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Abstract 
 
The following write up will explore the question of how children with behaviour and self-

regulation issues also struggle with Executive Functioning (EF) skills. I will try to explain 

through literature and research as to children with disorders such as, Attention Deficit 

Hyperactivity Disorder (ADHD), Fetal Alcohol Syndrome Disorder (FASD and Autism 

Spectrum Disorder (ASD) struggle with EF skills. This project will analyse different pieces of 

academic literature that link EF, brain development, and brain developmental delays to these 

disorders. Lastly a webpage has been developed to share the information and resources, that 

facilitates discussion around EF skills and how-to better help students with behaviour and self-

regulation struggles.  

 

Keywords: executive functioning, self-regulations, ADHD, behaviour, development  
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Chapter 1 
 

Introduction 

Issues and Experiences 

 Classroom management is often depicted as the teacher at the head of the classroom, 

controlling classroom behaviours through different top-down strategies. However, research and 

practice has shown that students need to be given the tools to self-manage and self-regulate. This 

is particularly true for the students who have attention, behavioural and social struggles. The 

ability to self-regulate is often referred to as Executive Functioning (EF), Students who do not 

have EF challenges acquire EF skills through development and experiential learning; students 

who do have challenges need to be explicitly taught skills in order to be able to self-regulate.  

Definition of Terms 

Executive Functioning (EF) is a term used to describe higher-order cognitive skills that 

are necessary for independent, goal-directed behaviour (Barrasso-Catanzaro & Eslinger, 2016). 

Specific EF skills develop at different times as a children and adults move through development 

(Lyons & Usher, 2015). EF skills development is correlated to the development of a person’s 

prefrontal cortex (Shaw et al, 2007). EF skills are described as higher-order thinking that is 

linked to the prefrontal region of the brain. The prefrontal cortex part of the brain which 

regulates specific mental activities that allow for self-control, which enables a person to engage 

successfully independent, purposive, self-behaviour (Barkley, 2000). Barkley (2000), goes on to 

explain that “actions are executive if they involve the ‘when’ and ‘whether’ aspects of behaviour, 

whereas nonexecutive function involves the ‘what’ and ‘how’” (p.1065). EF skills can be broken 

down in to a number of areas including: initiation, inhibition, working memory, attention, 

planning, problem-solving, self-regulation, and utilization of feedback (Lyons & Usher, 2015). 
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The development of EF skills can be compromised by many factors, such as developnetal 

disorders like Attention Deficient Hyperactivity disorder (ADHD), Autism Spectrum Disorder 

(ASD), or Fetal Alcohol Spectrum Disorder (FASD), which all can impact the development of 

the prefrontal cortex. 

The frontal lobe of the brain is a place of reasoning, problem solving, and higher order 

thinking; it is one of the last lobes in our brain to fully develop, and from where our EF skills 

derive. For students with behaviour disorders and specific special needs such as ADHD and 

ASD, research has found a correlation between the delay in frontal lobe development and a delay 

in in their EF development and capabilities (Barkley, 2000). The literature has identified that EF 

skills in humans develop during early childhood years and throughout their adolescence. 

Barrasso-Catanzaro and Eslinger (2016), define EF as the “overall framework for cognitive 

development. Its purpose is to organize and utilize all available cognitive and emotional 

resources effectively towards achieving goals and, ultimately rewards” (p. 108-109). In the early 

years, attention control emerges and the years of ages 7-9 are a critical time for rapid 

development of a person’s cognitive flexibility, goal setting and information processing and all 

start to mature around age 12 (Anderson, 2002).  EF is an overarching term that encompasses 

many skills which can fall under four domains: cognitive flexibility, goal setting, information 

processing, and attention control (Anderson, 2002). These domains will be broken down into 

more specific skills later in the literature review.  

Within education when behaviour management is discussed, self-regulation is often the 

term associated with it. EF are the skills needed in order for a child to self-regulate and are the 

skills that a child needs to monitor in order to remain in control of their behaviour. 

Learning Disabilities and Executive Functioning 
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 Modern classrooms are inclusive environments where students of all capabilities and 

needs are welcome to learn. With this type of classroom environment, teachers are faced with 

many challenges when it comes to meeting the needs of all students and their different 

capabilities. Specifically teaching EF skills to students who struggle to focus on a task, organize 

their time and assignments, understand routines and why they are important to them, or struggle 

to hold information in their working memory long enough to process and apply the information; 

have been shown to help improve overall behaviour and students’ academic achievement. 

“Behavioural rating scales and cognitive measures of EF were important in predicting both 

reading comprehension and math outcomes” in students (Gerst et al., 2015. p. 400). It is 

unreasonable to expect students with learning and behaviour challenges to learn the same way  

typical developing students and expect studnts with learning and behaviur challenges to process 

information the same. By gathering research and better understanding how the brains of students 

with behavioural disorders process information and develop EF skills, better equips teachers to 

teach to their needs. This also allows for the development of functional EF resources that can 

help improve EF skills through different types of lessons in: metacognition, organization, 

working memory, impulse control, self-regulation, as these skills will support these students in 

their daily lives. 

 One issue that arises in the classroom is students’ behaviour. Whether it is calling out, 

losing assignments, inability to focus on the task at hand, remembering when assignments or 

notices are due, being on time, and knowing what and when it is appropriate to make a comment; 

all of these areas can be strengthened by teaching students how to develop their EF skills. As 

teachers we get focused by teaching curriculum and the ‘hard skills’ which are defined as 

concrete factual based skills that a student can learn or research and then directly reproduce. 
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Teaching EF skills are considered ‘soft skills’ which require the student to critically think for 

themselves, problem solve, metacognition, self-regulation and other skills which will only 

support and improve the student’s ability to perform ‘hard skills’ more effectively.  By providing 

students with different skill sets to help them develop their frontal lobe, we help them become 

better critical and independent thinkers, as well as, independent learners who can problem solve 

and better manage their time. All of which are lifelong skills that can make them successful 

lifelong learner and active members of their society.   

Executive Functioning Skills and Self-Regulation  

 As teachers, it is our goal to educate and help our students become better people who can 

flourish in society. One-way teachers do that is by improving a student’s ability to self-regulate. 

However, many students lack strategies and skills in self-regulation, creating an uphill battle. 

Just like EF, self-regulation is an overarching domain with many definitions; however, all refer 

to self-regulation as the “ability to regulate behaviour, emotion, and cognitions” (Bridgett, Oddi, 

Laake, Murdock, & Bachmann, 2013 p. 47), and just like EF the regulation of SR is monitored 

and controlled by oneself and develops during a person’s development growth (Nigg, 2017).  

By improving EF skills in the classroom, students will be able to improve higher order 

thinking, including self-regulation. Self-regulation involves being aware of our own actions and 

behaviours. Specifically, self-regulation is the ability to control one’s behaviour initiation, 

sustained action, inhibitory control, and flexible shifting of thought and action (Barrasso-

Catanzaro & Eslinger, 2016). Meta-cognition complements self-regulation in that metacognition 

is the student’s ability to think about what they are doing while they are doing it and understand 

why it is important to them.   
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Research suggests that EF and self-regulation are related and interdependent; EF skills 

are the building blocks of allowing a student to be able to self-regulate. If students can develop 

their EF skills or be taught strategies to help compensate for a delay in EF skills, then they will 

be able to better control their emotions, behaviour, and cognitive struggles. Just like EF, poor 

self-regulation abilities can be linked to adult depression and ADHD (Bridgett et al, 2013; Nigg, 

2017). If self-regulation can be associated with these disorders, and EF skills helps to support 

one’s self-regulation ability, then all the more reason to develop and teach EF in the classroom. 

Rationale for Resource  

Today’s classrooms are inclusive environments where students of different capabilities 

and needs are welcome. By better understanding EF skills and how the brain of students with 

behaviour disorders (e.g., ADHD, ASD, FASD) affects their ability to acquire these essential 

skills, it can help educators better prepare their classroom and lessons to fit the needs of these 

students. By providing teachers with an EF resource that they can access to help educate not only 

themselves, but their students as well to help facilitate the students’ success in the classroom and 

their daily life, you allow teacherto understand how their students are processes information and 

potentioally where their behaviour is steming from.   

In 2016, British Columbia introduced a new curriculum, focusing on big ideas and new 

core competencies which are categorized into three domains: Communication, Thinking 

(creative and critical), and Personal and Social (personal awareness and responsibility, positive 

personal and cultural identity, and social responsibility). By teaching EF skills in the classroom, 

not only will educators help the students with behavioural needs and challenges, they will also 

provide support for all students in the class by incorporating the new core competencies. These 
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competencies have been developed to provide students with the skills necessary for being 

successful in their communities and to continue to be lifelong learners outside of school.   

Statement of Purpose  

The purpose of this resource is derived from Lynn Fripps Elementary (School District of 

Langley, British Columbia, SD35) action plan for 2018-2019 school year. The action plan looks 

to target self-regulation. This resource will provide information, resources, strategies, and 

activities for teachers regarding EF skill.  Specifically, the site will help educators explore areas 

of EF that can be targeted to help improve lagging skills and gain a better understanding of 

students who struggle with behavior and self-regulation. This will be a functional resource that 

will be designed to support teachers’ ability to better understand and teach EF skills.  

Overview of study 

 Lynn Fripps Elementary in the School District of Langley, British Columbia (SD35), has 

issued an action plan for the 2018-2019 school year looking to target self-regulation. This action 

plan will be the platform for my functional resource in the form of a webpage. I will use the 

target points to guide the design of the webpage. The webpage will include a working definition 

of EF and how it relates to SR, how different disorders are affected by EF, activities that can be 

used to help develop EF skills and support behaviours and different resources that can be used. 

More specifically I will also highlight different EF skills and how to develop and improve these 

skills through lesson plans and activities. Following it’s completion, the link to this web based 

resource will be sent out via the district newsletter so other teachers can have access to the 

material /information/content.   
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Chapter 2 
 

Literature Review 
 
Literature 
 

A variety of studies (Barraso-Catanzro & Eslinger, 2016; Anderson, 2002; Capodieci & 

Cornoldi, 2015) have examined the connections between specific diagnoses, behavior, 

development, and executive functioning, finding that both children with behaviour disorders and 

typical children benefit from EF skill development training.  

The first articles analyzed explain EF skills from a neurological point of view and discuss 

how these skills develop in the frontal lobe of the brain. Barrasso-Catanzaro & Eslinger (2016) 

conducted a study to examine the anatomical structures of the prefrontal corext and how changes 

in the physiology correlates to a person’s ability to obtain EF skills. The purpose of this study is 

very clear in that the researchers were looking to provide evidence that EF skills are a biological 

process that is linked to anatomical development, and therefore, looking at how the development 

and training of the the prefrontal cortex plays a role in that person’s EF capacity. This study 
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provided evidence that a person’s EF skills can be affected by disruptions in prefrontal cortex 

development.  

Similar to Barrasso-Catanzaro & Eslinger (2016), Shaw et al. (2007), examined EF skills 

development from a corital level as well. They compared the brain structures of children with 

ADHD and typically developing children, and the differences the research found could help the 

educator to better teach children requiring behavioral support. In this study 223 children and 

adolescents with ADHD diagnosis were paired with typically developing peers. Brain scan 

images were collected for all particpants and Shaw and colleagues (2007), found that the cortical 

thickness development of children with ADHD “lagged behind that of typical developing 

children by several years” (p. 19650). Specific areas such as the mid prefrontal cortex, which is 

where Barrasso-Catanzaro and Eslinger (2016), identified as the structure where EF skills and 

critical thinking is developed, reached its peak thickness 5 years after their typically developing 

peers, along with the medial prefrontal cortex reaching peak thickness 2 years later than typically 

developing peers. Shaw’s research continues to develop the idea that due to these maturation 

delays in the prefontal cortex, the cognitive functions associated with this area of the brain are 

also inhibited and or delayed. Shaw (2007), study uses the  cortisol levels to indicated and show 

that there is a decrease in their cortisol levels in the frontal lobe of children with ADHD and 

therefore, a delay in the frontal lobe development. However, the images of the brain also indicate 

that children with ADHD have heightened cortisol levels in the motor cortex area of their brains 

(Shaw et al, 2007). The motor cortext area of the brain Shaw (2007), study shows develops 

sooner in children with ADHD than the typical developing children. The primary motor cortex, 

supporting the notion that the “combination of early maturation of the primary motor cortex with 

the late maturation of higher-order motor control regions may reflect or even drive the excessive 



EXECUTIVE FUNCTIONING AS A MANAGEMENT TOOL 
 

9 

and poorly controlled motor activity cardinal to” ADHD (Shaw et al., 2007 p. 19651).  Shaw and 

colleagues go on to predict that the age of reaching adult development would also be delayed in 

subjects with ADHD. Shaw’s (2007) study provides evidence that supports the idea that children 

with ADHD are lagging in their developmental maturation suggests that their ability to acquire 

EF skills at the same rate as their peers is delayed along with their ability to self regulate is also 

delayed.   

In this study, two case studies were analysed and used to determine if EF can be affected 

by brain injury during childhood development. Barrasso-Catanzaro and Eslinger (2016), looked 

at a study involving a participant know as JP, who had average intelligence, sensorimotor, and 

language abilities, coupled with poor EF skills. As JP grew up, his family reported that he 

continued to struggles with impulse control and behavioural issues in school and in his 

household. In his early years JP underwent a medical evaluation and found that he had congenital 

damage to his prefrontal lobe, and researchers determine that this condition was the leading 

cause to JP’s inablity to attain and develop EF skills as he matured. Barrasso-Catanzaro and  

Eslinger’s (2016), second case study review involved participant DT who at 7 years old had a 

lesion removed from her left prefrontal cortex. Following this surgical procedure, DT’s  EF 

capabilities were greatly affected. She had difficulty in school and with sociomoral and 

judgement. 

From these two case studies, Barrasso-Catanzaro and Eslinger (2016) supported the 

notion that the prefrontal cortex is the anatomical stucture that houses EF and sociomoral /justice 

development to propose two hypotheses “a) the prefrontal cortex will be significantly activated 

by sociomoral tasks that require some degree of interpretive judgement as compared to more 

straight forward right-wrong judgement and b) the activations of the region will change with 
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maturation” (p.112). Barrasso-Catanzaro and Eslinger’s (2016), findings suggest a correlation 

between people with atypical brain development (ASD, ADHD, and FASD) and a delays or 

abnormal prefrontal lobe development and transmission relay of messages between the other 

brain lobes; and their EF capabilities. The findings in this study appear to be supported as 

Barrasso-Catanzaro and Eslinger (2016), looked at past research to provide a base of knowledge, 

and that prior research looked at a participant with biological prefrontal issues and compared 

them to a participant whose EF capabilities changed following a surgical procedure to their 

prefrontal cortex. Therefore, supporting that atypical developmental issues such as ASD, ADHD, 

FASD and children with tramatic brain injuries and suggest that due to their prefront lobe 

developmental delays, there may be a link to their lack of EF skill development and capacity.  

 This study provided the structure and framework to build an understanding of how the 

brain and its development play a vital role in a person’s abillity to aquire and develop EF skills. 

This study also leads to the potential for further research which may show that by teaching 

strategies to help build and compensate for lagging EF skills, people with damage or atypical 

prefrontal lobe development may be able to improve their EF capabilities. 

Another study conducted by Anderson (2002), analyzed prior research on EF and 

prefrontal lobe damage; Anderson (2002), then developed an EF model and identified specific 

age ranges which correspond to EF acquisition and brain development. Anderson’s EF model 

divided EF skills into four domains: Cognitive Flexibility (working memory, divided attention 

and ability to learn from mistakes), Goal Setting (problem solving, concept reasoning and ability 

to reflect), Attention Control (selective attention, ability to focus for long periods of time, routine 

and lack of self-control, impulsive, procedural mistakes easily made) and Information Processing 

(fluency, efficiency, speed of output, reaction time). From this study Anderson (2002), found 
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four stages of EF development: Emerging (early stage of acquisition not yet functional), 

Developing (capacity partial acquired not yet fully developed), Established (fully matured). The 

development of these stages in the EF model are as follows:  

Cognitive Flexibility - 3-4 years old - rule dependent; 7-9 years old – switching 

behaviour is dependent on the environment, the ability to learn from mistakes emerges in 

early childhood and continues throughout middle childhood.   

Goal Setting - 4 years old - struggle to plan and organize; 7-10 years old – 

panning/organization skills improve; 7-11 years old – reasoning; 12-13 years old -

decision making improves. 

Attention Control - 12 months - ability to inhibit some behaviours; 6 years old - impulse 

control and accuracy is visible; 9 years old - regulated actions; 11 years old - impulse 

control appears.  

Information Processing - 3-5 years old - response speed; 9-11 years old - processing 

speed; 15+ years old - efficiency and fluency.  

Anderson (2002), aims to identify an evidence-based timeline of EF skills and provide a 

framework to show a correlation between the brain development of children displaying executive 

dysfunction and those of normal development. The evidence and information that Anderson 

(2002), was able to compile allowed him to present an EF model that allows for an interwoven, 

fluid model that flows throughout the age development. Areas of further research, could include 

a longitudinal study looking at children as they develop through these changes. A 

compare/contrast of these stages between ‘typical’ children and those children with ADHD and 

other behavioural struggles and to compare the difference in developmental stages.    
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The domains Anderson (2002), presented in his EF model are similar to the areas taught 

in the public-school system in British Columbia, Canada. By identifying these domains, 

Anderson (2002), research helps to focus skills and strategies that could be addressed and 

implemented in the classroom. If education system’s goal is to have students be cognitively 

flexible and apply their knowledge to a wide variety of subjects using information processing, 

they should develop those EF skills. Students also need to be able to focus their attention on a 

given task and to be able to set goals for themselves; all of these areas of education fall into 

Anderson’s EF model. Anderson’s developmental EF age ranges would help direct which grades 

educators introduce and teach these skills. 

These studies provided a framework for Re, Capodieci and Cornoldi, (2015), to conduct 

research to determine if training and developing EF skills in school aged children with and 

without ADHD would increase their EF capability, academic ability and reduce inappropriate 

behaviors behaviours. Of the 52 participants in this study, 26 exhibited ADHD and 26 were 

considered typically developing children (TD). A single blind study was conducted, 13 children 

exhibiting ADHD behaviours and 13 children considered TD, were randomly assigned to a 

control group, who did not receive EF skill intervention, and the other 13 ADHD exhibiting, and 

13 TD children were assigned to the experimental group. Pre- and post-tests were conducted on 

all participants using reliable assessment tools which were selected to examine three specific EF 

skills: Attention (Walk-No Walk Test), Working Memory (Dual Request Selective Task) and 

Impulse Control (MF-14). The control group continued about their regular school day while the 

experimental group was pulled out for specific EF training. The experimental group received 17 

one-hour sessions of training over 9 weeks. The researchers used teacher observation scoring 

sheets along with statistical data gathered from the three assessment tools. The results show that 
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when directly compared; the children exhibiting ADHD tendencies and TD children to each 

other there was no significant difference in the trained cohort and non-trained cohort following 

the EF training. However, the researchers did find a small significant difference when comparing 

pre and post-tests of the children exhibiting ADHD tendencies in the areas of working memory 

and impulsivity; this supports their hypothesis that training specific EF skills can help children 

exhibiting ADHD tendencies in their working memory and impulse capacity. Re, Capodieci, and 

Cornoldi (2015), concluded that the benefit of interventions can be extended to all aspects of 

school. 

It would be helpful to know if Re, Capodieci and Cornoldi’s (2015) findings would have 

the same impact if the intervention was conducted in a longitudinal study, which provides 

support for these findings and the researchers’ conclusions regarding EF intervention and its 

effect on academics. The children in this study were young (kindergarten age) and their ability to 

adapt and acquire skills at this age is significant; it would helpful to see if the same effects were 

present if this study was replicated with an older group of participants.  

This study continues to analyse and explain potential physiological limitations, 

developmental stages, challenges, and potential strategies to support development of EF skills.  

Together these studies help provide foundational information that teachers wishing to address EF 

skills would find useful. In Re, Capodieci and Cornoldi’s study, children who exhibit ADHD 

tendencies and therefore, have potential prefrontal lobe deficiencies, struggle with EF 

capabilities. It also supports the idea that by training children who exhibit behaviours 

demonstrating EF deficiencies, they can be helped to compensate and improve for the lack of 

those skills (Attention, Working Memory, and Impulse Control). The researchers concluded that 

these EF skills skills can help these children improve in their academics as well, would open the 
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door for research too look at Andersons (2002), EF model to see what other areas could be 

applied to help with academics and behaviour.  

A longitudinal study conducted by Lyson Usher, et al. (2016), investigating the EF 

assessment tool Behavior Rating Inventory of Executive Functioning (BRIEF) and analysed two 

areas specifically: “Behaviour Regulation (inhibition, shifting, emotional control) and 

Metacognition (initiation, working memory, plan/organization, organization of materials, 

monitor)” (p. 909). Lyson Usher et al. (2016), found that the data supports that BRIEF was a 

valid and adequate assessment tool for EF with children and adolescents with ADHD. This 

evidence could potentially help educators determine which areas of EF skills children with 

ADHD are deficient in.  

Along with all the studies that focus on the importance of improving EF skills amongst 

students, there is a connection that can be made between EF skills and building stronger self-

regulation behaviours (Guderjahn, Gold, Stadler & Gawrilow, 2013). Guderjahn and colleagues 

conducted a study that aimed to determine if different interventions would help children with 

ADHD better cope with “if-then” planning. Guderjahn explains how SR is the “ability to assert 

control over what one thinks, feel and acts upon” (p.379) in order to controls how one thinks, 

feels or acts upon a given situation. Students need to have the skill set to help deal with these 

situations; the skills required are those that come from our higher order EF skill set: planning, 

inhibition, impulse control and metacognition (self-awareness).  By working to develop a child’s 

EF skills it helps the child’s ability to SR and better handle, predict and determine the “if-then” 

process. The “if-then” process and a self-monitoring skills Guderjahn and colleagues speak to in 

their study demonstrates the student’s ability to understand and manage their behaviour based 

upon the given situation. If this occurs, then my (student) reaction, behaviour and emotion should 
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look like. By developing a student’s EF skills and giving them the tools to practice EF skills in 

the classroom, will help them manage and better predict their emotional response to the ‘if’ and 

better display appropriate and expected SR behaviours ‘then’. 

All these studies help to build evidence that students who struggle with learning and 

behavioural difficulties, as well as SR, cannot always help their behaviour. Students who 

struggle with behaviours often struggle with EF skills. Depending on their diagnosis these EF 

struggles may stem from cortical brain structures, lacking in maturity, or the fact that they need 

explicit teaching of these skills, and the time to develop and practice them in real time. As 

educators it would be helpful to have an EF resource that helps to provide information, activities 

and explanations for why some behaviours are presented in the classroom and how best to help 

those students.  

 

 

 

Chapter 3 
 

 Methodology 
 
Introduction 

The resource developed based on the information gathered is a webpage, which is 

designed to help better inform teachers and educators about how the development of EF skills 

will help support their student’s ability to self-regulate. The purpose of this resource is derived 

from Lynn Fripps Elementary action plan 2018-2019 as part of the School District of Langley, 

British Columbia. The action plan looks to target student self-regulation strategies throughout the 

school. This resource will provide information, resources, strategies and activities for teachers, 
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explaining the importance of developing EF skills in order help support student self-regulation. 

This webpage will also be a place where teachers can pose questions and have open discussions 

about what is working and where they may need support, therefore allowing for collaboration 

between colleagues, and a platform for continuous learning.  

Project Description 

 The information for my project will be presented in the form of a webpage. The first page 

will provide a working definition of EF skills and how these skills support self-regulation. This 

will be followed by a menu of pages allowing the educator to self-navigate through pages, 

providing information around ADHD and EF skills, and brain development, to help educators 

better understand why their students may be struggling. As well as provide resources to help 

educators, students and parents better understand what EF the website also provides resources to 

help educators, students and parents gain a better overall understand of EF skills (including self-

regulation).  Consider adding that last piece in brackets or not. Lastly, there is a communication 

platform which allows for teachers to share their successes, ask questions and learn from each 

other; it is a place that allows for continuous growth and learning between colleagues.  

 The webpage design will be done through Weebly.com, as it allows for self-design and 

specific page set up to best support the information. The use of a webpage was chosen as 

Schmidt et al (2009), suggests that over 530 million global home internet users searched or 

surfered the Internet 34 times in one month during 2008. This statement supports the concept of 

reaching as many users as possible with ease of access. Therefore, the goal of using a webpage 

will allow a large number of teachers to access the information, increase their awareness of EF 

skills, build a better understanding of the importance of EF skills in the classroom, and allow the 

conversation around behaviours and EF skills to continue.  
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Support for the Project  

After reading the literature around EF and the impact a weakness in these skills might 

have on students with behavioral difficulties, the goal of this webpages is to provide a better 

understanding of the underlying causes associated with students who exhibit challenging 

behavior. As well as, it allows us to understand the importance of EF skills not only in area of 

education but social and real-life situations. If we build EF skills amongst students, we will 

hopeful see an improvement in their ability to self-regulate (Bridgett, Oddi, Laake, Murdock, & 

Bachmann, 2013). Lastly the information on the webpage will help bridge the gap between 

supporting students EF skill development and self-regulations. This will be a functional resource 

that will be designed to support teachers’ ability to better understand and teach EF skill to All 

their students including those requiring additional behavioral support. The rational here for 

switching this sentence is to put the focus on all students first (then behavior) so that it flows 

into your next paragraph on inclusive ed.  

Today’s classrooms are inclusive environments where all students of different 

capabilities and needs are welcome. By better understanding EF skills and how it impacts those 

students with disorders such as (ADHD, ASD, FASD) and their ability to acquire these essential 

skills, educators can better prepare their classroom and lessons to fit the needs of all students 

(Barrasso-Catanzaro & Eslinger (2016) and Shaw et al. (2007). By providing teachers with an EF 

resource that is user friendly, they can easily educate themselves and therefore facilitate students’ 

success in the classroom and their daily life.  

In 2016, British Columbia introduced a new curriculum, focusing on big ideas and new 

core competencies which are categorized into three domains: Communication, Thinking 

(creative and critical) and Personal and Social (personal awareness and responsibility, positive 
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personal and cultural identity and social responsibility). These competencies have been 

developed to provide students with the skills necessary for being successful in their communities 

and to continue to be lifelong learners outside of school. By teaching EF skills in the classroom, 

not only will it help the students with behavioural needs and disorders, it will also provide 

support for all students in the class by incorporating the new core competencies.  

Action Plan Breakdown  
 

Kim Anderson, the principal of Lynn Fripps Elementary developed the school’s action 

plan for the 2018-2019 years (see Appendix A). Anderson developed the action plan with input 

of the Lynn Fripps’ staff over three meetings at the end of last school year (2017-2018) and two 

meetings at the beginning of this school year (2018-2019). After conversation, the action plan 

had identified that SR was the area of most need in this school and they developed a working 

inquiry question: “How can we continue to work collaboratively to develop capacity in our 

students for self-regulation and social emotional learning?”. This action plan put forth targets to 

help the staff achieve the school’s goal, and one of the targets speaks to holistically developing 

self-regulation strategies, building student capacity in self-awareness and self-management as 

well as the other domains of social emotional learning, (Lynn Fripps Action Plan, 2018. p.6). 

This action plan heavily refers to using Zones of Regulation to help with SR. However, I think 

that the connection between EF and SR is strong enough that this school should also be 

developing EF skills and that is where this resources (website) will support further education in 

this plan.   

 Project Design 
 
 Once all the information was gathered and reviewed, I chose to develop a webpage to 

help fellow colleagues have access to information on how to functionally support students with 
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behavioural to build EF skills. The goal of this webpage is also to provide a platform for 

educators to share experiences, resources and discussion on what is working well and where they 

may need help.  

 I chose to use the webpage design platform Weebly, as it allowed for easy development 

and provides all the add on design features, I was looking for, such as: discussion forums, image 

inserts, hyperlinking, and multipage design.   

 I chose to start the webpage off with a simple explanation of what EF is and the skills that 

fall into this domain (see Appendix B). The webpage then allows the user to navigate and 

explore four additional pages: ADHD and EF, Adaptations, Community Discussion Board and 

Resources (see Appendix B). The decision to include Shaw et al.’s (2007), research and findings 

was because it shows a really clear comparison between the developing brain of a child with 

ADHD and a child with a normal developing brain. The cortisol levels are indicated and show 

that there is a decrease in their cortisol levels in the frontal lobe of children with ADHD and 

therefore, a delay in the frontal lobe development. However, the images also indicate that 

children with ADHD have heightened cortisol levels in the motor cortex area of their brains 

(Shaw et al, 2007). My goal with this page is to help people understand that there is an 

anatomical connection between a student with ADHD and their inability to master EF skills, due 

to a delay in their frontal lobe development. Consequently, these students require 

accommodations to help support their EF skills in the classroom. Educators need to recognize 

that the disruptive behavior is not always intentional and is due in large part to an anatomical 

developmental delay (Shaw et al 2007). 

 The following page gives examples of adaptations that I have used and had success with 

in my own teaching experiences. By providing simple examples of easy adaptions that any 
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teacher or person could use to support individuals with EF difficulties, I thought would be a 

helpful to provide simple adaptations that anyone could use. This page is followed by a 

community board where people can pose questions, share resources or strategies that work, or 

share experiences. Finally, the last page consists of hyperlinks for different resources and 

activities to which people can redirect themselves. Some of the links are to products produced by 

Pathways2Sucess designed by Kristina Scully.  Kristina gave me written permission to display 

her products on my webpage and to link it to her site where people can explore and purchase 

products I have used and had success with, as well as other products (see Appendix C). There are 

also hyperlinks to different websites that provide information on EF and how to help people with 

EF difficulties. There is a link to visual schedule makers and a behaviour website that can help 

with different adaptations and strategies. The goal was to make this a well-rounded, easy to 

navigate webpage that was not too overwhelming with information but provided enough for a 

basic understanding and to give people a starting point on ways to help support others who 

struggle with EF skills.  

 

 

 

 

 

Chapter 4 

 Reflection and Conclusion 

Reflection 
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 At the start of this project the objective was to see if there was an underlying factor as to 

why some children, particularly children with behavioural challenges, struggle to develop an EF 

skill set at the same rate as other children. Throughout the reading and exploration of the 

academic literature, there appeared to be a strong correlation between EF and a person’s frontal 

lobe development. This led to finding literature that would explains the relationship between the 

development of the frontal lobe and how that effects EF development. This was particularly 

interesting, as it directed my research to look at the literature as to how the frontal lobe of a 

person with ADHD would develop in comparison to a person without ADHD. The research into 

ADHD and frontal lobe development as well as ADHD and EF were overwhelming. This 

appeared to be a topic of research that has been strongly studied for over the last 10 years. The 

readings discuss how a person’s ability to obtain EF skills comes from the maturity of their 

frontal lobe and through reading different studies, it appeared that people who have a delay in 

their frontal lobe development have a correlation to a delay in EF skill development as well. 

Some of the studies I read suggest that this is why children with ADHD struggle with EF skills.  

 This was fascinating for me to read as it provided an anatomical, developmental reason 

why some of our behaviour children may struggle with behavioral dysregulation in the 

classroom. When teachers have students who struggle with impulse control, time management 

and self-regulation it is beneficial to recognize that these behaviors may not be something they 

can control but rather are due to a delay in brain development. This was information I thought 

would be great to explore further and share with my colleagues.  

 A project plan needed to be developed and in order to do that I had to find literature that 

would support my idea to develop a website. I struggled to decide what features would be 

incorporated in my webpage. If I were to develop a webpage again, I would conduct a survey to 
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determine what people would like to see in a webpage. However, with this project I tried to make 

the webpage as well rounded and simple to navigate as possible. I chose to have the home page 

of my website be a brief overview with a working definition of EF and the specific sub skills and 

what skills are considered a part of EF. The purpose behind this being the homepage, is so 

whomever is reading or navigating though the site will know the basis of the webpage. The 

following page “ADHD” is there to help people understand how the frontal lobe of our brains is 

involved in EF. I chose to use Shaw et al.’s (2007) research because they had great imagery to 

help support and explain how there is a delay in cortisol levels in frontal lobe develop with 

children who have ADHD and how this may be why they struggle with EF skills acquisition. 

Shaw and colleagues also gathered images on how there is greater development in cortisol levels 

in the motor cortex of children with ADHD, this may help explain why the children with 

behaviours are more active. I thought that this would be a clear and visual way to help display 

the anatomical factors behind EF. 

 I wanted to share some of the adaptations, strategies and ideas that I had developed and 

acquired from others in the past, that had worked in classroom settings. A strategy as simple as 

notes to help a child remember what tasks they need to complete, and by having the physical 

action of them removing the note once complete, plays into a multisensory strategy. Likewise, 

having a break schedule or allowing the child to have a checklist of their daily activities or 

schedule allows them to self-monitor.  

 Building off the adaptations page, I wanted a space where people could share their 

thoughts, ideas, ask questions, and allow for open discussion. This allows for a community 

discussion page and space to share and learn from one another.  
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 Lastly, I included a resources page, I wanted to provide a space were people could 

continue to learn and read about EF and how to better help those who struggle. I included 

Kristina Scully’s products as I have purchased and used them in my classroom and really found 

her products to be useful and easy for the students to understand. I also hyperlinked a few 

websites I have used to gather information over the years to read and learn about EF, along with 

a behaviour management website and visual schedule site.  

Conclusion 
 

This project has taught me a lot about the approach I will now take when it comes to 

students with EF and self-regulation difficulties. self-regulations difficulties. By reading the 

different articles and truly understanding the reasoning behind why some students struggle with 

EF skills more than others has allowed me to learn that there is a reason to their struggles, and it 

is not always a choice for them, and they are not always trying to be difficult. This project taught 

me how to gather information from multiple disciplines of academia, for example child 

psychology, anatomy and neurodevelopment, to develop a holistic understanding of a child’s 

educational struggles and programming needs. This I believe has given me a strong understand 

of EF and children with challenging behaviours I truly enjoyed the academic readings and 

synthesising of the materials. After this experience I think I would enjoy partaking in a research 

or thesis study in any aspect of this field, I would consider the opportunity if it arose. 
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Appendix A 

Lynn Fripps Action Plan 2018 

Prezi for evidence update:  https://prezi.com/wp2d2dwuwbnk/lynn-fripps-falcons-take-flight/ 

 

 

SCHOOL DISTRICT NO. 
35 (LANGLEY) 
Action Plan for Learning 
Lynn Fripps Elementary 

2018-2019 
  

 
       Kim Anderson 

Principal 

 
Golda Janzen  

Vice-Principal 
 

 
School Context  
 
Lynn Fripps has seen much change since its opening in 2012. With a current population of 
478 students, Lynn Fripps continues to grow in numbers each year. Currently, our 
population is 35% intermediate, (Grade Four and Five students), and 65% K-3, or primary 
students.  While our population has remained fairly constant in numbers, we have seen a 
change with 40 new students coming in and 37 students moving out.  Lynn Fripps 
continues to support a diverse population with various needs. 23% of the student 
population is supported by the English Language Learners program, 3% have Aboriginal 
status, and 7% are students identified with Special Needs. 

  
The Langley School District works in partnership with the Township of Langley to support 
the Lynn Fripps community with a Neighborhood Learning Centre which includes “Active 
Kids”, a program where children from the community participate in after school programs.  
Other clubs offered to the community after school include Art and Lego.  Lynn Fripps 
Elementary is the home of Precious Moments Children’s Center that provides before and 
after school daycare as well as a preschool program for almost 90 children. 

 
 
Inquiry Question 
 

https://prezi.com/wp2d2dwuwbnk/lynn-fripps-falcons-take-flight/
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How can we continue to work collaboratively to develop capacity in our students for 
self-regulation and social emotional learning which will result in improved literacy 
achievement? 
 
District Mission Statement 
 
“To inspire all learners to reach their full potential and create a positive legacy for the 
future” 

 
By giving students the tools needed to help them function at their best, by teaching them to 
be self-advocates for their needs, and by engaging students in innovative and strength-
based learning opportunities combined with strong literacy instruction, we believe we will 
be empowering students to reach their full potential. 
 
Ministry of Education Core-Competencies 
 
“Communication, Critical and Creative Thinking, Social Responsibility and Personal 
Awareness and Responsibility” 
 
The Ministry of Education says that: 
 

Competencies come into play when students are engaged in “doing”  
in any area of learning. This includes activities where students use  
thinking, collaboration, and communication to solve problems, address  
issues, or make decisions.  

 
 
CASEL, the Collaborative for Academic, Social and Emotional Learning describes SEL as the  

 
“process through which children and adults acquire and effectively apply the 
knowledge, attitudes and skills necessary to understand and manage emotions, set and 
achieve positive goals, feel and show empathy for others, establish and maintain 
positive relationships and make responsible decisions.”  2018 
 

This process, by definition, is the building of Core Competencies, the framework for the 
Ministry of Education curriculum.  By creating opportunities for the development of 
personal and social emotional awareness, as well as offering strong literacy instruction 
while engaging students in strength-based and innovative learning opportunities which use 
the Core Competencies as a foundation, we believe we are supporting the Langley School 
District Vision and Mission. 
 
Target  
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By May 2019, students will have experienced several opportunities to self-assess 
themselves using the Core Competencies.  We will develop social responsibility rubrics for 
our school in the Spring of 2019 and will use the rubrics to gain a baseline for student 
growth.  We believe 50% of the Lynn Fripps student population will be meeting or 
exceeding their ability to demonstrate Integrity, Courage and Community as outlined in the 
rubrics.   
 
By May 2019, 80% of our primary students will be fully meeting or exceeding grade-level 
reading expectations. In addition, students who are not yet meeting grade level 
expectations will display consistent growth or success with IEP goals. 
 
Rationale and Reflections 
 
At Lynn Fripps, our goal is to create a safe positive learning environment for all learners to 
reach their full potential and create a positive legacy for the future.  This vision coincides 
with that of school district, together supporting students from diverse backgrounds and 
communities so that they can develop their positive personal and cultural identity 
competencies. 
 
In the past year, staff have worked to implement direct teaching of Social Emotional 
Learning with a focus on Self-Awareness and Self-Management.  This was a result of staff’s 
awareness of the need to apply increasing student support to manage behaviours.  Staff 
identified lacking self-regulation as one of the biggest roadblocks to student success.  
Without this capacity, students become more anxious, less engaged and less able to identify 
strengths and abilities.  Connecting our goals with the District’s Core Values of Integrity, 
Excellence, Courage and Community, we began a journey to build in our students the ability 
to self-regulate and work collaboratively which research suggests will lead to increased 
student engagement and academic achievement.  Our belief is that this will also lead 
students to better be able to identify their strengths and abilities.   
 
Many of our staff have participated in a study of the book Calm Alert and Learning by 
Stuart Shanker, which has given us a greater capacity as a team to understand the needs of 
our students and to build effective learning opportunities and environments.  It has also 
translated across the curriculum as the strategies work to support success in academic 
areas. 
 
As we have worked to build Self-Awareness and Self-Management, we have also become 
aware of our need to build relationship skills and social awareness, skills which will allow 
students to contribute to the learning of others in the Lynn Fripps community.  These 
actions will lead to the development of communication and social responsibility. 
 
Teachers continue to work to improve student capacity in reading, through both whole 
group, small group and intensive reading supports. Primary and Intermediate staff have 
been working with District Staff through Balanced Literacy professional development to 
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better meet the needs of individual learners, and we will continue to use focused 
Professional Development to support this growth. 
 
Staff will continue to provide opportunities that explore student strengths and interests. 
The results will be increased engagement, resilience, confidence and joy.  As well, by 
providing ways for students to share their skills and stories with others, a skill both 
modeled and built upon by our Aboriginal teachings, we will work to increase collaboration 
and sense of community.  
 
The community worked to create a set of school-wide expectations for responsible 
behaviors that demonstrate caring for our school and each other. We will work as a 
community to embrace, model and support these behavior expectations, which are also 
supported by “Fripps Falcons” leadership, the Virtues Project, Mind Up and Zones of 
Regulation in the classroom through support programs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Core Values at Lynn Fripps 
 
INTEGRITY  
 
The Lynn Fripps Community will work to enhance school culture though the continuation 
of the VIRTUES PROJECT.  Through direct teaching, whole school modeling and community 
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reinforcement, we will continue to help students develop those skills we believe are 
needed to help them become contributing, successful citizens. Students will continue to 
develop self-regulation skills that will allow them to respond appropriately, respect school 
environment, accept others’ views, and be respectful of others and property. Teachers will 
use The First Peoples Principles of Learning to teach students Integrity, Courage 
Community and Excellence.    
COURAGE  
 
Students will take risks in learning strategies that help support their competency in self-
regulation; they will work to demonstrate virtues of character in day to day learning and 
interactions with others.  Students will have ample opportunities to feel creative and 
inspired as they use interests and strengths to shape learning and deepen understanding.  
 
COMMUNITY 
 
Improving student and staff collaboration through shared interests and learning; students 
will develop a stronger sense of community through student leadership and mentorship of 
younger students.  This increased sense of community will provide a network of support 
and encouragement for all learners. Having all of our stakeholders working towards 
common goals for all of our students will build a sense of interdependence and community. 
 
EXCELLENCE  
 
Student achievement in reading will increase through direct teaching, increased self-
regulation, and increased student engagement.   Students will also develop increased skill 
and ability in reading fluency and comprehension.  Engagement in areas of interest, when 
encouraged can translate into increased abilities in academic areas, particularly when 
students seek out new opportunities and information to support learning.  
 
Data Collection – Indicators of Success 
 
Qualitative Data  
 During collaborative time, staff will share reflections, observations and areas of 

growth around evidence of engagement  
 Student voice and choice in leading and engaging in learning opportunities 
 Student self-reflection of the core competencies 
 MDI 

 
Quantitative 
 Staff will develop school specific Social Responsibility Rubrics that students will use 

to self-assess their baseline and growth over time 
 Benchmark reading levels (Fountas and Pinnell) 3 times per year, with an additional 

measure midway to track struggling readers (and offer interventions) 
 FSA and District Literacy Assessments 
 DART reading assessment for intermediate students 
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District Vision Statement 
 

“An Innovative, Inspiring and Unified Learning Community” 
 
These Items will lead to the development and sustainability of Lynn Fripps as a 
community that embodies the mission of the Langley School District 
 

 
 District and school supported collaboration time, including staff meetings for staff 

used exclusively to focus on impacting student achievement for at risk and 
vulnerable learners and implementation of the Ministry 2016 curriculum. 

 
 Holistically continue to reinforce the Zones of Regulation to develop self-regulation 

strategies, building student capacity in Self-awareness and self-management as well 
as the other domains of Social Emotional Learning  

 
 New staff will adopt, teach and reinforce Zones of Regulation; Returning staff will 

continue to reinforce the common language and expectations as well as to help 
students build their tool kits.  Implicit teaching about Virtues and Zones through 
assemblies, school wide behavior expectations, and parent communication will be 
ongoing throughout the year. 
 

o Using school improvement days and professional development to introduce 
new strategies, share successes and challenges, and maintain consistent 
expectations and instruction 

 
 Continued support of Social Emotional Learning by way of helping to teach and 

reinforce the Zones and strategies from our Youth Care Worker 
 

 Direct teaching and reinforcing Conflict resolution skills for all students with 
support from the school YCW 

 
 Increased options for students to showcase their passions and skills outside of the 

traditional classroom setting; e.g.: coding club, student blog writing, leadership 
activities, student-led inquiry and Maker Space. 
 

 Continue to promote and support the Lynn Fripps Leadership Program (Grade 5), 
Inquiry Learning programs (Grade 4/5), Using Technology as a learning tool (K-5). 

 
 Providing opportunities for students to learn in different ways by having our P.E. 

and Music specialists integrate core competencies and elements of language in their 
programming 
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 Continue to build competency and capacity in providing effective balanced literacy 
instruction K-5 through school wide pro-d, district-initiated workshops and book 
studies. 

o Modeling and teaching high yield literacy strategies 
o Targeted workshops to help staff better equip themselves for small group 

instruction and assessment 
 

 Direct Teaching of Reading Power strategies at the intermediate level 
 
 Targeted intervention by way of Literacy support for students based on classroom 

observations and reading levels to improve reading fluency and comprehension. 
o Term assessments will drive reading groups and extra support  

 
 Implicitly teach and support the Schoolwide Behaviour Expectations and Fripps 

Falcon Leadership programs in collaboration with students, staff and parents. 
 

 Data collection: sharing data with staff and stakeholders in order to inform next 
steps, plans and future development of school goal 

 
 Continued support from our Aboriginal Support Worker in engaging students 

through the teaching of First Nation perspectives and culture.  Our ASW will 
continue to liaise between our staff, students and Aboriginal department to bring 
cultural and learning experiences to the community which will help in building 
understanding and connections. 

 
 Continue to promote parents as partners in developing community and supporting 

learning. Examples include:  develop community activities where families can come 
together and make personal connections; support the acquisition of classroom 
literacy resources; support physical activity and healthy initiatives; partner with 
parents to ensure decision making supports the Action Plan. 
 

 Classroom and individual support from our school counselor will continue. 
 
 Develop a culture of shared responsibility as a learning community which uses its 

own experience and knowledge, and that of others, to improve performance of 
students and teachers, alike. 

 
Evidence 
 
Base line evidence and response actions have been gathered from the following 
assessments: 

 
 Individualized assessment for/as/of learning in classroom using Ministry 

Performance Standards (ongoing in each classroom). 
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 To support our data collection teachers will develop school specific Social 
Responsibility Performance standards in the Spring, to use as assessment tool.  
Senior students will also use performance Standards, as a means of self-assessment 
and growth.  
 

 Benchmark and Fountas & Pinnell Assessment Scores of Grades 1-3 indicate that 
continued efforts are needed to improve student literacy results overall, with a 
focus on reading comprehension and fluency.  
 

 At the Early Primary level, developing language acquisition and self-regulation have 
been the main focus this year so that the young learners can begin Grade One ready 
to learn to read.  The primary staff has closely assessed the materials and resources 
needed to teach Literacy and Numeracy in the new curriculum enabling “hands on 
learning” to build experiences and language acquisition. 

 
 Fountas & Pinnell (1-3).  Teacher training and resource purchasing to support 

implementation of consistent assessment school wide. 
 

 DART Assessment results (Grade 4/5 students) 
 

 KSP assessments for Kindergarten students 
 

 District Support through Balanced Literacy; the workshops are supported by in 
school book studies and support group mentorships.   
 

 Reading Recovery and ELI:  .4 FTE in total supported by literacy resources will 
continue to support our vulnerable learners in 2018/2019 

 
Resources 
 
 Afterschool programs run by the Township of Langley 

 Lunch time leadership activities run by Grade 4/5 students 

 Increased staff capacity around Literacy Instruction and Social Emotional Learning 

Activities through dedicated staff meeting time, in-service and book studies 

 District Pro-D and school initiated Pro-D Opportunities (Balanced Literacy) 

o Guided reading instruction and assessment 

o Adrienne Gear 

 District Pro-D and school initiated Pro-D Opportunities (Assessment) 

 Zones of Regulations Books and resources  
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 Alternate seating and learning options to provide alternate environments for 

student success 

o Standing Desks; Hoki stools, soft seating; stools; 

 Zones of Regulation posters from print shop  

 Sensory or Break room to encourage self-regulation 

 READING POWER resources 

 Reading Recovery and LLI:  .4 FTE in total supported by literacy resources 
will continue to support our vulnerable learners in 2018/2019 

 Assessment resources including F&P, DART and KSP 

 
Appendices 
Reading Data – Results and discussion 
 
Next Steps Graphic - Where do we go next in our work towards working 
collaboratively to develop in students a capacity for self-regulation which will 

increase student engagement and academic achievement. 
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Reading Results 
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This year’s reading data shows that currently, 53% of our Grade 1 students are fully 

meeting or exceeding reading expectations.  Of our Grade 2 students, 65% are 
currently fully meeting or exceeding reading expectations.  Our Grade 3 cohort 
currently has 80% of students fully meeting or exceeding reading expectations.  At 

the Grade 4 level, 79% of our students are meeting or exceeding grade level in 
reading achievement.  Of our Grade 5 students 65% of our students are reading at 
Grade Level.  These scores will be used as baseline data for reading achievement.   

 
These results have prompted us to look at more closely at our early intervention 
model and factors that may beat play in our early primary students.  Working 

closely with ELL teachers, Reading Recovery and Resource teachers, as well 
focusing on instructional practices and assessment have helped us to target areas of 
support and growth for the 2018-2019 school year. 

 
At the intermediate level, to ensure we are truly meeting student needs staff is 
working on new assessment strategies and incorporating a variety of instructional 

practices to target areas of concern. 
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• Assemblies
• Virtues Board
• Increased use of tickets: outside at play, 

during preps, group activities
• In class direct teaching and modeling

Virtues Program (INTEGRITY)

• Implement small number of school wide 
expected behaviours (as developed by 
staff)

• Teach school wide rules to students
• Review and reinforce with examples at 

Virtues assemblies
• Modeled and taught by Falcon leadership 

students

Expected Behaviours (INTEGRITY)

• Purchase resource for each teacher and 
several for SEA and support staff reference

• Follow up to Ted LEavitt's work around 
anxiety in students

• Implement plan for teaching Zones of 
Regulation and strategies to students

Self-Regulation (COURAGE)

• Balanced Literacy Intermediate 
sessions 

• Book Study
• Continue to make effective use 

of intensive supports through 
assessments

• Focus on comprehension or 
"Reading Powers" through 
direct teaching and classroom 
instruction time

• Resources to Build Literacy 
Collection

• Strengths based learning -
tech/maker space/etc/core 
competencies

• Data trends from PM 
benchmarks/intermediate 
reading assessment/DART

• Social Responsibility Rubrics

Achievement (EXCELLENCE)

N
EX

T    STEPS 



EXECUTIVE FUNCTIONING AS A MANAGEMENT TOOL 
 

38 

Appendix B 

Executive Function Website 

https://executivefunctioningintheclassroom.weebly.com/  

 

https://executivefunctioningintheclassroom.weebly.com/
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Appendix C 

Letters of Use of Product 
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