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Inclusive Internationalization: Engaging Stakeholders Within and Beyond the Classroom 

Abstract

In order to prepare students for life after graduation, internationalization practices must include 

and engage all stakeholders.  Research shows that efforts are in place to recruit and onboard stu-

dents, so it is time to extend the focus beyond the walls of post-secondary institutes.  An appre-

ciative inquiry into the current internationalization practices and engagement of stakeholders in-

volved focus groups and interviews with a variety of college staff as well as external community 

and employment partners.  The results have revealed best practices as well as actionable recom-

mendations for collaborative and sustainable internationalization efforts.  The efficient pursuit of 

internationalization goals requires a coordinated effort between post-secondary institutes, em-

ployers, communities and all levels of government. Such efforts could improve graduate em-

ployment rates, eliminate the unnecessary duplication of efforts, and help harness the innovative 

potential that these globally minded students bring to local, national and multi-national employ-

ers. 
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Introduction 

 Internationalization is recognized as a key priority for postsecondary institutions to en-

sure future enrolments, support economic initiatives, and develop global citizens (Association of 

Canadian Community Colleges [ACCC], 2010; Arthur and Flynn, 2013; deWit, 2010; Knight, 

1997, Pandit, 2009).  While post-secondary institutions in Canada and abroad have implemented 

an array of practices to coincide with their internationalization strategies, experience in the field 

has shown that many past practices have been focused on the marketing, recruitment, and train-

ing of international students within the academic realm (Knight, 1997; Robson and Turner, 2007; 

Turner and Robson, 2007). Despite the relatively internal focus of past research on post-sec-

ondary practices and the stakeholders within these educational institutions, the preparation of 

globally-minded, career-ready graduates requires the engagement of a variety of post-secondary 

and industry partners, including, but not limited to: faculty, international offices, career centres, 

community partners, government officials and employers. 

 When working from an educational context, students are obvious stakeholders; they in-

fluence and are impacted by strategies within the post-secondary institutes they have registered. 

Many internationalization strategies have evolved to reference the development of globally com-

petent citizens, and it is critical to note that such training efforts are targeted at and relevant for 

both international and domestic learners (Fanshawe College, 2014; Hunter, White and Godbey 

2006).  While a number of reports have been written to explain the wider significance of post-

secondary internationalization efforts, often, they have centred on how international students 

have impacted the post-secondary institutes and their national, provincial and/or local context; 

for example, a report prepared for the Department of Foreign Affairs and International Trade 
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(DFAIT) in 2012 shows “that 265 400 international students spent some $8.4 billion in commu-

nities across Canada” (Government of Canada, 2014, p. 7).  Amaral and Magalhaes (2002) rec-

ognize the value that external stakeholders place on the economic function of post-secondary in-

stitutes, and that data such as this provides “economic legitimization”  for internationalization 

efforts (p. 1). An earlier report for DFAIT (Rosyln Kunin & Associates Inc., 2011) provides fur-

ther legitimization when it argues that not only are international students creating jobs for Cana-

dians, these same students are and will continue to fill Canadian labour shortages.  The economic 

and political gains are hard to negate. The Association of Canadian Community Colleges sur-

veyed over 108 colleges on internationalization, and found that when it comes to the recruitment 

of international students, 55% of respondents feel that “the most important reason for recruiting 

international students was” financial in nature whereas 53% of respondents focused on the cul-

tural benefits to the college community (ACCC, 2010, p. 3). These reports illustrate the socio-

economic influence that international students have on communities across the country; however, 

they fail to illustrate the diversity of individuals impacted by post-secondary internationalization 

efforts, in particular those outside of the classroom.

 The lens of the current study was focused both within and outside of the post-secondary 

campus as the outcomes of many internationalization strategies depend on the involvement of the 

broader community (Curtis, 2013; Fanshawe College, 2014; Knight, 1997; Morris-Lange and 

Brands, 2015). Since post-secondary internationalization goals encompass practices that consider 

all students, domestic and international, and involve a collaborative network of both internal and 

external stakeholders, the current activities in place to meet these strategic goals warranted ex-

ploration. When the current practices and related networks are well-understood, partnerships can 
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be strengthened and collaborative initiatives can be developed to support the efficient pursuit of 

student-focused and community-driven internationalization efforts.  

Conceptual Background and Literature Review 

 The initial conceptual research and literature review began with a study on international-

ization definitions as well as an examination of the various rationales behind the current strate-

gies and practices.  With an understanding of these foundational concepts, current practices could 

be further explored, and it was then possible to look at stakeholder engagement, partnerships and 

cross-sectoral collaboration.  An understanding of these core components led to a review on 

defining, tracking and enhancing internationalization success. 

Defining Internationalization

Within the realm of international education, NAFSA’s leadership has engaged many edu-

cators through the collaboration that occurs across their network.  Given their extensive reach, 

NAFSA’s (2010) definition of internationalization has been broadly accepted; it is “the conscious 

effort to integrate and infuse international, intercultural, and global dimensions into the ethos and 

outcomes of postsecondary education”.  For the purpose of this study, it is important to add that 

the development of this ethos and the achievement of these outcomes cannot be accomplished by 

the college or university’s international office alone.  Curtis’ (2013) work on the techniques used 

to successfully implement internationalization strategies in England serves as a reminder that in-

ternationalization extends beyond the post-secondary campus and depends on community sup-

port. The activities within a post-secondary institute have an impact on the community and vice 

versa. Along the same lines, strong social and cultural relations fuel economic and political part-



INCLUSIVE INTERNATIONALIZATION                                                                                  !11

nerships, so, again, stakeholders throughout a community do not and should not work in isolation 

towards their respective internationalization goals.  

Defining this core concept is critical, yet NAFSA’s definition could be viewed as incom-

plete as it fails to indicate that such collaborative action is a key objective.  Turner and Robson’s 

(2007) concept of transformative internationalization speaks to the need “to capture and organize 

the outward-focused energies of people within the university community…”  which, for the pur-

pose of this study, helps round out NAFSA’s definition of internationalization (p. 5).  While 

defining the concept, Brandenburg’s (2016) critique of the term is also worthy of consideration, 

“Internationalisation has been perhaps the most ubiquitous buzzword of the last two decades in 

higher education. It has brought with it isomorphism (when I do what you do, but I don’t know 

why), an emperor’s new clothes phenomenon (when everybody wants the same thing but only 

pretends to understand the value) and straightforward lip service (almost every university now 

claims to be a ‘global player’)”.  Accordingly, it is vital for all stakeholders to understand the 

range of rationales behind post secondary internationalization efforts, define what success looks 

like, and measure the outcomes against this definition.  

Rationales for Internationalization 

de Wit’s (2010) study on the internationalization of higher education in Europe details the 

core rationales behind internationalization activities, including: political, economic, social, and 

cultural motivations; de Wit also recognizes that the dominance of one rationale over another 

varies based on the temporal and geographical context.  Knight’s (2004) work to reconceptualize 

internationalization also presents a range of rationales at both the national and institutional level, 
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and she shares her desire for social and cultural rationales to “be given equal importance as the 

economic and political ones” (p. 25).  From a macro perspective, internationalization efforts sup-

port international relations which impact economic prosperity at a national level.  Furthermore, 

as McBride (2015) notes in her review of Canada’s International Education Strategy, the success 

of internationalization “underpins Canada’s diplomacy, trade and immigration objectives” which 

can also impact local labour markets and related opportunities such as student and graduate em-

ployment which is of central concern to this study.  

Popovic (2013) highlights the broader benefits in the policy paper, International Educa-

tion in Canada’s Colleges, where he argues that, “The diversity international students bring to 

Ontario’s colleges is mutually beneficial to both the domestic and international students.  The 

interactions students can have with one another can expand their worldview and prepare students 

for the global society, as well as promote creative and new ways of thinking” (p.5).  Moving to-

wards the community level, similar benefits can be seen when students interact with individuals 

from the wider community. The development of much sought after international competencies 

can and should occur in a variety of settings both at home and abroad (ACCC, 2010). The Cana-

dian Bureau of International Education (CBIE, 2014) has argued that cross-cultural proficiency is 

an essential skill tied to economic and social outcomes; related training can act as a catalyst 

which changes student perspectives towards work while also having an impact on employer hir-

ing and HR practices. What the research has shown is that stakeholder participation in interna-

tionalization activities does not occur in a vacuum. In order to, for example, develop relevant in-

ternationalized curriculum, participate in meaningful exchange programs, and even enjoy at-

home cultural celebrations, domestic and international stakeholders require a degree of intercul-
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tural awareness or competence; with this foundational knowledge, the critical discussions can 

begin (CBIE, 2014). Internationalization efforts which promote social and cultural integration 

can positively influence the experiences of newcomers and enhance the intercultural awareness 

of all citizens. Canada’s multicultural nature coupled with advancing globalization add to the ar-

gument that all students and a range of stakeholders are affected by internationalization efforts 

and the retailed rationales behind it.

Internationalization Practices 

Post-secondary institutions in Canada and abroad have implemented an array of practices 

to coincide with their internationalization strategies. ACCC, Human Resources Development 

Canada (HRDC) and DFAIT’s 2009 survey on mobility and international education in Canadian 

colleges sectioned the internationalization activities into seven categories: institutional interna-

tionalization policy, internationalization of the curriculum, delivery of programs and services 

abroad, international mobility for Canadian faculty and staff, international mobility for Canadian 

students, international students in Canada, international cooperation projects” (ACCC, 2010). 

Similarly, CBIE’s framework of nine dimensions included: planning and review, faculty & staff 

development, institutional agreements, student mobility, international students on campus, cur-

riculum and learning processes, research & scholarly activities, international projects, organiza-

tional factors & structures. While these methods of categorization have relevance to the current 

activities, external partnerships and the related practices, specifically those occurring at the do-

mestic or local level, could play a greater role in the discourse on internationalization. 

 Regardless of how internationalization efforts are categorized, these common practices 

are coordinated within the silos of academic departments surrounded by the walls of the educa-
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tional institute and, sometimes, in contractual conjunction with other partnering schools and gov-

ernments, yet McBride (2015) emphasizes that “We Are All Responsible”. Internationalization 

goals aren’t “solely the responsibility of education institutions and governments. The private sec-

tor could play a catalytic role by speaking out about the critical importance of international edu-

cation to Canada’s future” (McBride, 2015).  The majority of post secondary internationalization 

strategies explicitly include items related to global citizenship as well as employment assistance 

which highlight the need to engage those outside of the academic institution and/or their funders. 

Stakeholder Engagement and Partnerships

When considering internationalization practices, it is important to understand who the 

stakeholders are and how they have or have not been engaged in the internationalization process.  

Regardless of a partner’s setting, those noted in the introduction are classified as stakeholders as 

they have influence over and will benefit from the outcomes of internationalization efforts.  A 

number of more contemporary studies on stakeholder involvement in internationalization and 

higher education draw from Freeman’s text, “Strategic Management: a Stakeholder 

Approach” (Amaral and Magalhaes, 2002; Castro, Rosa and Pinho, 2014).  Freeman defines a 

stakeholder as someone who is impacted by the organization’s objectives (Freeman, 1984). Ama-

ral and Magalhaes (2002) take this one step further and differentiate between internal and exter-

nal stakeholders where internal stakeholders are located within the educational community as 

compared to the external stakeholders who are outsiders that support post-secondary governance.  

The external stakeholders who took part in this study may or may not be involved in governance 

activities; however, it will be demonstrated that the impact of internationalization efforts can eas-

ily be connected to their organizational goals and objectives.  
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 There is a substantial body of research focused on engaging faculty (Curtis, 2013; 

Friesen, 2012; Tarozzi, 2014).  Internally, Curtis argued that “the buy-in of faculty” was essential 

to internationalization (2013, p.43), yet Friesen’s (2012) research suggested that administrative 

leadership did little to guide faculty members with regards to internationalization.  Friesen’s 

(2012) work with Canadian university faculty members considered faculty needs and values in 

relation to institutional strategies.  She determined that faculty engagement in the international-

ization process is strongest when their personal rationales for involvement align with the institu-

tion’s strategic rationales.  While such research results can be extrapolated to others involved in 

post-secondary internationalization, there seems to be limited research which considers the range 

of stakeholders who interact regularly with post-secondary students and graduates; including, but 

not limited to: post secondary administration, support staff, and employers within the community 

(Castro, Rosa & Pinho, 2014; Knight, 1997).  

  Hoffman’s (2009) work on social activism amongst educational leaders emphasizes the 

importance that networking can have on stakeholders’ perspectives and engagement. A network 

of strategic partnerships can support the co-construction of internationalization practices which 

can strengthen educational offerings, reduce the duplication of efforts, and support graduate em-

ployability. Miner (2012) highlights the need for a range of stakeholders to contribute to the 

preparation of students for the changing world of work; when discussing the involvement of var-

ious partners, Miner (2012) reminds his audience that “A laissez-faire approach will not lead us 

to success” (p.21). Without a coordinated infrastructure, the efforts, communications and sup-

ports offered by various stakeholders are inefficient and even wasteful. Furthermore, an engaged 
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infrastructure can leverage the potential that comes from a well-internationalized post-secondary 

community. 

Collaboration Across Sectors 

 External stakeholders should be encouraged to participate in the internationalization dia-

logue as this group is made up of the employers and coworkers who interact with post-secondary 

students and graduates within the larger community (Amaral & Magalhaes, 2002; Castro, Rosa 

& Pinho, 2014; CBIE, 2014; Curtis, 2013; Morgan, 2015). With recent changes to immigration 

and student visa legislation in Canada, post-secondary institutes must manage their external in-

dustry partnerships to meet student and employer expectations (Immigration and Refugee Protec-

tion Act, 2014; Arthur & Flynn, 2013).  International post-secondary students are being recruited 

to study in Canada through the promise of work opportunities both during and after their school-

ing; moreover, enhanced employment is a common driver for all who pursue further education.  

Knight (1997) confirmed that the private sector wants to collaborate in order to “ensure that spe-

cific aspects of our curriculum are more relevant and that our students are better prepared for cit-

izenship and a career in a more globalized environment (1997, p. 40).  Once again, this finding is 

not only relevant for international students, but also domestic students.  By collaborating with 

employers on the internationalization process, faculty may also become more motivated to in-

corporate employment relevant outcomes and competencies into their internationalized curricu-

lum (ACCC, 2010). Knight (1997) reinforces that the efficient pursuit of internationalization 

strategies requires students, post-secondary employees and community partners to be coordinat-

ed and open to collaboration. The stakeholders involved influence the rationales behind post-
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secondary internationalization as well as the approaches taken; diverse networks can lead to new 

and innovative approaches which can benefit all involved.

 Post-secondary providers typically task their career service teams to liaise with the pri-

vate sector on behalf of employment seeking students and grads.  Students have come to expect 

this support in order to help them network and acquire work both during and on completion of 

their academic programs (Nunes & Arthur, 2013). This support may come in the form of em-

ployment related workshops, coops, internships, and networking events.  Morris-Lange and 

Brands’ (2015) research looked at the transition from study to work and the available supports 

for international students in Canada, Germany, the Netherlands and Sweden.  What they discov-

ered was “a poorly coordinated patchwork of occasional career fairs, job application training and 

chance acquaintances with service staff or company representatives who may or may not be able 

to help them” (Morris-Lange & Brands, 2015, p.4). An ad hoc mix of services is not only confus-

ing for students, it can mean duplications and, therefore, an inefficient usage of resources; in 

Canada specifically, Morris-Lange & Brands (2015) found career support services were duplicat-

ed in approximately 40% of higher education institutes. Efficient coordination of the mix of in-

ternal and external stakeholders involved in the internationalization process begins with commu-

nication. Many have argued that promoting cooperation and developing a dialogue between the 

varied stakeholders or sectors could facilitate integrated approaches to the attainment of interna-

tionalization goals, such as employment readiness (Miner, 2012, Knight, 1997; Morris-Lange & 

Brands, 2015).

 Miner (2012) argues that businesses need to think of the long term benefits that such 

partnerships produce, and, at the same time, he encourages post-secondary partners to be consid-
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erate of “what should reasonably be expected of business as a partner in the post-secondary edu-

cation and training enterprise” (p. 35).  Starting a collaborative dialogue on internationalization 

goals will enhance cooperation and eventually lead to strategic internationalization networks 

which support success in all realms of the community. 

Defining Success and Tracking Change

Knowing when internationalization efforts have been successful is not easy to define as 

these efforts are ongoing - with research and dialogue informing continuous improvements. 

Knight notes “that the suffix ‘isation’ denotes internationalisation as a process usually implying 

change” (Knight, 2013, p.85).  The applied research paradigm has been used in a number of stud-

ies focused on post-secondary transformation because it emphasizes the importance of collabora-

tion as a means to construct meaningful change (Cooperrider and Srivastva, 1987; He, 2013; 

Hoffman, 2009; van Oord, 2013).  For example, He (2013) employed the applied paradigm’s ap-

preciative inquiry process with teacher candidates and found it provided tools to support their 

work with diverse populations; such collaborative efforts also led to an inclusive educational en-

vironment. Moreover, van Oord (2013) has referenced numerous studies where transformative 

learning and leadership, inherent within school-based action research, have supported decision-

making and stakeholder involvement in the organizational change process. 

Tracking internationalization efforts helps post-secondary organizations and all stake-

holders see how far they have come and what work remains.  Brandenburg (2016) reminds his 

reader that post-secondary institutes are “responsible for every single student, and if we want to 

improve the efficiency of our approach to internationalisation…measuring impact and outcomes 

of internationalisation strategies should be the focus of the next five to ten years…”. Overall, the 
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reports and literature reviewed have illustrated a keen interest among post-secondary institutes in 

continuing the pursuit of internationalization goals.  As these efforts continue, quantitative and 

qualitative metrics will help all the stakeholders involved to track and meet their desired out-

comes. 

Research Gap and Central Questions

Current researchers have considered recruitment, exchange partnerships, international-

ized curriculum and even the socio-economic impact of internationalization efforts; however, a 

discussion on the range of stakeholders involved with and impacted by post-secondary interna-

tionalization has not yet developed. While internal stakeholders, like faculty and administrators, 

have been included in the previous research, the voices and influence of external stakeholders 

have been given less consideration. Such gaps in the available research informed the develop-

ment of this project’s central research questions: How are stakeholders being engaged, and how 

are their efforts being efficiently coordinated?  More specifically, how are post-secondary insti-

tutes building the practices and networks needed to achieve their stated internationalization 

goals?  The answers to these core questions are relatively unknown.  From this perspective, re-

search on stakeholder involvement and post-secondary internationalization activities was com-

pleted in order to determine how communications, collaborative practices, and training can sup-

port the strategic internationalization networks which promote global student success.
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Methodology 

Research Scope

 The purpose of my research is to highlight the coordinated internationalization efforts 

underway at Fanshawe College of Applied Arts and Technology and determine how stakeholders 

can build upon the existing practices in order to identify recommendations applicable to a range 

of post-secondary institutes and stakeholders. Through a qualitative analysis, post-secondary in-

ternationalization practices have been explored with a focus on how the engagement levels of 

stakeholders can be bolstered to aid the achievement of internationalization strategies and sup-

port student and graduate employment.  

Research Methods

 When considering post-secondary internationalization and the engagement of various 

stakeholders, such research could be pursued from a “deficiency mode of thought”; considering 

what isn’t working, which efforts are poorly coordinated and who seems uninformed and disen-

gaged (Cooperrider and Srivastva, 1987, p. 130).  Instead appreciative inquiry (AI), a strength-

based approach which stems from social constructivism, was employed.  AI grew out of Cooper-

rider’s doctoral work in organizational dynamics and gained popularity as an applied research 

strategy amongst those dissatisfied with problem-solving approaches (Reed, 2007).  The AI 

process is now used in a variety of organizational development contexts and seeks to “discover, 

describe, and explain those social innovations which serve to give ‘life’ to the system and acti-

vate members’ competencies and energies…in the formation and transformation of organization-

al realities” (Cooperrider and Srivastva, 1987, p. 162).  This qualitative approach is exploratory 

by the design of its four stages: discovery, dream, design and destiny/delivery; each stage con-
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tributing to a meaningful dialogue which empowers participants as they work towards change 

within and between their organizations (Calabrese, Cohen and Miller, 2013; Ryan, Soven, 

Smither, Sullivan and VanBuskirk, 2010). The collaborative nature of AI serves the educational 

realm well as it synthesizes the multiple perspectives inherent in post-secondary internationaliza-

tion while engaging the stakeholders as they work in partnership towards positive outcomes (He, 

2013; Kadi-Hanifi, Dagman, Peters, Snell, Tutton and Wright, 2014). By identifying best prac-

tices within the post-secondary context, participants will be able to identify their ideal outcomes, 

much like program, course and lesson planning. Ongoing engagement in these efforts is sus-

tained through the reflective nature built into the AI approach and the meaningful action items 

which emerge in the final stage.

The four stages of the appreciative inquiry process (discovery, dream, design and deliv-

ery) guided the research design, data collection and analysis. The discovery stage began with the 

use of purposive sampling to coordinate the desired samples and was bolstered by snowball or 

network sampling; this sampling method increased the authentic connection between the data 

being gathered, the research goal, and the participant’s roles & experiences with their organiza-

tions (Calabrese et al., 2013; Hoffman, 2009; Yoder, 2006).  Furthermore, as Seale (2012) indi-

cates, by having multiple starting points, snowball sampling provides access to more than one 

network which is critical when considering the various stakeholders involved in post-secondary 

internationalization. Along with the recruitment invitation, potential participants for this research 

project were sent a short PowerPoint which included a definition of internationalization and out-

lined the objectives of the research within the context of the AI approach. Reed’s (2007) work 

suggests that supplemental information on the applied research process and the positive learning 
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environment encourage potential participation. From approximately seventy recruitment invita-

tions, a sample of thirty individuals expressed interest in participating in this research project; 

these individuals and/or their departments/organizations represented a cross-section of interna-

tionalization stakeholders and are italicized in Table 1 - Key Stakeholders (p.26).   

During the discovery stage, an internationalization focused literature review and docu-

ment analysis were conducted to inform the direction of the research project.  A preliminary the-

matic analysis informed the questions to be delivered to participants.  Participant dialogue in-

volved email correspondence along with semi-structured phone interviews and focus groups cen-

tred on the organization’s existing and ideal positive core which, according to Cooperrider and 

Whitney (2005), consists of the organization’s assets, strengths and resources. Guiding questions 

(see Appendix A) served as a framework for the strengths-based discussion within the discovery, 

dream and design stages; typically, all three stages occurred in a fluid manner throughout one 

meeting be that in-person or over the phone. Focus groups and interviews were audio recorded 

and ranged from 30 to 60 minutes in length which allowed for good coverage of the guiding 

questions and exploration of unique practices and recommendations.  All recorded communica-

tions were later transcribed in full detail. 

The dream and design stages were the combined target of two internal and two external 

focus groups all of which were held during Fanshawe’s International Week in February 2016. 

Additionally, these stages were covered through the semi-structured in-person and telephone in-

terviews held with college staff and faculty, community service providers and three employers 

(Jones Packaging, 3M and Deloitte).  The three employers were chosen based on ease of access, 
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the international scope of their business, and their existing engagement with post-secondary in-

stitutes (Jones Packaging and 3M with Fanshawe in particular; Deloitte with a range of 

institutes). Given that the social and economic drivers behind internationalization cannot be easi-

ly separated, the participating stakeholders came to the discussions with different perspectives 

regarding internationalization efforts, yet they were all able to co-create and discuss the opera-

tionalization of their ideal internationalization practices (Calabrese et al., 2013; Kadi-Hanifi et 

al., 2013). In order to facilitate discussion on the stakeholders’ collective aspirations and related 

plans for action, non-reflective listening techniques were used, like short verbal replies and body 

language; following each stage, reflective listening techniques, such as: clarifying, paraphrasing, 

reflecting and summarizing were used to check the validity of initial interpretations (Fern, 2001).  

Having previously worked at the research site, many of the participants were former colleagues; 

therefore, these techniques were critical to situate myself as the researcher and ensure the relia-

bility of the data.  Lastly, in order to avoid researcher bias and ensure complete professionalism, 

I maintained a reflexive field journal before and after each stage of the research process.  Entries 

included reflections on the research topics, process and data collected. This technique was valu-

able as the insights informed analysis and provided a means to identify personally biased data 

interpretations.   

Research Site 

 Fanshawe College, the core site for this research, is one of Ontario’s largest colleges with 

four campuses located in the southwest of the province. As a top performer in the i-graduate In-

ternational Insight Survey, Fanshawe has demonstrated excellence with regards to many interna-

tionalization goals, so the intent of this research is to draw from and build upon what local stake-
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holders feel are their existing best practices (Meyer, 2015). In an earlier review of their interna-

tionalization strategies, Fanshawe utilized CBIE’s aforementioned framework of nine dimen-

sions; however, they expanded the external scope with the addition of a tenth category, “commu-

nity and industry partnerships” which coincided with their “mandate as a community college that 

prepares students for jobs” (Fanshawe College, 2010, p.9). Similarly, the focus on a college ver-

sus a university site was intentional because of the emphasis colleges place on skill preparation 

for employment (ACCC, 2010).  This focus demands strong connections between the college and 

its surrounding community and labour market; in other words, external stakeholders. Despite the 

core research site being at a college, the term post-secondary institution is frequently employed 

as the central research question has relevance to all levels of higher education. 

Data Analysis 

The AI stages served as a means to organize the data collection as well as the analysis, 

which again, often occurred simultaneously (Merriam, 2009).  Initial themes were coded during 

transcription which led to two sets of tables covering communications, supportive practices, as 

well as teaching and training for both current and recommended efforts.  With further data analy-

sis, these initial categories were reduced with the first and subsequent rounds of coding as the 

results within each were quite extensive. Iterative coding and data analysis led to the use of Fan-

shawe College’s internationalization goals, detailed in their College Internationalization Rolling 

Multi-Year Plan 2014/15-2016/17, as a framework for the creation of the five broad themes: 

strategies and stakeholders, organizational research and pathway planning, student life and career 

preparation, and organizational development and public relations (2014).  As will be seen in the 

findings, these thematic areas were further divided into subsections, which highlight some of the 
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current practices and recommendations to support the pursuit of post secondary internationaliza-

tion strategies. Moreover, the thematic sections and subsections are believed to represent areas of 

relevance to all post-secondary institutes working towards successful internationalization en-

deavours.

 While some stakeholders had not written, seen or even known of the internationalization 

strategy prior to this research, the majority of them are impacted by the strategies, goals, prac-

tices as well as the other stakeholders involved.  As can be seen in the outcomes and actions not-

ed under each institutional goal in Appendix B, the goals, like the thematic sections and subsec-

tions used to organize the findings, are not mutually exclusive; this simply highlights the inher-

ent interconnections between internationalization efforts.

Participant involvement at all stages is critical to the success of AI.  At two different 

points, participants were emailed draft summaries, which provided them with an opportunity to 

review the research and data summary tables. They were asked to provide feedback and validate 

whether their conceptualization of the core practices and recommendations had been captured. 

The multiple sources of data gathered allowed for triangulation of results and further identifica-

tion of internationalization practices which work towards the successful achievement of interna-

tionalization strategies, stakeholder engagement, and competency development. 

Although Cooperrider replaced “delivery” with “destiny” as the final stage within the AI 

model, the original term, “delivery” was employed within the data analysis due to its association 

with the concept of ‘deliverables’ - common in education and training realms. Based on past em-

ployment experience, it was felt that the education professionals involved would be more respon-
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sive to a final stage which connotes a process with concrete outcomes (Busche, 2011).  As noted 

previously, the focus groups and interviews allowed for preliminary discussion of how the rec-

ommendations could be operationalized or delivered.  The delivery stage, like internationaliza-

tion itself, is ongoing.  When the core coding efforts were completed, participants received a fol-

low up email which summarized the data gathered to date and encouraged them to reply with 

provocative propositions detailing how one or more of the recommendations could be pursued; 

reflections on the key stakeholders and how to enact collaborative change were also encouraged.  

In a typical appreciative inquiry, these propositions would have been formed during the dream 

and design stages; however in the current study, the task of building upon the initial recommen-

dations was postponed based on the limited amount of time available for the focus groups and 

interviews. This allowed participants to see the complete range of recommendations collected 

prior to providing feedback.    

While the implementation of such propositions continues, the completed phases of this 

appreciative inquiry have facilitated thoughtful dialogue in which a range of stakeholders re-

viewed and developed pragmatic, collaborative and interculturally considerate recommendations 

towards the advancement of internationalization.  Beyond direct participant involvement, the de-

livery stage represents a critical opportunity to share the research results with those involved, the 

post-secondary realm as well as the wider community.  Research dissemination efforts, such as 

site workshops and conference presentations, will ensure ongoing engagement in the operational-

ization of the recommendations made. The core findings, detailed below, include current prac-

tices as well as actionable recommendations which have been thematically categorized into the 
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following broad sections: key stakeholders, organizational research and pathway planning, stu-

dent life and career preparation, public relations, and organizational development and learning. 

Findings

 The vision, mission and strategic documents of a post-secondary institute can be very im-

pressive.  Internationalization strategies are drafted to support the pursuit of the goals and out-

comes therein; they serve as a foundation which informs organizational direction.  Through the 

document analysis and discussions with internal stakeholders, Fanshawe’s College International-

ization Rolling Multi-Year Plan 2014/15-2016/17 (2014) was identified as a strong asset.  As 

noted within the data analysis section, the content of this plan served as a functional means to 

organize this project’s findings (see Appendix B).  The actions and outcomes detailed under the 

first and second goal focus on flexible program development, delivery and related recruitment 

efforts to “support local, regional, provincial and national requirements for skilled labour and 

post-secondary training”; therefore, the related findings will be discussed under Organizational 

Research and Planning (Fanshawe, 2014).  Fanshawe’s third internationalization goal aimed to 

competitively position itself within the Ontario College system as an institution with strong 

learning opportunities and an exemplary “student life and career preparation experience” sup-

portive of social, cultural and labour market integration (Fanshawe, 2014).  As such, the exten-

sive findings related to student life and career preparation, such as inclusive diversity and sup-

portive networking, are noted under the section entitled Student Life and Career Preparation. The 

final goal within Fanshawe’s College Internationalization Rolling Multi-Year Plan 

2014/15-2016/17 (2014) looked at fostering “a high performing and sustainable College” and the 
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items within this section related well to this project’s research findings on communications and 

training, as such, the related data will be found under the Public Relations and Organizational 

Development and Learning sections respectively. 

Key Stakeholders 

 Beyond the goals and outcomes, Fanshawe’s plan also includes the College’s vision and 

mission, and, thus, provides a critical framework from which institutional values and efforts can 

be aligned, “Vision: Unlocking Potential through Global Career Preparation – home and away…

Mission: Provide pathways to success, an exceptional learning experience, and a global outlook 

to meet student and employer needs (Fanshawe College, 2014).   These foundational College 

statements suggest the involvement of both internal and external stakeholders.  One of the guid-

ing questions asked of all participants was who the key players were within the college and 

community, and those identified are included Table 1: Key Stakeholders which provides a break-

down of the internal and external partners identified. Partners who were direct participants in the 

research are noted in italics.

Table 1: Key stakeholders

Internal stakeholders External stakeholders

Faculty Economic Development Corporation 

International Centre: International 
Student Life Coordinators, Immigra-
tion Advisor 

Employers 

Program staff: Coordinators, SSAs 
(Int’l and General), Pathways Coor-
dinator

Community service providers

Career Services staff Community & Program Advisory Committees
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Organizational Research and Planning 

 Employment-driven programming. When choosing a post-secondary program, students 

and their families are considerate of the post-grad employment prospects associated with their 

choices.  As such, enrolment planning and growth requires programs to be focused on labour 

market need while also providing students with the broad competencies and industry-specific 

skills employers demand. It is interesting to note that a few internal stakeholders felt a sense of 

Administration Local Immigration Partnerships

Student ambassadors International grads in the community 

Centre for Academic Excellence Immigration firms and lawyers 

Senior leadership Homestay parents

In-country agents & recruiters Employment agencies

HR Chamber of Commerce

Counselling & Accessibility Services Private, primary and secondary schools

Student cultural clubs Other post-secondary institutes 

Athletics Students’ families

ESL technologists In-country agents & recruiters 

Library staff Small business centres

Student Union Mayor’s office, city council & elected officials

Students - domestic and international Provincial Ministries: Ministry of Citizenship, Im-
migration and International Trade, Ministry of Train-
ing, Colleges & Universities 

International Advisory Committee - 
includes the College President 

Federal Ministries: Citizenship and Immigration 
Canada, Department of Global Affairs (formerly 
Foreign Affairs & International Trade) 

Internal stakeholders External stakeholders
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pride regarding the program development expertise and speed at which these programs are 

brought to market whereas three interviewees from an external group felt that the bureaucracy 

and lengthy timelines around program development have a negative impact on the relationship 

between program outcomes and labour market need/relevancy. 

External stakeholder (ES) 1: Especially in the tech industry, by the time they get the pro-

gram solidified and done…it’s no longer relevant.  

External stakeholder (ES) 2: And then with the manufacturing, they are getting ready for 

the industrial revolution.

 While the second comment was shared with sarcastic undertones, it was followed by an-

other participant from this external group praising the work being done to package degrees and 

certifications in order to reduce the time students must spend in education: 

ES3: Four year example of BMOS [Bachelor of Management & Organizational Studies] 

and Fanshawe CFP [Certified Financial Planner] designation combo shaves four years 

off of any banks requirements …TD is looking for certified financial planners…because 

typically TD would get a … grad through the door, they would spend a couple of years 

in training then get the certified financial planner designation. So, while this program 

was being designed and implemented, the industry outreach was being done at that same 

time.  So now what we are doing is we are bringing the banks and the wealth planners of 

the world to pay attention to this because they have a vested interest now.  So all of that 

stuff could be done much more, in a much more streamlined manner and it’s for the ben-

efit of the community.
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 The practice of packaging credentials clearly has benefits for all involved; in particular, it 

can reduce the time it takes students to acquire an education which directly aligns with what em-

ployers are seeking for in a specified position.  In other words, it provides a pathway for learners 

to boost their employability which, in the case of many international students, could support their 

immigration goals.  Additionally, it serves as a means to engage employers in the program devel-

opment and packaging dialogue as it has relevancy to their organizational development.

 Well-internationalized college community. The first institutional goal and related ac-

tions in Fanshawe’s College Internationalization Rolling Multi-Year Plan 2014/15-2016/17 not 

only speaks of enrolment but also retention and the organizational culture needed to support both 

actions (2014). When participants were asked to define what a well-internationalized college and 

a well-internationalized community looked like, all spoke of linkages between the two. One in-

ternal focus group felt the concept of a culture which embodies trust, acceptance and the promo-

tion of diversity was critical when it came to a well-internationalized college and community.  

This same group discussed “that feeling” produced by a well-internationalized college which, in 

part, was the objective of the Maple Leaf Lounge; a safe and positive environment outside of the 

International Centre where international and domestic students could intermingle (Internal Par-

ticipant[IS]1).  Another member from this group spoke of the difference a “simple smile and hel-

lo in the hallway” can make in a student’s experience (IS2).  All components contributing to an 

environment which helps engage students throughout their educational experience. 

 A key point raised by an internal administrator highlights that the success of an internal 

strategy or agenda is also dependent on its ability to “take advantage of the federal agenda and 

the provincial.  It’s really challenging to have an internationalized community or a college if you 
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don’t have the support of national government or the provincial government, so maybe we will 

get to that” (IS3).  This comment lead to a discussion on the impact that government can have on 

internationalization efforts.  Another college administrator argued that despite the government 

promotion of entrepreneurialism and its desire to have international students become residents, 

many international students are not eligible for the related subsidy programs nor can they use 

such efforts as relevant post-graduate employment towards their applications for permanent resi-

dency (IS2). This focus group noted that the lack of eligibility was a result of international stu-

dents not paying taxes; however, what it did highlight for them was the need for government 

policies to align and that they could play a role in advocating for this change.  The need for ad-

vocacy in this realm was reiterated by an external focus group.  A unique workaround to the con-

flict between programmatic interests and policy/law was the Career Service department’s support 

of entrepreneurial co-op program pathways which were seen as encouraging innovation and pro-

viding a unique learning experience that could support student employability post-graduation. 

 Pathways to learning. Recognizing and building upon prior learning was seen as a 

means to increase enrolment, manage excess supplies of graduates and increase employability.  

Participants’ emphasis on the need to recognize prior learning also has relevance to a number of 

Fanshawe’s internationalization goals associated with flexible learning opportunities.  While the 

expansion of bridging programs for internationally trained professionals was discussed by most 

groups, the recognition of international secondary education or Grade 12 benchmarking was an-

other suggestion. One interviewee noted that the current transfer credit system requires the re-

view to be completed by a third party when with a little research and training, prior learning 

could be assessed internally (IS10).  The assessment of learning credentials can be challenging; 
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however, there are a number of guides and supports available, including ONTransfer and the 

Pan-Canadian Quality Assurance Framework for the Assessment of International Academic Cre-

dentials to support such training.  

 Once a post-secondary applicant’s prior learning and credentials have been reviewed, rel-

evant pathways can be identified.  This approach would ensure access to education for all and 

could inform the development of the feeder programs recommended by research participants.  

Feeder programs and/or introductory courses could serve two purposes: academic upgrading as 

well as laying the groundwork for an international perspective which could carry through certain 

programs.  

 Further down the educational pathway, there was much discussion by external stakehold-

ers on the need to retrain and cross-train excess graduate supplies turning them into a “strategic 

advantage” (ES2).  Despite the local and international need for tech savvy employees, the busi-

ness school is still one of the most popular faculties, so “What if there was a bridging program 

for all of these business graduates? So in 6 more months you now become a web developer, so 

you can be an account manager with one of the tech companies and also have the technical back-

ground” (ES3).  With these sought-after skilled talent pools, local economic development groups 

could then go to companies with a sound case for business development and expansion in the 

local area.  Couple this with the aforementioned international perspective being better woven 

through programs and courses, and you have further reasoning for businesses to choose London, 

Ontario as the home base for international operations as the graduate pool would have the rele-

vant skills and competencies to meet their needs.  
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 Sustainable internationalization. What the discussions on excess supplies also illustrat-

ed was that enrolment and internationalization practices may not have always been approached 

in a sustainable manner.  According to one faculty member, the college and the Canadian gov-

ernment opened “the flood gates” which skewed the demographic mix of the student body and 

called into question the drive for tuition money over academic standards (IS4). When in-

ternational recruitment first became a focus of the College, it added value to the classroom as the 

intercultural mix of student perspectives contributed to course discussions and learning.  Unfor-

tunately, this has shifted in recent years, to the point that some courses and programs are domi-

nated by one or two countries which leads to both faculty and student complaints (IS4 and IS11). 

The resultant recommendation for sustainable internationalization practices, or recruitment that 

considers intercultural ratios, was provided with the intention of balancing demographics and 

also ensuring domestic marketing remained a priority despite the potentially higher return on in-

vestment when groups of international students are secured.

Flexible exchange opportunities. Flexible learning opportunities, like bridging pro-

grams, can drive enrolment.  Moreover, the outcomes and actions noted under the second goal 

within Fanshawe’s plan centre on mobility, delivery, and pathways which are also referenced in 

the section which follows (2014). Currently, there are a number of exchange agreements which 

provide learners with opportunities to study and complete research in other locations while still 

graduating from their home college. The Ibaraki, Japan exchange was championed by many in-

ternal stakeholders as it simply requires an essay to enter and successful applicants get three 

weeks to experience the culture of Japan. The need to balance “the flow of incoming and outgo-

ing” exchange candidates was mentioned in a number of the discussions on exchange program-
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ming (IS1).  It was well known amongst the internal stakeholders that the reciprocity of ex-

change programs is weak; additionally, a desire was expressed for more outgoing exchange op-

portunities for faculty, staff and business partners.  Two internal administrators emphasized the 

importance of flexibility to increase outbound exchange numbers with the recommendation that 

candidates source their own exchange opportunities and submit for approval.  

 Internal and external stakeholders both felt the need to extend exchange opportunities 

into the professional realm.  Collaboration between program coordinators and professional asso-

ciations could help to establish partnerships which, in turn, could encourage international ex-

change agreements and the attainment of internationally recognized professional level creden-

tials, such as those offered by the Forum for International Trade Training (FITT) (IS4).  While 

these were recommended for students, three of the four employment partners interviewed also 

supported the growth of similar opportunities for the development of recently hired graduates.

Student Life and Career Preparation

 Orientation and initial integration. With the strategic goal to “Provide the premier 

learning, student life and career preparation experience within the Ontario College System”, Fan-

shawe participants as well as some external participants demonstrated passion regarding endeav-

ours within this realm (Fanshawe College, 2014). Students are welcomed into the college 

through a variety of orientations which include general, international student specific as well as 

program specific orientations.  One program orientation was highlighted as having had an exem-

plary student “…come back in to talk to both the faculty and the students about what they might 

experience”; this practice was seen as a means to set students up for success and remind faculty 

of the impact their role can have on students’ educational journey (IS3).   
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 Program staff and faculty identified additional aspects of student life that helped students 

adjust to their new environment, such as: inexpensive food options, access to cultural events and 

opportunities for volunteerism (IS5; IS6). A number of volunteer opportunities are coordinated 

by program staff in partnership with community organizations and industry like Habitat for Hu-

manity and the London International Air Show; creating opportunities for learning as well as so-

cial and cultural integration (IS6). Participation of domestic and international students is bol-

stered through the promotion of the Co-Curricular Record (CCR) which is a resume-like digital 

record which details a student’s extracurricular engagement.  For students who may have limited 

work experience, the CCR is a faculty/staff-validated document which can be used to demon-

strate learning outside of the classroom and key transferable skills of value to employers.  The 

Peer to Peer student mentoring program, was another program which college participants would 

like to see further popularized through the CCR based on the integrative influence such activities 

can have on student mentors and mentees. 

 Inclusive diversity. Unfortunately, the Peer to Peer program, like other integration ef-

forts, struggles with the recruitment of domestic participants. Many participants commented on 

the importance of integration as a means to reduce or eliminate the student pockets that separate 

domestic from international learners and the associated learning opportunities.  The expression 

“one college, one culture” was discussed by one internal focus group - in that a well-internation-

alized college wouldn’t need to separate these student groups, but would leverage the learning 

that could occur when these two groups intermingle (IS2). Another internal focus group zeroed 

in on the integration concept and argued that the separate sectioning of courses into those for 
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domestic and international students was going against this very goal of integration.  And yet a 

third internal stakeholder highlighted the need for:  

 …domestic students to be in culturally diverse classrooms as well in order to prepare  

 them for the global marketplace when they leave the school, so importance to all  

 students. It’s not what’s good for international students and what is good for domestic  

 students. It’s a labour market skill that they need - cultural competency (IS8).   

 While integrative efforts seemed to be important to all stakeholders, a few internal partic-

ipants cautioned against complete assimilation as it too can have negative side effects.  One par-

ticipant argued that “if people feel like they have to assimilate too much then you won’t see that 

diversity” (IS5).  Instead this participant felt that the College should communicate the expecta-

tion to integrate while making students feel welcome to share their cultural practices and knowl-

edge.   The following dialogue demonstrates that knowledge of different cultural practices can 

lead to the development of relevant supports which should be available for all student groups:

  IS11: Well, we just had some cases recently with Chinese students where, and it’s not a 

criticism, it is an observation of the counselling staff here had no capacity to speak to 

those students in their own language and it was even more difficult to even find anybody 

within the community that was a counsellor that could help them.  

  IS8: And never mind the language, just understanding the cultural nuances of, you know, 

is it shameful in that person’s culture to ask for that sort of help and understanding what it 

takes for that person to come forward. 

 What these discussions highlighted was that the majority of participants are in favour of 

an inclusive environment that supports diversity.  If post-secondary institutes are going to recruit 
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and retain students to graduation, then all students need access to supports to help them over-

come the personal and financial challenges associated with advancing one’s education. As the 

above counselling example illustrates, this also relates to the hiring and training of staff who can 

support the unique needs of a diverse population.  While it may take additional energy and fund-

ing, there was an interest in seeing a college and community culture which includes all students 

while also supporting their unique needs.  

 Employment readiness. All participants recognized the Career Services Department as a 

key player and contact for students, staff and those in the wider community. From a student sup-

port perspective, the career development program begins within the first week of each term, in-

cluding Work Mania which involves short training sessions that help students apply for part-time 

work, draft a Canadian resume, and gain awareness of the available services from orientation to 

post-graduation (IS2).  Throughout the school year, Career Services also hosts a variety of events 

to support employment which include the typical career fairs, but also included a student-centred 

weekend event called the ‘Ignite Career Conference’.  This event was paid for by student fees 

and focused on the development of “those soft skills that the employers are saying are 

missing” (IS2). Over 165 students attended the full day event.  All of the workshops were hosted 

by employers and community members who volunteered their time and covered topics such as: 

“what is your brand, how to make a positive first impression, and do you have an entrepreneurial 

spirit”; in addition, there was an employer panel, keynote speaker and hot lunch (IS2). With in-

creasing numbers of students looking to land part-time work, co-op placements and/or intern-

ships, these events and workshops can be extremely valuable to those with limited or no experi-

ence in the Canadian labour market. 



INCLUSIVE INTERNATIONALIZATION                                                                                  !39

 Another popular annual event that was referenced by both internal and external stake-

holder groups was the Student 2 Business Conference hosted by the London Economic Devel-

opment Corporation which is focused on providing students with the opportunity to network with 

local employers.  While this was widely supported by the employers interviewed, one employer 

noted that they are now making efforts to improve their return on investment with regards to 

such events because “in a four hour time period we may come across 2500 students, but your en-

gagement with them is maybe 10-15 seconds” (ES5).  This large employer suggested that they 

preferred more intimate student engagement opportunities, such as case competitions or campus 

visits.  Alternatively, another employer indicated that they appreciate being able to reach a wide 

range of students, faculties and schools in a short period of time, and such an objective is made 

possible by events such as the Partners for Employment Fair which invites students from four 

different Ontario post-secondary institutes (ES4). ES5 still attends these larger events, but boosts 

the intimacy and student engagement by bringing what they call “ambassadors” to speak to 

prospective student employees about what the job really entails.  Despite the brief interactions 

inherent in these meetings, they allow employers to gain a preliminary appreciation for the trans-

ferable skills that post-secondary students could bring to their organizations while also allowing 

students to gain a better appreciation of the labour market opportunities available to them.

 Outreach. Participants recognized that communications typically began through outreach 

from the post-secondary institution.  Historically, much of this work has been through Career 

Services to support program placements and/or student employment; IS2 and IS5 both noted that 

additional communication and support had been needed for international students as they made 

their way into the Canadian labour market.  
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  IS2: I think that employers in the past five years [have experienced] so much growth in 

their willingness to take on international students and I think it has been through the work 

of the PACs [Program Advisory Committees] and through the work of the International 

Centre, through the work of the city, through the work of Student 2 Business activities, 

career fairs that kind of stuff where they get to see these young people….We don’t have 

to give employers information on why they should hire an international student….they 

already know….and they are becoming champions, so they are out there speaking to their 

friends.  

 A caveat ensuring equity was added to this because, despite their unique needs and higher 

tuition fees, it was felt that in order to develop a culture of inclusive diversity, international stu-

dents should not receive special treatment at the potential expense of domestic students (IS2).  

Instead it is a matter of outreach with a spin that is inclusive of both international and domestic 

learners: 

  IS2: Some of the things we market to our employers are: build your future, fresh bright 

ideas, check out your future employees through coop, invest in your community, support 

post secondary education for our youth.  We always talk to them about when it comes 

from globalization - learn from someone who comes from somewhere else, or learn from 

a student, could be a domestic student who has had international experience, that can 

share world views with you.

 Outreach and communications extend beyond the current placement need or requests for 

speakers; as one employer noted the efforts are reciprocal, “We track them I think as much as 

they are tracking us, we’re following them on social media, Facebook, Twitter.” (ES5).  One ex-
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ternal partner was impressed with the College’s recent efforts to bundle online contact points for 

employers and partners, for example: student talent, research, and continuing education; accord-

ing to the participant,  “They’re starting to think not just of student attraction but of also the rela-

tionship to the employer and making it more accessible” (ES2).  Employers, like post secondary 

institutes, value opportunities to raise awareness about their brand.  Brand and organizational 

awareness amongst potential employees supports an employer’s strategic goals related to re-

cruitment, growth and innovation (ES5 and ES6).   One means of achieving these goals is 

through participation in the events noted earlier, but some employers take this one step further: 

 IS6: Last year, there was an employer who came and did mock interviews, but they  

 weren’t happy with the quality of the interviews, so what they did was they rented a bus,  

 they got one of the career consultants to go on the bus, they took all of the students to the  

 industry place, I believe it was in Windsor, they practiced their interview skills on the  

 way and then they all went for interviews because they wanted so many new hires.  And I 

 know our one student from South America…she got a job right instantly because of  

 the connections that her team made for her.  

 Supportive networking. With the emphasis placed on networking within program orien-

tations and the labour market in general, students want opportunities to connect with potential 

employers, so much so that they surprised one participating employer by passing on the cash 

prizes frequently offered in case competitions - opting instead for a short lunch and chance to 

connect directly with the company President (IS4).  In addition to post secondary and employer 

efforts to help students develop strategic networks that bolster employment, all of the focus 

groups highlighted the supportive role of local organizations such as the London Middlesex Im-
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migrant Employment Council and the London Economic Development Corporation (also a re-

search participant).  The former acts as a hub for local immigrants seeking employment, mentor-

ship and integration. The latter is a key liaison between business, education and community 

agencies and also responsible for the Student 2 Business event mentioned previously.

 Participants expressed appreciation for these agencies; however, much like the challenges 

that were expressed with regards to navigating the complicated post-secondary offerings, it was 

recognized that it can be equally challenging to know exactly what and who is out there to sup-

port students in their efforts towards social integration and employment.  A unique approach, 

which combined the increasingly popular case competition with the concept of a service agency 

fair, was a function which involved upwards of fifty employers and twenty community service 

providers.  Small groups were given case studies, and they had to visit the different booths to 

find the resources needed to solve their cases (ES2 and ES7).   Those involved agreed that this  

was far more effective than the usual information dump or paper overload that occurs at many 

events aimed at engaging and enhancing existing networks.   Similar events were recommended 

to support future engagement and enhance awareness regarding internationalization effort, in-

cluding a President’s Breakfast to celebrate internationalization and/or a City Summit on Interna-

tionalization (IS2 & IS7).  While all agreed that student-focused events were important, it was 

also critical to engage the community at large and ensure people were aware of the wider impact 

that internationalization efforts can have.

 Mapping and measurement. While strengths were the focus of the interviews and focus 

groups, a number of concerns regarding awareness, access and duplication of services were ex-

pressed.  As one possible solution, a number of participants recommended a detailed mapping of 
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the existing services and supports within the college and surrounding community.  The fact that 

more than one agency exists for a particular support does not necessarily make these offerings 

inefficient, but, participants argued that the impact should be measured to ensure efforts are 

complementary and supporting the priority needs (ES7).  An external stakeholder from a com-

munity agency argued, “I get tired of hearing, ‘Well, we have 150 different agencies’.  Well that’s 

all well and good, but what do you produce?…What’s different in our community because you 

exist?” (ES9).  Both internal and external stakeholders discussed the competitive nature of their 

realms - competing for funding and client/student numbers to justify their existence.  While it 

may seem idealistic, IS3 spoke of partnering versus competing; leveraging their efforts by work-

ing together towards their shared objectives. 

 Similar to the outcomes and actions noted in this area of Fanshawe’s internationalization 

strategy, better data and measurement of internationalization efforts, employment outcomes as 

well as the benefits of having a diversified workforce were recommended.  While many assume 

this to be a responsibility of the College’s International Centre, other research participants felt 

that this was an opportunity for government leadership to step in - first to centralize information 

and eliminate unnecessary duplications and second to champion those community members who 

are focused on deliberate inclusion (ES8 and IS8).  As one external partner noted there “is a bit 

of a disengagement between the actual decision makers of the city plus the decision makers with-

in the college similarly with the university” (IS2).  The mapping and measurement of interna-

tionalization related work could be the start of an overdue collaborative dialogue between these 

partners. With an up to date map, internal and external efforts can be better coordinated and 
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awareness can be raised about the college-community infrastructure that exists to support inte-

gration and access to employment.

 Similarly, by having a service map and tracking the success of ongoing efforts, partici-

pants felt that they could better act as referral experts - connecting all stakeholders to the sup-

ports they need to be successful.  This could involve something as simple as “letting the average 

family in London know that we have international students and make that broader…invite a stu-

dent home, invite a student home for the holidays.  Once they hear their stories, they will start 

networking for them…” (IS6).  Along these same lines, the community response surrounding the 

integration of Syrian refugees was also suggested as a learning opportunity which could support 

internationalization efforts because never before had the community rallied together to break 

down potential barriers to settlement and integration into the community (ES10).  The Syrian 

integration efforts were said to involve a disparate mix of community partners who have brought 

their unique perspectives to the table resulting in responsive approaches to client-centred settle-

ment support and education; ES9 provided information on the local school board’s GENTLE 

Centre which stands for Guided Entry to New Teaching and Learning Experiences and involves a 

variety of supports delivered by individuals who share the language and cultural background of 

the newcomers.  Changing the approach has been driven by the community and has resulted in 

further engagement of community partners; this could act as a model for the development of 

strategic internationalization networks.

 Mentorship. The opportunities for learning and engagement exemplified in the Syrian 

integration efforts could also be leveraged to expand existing mentorship programs for post-sec-

ondary students and graduates. By community members becoming aware of the local yet global-



INCLUSIVE INTERNATIONALIZATION                                                                                  !45

ly minded talent pool that is eager to contribute and gain experience, they may be able to match 

opportunities to fill the community’s knowledge and service gaps.  One internal participant felt 

that this could be achieved through the internationalization of existing mentorship programs, 

such as the Larry Myny Mentorship program targeting College alumni (IS8). Likewise, an exter-

nal partner felt that raised levels of awareness and engagement could facilitate the inclusion of 

students/graduates on the boards of non-profit organizations which could produce similar em-

ployment related outcomes to formal mentorship programs:  

  It is great way for newcomers…to get some of that networking moving along, outside of 

a job interview, outside of an employment situation to learn more about London, to learn 

some of the skills and to deepen their networks in London which is only going to help 

students and graduates learn more about what’s available and on the other side it helps 

the boards and the organizations deepen their skills and their exposure to some of the 

newly emerging interests in their communities (ES7). 

 A few external stakeholders shared the belief that becoming a board member can serve as 

an informal mentorship for students and graduates.  While formal and informal mentorships were 

considered existing best practices, they were a number of related recommendations. One specific 

recommendation was for formal mentorship programs to be led by business leaders, the munici-

pal government and/or those alumni who have successfully transitioned from their studies to an 

internationalized workplace (IS5).  Along these lines, discussion on the need to strengthen the 

alumni network and related communications occurred with both internal and external focus 

groups.  During the dream stages, one external partner indicated that “It would be great if there 

was some kind of search engine that said I am a tech company looking to hire and then all of 
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sudden you have all of the graduate programs…so I can see…these are the faculties that I want 

to connect with” (ES1). Others recommended having knowledge of the career aspirations and 

movements of graduates to better connect them with interested employers and/or to support cur-

rent students in reaching their goals (ES2). The existing infrastructure of key stakeholders such 

as the local immigration partnerships (LIPs) and groups such as the London Middlesex Immi-

grant Employment Council could be further utilized to support mentorship initiatives benefiting 

graduates, newcomers and the local economy.

 Employment transition supports and partnerships. Beyond the expansion of immi-

grant and newcomer supports, one broader recommendation was the expansion of employment 

transition supports and the development of a database which could include the aforementioned 

career aspirations and movements of domestic and international graduates.  While many career 

supports and initiatives were identified as strengths and assets, they were critiqued by some ex-

ternal stakeholders based on their optional nature.  One external focus group referenced another 

post secondary institute in the area who had made employment ready sessions mandatory prior to 

students going out on coop placements (ES1).  The external stakeholders interviewed also sup-

ported such a recommendation as it aligned with some of their recommendations which included: 

managing student expectations with regards to the local labour market as well as the differing 

realities of working for a small, medium or large business (ES3, ES4 and ES6). 

 Existing partnerships between the College and local employers were said to have pro-

duced some very positive results with regards to career preparedness for students.  The employ-

ers involved also indicated that the collaboration raised their awareness of the programs and cre-

dentials offered at the College - helping them to move past their more traditional understanding 
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of the divisions between university and college offerings (ES10).  A past partnership with Fan-

shawe’s International Business program and a local business looking to expand into new markets 

was considered a great learning experience by all involved.  According to the CEO: 

  …it was a good fit all the way around and it gave the group access to a local but in-

ternational company.  So there was back and forth throughout the term, and there was di-

alogue directly with our managing director in the UK.  Initially we set the parameters for 

what we were looking for, so we did scope out that kind of a template for them, but then 

it became more of a deep dive as it went on, and things got surfaced.  It was important to 

have that direct dialogue…senior lead on it.   Then we had presentations at the end, we 

came in to the class, the senior group again, and they [the students] got up and did pre-

sentations over the course of a few hours or so. (ES10)

 While this market research project and those that followed didn’t always result in direct 

employment offers, the faculty member involved felt that the transferable skills produced by the 

experiential learning process did more to prepare students for future employment than your tradi-

tional classroom-based efforts (IS4).  The collaborative potential of such partnerships has yet to 

be fully exploited by both the College and its employment partners, but according to the em-

ployment lead on the project noted:  

 I think if the college is motivated to make some changes or adapt some programs or take  

 the learnings, then that would speak volumes to the business community, and you get you 

 another tranche of people who are engaged to be involved with the school, I mean there  

 could be all kinds of spin-offs (ES10). 
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 Beyond these curricular or course focused partnerships, the more traditional avenues for 

college-community collaboration were cited by external partners, for example, participation in 

program and community advisory committees. These committees were thought to serve as an 

initial means of engagement - breaking down the divisions between sectors.  Internal and exter-

nal stakeholders felt that, like students, they often existed and worked towards their internation-

alization goals in isolation or sectoral specific bubbles.  ES2 argued that “institutions are propri-

etary. Their lens is on their institution not on the community”.  There was recognition of this and 

a push, particularly amongst the external partners, to eliminate or even “burn the silos” (ES3). 

There is an array of supports and niche groups which are all supportive of integration and inter-

nationalization; however, at this point students, newcomers and those that support them are all 

expected to be able to navigate these pathways on their own.  Many participants felt that this was 

not only inefficient, but also too much to ask of those who may already be feeling overwhelmed 

about their future pathways. 

 Cross-sectoral collaboration. In recognition of the fact that “we are all in it together and 

we all get the benefits if we work together”, creating opportunities for collaborative dialogue was 

a recommendation presented by many participants (ES11).  This was suggested in a variety of 

different forms: think tanks, roundtables, or cross-sectoral coalitions. Regardless of the term 

used, invitations to be a part of such a group were welcomed by all external partners; including 

one key stakeholder who welcomed the opportunity to host the meeting as they thought having it 

outside of the college might garner further interest and engagement (ES10).  

 What made these cross-sectoral dialogue groups so appealing to participants was the in-

volvement of  “all the pillars of the community” in the shared operationalization of international-



INCLUSIVE INTERNATIONALIZATION                                                                                  !49

ization goals and the development of integrated planning processes.  As noted earlier, some felt 

that this was an opportunity for government leadership as well as much needed collaboration be-

tween the various levels of government who had a vested interest in the success of post-sec-

ondary internationalization.  Others felt that given the objective of such cross-sectoral groups 

was to support internationalization efforts, it was more appropriate for the educational partners to 

take the lead:   

  Perhaps the likes of Fanshawe College or institutes like the university they could be the 

epicentre of making these sorts of conversations happen…because they are the ones 

learning about what trends are happening, what industries is up and coming, where peo-

ple can fit…instead of just going the right or the wrong way acquiring higher/hire learn-

ing (ES8).

 With their existing role as a collaborative liaison between the college and business com-

munities, internal and external partners also identified the London Economic Development Cor-

poration (LEDC) as another possible lead for such cross-sectoral discussions.  At the time this 

research was taking place, the LEDC had just signed a strategic partnership agreement with Fan-

shawe College with the goal of streamlining the multiple ad-hoc touch points that occur between 

the local educational institutions and industry partners. It was touted as a win-win for stakehold-

ers within both groups. The educational institutes will benefit from the LEDC’s extensive net-

work. The well-known industry partners will have one main point of contact and fewer commu-

nications to manage, and the lesser-known industry partners will have a place at the table and 

within the dialogue (ES3).  

Public Relations
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 Celebratory communications.  During the data collection phases, multiple stories were 

shared about exceptional staff and students along with their respective accomplishments and 

awards. The example of a business graduate stands out as he was an international student who 

had taken full advantage of mentorships, exchange opportunities and received multiple awards, 

including the 2014 Co-op Student of the Year from Canadian Association of Cooperative Educa-

tion. What is more, this student went on to raise thousands of dollars towards his MBA by selling 

himself as a community investment opportunity (IS2).  While some of this had been published in 

local papers and shared on College social media, many felt that the profile of student and staff 

leaders could be increased as such positive success stories, or celebratory communications, can 

help break down misconceptions and support internationalization efforts. Given the recent ex-

pansion of graduate certificate programs, one practical recommendation was to publish ads high-

lighting the success stories in other post-secondary publications.  The proactive expansion of the 

community partner contact list was another related recommendation, and much like the earlier 

comment that an invite is always welcome, so to was a social media invite (ES7 and ES3).  

 Publicity does not always need to come in the form of paid advertising, traditional media 

or social media updates.  IS3’s experience had shown her “that students who have had an in-

ternational experience of any sort want an opportunity to share that, so we need to provide plat-

forms for talking about those experiences”.  Further discussion expanded this thought to include 

the importance of  staff and students being “able to identify what it is that they have achieved, so 

people need to be given the language and the permission to say, yes I am doing this…A positive 

international college looks to celebrate what people are doing and gives them the language to 

articulate that” (IS3).  Providing students, graduates and staff with the language and platform, 
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such as an orientation event or career fair, to celebrate their experiences can further engage oth-

ers in day to day internationalization efforts (IS12). 

 Expanding external communications. The College overall has a communications plan; 

however, it was recommended that this be modified to include internationalization relevant 

communications targeting the external stakeholders and wider community.  Many stakeholders 

had not seen the College Internationalization Rolling Multi-Year Plan, but a few indicated that 

they would like to as it could enhance their understanding of the overall goals and help them 

identify how they may be able to contribute (Fanshawe College, 2014).  When it comes to buy-

in, one internal focus group said it well:  

  IS1: …they need to know why it [internationalization] is important…. Why are we doing 

it?….a lot of people are still going to ask why - why do we need international students? 

why do our domestic students need to go abroad?  Why do our faculty need to have cul-

tural sensitivity or cultural awareness?  Why is that important? 

  IS3: They need to know the why of today’s labour market. 

  IS1: They need to know the why and they need to connect it to the goals. 

  IS3: And they need to know how and their role.  

 One of the key opportunities produced through industry partnerships is the expansion of 

placements, coops and internships.  The larger employers involved in this research had staff as-

signed to matching students to such opportunities; however, they all indicated that the communi-

cations could be quite involved and time consuming. The easier the process was made, the higher 

the engagement towards the school: 
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 Our favourite schools are ones that come to us with all of that [work terms, time   

 frames, availability] in one nice, neat package and say here is the 15 programs we have  

 that have coop associated with it…almost like a Gant chart type map that says what the  

 programs are and when they go out to coop and how long they can be out for, so it is just  

 really easy for us to be able to identify, and then we can provide those    

 recommendations… (ES4). 

 A more general concern expressed by external stakeholders was that there is very limited 

awareness amongst potential employers regarding college offerings, especially the growing cata-

logue of degree and graduate certificate programs and the education and experience that regis-

trants are required to have prior to enrolment.  This basic knowledge could be very “eye-open-

ing”, so “from a community perspective there is work to be done there to get that understanding 

up” (ES10). As one community partner stated, employers “don’t have time to go through each 

program to find out what skills sets are coming out” (ES1).  While the highly engaged external 

stakeholders were conscious of the College’s past efforts to help them navigate the complex of-

ferings, there was a sense that they were simply one step on a government mandated program-

ming checklist (ES10). While programmatic information is needed, it was also recommended 

that greater emphasis needed to be placed on the employment story (ES2 and ES3).  Such discus-

sions revealed the desire for a summary of the vocational outcomes as it would save the time 

spent trying to determine whether the students and graduates were a good fit for the available 

roles and the organizational culture.  One internal partner took this further and recommended that 

the “Registrar’s Office could work with the coordinators just to pinpoint the top ten vocational 
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skills” - not only would this support the efforts of Career Services, but also alumni relations 

(IS6). 

 For employers who have identified a potential candidate as a good fit for their organiza-

tion, external stakeholders felt that the College could do a better job in the provision of immigra-

tion related information. As noted previously, the Career Services department has made great ef-

forts to encourage the hiring of both domestic and international students/graduates, yet there is a 

perception in the community that it is both challenging and time-consuming to hire and retain 

international candidates, “It’s hard enough to hire good people let alone hiring good international 

people” (ES1).  More specifically, employers are requesting support in the completion of Labour 

Market Impact Assessments; ideally this would involve someone who could walk them through 

the process. (ES3). Through such supportive practices, myths about the immigration system may 

be dispelled - making external stakeholders potentially more “sensitive to the bureaucratic obsta-

cles that the students have to face” (ES11). Once the perceived barriers are addressed, stakehold-

ers felt that the benefits of internationalization as well as the economic imperative associated 

with globally competent employees could be more efficiently addressed (IS5 and IS8).

 The current communications and related recommendations demonstrate there is extensive 

outreach to be done.  Much like the earlier recommendation of one organization to lead the cross-

sectoral discussions, many stakeholders thought it would be more efficient to have one college 

contact for external communications, advocacy and partner engagement. 

Organizational Development and Learning 

 Curriculum internationalization. Within the College Internationalization Rolling Mul-

ti-Year Plan, one action item explicitly states that they intend to “Develop strategies to interna-
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tionalize curriculum and engage faculty and staff in process” (Fanshawe College, 2014).  Efforts 

to internationalize the curriculum have been underway for years and are evidenced in the voca-

tional learning outcomes of courses such as BUSI-1044: Strategies for Success - International:

• Use proper cross cultural communication skills in both academic and career settings 

• Employ appropriate channels and strategies to develop personal networks, and career  

connections within the local community to prepare for future employment success. 

• Understand the importance of volunteering in Canadian culture, and identify strategies  

to get volunteering opportunities that will lead to personal growth and career   

opportunities (Fanshawe College, 2014) 

 Some argued that these efforts have not been consistent across faculties and programs. 

Instead participants identified a few champion faculty members who have laid a strong founda-

tion from which this work can continue; such as the earlier example of a partnership between a 

local employer and the business school which demonstrated how a strong mix of cultures in the 

classroom can support learning outcomes, business strategies and global employment prepared-

ness. In the words of the faculty member behind this and other college-business partnerships, 

“My passion is to form collaborative partnerships to spur innovation and enhance Canada’s glob-

al competitiveness and positive global impact” (IS4). IS4 takes full advantage of the mix of cul-

tures and experiences the students bring to the classroom, and through their contributions “the 

classroom becomes more interactive while preparing all students for career opportunities in a 

diverse workplace and a global economy”. Through active student involvement, this faculty 

member helps to develop the students’ cultural competency. 
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 A number of internal stakeholders recommended that post secondary institutions imple-

ment mandatory faculty and staff workshops and/or training on internationalization, covering 

topics such as: student support and the development of globalized curriculum. To ensure partici-

pation and capture the regular addition of new staff, it was recommended that these professional 

development opportunities be included in teaching schedules and staff performance plans.  The 

idea of mandating such training lead one discussion group into a discussion on the ineffective-

ness of online training modules such as those targeting health and safety.  They concluded that if 

internationalization efforts are to be widely adopted within the college than the culture needs to 

shift, and the push for such an ethos must come with a sense of urgency (IS9 and IS10).

 Cultural awareness and competence training. Although a cultural shift is a tall order, 

many recommended that cultural intelligence training could be the foundational knowledge 

needed by all stakeholders to support internationalization efforts. All participants were asked if 

they had received such training, and the response varied a great deal from a few external partners 

indicating they had learned experientially to others who had voluntarily taken workshops or on-

line courses on diversity and/or cultural intelligence.  Within the community, the offerings were 

said to be in their infancy (ES2); including one social enterprise focused on cultural integration 

and marketed to local employers and human resource departments, and the other to support di-

versity in the recruitment for non-profit and public sector boards.  

 Once again, participants felt that the local and organizational leaders had to set the exam-

ple and encourage their people to engage in such learning.  According to one participant from the 

employment sector:
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 How do we attract, retain and engage our people?  It’s all to do with culture, it’s all edu 

 cation. It’s all training. It’s all awareness, and the key element, I think, is leaders. People  

 don’t leave companies, they leave their boss….you have an opportunity to build your  

 relationships…talk to them about their strengths…and get to know them, and…ensure  

 that they have a coach… a mentor, a champion, a sponsor - whatever you want to call  

 them. (ES6)

 The organization that this partner worked for had made great efforts in recent years to 

ensure diversity and cultural awareness were a core organizational value, and this began from the 

top which in the case of this organization was “82% white male”.  Through “Inclusive Leader-

ship Labs”, a modified version of Google’s highly popular and often mimicked Unconscious 

Bias training, their objective was to raise awareness of how one’s cultural background can im-

pact their hiring and management decisions (ES6; Google re:Work, 2014). Another employment 

participant shared that they had intercultural training that “was nice and short, it was less than 20 

minutes, so that was easier for people to fit into their day” (ES4).  Such training was critiqued by 

some internal stakeholders as they felt that “cultural intelligence…is not a workshop, it’s deliv-

ered in that way, but it is a self improvement plan that you live by basically”, and ultimately, this 

cannot be achieved online in twenty minutes.  Again, it was the training check as opposed to the 

shift of mindset that could produce real change (IS9).   This participant went on to argue that the 

leaders must be “culturally intelligent” or “comfortable and competent to deal with cultural situa-

tions that arise, so that they can help support their faculty, admin, etc.”, and this was best 

achieved through “performance management” (IS9).  
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 Since the College strategies are focused on preparing individuals for a global career and 

success in diverse workplaces, many discussed the importance of mirroring, or having an “ethni-

cally diversified staff to match the student and community population” (IS1).  Unfortunately, 

some instances were shared that suggested international faculty were not welcomed as well as 

they could or should have been - by fellow faculty members and students alike.  Given the chal-

lenges they had seen staff and students face, almost all stakeholders recommended that basic cul-

tural awareness training could enhance the goal of inclusive diversity which many international-

ization efforts embodied; bolstering the retention of staff and students in all settings. 

 One unique recommendation came from a coordinator who was struggling to identify a 

placement for a few students, so the thought was to have these students develop a cultural train-

ing manual which could be used to share different cultural practices and support related training 

initiatives (IS7).  If mirroring the community is in fact an internationalization ideal, who better to 

develop and facilitate such training than a group of individuals reflective of the community’s di-

versity?  Overall the cultural awareness training recommendations were made with two express 

purposes, the first to increase participation in the current integrative practices, while also having 

an impact on the human resource practices at all stakeholder organizations.  All participants indi-

cated they were ready to make changes, encourage learning and move from talking about inter-

nationalization to living it.  

Discussion 

 The current research drew upon the expertise of a range of internal and external stake-

holders who engaged in a strengths-based dialogue to examine their involvement in present and 

future internationalization efforts.  Many of the external participants had experience working col-
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laboratively with the College to develop educational pathways, so they saw great value in the 

expansion of at-home internationalized pathways which could support graduate success in global 

careers.  While stakeholders often had roles on pathway-related advisory committees, data analy-

sis revealed that they had been under-utilized in the establishment and expansion of wider inte-

grative practices tied to social and labour market inclusion.  One of the core recommendations 

from the current research project suggests that enhanced communication across sectors could 

have a positive impact on the engagement of stakeholders pursuing inclusive internationalization 

within and outside of the postsecondary institute. 

 The wide range of current and recommended practices highlights that key stakeholders 

recognize the importance of leveraging college-community relationships.  Strategic partnerships 

were considered critical to efficiently operationalize the strategic goals tied to internationaliza-

tion while also preparing students to meet the needs of the global workforce. As Miner (2012) 

succinctly expressed, “it takes a community (educational, business, labour, governmental and 

community groups) to prepare for the jobs of the future” (pg. 22). From the planning and map-

ping of integration efforts to the development of competencies relevant to the globally intercon-

nected labour market, training within and amongst sectors was also thought to be vital to the 

promotion of internationalization.    

Communication  

 One discovery that was made during the research process was that even those within the 

College were not aware of all of the internationalization activities and supports, or lack thereof, 

within the college itself.  Since this is the case, it is hard to expect the broader community to be 

aware of, engaged and supportive of these same endeavours. Internal stakeholders want to see 
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community partners and employers reaching out to support student and graduate employment; 

likewise, external stakeholders desire regular communication on credentials, program outcomes 

and immigration information.  The more external stakeholders appreciate the variety of post-sec-

ondary educational pathways, the easier it will be for them to identify their supportive role.   

 Along these lines, participants in this research project felt that stakeholder engagement 

begins with communication, or, in the words of a few participants, it begins with an invitation.  

Much like students are encouraged to expand their networks as a means to reach their employ-

ment goals, post-secondary institutions must do so to ensure that all stakeholders and sectors are 

familiar with the internationalization strategies and how they too can benefit from these efforts. 

Communication across a coordinated infrastructure of stakeholders not only raises awareness 

about the rationales behind internationalization, but can also bolster the “buy-in from a wide ar-

ray of constituents” which Curtis found was critical to the implementation of these strategies 

(2012, p.47). One notable approach in Curtis’ research, ‘Task and Finish’ groups, involved a di-

verse range of stakeholders while also driving engagement and dialogue within the broader post-

secondary realm. These groups “made up of key stakeholders that are constituted around themes 

within the strategy – eg. study abroad, institutional recruitment, etc.”; were focused and more  

efficient than what is often seen with a standing committee (2013, p.45). The success of the col-

laborative communication within working groups could produce initiatives that would support 

dialogue amongst the various parties involved with internationalization, including community 

and employment partners. 

 Project participants also believed it was important to emphasize the great work being 

done and to celebrate the success of current stakeholders, be they students, faculty or community 



INCLUSIVE INTERNATIONALIZATION                                                                                  !60

champions supporting the current internationalization efforts. The communication platform could 

be the inclusion of stakeholders in an event or engaging them via positive media publicity.  As 

Curtis (2012) argued, “Engaging the local community with the right message should be consid-

ered integral to the implementation process” (p.46).  Following Curtis’ findings, the participants 

in this research project posited that this began with senior leadership since publicizing their en-

thusiasm and commitment could encourage the buy-in of others. As with all other international-

ization efforts, the celebration of success begins with internal communications and extends into 

the broader community.  

 Celebratory communications not only highlight the successes, but also help to raise 

awareness on the program outcomes, partnerships and opportunities created by post-secondary 

internationalization efforts. While employers, particularly those in college and university towns, 

are relatively familiar with the available pool of potential employees coming out of post-sec-

ondary institutes, they could benefit from outreach that details the advantages of hiring students 

and graduates with a global perspective; whether the benefits come from internationalized pro-

gram curriculum, an international student with global work experience, or a local student who 

has gone on an international exchange. This project found that greater awareness on the transfer-

able skills produced via post-secondary programming, placements and exchanges was vital for 

the growth and expansion of internationalization networks.  Arthur and Flynn (2013) argued that 

post-secondary personnel have a role in highlighting the global competence that students pos-

sess.  Drawing from the work of Aelterman, Curvale, Erdogan, Helle, Karki, Miles and Profit 

(2008), Popovic (2013) took this further with the use of a diploma supplement as a “communica-

tion tool that aims to describe in an explicit and understandable manner…students’ qualifications 
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and skills when they wish to continue their studies or seek employment at home or abroad” (p. 

20). When staff and students are provided with the language and platform to demonstrate the 

real-world relevance of their academic and international work, an enhanced understanding 

amongst external partners can lead to positive employment and policy outcomes. 

 Beyond educational outcomes, outreach could increase employer awareness about the 

legalities of hiring an international student/graduate as well as the subsidy programs available 

which support the hiring of recent grads (Morris-Lange & Brands, 2015; Nunes & Arthur, 2013; 

Stirret, 2016). Financial support, such as wage subsidies, represent an incentive that can open the 

lines of communication between businesses and post secondary institutes; once engaged, further 

communication, dialogue and training opportunities could strengthen such partnerships and fur-

ther the strategic goals of all parties. 

 Friesen's (2012) research revealed the importance of aligning a faculty member’s values 

with the institutes; likewise, communications can help a stakeholder see how their personal val-

ues and professional endeavours align with internationalization which can then bolster their de-

sire to become more involved in the network of stakeholders. Turner and Robson’s (2007) work 

recommended “academic practice networks” and discussed the distinction between internal 

stakeholders feeling as if they were “victims of internationalization or see[ing] internationaliza-

tion as a conscious part of their strategic tool-kit in planning for organizational futures in which 

they are thoughtful and willing participants” (p. 7).  Those already involved in an international-

ization practice network can facilitate a potential partner’s appreciation regarding how they could 

contribute and benefit from the current efforts, so instead of creating work for the partner, they 

are creating value and a win-win situation. By engaging a wider network of participants con-
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tributing to internationalization, this project extended the population of study further than much 

of the existing research (Amaral and Magalhaes, 2002; Curtis, 2013; Fanshawe College, 2014; 

Knight, 1997; Morris-Lange and Brands, 2015).  Understanding the value of one’s role and con-

tribution within the internationalization network can impact a stakeholder’s motivation and resul-

tant contributions.  

Strategic Partnerships 

 Generally speaking, in today’s globalized world, post-secondary institutes, government 

and industry are all engaged in research and the development of strategies to further internation-

alize their operations; therefore, the need to support each other’s efforts and ensure their sustain-

ability through sound policy has never been greater. Morgan and McKendry (2009) discovered 

that “Partnering government, colleges and businesses offers a rapid, cost-effective approach to 

revitalizing economic regions hit hard by globalization by creating self-sustaining regional inno-

vation systems connected to world markets” (p. 181).  Moreover, strong economic development 

helps to inform the creation of relevant post-secondary programming, inclusive policies and the 

creation of jobs for globally competent graduates (Morgan and McKendry, 2009).  If post-sec-

ondary enrolment is to grow and support local and national labour market needs, then building 

upon the federal and provincial agendas may support the buy-in of additional stakeholders.   

 As Canada’s International Education Strategy (2015) demonstrates, internationalization 

efforts and post-secondary recruitment have a broad impact on Canadian society, “The strategy 

values international education as a cross-cutting public policy priority, recognizing that it under-

pins Canada's diplomacy, trade, and immigration objectives, and impacts on the country's stand-

ing in the world” (Knight-Grofe & Deacon, 2016).  Internal post secondary internationalization 
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strategies must take advantage of the current support across sectors and leverage it to their ad-

vantage.  

 The participants in this research project emphasized the need for post-secondary institutes 

to prepare students for the Canadian labour market. While these efforts are needed, both the re-

search literature and participating stakeholders suggested that it was time for Canadian commu-

nities and businesses to consider how they could be more supportive towards students and gradu-

ates. Post-secondary students infuse financial and cultural benefits into the communities where 

they study and often later settle.  It is a mutually beneficial relationship, and as such, the pillars 

of the community owe some of their current and future success to these students and graduates.  

According to Miner (2012), “As the supply of skilled labour shrinks, as it will, those firms that 

have established strategic partnerships with post-secondary institutions will be in a far more ad-

vantageous competitive situation.  Money spent now will represent an investment that will pay 

substantial rewards in the future” (p. 35). Strategic internationalization networks can be advanta-

geous to all involved.  

 While the participating stakeholders felt that partnerships and cross-sectoral involvement 

in curriculum and pathway development is growing, they argued that there are still many un-

tapped opportunities to harness in the realm of internationalization. With ongoing competition 

amongst post secondary institutes to attract and retain students, coordination mechanisms, which 

engage external stakeholders with the future talent pool, are required to unite stakeholders.  Co-

ordination mechanisms could include committee and mentorship participation, invitations to 

larger college-community events and general outreach; all of these efforts have the intent to link 

different stakeholders via their shared strategic goals. The dialogue that occurs within networks 
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that include post-secondary institutes and external partners will help identify the best means to 

prepare learners for the needs of the local and global labour markets.  One of the most salient 

coordination recommendations from this research project called for cross-sectoral collaboration 

as a core means to facilitate internationalization efforts. Morris-Lange and Brands’ (2015) re-

search supported this suggestion and argued that coordinated collaboration could have a signifi-

cant impact on employment preparation.  Miner (2012) took the concept of cross-sectoral collab-

oration one step further when he proposed that educational institutions, governments, labour, the 

private sector and communities work cooperatively on behalf of their citizens through a “Centre 

for Research, Economic Development and Advanced Curriculum Design (CREDAC)” (p.37).  

Such a centre would provide a hub from which the varied stakeholders can develop a shared vi-

sion and plan towards the achievement of employment focused internationalization strategies and 

competency development.  

 Both internal and external stakeholders involved in the research felt that as employers 

acquire a better understanding of the globally relevant skills produced by an internationalized 

post-secondary education, they are more likely to become engaged in the identification of mutu-

ally beneficial partnership opportunities, including program and curriculum development. In his 

work on global employability competencies, Sanchez (2016) argued for an “education and work-

force ecosystem” which would work collaboratively to develop curriculum and programming to 

help students acquire the skills needed in the global labour market.  The publish or perish faculty 

ethos should be revised to read partner or perish because it is critically important that faculty tru-

ly appreciate the current and future workplace realities for which they are preparing students.  As 

external partners require support to understand the wider goals of internationalization, faculty 
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and post-secondary staff could also benefit from resources being devoted to the development of 

internationalized curriculum.   

 The research results of this current study also revealed the vital role community and em-

ployment partners play in the development of educational programs and pathways which lead to 

strong post-graduate employment. Pathway planning is a broad term which includes program 

development, the identification of coop/placement opportunities as well as exchange program-

ming.   The latter example of exchange programs remains an area of focus in postsecondary edu-

cation which is supported by research such as CBIE’s (2014) work looking at Canada’s perfor-

mance and potential within international education.  One advantage of international exchange 

programs cited by CBIE (2014) was that “Some of the most sought-after “soft-skills” required in 

today’s knowledge economy are gained and/or advanced by educational experiences abroad” (p. 

62).  However, existing research as well as the results of this study reveal that without funding 

and grants to support international exchanges, participations rates  amongst domestic students 

will remain low (Association of Universities and Colleges of Canada, 2014; CBIE, 2014; 

Knight-Grofe and Deacon, 2016).  With this in mind, it seems that the development of in-country 

opportunities which support access to education and relevant skill development might be a better 

place to focus internationalization efforts.  Recent research and government funding to the tune 

of $73 million seems to be supporting this focus on in-country experiential learning with one 

such group looking to see workplace placements developed for all students (Chiose, 2016). Re-

search and industry partnerships can certainly lead to a wide range of work-integrated learning 

opportunities, but as participants in this research suggested, learners could also be further em-

powered to proactively seek out and identify their own potential placements.  The skills needed 
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to secure placements can be just as valuable to future employment as those learned within the 

placement itself.   

Student Integration 

 Participating college staff and employers argued that integration efforts are vital to stu-

dent success in both the school and work environment.  Internationalization literature along with 

the research site’s internationalization strategy emphasize the importance of developing global 

citizens and supporting students both within and outside of the post-secondary environment. In-

tegration begins as soon as students arrive in the college community and should naturally move 

into the classroom environment.  If we segregate international and domestic students into sepa-

rate classes, how can we expect them to successfully integrate into the workforce? Moreover, 

why are we surprised when research identifies “barriers to the formation of social bonds between 

international students and their Canadian counterparts” (CBIE, 2014, p. 39)?  It would be much 

wiser to manage their needs through thoughtful integration. The Canadian Bureau of In-

ternational Education recognizes the need for integrative practices within its Code of Ethical 

Practice: 

 Promoting the interests of international students in the institutional community, and pro 

 viding meaningful opportunities for interaction that promotes intercultural and mutual  

 understanding between international students and other members of the institutional  

 community and, to the extent possible, the surrounding community (CBIE, 2013).

 Findings from this research project reveal the positive results that have stemmed from an 

array of integrative practices such as: cultural celebrations, career and networking fairs, confer-

ences focused on soft skills, case competitions and more intimate student-employer engagement 
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opportunities happening within some of the more progressive classrooms.  Just as the goal is to 

engage stakeholders within and beyond the classroom, integrative efforts need to occur within 

and beyond the classroom.  Unfortunately, the internal and cross-sectoral silos aren’t likely to 

disappear in the near future, so strategies and services for deliberate inclusion require further de-

velopment and awareness must be raised for their potential benefits to be fully realized. 

Service Mapping and Outcome Measurement 

 Building upon the earlier discussion centred on communication within and between 

stakeholder groups, a key recommendation was the mapping of internationalization related ser-

vices and supports.   With a detailed map, stakeholder awareness of the current services and sup-

ports can be sharpened.   They can then navigate and/or guide students through the complexities 

inherent in the existing internationalization networks. As cited earlier, Morris-Lange and 

Brands’ (2015) international survey on career support for international students suggested that at 

approximately 40 percent of Canadian post-secondary institutions there may be “two or more 

providers of the same career support service - a duplication, which in some cases may confuse 

students” as well as other stakeholders trying to navigate the system be that for themselves or to 

support a student/client (p.4).  Mapping can not only help the navigation of the this complex in-

frastructure, it can also help the range of internationalization stakeholders “examine, challenge, 

build and refine one another’s ideas” and efforts (Amabile, Fisher and Pillager, 2014, p. 8).  With 

a map of the existing organizations and efforts, stakeholders may be able to better justify their 

role in the network to funders. The comprehensive data provided by the mapping should also 

help to identify gaps impeding the full attainment of internationalization strategies.   
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 With mapping comes the opportunity to further define success and measure the actions 

set out to achieve the varied outcomes noted in internationalization and collaborative strategies.   

Are these various stakeholders achieving what they have set out to achieve in these high level 

documents?  Are they walking the walk?  Some stakeholders expressed concern regarding the 

lack of existing data or funding for such research, and this is also seen in the existing literature.  

Brandenburg (2016) argued that: 

 …if we want to improve the efficiency and effectiveness of our approach to internationali 

 sation, we need to know which activities benefit who……That’s why measuring impact  

 and outcome of internationalisation strategies should be the focus of the next five to 10  

 years, in my view. Many claim to do this, but few really do. The majority still seem con 

 tent with an assumption that internationalisation is good in itself. This assumption is  

 simply not good enough. 

 While more work can be done to measure the range of internationalization efforts, base-

line surveys have been completed on “international education and mobility at Canadian colleges” 

(ACCC, 2010, p. 1).  In addition, the Government of Canada (2014) has committed to develop-

ing and implementing targets and performance measures on an array of internationalization ef-

forts. In recent years, there has been general focus and emphasis on the need to identify and mea-

sure the outcomes associated with organizational strategies; however, it’s no longer enough to 

simply have a strategy in place. In general, organizations, including the key stakeholders in-

volved in this research, are recognizing the need to have data which justifies their efforts, fund-

ing and involvement within the existing internationalization networks. 
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 Cooperative education participation and post-gradation employment rates are two key 

measurements used by postsecondary institutions for recruitment and planning purposes.  The 

desire to identify means to increase these rates is documented in strategic goals at Fanshawe and 

elsewhere (Fanshawe College, 2014).  Therefore, it was not surprising that participants identified 

the need for expanded mentorship opportunities and other employment transition supports.  This 

was further supported by the local Mayor’s Economic and Prosperity Council which identified 

the importance of engaging international students on a personal and career level, and one rec-

ommended means of doing so was to establish “a formal mentorship program with local busi-

nesses and organizations as the first step to making a permanent connection with the 

student” (2013, p.8).  Despite the fact that this council recommendation was focused on the en-

gagement of international students, research participants felt that opportunities to learn from pro-

fessionals in the field, in particular from past alumni, could have profound benefits on overall 

student employability. The municipal interest in supporting students and their transition from 

school to work must be taken advantage of as existing research has shown that the public sectors 

lack of future-focused action has been detrimental to local economic development and interna-

tionalization (Miner, 2012; Morris-Lange and Brands, 2015; Morgan and McKendry, 2009).  One 

example drawn from this research project’s data suggests that both economic development and 

internationalization would benefit from the enhancement of inclusive entrepreneurial program-

ming.  

Training to Promote Internationalization 

 The past experience of participating stakeholders in community committees and roundta-

bles made some feel that the aforementioned cross-sectoral collaborations could be difficult to 



INCLUSIVE INTERNATIONALIZATION                                                                                  !70

coordinate and convene in person.  Consequently, online discussion and related training opportu-

nities for internal and external stakeholders could support the range of current and recommended 

internationalization efforts, including curriculum development and staff training.  Just as Morris-

Lange and Brands (2015) argued that a Massive Open Online Course (MOOC) could supplement 

an international students’ in-person instruction, this same platform could be used to support 

cross-sectoral training and related collaborations in an efficient manner. Cognizant of the earlier 

critique of online training, it is important to note that such online modules would simply facili-

tate or serve as a scaffold for the coordinated face to face efforts that were the original intent of 

the recommendation for cross-sectoral collaboration.

Given the interconnections across sectors, the data from the current research revealed that 

ongoing training and support would benefit all internationalization stakeholders; in other words, 

to successfully train globally competent citizens internal stakeholders must have a degree of 

competence, and to successfully integrate these globally competent citizens into the wider com-

munity, external stakeholders also require competence. The participants in this research recom-

mended the development of intercultural awareness and competence as an area of organizational 

development that should be on all employers’ radars not just that of an internationalized post-

secondary institute.  Without cultural awareness, there was some concern amongst a subset of 

participants that even the best intentioned internationalization practices could be quite ethnocen-

tric and assumptive. If integration is the goal, then these and other efforts must come from a 

grounded and interculturally conscious framework and mindset.   

 While the majority of participants felt that intercultural awareness and competence train-

ing could support all of the stakeholders involved, they argued that it needed to be interwoven 
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into the daily practices of the college and community.  The ongoing development of intercultural 

awareness and competence serving as the basis for a well-internationalized college and commu-

nity. As UNESCO (2013) argued, “Intercultural dialogues, as collective learning processes, do 

not need to be led once a year at specially organized events, with only the participants learning 

intercultural competences; rather, intercultural dialogues must become and everyday occurrence, 

among all the people interacting in a day” (p. 30).  That said, a culture infused with intercultural 

awareness can take years to develop.  Aleya & Shammas’ (2013) work in Dubai supports the in-

tentional development of intercultural competence as they found that “intercultural exposure is 

an integral part of daily life in the city, but has not led to intercultural intelligence” ( p.150).  

Similarly, in our current post-secondary internationalization context, mere exposure to other cul-

tures or a short online module were deemed insufficient for internal and external stakeholders to 

effectively support international students and achieve internationalization goals. Through multi-

dimensional, intercultural competence training like Santerini’s (2010), internationalization stake-

holders can broaden their world views, reflect on their intercultural experiences, and begin the 

collaborative construction of what Deardorff (2009) refers to as a ‘third culture’ and Tarozzi 

(2014) refers to as an ‘intercultural ethos’ both of which could positively impact post-secondary 

internationalization.  Returning to NAFSA’s (2012) grounding definition of internationalization 

employed throughout this research project, if postsecondary stakeholders are to consciously inte-

grate “international, intercultural, and global dimensions into the ethos and outcomes of postsec-

ondary education” then intercultural awareness and training can serve as an initial pathway for 

all involved. The engagement of stakeholders and the development of an inclusive and interna-

tionalized postsecondary ethos could support the goals and rationales of all involved.  
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Conclusion

From a strength-based perspective, Fanshawe College and the stakeholders directly or 

indirectly involved with its internationalization efforts have highlighted an array of best prac-

tices.  They have also demonstrated that through a collaborative dialogue, internationalization 

can become more than a buzzword to a community.  Instead, inclusive networks consisting of 

engaged and competent stakeholders can efficiently achieve their individual and shared interna-

tionalization goals. Further, by capitalizing on the strength of post-secondary internationalization 

networks, key stakeholders will help prepare learners for success in the global economy while 

also building upon Canada’s reputation for “excellence in teacher training, capacity building and 

knowledge transfer, and for close institutional linkages with industry” (Government of Canada, 

2014, p. 16). Higher education goes beyond post-secondary campuses; internationalization not 

only impacts the career potential of graduates, but the prosperity of local and national economies.  

Existing best practices and future efforts must be recognized as worthy investments, and this be-

gins with stakeholder engagement.  Once engaged, it will quickly become apparent that leverag-

ing the existing college-community networks and relationships has benefits for all involved. 

Limitations & Future Research 

 The research completed at Fanshawe College involved a highly engaged set of partici-

pants who volunteered their time to contribute to the project.  While the research could have been 

enhanced though the inclusion of additional stakeholders, the project participants’ knowledge 

and expertise provided rich data and valuable recommendations.  Future research could be bol-

stered through the addition of government stakeholders and those less engaged with internation-
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alization, such as small and medium sized employers as they are lauded as the greatest source of 

employment for Fanshawe graduates. 

  With thoughtful consideration of the postsecondary and community context, the current 

results and recommendations have practical implications for other similarly structured post-sec-

ondary institutes. Since the research was focused on Fanshawe College and external stakeholders 

in the surrounding area, extending the scope and completing comparative work on the best prac-

tices at other colleges and universities would add to the research and inform the implementation 

of student-focused and community driven internationalization efforts. 

 To conclude, the road map that helps one navigate post-secondary internationalization is 

underdeveloped.  Given the increasing numbers of stakeholders involved in the internationaliza-

tion journey, the complex infrastructure could be supported with some improved signage or 

communications especially along the less popular student life and career preparation centred 

routes. With metrics on the current and planned internationalization traffic, some pathways may 

need widening and the funds to do so. Like roadwork, internationalization requires planning, col-

laborative communication and relevant training to support the work that needs to be done. Some 

stakeholders may even need to upgrade the ‘software’ in their vehicles in order to be compatible 

with the other stakeholder ‘vehicles’ and ensure that the traffic keeps flowing smoothly. There 

are bound to be speed bumps or even roadblocks along the road to internationalization success, 

but if the inclusive internationalization networks are further developed, stakeholders will have 

detour options which are equally if not more efficient than those currently available.  Like road-

work, internationalization efforts are ongoing.   
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Appendix A - Focus Group/Interview Guiding Questions 

• What are Fanshawe’s assets, strengths &/or resources when it comes to internationalization? * 

• How have you been engaged by &/or collaborated with Fanshawe College or other post-sec-

ondary institutes? ** 

• Have you received any training regarding internationalization and/or intercultural competence?  

What did that look like?  

• What does a well internationalized college look like? 

• What does a well internationalized community look like? What practices are in place to sup-

port this? 

• Who are the key players - both within the college and the community ? 

• What practices would you like to see put in place to support successful internationalization? 

• What practices are in place to internationalize your business? ** 

• What opportunities exist for community collaboration to support internationalization at FC 

and/or the larger community? 

• What foundational knowledge is needed for both internal &/or external partners to work effec-

tively towards internationalization goals? 

• What learning and content is needed for students and grads to support your strategic and inter-

nationalization goals?** 

• How could you be further engaged and involved? 

*Internal focus groups and interviewees only 

**External focus groups and interviewees only 
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Appendix A 

College Internationalization Rolling Multi-
Year Plan 2014/15 – 2016/17 
Vision: Unlocking Potential through Global Career Prepara-
tion – home and away 
Mission: Provide pathways to success, an exceptional learning 
experience, and a global outlook to meet student and employer 
needs. 

Premise: Fanshawe College is committed to addressing current and future skilled 
labour needs in the province with a primary focus placed on London and region.   

Fanshawe is committed to preparing domestic and international students alike to be 
engaged global citizens.  The College fulfills this dual purpose by: 
• Recruiting and then retaining to graduation, international students deriving from a 

range of target countries; 
• Supporting international students to succeed in the College environment and to 

acclimatize to the local community and culture; 
• Assisting international students to become employed in London and region, both 

while attending school and upon graduation; and 
• Providing a breadth and depth of opportunities for domestic students to practice 

their discipline and soft work skills, with persons from other countries, both home 
and abroad.  

Fanshawe College Strategic Framework 
*Outcomes updated as per April 1, 2014 Strategic Goals and Outcomes 
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GOAL 1 
Grow enrolment by 
15% over 5 years to 
support local, region-
al, provincial and na-
tional requirements 
for skilled labour and 
post-secondary train-
ing

GOAL 2 
Ensure that all stu-
dents are provided 
the opportunity to 
access flexible learn-
ing options that tai-
lor to their needs 
and expectations

GOAL 3 
Provide the premier 
learning, student life 
and career prepara-
tion experience with-
in the Ontario College 
system.

GOAL 4 
Foster a high-per-
forming and sustain-
able College.

Ac-
tions

Outcome 1  

3% per year of cumu-
lative PS growth, 
over 2013/2014 
baseline, through 
domestic and in-
ternational intakes, 
and retention. 
•

• Implement in-
ternational enrol-
ment growth 
strategies for Col-
lege and Schools 

Develop comprehen-
sive recruitment plan 
and annually assess 
based on persistence, 
graduation rates, and 
market conditions. 

Expand research and 
analysis of current 
student retention, by 
Program, School and 
Country of Origin to 
identify opportunities 
and assess outcomes 
of enrolment growth 
objectives and initia-
tives; integrate ac-
tionable intelligence 
with planning and op-
erations. 

Identify strategic op-
portunities for pro-
gram delivery over-
seas while maintaining 
quality standards and 
fiscal responsibility.   

Increase use of ladder-
ing and bridging 
strategies to retain 
ESL and current in-
ternational post-sec-
ondary students in 
full-time college pro-

*Outcome 2.5 
Create and imple-
ment a multi-year 
plan that defines 
pathways to en-
hance student mo-
bility within the 
College and/or be-
tween the College 
and external part-
ners by Fall 2014 

Develop path-
ways to in-
ternational edu-
cation and expe-
rience, at home 
and abroad. 

Establish year-round 
program delivery to 
optimize retention 
and success of in-
ternational stu-
dents. 

Outcome 3.1 

The highest ‘stu-
dent life’ ratings 
for direct, non-
direct, and in-
ternational stu-
dents in the On-
tario college sys-
tem (UCAS, KPI 
Survey, I-Grad 
Survey) 

Establish targets 
for international-
ization opportuni-
ties for domestic 
students. Record 
and expand study-
abroad opportuni-
ties for students. 

Develop scholarships 
to support student 
learning overseas and 
monitor outcomes 
( for some students 
‘flexible’ learning 
must incorporate 
learning outside of 
the Canada – this may 
be an oversight in 
Goal 2) 

Develop strategies 
to improve social 
and cultural inte-
gration of in-
ternational and 
domestic stu-
dents. 

Develop and ex-
pand internship 
and research op-
portunities for 
students. Utilize 
increased oppor-
tunities for inter-
nationalization, 

• * Outcome 4.1 

Operationalize 
the College’s 
People Strategy 
by Fall 2015 

Recruit staff with 
multi-language 
skills and in-
ternational expe-
rience. 
• Implement staff 

and faculty train-
ing for cultural 
competency. 

Develop strategies 
to internationalize 
curriculum and 
engage faculty and 
staff in process. 
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*Outcome 1.3 (re-
numbered only) 

Introduce at least 7 
new programs per 
year which have 
demonstrably high 
labour market and/or 
student demand 

Bundle programs, in-
crease intakes, devel-
op new programming 
or adjust composition 
of programming to 
drive enrolment.   

• Outcome 3.2 

Rated amongst 
the highest col-
leges in the On-
tario college sys-
tem on the di-
mension of ‘rep-
utation’ (which 
includes:  af-
fordability; tra-
dition; excel-
lence; innova-
tion; research; 
social; and 
teaching) (UCAS; 
I-Grad  Survey) 

Establish method/s of 
measuring post-grad-
uation and coopera-
tive education partic-
ipation.  

Increase post-gradua-
tion employment 
rates and co-op em-
ployment rates for 
international stu-
dents

• * Outcome 4.3 
(re-numbered 
only 

Operationalize 
the College’s In-
ternationaliza-
tion Plan by 2015 

Develop a tracking 
method regarding 
the accomplish-
ments under this 
plan including the 
financial benefit.  

Outcome 3.4 
International targets 
set by November, 
2013 for in-
ternational reten-
tion/graduation by 
program. 

Develop in-
ternational reten-
tion targets and 
retention strate-
gies for College 
and Schools and 
monitor year over 
year perfor-
mance.

GOAL 1 
Grow enrolment by 
15% over 5 years to 
support local, region-
al, provincial and na-
tional requirements 
for skilled labour and 
post-secondary train-
ing

GOAL 2 
Ensure that all stu-
dents are provided 
the opportunity to 
access flexible learn-
ing options that tai-
lor to their needs 
and expectations

GOAL 3 
Provide the premier 
learning, student life 
and career prepara-
tion experience with-
in the Ontario College 
system.

GOAL 4 
Foster a high-per-
forming and sustain-
able College.
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@ Fanshawe College: Internationalization is the conscious effort to integrate and in-
fuse international, intercultural, and global dimensions into the ethos and outcomes of postsec-
ondary education.  To be fully successful, it must involve active and responsible engagement of 
the academic community in global networks and partnerships.  NAFSA, 2012. 

@ Fanshawe College: Global citizenship empowers individual human beings to partici-
pate in decisions concerning their lives, including the political, economic, social, cultural and en-
vironmental conditions in which they live. It includes the right to vote, to express opinions and 
associate with others, and to enjoy a decent and dignified quality of life. It is expressed through 
engagement in the various communities of which the individual is a part, at the local, national 
and global level. And it includes the right to challenge authority and existing power structures-to 
think, argue and act-with the intent of changing the world. From: Are You a 'Global Citizen'? Real-
ly? What does that mean? Michael Byers, 5 Oct 2005, TheTyee.ca  

October 6, 2014 

From “College Internationalization Rolling Multi-Year Plan”, by Fanshawe College, 2014. 
Reprinted with permission. 
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