with the goal of 

offering quality English as a second language (ESL) and cultural programming that enhances the 

development of intercultural competence for participants.  Consequently, the purpose of this 

study was to determine the degree, if any, that study participants developed intercultural 

competence after participating in a 3-week ELCP course at VIU in the summer of 2017, and to 

explore the effect that English language skills had on the participants’ respective development of 

intercultural competence.  Study results indicated that participants developed a small degree of 

intercultural competence, and that although English language levels did not significantly affect 

the degree of development, high English levels at the beginning of the ELCP course were a 

predictor of higher levels of intercultural competence at both the start and end of the course.  

Results also highlighted there is more that could be done not only in relation to researching short 

term English language study abroad programs but also in how such programs could be further 

developed to support an increase in intercultural competence of participants.     

 

Keywords: intercultural competence; short-term study abroad; Intercultural Development 

Inventory; Developmental Model of Intercultural Sensitivity  
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CHAPTER 1 – INTRODUCTION 

Over the past decade, there has been a significant increase in the number of international 

students studying in educational institutions across Canada.  According to Project Atlas, an 

American based online research report facilitated by the Institute of International Education 

(IIE), there were 166,872 international students studying at all educational levels in Canada in 

2005 IIE (2018b).  In 2017, that number grew to 312,100 (IIE, 2018a).  Considering Canada’s 

International Education Strategy (IES) released by the Canadian federal government in 2014, it 

is likely that the number of international students studying in Canada will continue to rise.  In 

fact, the IES announced the goal of doubling the number of international students at all 

educational levels in Canada to more than 450,000 students by 2022 (Canada. Global Affairs 

Canada, 2014, p. 11). 

With the resulting increase in the number of international students on many Canadian post-

secondary campuses, some institutions have consequently begun offering new programs and 

services to accommodate them.  This present study will focus on one such institution, Vancouver 

Island University (VIU), a post-secondary institution based in Western Canada.  VIU has 

received, and continues to receive, requests from global partners (post-secondary institutions 

predominantly from East Asian countries) to offer short-term language and culture programming. 

Some of the reasons cited by VIU’s partner institutions for these requests include (a) increasing 

the language skills and intercultural competence of their students within a short time frame, (b) 

exposing their students to study-abroad opportunities in a way that does not interfere with the 

completion of students’ graduation requirements at their home-based institution, and (c) 

accommodating students from multiple disciplines at one time.  

Responding to this demand for short-term language and culture programming, VIU 
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developed the English Language and Culture Program (ELCP) in the summer of 2012.  Situated 

within the English Language Centre in the VIU Faculty of International Education, the ELCP 

currently consists of short (three and four-week long) intensive English as a Second Language 

(ESL) courses coupled with local culture experiences that, pending sufficient enrolment, take 

place in July, August, January, and February each year.  The main objectives of the ELCP 

courses are: to improve English communication skills; introduce participants to Canadian 

culture; and to promote the development of intercultural competence.  The prerequisite for 

international students to participate in an ELCP course is completion of high school with some 

proof of previous English language training or course work (VIU, 2018).   

On the first day of an ELCP course, participants complete four English skill assessment 

tests (reading, writing, speaking, and listening) developed and facilitated by faculty from the 

ELC.  They are then subsequently placed in one of three broad levels (Level 1 = advanced 

beginner, Level 2 = intermediate, Level 3 = advanced).  Participants are then provided with 20 

hours of direct English instruction each week, as well as cultural and recreational activities (two 

per week) and day trips (one per week). To enhance immersion within the local community and 

increase the opportunity for intercultural interactions, participants are also encouraged to stay 

with Canadian families as part of the VIU Homestay program. 

Since the launch of the ELCP, international students who have participated in the July and 

January courses have been predominantly from China and South Korea, and international 

students who have participated in the August and February courses have been almost exclusively 

from Japan. There have been approximately 60 international students participating per ELCP 

course in the summer months, and up to 30 per ELCP course during the winter months. 
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Purpose of the Study 

This study aims to explore the development of intercultural competence for two cohorts of 

international students participating in a three-week ELCP course.  Specifically, the present study 

was initiated to examine the degree that participants in the summer 2017 ELCP courses (July and 

August) developed intercultural competence. A secondary purpose was to explore the degree, if 

any, to which the participants’ English language skills affected the development of their 

intercultural competence.  

Definition of Intercultural Competence 

Over the last five decades, numerous definitions and models for intercultural competence 

have been published, but there is still no consensus on the terminology, and often the terms vary 

by discipline (Deardorff, 2011). Having said that, most models include aspects relating to 

“awareness (of the self, of the other), an open-minded attitude, intercultural knowledge and skills 

that lead to effective communication and behaviour as an outcome” (Krajewski, 2011, p. 138). 

For the purposes of the present study, intercultural competence was defined as “the ability 

to communicate effectively and appropriately in intercultural situations based on one’s 

intercultural knowledge, skills, and attitudes” (Deardorff, 2006, p. 247-248). This definition was 

derived from Deardorff’s 2006 study where “consensus was reached among a panel of leading 

intercultural experts, primarily from the United States, on aspects of intercultural competence” 

using the Delphi technique (Deardorff, 2011, p. 66).   

Developed in the 1950s by the RAND Corporation, a research organization focusing on 

solutions to public policy challenges relating to globalization (About the RAND Corporation, 

2018), the Delphi technique involves the anonymous completion of questionnaires by a group of 

experts “who subsequently receive feedback in the form of a statistical representation of the 
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‘group response,’ after which the process repeats itself.  The goal is to reduce the range of 

responses and arrive at something closer to expert consensus” (Delphi Method, 2018). 

Justification of the Study 

One justification for the present study was to explore the effectiveness of the ELCP 

courses in supporting the development of intercultural competence for ELCP course participants. 

Hammer, Bennett, and Wilson (2003), after completing a thorough review of academic research 

focusing on areas such as overseas effectiveness, international management, international study 

abroad, international transfer of technology and information, and domestic intercultural relations, 

concluded that “the importance of effective intercultural relations in both global and domestic 

contexts is well recognized” (p. 422).  Consequently, it could be argued that the development of 

intercultural competence could increase the effectiveness of university students as they work in 

multicultural teams in the classroom, and later in the workforce, as well as enhance their 

relations with those of different cultures and nationalities, both in their home country and abroad.  

A second justification was to add to the literature that indicates that studying abroad for a 

short period of time can facilitate an opportunity for students to develop intercultural competence 

(Anderson, Lawton, Rexeisen, & Hubbard, 2006; Martinsen, 2011; Mapp, 2012; Jackson, 2009; 

Paige, R. M., Fry, G.W., Stallman, E.M., Josić, J., & Jon, J., 2009), “even after a trip as short as 

9 days” (Mapp, 2012, p. 733).  For the purposes of the present study, studying abroad was 

defined as the completion of studies in a country that is different than the country where the 

student usually resides.   

A third justification was to explore the influence that language skills have on the 

development of intercultural competence in short-term (defined as one month or less) programs, 

such as the ELCP courses.  According to Jackson (2008), “the developmental sequence of 
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intercultural competence does not necessarily parallel linguistic competence” (p. 356).  In 

relation to this study, would participants with higher levels of English skills develop a different 

degree of intercultural competence than participants with lower levels of English skills? 

Finally, although some research has been completed on intercultural competence 

development for study abroad students originating from the United States (Anderson et al., 2006; 

Martinsen, 2011; Mapp 2012), fewer studies have been completed on students originating from 

non-English speaking countries, such as those based in East Asia, that enter English speaking 

communities (specifically those in Canada) for short-term studies.  Situated within a Canadian 

research context, the present study was intended to offer a new perspective in regards to short-

term study abroad program outcomes that focus on the development of intercultural competence. 

Research Questions and Hypotheses 

The research question for the present study was: “To what degree, if any, will post-

secondary students studying English as a Second Language (ESL) develop intercultural 

competence through participation in a 3-week English Language and Culture Program (ELCP) 

course delivered by Vancouver Island University (VIU); and how much does the students’ 

assessed English level (upon entering the program) affect this respective change in competence?” 

After reviewing studies completed by Anderson et al. (2006), Martinsen (2011), Mapp 

(2012), and Jackson (2009), the hypothesis for the present study was that students would develop 

a small, but measurable degree of intercultural competence during a 3-week ELCP course at 

VIU.  Considering study results presented by Holmes and O’Neill (2012), Martinsen (2011), and 

Jackson (2009), it was also hypothesized that language skill level would not affect the degree of 

development of intercultural competence and that students would develop intercultural 

competence regardless of language level. 
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Brief Overview of the Study 

The present study examined the degree that post-secondary students studying English as a 

Second Language (ESL) outside of their home country developed intercultural competence 

through participation in a short-term language and culture course.  The study also explored the 

degree to which the English language skills of participants affected the development of 

intercultural competence.  Both on the first and last day of classes in the ELCP course, 

participants in the study completed the Intercultural Development Inventory (IDI).  The IDI is a 

50-item Likert scale measurement tool that assigns participants within one of the orientations on 

the Intercultural Development Continuum (IDC), derived from the Development Model of 

Intercultural Sensitivity (DMIS) (Hammer et al., 2003). The IDI, IDC, and DMIS will be 

explained and discussed in further detail in the following chapters.  IDI results from the 

beginning of the program were then compared to those at the end of the program to determine to 

what degree participants developed intercultural competence.  The degree of difference between 

the two IDI scores was then examined in relation to the participants’ ELCP course levels to 

determine if language level was a factor in the participants’ development of intercultural 

competence. 

 

CHAPTER 2 – REVIEW OF RELATED LITERATURE 

 An analysis of the literature related to intercultural competence was completed in order to 

explore how intercultural competence could potentially be developed and assessed.  Further 

analysis was completed in order to determine if study participants could be expected to develop 

intercultural competence through the participation in a short-term study abroad program, such as 

an ELCP course, and if language skill levels would affect the degree in which participants could 



INTERCULTURAL COMPETENCE IN SHORT-TERM PROGRAMS              7 

potentially develop intercultural competence.  

The Development of Intercultural Competence  

There are a number of models discussed in the literature that conceptualize intercultural 

competence as a “developmental process that evolves over an extended period of time” 

(Krajewski, 2011, p. 140).  One of the most commonly referenced models is the Developmental 

Model of Intercultural Sensitivity (DMIS) originally created by Dr. Milton Bennett in 1986 

(Bennett, 1993; Hammer, et al., 2003). The underlying assumption of the DMIS is that “as one’s 

experience of cultural difference becomes more complex and sophisticated, one’s potential 

competence in intercultural relations increases” (Hammer et al., 2003, p. 423).  The DMIS 

identifies a path moving through six orientations that individuals follow as they gain experience 

with different cultures.  The first three orientations (Denial, Defense/Reversal, Minimization) 

reflect degrees of ethnocentrism, which is when “one’s own culture is experienced as central to 

reality” (Hammer et al., 2003, p. 423).  The second three orientations (Acceptance, Adaptation, 

Integration) reflect degrees of enthnorelativism, which is when “culture is viewed in the context 

of other cultures and all cultures are appreciated” (Anderson et al., 2006, p. 460).  Figure 1 below 

provides a visual representation of Bennett’s DMIS continuum outlining how people experience 

cultural difference. 
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Figure 1. Graphic of M. J. Bennett’s Developmental Model of Intercultural Sensitivity (DMIS). 

Reprinted from The Developmental Model of Intercultural Sensitivity, by M.J. Bennett, 2014, 

Retrieved from https://www.idrinstitute.org/dmis/. Copyright 2018 by IDRInstitute. Reprinted 

with permission. 

A second commonly referenced and more recent developmental model is the Intercultural 

Competence Model (Deardorff, 2004). This process model focuses on “internal and external 

outcomes of intercultural competence based on development of specific attitudes, knowledge, 

and skills inherent in intercultural competence” (Deardorff, 2011, p. 66).  As demonstrated 

visually in Figure 2, individuals begin the process focusing on their own values, and then move 

from the individual level to the interaction level (Deardorff, 2011, p. 67). 

https://www.idrinstitute.org/dmis/
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Figure 2. Graphic of D. Deardorff’s Process Model of Intercultural Competence.  Reprinted from 

“Identification and assessment of intercultural competence as a student outcome of 

internationalization,” by D. Deardorff, 2006, Journal of Studies in International Education, 

10(3), p. 256.  Copyright 2006 by SAGE Publications.  Reprinted with permission.  

 Certainly, both of these models describe intercultural competence as a developmental 

process. However, whereas the DMIS identifies six orientations as progressive stages in the 

development of intercultural competence, it could be argued that the Process Model of 

Intercultural Competence identifies the processes by which individuals can move from one 

DMIS orientation to the next, primarily through the ongoing development of attitudes, skills, and 
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knowledge acquired from the reflections on their own culture and values, and from respectful 

and inquisitive interactions with others from cultures that are different than their own.   

Assessing Intercultural Competence   

Just as there have been a variety of models to represent intercultural competence, a 

number of quantitative tools have been proposed and validated to formally assess an individual’s 

level of intercultural competence at a specific point in time.  In many of the proposed tools, a 

Likert scale is used to measure intercultural competence (Kelley & Meyers, 1995; Hammer et al., 

2003; Martinsen, 2011). For example, as outlined in Martinsen (2011), Kenneth Cushner 

developed the Inventory of Cross-cultural Sensitivity (ICCS) in 1986, which uses a Likert scale 

to examine five areas related to cross-cultural interaction: empathy, attitude toward others, 

intellectual interaction, behaviour, and cultural integration.  In 1995, the Cross-cultural 

Adaptability Inventory (CCAI) was created which uses a Likert scale to measure emotional 

resilience, perceptual acuity, flexibility/openness, and personal autonomy (Kelley & Meyers, 

2007 -2018).  Finally, in 2003, the Intercultural Development Inventory (IDI), grounded in the 

DMIS model, was refined into a 50-item Likert scale measurement tool (Hammer et al., 2003).  

As perhaps the most prevalent intercultural assessment tool referenced in the literature, 

the IDI, an adapted theoretical framework derived from the DMIS scale (Hammer et al., 2003; 

Hammer, 2012), assesses which stage of development individuals have achieved as they move 

from the Denial orientation to the Adaptation orientation on the Intercultural Development 

Continuum (IDC).  While the “DMIS identifies Denial, Defense, Reversal, Minimization, 

Acceptance, Adaptation, and Integration as the primary states of intercultural development,” the 

IDC reflects IDI validation that “confirms Denial, Polarization (which consists of Defense and 

Reversal), Minimization, and Adaptation as the primary orientations of intercultural 
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competence” (Hammer, 2012, p.119). The IDC does not include Integration since it “is 

concerned with the construction of intercultural identity rather than the development of 

intercultural competence” (Hammer, 2012, p.119), and represents the Minimization orientation 

“as a transitional orientation between monocultural and intercultural mindsets” (Hammer, 2012, 

p.119) instead of ethnocentric, as identified in the DMIS. 

Based on the orientation descriptions outlined by Hammer (2012), individuals with a 

Denial orientation tend to miss or avoid cultural differences altogether, and are often 

disinterested in learning about other cultures.  Individuals with a Polarization orientation often 

judge one culture as superior to another, either believing their own culture is better than another 

(Defense), or believing that another culture is better than their own (Reversal).  Individuals with 

a Minimization orientation try to find commonalities between cultures based on common needs, 

values, and principles.  Individuals with an Acceptance orientation tend to have a deeper 

understanding and appreciation of other cultures, recognizing that there are both differences and 

commonalities between cultures.  Finally, individuals with an Adaptation orientation are able to 

shift their perspective and change behaviour in culturally appropriate ways.  

In addition to quantitative tools, such as the IDI and others identified above, individuals 

can also be assessed using qualitative tools, such as interviews, papers, presentations, portfolios, 

evaluations by program facilitators or professors, observations of the individuals by members of 

the host culture, focus groups, dialogues, and workshops (Deardorff, 2006).  While the use of 

qualitative tools does not come without complexities, especially considering the difficulty in 

assessing and measuring qualitative results, it does offer the opportunity to provide an alternate 

picture to the results produced through the use of quantitative tools.  As suggested in Deardorff’s 

2006 study, “the best way to assess intercultural competence is through a mix of qualitative and 
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quantitative measures” (Deardorff, p. 250).  In such a case, a possible combination to assess 

intercultural competence would be to use one of the quantitative tools outlined above (ICCS, 

CCAI, or the IDI), along with student interviews and observations conducted before, during, and 

after a short-term English language and culture program.   

Developing Intercultural Competence in Short-Term Programs 

Knowing how intercultural competence might be developed and assessed, the question of 

whether or not it is possible for students to gain intercultural competence in a short-term 

program, such as the ELCP course, can now be addressed.  A number of studies focusing on the 

development of intercultural competence in short-term study abroad students have been 

published. The majority of the studies were based on the intercultural competence development 

of American (US) students traveling abroad.  Three of the studies are discussed here.  

Using the IDI assessment tool to measure the intercultural competence development for 

16 students from the US who travelled for a 4-week program to London, England (two weeks) 

and subsequently to Cork, Ireland (two weeks), Anderson et al. (2006) concluded that 

“preliminary results suggest that short-term programs can have a positive impact on the overall 

development of cross-cultural sensitivity” (Anderson et al., 2006, p. 457).   

Implementing the ICCS assessment tool before and after the study-abroad program to 

measure intercultural competence development in 45 students from the US who travelled for a 6-

week program to Argentina, Martinsen (2011) found that “a small but significant increase in the 

students’ cultural sensitivity, with time spent interacting with native speakers while abroad 

predicting such increases” (p. 121).  

Aiming to conduct a study with a broader spectrum of students, Mapp (2012) used the 

CCAI assessment tool pre and post-program to measure the intercultural competence 
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development of 87 US students that participated in at least one short-term study-abroad program 

between 2005 and 2009 to various English and non-English speaking countries. Mapp (2012) 

concluded that short-term trips can increase cultural adaptability in students, “even after a trip as 

short as 9 days” (p. 733).  Mapp (2012) also concluded that length of the program, previous 

travel, or traveling to an English-speaking destination had little effect on the outcomes for 

students.  The greatest change was seen in emotional resilience, which can be described as “the 

extent to which a person can regulate his or her emotion, maintain emotional equilibrium in a 

new or changing environment, and deal with the setbacks and difficult feelings that are a normal 

part of the cross-cultural experience” (Kelley & Meyers, 1995, p. 14).   

In addition to the three studies discussed above, one study conducted in 2009 by Paige et 

al. (as cited in Mapp, 2012) focused on the longer-term effects of study abroad experiences and 

considered all study abroad programs, not just short-term programs, looking at more than 6,000 

alumni from 20 universities.  The study found that there was no significant difference in global 

engagement between shorter and longer study abroad participants, and that “practically speaking, 

duration with respect to global engagement, does not matter” (p. 729).  

Representing a gap in the literature, very few studies are available outlining the 

intercultural competence development of inbound students coming from East Asia to North 

America or Europe.  However, one study conducted by Jackson (2009) did conclude that there 

was some development for 14 students from Hong Kong who travelled to Oxford, England for a 

5-week English language and culture program. After reviewing the IDI assessment results that 

were implemented pre and post-program, as well as the qualitative data (including multiple 

student submissions, such journals, ethnographic project results, and open-ended surveys, as well 

as pre and post-program interviews), Jackson (2009) noted that all members of the cohort 
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“possessed inflated opinions about the level of their own intercultural sensitivity” (Jackson, 

2009, p. S65), rating themselves higher than their actual level indicated from an IDI test, both 

before and after the study abroad experience. Having said that, Jackson (2009) still concluded 

that there is “preliminary evidence that a short-term study-abroad program, when appropriately 

designed and sequenced, can help [Hong Kong] students to maximize their language and 

intercultural learning” (Jackson, 2009, p. S67). 

Based on the above studies, it could be argued that students can develop intercultural 

competence in a short-term study abroad program, and the level of development can be measured 

using qualitative and quantitative assessment tools. It is important to note, however, that the 

quantitative assessment tools used in these studies are based on “Western” theoretical 

frameworks and that perhaps a “greater reference to non-eurocentric approaches may uncover 

different conceptualizations and processes of development and self-assessment of intercultural 

competence” (Holmes et al., 2012, p. 717).    

Language Skills and the Development of Intercultural Competence 

The final question to explore is whether students with low-level English skills will be 

limited in their development of intercultural competence in the ELCP compared to students with 

high-level English skills.  According to Martinsen’s 2011 study, there were indications that the 

“starting level of motivation and oral language skills” (Martinsen, 2011, p. 129) appear to have 

little or no relationship with gains in intercultural sensitivity.  He also concluded that language 

was learned at the same time as part of intercultural development and that the “findings indicate 

that more advanced students (i.e. those with greater language skills) did not improve their 

cultural sensitivity more than students with weaker language skills” (Martinsen, 2011, p. 131).   
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In addition to Martinsen’s conclusions, other researchers also found that linguistic 

competence did not necessarily equate to intercultural competence.  For example, Jackson (2009) 

found that “students may have an advanced level of proficiency in the host language and yet 

possess an ethnocentric mindset” (p. S69), and Holmes and O’Neill (2012) highlighted one 

student that “came to realize that her initial equating of linguistic competence with intercultural 

competence had been both complacent and erroneous,” concluding that perhaps “language skills 

were of less importance than, for example, respect” (p. 713).  

Although further review of the literature focusing on language teaching as opposed to 

solely intercultural competence may yield more insight into the correlation between linguistic 

competence and intercultural competence, the preliminary evidence suggests that program design 

and student motivation to self-reflect and to learn how to appreciate difference may have a 

greater impact on the development of intercultural competence than high levels of language 

skills (Jackson, 2009). 

 

CHAPTER 3 – PROCEDURES AND METHODS 

Description of the Research Design 

The present study aimed to measure the degree that participants were able to develop 

intercultural competence after completing a three-week English Language and Culture Program 

(ELCP) course at VIU; and to explore if participant English language skills affected the 

respective level of change in their intercultural competence.  Using a pre-post design, 

participants completed the IDI, a 50-item questionnaire assessing intercultural competence at the 

beginning of the ELCP course, and again at the end of the ELCP course.  Assessment results 
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from the beginning were then compared to those at the end. The differences between the two 

scores were then examined in relation to the participants’ ELCP course English skill levels. 

The author of the present study is employed at VIU as the Manager of Contracts and Group 

Programs in the Faculty of International Education and administrates the ELCP every year.  In 

order to minimize any undue influence on ELCP course participants to participate in the author’s 

study, a qualified VIU staff member agreed to facilitate the assessments on the author’s behalf.   

This VIU staff member shared the results of the IDI assessments with the participants at the end 

of each ELCP course, as well as introduced possible strategies to employ once participants 

returned to their home country in order to further enhance their development of intercultural 

competence.   

Description of the Sample 

The study sample consisted of 101 participants and was derived from two cohorts of 

international students that participated in an ELCP course in the summer of 2017.  The first 

cohort of 33 participants participated in the four-week July ELCP course from July 4 to 28, 2017, 

and the second cohort of 68 participants participated in the three-week August ELCP course 

from August 8 to 25, 2017.  In each cohort, participants were placed in one of three levels with a 

maximum of 20 individuals in a class.  Thus, in the case where there were more than 20 

individuals placed in the same level, then there would be two classes of the same level.  

Placement in a level depended on the assessed language skills (Level 1 = advanced beginner, 

Level 2 = intermediate, or Level 3 = advanced). Participants in each course then completed up to 

20 hours of English classes each week, and participated in afternoon activities (two per week) 

and day trips (one per week).  The majority of the participants in the July ELCP course came 

from VIU’s partner institutions in China and South Korea, and the majority of the participants in 
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the August ELCP course came from partner institutions in Japan.  All participants in both the 

July and August ELCP courses stayed with Canadian homestay families while they attended 

VIU.  All participants had completed high school, and most were completing undergraduate 

studies in their respective countries. Finally, the majority of the participants were between the 

ages of 18 and 25, and all were learning English as a second language. 

In order to be considered as participants for the study, international students were required 

to (a) be enrolled in the July 2017 four-week ELCP course at VIU with intentions to complete 

the first three weeks of the program, or be enrolled in the August 2017 three-week ELCP course 

at VIU with intentions to complete the full three-week program, (b) complete the consent form, 

and (c) complete the two intercultural competence assessments (pre-ELCP and post-ELCP). 

Description of the Instruments Used 

Due to the IDI’s proven cross-cultural validity and reliability (Hammer et al., 2003; 

Paige, Jacobs-Cassuto, Yershova, & DeJaeghere, 2003; Hammer, 2011), as well as the ease of 

use as an online multilingual assessment tool, the author of the present study chose the IDI as the 

preferred instrument for the present study.  Permission to use the IDI was granted directly by 

Intercultural Development Inventory, Limited Liability Company (IDI, LLC), a division of ICS 

Inventory LLC based in the United States.   

The IDI is an online questionnaire that takes 15 to 20 minutes to complete, and is offered 

in 17 different languages (IDI, LLC, 2018a).  Since the IDI is a proprietary tool, the 50 questions 

are not published or accessible to the general public.  However, a sample of the statements 

covered within the questionnaire was provided to the author by IDI, LLC prior to the study.  

Statements such as: “it is appropriate that people do not care what happens outside their country” 

and “human behavior worldwide should be governed by natural and universal ideas of right and 
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wrong,” (Hammer et. al, 2003, p. 434) were included in the sample.  When completing the 

questionnaire, participants were then required to agree, agree somewhat more than disagree, 

disagree some and agree some, disagree somewhat more than agree, or disagree with each 

statement.  Appendix A includes further sample statements relating to each of the orientations 

measured in the IDI. 

Although the literature review in Chapter 2 established the need for both quantitative and 

qualitative data in order to fully assess the development of intercultural competence, only 

quantitative data via the IDI was obtained for this study.  The lack of available time during the 

intensive 3-week ELCP courses, the large number of study participants, and the considerable 

language barriers were all factors that restricted the collection of qualitative data.  So it can be 

acknowledged that study outcomes and conclusions may have been different had qualitative data 

collection methods been used. 

Explanation of the Procedures Followed 

 Upon arrival to VIU, participants completed a program orientation and placement test on 

the first day of each ELCP course.  On the morning of the second day, participants were 

informed of their assigned language level and attended their first English class from 9:00am to 

12:00pm.  During this first English class, participants were introduced to the IDI assessment and 

presented with information about the present study.  They were also informed that their IDI 

assessment results would be anonymous, and that individual assessment results would only be 

used in the present study if consent was granted by the respective participant. Participants 

wanting to include their assessment results in this study were then provided with consent forms 

in both English and their first language to read and sign.  
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Study participants then completed the online IDI questionnaire on the first day of English 

classes, and again on the last day of the third week of English classes.  For the July ELCP, 

participants completed the first questionnaire on July 5, 2017 between 11:00am and 12:00pm, 

and the second questionnaire on July 20, 2017 between 11:00am and 12:00pm.  For the August 

ELCP, participants completed the first questionnaire on August 9, 2017 between 11:00am and 

12:00pm, and the second questionnaire on August 24, 2017 between 11:00am and 12:00pm.  

 An IDI Qualified Administrator (QA), a VIU representative from the Faculty of 

International Education who had completed the IDI QA training program in 2009, administered 

the IDI.  The QA provided participants with randomly assigned usernames, passwords, and 

identifiers (1, 2, 3, etc.) in order to sign-in to the IDI online portal.  To maintain anonymity, the 

participants used the assigned identifier instead of their legal name when asked for identification 

details on their first questionnaire, and again for their second questionnaire (the list of assigned 

identifiers was kept securely stored by the QA at the VIU campus.)  Once the participants 

completed the sign-in process, they proceeded to choose their preferred language on the second 

page of the IDI site (Arabic, Bahasa Indonesian, Chinese, Czech, English, Finnish, French, 

German, Italian, Japanese, Korean, Norwegian, Portuguese, Russian, Serbian, Spanish, or 

Turkish), and then continued to complete the 50-item questionnaire.      

 The IDI software immediately calculated the results from the questionnaires as they were 

completed and submitted by each participant.  A final presentation summarizing the group results 

was facilitated by the QA during the last English class of each ELCP course. 

Discussion of Validity 

Although the IDI has been rigorously tested for validity (Hammer, 2011; Hammer et al., 

2003; Paige et al, 2003), it remains a self-reporting tool.  As such, the importance of answering 
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the questionnaire honestly was emphasized to participants prior to completing the IDI 

assessment.  To ensure confidentiality and the likelihood that questionnaires were independently 

completed, the QA remained in the computer lab throughout the assessments to make sure 

participants did not share responses with each other.  Participants were restricted from copying 

or taking pictures of the questions, although this did not guarantee participants would not recall 

the questions when completing the questionnaire again at the end of their respective three-week 

ELCP course.  In an attempt to ensure the test location did not affect results, the computer lab 

was equipped with up-to-date computer terminals, was suitably lit, and was located in a quiet 

building.  The same test location was used for both the pre and post ECLP course assessments.   

Description of Statistical Techniques and Data Representation 

In order to analyse of the raw data, IDI scores from the pre and post assessments were 

listed in a table, and basic calculations were completed in order to determine the difference 

between the scores for each participant.  Both the pre and post IDI scores were assigned a DMIS 

orientation based on the parameters outlined by the IDI reports. Scores between 55 and 70 were 

assigned the Denial orientation, scores above 70 and up to 85 were assigned the Polarization 

orientation, scores above 85 and up to 115 were assigned the Minimization orientation, scores 

above 115 and up to 130 were assigned the Acceptance orientation, and scores above 130 and up 

to 145 were assigned the Adaptation orientation.  Bar graphs were used to visually demonstrate 

the number of students that were assigned to each DMIS orientation at the beginning of the 

ELCP courses, and again at the end of the ELCP courses.  A box plot was used to display the 

distribution of the pre and post IDI scores for all participants, allowing for a visual representation 

of the overall changes in the IDI scores, regardless of shifts that may have occurred between the 

DMIS orientations.  The mean difference between the first and last IDI scores was also 
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calculated for each language level in order to explore the possible differences in development 

between levels.  Finally, a comparative bar graph was then used to visually represent the degree 

of development at each language level, and to demonstrate the effect that each assessed English 

level had on overall development of intercultural competence. 

 

CHAPTER 4 – FINDINGS AND RESULTS 

Changes in IDI Orientation 

At the beginning of the ELCP courses, 15 (14.9%) participants were assigned the Denial 

orientation, 48 (47.5%) were assigned the Polarization orientation, 36 (35.6%) were assigned the 

Minimization orientation, 2 (2.0%) were assigned the Acceptance orientation, and no participants 

were assigned the Adaptation orientation.  Figure 3 is a visual representation of the distribution 

of pre-ELCP IDI orientations for the summer 2017 ELCP participants. 
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Figure 3. Graph showing the distribution of Intercultural Development Inventory (IDI) 

orientations for all study participants’ pre participation in the English Language and Culture 

Program (ELCP) courses. 

At the end of the ELCP courses, 11 (10.9%) participants were assigned the Denial 

orientation, 41 (40.6%) were assigned the Polarization orientation, 44 (43.6%) were assigned the 

Minimization orientation, 5 (4.9%) were assigned the Acceptance orientation, and no participants 

were assigned the Adaptation orientation.  Figure 4 is a visual representation of the distribution 

of post-ELCP IDI orientations for the summer 2017 ELCP participants. 

 

Figure 4. Graph showing the distribution of Intercultural Development Inventory (IDI) 

orientations for all study participants’ post participation in the English Language and Culture 

Program (ELCP) courses. 
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fewer participants assigned the Polarization orientation.  Consequently, there was an additional 8 

participants assigned the Minimization orientation, and an additional 3 participants assigned the 

Acceptance orientation.  So participant orientations shifted slightly along the IDC from the 

Denial and Polarization orientations towards the Minimization and Acceptance orientations. 

Figure 5 is a visual representation of the changes in the distribution of the pre and post-IDI 

orientations for the summer 2017 ELCP participants.  

 

Figure 5. Graph showing the comparison of Intercultural Development Inventory (IDI) 

orientations for all study participants’ pre and post participation in the English Language and 

Culture Program (ELCP) courses. 
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and post-ELCP IDI scores were entered into tables for both the July and August groups, and the 

mean IDI scores for each level were calculated.  Table 1 shows the comparison of IDI scores and 

orientations for the July study participants’ pre and post participation in the ELCP course, while 

Table 2 outlines the same for the August group.  

Table 1 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for July 2017 Cohort 

 Pre ELCP Course  Post ELCP Course  

Language 

Level 

n IDI Orientation Mean IDI  n IDI Orientation Mean IDI Change 

in IDI 

1  10 Polarization 80.71  10 Polarization 81.90 1.18 

2  11 Polarization 80.60  11 Polarization 84.27 3.67 

3  12 Minimization 86.90  12 Minimization 87.92 1.02 

Note. Level 1 = advanced beginner, Level 2 = intermediate, Level 3 = advanced.  ELCP = English Language and 

Culture Program; IDI = Intercultural Development Inventory. 

 

Table 2 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for August 2017 Cohort 

 Pre ELCP Course  Post ELCP Course  

Language 

Level 

n IDI Orientation Mean IDI  n IDI Orientation Mean IDI Change 

in IDI 

1  18 Polarization 76.46  18 Polarization 81.48 5.02 

2  33 Minimization 85.27  33 Minimization 86.85 1.58 

3  17 Minimization 87.40  17 Minimization 93.39 5.99 

Note. Level 1 = advanced beginner, Level 2 = intermediate, Level 3 = advanced.  ELCP = English Language and 

Culture Program; IDI = Intercultural Development Inventory. 

 

Further calculations revealed that the degree of development was different for each 

summer 2017 ELCP course.  Participants in the July ELCP course increased their mean IDI score 

by only 1.95 points, whereas participants in the August ELCP course increased their mean IDI 

score by 3.59 points.  So it could be argued that participants in the August course developed 
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more intercultural competence based on their IDI scores.  In addition, as shown in Table 1 and 

Table 2, there were considerable differences in the change in mean IDI scores between each level 

of the July ELCP course and August ELCP course.  Participants in Level 1 of the July ELCP 

course increased their mean IDI score by only 1.18 points, whereas participants in Level 1 of the 

August ELCP course increased their mean IDI score by 5.02 points.  Likewise, participants in 

Level 3 of the July ELCP course increased their mean IDI score by only 1.02 points, whereas 

participants in Level 3 of the August ELCP course increased their mean IDI score by 5.99 points.  

Based on these results, the argument that the August ELCP course participants developed more 

intercultural competence still stands.  However, participants in Level 2 of the July ELCP course 

increased their mean IDI score by 3.67 points, whereas the participants of Level 2 of the August 

ELCP course only increased their mean IDI score by 1.58 points.  Consequently, further 

investigation is needed to determine why there were considerable overall differences in the 

development of intercultural competence for participants in the July ELCP course in comparison 

to those in the August ELCP course, as well as why there were differences between each level.   

The mean pre-ELCP IDI score for all summer 2017 participants was 83.29 (Polarization), 

and the mean post-ELCP IDI score was 86.35 (Minimization).  Consequently, along with a shift 

in orientation from Polarization to Minimization, the mean difference between the pre-ELCP IDI 

scores and the post-ELCP IDI scores for all participants was 3.06, which indicates an average 

increase of 3.7%.  Table 3 shows all mean pre-ELCP and post-ELCP scores and corresponding 

orientations for all summer 2017 participants, arranged by level (a full table including individual 

participant’s pre-ELCP and post-ELCP IDI scores and corresponding orientations is included in 

Appendix B). 
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Table 3 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for Summer 2017 Study 

Sample 

 Pre ELCP Course  Post ELCP Course  

Language 

Level 

n IDI Orientation Mean IDI  n IDI Orientation Mean IDI Change 

in IDI 

1  28 Polarization 77.98  28 Polarization 81.63 3.65 

2  44 Polarization 84.11  44 Minimization 86.21 2.10 

3  29 Minimization 87.19  29 Minimization 91.13 3.94 

All 

Levels 
101 Polarization 83.29 

 
101 Minimization 86.35 3.06 

Note. Level 1 = advanced beginner, Level 2 = intermediate, Level 3 = advanced.  ELCP = English Language and 

Culture Program; IDI = Intercultural Development Inventory. 

  

Table 3 confirms an average increase of 3.06 points in IDI scores for participants in all 

levels of the summer 2017 ELCP courses, and seemingly indicates that all participants 

experienced a small increase in intercultural competence.  However, upon further evaluation of 

the individual IDI scores it becomes clear that there were a significant number of both increases 

and decreases in IDI scores after the 3-week ELCP courses.  In fact, as shown in Table 4, 34 

(33.7%) participants experienced a decrease in IDI scores by an average of -7.21 points.  The 

remaining 67 (66.3%) participants experienced an increase in IDI scores by an average of 8.26 

points.   

When analyzing the number of participants who experienced a decrease in IDI scores by 

level, the data indicates that the percentage of participants with decreases in IDI scores was 

slightly less in Level 3 than in Level 2, and likewise, the percentage was slightly less in Level 2 

than in Level 1.  As such, the data implies that participants with more advanced English skills 

(i.e. higher English levels) are slightly less likely to experience a decrease in IDI scores.  To help 

clarify, Table 4 outlines the number of participants in each level, the number of participants that 



INTERCULTURAL COMPETENCE IN SHORT-TERM PROGRAMS              27 

experienced decreases in IDI scores and the corresponding percentage and mean calculations, as 

well as the number of participants that experienced increases in IDI scores and the corresponding 

percentage and mean calculations.   

Table 4 

Comparison of Increase and Decrease in IDI Scores for Summer 2017 ELCP Course Study 

Sample by Language Level 

 Decrease in IDI Scores  Increase in IDI Scores 

Language Level n % Mean Decrease  n % Mean Increase 

1  10 35.7 -8.68  18 64.3 10.50 

2  15 34.1 -7.04  29 65.9 6.83 

3  9 31.0 -5.84  20 69.0 8.34 

All Levels 34 33.7 -7.21  67 66.3 8.26 

Note. Level 1 = advanced beginner, Level 2 = intermediate, Level 3 = advanced.  IDI = Intercultural Development 

Inventory; ELCP = English Language and Culture Program. 

 

With the exception of one (participant 17 in the August program), all participants 

experienced an increase or decrease in their IDI scores after completing the ELCP.   Further 

qualitative investigation would be needed to determine what factors influenced these increases 

and decreases in IDI scores. 

Further analysis revealed that some of the increases and decreases were extreme.  For 

example, participant 49 in the August ELCP was assigned the Denial orientation after 

completing the pre-ELCP questionnaire with an IDI score of 69.98, but was then assigned the 

Minimization orientation after scoring 98.53 in the post-ELCP questionnaire. This highlighted an 

increase of 31.82 points, the largest increase for any study participant.  Alternatively, participant 

33 in the August ELCP received an IDI score of 105.52 and was assigned the Minimization 

orientation after completing the pre-ELCP questionnaire, but was subsequently assigned the 

Polarization orientation after receiving an IDI score of 77.36 in the post-ELCP questionnaire; a 
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decrease of 28.16 points and the largest decrease for any study participant. In total, 6 participants 

had post-ELCP IDI scores that were more than 20 points above or below their pre-ELCP IDI 

scores (5 participants increased their scores by more than 20 points, and 1 decreased their score 

by more than 20 points).  Although it cannot be known for certain if these extreme score 

differences can be considered as outliers without further investigation, when they were removed 

from the data set the mean pre-ELCP IDI score changed to 83.23, and the mean post-ELCP IDI 

score changed to 85.42.  Consequently, even though the mean difference between pre-ELCP and 

post-ELCP IDI scores changed from 3.06 points to 2.19 points with the extreme score 

differences removed, the summer 2017 group still moved from the Polarization orientation to the 

Minimization orientation.  Further qualitative investigation would be needed in order to identify 

why these participants experienced such extreme increases or decreases in their IDI scores.  

In order to visualize the distribution of IDI scores, a boxplot was created in Figure 6.  As 

may be anticipated, based on earlier mean calculations, the median IDI score increased after the 

3-week ELCP courses (from 81.55 to 84.83).  However, although the maximum IDI score 

increased from 124.24 to 128.81, the minimum score decreased from 55.63 to 53.904.  In which 

case, even though there was a small overall increase in IDI scores, there was also a greater 

distribution.  
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Figure 6. Boxplot showing distribution of Intercultural Development Inventory (IDI) scores for 

all summer 2017 English Language and Culture Program (ELCP) course participants. 

Effect of English Skill Level 

 Changes in mean IDI scores for each ELCP level (Level 1 = advanced beginner, Level 2 

= intermediate, Level 3 = advanced) suggest that it is not clear if the English skill level affected 

the degree of development of intercultural competence after participating in a 3-Week ELCP 

course.  However, since the mean pre-ELCP IDI score of 87.19 for participants in Level 3 was 

higher than the Level 2 mean IDI score of 84.11, which was subsequently higher than the Level 

1 mean IDI score of 77.98, it could be argued that stronger English language skills may increase 

chances of a higher starting level of intercultural competence.  Figure 7 gives a visual 

representation of the pre and post-ELCP IDI scores for each English level. 
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Figure 7. Changes in mean Intercultural Development Inventory (IDI) scores for each English 

Language and Culture Program (ELCP) language level. 

As outlined in Figure 8, the degree of change in mean IDI scores for Level 1 was 4.7% 

(3.65 point increase), for Level 2 was 2.5% (2.10 point increase), and for Level 3 was 4.5% (3.94 

point increase).  The degree of change in IDI scores for all levels was 3.7% (3.06 point increase).  

Further exploration is needed to determine why participants in Level 1 and Level 3 increased 

their IDI scores by 2.2% and 2.0%, respectively, more than the Level 2 participants. One 

possible factor is the difference in the number of participants in each level (Level 1 = 28; Level 2 

= 44; Level 3 = 29).  Since Level 2 included 15.8% and 14.9% more participants than Level 1 

and Level 3, respectively, the degree of change in IDI scores could be a reflection of the larger 

data set.  Although the degree of change is approximately double for Level 1 and Level 3 

compared to Level 2, it could be reasoned that in absolute terms the difference in the degree of 
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change between the levels was small, and so the argument could be made that English skill likely 

does not affect the degree of development of intercultural competence after participating in a 3-

Week ELCP course. 

 

Figure 8. Degree of change in mean Intercultural Development Inventory (IDI) Scores pre and 

post English Language and Culture Program (ELCP) course participation. 
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the Polarization orientation to the Minimization orientation on the Intercultural Development 

Continuum (IDC).  In addition, although the assessed English level upon entering the program 

did not seem to significantly affect the degree of change in intercultural competence for 

participants after completing the ELCP, it seems that higher English levels may have supported 

higher starting IDI scores at the beginning of the ELCP, as well as slightly increasing the 

chances of an increase in IDI scores (as opposed to a decrease in IDI scores) at the end of the 

ELCP in comparison to lower English levels.  

 Upon further analysis, however, results of the study also indicated that 33.7% of 

participants experienced a decrease in their IDI scores by an average of 7.21 points.  It could be 

argued that the decreases in IDI scores signified a loss of intercultural competence for those 

participants.  Certainly, it is possible that these participants had experiences while participating 

in the ELCP course that may have deepened subconscious biases and prejudices towards others 

from a different culture.  However, it could also be argued that the decrease in IDI scores does 

not confirm that the development of intercultural competence did not take place.  A possible 

consideration is that some participants did not accurately reflect on their skills, attitude, or 

knowledge when completing the pre-ELCP IDI questionnaire, and then subsequently answered 

more accurately when completing the post-ELCP IDI questionnaire.  For example, a student 

might strongly agree with the statement “When I come in contact with people from a different 

culture, I find I change my behaviour to adapt to theirs” when completing the pre-ELCP IDI 

questionnaire.  However, after completing the ELCP course and self-reflecting on their 

adaptability throughout, they may change their mind and only somewhat agree with the 

statement, or even disagree.  Likewise, the same could be said of those participants who 

experienced an increase in IDI scores by underestimating their skills, attitude, or knowledge 
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when completing the pre-ELCP IDI questionnaire and then subsequently answering the 

statements more accurately in the post-ELCP IDI questionnaire.  Consequently, although the IDI 

scores demonstrated an overall increase in intercultural competence, the pre and post quantitative 

method used to facilitate this study only tells one part of the story.   

Once again, further qualitative investigation is needed to confirm why each IDI score 

increased or decreased and what the IDI scores actually mean in relation to the intercultural 

learning that took place throughout the ELCP courses.  Indeed, a recent article written by 

Deardorff suggests that “intercultural learning outcomes are not so much about the results as they 

are about the process – the intercultural journey itself” (Deardorff, 2015). Although the 

exploration of the process is beyond the scope of the present study, it does offer the opportunity 

for further study in a substantive way. 

Limitations to the Study 

Along with the absence of qualitative data, there are a number of other potential 

limitations to this study to consider. Considering the assessment tool, the IDI is a self-reporting 

tool, which assumes that participants answer all statements honestly and accurately. However, it 

is possible that some participants did not take the time to self-reflect and accurately answer each 

statement, or that they misunderstood some of the statements, regardless of completing the IDI 

questionnaire in their first language.  It is also possible that participant responses may have been 

affected by societal or cultural pressures, reflecting expected responses based on their respective 

perceived societal norms and values, versus how they might answer if reflecting on their 

individual attitudes, skills and knowledge.  Certainly, since the IDI is derived from a “Western” 

theoretical framework that may reflect the development of intercultural competence from an 

individualistic lens, participants from collectivist societies (such as China, Japan, and South 
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Korea where the participants for this study originate) may not relate to some of the IDI 

statements through the same lens (Deardorff, 2009). 

Considering the participants further, due to the relatively small sample size and the fact 

that the majority of the participants were from China, South Korea, and Japan, it may be difficult 

to generalize the results from this study and suggest that all short-term study abroad students in 

general would develop a small degree of intercultural competence after completing a similar 

language and culture program.  Indeed, even though the ELCP instructors, program staff, and 

programming content remained the same for both the July and August 2017 ELCP courses, there 

were differences in the degree of development of intercultural competence between participants 

in the July ELCP course and the August ELCP course. As noted in Chapter 4, further 

investigation is needed to determine why there were considerable overall differences in the 

development of intercultural competence for participants in the July ELCP course in comparison 

to those in the August ELCP course, as well as why there were differences between each level.  

Perhaps there were differences in how participants were prepared by their respective partner 

institutions prior to their travel to Canada, or perhaps there were differences in participants’ 

expectations, motivations for studying abroad, previous study or travel abroad experiences, or 

openness to cultural difference. 

 Considering the distribution of students within the ELCP courses, it is possible that 

classroom dynamics, or the way content was delivered at each level affected study results.   

Perhaps some instructors were more skilled in highlighting cultural differences or in facilitating 

meaningful cross-cultural exchange than others.  It is also possible that the monoculture nature of 

the participants in some of the classrooms limited the opportunities to emphasize cultural 

differences.  There is also the variance in English skills within each level to consider.  Although 
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placement testing is meant to accurately place participants in the correct ELCP English language 

level, inevitably there will be some differences in English skill within each level due to the 

relatively small number of levels.  This could affect results related to the effect of English skills 

on the degree of change in intercultural competence. 

Finally, there is the overall effect of the ELCP itself to consider.  It is possible that the 

ELCP has less effect on the development of intercultural competence than the effect of living 

with a homestay family, or the effect of simply traveling abroad.  Further investigation would 

need to be initiated to determine which element of the short-term study abroad experience had 

the most impact on participants’ development of intercultural competence.   

Suggestions for Further Research 

Reflecting on the results and limitations of this study, further studies are needed in order 

to confirm if the degree of change in intercultural competence would be similar for future ELCP 

course participants.  Other possible considerations for future studies include whether or not the 

development of intercultural competence continues after participants return to their home 

country after completing an ELCP course.  Does nationality or gender affect the respective 

development of intercultural competence?  Would assessment tools developed by researchers 

with non-Western viewpoints provide different results?  Finally, would specific content or course 

work included in the ELCP courses optimize the development of intercultural competence? 

Next Steps: Designing Content to Support the Development of Intercultural Competence  

 Knowing that it is possible for participants to develop a small degree of intercultural 

competence through participation in an ELCP course, the question in regards to designing 

program content that optimizes the development of intercultural competence is the most relevant 

and appropriate to explore as a next step to this study.  Luckily, the ELCP courses already 
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include intensive language classes that incorporate some topics related to culture, and a number 

of activities and day trips to increase the opportunities for cultural exchange. This is in line with 

Deardorff’s (2011) assertion that “there are two means by which [the development of 

intercultural competence] can be done in postsecondary education: through curriculum, and 

through co-curricular activities” (p. 69).   However, additional topics and content could be added 

to the ELCP curriculum to maximize the chances for participants to develop intercultural 

competence.  According to Czerwionka, Artamonova, and Barbosa,  

if a language and culture program’s goals include intercultural knowledge development, 

the courses should consider inclusion of topics related to social groups and cross-cultural 

learning and adjustment trends, allowing students to bridge the gap between their 

individual and societal level analyses, engage with ideas of social difference, and also 

practice auto-reflection of their learning and adjustment over the program. (2015, p. 92).   

Based on this, ELCP administrators must ensure that ESL instructors are including these topics 

within their daily instruction, not through just one reading or one lecture, but through 

incorporating meaningful exercises and discussion topics throughout the entire program 

(Deardorff, 2011). This may entail more purposeful program planning that incorporates key 

stakeholders in the program, including language instructors. 

In addition to incorporating related topics more consistently into the ELCP curriculum, a 

special student project could be added to enhance development of intercultural competence 

beyond the classroom.  One interesting student project designed and studied by Holmes et al. 

(2012) is the PEER model, which was divided into four phases: (1) Prepare, (2) Engage, (3), 

Evaluate, and (5) Reflect. The PEER model included ethnographic fieldwork that involved 

connecting with someone from another culture (designated the “Cultural Other”) over a 
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minimum of six meetings.  During each meeting participants had to observe the communication, 

culture, customs, attitudes, and behaviour of the “Cultural Other”, as well as engage in self-

reflection. The study concluded that the results of the PEER model “demonstrates the importance 

of the intercultural encounter as the place where individuals can shift their focus away from an 

external evaluation of the Other to an inward contemplation of their own intercultural 

competence” (Holmes & O’Neill, 2012, p.707). 

 Another program element that could be emphasised in support of further developing 

intercultural competence is “social capital.”  As explained by Castañeda and Zirger (2011): 

Social capital comprises intangible assets among community and family members of the 

host location.  Such assets might include inside access to local businesses, knowledge of, 

or invitations to culturally rich events and celebrations, or the ability to gather people 

together.  In the right circumstances, social capital is freely shared with study abroad 

students and enables language and culture development, even when the stay is brief. (p. 

545) 

The ELCP already has the benefit of some social capital, offering participants “many 

opportunities to interact in meaningful ways with native speakers” (Martinsen, 2011, p. 132) by 

working directly with the community to ensure they are connecting with a number of social 

networks and being exposed to cultural experiences. Not only are ELCP participants already 

being introduced to potential conversation partners during the activities and day trips, they are 

also placed with homestay families, which “inherently provides access to the target language” 

(Castañeda & Zirger, 2011, p. 546) and immersion in local cultures.  However, further 

exploration is needed to determine how best to facilitate interactions with the local social 

networks, as well as how interactions with different culturally based social networks (i.e. local 
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First Nations/Indigenous contexts or those based on other immigrant groups) are experienced, in 

order to help participants maximize their development of intercultural competence. 

Conclusion 

Echoing the study results outlined in the literature review and considering the next steps 

for the ELCP, the results from this study allow the following assertions to be made: (1) it is 

possible for students to develop intercultural competence through the participation in a 3-week 

ELCP course at VIU.  Consequently, with proper planning and program design, the ELCP 

courses can enhance the development of intercultural competence for participants. (2) Students 

with low levels of English will not be limited in their development of intercultural competence as 

long as sufficient opportunities to experience local cultures and connect with the community in 

the host country are offered.  Finally, (3) the current program content can be redesigned to 

further maximize the development of intercultural competence for ELCP course participants.  

Topics related to social groups and cross-cultural learning and adjustment trends can be 

incorporated into the daily ESL classes, and students could be further supported through 

ethnographic project work and enhanced “social capital” to help them self-reflect and 

contemplate their own intercultural competence.  In short, this study conveys a positive outcome 

in relation to the development of intercultural competence but more importantly it highlights 

there is much more that could be done not only in relation to researching short term English 

language study abroad programs but also in how such programs can be developed to further 

increase the intercultural competence of participants.  
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APPENDIX A 

Intercultural Development Inventory Sample Statements 

Sample statements relating to each of the orientations measured in the Intercultural Development 

Inventory (IDI) are listed below (Hammer et al., 2003 – p. 434): 

Denial 

 It is appropriate that people do not care what happens outside their country. 

 People should avoid individuals from other cultures who behave differently. 

Polarization 

 Our culture’s way of life should be a model for the rest of the world. 

 People from our culture are less tolerant compared to people from other cultures. 

Minimization 

 Our common humanity deserves more attention than culture difference. 

 Human behaviour worldwide should be governed by natural and universal ideas of right 

and wrong. 

Acceptance 

 I have observed many instances of misunderstanding due to cultural differences in 

gesturing or eye contact. 

 I evaluate situations in my own culture based on my experiences and knowledge of other 

cultures. 

Adaptation 

 When I come in contact with people from a different culture, I find I change my 

behaviour do adapt to theirs. 
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APPENDIX B  

Intercultural Development Inventory Scores & Orientations by Language Levels 

Table B1 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for Summer 2017 Study 

Participants Assigned to Language Level 1 

 
Pre ELCP Course 

 
Post ELCP Course 

 

Participant ID IDI Score IDI Orientation 

 

IDI Score IDI Orientation Change in IDI 

July 

3 68.56 Denial  53.90 Denial -14.66 

11 77.43 Polarization  75.21 Polarization -2.22 

17 79.64 Polarization  68.41 Denial -11.23 

20 68.88 Denial  71.95 Polarization 3.07 

25 85.90 Minimization  86.80 Minimization 0.89 

26 76.95 Polarization  69.59 Denial -7.35 

28 98.10 Minimization  120.17 Acceptance 22.07 

29 81.36 Polarization  89.77 Minimization 8.41 

34 87.88 Minimization  87.45 Minimization -0.43 

36 82.42 Polarization  95.71 Minimization 13.29 

July Mean 80.71 Polarization  81.90 Polarization 1.18 

August 

15 81.55 Polarization 
 

74.06 Polarization -7.49 

18 59.18 Denial 
 

69.06 Denial 9.87 

19 67.80 Denial 
 

85.03 Minimization 17.23 

20 76.75 Polarization 
 

70.25 Polarization -6.50 

22 78.52 Polarization 
 

84.83 Polarization 6.30 

30 77.13 Polarization 
 

66.00 Denial -11.14 

32 99.30 Minimization 
 

101.29 Minimization 1.99 

38 71.27 Polarization 
 

55.70 Denial -15.57 

40 93.96 Minimization 
 

96.83 Minimization 2.87 



INTERCULTURAL COMPETENCE IN SHORT-TERM PROGRAMS              45 

41 69.69 Denial 
 

59.45 Denial -10.24 

43 94.89 Minimization 
 

98.77 Minimization 3.88 

45 77.07 Polarization 
 

82.13 Polarization 5.06 

47 70.06 Polarization 
 

80.59 Polarization 10.54 

49 66.71 Denial 
 

98.53 Minimization 31.82 

55 69.98 Denial 
 

80.50 Polarization 10.51 

56 65.45 Denial 
 

74.91 Polarization 9.46 

61 79.59 Polarization 
 

107.41 Minimization 27.82 

65 77.35 Polarization 
 

81.27 Polarization 3.93 

August Mean 76.76 Polarization  81.48 Polarization 5.02 

Level 1 Mean 77.98 Polarization  81.63 Polarization 3.65 

Note. Level 1 = advanced beginner. ELCP = English Language and Culture Program; IDI = Intercultural 

Development Inventory; ID = Identifier. 

 

Table B2 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for Summer 2017 Study 

Participants Assigned to Language Level 2 
 

Pre ELCP Course 

 

Post ELCP Course 

 

Participant ID IDI Score IDI Orientation 

 

IDI Score IDI Orientation Change in IDI 

July 

1 92.74 Minimization 

 

99.35 Minimization 6.61 

2 90.73 Minimization 

 

97.78 Minimization 7.05 

4 84.23 Polarization 

 

82.88 Polarization -1.35 

6 71.30 Polarization 

 

87.40 Minimization 16.10 

7 83.73 Polarization 

 

76.35 Polarization -7.38 

9 79.89 Polarization 

 

74.19 Polarization -5.69 

12 83.27 Polarization 

 

82.42 Polarization -0.85 

14 65.04 Denial 

 

76.42 Polarization 11.37 

16 67.87 Denial 

 

83.64 Polarization 15.76 

27 88.29 Minimization 

 

89.61 Minimization 1.32 

31 79.56 Polarization 

 

76.98 Polarization -2.58 
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July Mean 80.60 Polarization  84.27 Polarization 3.67 

August 

3 70.72 Polarization 

 

74.97 Polarization 4.25 

4 81.79 Polarization 

 

83.16 Polarization 1.38 

5 73.35 Polarization 

 

78.18 Polarization 4.82 

8 73.17 Polarization 

 

73.57 Polarization 0.40 

11 86.39 Minimization 

 

101.73 Minimization 15.35 

12 80.81 Polarization 

 

68.06 Denial -12.75 

13 78.82 Polarization 

 

85.59 Minimization 6.77 

14 105.31 Minimization 

 

88.04 Minimization -17.27 

16 93.27 Minimization 

 

91.88 Minimization -1.38 

17 66.88 Denial 

 

66.88 Denial 0.00 

25 100.10 Minimization 

 

101.46 Minimization 1.36 

27 76.02 Polarization 

 

82.16 Polarization 6.13 

28 98.64 Minimization 

 

108.60 Minimization 9.96 

29 83.49 Polarization 

 

86.98 Minimization 3.48 

31 89.29 Minimization 

 

87.66 Minimization -1.63 

33 105.52 Minimization 

 

77.36 Polarization -28.16 

37 80.42 Polarization 

 

75.52 Polarization -4.90 

39 110.59 Minimization 

 

111.45 Minimization 0.86 

42 92.23 Minimization 

 

85.09 Minimization -7.14 

46 79.18 Polarization 

 

78.87 Polarization -0.31 

48 99.87 Minimization 

 

121.07 Acceptance 21.20 

50 85.30 Minimization 

 

85.38 Minimization 0.08 

52 124.24 Acceptance 

 

125.95 Acceptance 1.70 

54 73.98 Polarization 

 

78.79 Polarization 4.81 

57 74.52 Polarization 

 

71.22 Polarization -3.30 

58 76.99 Polarization 

 

79.59 Polarization 2.61 

59 82.57 Polarization 

 

88.25 Minimization 5.68 

62 84.52 Polarization 

 

84.87 Polarization 0.35 

63 70.70 Polarization 

 

73.94 Polarization 3.24 
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64 87.64 Minimization 

 

98.27 Minimization 10.63 

66 66.91 Denial 

 

75.60 Polarization 8.69 

67 55.63 Denial 

 

81.59 Polarization 25.97 

68 105.21 Minimization 

 

94.37 Minimization -10.84 

August Mean 85.27 Minimization  86.85 Minimization 1.58 

Level 2 Mean 84.11 Polarization 

 

86.21 Minimization 2.10 

Note. Level 2 = intermediate. ELCP = English Language and Culture Program; IDI = Intercultural Development 

Inventory; ID = Identifier. 

 

Table B3 

Comparison of Pre and Post ELCP Course IDI Scores and Orientations for Summer 2017 Study 

Participants Assigned to Language Level 3 

 
Pre ELCP Course 

 
Post ELCP Course 

 

Participant ID IDI Score IDI Orientation 
 

IDI Score IDI Orientation Change in IDI 

July 

5 86.99 Minimization  94.38 Minimization 7.39 

8 85.59 Minimization  99.40 Minimization 13.80 

10 88.97 Minimization  89.75 Minimization 0.78 

13 95.67 Minimization  97.20 Minimization 1.53 

15 70.40 Polarization  69.07 Denial -1.33 

18 97.30 Minimization  101.07 Minimization 3.77 

19 75.12 Polarization  73.78 Polarization -1.34 

21 74.13 Polarization  82.84 Polarization 8.71 

23 83.20 Polarization  74.36 Polarization -8.85 

24 85.45 Minimization  90.09 Minimization 4.64 

32 84.40 Polarization  80.80 Polarization -3.60 

33 115.51 Acceptance  102.26 Minimization -13.25 

July Mean 86.90 Minimization  87.92 Minimization 1.02 

August 

1 96.79 Minimization 
 

110.03 Minimization 13.24 

2 78.06 Polarization 
 

81.35 Polarization 3.29 
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7 58.72 Denial 
 

66.77 Denial 8.05 

9 84.23 Polarization 
 

82.27 Polarization -1.97 

10 113.31 Minimization 
 

128.81 Acceptance 15.50 

21 80.06 Polarization 
 

81.55 Polarization 1.50 

23 72.36 Polarization 
 

88.03 Minimization 15.68 

24 68.78 Denial 
 

77.94 Polarization 9.16 

26 98.90 Minimization 
 

102.49 Minimization 3.58 

44 83.92 Polarization 
 

77.10 Polarization -6.82 

51 106.30 Minimization 
 

101.84 Minimization -4.46 

53 80.28 Polarization 
 

94.76 Minimization 14.48 

60 100.70 Minimization 
 

89.72 Minimization -10.98 

69 102.52 Minimization 
 

121.76 Acceptance 19.24 

70 92.67 Minimization 
 

103.19 Minimization 10.52 

71 81.37 Polarization 
 

92.06 Minimization 10.69 

72 86.80 Minimization 
 

88.02 Minimization 1.22 

August Mean 87.40 Minimization  93.39 Minimization 5.99 

Level 3 Mean 87.19 Minimization 
 

91.13 Minimization 3.94 

Note. Level 3 = advanced. ELCP = English Language and Culture Program; IDI = Intercultural Development 

Inventory; ID = Identifier. 


