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Abstract 
 
The following project concerns the planning and implementation of educational programming 

for students who are gifted and talented with emotional/behavioural disabilities.  The project 

examines past research into these students and suggests that with the implementation of current 

inclusive education practices, students who are gifted and talented with emotional/behaviour 

disabilities can be successful members of a learning community. 
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Chapter 1 

Introduction 

In many Canadian school districts, special education supports are delivered both 

inclusively and exclusively.  Inclusively, Special Education students are included in regular 

classrooms and learning community activities.  Exclusively, there are numerous segregated 

special education classrooms that range from non-verbal Teaching of Attitude, Social Skills, and 

Communication (TASC) classes for students with special needs, to programs for gifted and 

talented students.  These classrooms accommodate students of various needs and are able to 

serve most student needs.  The students whose needs are not supported by specialized classrooms 

or programs include those who are identified as twice exceptional, including students who are 

gifted and talented who have an EBD. 

Research Context 

The purpose of this project is to provide a resource for schools and the teachers therein to 

effectively program for students who are Gifted and Talented with Emotional / Behaviour 

Disabilities (henceforth EBD).  Many educators lack the tools to properly plan and program for 

these students and it is my intention to provide them with both research and suggestions about 

how teachers can support students who are gifted and talented with EBD through effective 

programming and planning. 

Given that the topic of the research and project is twice exceptional students, there will be 

background information provided about students who are gifted with learning disabilities or 

ADHD.  This is due to increased occurrence for this type of twice exceptional student.  There 

will be references throughout the research, as planning is more common and at times relevant in 

program planning for Gifted EBD students. 
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Personal Context  

I first encountered a student who was gifted and talented with an EBD in the early years 

of my teaching career.  I found this student to be very difficult to work with; with one learning 

task they were able to produce high quality work, with another, they did not make it past the 

initial discussions prior to emotions and behaviours impacting their learning.  Since that first 

encounter, I have worked with many students who are gifted and talented with an EBD.  All of 

these students were enrolled in behaviour classes at schools that I worked at. 

 The idea that these students were housed in an exclusive classroom with very few 

students, all of whom were of varying intellect with behaviour issues was troubling to me.  These 

students were not seen as able contributors to a learning community, but rather as behavioural 

students who were struggling learners as well.  From this, the idea that with proper identification, 

training, and professional development, teachers would be better equipped to have gifted and 

talented EBD students learning in inclusive classrooms as opposed to having them learning in 

exclusive classrooms. 

Purpose of the Project 

Within education, there exists a group of students who are often not effectively planned 

for by educators within districts and schools.  These students are often grouped within a larger 

context of students who are seen as similar, but in fact are very different.  The students who are 

affected by this are students who are twice exceptional; gifted and talented with an EBD.  These 

students are often grouped in with other twice exceptional students who are gifted with a 

learning disability or gifted with ADHD.  They are often taken out of a regular classroom and 

placed primarily in a behavioural program or at times in gifted and talented programs. 
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Problem in Practice 

The issue that arises with many gifted-focused schools is that there is no need to 

accommodate students who are twice exceptional, especially the students whose twice 

exceptionality includes an EBD.  These students are very complex, and many gifted-focused 

schools select their students, thus allowing them to reject students who may have needs outside 

of those associated with giftedness.  

More often, students who are gifted and talented with EBD are seen as one dimensional, 

with the focus being on their behaviours, not their intellectual abilities.  This leads these students 

to be placed in behaviour programs where the focus primarily on behaviour modification, not on 

intellectual growth. Clearly, placement options are limited, with either the child’s intellectual 

needs being met or their behavioural needs being met. If general education teachers were able to 

identify these students early, and then received the proper training and professional development, 

there is the possibility for these students to be successful in an inclusive classroom setting. 

Justification 

By creating a professional development presentation, teachers will be supported in 

understanding, programming, and teaching students who are gifted and talented with EBD.  The 

professional development presentation focuses on giving teachers the information that they need 

to help create inclusive environments for all students to learn. 

Guiding Questions 

 The presentation that was created from this resource is intended to give teachers support 

in program planning and implementation for students who are gifted and talented with EBD.  

The two questions that I will examine: 

1. How can teachers better identify and understand students who are gifted and talented 

with EBD in their classrooms? 
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2. How can teachers effectively program plan for students who are gifted and talented with 

EBD within the inclusive model of education? 
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Chapter 2 

 Literature review 

Twice-Exceptional Students 

Some twice exceptional students are those who are identified as gifted and talented as 

well as having a disability (learning, emotional, or behavioral).  They were first identified in the 

early 1980’s, and while there has been significant research focused on twice exceptional 

students, “[a]bsent from the literature has been an examination of the learning and personal 

characteristics of students identified as having an emotional / behavioral disability who 

concurrently exhibit gifted and talented behaviors” (Morrison, 2001 p.1).  This is due to the 

limited interest shown in the recognition of, and service provisions for, individuals who qualified 

as disabled whom exhibit gifted and talented behaviors beyond LD and AD/HD (Morrison, 

2001).  

Students who are Gifted and Talented 

“Children who are classified as gifted are, by definition, highly intelligent individuals 

who fall at the upper end of the distribution of mental ability” (Zecker, 2000 p. 1). In the past, 

identification of students who are gifted and talented relied solely on student IQ.  Recently, there 

has been a shift in identification.  When identifying students who are gifted, students must meet 

the following criteria; have an exceptionally high capability intellectually, creatively, or within 

skills associated with a specific discipline; have documentation that supports the student being 

recognized as gifted and talented (teacher observations including anecdotal records, checklists 

and inventories), records of student achievement (assignments, portfolios, grades and 

outstanding talents, interests and accomplishments), nominations (by educators, parents, peers 

and/or self), interview of parents and students, and formal assessments to Level C of cognitive 

ability, achievement, aptitude and creativity (McKerracher, 2016).  These new criteria put the 
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focus on the whole student, not just on students who are intellectually above their peers.  By 

identifying students in these ways, they are less likely to struggle in social and educational 

situations where more than just raw IQ is needed in problem solving. 

Students with Learning Disabilities and ADHD 

Many students who struggle with learning have been screened and identified as having a 

learning disability; delays in learning in reading, writing, math, etc., or as having Attention 

Deficit Hyperactivity Disorder; “a constellation of symptoms including immature levels of 

impulsivity, inattention, and hyperactivity” (as cited in Neihart, 2003 p.1).  In 1998 the National 

Institute of Health “declared ADHD a "severe public health problem" in its consensus 

conference”(Neihart, 2003 p.1).  

“Learning Disabilities refer to a number of conditions that might affect the acquisition, 

organization, retention, understanding or use of verbal or nonverbal information”(British 

Columbia Ministry of Education, 2011 p.6)  The learning disabilities are a result of an 

impairment in the processes of perceiving, thinking, remembering, or learning and include, 

“language processing, phonological processing, visual spatial processing, processing speed, 

memory, attention and executive functions”(British Columbia Ministry of Education, 2011 p.6).  

Learning disabilities can limit a student from reaching their full potential and often are seen in 

underperformance in academics. 

In 1998 the National Institute of Health “declared ADHD a "severe public health 

problem" in its consensus conference”(Neihart, 2003 p.1). The three types of ADHD are 

inattentive, hyperactive/impulse, or combined.  To be identified as being a student with ADHD, 

students have to meet the criteria on lists created for identifying ADHD. Due to combined type 

ADHD being most commonly identified in children it is the most researched and, “The DSM-IV 

states that to meet criteria for a diagnosis of Combined Type ADHD, a child must meet at least 
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six of the nine criteria from both lists and exhibit significant impairment in functioning” 

(Neihart, 2003 p.1).  In order for a diagnosis to be given, “Symptoms must occur in more than 

one setting, have been present for at least six months, and have been present before the age of 

seven” (Neihart, 2003 p.1). 

Students with Emotional / Behavioural Disabilities 

When identifying students who have emotional or behavioural disabilities, much of the 

literature often focuses on the weaknesses of the students or as Gallagher (1997) describes, the 

destructive D’s; “dysfunctional, difficult, deviant, disordered, disturbed, disappointing, 

delinquent, dropout, disruptive, and disorganized” (as cited in Morrison, 2001 p.426). Due to 

these negative descriptors, students “rarely are afforded the opportunity to view themselves as 

valuable and worthy” (as cited in Morrison, 2001 p.426).  These students are not looked at in a 

positive manner and are often seen as being detrimental to their learning environment.  Their 

academic ability is often overshadowed by their classroom behaviour. 

Students who are Gifted and Talented with Learning Disabilities or ADHD 

         As mentioned above, much of the literature and research on twice exceptional students 

focuses on students who are gifted or students who are gifted with a learning disability / ADHD.  

These students are often overlooked due to their high level of intelligence but are often at a 

higher risk than students who are diagnosed as having ADHD alone (Kaufmann, Kalbfleisch, & 

Castellanos, 2000).  In recent years there has been a push to identify and implement program 

planning for these students.  This is shown through the vast amount of research studies and 

program planning guides for students who are gifted and talented with a learning disability or 

ADHD.  An example of this is the Gifted and Learning Disabled Handbook that was created by 

Bees (2009) which states, “The giftedness may mask the learning disability. And the learning 

disability may mask the giftedness” (p. 4). Bees describes students who are gifted with a learning 
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disability as, "simply one who exhibits great talent or strength in certain areas and disabling 

weaknesses in others" (as cited in Bees, 2009, p. 9).  Handbooks such as this one have brought 

greater attention to the special education area that is students who are gifted and talented with a 

learning disability or ADHD. 

Students who are Gifted and Talented with Emotional / Behavioural Disabilities 

There are three common traits that are shared by students who are gifted and talented and 

students who have an EBD; academic ability, creative thought, and negative / challenging 

behaviours (Morrison, 2001).  The first two are surprising to many educators as students who 

have emotional of behaviour disabilities are not commonly seen as being capable academic 

students. “Saunders (1998) reported an unexpected high IQ score that fell into the gifted range, 

while assessing a student who had been referred due to behavioral problems” (as cited in 

Morrison, 2001 p.427).  The identification of a student who is gifted and talented with an 

emotional or behaviour disability was made almost by accident and was seen as a surprise by the 

classroom teacher because the student “was not viewed as being especially bright at school” 

(Morrison, 2001, p. 427). 

The third trait that is shared is the display of negative or challenging behaviours by both 

students who are gifted and students with emotional or behaviour disabilities.  The academic 

pressure put on both of these groups to either perform at grade level standards or exceed them 

has a negative effect emotionally and often is shown through frustration or anger by the student 

(Morrison, 2001). 

With both of these profiles sharing common traits, there should be little surprise that a 

student can be twice exceptional and be gifted and talented as well as having an emotional or 

behaviour disability.  This was noted by Reid and Mcguire (1995) when they, “further supported 

these traits of the profile when they pointed to ‘striking similarities’ between potentially negative 
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characteristics of giftedness and negative characteristics of creative individuals and criteria 

outlined for the identification of EBD in the federal definition” (as cited in Morrison, 2001, p. 

428). 

Although there is a possibility that a student who is gifted and talented will display 

behaviours that are common with an emotional or behaviour disability, they do not necessarily 

have a double code; this is where the difficulty in identifying students who are twice exceptional 

lies.  Students who are gifted and talented that show negative behaviours do “warrant careful 

consideration in the screening and assessment” (Morrison, 2001, p. 428). 

Initial Findings on Identifying Students who are Gifted and Talented with Emotional / 

Behavioural Disabilities 

Studies on the needs and strategies for identifying and supporting students who are gifted 

and talented with emotional / behavioural disabilities are limited.  The most relevant literature 

comes from Morrison (2000-2001).  In both his journal articles, he writes about a clear need for 

more focus in identifying and planning for success in students who are gifted and talented with 

emotional / behavioural disabilities. 

Morrison  states that “current screening and assessment practices have failed to 

successfully identify this population” (Morrison, 2001, p. 428).  The testing that is used in 

identifying students who have an EBD often focuses on the negative characteristics of a student 

while not identifying the strengths that a student possesses.  This often leads to the students’ high 

academic achievement going unnoticed. 

It is also very important that twice-exceptional students are identified early in their 

educational years, as “[m]any students who are gifted/LD are not identified until high school and 

college when academic work increases in difficulty. In earlier years, these students may appear 

to be functioning normally, but are usually performing well below their potential” (William and 
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Mary School of Education, 2014, p. 2).  This is also true with students who are gifted with an 

EBD.  When identified early, students are given the supports that are needed for success 

academically. 

Recent / Related Research 

Twice Exceptional: Gifted and Talented with Emotional / Behavioural Disabilities 

Morrison is a leading researcher and publisher of research studies on subject of twice 

exceptional students who identify as gifted and talented while also having an EBD.  He has 

pushed research forward in this area in his own studies as well as being cited in many published 

research paper by others.  His research and findings in his publications The Twice- Exceptional 

Student Labeled EBD and G/T: a Qualitative Case Study, Emotional / Behavioural Disabilities 

and Gifted and Talented Behaviours: Paradoxal or Semantic Differences in Characteristics, and 

his work with Mary Rizza on Uncovering Stereotypes and Identifying Characteristics of Gifted 

Students and Students with Emotional/Behavioral Disabilities are a wealth of knowledge in 

understanding, identifying, and program planning for students who are twice exceptional. 

The Twice- Exceptional Student Labeled EBD and G/T: a Qualitative Case Study was 

published in August of 2000.  Morrison states that, “this study investigated the unique needs and 

experiences of a twice-exceptional student identified as EBD and G/T in his school and home 

community” (Morrison, 2000 p. iii).  He also notes that at the time that this paper was published 

that, “research, identification, and programming for the twice-exceptional student identified with 

an emotional/behavioral disability (EBD) and also exhibiting gifted/talented (G/T) behaviors 

have not been found in the professional literature in the fields of special and gifted education” 

(Morrison, 2000 p. iii).  This study is qualitative and utilizes interviews and artifacts to document 

both positive and negative outcomes related to the participants as well as observing the effects of 

professional paradigms and practices throughout.  At the conclusion, Morrison discusses and 
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suggests systematic changes that relate to identification, program planning, and delivery for 

twice exceptional students. 

Emotional / Behavioural Disabilities and Gifted and Talented Behaviours: Paradoxal or 

Semantic Differences in Characteristics was published in 2001. Within this research, Morrison 

again finds it important to identify that, at the time of publication, there was little research on the 

topic: “Absent from the literature has been an examination of the learning and personal 

characteristics of students identified as having an emotional/behavioral disability who 

concurrently exhibit gifted and talented behaviors” (Morrison, 2001 p. 425).  This is due to the 

limited interest shown in the recognition of, and service provisions for, individuals who qualified 

as disabled whom exhibit gifted and talented behaviors beyond LD and AD/HD (Morrison, 

2001).  This research paper was intended to bring forward more information about students who 

are gifted and talented, students who have and emotional behaviour disorder, and students who 

are twice exceptional.  Morrison believes that in order to understand twice exceptional students, 

you need to first understand students who at gifted and talented an student who have an 

emotional behaviour disorder.  Upon the completion of presenting his research, Morrison 

determines that the “delivery of services did not adequately meet specific educational needs” 

(Morrison, 2000 p. 5).  and this is shown by the lack of resources available to teachers.  He 

makes note that “a collaborative effort by professionals in the fields of gifted and special 

education have developed profiles and programming options for twice-exceptional students with 

LD or AD/HD. This research has greatly enhanced the learning opportunities for these 

populations by better meeting their educational and personal needs” (Morrison, 2001 p. 429).  

Uncovering Stereotypes and Identifying Characteristics of Gifted Students and Students 

with Emotional/Behavioral Disabilities is a study that was published collaboratively by Morrison 

and Rizza in 2003.  The study notes that, “a limited body of literature has pointed to students 
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identified with an emotional/behavior disability (EBD) exhibiting gifted and talented behaviors” 

(Rizza, p. 73) but continues on to examine the idea that, “little is known about how the 

aforementioned issues relate to a teacher's ability to understand and identify gifted and talented 

(G/T) behaviors in students identified with EBD” (Rizza, p. 73).  This study was conducted on a 

sample of teachers that were gathered out of convenience rather than selected.  There were “33 

graduate and 59 undergraduate students from teacher preparation programs in Colorado and 

Indiana” (Rizza, p. 74) teachers who were either in pre service or in service.   The study was 

conducted through a questionnaire where the teacher had to identify which category a student fit 

into (G/T, G/T EBD, EBD, neither) by reading each item.  The results were categorized and 

clearly identified through visuals.  Through analyzing the results, it was identified that graduate 

students were better fit to identify characteristics of G/T EBD students, while undergraduate 

students were able to identify needs of G/T students at a high rate.   Rizza and Morrison identify 

three implications as a result of the study (from page 77): 

● the screening of students identified EBD for G/T programming may not be initiated 

because of stereotypical ideas and beliefs related to the characteristics of the two groups. 

● Pre service teacher education programs may not be effectively addressing issues related 

to the needs of the twice-exceptional (EBD/GT) student. 

● Students identified EBD may be viewed through and receive services according to a 

unidimensional set of criteria that potentially ignore talent development. 

Through the reading of these research papers, it is clear that in the early 2000’s there was 

an identified need for more research into twice-exceptional students.  Each of these papers 

contributes to the overall understanding of the topic and are the building blocks of many studies 

that have happened since. 
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Program Planning for Students who are Gifted and Talented with Emotional / Behavioural 

Disabilities 

“The cultures that have defined and developed programming for students labeled EBD or 

G/T are currently incompatible” (Morrison, 2000, p. 3).  Program planning for students who are 

gifted and talented with an EBD is an area of special education that has been under researched, 

thus leaving the classroom teacher in the dark in terms of how to identify and program plan for 

these students.  With this in mind, an inclusive education model may provide effective 

programming for students who are gifted with an emotional behaviour disability. 

Inclusive education takes into account that “Every learner has unique needs. Some 

learners have profound and ongoing needs and others have short-term or situation-based needs. 

This calls for flexible and responsive learning environments that can adapt to the changing needs 

of learners” (Alberta Education, 2016 p. 1).  The inclusive education model that is used in 

Alberta focuses on six principles of inclusive education; anticipate value and support diversity 

and learner differences, high expectations for all learners, understand learners’ strengths and 

needs, reduce barriers within learning environments, capacity building, and shared responsibility. 

“These principles can guide and inform value-based and learner-centered decisions related to 

policies, practices and actions at every level of Alberta’s education system” (Alberta Education, 

2016 p. 1).  The inclusive education framework is designed to put students first and to provide a 

quality education that is differentiated to meet the diverse needs of learners.  This model is 

designed to include all students, both regular and special education students. 

It is within this model that all students can receive a quality education that is 

differentiated to focus on their strengths.  Within inclusion, students who are twice exceptional 

would have the opportunity to focus on their strengths while be provided the supports that they 

need to be successful. 
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Inclusive Education Principle 1: Anticipate Value and Support Diversity and Learner 

Differences 

Alberta Education (2018) defines this principle as “Welcoming, caring, respectful and 

safe learning environments create a sense of belonging for all learners and their families.” It is 

important for educators to create environments for students where they feel that they are safe, 

cared for, and offered respect for who they are as a person and a learner.  Included in this 

statement are the families of students, who are integral in the support system for students to be 

successful in inclusive models.  Teachers are expected to maintain “excellence in teaching and 

learning through the creation of a culture of high expectations, a commitment to help all students 

build on their strength(s)” (Alberta Education, 2018).  It is important for teachers to have 

background knowledge and understanding of students who are gifted and talents with an EBD to 

achieve this expectation. 

Inclusive Education Principle 2: High Expectations for All Learners 

 Creating a culture in schools that fosters high expectations for all learners is an important 

shift in thinking for a learning community to become inclusive.  The concept of changing 

language to people first language which puts the person before the disability is one that is 

important when making the change to creating a learning environment where all learners are held 

to the high expectations.  This leads to the idea that it is “more helpful to describe what the 

student needs (based on their strengths, challenges, interests and experiences) instead of focusing 

on their disability” (Alberta Education, 2018).  The first steps in meeting student needs are to 

understanding what their disability is, in order to focus on their strengths and personal learning 

growth. 
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Inclusive Education Principle 3: Understand Learners’ Strengths and Needs 

“The philosophy of differentiated instruction promotes a learning environment that 

acknowledges and values differences in student learning strengths, needs, interests and abilities” 

(Alberta Education, 2018).  The concept of differentiated instruction allows teachers to focus on 

student strength and needs as opposed to thinking about their disability defining them.  

Differentiation is an integral part of inclusive practices.  Without differentiation of instruction to 

meet student needs, the possibility of an inclusive classroom is eliminated.  When instruction is 

differentiated to meet student strength and needs, behaviour issues are reduced due to student 

frustration being decreased, and student engagement being increased. 

Inclusive Education Principle 4: Reduce Barriers within Learning Environments 

Reducing the barriers in a learning environment is an important step towards an inclusive 

classroom.  Increasing teacher knowledge and understanding of students who they teach is 

important in their overall success.  For students who are gifted and talented with an EBD, often 

times they are misunderstood by their educators and this leads to miscommunication and friction 

between the two groups.  When aligning with the ideals of inclusive education, educators who 

understand this group of students, will better be able to support them as learners. 

Inclusive Education Principle 5: Capacity Building 

“School leaders, teachers, education professionals, families and community partners have 

ongoing opportunities, relationships and resources that develop, strengthen and renew their 

understanding, skills and abilities to create flexible and responsive learning environments.  

Capacity building takes place at the personal, school, and system levels” (Alberta Education, 

2018).  Building capacity of teachers leads to them being better equipped to plan and support all 

students.  It is important for teachers to participate in professional development to continue to 

grow and adapt to the ever-changing landscape that is education. 
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Inclusive Education Principle 6: Shared Responsibility 

Education is a shared responsibility from all of the stakeholders in a student’s education; 

the student, teacher, administration, parents, and community.  The work is too large and 

important for one person to shoulder the entire responsibility.  In order for inclusive education to 

function, each stakeholder must be armed with the same knowledge and understanding of what 

students need to be successful. 

Conclusion 

Due to the gaps in research, it is important to continue to increase understanding of how 

to identifying and program planning for students who are gifted and talented with emotional / 

behavioural disabilities.  The “delivery of services did not adequately meet his specific 

educational needs” (Morrison, 2000 p. 5) and this is shown by the lack of resources available to 

teachers. When looking through resources on both the British Columbia Ministry of Education 

(British Columbia Ministry of Education, 2011) and Alberta Education (Alberta Education, 

2018) websites, there are specific handbooks for implementation for students who are gifted and 

talented with learning disabilities, but neither handbook mentions students who are gifted and 

talented with EBD (British Columbia Ministry of Education, 2016. and Alberta Education, 

2005.)    

Alberta Education (2016) identifies that ideal of having each student be offered:  

• Universal supports - incorporated into the environment for all learners, such as 

flexible learning resources and technologies, differentiated instruction and 

positive behaviour support, 

• Targeted strategies or interventions - for learners who need more specialized 

learning opportunities or access to more specialized expertise 
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• Specialized/Individualized supports - that directly relate to individual learning 

needs such as the use of sign language interpreters, alternate and augmentative 

communication systems (ACC), or mental health support. 

The above identifies a need for teachers to be prepared to offer various inclusive education 

supports to their students and there is an identified need for a resource to support teacher 

understanding, growth, and ability to do so. 
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Chapter 3 

 Overview of product 

By delivering this professional development presentation, it is intended that teachers will 

gain background knowledge in order to understand and better implement an inclusive education 

model to support student needs and success.    

The presentation is focused around Alberta Educations Inclusive Education principles 

that have been previously discussed.  The overall intention of the presentation is to help 

educators better understand an under researched population of students who are often seen as the 

difficult students in a learning environment. 

 The handouts for this work, many of which are cited during the presentation, are 

included in the appendices.  The intention is that every teacher receives these at the start of the 

day, uses them as working documents through the day, and takes them away for continued 

support when the professional development day is over. 

Slides 1-15: Introduction and Research 

Slides 1-2: Introduction 

The introduction slides provide a video to hook the interest of the participants.  The video 

from the educational website “youcubed” shows many students who were labeled as gifted 

discuss their experiences with the label.  It goes on to have students from a school who does not 

label children talk about their experiences with giftedness.  

Slide 3: Context 

It is important to set targets for learning in any context.  The Learning Intentions allow 

for the teachers to understand the direction we are taking, and the expected outcome of the work. 

Slides 4-15: Research 

Although information heavy, it is important to ground the work in past research.  The 
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research slides are intended to allow for teachers to put context to the professional conversations 

that we will be having during the professional development day. 

These slides identify many different students with special needs and then discuss twice 

exceptional students, mainly gifted and talented with learning disabilities / ADHD and gifted and 

talented with emotional / behaviour disabilities.  

 While presenting these slides, it is intended that the presenter will connect the research 

back to the work of Morrison, as much of the research can be traced back to his original work.  It 

is also important to start to add the lens that Alberta Education brings, as the work in the next 

section is aligned with their beliefs and supports. 

Slides 16-44: Planning for Support 

 Slides 16-18: In Our Context 

 This is a Think-Pair-Share.  At their table groups, teachers will be given 1 minute to 

think, 2 minutes to share with a partner, and 5 minutes to share anything they have gleaned from 

the conversations with their table groups.  During this time, the presenter will be moving around 

the room, listening for understanding and redirecting when needed. 

The prompt that will be discussed is: “In our current setting, what do these students look 

like? In our system? In our school?”  It is designed to begin to create context for teachers.  By 

grounding our work in their personal experiences the impact and willingness to change will 

increase. 

Slides 19-21 – Inclusive Education 

“Within inclusion, students who are twice exceptional would have the opportunity to 

focus on their strengths while be provided the supports that they need to be successful.” (William 

and Mary School of Education).  This quote is found on slide 19 and is an important idea for 

teachers to understand when looking at a shift in pedagogy, teacher practices, and task design.  



 
 
SUPPORTING GIFTED/TALENTED STUDENTS WITH EBD 
 
 

 
 

20 

Teachers will be asked to read this quote and offer any thought, wonders, or questions. 

Slides 20 and 21 ground our work in the ideals and beliefs of Alberta Education.  They 

provide the frame for the rest of our professional development by introducing the 6 principles of 

inclusive education.  The framework we will follow for the rest of the morning is a resource that 

was gathered from Alberta Education. 

Slide 22: Principle 1: Anticipate Value and Support Diversity and Learner 

Differences 

Principle 1 states that, “welcoming, caring, respectful and safe learning environments 

create a sense of belonging for all learners and their families.” (Alberta Education)  It is within 

this principle where we will examine the concept of “Valuing all Students.” 

Slide 23-25: Valuing all Students 

The video on slide 23 is part of an Alberta Education series on inclusive education.  Due 

to the relevance of these videos, much of the series is utilized for these professional 

conversations.  Slide 24 is important information that was taken from the working document 

titled, “Valuing all Students.”  The questions on slide 25 will be put up around the space on chart 

paper on 4 separate walls.  Teacher will be able to wander for 10-15 minutes.  Adding their 

responses, or responding to other teachers’ responses.  At the end of the allotted time, 5 minutes 

will be spent looking at some of the understandings provided by the teachers. 

Slide 26: Principle 2: High Expectations for All Learners 

“Creating a culture of high expectations begins with an accessible curriculum and 

meaningful and relevant learning experiences.  Educators and families act on the idea that, with 

the right instructional supports, every learner can be successful.” (Alberta Education) Principle 2 

guides our discussion, “Changing How We Talk about Disabilities.” 
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Slides 27-29: Changing How We Talk about Disabilities 

The video on slide 27 is included in the Alberta Education series on inclusive education.  

After watching the video, there are some notes from the working document titled, “Changing 

How We Talk about Disabilities” The table group discussion question, “Do programming and 

services for students with disabilities in your school model respectful and positive language?” is 

intended to shine a light on the current practices within the school that the professional 

development is taking place at.  It is important that teachers understand that positive language is 

important within an inclusive education model. 

Slide 30: Principle 3: Understand Learners’ Strengths and Needs 

“Meaningful data is gathered and shared at all levels of the system – by teachers, 

families, schools, school authorities and the Ministry – to understand the strengths and needs of 

individual learners.” (Alberta Education) Principle 3 guides our discussion, “Using 

Differentiated Instruction to Support Learners” 

Slides 31-32: Using Differentiated Instruction to Support Learners 

 Teachers will be working at their tables to complete the following: 

“In your table groups, on the chart paper provided, create a visual that represents your experience 

with finding and focusing on the strengths of students instead of weaknesses.” 

Each table group will use the video that was shown on slide 31 and the working document, 

“Using differentiated Instruction to Support Learners” when creating their visual representation.  

They will be given 25 minutes to do so.  At the end of the 25 minutes, each table group will to a 

gallery walk around the room to see how other groups represented their ideas. 

 Slide 33-34: Principle 4: Reduce Barriers within Learning Environments and 

Principle 5: Capacity Building 

Principle 4 states that, “All education partners work together to identify and reduce 
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barriers within the curriculum, the learning environment and/or instruction that are interfering 

with students’ ability to be successful learners and to participate in the school community.” 

(Alberta Education)  Principle 5 states that, “School leaders, teachers, education professionals, 

families and community partners have ongoing opportunities, relationships and resources that 

develop, strengthen and renew their understanding, skills and abilities to create flexible and 

responsive learning environments.  Capacity building takes place at the personal, school, and 

system levels.” (Alberta Education)   

These principles will be used to guide our work within: 

• Making Sense of Universal Design for Learning 

• Using Assistive Technology to Support Learning 

• Scaffolding for Student Success 

Slide 35: Making Sense of Universal Design for Learning 

 The information and video allow for teachers to learn about UDL or to increase their 

understanding of UDL and the 3 main principles. 

 Slide 36: Using Assistive Technology to Support Learning 

 Teachers will be required to reflect on the current practices of their school around 

assistive technology.  As part of a whole group discussion, they will respond to the following 

prompt, “Unpacking our current assistive technology: What barriers are there to student access?” 

 Slides 37-38: Scaffolding for Student Success 

Prior to viewing the video, teachers will be asked to write a quick reflection about what 

the following quote means to them in their context, ““Fair isn’t everybody getting the same 

thing… Fair is everybody getting what they need to be successful.”  They will be given 5 

minutes to write this reflection down. 

After watching the videos, the teachers will reflect on the questions provided as well as 
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their original response.  They will be given 5 minutes to write, and then 5 minutes if they would 

like to share with their table groups. 

Slide 39: Principle 6: Shared Responsibility 

Principle 6 states that, “All education partners, including school and jurisdictional staff, 

families, community service providers, post-secondary institutions, teacher preparation programs 

and government are committed to collaboration and are committed to the success of all learners.” 

(Alberta Education)  This principle guides our work on “Using a Positive Behaviour Approach to 

Support Learning” and “Making Sense of RTI in the Alberta Context.” 

Slides 40-44: “Using a Positive Behaviour Approach to Support Learning” and 

“Making Sense of RTI in the Alberta Context.” 

Slides 40-44 will be guided by Learning Leaders with their learning teams.  It is designed 

this way to ensure that prompt “What can we do through professional development learning 

initiatives and resources to build staff capacity in the RTI approach? What will be our indicators 

of success?” is answered based on the needs of the team that is planning it.  The goal for this 

reorganization of teachers is to create a plan for further professional development that is needed, 

and create some goals and indicators for success to be tracked.  From these groups, the 

administrators at the school will be able to understand what teachers need for future growth and 

be able to organize and plan for them. 

Slides 45-53: References 

All of the references for this professional development, as well as the background 

research that may not be directly referenced is located in these slides. 
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Chapter 4 

Conclusions and Reflection 

Conclusions  

Throughout the research process of this work, it was apparent that gifted and talented 

students with EBD were an under researched population and a result of this is a lack of support 

for teachers who have these students in their classrooms.  After research gathering, inclusive 

education became a clear support system that also aligned with vision and policy of Alberta 

Education and the Calgary Board of Education, where student success through an inclusive 

education model is what our work with students is grounded in. 

Morrison is a leading researcher in this area of educational study.  His early work 

supporting identification of students who are gifted and talented with an EBD brought new light 

to an under researched area in special education.  Much of the other research that was used in 

this project expanded on Morrison’s early work and it often was grounded in his work, just as 

this project is.  A common theme throughout all of the research was the struggle in identifying 

these students and the lack of support that these students receive in the educational world.  Many 

of the researchers call for further support in both of these areas.  

The lack of support students who are gifted and talented with an EBD receive appears to 

come from a place of not knowing, not from a place of not caring.  These students are often 

difficult to deal with and without proper pedagogical understandings as well as the willingness to 

adapt; teachers often reach frustration and have difficulty making adaptations to help these 

students fit in their regular classrooms.  It is important for teachers to have support in how to best 

support the needs of these students.  The use of professional development to support teachers in 

the quest to create an inclusive environment for all students is an important step. 

Inclusive education gives educators a framework to teach within if they lack the 
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pedagogical skill to access supports for students who are gifted with an EBD 

Reflection 

 I became interested in twice exceptional students while at a previous school.  When 

working with students in our behaviour class, I encountered students who I originally thought 

were behavioural students due to their lack of understanding of the expected learning.  As I 

worked with these students, I found that they were of very high intellect, and that much of the 

behavioural issues I was seeing was related to frustrations from being twice exceptional. As Bees 

stated in his research, “The giftedness may mask the learning disability. And the learning 

disability may mask the giftedness ”(Bees, 2009 p#?)  I find this statement to be equally true 

when looking at the relationship between giftedness and emotional / behaviour disabilities.  

While working with these students, differentiated instruction, although not in an inclusive 

education model, allowed for these students to show their high level of intellect while managing 

their behaviours. 

 From those successes, I wondered if there was support within my school board to prevent 

these students from being placed in behavioural classes.  When looking through resources, I 

found that there was support for inclusive education and differentiated instruction, but it was not 

part of any professional development that was offered at the school level during system 

professional development days.  By developing a professional development PowerPoint utilizing 

already created resources, I feel that the ability for teachers to understand and program plan for 

these students will increase and that the hope is the inclusive education model will allow for 

gifted and talented students with emotional / behaviour disabilities to be successful in regular 

classroom settings. 

 In my current role at a middle / junior high school with 650 students, I have encountered 

a student who have been diagnosed later in their learning career as being gifted with an 
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emotional / behaviour disability.  The diagnosis was found after a psychological-educational 

assessment was done due to her teachers worrying about a learning disability due to poor 

performance in class, not because it was thought that she might be twice exceptional.  After the 

diagnosis, I was able to use my research in an actionable way with all of the stakeholders 

involved having a meeting to discuss past research and then to make a learning plan for this 

student.  The process of support this student has made me feel as though my research was a 

worthwhile endeavor that can be used to support students in being understood and in being 

successful. 
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Appendix A 
 PowerPoint Presentation - Supporting Students Who Are Gifted and Talented with Emotional / 

Behaviour Disabilities 
 
 
 
 
 
 
 
 
 

Supporting Students 
Who are  
Gifted and 
Talented with 
Emotional / 
Behaviour 
Disabilities  
School Based Professional Development  
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Learning Intentions 

• To provide teachers with research and information on 
students who are Gifted and Talented with 
Emotional/Behaviour Disabilities. 

• To encourage professional dialogue around areas for growth 
and improvement for teachers. 

• To provide suggestions for support to teachers in classrooms 
through inclusive education practices. 
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RESEARCH 
 
 

Students who are Gifted and 
Talented 
• “Children who are classified as gifted are, by 

definition, highly intelligent individuals who fall 
at the upper end of the distribution of mental 
ability” (Zecker, 2000). 

• In the past, identification of students who are 
gifted and talented relied solely on student IQ. 
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• Currently there is a new way of identifying that 
focuses on the whole student, not just IQ 



 
 
SUPPORTING GIFTED/TALENTED STUDENTS WITH EBD 
 
 

 
 

38 

Students who are      
Gifted and 
Talented 
• When identifying students who are gifted, students must meet the 

following criteria; have an exceptionally high capability 
intellectually, creatively, or within skills associated with a specific 
discipline; have documentation that supports the student being 
recognized as gifted and talented (teacher observations including 
anecdotal records, checklists and inventories), records of student 
achievement (assignments, portfolios, grades and outstanding 
talents, interests and accomplishments), nominations (by 
educators, parents, peers and/or self), interview of parents and 
students, and formal assessments to Level C of cognitive ability, 
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achievement, aptitude and creativity (McKerracher, 2016) 
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Students with Learning 

Disabilities 
• “Learning Disabilities refer to a number of conditions that might 

affect the acquisition, organization, retention, understanding or 
use of verbal or nonverbal information” (British Columbia 
Ministry of Education, 2011). 

• Learning disabilities are a result of an impairment in the processes 
of perceiving, thinking, remembering, or learning and include, 
“language processing, phonological processing, visual spatial 
processing, processing speed, memory, attention and executive 
functions” (British Columbia Ministry of Education, 2011). 

• Can limit a student from reaching their full potential and often are 
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seen in underperformance in academics. 
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Students with ADHD 

• In 1998 the National Institute of Health “declared ADHD a 
"severe public health problem" in its consensus conference” 
(Neihart, 2003). 

• The three types of ADHD are inattentive, hyperactive/impulse, or 
combined. 

• “The DSM-IV states that to meet criteria for a diagnosis of 
Combined Type ADHD, a child must meet at least six of the nine 
criteria from both lists and exhibit significant impairment in 
functioning” (Neihart, 2003). 

• In order for a diagnosis to be given, “Symptoms must occur in more 
than one setting, have been present for at least six months, and 
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have been present before the age of seven” (Neihart, 2003). 
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Students with Emotional/ 

Behaviour Disabilities 
• The destructive D’s; “dysfunctional, difficult, deviant, 

disordered, disturbed, disappointing, delinquent, dropout, 
disruptive, and disorganized” (as cited in Morrison, 2001). 

• Due to these negative descriptors, students, “rarely are 
afforded the opportunity to view themselves as valuable and 
worthy” (as cited in Morrison, 2001). 

• These students are not looked at in a positive manner and are 
often seen as being detrimental to their learning environment. 

• Their academic ability is often overshadowed by their 
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classroom behaviour. 
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Twice Exceptional Students 

• Those who are identified as gifted and talented 
as well as having a disability (learning, 
emotional, or behavioural). 

• First identified in the early 1980’s. 
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Students who are G/T with Learning 
Disabilities or ADHD 
• Much of the literature and research on students who are gifted 

and talented focuses on students who are gifted or students who 
are gifted with a learning disability / ADHD. 

• Often overlooked due to their high level of intelligence but are often 
at a higher risk than students who are diagnosed as having ADHD 
alone (Kaufmann, Kalbfleisch, & Castellanos, 2000). 

• “The giftedness may mask the learning disability. And the 
learning disability may mask the giftedness” (Bees 2009) 

• Students who are gifted with a learning disability are "simply one 
who exhibits great talent or strength in certain areas and disabling 
weaknesses in others” (Bees, 2009). 
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Students who are G/T with Emotional/ 
Behaviour Disabilities 
• “Absent from the literature has been an examination of the learning 

and personal characteristics of students identified as having an 
emotional / behavioral disability who concurrently exhibit gifted and 
talented behaviors” (Morrison, 2001). 

• Three common traits that are shared by students who are gifted and 
talented and students who have an emotional or behavioural 
disability; academic ability, creative thought, and negative / 
challenging behaviours (Morrison, 2001). 

• The first two are surprising to many educators as students who 
have emotional of behaviour disabilities are not commonly seen as 
being capable academic students 

• The third trait that is shared is the display of negative or challenging 
behaviours by both students who are gifted and students with 
emotional or behaviour disabilities. 
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Identifying Students who are G/T with 

Emotional / Behaviour Disabilities 
• Students who are gifted and talented that show negative 

behaviours do “warrant careful consideration in the screening 
and assessment” (Morrison, 2001) 

• Morrison states that “current screening and assessment 
practices have failed to successfully identify this population” 

• The testing that is used in identifying students who have an 
emotional / behavioural disability often focuses on the 
negative characteristics of a student while not identifying the 
strengths that a student possesses. 

• Often leads to the students’ high academic achievement 
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going unnoticed. 
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Identifying Students who are G/T with 

Emotional / Behaviour Disabilities 
• Important that twice-exceptional students are identified early 

in their educational years, as “Many students who are 
gifted/LD (or EBD) are not identified until high school and 
college when academic work increases in difficulty. In earlier 
years, these students may appear to be functioning normally, 
but are usually performing well below their potential” 
(William and Mary School of Education, 2014). 

• When identified early, students are given the supports that 
are needed for success academically. 
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Importance of Program 

Planning 
• “The cultures that have defined and developed programming 

for students labeled EBD or G/T are currently incompatible” 
(Morrison, 2000). 

• Under researched, thus leaving the classroom teacher in the 
dark in terms of how to identify and program plan for these 
students. 

• Inclusive education that utilizes an RTI (Response to 
Intervention) model may provide effective programming for 
students who are gifted with an emotional behaviour 
disability. 
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PLANNING FOR SUPPORT 
 
 
 
 

In our Context 
• In our current setting, what do these students look like? 

 
 

In our system? 

In our school? 
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THINK – PAIR - SHARE 
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In Our Context 

• Many of these students exist in behaviour classes within our 
system. 

• Identification of these students often happens while in these 
exclusive classroom settings 

• Many students are found to be gifted and talented with 
emotional / behavioural disabilities during assessment process 
when the main concern brought forward by teachers is 
deficiencies in learning. 
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“Within inclusion, students who 
are twice exceptional would 

have the opportunity to focus 
on their strengths while 

provided the supports that they 
need to be successful.” 
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(William and Mary School of Education, 2014) 



 
 
SUPPORTING GIFTED/TALENTED STUDENTS WITH EBD 
 
 

 
 

59 

 

Inclusive Education 
• “Every learner has unique needs. Some learners have 

profound and ongoing needs and others have short-term or 
situation-based needs. This calls for flexible and responsive 
learning environments that can adapt to the changing needs 
of learners.” (Alberta Education, 2016). 

• Alberta Education focuses on six principles of inclusive 
education; anticipate value and support diversity and learner 
differences, high expectations for all learners, understand 
learners’ strengths and needs, reduce barriers within learning 
environments, capacity building, and shared responsibility. 
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Inclusive Education 

• “These principles can guide and inform value-based and 
learner-centered decisions related to policies, practices and 
actions at every level of Alberta’s education system.” (Alberta 
Education, 2016). 
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Principle 1: Anticipate Value and Support Diversity and Learner Differences 

 
 

“Welcoming, caring, respectful and 
safe learning environments create a 

sense of belonging for all learners and 
their families.” (Alberta Education) 
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Valuing all Students 
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https://education.alberta.ca/inclusive-education/inclusive-  
education/everyone/video-series / 
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Valuing all Students 

• The new Education Act sets out a vision for an inclusive education system rooted 
in the six core values 

• All students can learn and achieve, given the opportunity, time and support for 
rich learning experiences and the investment of all partners in education. 

• Every learner should experience fairness and reasonable access to educational 
opportunities, regardless of their situation. Some will need additional specialized 
supports, as found in evidence-based special education research and practice. 

• Inclusion is not just about students with exceptionalities. It is part of a global 
movement in how we view citizenship, belonging and learning for all students. 

• Inclusive education is an approach, not a place, which values choice in 
programming and placement that best meet students' learning needs. It focuses 
on student strengths. 

• Inclusion affirms that diversity is an essential part of the human condition and 
needs to be respected and valued. 

• Inclusive education is about excellence in teaching and learning through the 
creation of a culture of high expectations, a commitment to help all students 
build on their strength and a focus on literacy, numeracy and competency 
development. 

Valuing    All    Students    (https://education.alberta.ca/media/464639/video-discussion-guide-1-valuing-all-students.pdf) 
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Discussion Questions – Vertical Spaces 

 
• What did you hear or observe in the video that reflects your 

school’s practices? 
• How has your understanding of "an inclusive education 

system" changed (or stretched) as a result of watching this 
video? 

• Which ideas in the video illustrate "working differently to 
meet the learning needs of all students”? 

• What are some ways that parents, as partners in education, 
can invest in the success of their children? 
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Valuing  All  Students  (https://education.alberta.ca/media/464639/video-discussion-guide-1-valuing-all-students.pdf) 

 
 

Principle 2: High Expectations for All 
Learners 

“Creating a culture of high 
expectations begins with an accessible 

curriculum and meaningful and 
relevant learning experiences. 

Educators and families act on the idea 
that, with the right instructional 
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supports, every learner can be 
successful.” (Alberta Education) 
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Changing How We Talk about Disabilities 
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https://education.alberta.ca/inclusive-education/inclusive-  
education/everyone/video-series/ 
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Changing How We Talk about Disabilities 

 
• Words can shape our ideas, perceptions and attitudes about 

ourselves and others. 
• When we see a diagnosis or disability as the defining characteristic 

of an individual student, we devalue that person as an individual. 
• Using language that puts people first (such as ‘a student with a 

disability’ rather than ‘a disabled student’) acknowledges that 
individuals with disabilities are first and foremost people. 

• When discussing specialized supports and services, it may be more 
helpful to describe what the student needs (based on their 
strengths, challenges, interests and experiences) instead of focusing 
on their disability. 
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Changing How we Talk About Disability (https://education.alberta.ca/media/464636/video-discussion-guide-2-talk-about-
disabilities.pdf) 
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Changing How We Talk about Disabilities 
 
 
 

Do programming and services for students with disabilities in 
your school authority model respectful and positive language? 
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Changing How we Talk About Disability (https://education.alberta.ca/media/464636/video-discussion-guide-2-talk-about-
disabilities.pdf) 

 

 

Principle 3: Understand Learners’ Strengths 
and Needs 

“Meaningful data is gathered and shared at all levels of 
the system – by teachers, families, schools, school 

authorities and the Ministry – to understand the 
strengths and needs of individual learners.” (Alberta 

Education) 
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Using Differentiated Instruction to Support Learners 
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https://education.alberta.ca/inclusive-education/inclusive-  
education/everyone/video-series/ 

 
 
 

Using Differentiated Instruction to Support Learners 

• “Differentiated instruction has the potential to create learning 
environments that maximize learning and potential for success 
for ALL students—regardless of skill level or background.” ( 
McQuarrie, McRae and Stack-Cutler) 

• The philosophy of differentiated instruction promotes a 
learning environment that acknowledges and values 
differences in student learning strengths, needs, interests and 
abilities. (Alberta Education) 

 
In your table groups, on the chart paper provided, create a visual 
that represents your experience with finding and focusing on the 

strengths of students instead of weaknesses. 
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Using Differentiated Instruction to Support all Learners (https://education.alberta.ca/media/464640/video-

discussion-guide-3-differentiated-instruction.pdf) 
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Principle 4: Reduce Barriers within Learning Environments 

“All education partners work together 
to identify and reduce barriers within 

the curriculum, the learning 
environment and/or instruction that 

are interfering with students’ ability to 
be successful learners and to 

participate in the school community” 
(Alberta Education) 
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Principle 5: Capacity Building 
 

“School leaders, teachers, education professionals, families 
and community partners have ongoing opportunities, 
relationships and resources that develop, strengthen and 
renew their understanding, skills and abilities to create flexible 
and responsive learning environments. Capacity building 
takes place at the personal, school, and system levels.” (Alberta 
Education) 
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Making Sense of Universal Design for 
Learning 
• UDL is based on three main principles – give learners different 

ways to acquire information through multiple means of 
representation; give learners different ways to demonstrate 
learning through multiple means of expression; and tap into 
learners' motivation and interests through multiple means of 
engagement. 
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Using Assistive Technology to Support Learning 

• The long-term success of the chosen assistive technology will 
depend on sufficient training and support, meaningful 
integration into learning activities, student willingness and 
motivation to use the technology and a commitment by the 

https://education.alberta.ca/i
nclusive-
education/inclusive-
education/everyone/video-
series/ 
 
 
Making Sense of Universal 
Design for Learning 
(https://education.alberta.ca/
media/464638/video-
discussion-guide-4-making-
sense-of-universal-
design.pdf) 
 



 
 
SUPPORTING GIFTED/TALENTED STUDENTS WITH EBD 
 
 

 
 

81 

school team to support the use of technology for a sustained 
period of time. 

 
 

Unpacking our current assistive technology: What 
barriers are there to student access? 

 
 

Using  Assistive  Technology  to Support Learning  (https://education.alberta.ca/media/464637/video-discussion-
guide-5-assistive-technology.pdf) 
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Scaffolding for Student Success 

 
• “Fair isn’t everybody getting the same thing… Fair is 

everybody getting what they need to be successful.” 
Rick Wormeli  

 
 
 
 
 
 
 
 
 
 
 
 
 

https://education.alberta.ca/inclusive-education/inclusive-education/everyone/video-series/ 

https://education.alberta.ca/inclusive-education/inclusive-education/everyone/video-series/
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Scaffolding  for  Student  Success  (https://education.alberta.ca/media/464635/video-discussion-guide-6-scaffolding-for-
student-success.pdf) 
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Scaffolding for Student Success 

  
• Effective scaffolding provides tailored assistance adjusted on an 

as-needed basis, controls for frustration, builds learner 
confidence and uses descriptive feedback so students can 
understand what they are doing right and how they can do better. 

 

For Self Reflection: 
• How does this video affirm or challenge what you know about 

supporting every student? 
• How would you respond to an educator, parent or student who 

objects to the use of scaffolding because it is cheating or makes 
things “too easy” for a student? 
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Scaffolding  for  Student  Success  (https://education.alberta.ca/media/464635/video-discussion-guide-6-scaffolding-for-
student-success.pdf) 
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Principle 6: Shared Responsibility 
 

“All education partners, including school and jurisdictional staff, families, community 
service providers, post- secondary institutions, teacher preparation programs and 
government are committed to collaboration and are committed to the success of 

all learners.” (Alberta Education) 
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Using a Positive Behaviour Approach to Support Learning 

 
 
 
 
 
 
 
 

https://education.alberta.ca/inclusive-education/inclusive-  education/everyone/video-series/ 
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Using a Positive Behaviour Approach to Support Learning 

• A positive behaviour support approach supports inclusion by 
creating environments where all students have the skills and 
attitudes they need to be engaged and successful learners. 

Creating Supportive Classroom Environments, Alberta Education 
 

• Most students (80–85%) demonstrate positive behaviour when they 
have universal supports such as positive relationships, clear 
expectations and differentiated instruction. 

 
Discuss the statement “a positive behaviour approach supports 

inclusion by creating environments where all students have the skills 
and attitudes they need to be engaged and successful learners.” 
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Using a Positive Behaviour Approach to Support Learning(https://education.alberta.ca/media/464643/video-discussion-guide-7-

positive-behaviour.pdf) 
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Making Sense of RTI in the Alberta Context 

 
 
 
 
 
 
 
 

https://education.alberta.ca/inclusive-education/inclusive-  education/everyone/video-series/ 
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Making Sense of RTI in the Alberta Context 

 
• RTI is a problem-solving approach based on the Pyramid Model of 

Interventions. It offers schools a structure for thinking about what 
evidence-based strategies and supports will make the most 
difference for students. 

• RTI's basic premise is that more students will be successful learners 
when schools create positive learning environments, provide high- 
quality instruction, hold high expectations for all and gather 
meaningful data about student progress. 

• Alberta schools are using RTI in flexible ways. For example, RTI 
pyramids may show how many students might require interventions 
at each level of intensity, how intense the support is at each level or 
where the supports at each level might originate. 

• In a RTI approach, differentiated instruction and access to flexible 
learning resources and technologies are available for all students at 
any grade level and in all subject areas and learning environments. 
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Making Sense of RTI in the Alberta Context (https://education.alberta.ca/media/464641/video-discussion-
guide-9-rti.pdf) 
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Making Sense of RTI in the Alberta Context 

 
• Data is continuously gathered about all students, both school- 

wide and for individual students working below expectations. 
This informs progress monitoring, identification of students 
who need more intensive interventions and areas in which 
professional development can enhance staff capacity. 

• Students identified as requiring more intensive interventions 
might benefit from changes in the size of instructional 
groupings, amount of scaffolding provided and/or how long or 
how often direct instruction and guided practice occurs. 
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What can we do through professional development learning initiatives and 
resources to build staff capacity in the RTI approach? What will be our indicators of 

success? 

Making Sense of RTI in the Alberta Context (https://education.alberta.ca/media/464641/video-discussion-guide-9-rti.pdf) 
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Summary 

• Characteristics of twice exceptional students 
• Gifted/talented students with emotional / behavioural disabilities 
• Frequently undiagnosed 

• Lack of professional development / support for teachers 
• Principles of inclusive education 
• Programming for twice exceptional students 

• Reduce barriers for learners 
• Differentiated  Instruction 
• Universal Design for Learning 
• RTI Model 
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Bryan Allen 
brallen@cbe.ab.ca 
QUESTIONS / COMMENTS 

mailto:brallen@cbe.ab.ca
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Appendix B  
PowerPoint Presentation Notes 

 
Slide Two 

• Watch the video 
• Elbow conversation: How many of these describe you or someone you may know? 
• Group share: What are your initial feelings? 

 
Slide Three 

• Review Learning Intentions for the day 
 
Slide Five 

• Focus on changes that have happened in the identification – no longer just relies on IQ 
but examines a more complex profile of the student.  

• Ask: “Why is it important to know about the changes in identifying these students?” 
 
Slide Six 

• Focus on the criteria for identification 
 
Slide Seven 

• Focus on the criteria for identification 
 
Slide Eight 

• Discussing students who have ADHD is an important part of the process as much of the 
research on gifted and talented students includes ADHD. 

 
Slide Nine 

• Give examples of what this looks like in personal context 
• Ask: “Has anyone seen these students? What is your experience?” 

 
Slide Ten 

• Give examples of what this looks like in personal context 
• Ask: “Has anyone seen these students? What is your experience?” 

 
Slide Eleven 

• A diagnosis of G/T can be missed in many cases as these students have such a complex 
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learner profile, for example their high intelligence can be combined with a learning 
disability or ADHD which essentially masks their high intelligence. Often G/T students 
are underachievers in a traditional classroom setting for these reasons.  

• Discuss behaviour classes. Behaviour classes in the CBE (such as Bridges) are not an 
ideal learning environment for these students as the profile of learners is diverse, 
including severe behaviours and a variety of cognitive levels, meaning these classes are 
not structured to support the complexity of G/T learners with emotional/behavioural 
disabilities.  

• Ask: “What can be done to support these students prior to being moved to a behaviour 
class?” 

• Early intervention / in-class supports and services  
 
Slide Twelve 

• “Absent from the literature has been an examination of the learning and personal 
characteristics of students identified as having an emotional / behavioral disability who 
concurrently exhibit gifted and talented behaviors” (Morrison, 2001).  Using this bullet, 
have group create a list of what they believe the characteristics are and why? 

• Discussion: Share characteristics that were brainstormed.  
 
Slide Thirteen 

• “Students who are gifted and talented that show negative behaviours do “warrant careful 
consideration in the screening and assessment” (Morrison, 2001) 

• Review how these students are identified and the complexity of identifying twice 
exceptional students.  

• Ask: “How has your opinion changed on these students over your career?” 
 
Slide Fourteen 

• “Important that twice-exceptional students are identified early in their educational years, 
as “Many students who are gifted/LD (or EBD) are not identified until high school and 
college when academic work increases in difficulty. In earlier years, these students may 
appear to be functioning normally, but are usually performing well below their potential” 
(William and Mary School of Education, 2014). “ 

• What does this mean for these students?  
 
Slide Fifteen 

• Programming for G/T students often relies on separate programs (i.e. GATE) which 
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service a very select few students, often choosing to accept those without EBD.  
• There is very little support or professional development for classroom teachers that 

supports programming for G/T students.  
• Discuss the experience everyone has with RTI models of inclusion 

 
Slide Seventeen 

• THINK – PAIR – SHARE:  In our current setting, what do these students look like? In 
our system? In our school? 

• Expand on these ideas in next slide.  
• In this section, we will be considering possible strategies to support G/T or EBD students 

in our classrooms. 
 
Slide Eighteen 

• Set this work in the context of the school. Often the behaviour is identified, but not the 
G/T diagnosis. How many teachers have put forward a student for assessment thinking a 
learning disability would be the main diagnosis and instead the student is found to be 
G/T? 

• What does this look like? 
 
Slide Nineteen 

• I feel this quote really identifies the heart of the matter. With inclusion, these students 
would be able to explore themselves as learners while structures are in place to support 
the emotional / behavioural elements of their learning.  

o The question is, how can we do this successfully? 
 
Slide Twenty 

• “Alberta Education focuses on six principles of inclusive education; anticipate value and 
support diversity and learner differences, high expectations for all learners, understand 
learners’ strengths and needs, reduce barriers within learning environments, capacity 
building, and shared responsibility. “ 

• The above sets the work for the remainder of the presentation. 
 
Slide Twenty-One 

• Set the work within Alberta Education. 
• Putting the learner at the center of all decisions is essential to create a strong, inclusive 

practice. As we look through the principles of inclusive education, we will further unpack 
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how to manage the needs of specific students through targeted and universal strategies.  
Slide Twenty-Two 

• Read the slide and analyze prior to watching the video.  
• Question: How does developing a safe and caring learning environment support all 

learners? How have you seen this in your experience? 
 
Slide Twenty- Three 

• Watch video and share. 
• Ask: “What takeaways did you have?” 

 
Slide Twenty-Four 

• Summarize the video using the bullets 
 
Slide Twenty-Five 

• Using non permanent vertical spaces 
• Respond to the questions on the wall where they are written 
• Gallery walk through all questions 

 
Slide Twenty-Six 

• Read quote. 
 
Slide Twenty-Seven 

• Watch video 
• Discuss the changes in language over each person’s teaching career. How have we shifted 

to a more inclusive dialogue in schools?  
 
Slide Twenty-Eight 

• Summarize video using the bullets 
• How do you think that students with G/T or EBD diagnoses self-talk? How do colleagues 

discuss these students? 
 
Slide Twenty-Nine 

• Clarify as required – this is a step towards inclusion. The ways in which we refer to 
programs, rooms in our building, groups of students etc., can impact the learners in our 
building.  

• Table group discussions of question 
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• Sharing with whole group, something that resonates with each person 
 
Slide Thirty 

• Read quote and discuss how data is collected. How is data collected for each student in 
your building?  

• How does the data collected truly give you an understanding of the learners you deal 
with?  

 
Slide Thirty-One 

• Watch video 
 
Slide Thirty-Two 

• In table groups, on the chart paper provided, create a visual that represents your 
experience with finding and focusing on the strengths of students instead of weaknesses. 
How does this support G/T students specifically?  

 
Slide Thirty-Three 

• Read quote.  
• Reducing barriers can be simple changes in practice that we are not even aware of. 

Considering the needs of our students and using strategies, such as UDL, which is to be 
discussed next, we can support all learners while simultaneously reducing barriers.  

 
Slide Thirty-Four 

• Read quote.  
• We are here to build capacity. With knowledge about the profiles of our learners, sharing 

with colleagues and identifying possible solutions, we are better equipped to support all 
learners that walk in the door.  

 
Slide Thirty-Five 

• Before watching video: “What is everyone’s experience with UDL?” 
• Watch video 
• Follow up discussion to video: What universal design strategies would provide support 

for G/T students? 
 
Slide Thirty-Six 

• Unpacking our current assistive technology: What barriers are there to student access? 
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• Sharing of successful assistive technology.  
 
Slide Thirty-Seven 

• Discuss the quote 
• Watch the video 

 
Slide Thirty-Eight 

• Discuss: What scaffolding needs to be in place for G/T students with 
emotional/behavioural disabilities? How do you build these into your classroom? 

• Complete the self-reflection:  
o How does this video affirm or challenge what you know about supporting every 

student? 
o How would you respond to an educator, parent or student who objects to the use 

of scaffolding because it is cheating or makes things “too easy” for a student? 
 
Slide Thirty-Nine 

• Read quote 
• The idea of shared responsibility is essential for our most complex learners. To best 

support learners with exceptionalities, particularly those with emotional/behavioural 
disabilities classroom teachers need to engage as many stakeholders as possible to 
support the needs of the students.  

• Share examples of services within the CBE.  
 
Slide Forty 

• Watch the video 
 
Slide Forty-One 

• Discuss the statement “a positive behaviour approach supports inclusion by creating 
environments where all students have the skills and attitudes they need to be engaged and 
successful learners.”  

• This links back to the ideas previously mentioned including differentiation of learning, 
scaffolding, utilizing UDL strategies, engaging multiple stakeholders to teach and 
support, as well as using positive language.  

 
Slide Forty-Two 

• Watch video 
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Slide Forty-Three 

• Important to remember that RTI should be fluid and that not all students require all 
interventions at all time. It is essential that teachers consider context and specific student 
need before implementing interventions.  

 
 
Slide Forty-Four 

• Again, it is important to note that RTI should be evidence-based as data should be 
collected that supports that a student requires interventions.  

• What can we do through professional development learning initiatives and resources to 
build staff capacity in the RTI approach?  

• What will be our indicators of success? 
o Create a plan moving forward as a school 

 
Slide Forty-Six 

• Discuss questions. 
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